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This study aims to determine level of pre-service teachers’ classroom management
anxiety and variables predicting classroom management anxiety. The study is designed
following relational screening model. Research study group consists of 468 high school
students. Research data was collected via classroom management anxiety scale.
Descriptive analyses, t-test and multivariate regression analyses were used to analyse
data in this study. Classroom management anxieties of the education faculty students
and the pedagogical training certificate program students were found to be at similar
and low levels. It was identified in the study that classroom management, providing
motivation, facing unexpected situations and management of hard groups dimensions
varied significantly according to whether participants were students of education
faculty or students of certification program; providing motivation and professional
competence varied significantly according to participants’ bachelor’s degree programs.
It was determined in the study that dimensions apart from establishing positive
learning environment varied significantly according to gender; and perception of
professional competence, providing motivation and management of difficult groups
dimensions varied significantly according to whether participants had teaching
experience. In addition, it was observed that bachelor’s degree program, experience
and duration of experience together explained 18.00% of pre-service teachers’
classroom management anxiety.
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Arastirmada, 6gretmen adaylarinin sinif yonetimi kaygi dlzeyini ve sinif yonetimi
kaygisini yordayan degiskenleri belirlemek amaglanmistir. Arastirma iliskisel tarama
modelindedir. Arastirmanin  g¢alisma grubunu 468 0Ogrenci olusturmaktadir.
Arastirmanin verileri sinif yonetme kaygisi 6lgegi ile toplanmistir. Arastirmada veriler,
betimleyici analizler, t-testi ve c¢ok degiskenli regresyon ile analiz edilmistir.
Arastirmada, egitim fakdiltesi ve pedagojik formasyon sertifika programi 6grencilerinin
sinif yonetimi kaygilarinin birbirine benzer ve disik duzeyde oldugu gorilmistr.
Katihmcilarin egitim fakiltesi ve sertifika programi 6grencisi olma durumuna sinif
yonetiminin motivasyonu saglama, beklenmedik durumlarla karsilasma ve zor
gruplarin yonetimi boyutlarinin; egitim aldiklari lisans programlarina gore ise,
motivasyonu saglama ve mesleki yeterlik boyutlarinin anlamh farklihk gosterdigi
saptanmistir. Cinsiyet agisindan olumlu 6grenme ortami olusturma disindaki diger
boyutlarin; 6gretmenlik deneyimi olup olmama durumuna gore ise mesleki yeterlik
algisi, motivasyonu saglama ve zor gruplarin yonetimi boyutlarinin anlamh fark
gosterdigi  belirlenmistir. Ayrica, 6gretmen adaylarinin sinif yonetimi kaygisinin
%18.00’inin boliim, deneyim ve deneyim siresi tarafindan agiklandigi gérilmiustar.
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Introduction

A teacher should mainly be able to remove obstacles hindering teaching and establish positive
atmosphere for providing his/her basic duty, namely teaching. Establishing such an environment in
classroom, however, is related to teacher’s sufficient knowledge in terms of classroom management and
his/her ability to use such information. That is, because classroom management is the process of
establishing and maintaining a suitable learning environment (Good & Brophy, 2000). Classroom
management covers efforts towards elimination of obstacles before teachers’ and students’ activities
and efforts towards regulating and executing of academic and administrative activities by teacher with a
view to establish targeted education in classroom. In this regard, beyond knowing just how to teach,
teacher should also know how to solve problems encountered in the course of education (Basar, 2001).
Teachers are expected to be both effective educators and effective managers; in addition to integrating
versatile, fast and unforeseen events simultaneously for the purpose of classroom objectives (Onder &
Karatas, 2016) and creating a harmony from different sounds just like a conductor does (Lemlech, 1999).
Therefore, classroom management is not an easy task, but it is among the most difficult duties for pre-
service teachers and beginner teachers who report that they feel unprepared for coping with this
difficulty (Evertson & Weinstein, 2006; Rieg, Paquette & Chen, 2007; Tasdan & Kantos, 2007). When
studies conducted on the subject are examined, it is apparent that this situation is a problem observed
around the world (Al-Zu’bi, 2013; Gal, 2006; Hammond Stoughton, 2007; Lewis, Romi, Qui, & Katz, 2005;
Ozturk, 2014; Ulvik, Smith & Helleve, 2009; Woodcock & Reupert, 2012). It is understood that
inexperienced teachers spend most of their energy and effort to control classroom and use around
50.00 % of education duration to organize in-class order (Jones, 2007). These teachers seem to perceive
classroom management as the most important source of anxiety (Evertson & Weinstein, 2006; Goyette,
Dore & Dion, 2001; Ingersoll & Smith, 2003; Jones & Jones, 2007; Lampadan, 2014; Morton, Vesco,
Williams & Awender, 1997; Vaezi & Fallah, 2011; Wagner, 2009; Zhai, Raver & Li-Grining, 2011).

Anxiety, in general, is the state of uneasiness, fear, and distress a person feels about a certain event
or situation (Isik, 1996). In this case, classroom management anxiety is considered as subjective fear that
teachers feel in classroom. This type of anxiety seems to be a situation in which teachers feel nervous,
troubled and non-relaxed for various issues towards managing a positive teaching and learning
environment. This anxiety may stem from a teacher’s personality trait, also from his/her lack of
knowledge about classroom management, lack of enough application experience and lack of field
knowledge (Oral, 2012). Lampadan (2014) has listed lack of self-confidence and experience among the
reasons of classroom management anxiety. Besides, pre-service teachers’ speculations regarding the
difficulty of classroom management and regarding the fact that teacher-student conflict is the main
source anxiety are also determinative in such anxieties (Morris-Rothschild & Brassard, 2006). Increase in
number of students and related experiences of learning difficulties mainly concern teachers who just
begin their profession (Wagner, 2009). Moreover, together with the modern understanding of
education, teachers may feel anxiety for classroom management since concepts of control and discipline
no longer include sitting still in a classroom, these concepts obtain new expansion, and self-
management takes the place of behavioral management. However, regardless of reasons, anxiety
towards any situation may hinder an individual’s real potential to turn into performance; that person
may become unable to perform what he/she could do; and eventually it may prevent complete
realization of target (Clceloglu, 2005). Therefore, classroom management anxiety may affect direction
and depth of teachers’ actions in classroom and may weaken him/her. Anxiety may result in lowering a
teacher’s performance, and a teacher may realize less than what he/she can normally do or achieve.
This case is among the reasons shown for teachers’ leaving the profession (Ingersoll & Smith, 2003) in
addition to affecting their performances negatively (Mishra & Yadav, 2013).

Determining pre-service teachers’ anxieties can be deemed significant considering the fact that
classroom management is prerequisite for qualified education, anxiety towards classroom management
affects educational process and inexperienced teachers’ anxieties towards this profession become more
prominent than class management. It is considered that future studies on this subject may shed light
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upon taking necessary measures in terms of lowering classroom management anxiety during pre-service
period. However, considering studies conducted on anxiety in the field literature, although pre-service
teachers’ professional anxieties are usually examined (Bozdam & Tasgin, 2011; Dilmag, 2010; Dogan &
Coban, 2009; Saban, Korkmaz & Akbasli, 2004; Tasgin, 2006; Timerdem, 2007), there are limited
number of studies directly examining classroom management anxieties (Morton et al. 1997; Oral, 2012).
Besides, it was observed that only classroom management anxieties among students of the Faculty of
Educational Sciences were examined. However, people who are not graduate of faculties of educational
sciences but have a pedagogical formation certificate can be appointed as a teacher in Turkey. In this
respect, this research is important in terms of both filling gap in the field literature and shedding light on
future studies.

In accordance with these reasons, the aim is to determine students’ classroom management
anxieties; whether classroom management anxiety varied according to program type, gender, bachelor's
degree program and teaching experience; and to identify variables predicting classroom management
anxiety. In line with this purpose, the following questions were tried to be answered:

1) What are the levels of pre-service teachers’ classroom management anxiety?

2) Do pre-service teachers’ classroom management anxieties vary according to their bachelor’s
degree program, gender and teaching experience?

3) Do dummy variables such as gender, bachelor’s degree program, experience, age, and the
duration of experience predict classroom management anxiety?

Method
Research Design

Relational survey model was employed in the study. Relational survey model aims to determine the
existence or degree of change among two or more variables (Karasar, 2009).

Study Group

Scale sampling technique, that is one of the purposeful sampling methods, was employed in the
study. Having taken the classroom management course was determined as a criterion. In this context,
students from the faculty of educational sciences and from pedagogical formation program who took
this course were included into the scope of this study. In the study, 504 students were accessed on
voluntary basis. However, analysis was carried out only on data from 468 students due to missing data.
Among these students; 235 of them were students from the faculty of education, and 233 of them were
students from pedagogical training certificate program. As for gender of the participants, 302 of
participants were women, 166 of them were men. In terms of degrees, 292 of them received training
from verbal bachelor’s degree programs (including social studies, literature, language, philosophy), 176
of them received training in science programs (science, mathematics, physics, chemistry). Among them,
75 of pre-service teachers worked as a teacher in public schools, training centers, or private schools. The
average teaching experience of pre-service teachers in this group was approximately 3.50 years.

Data Collection Tools

In the study, classroom management anxiety scale developed by Onder and Karatas (2016) was used.
The scale consists of 25 items. Three of the items in the scale are reversed. Consisting of five
dimensions, the scale has eleven items in its first dimension; four items each in the second and third

647



Emine ONDER, Yurdagiil ONDER OZ — Pegem Egitim ve Ogretim Dergisi, 8(4), 2018, 645-664

dimensions; and three items each in the fourth and fifth dimensions. The scale was prepared in 5-point
Likert-type (Always 5- Never 1). The scale explained total variance by 54.14%. As a result of the
confirmatory factor analysis applied, fit index values of the model was found as RMSEA=.06, NFI=.91,
CFI=.95, IFI=.95, RFI=.91, GFI=.85 and RMR=.07. Chi-square value was found significant (x2=548.17,
df=265, p=.00). T values related to items was found significant. Cronbach alpha coefficient of the scale
was calculated as .84 for the first factor, .82 for the second factor, .77 for the third factor, .64 for the
third factor, .61 for the fifth factor and .89 for the scale in general.

In this study, Cronbach alpha value of scale sub-dimensions was calculated as .76, .82, .70, .63, .61
respectively and as .85 for the whole scale. When reliability analysis results for the scale are examined,
reliability value of the whole scale and its sub-dimensions can be said to be higher than acceptable level
(.60) (Kalayci, 2009). Reliability value in two sub dimensions closer to reference value was attributed to
scarcity of items in these dimensions. There were three items on both dimensions. In addition, although
Cronbach’s alpha reliability coefficient is suggested to be above .60, it is indicated that this limit can be
increased up to .50 (Altunisik, Coskun, Bayraktaroglu & Yildirim, 2010; Sipahi, Yurtkoru & Cinko, 2008).

Data Analysis

Descriptive analysis was conducted to determine pre-service teachers’ level of classroom
management anxiety in the study. Average ranges used for interpretation of descriptive findings were
obtained by means of Range Coefficient= Array Width/Applied Group formula, (Atilgan, 2006), score
range was determined as .80. Average range of 1.00-1.80 were interpreted as very low, range of 1.81-
2.60 as low, range of 2.61-3.40 as medium, range of 3.41-4.20 as high and range of 4.21-5.00 as very
high. In the study, t-test was used to analyse whether pre-service teachers’ classroom management
anxieties varied; and stepwise regression analysis was used to determine variables that predicted
classroom management anxiety. Stepwise regression method initially takes independent variable with
the highest correlation coefficient into equation together with dependent variable. In the next step,
variable with the highest partial correlation coefficient between dependent variable among remaining
variables is included in the equation. In this direction, all dependent variables are taken into equation
one by one; however, it is tested whether it is necessary to keep the latest variable entering into
equation at each step and whether it is necessary to keep variables before the latest variable in
equation, and unnecessary variables are removed from the model. A variable taken into equation at any
step may be removed from equation in one of the following steps (Simbuloglu & Akdag, 2007).

In the study, extreme values were controlled to ensure appropriateness of data before analyses. For
this purpose, z standard scores were calculated, and data exceeding +3.00 z value was considered to be
extreme values. In this respect, 36 extreme values were removed from data set. After data was
understood to be distributed normally (Kolmogorov-Smirnov>.05), scatter diagram was analysed to
understand whether data group provided regression analysis assumption, and the relationship was
found linear. Mahalanobis distance was used to test state of data being free from multivariate extreme
values. Mahalanobis limit value was determined using chi-square distribution table by considering .01
significance level. As a result of analyses, it was understood that there were no multivariate extreme
values. Following these processes, it was then checked whether there was multiple correlation between
predictor variables with a view to increase reliability of regression analysis, and multiple correlations
between independent variable were analysed. Correlation coefficient between independent variables
was found to be lower than .60 and VIF and Cl values were at an acceptable level (Tolerance values>.50,
VIF<10.00, CI<30.00). It was observed that the model did not contain autocorrelation (Durbin-
Watson=1.69) (Kalayci, 2009). Categorical predictor variables (gender, bachelor's degree program and
experience) were converted into artificial variables called as dummy variable that was produced as one
minus of the level number by keeping one of classification variable levels (Can, 2014). Continuous
variables were included into regression analysis with their original values. For the level of significance,
p<.05 value was accepted.
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Results
Level of Pre-service Teachers’ Classroom Management Anxiety

Findings on level of pre-service teachers’ classroom management anxiety are given in Table 1.

Table 1.
Level of Pre-Service Teachers’ Classroom Management Anxiety.

N Mean Sd
Classroom management anxiety 468 2.15 .52
Professional competence 468 2.38 .68
Providing motivation 468 2.12 .75
Facing unexpected situations 468 1.89 .75
Management of difficult groups 468 1.88 .78
Creating a positive learning environment 468 2.07 .82

Examining Table 1, it is apparent that averages of pre-service teachers’ level of anxiety towards
classroom management and sub-dimensions vary between (M=1.88) and (M=2.38). The highest average
belongs to professional competence dimension (M=2.38), and the lowest average belongs to
management of difficult groups dimension. When acquired average scores are evaluated according to
score ranges used in interpretation, it can be said that pre-service teachers’ classroom management
anxieties (1.81-2.60) are at low level.

Pre-Service Teachers’ Classroom Management Anxiety According to their Program Type

Findings related to level of pre-service teachers’ classroom management anxiety according to their
program types are given in Table 2.

Table 2.

Level of Classroom Management Anxiety According to Program Type.
Student type N Mean Sd t df p

Professional competence Faculty of Education 235 2.44 .65 1.64 466 .10
Formation 233 233 72

Providing motivation Faculty of Education 235 223 .73 339 466 .00
Formation 233 2.00 .75

Facing unexpected situations Faculty of Education 235 2.25 .78 -5.52 466 .00
Formation 233 271 .82

Management of difficult groups  Faculty of Education =~ 235 1.69 .58 -5.87 466 .00
Formation 233 194 .84

Creating positive learning env. Faculty of Education 235 192 68 1.21 466 .23
Formation 233 2.08 .86

When Table 2 is analysed, it can be seen that dimensions of classroom management such as
providing motivation (tue=3.39; p<.01), facing unexpected situations (tse=-5.52; p<.01) and
management of difficult groups (t(es=-5.87; p<.01) vary significantly according to being a student of
faculty of educational sciences or the certificate program. Considering average values, it is apparent that
students from faculty of educational sciences have higher level of anxiety in providing motivation
dimension, and students from pedagogical formation program have higher level of anxiety in
dimensions such as facing unexpected situations and management of difficult groups.

Level of Classroom Management Anxiety According to Gender

Findings related to level of pre-service teachers’ classroom management anxiety based on gender
are shown in Table 3.
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Table 3.

Level of Classroom Management Anxiety According to Gender.
Gender N Mean Sd t df p

Professional competence Female 302 2.45 .68 262 466 .01
Male 166 2.27 .68

Providing motivation Female 302 2.20 .72 3.08 466 .00
Male 166 1.97 .78

Facing unexpected situations Female 302 2.61 .96 4.07 466 .00
Male 166 2.25 .80

Management of difficult groups Female 302 1.94 72 212 466 .03
Male 166 1.79 .79

Creating positive learning env. Female 302 1.84 71 165 466 .10
Male 166 1.96 .88

Analyzing Table 3, it can be said that level of pre-service teachers’ classroom management anxiety
based on gender varies significantly in dimensions such as professional competence (t(4s=2.62; p<.05),
providing motivation (tue=3.08; p<.01), facing unexpected situations (tue=4.07; p<.01) and
management of difficult groups (tues=2.12; p<.05). Considering average values, female pre-service
teachers have higher levels of classroom management anxiety.

Level of Classroom Management Anxiety According to Teaching Experience

Findings related to level of pre-service teachers’ classroom management anxiety based on teaching
experience are shown in Table 4.

Table 4.

Level of Classroom Management Anxiety According to Teaching Experience.
Experience N Mean Sd t df p

Professional competence Yes 75 2.23 .80 -2.14 466 .03
No 393 2.41 .66

Providing motivation Yes 75 1.78 .56 -4.29 466 .00
No 393 2.18 .76

Facing unexpected situations Yes 75 2.36 .69 -1.27 466 .20
No 393 2.50 .96

Management of difficult groups Yes 75 2.05 .83 210 466 .04
No 393 1.85 73

Creating positive learning env. Yes 75 1.75 .81 158 466 .12
No 393 191 77

When Table 4 is analysed, it can be seen that level of participants’ classroom management anxiety
according to teaching experience varies significantly in dimensions such as professional competence
(tes)=-2.14; p<.05), providing motivation (tues=-4.29; p<.01) and management of difficult groups
(tes=2.10; p<.05). When average values are examined, it can be seen that pre-service teachers with
teaching experience have lower level of classroom management anxiety in dimensions such as
professional proficiency and providing motivation, and have higher level of anxiety in management of
difficult groups dimension.

Level of Classroom Management Anxiety According to Bachelor’s Degree Program

Findings of level of pre-service teachers’ classroom management anxiety according to their
bachelor's degree program are given in Table 5.
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Table 5.
Classroom Management Anxiety According to Bachelor’s Degree Program.
Bachelor’s Degree Program N Mean Sd t df p
Professional competence  Verbal 292 232 .67 -2.60 466 .01
Science 176 249 .70
Providing motivation Verbal 292 2.03 .76 -3.09 466 .00
Science 176 225 .72
Facing unexpected Verbal 292 2.50 98 0.68 466 .49
situations Science 176 2.44 82
Management of difficult Verbal 292 1.86 .72 -0.91 466 .36
groups Science 176 193 .79
Creating positive learning  Verbal 292 191 .84 -1.22 466 .22
env. Science 176 1.82 .65

When Table 5 is analysed, it can be seen that pre-service teachers’ classroom management anxieties
vary significantly according to their bachelor’s degree programs in dimensions such as professional
competence (tye6=-2.60; p<.05) and providing motivation (t(ss¢=-3.09; p<.01). When average values are
analysed, it is seen that pre-service teachers attending verbal bachelor’s degree programs have lower
levels of anxiety.

Findings Related to Predicting Classroom Management Anxiety

Results of the regression analysis conducted to examine variables that predict pre-service teachers’
classroom management anxieties are given in Table 6.

Table 6.

Regression Results Related to Classroom Management Anxiety.

Model B sd B t p F R R’

1 (Constant) 63.77 2.33 27.39 .00 491 .25 .07
Verbal department -6.80 3.07 -.25 -2.22 .03

2 (Constant) 92.48 12.96 7.14 .00 5.12 .36 13
Verbal department -7.48 3.00 -.28 -2.49 .02
Experience -28.71 12.76 -.25 -2.25 .03

3 (Constant) 102.41 13.57 7.55 .00 4.97 .42 .18
Verbal department -5.72 3.06 =21 -2.07 .04
Experience -36.97 13.11 -.33 -2.82 .01
Duration of exp. -.84 41 -.25 -2.05 .04

When Table 6 is analysed, it is seen that three different regression models have been obtained as a
result of multiple regression analysis on scores from classroom management anxiety scale. When R’
values of models are analysed, it is seen that variable of attending verbal bachelor’s degree program
explains pre-service teachers’ classroom management anxieties by 7.00% (F=4.91; p<.05). In the second
regression model, explained variance has increased from 7.00% to 13.00% after adding experience
variable to analysis (F=5.12; p<.05). Accordingly, experience variable can be said to constitute 6.00% of
the explained variance. In the third regression model, experience duration is added to the model, and
explained variance in classroom management anxiety has increased from 13.00% to 18.00% (F=4.97;
p<.05). Consequently, experience duration variable can be said to provide a 5.00% contribution to
explained variance in classroom management anxiety. Considering non-standardized coefficients (B) in
regression equation; it can be said that pre-service teachers with teaching experience and who attend
verbal bachelor’s degree programs such as social sciences, literature, language and philosophy have
lower levels of classroom management anxiety; teaching experience decreases classroom management
anxiety, and pre-service teachers have lower classroom management anxieties as duration of their
experience increases.
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Discussion, Conclusion & Implications

In the research, levels of pre-service teachers’ classroom management anxiety and variables
predicting these anxieties were examined. As a result of analyses, it was observed that pre-service
teachers had low level of classroom management anxieties. It was understood that pre-service teachers’
anxieties varied significantly according to being a student from faculty of educational sciences or from
pedagogical formation program in dimensions such as providing motivation, facing unexpected
situations and management of difficult groups. It was observed that students from faculty of
educational sciences had higher level of anxiety in providing motivation dimension, students from
formation program had higher level of anxiety in dimensions such as facing unexpected situations and
management of difficult groups. In addition, it was revealed that pre-service teachers varied according
to their state of having teaching experience in dimensions such as professional competence, providing
motivation and management of difficult groups, and participants with teaching experience had lower
level of anxiety in professional competence and providing motivation dimensions and higher level of
anxiety in management of difficult groups dimension compared to those without teaching experience.
Considering the distribution of teaching experience among pre-service teachers within the scope of this
research, it can be seen that students from faculty of educational sciences do not have any other
experiences related to teaching outside school experience practices. Some students (75) from the
pedagogical formation group worked for a certain period or still work in private teaching institutions and
schools. As a result, experiences gained in the field may not only strengthen teacher candidates in the
pedagogical formation group but also give experience about difficulty of classroom management.
Especially, pre-service teachers may gain experience when faced with an unpredictable situation, in
crowded classes or in classes where there are problem students referred as difficult groups, who require
long-lasting patience and are difficult to reach. In the literature, it is reported that many variables play
role in teachers’ professional anxieties, school and teaching experiences are seen as contributing factors
(Bullough, 1990; Geving, 2007; Montgomery & Rupp, 2005). It is reported that pre-service teachers’ and
teachers’ experiences obtained in terms of classroom management and their past practices can be
determinative in their attitudes and level of beliefs towards classroom management (Martin & Shoho,
2000). Hence, this situation is considered decisive in such research findings.

According to another survey finding, pre-service teachers’ classroom management anxieties
according to gender varied in favor of men in dimensions other than establishing positive learning
environment. In the related literature, it is emphasized that men are generally less concerned than
women (Plotnick, 2009). There are studies available in which female pre-service teachers are reported
to have higher levels of professional anxiety (Brember, Brown & Ralph, 2002; Dilmag, 2010; Punch &
Tuettemann, 1990; Saban et al. 2004; Tasgin, 2006; Tiumerdem, 2007). Higher anxiety among women
may be affected from the fact that men are more successful and optimistic in coping with stress (Aksag,
2004) and men perceive expressing their emotions as a deficiency (Sayar, Solmaz, Oztiirk, Ozer & Arikan,
2000). Therefore, as a result of social learning, norms and values, men might approach more secretive in
expressing the feeling of anxiety and female candidates might have higher levels of classroom
management anxiety.

In another finding of the study, it is revealed that pre-service teachers’ class management varies
significantly according to their bachelor’s degree programs in professional competence and providing
motivation dimensions, and pre-service teachers from science departments such as mathematics,
physics and chemistry have higher level of anxiety in these dimensions. Considering exam results such as
PISA and TEQG, it is seen that students’ average scores in physics, chemistry and mathematics are rather
low in Turkey (MEB, 2015; OECD, 2013). In Turkey, there is a widespread belief that these courses are
difficult. Usually, students report that they do not like these lessons and try to avoid these lessons
(Basar, Unal, & Yalgin, 2002; Isik, Ciltas & Bekdemir, 2008; incebacak & Ersoy, 2016; Kaya & Yildirim,
2014). Such data and pre-service teachers’ experiences during primary and secondary education may
create a perception that classroom management in these courses will be more difficult. As a reflection
of this situation, pre-service teachers attending scientific programs may have increased anxiety towards
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classroom management. Also in similar studies, it is determined that levels of professional anxiety
among pre-service teachers attending faculty of educational sciences vary depending on their bachelor’s
degree program (Bozdam & Tasgin, 2011, Dilmag, 2010). Although classroom management anxiety is not
examined directly in these studies, this finding of the study can be said to show consistency with the
field literature as an indication of change in anxiety level according to bachelor's degree program.

In the research, it is determined that bachelor’s degree program, teaching experience and duration
of experience are significant predictors of classroom management anxiety. These variables together
explain about 18.00% of classroom management anxiety. Teaching experience, duration of experience
and attending social sciences, literature, language and philosophy departments decrease pre-service
teachers’ classroom management anxiety. Lampadan (2014) also shows the lack of experience as the
source of classroom management anxiety. Oral (2012) has reported that school experience applications
applied towards acquiring professional experience are effective in decreasing pre-service teachers’
levels of classroom management anxiety. Experience allows pre-service teachers to gain knowledge and
experience about student behaviors in classroom, to learn about school and students closely and to put
theoretical knowledge obtained at university into practice. It can be said that this situation increases
students’ self-confidence in classroom management and reduces their anxiety towards classroom
management.

As a result, in the study, it is revealed that pre-service teachers may experience classroom
management anxiety because of various reasons. This situation may prevent teacher’s effective class
management. For this reason, it may useful to provide a solid theoretical knowledge to reduce pre-
service teachers’ classroom management anxieties through application activities that will allow them to
face real situations. Classroom management course can be carried out in connection with simulation
applications that will make pre-service teachers feel a real classroom environment and provide them
one-to-one experience. In addition, since teaching profession is a profession of practice, the duration of
teachers training programs may be increased to five years. The fifth year may be allocated to internship
as in medical schools. During internship, teacher candidates can be provided with experience in rural-
urban, advantageous-disadvantageous schools. To achieve the objectives, assessment during the
implementation process can be implemented. Evaluating results of this research, it should not be
forgotten that this study has some limitations, and findings should be evaluated accordingly. This study
is limited with students from a faculty of educational sciences and pedagogical formation program in
Turkey. This status may affect represent ability of the study. In addition, in the study, classroom
management anxiety was evaluated based on quantitative data. Therefore, in future studies, qualitative
and quantitative methods can be used together to assess this subject with a larger sample. With
longitudinal studies, how levels of pre-service teachers’ classroom management anxiety change could
also be explained.
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Tiirkce Suiriim

Giris

Ogretmenin en temel gérevi olan &grenmeyi saglayabilmesi, her seyden dnce &gretimi aksatacak
engelleri kaldirmasi ve olumlu sinif atmosferi olusturmasiyla alakalidir. Sinifta boyle bir ortamin
olusturulmasi ise, 6gretmenin sinif yonetimi agisindan yeterli bilgiye sahip olmasi ve bu bilgiyi
kullanabilme becerisinin bulunmasiyla ilgilidir. Clnki sinif yonetimi, uygun 06grenme ortamin
olusturulmasi ve sirdirilmesi surecidir (Good & Brophy, 2000). Sinif yonetimi, sinifta hedeflenen
Ogretimin olusmasi igcin 6gretmen ve O6grencilerin ¢alismasinin 6niindeki engellerin giderilmesi
O0gretmenin akademik ve idari etkinlikleri diizenlemesi ve ylrutmesi yonindeki cabalaridir. Bu bakimdan,
o6gretmenin sadece Ogretimi nasil yapacagini bilmesinin Otesinde, 6gretim esnasinda karsilasacagi
problemleri nasil ¢dzecegini de bilmesi gerekir (Basar, 2001). Ogretmenlerden etkili bir 6gretici olmanin
yaninda etkili bir ydnetici olmasi; ayni anda, ¢ok yonld, hizli ve dngérilemeyen olaylari sinifin amaclari
dogrultusunda bitiinlestirmesi (Onder & Karatas, 2016); tipki bir orkestra sefinin yaptigi gibi farkli
seslerden bir armoni olusturmasi (Lemlech, 1999) beklenir. Dolayisiyla sinif yonetimi kolay bir is degildir.
Bu nedenle 6zellikle aday ve meslege yeni baslayan 6gretmenler, zorluk yasadiklari islerinin en baginda
sinif yonetimini géstermekte ve bu zorlukla basa ¢ikmak icin hazirliksiz hissettiklerini bildirmektedirler
(Evertson & Weinstein, 2006; Rieg, Paquette & Chen, 2007; Tasdan & Kantos, 2007). Konuyla ilgili
yapilan arastirmalar incelendiginde, bu durumun diinya ¢apinda gériinen bir sorun oldugu gérilmektedir
(Al-Zu’bi, 2013; Gal, 2006; Hammond Stoughton, 2007; Lewis, Romi, Qui, & Katz, 2005; Oztiirk, 2014;
Ulvik, Smith & Helleve, 2009; Woodcock & Reupert, 2012). Deneyimsiz 6gretmenlerin enerji ve ¢abalarin
cogunu sinifi kontrol etmek icin harcadigi, 6gretim siirecinin yaklasik %50.00’sini sinif ici dlizeni saglamak
icin kullandig1 anlagiimaktadir (Jones, 2007). Onlarin sinif yénetimini en 6nemli kaygi verici sorun olarak
algiladigi gorilmektedir (Evertson & Weinstein, 2006; Goyette, Dore & Dion, 2001; Ingersoll & Smith,
2003; Jones & Jones, 2007; Lampadan, 2014; Morton, Vesco, Williams & Awender, 1997; Vaezi & Fallah,
2011; Wagner, 2009; Zhai, Raver & Li-Grining, 2011).

Kaygi, genel olarak belirli bir olay ya da durumla ilgili bireyin hissettigi huzursuzluk, korku, endise,
sikinti halidir (lstk, 1996). Bu durumda sinif yonetimi kaygisi, 6gretmenin sinif icinde bulundugunda
hissettigi 6znel korku olarak disiinilebilir. Ogretmenin olumlu bir dgrenme ve &gretme ortamini
yonetmek maksatli yaptigi ¢esitli konularda kendini gergin, sikintili ve rahat hissetmemesi durumu olarak
gorilebilir. Oral’a (2012) gore bu kaygi, 6gretmenin kisilik 6zelliginden kaynaklanabildigi gibi, sinif
yonetimi konusundaki bilgi eksikliginden, yeterli uygulama deneyimine sahip olmadigindan ve alan
bilgisindeki yetersizlikten kaynaklanabilir. Lampadan (2014), 6zgiiven ve deneyim eksikligini sinif
yonetimi kaygisinin nedenleri arasinda siralamistir. Ogretmen adayinin sinif yénetiminin zorluguna ve
o6gretmen-6grenci catismasinin en biyilk endise kaynagi olduguna dair duyumlari da bu yonli kaygilarda
belirleyici olabilmektedir (Morris-Rothschild & Brassard, 2006). Ogrenci sayilarinin artmasi, buna bagl
o6grenme zorluklarinin yasanmasi, ozellikle, meslege yeni baslayan 6gretmenleri kaygilandirmaktadir
(Wagner, 2009). Bunun yaninda, ¢agdas egitim anlayisiyla birlikte, denetim ve disiplin kavramlarinin
¢icek olun anlayisindan farkh bir agilima kavusmasi, davranis denetimi yerine 6zydnetimin 6ne ¢ikmasi
ogretmenleri sinif yonetimi baglaminda kaygilandirabilir. Ancak, sebebi ne olursa olsun her hangi bir
duruma yonelik kaygi kisinin gercek potansiyelinin performansa donismesini engelleyebilir;
yapabileceklerini yapamayacak hale getirebilir; hedeflerin tam anlamiyla gerceklesmesine mani olabilir
(Clceloglu, 2005). Dolayisiyla, sinif yonetimi kaygisi 6gretmenin sinif icindeki eylemlerinin yonina ve
derinligini etkileyerek onu giigsiizlestirebilir. Ogretmenin performansinin diismesine, yapabileceklerinin
veya basarabileceklerinin daha azini gergeklestirebilmesine yol agabilir. Bu durum, 6gretmenlerin
performanslarini olumsuz etkilemenin (Mishra & Yadav, 2013) yaninda, meslegi birakmalarinin nedenleri
arasinda da gosterilmektedir (Ingersoll & Smith, 2003).
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Kaliteli 6gretim igin sinif yonetiminin 6n sart oldugu, sinif yonetimine yonelik kayginin 6gretim
surecini etkiledigi ve deneyimsiz 6gretmenlerin meslege yonelik kaygilarinda sinif yénetiminin 6ne ¢iktigi
diistinlldigiinde, 6gretmen adaylarinin sinif ydonetimi kaygilarini saptamanin 6nemli oldugu soylenebilir.
Konuya yonelik yapilacak calismalarin hizmet oncesi donemde sinif yonetimi kaygilarinin azaltilmasi
baglaminda gerekli tedbirlerin alinmasina 1sik tutabilecegi disliniilmektedir. Ancak, ulusal alanyazinda
kaygi ile ilgili yapilan galismalara bakildiginda, genellikle 6gretmen adaylarinin mesleki kaygilarinin
incelendigi (Bozdam & Tasgin, 2011; Dilmag, 2010; Dogan & Coban, 2009; Saban, Korkmaz & Akbasli,
2004; Tasgin, 2006; Timerdem, 2007) sinif yonetimi kaygilarini dogrudan inceleyen arastirmalarin sinirli
sayida oldugu (Morton et al. 1997; Oral, 2012) gorilmektedir. Bu arastirmalarda da, sadece egitim
fakiltesi 6grencilerinin sinif yonetimi kaygilarinin incelendigi anlagilmaktadir. Oysa Tirkiye’de egitim
fakiltesi mezunu olmayip pedagojik formasyon sertifikasina sahip olanlar da 6gretmen olarak
atanabilmektedir. Bu acgidan, arastirmanin hem alanda eksik olan boslugu doldurmasi hem de yeni
arastirmalara 1sik tutmasi bakimindan énemli oldugu diisinilmektedir.

Aciklanan bu gerekgeler dogrultusunda, arastirmada 6grencilerinin sinif yonetimi kaygilarini
belirlemek, sinif yonetimi kaygisinin program tirQ, cinsiyet, bolim ve 6gretmenlik deneyimi agisindan
anlamli farklilik gosterip gostermedigi ve sinif yonetimi kaygisini yordayan degiskenleri tespit etmek
amagclanmistir. Bu amag dogrultusunda asagidaki sorulara yanit aranmigtir.

1) Ogretmen adaylarinin sinif yénetimi kaygi diizeyleri nasildir?

2) Program tirl, cinsiyet, bolim ve o6gretmenlik deneyimine gbre 6gretmen adaylarinin sinif
yonetimi kaygilari anlamli farklilasmakta midir?

3) Cinsiyet, bolim, deneyim, yas, ve deneyim siiresi gibi temsili degiskenler sinif yénetimi kaygisini
yordamakta midir?

Yontem
Aragtirmanin Deseni

Arastirmada iliskisel tarama modeli kullanilmistir. iliskisel tarama modeli, iki ya da daha ¢ok sayidaki
degisken arasinda birlikte degisim varligini veya derecesini belirlemeyi amacglamaktadir (Karasar, 2009).

Calisma Grubu

Arastirmada, amacli 6rnekleme ydntemlerinden 6lgiit rnekleme teknigi kullanilmistir. Olgiit olarak
sinif yonetimi dersini almis olmak belirlenmistir. Bu baglamda bir tiniversitede bu dersi almis olan egitim
fakdltesi ile pedagojik formasyon programi Ogrencileri calisma kapsamina alinmistir. Arastirmada
gonallalik esasina gore 504 6grenciye ulasiimistir. Ancak kayip veriler nedeniyle analizler 468 6grenci
verileri Gzerinde gerceklestirilmistir. Bu 6grencilerin; 235’i egitim fakultesi, 233’i pedagojik formasyon
sertifika programi 6grencisidir. Katiimcilarinin 302’si kadin, 166’s1 erkektir; 292’si s6zel (sosyal bilgiler,
edebiyat, dil, felsefe), 176’si sayisal (fen, matematik, fizik, kimya) programlarda egitim almistir.
Ogretmen adaylarinin 75, Ucretli 6gretmen olarak devlet okullarinda veya dershane ve &zel okulda
ogretmenlik yapmis ya da yapmaya devam etmektedir. Bu gruptaki 6gretmen adaylarinin ortalama
o0gretmenlik deneyimi siiresi yaklagik 3.50 yildir.

Veri Toplama Araci

Arastirmada, Onder ve Karatas (2016) tarafindan gelistirilen sinif ydnetme kaygisi 6lcegi
kullanilmistir. Olgek 25 maddeden olusmaktadir. Olgekte bulunan maddelerin tigii terstir. Bes boyuttan
olusan olgegin ilk boyutunda onbir, ikinci ve Ug¢lincli boyutunda dérder, dérdinci ve besinci boyutunda
icer madde yer almaktadir. Olgek 5’li Likert tipinde hazirlanmistir (Her zaman 5 - Hicbir zaman 1).
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Olgegin agikladigl toplam varyans %54.14’diir. Yapilan dogrulayici faktér analizi sonucunda elde edilen
modelin uyum indeksi degerleri RMSEA=.06, NFI=.91, CFI=.95, IFI=.95, RFI=.91, GFI=.85 ve RMR=.07
olarak bulunmustur. Ki-kare degerinin (x’=548.17, df=265, p=.00) anlamli oldugu goérulmustir.
Maddelere iliskin t degerlerinin tiimiiniin anlamli oldugu saptanmistir. Olgegin Cronbach alpha i¢ tutarhk
katsayisi birinci faktor icin .84, ikinci faktor icin .82, Uglincl faktor icin .77, dordiinch faktor icin .64,
besinci faktor icin .61 ve geneli icin .89 olarak hesaplanmistir.

Bu arastirmada olc¢egin alt boyutlarinin Cronbach alpha degeri sirasiyla .76, .82, .70, .63, .61, geneli
icin .84 olarak hesaplanmistir. Olgegin giivenirlik analizi sonuglari incelendiginde, dlcek geneli ve alt
boyutlarin givenilirlik degerinin kabul edilebilir (.60) diizeyin lzerinde oldugu séylenebilir (Kalayci,
2009). iki alt boyutun giivenirlik degerinin dnerilen referans degere yakin olmasi, bu boyutlardaki madde
sayisinin azhgina baglanmistir. Her iki boyutta da Gger madde bulunmaktadir. Ayrica, Cronbach alpha
glvenilirlik katsayisinin .60 Ustiinde olmasi Onerilse de bu sinirin .50'ye kadar c¢ekilebilecegi de
belirtiimektedir (Altunisik, Coskun, Bayraktaroglu & Yildirim, 2010; Sipahi, Yurtkoru & Cinko, 2008).

Verilerin Analizi

Arastirmada, Ogretmen adaylarinin sinif yonetimi kaygli diizeylerini belirlemek igin betimleyici
analizler yapilmistir. Betimleyici bulgularin yorumlanmasinda kullanilan ortalama araliklar, Aralk
Katsayisi=Dizi Genisligi/Yapilacak Grup Sayisi formuliinden faydalanilarak elde edilmis olup (Atilgan,
2006), puan aralig .80 olarak belirlenmistir. Ortalama araliklari 1.00-1.80 c¢ok dustk, 1.81-2.60 dustk,
2.61-3.40 orta, 3.41-4.20 yiiksek ve 4.21-5.00 ¢ok yiiksek seklinde yorumlanmistir. Ogretmen adaylarinin
sinif yonetimi kaygilarinin farklilasip farklilasmadiginin incelenmesinde t-testi, sinif yonetimi kaygisini
yordayan degiskenleri belirleyebilmek igin adim adim (stepwise) regresyon analizi kullaniimistir. Adim
adim regresyon yontemi, bagimh degiskenle en ylksek korelasyon katsayisina sahip bagimsiz degiskeni
ilk olarak denkleme alir. Sonraki adimda, kalan degiskenlerden bagimli degisken ile arasinda en ylksek
kismi korelasyon katsayisina sahip degisken denkleme dahil edilir. Bu dogrultuda tim bagimsiz
degiskenler denkleme tek tek alinir; ancak, her asamada denkleme son giren degiskenin modelde
kalmasina gerek olup olmadigi ve son giren degisken modelde iken Onceki degiskenlerin modelde
kalmasinin gerekli olup olmadigi sinanir ve gereksiz degiskenler modelden cikarilir. Denkleme her hangi
bir adimda alinan degisken sonraki adimlarin birinde denklem disi kalabilir (Siimbiloglu & Akdag, 2007).

Arastirmada analizlerden 6nce verilerin uygunlugunu saglamak icin ug¢ degerlere bakilmistir. Bu
amagla z standart puanlari hesaplanmis ve + 3.00 z degerini asan veriler u¢ deger kabul edilmistir. Bu
dogrultuda 36 ug deger veri setinden gikarilmistir. Verilerin normal dagildigi (Kolmogorov-Smirnov>.05)
anlasildiktan sonra veri grubunun regresyon analizi varsayimini saglayip saglayamadigini anlamak igin
sacllma diyagrami incelenmis ve iliskinin dogrusal oldugu gorilmistir. Verilerin cok degiskenli ug
degerlerden ariniklik durumu ise Mahalanobis uzakhgi ile test edilmistir. Mahalanobis sinir degeri, .01
anlamlilik diizeyi dikkate alinarak kay-kare dagihm tablosuna bakilarak belirlenmistir. Yapilan inceleme
sonucunda ¢ok degiskenli u¢ degerin bulunmadigi anlasilmistir. Bu islemlerin ardindan, regresyon
analizinin glivenirligini artirmak amaciyla yordayici degiskenler arasinda ¢oklu baglantilik olup olmadigi
kontrol edilmis ve bagimsiz degiskenler arasindaki ikili korelasyonlar incelenmistir. Bagimsiz degiskenler
arasindaki korelasyon katsayinin .60’in altinda oldugu ve tolerans, VIF ve Cl degerlerinin kabul edilebilir
diizeyde oldugu anlasiimistir (Tolerans degerleri>.50, VIF<10.00, CI<30.00). Modelde otokorelasyonun
olmadigi (Durbin-Watson=1.69) gorilmustir (Kalayci, 2009). Kategorik yordayici degiskenler (cinsiyet,
bolim ve deneyim) siniflama degisken dizeylerinden biri dista tutularak diizey sayisinin bir eksigi kadar
Uretilen temsili degisken olarak adlandirilan yapay degiskenlere dénustirialmustir (Can, 2014). Strekli
degiskenler ise orijinal degerleri ile regresyon analizine alinmistir. Anlamlilik diizeyinde p<.05 degeri
dikkate alinmistir.
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Bulgular

Ogretmen Adaylarinin Sinif Yénetme Kaygi Diizeyi

Ogretmen adaylarinin sinif yénetme kaygi diizeyine iliskin bulgular Tablo 1’de verilmistir.

Tablo 1.
Odgretmen Adaylarinin Sinif Yénetme Kaygi Diizeyi.

N Mean Sd
Sinif yonetimi kaygisi 468 2.15 .52
Mesleki yeterlik 468 2.38 .68
Motivasyonu saglama 468 2.12 .75
Beklenmedik durumlarla karsilagma 468 1.89 .75
Zor gruplarin yonetimi 468 1.88 .78
Olumlu 6grenme ortami olusturma 468 2.07 .82

Tablo 1 incelendiginde, 6gretmen adaylarinin sinif yonetimi ve alt boyutlara iliskin kaygi dizeyi
ortalamalarinin (M=1.88) ile (M=2.38) araliginda degistigi gorilmektedir. En ylksek ortalama mesleki
yeterlik (M=2.38) boyutuna, en diisiik ortalama zor gruplarin yénetimi boyutuna aittir (M=1.88). Elde
edilen ortalama puanlar, bulgulari yorumlamada kullanilan puan araliklarina gore degerlendirildiginde,
o6gretmen adaylarinin sinif yonetimi kaygilarinin disiik dizeyde (1.81-2.60) oldugu séylenebilir.

Ogretmen Adaylarinin Egitim Aldiklari Program Tiiriine Gore Sinif Yonetme Kaygi Diizeyi

Egitim alinan program tiriine gére 6gretmen adaylarinin sinif yonetme kaygi diizeyine iliskin bulgular
Tablo 2’de verilmistir.

Tablo 2.

Egitim Alinan Program Tiirline Gére Sinif Yonetme Kaygi Diizeyi.
Ogrenci tiirii N Mean Sd t df p

Mesleki yeterlik Egitim Fak. 235 244 65 1.64 466 .10
Formasyon 233 2.33 .72

Motivasyonu saglama Egitim Fak. 235 223 .73 3.39 466 .00
Formasyon 233 2.00 .75

Beklenmedik durumlarla karsilagma  Egitim Fak. 235 225 .78 -5.52 466 .00
Formasyon 233 2.71 .82

Zor gruplarin yonetimi Egitim Fak. 235 1.69 .58 -5.87 466 .00
Formasyon 233 1.94 .84

Olumlu 6grenme ortami olusturma  Egitim Fak. 235 192 68 1.21 466 .23

Formasyon 233 2.08 .86

Tablo 2 incelendiginde, egitim fakiltesi ve formasyon sertifika programi 6grencisi olma durumuna
gore, sinif yonetiminin motivasyonu saglama (tues=3.39; p<.01), beklenmedik durumlarla karsilasma
(taee=-5.52; p<.01) ve zor gruplarin yonetimi (te=-5.87; p<.01) boyutlarinin anlamh fark gosterdigi
gorilmustir. Ortalama degerleri dikkate alindiginda, motivasyonu saglama boyutunda egitim fakiiltesi,
beklenmedik durumlarla karsilasma ve zor gruplarin yonetimi boyutlarinda ise pedagojik formasyon
6grencilerinin kaygisinin daha yiksek oldugu gorilmektedir.

Cinsiyete Gore Sinif Yonetme Kayg Diizeyi

Cinsiyete gore ogretmen adaylarinin sinif yonetme kaygi diizeyine iliskin bulgular Tablo 3’te
verilmistir.
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Tablo 3.

Cinsiyete Gére Sinif Yénetme Kaygi Diizeyi.
Cinsiyet N Mean Sd t df p

Mesleki yeterlik Kadin 302 2.45 .68 262 466 .01
Erkek 166 2.27 .68

Motivasyonu saglama Kadin 302 2.20 .72 3.08 466 .00
Erkek 166 1.97 .78

Beklenmedik durumlarla karsilasma Kadin 302 2.61 .96 4.07 466 .00
Erkek 166 2.25 .80

Zor gruplarin yonetimi Kadin 302 1.94 72 212 466 .03
Erkek 166 1.79 .79

Olumlu 6grenme ortami olugturma Kadin 302 1.84 71 165 466 .10
Erkek 166 1.96 .88

Tablo 3 incelendiginde, 6gretmen adaylarinin cinsiyete gore sinif yonetimi kaygi diizeyinin, mesleki
yeterlik (tuee)=2.62; p<.05), motivasyonu saglama (t(4s=3.08; p<.01), beklenmedik durumlarla karsilasma
(t(ae6=4.07; p<.01) ve zor gruplarin yonetimi (tues=2.12; p<.05) boyutlarinda anlamli olarak farklilastigi
ve ortalama degerler dikkate alindiginda, kadin 6gretmen adaylarinin sinif yonetimi kaygisinin daha
yiksek oldugu séylenebilir.

Ogretmenlik Deneyimi Olma Durumuna Goére Sinif Yonetme Kaygi Diizeyi

Ogretmenlik deneyimi olma durumuna gére 6gretmen adaylarinin sinif yénetme kaygi diizeyine
iliskin bulgular Tablo 4’te verilmistir.

Tablo 4.

Ogretmenlik Deneyimi Olma Durumuna Gére Sinif Yénetme Kaygi Diizeyi.
Deneyim N_Mean Sd t df p

Mesleki yeterlik Evet 75 2.23 .80 -2.14 466 .03
Hayir 393 241 .66

Motivasyonu saglama Evet 75 1.78 .56 -429 466 .00
Hayir 393 2.18 .76

Beklenmedik durumlarla karsilagma Evet 75 2.36 .69 -1.27 466 .20
Hayir 393 2.50 .96

Zor gruplarin yonetimi Evet 75 2.05 .83 2.10 466 .04
Hayir 393 1.85 73

Olumlu 6grenme ortami olusturma Evet 75 1.75 .81 1.58 466 .12

Hayir 393 191 77

Tablo 4 incelendiginde; katilimcilarin 6gretmenlik deneyimi olma durumuna gore sinif yénetimi kaygi
diizeyinin mesleki yeterlik (te=-2.14; p<.05), motivasyonu saglama (te=-4.29; p<.01) ve zor gruplarin
yonetimi (te=2.10; p<.05) boyutlarinda anlamli olarak farkllastigi gériilmektedir. Ortalama degerler
incelendiginde, 6gretmenlik deneyimi olan 6gretmen adaylarinin mesleki yeterlik ve motivasyonu
saglama boyutlarinda daha disilk, zor gruplarin yonetimi boyutunda ise daha yiiksek sinif yonetimi
kaygisina sahip olduklari gérilmektedir.

Boliime Goére Sinif Yonetme Kaygi Diizeyi

Ogretmen adaylarinin bélime gdére sinif ydnetme kaygi dizeyine iliskin bulgular Tablo 5'te
verilmistir.
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Tablo 5.

Béliime Gére Sinif Yénetme Kaygi Diizeyi.
Boliim N Mean Sd t df p

Mesleki yeterlik Sozel 292 2.32 .67 -2.60 466 .01
Sayisal 176  2.49 .70

Motivasyonu saglama Sozel 292 2.03 .76 -3.09 466 .00
Sayisal 176  2.25 .72

Beklenmedik durumlarla karsilasma  Sézel 292 2.50 .98 0.68 466 .49
Sayisal 176 2.44 .82

Zor gruplarin yonetimi Sozel 292 1.86 .72 -0.91 466 .36
Sayisal 176 1.93 .79

Olumlu 6grenme ortami olusturma  Sozel 292 1.91 84 -1.22 466 22
Sayisal 176 1.82 .65

Tablo 5 incelendiginde, bdlime goére, mesleki yeterlik (t(65=-2.60; p<.05) ve motivasyonu saglama
(tae6)=-3.09; p<.01) boyutlarinda &gretmen adaylarinin sinif yénetimi kaygilarinin anlamli farkllastigi
gorilmektedir. Ortalama degerler incelendiginde bu boyutlarda, sézel bolimlerde egitim alan 6gretmen
adaylarinin daha dusik kaygiya sahip oldugu goriilmektedir.

Sinif Yonetme Kaygisinin Yordanmasina iliskin Bulgular

Ogretmen adaylarinin sinif yénetimi kaygilarini yordayan degiskenleri incelemek amaciyla yapilan
regresyon analizi sonuglari Tablo 6’da verilmistir.

Tablo 6.

Sinif Yénetme Kaygisiyla ilgili Regresyon Sonuglari.

Model B sd B t p F R R

1 (Constant) 63.77 2.33 27.39 .00 491 .25 .07
Sozel bolim -6.80 3.07 -.25 -2.22 .03

2 (Constant) 92.48 12.96 7.14 .00 5.12 .36 .13
Sozel bolim -7.48 3.00 -.28 -2.49 .02
Deneyim -28.71 12.76 -.25 -2.25 .03

3 (Constant) 102.41 13.57 7.55 .00 497 .42 .18
Sozel bolim -5.72 3.06 -.21 -2.07 .04
Deneyim -36.97 13.11 -.33 -2.82 .01
Deneyim suresi -.84 41 -.25 -2.05 .04

Tablo 6 incelendiginde, sinif ydnetme kaygisi 6lgeginin puanlarina iliskin adim adim c¢oklu regresyon
analizi sonucunda tic farkli regresyon modelinin elde edildigi goriilmektedir. Modellerin R® degerlerine
bakildiginda, egitim alinan bolimim sézel olmasi degiskeninin, 6gretmen adaylarinin sinif yonetimi
kaygisini agiklama oraninin %7.00 oldugu gériilmektedir (F=4.91; p<.05). ikinci regresyon modelinde,
deneyim degiskenin analize eklenmesi ile sinif yonetimi kaygisinda agiklanan varyans %7.00’den
%13.00’e ylkselmistir (F=5.12; p<.05). Buna gore deneyim degiskeninin agiklanan varyansa %6.00’lik bir
katki verdigi séylenebilir. Uglincli regresyon modelinde deneyim siiresi degiskeni modele eklenmis ve bu
degiskenin modele eklenmesi ile sinif yonetimi kaygisinda agiklanan varyans %13.00’ten %18.00’e
ylkselmistir (F=4.97; p<.05). Dolayisiyla deneyim siresi degiskeninin sinif yonetimi kaygisinda agiklanan
varyansa %5.00’lik bir katki verdigi soylenebilir. Regresyon denklemindeki standardize edilmemis (B)
katsayilar dikkate alindiginda; 6gretmenlik deneyimi olan ve sosyal bilgiler, edebiyat, dil, felsefe gibi
sozel bolimde egitim alan 6gretmen adaylarinin sinif yonetimi kaygilarinin daha dusidk oldugu,
ogretmenlik deneyiminin sinif yonetimi kaygisini azalttigi ve 6gretmenlik deneyimi slresi arttikga
o0gretmen adaylarinin sinif ydnetimi kaygilarinin dustugu soylenebilir.
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Tartisma, Sonug ve Oneriler

Arastirmada, 6gretmen adaylarinin sinif yoénetimi kaygi duzeyleri ve bu kaygilarini yordayan
degiskenler incelenmistir. Yapilan analizler sonucunda, 6gretmen adaylarinin sinif yénetimi kaygilarinin
disiik diizeyde oldugu gorilmustir. Ogretmen adaylarinin egitim fakiiltesi veya pedagojik formasyon
programi O6grenci olma durumuna gore sinif yonetimi kaygisinin motivasyonu saglama, beklenmedik
durumlarla karsilasma ve zor gruplarin yonetimi boyutlarinda anlamli farkhhk gosterdigi anlasilmistir.
Motivasyonu saglama boyutunda egitim fakiltesi, beklenmedik durumlarla karsilasma ve zor gruplarin
yonetimi boyutlarinda ise formasyon 6grencilerinin kaygilarinin daha yiksek oldugu gorilmustir. Ayrica,
o6gretmen adaylarinin 6gretmenlik deneyimi olup olmama durumuna gére mesleki yeterlik, motivasyonu
saglama ve zor gruplarin yonetimi boyutlarinin anlamli farklilastigi ve deneyimi olanlarin olmayanlara
gore mesleki yeterlik ve motivasyonu saglamada daha duslik, zor gruplarin yonetiminde daha ylksek
kaygiya sahip oldugu anlasiimistir. Arastirma kapsamindaki 6gretmen adaylarinin 6gretmenlik deneyimi
dagihmina bakildiginda, egitim fakultesi 6grencilerinin okul deneyimi uygulamalari disinda 6gretmenlikle
ilgili bir deneyiminin olmadig1 gérilmektedir. Formasyon grubundaki bazi 6grenciler (75) ise halen veya
gecmiste belli bir siire dershane ve okul gibi ortamlarda 6gretmenlik yapmistir. Dolayisiyla, sahada
kazanilan deneyimler, formasyon grubundaki 6gretmen adaylarini bir taraftan sinif yénetimi baglaminda
guglendirirken diger taraftan sinifi ydnetmenin kolay olmadigini deneyimleme olanagi vermis olabilir.
Ozellikle de 6ngérillemeyen bir durum ile karsilasildiginda, kalabalik siniflarda veya zor grup olarak
adlandirilan ulasilmasi gli¢, uzun soluklu sabir gosterilmesi gereken uyum sorunu olan 6grencilerin
oldugu siniflarda. Alanyazinda 6gretmenlerin mesleki kaygilarinda c¢ok sayida degiskenin rol oynadigi
bildirilmekle birlikte okul ve 6gretmenlik yasantilarinin bu duruma katki verdigi gérilmektedir (Bullough,
1990; Geving, 2007; Montgomery & Rupp, 2005). Ogretmen adaylarinin ve égretmenlerin sinif ydnetimi
baglaminda edindikleri tecriibelerin ve yaptiklari pratiklerin onlarin sinif yénetimine yonelik tutum ve
inang diizeylerinde belirleyici olabildigi bildiriimektedir (Martin & Shoho, 2000). Dolayisiyla, arastirma
bulgularinin bu yonli olmasinda bu durumun belirleyici oldugu distnilmektedir.

Arastirmanin bir baska bulgusuna gore, cinsiyet acisindan 6gretmen adaylarinin sinif yonetimi
kaygilari, olumlu 06grenme ortami olusturma disindaki boyutlarda erkekler lehine farklilasmistir.
Alanyazinda genel anlamda erkeklerin kadinlara gore daha az kaygih olduklar vurgulanmaktadir
(Plotnick, 2009). Kadin 6gretmen adaylarinin daha yiksek mesleki kaygiya sahip olduklarini belirten
arastirmalara rastlanmaktadir (Brember, Brown & Ralph, 2002; Dilmag, 2010; Punch & Tuettemann,
1990; Saban et al. 2004; Tasgin, 2006; Tumerdem, 2007). Kadinlarin daha kaygili olmasinda; erkeklerin
stresle basa ¢ikmada daha basarili ve iyimser olmasinin (Aksag, 2004), erkeklerde duygulari disa
vurmanin genellikle bir eksiklik olarak algilanmasinin (Sayar, Solmaz, Oztiirk, Ozer & Arikan, 2000) etkisi
olabilir. Dolayisiyla, toplumsal 6grenmenin, norm ve degerlerin bir sonucu olarak erkekler, kaygi
duygusunu disa vurumda daha ketum yaklasmis ve kadin adaylarinin sinif yénetimi kaygisi daha yiksek
cikmis olabilir.

Arastirmanin bir diger bulgusu, 6gretmen adaylarinin boliimlerine gére sinif yonetiminin mesleki
yeterlik, motivasyonu saglama boyutlarinin anlamh olarak farkhlastigi ve matematik, fizik, kimya gibi
sayisal bolumlerdeki 6gretmen adaylarinin bu boyutlarla ilgili sinif yonetimi kaygilarinin daha yuksek
oldugu anlagilmistir. TEOG, PISA gibi sinav sonuglarina bakildiginda, Turkiye’de 6grencilerin fizik, kimya
ve matematik gibi sayisal ders ortalamalarinin olduk¢a disiik oldugu goérilmektedir (MEB, 2015; OECD,
2013). Tarkiye’de bu derslerin zor olduguna dair yaygin bir kani bulunmaktadir. Genellikle 6grencilerin
bu dersleri sevmedikleri, korktuklari ve uzak durmaya calistiklari bildirilmektedir (Basar, Unal, & Yalgin,
2002; Isik, Ciltas & Bekdemir, 2008; incebacak & Ersoy, 2016; Kaya & Yildirim, 2014). Bu veriler ve
ilkogretim ile ortadgretim yillarindaki deneyimleri, 6gretmen adaylarinda bu derslerde sinifi yénetmenin
daha zor olacagi algisini olusturmus olabilir. Bu durumun bir yansimasi olarak da, sayisal bolimlerde
egitim alan 6gretmen adaylarinin sinif yonetimi kaygilari yikselmis olabilir. Benzer arastirmalarda da
egitim fakiltesinde okuyan 6gretmen adaylarinin mesleki kaygi diizeylerinin okumakta olduklari lisans
programina gore anlamh olarak farkhlastigi (Bozdam & Tasgin, 2011, Dilmag, 2010) saptanmistir. Bu
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arastirmalar dogrudan sinif yonetimi kaygisini incelemese de, boliime gore kaygi dizeyinin degistiginin
gostergesi olarak dusunilerek arastirmanin bu bulgusunun alanyazinla tutarllik gésterdigi sdylenebilir.

Arastirmada boélim, deneyim ve deneyim siiresinin sinif yonetimi kaygisinin anlamli yordayicisi
oldugu belirlenmistir. Bu degiskenler birlikte sinif ydnetimi kaygisinin yaklasik %18.00’ini agiklamaktadir.
Ogretmenlik deneyimi ve deneyim siiresinin uzunlugu ve sosyal bilgiler, edebiyat, dil, felsefe gibi
alanlarda egitim alma, 6gretmen adaylarinin sinif yonetimi kaygisini azaltmaktadir. Lampadan (2014) da,
deneyim eksikligini sinif yonetimi kaygisinin nedeni olarak gostermistir. Oral (2012) mesleki tecribe
kazanilmasi amaciyla yapilan okul deneyimi uygulamalarinin 6gretmen adaylarinin sinif yonetimi kaygi
dizeylerini azaltmada etkili oldugunu bildirmistir. Deneyim, 06gretmen adaylarinin sinifta
karsilasabilecegi 6grenci davranislari ile bu davraniglari yonetebilme siireci hakkinda bilgi ve deneyim
kazanmasi, okulu ve o&grenciyi yakindan tanimasi, Ulniversitede 6grenmis oldugu teorik bilgileri
uygulamaya aktarmasina izin verir. Bu durumun, 6grencinin sinif yonetimi konusunda kendine olan
glvenini artirdigl ve sinif yonetimi yoniindeki kaygisini azalttigi séylenebilir.

Sonug olarak arastirmada, aday 6gretmenlerin cesitli nedenlerden kaynakh sinif yonetimi kaygisi
yasayabilecekleri anlasilmaktadir. Bu durum, 6gretmenin etkili olarak sinifi ydonetmesini engelleyebilir.
Bu sebepten, lisans egitimlerinde 6gretmen adaylarinin sinif yénetimi kaygilarini azaltacak saglam bir
teorik bilginin yaninda gergek durumlarla karsilasmalarina firsatlar verecek uygulama faaliyetlerine yer
verilmesi faydali olabilir. Sinif yonetimi dersi, 6gretmen adaylarinin gergek bir sinifin iginde oldugunu
hissettirecek, birebir deneyim kazanmasini saglayacak simulasyon uygulamalariyla ylratilebilir. Ayrica
ogretmenlik meslegi uygulamaya yonelik bir meslek oldugundan, 6gretmen yetistirme programlarinin
siiresi bes yila cikarilabilir. Besinci yil, tip fakiiltelerinde oldugu gibi intdrnlige ayrilabilir. intérnliikte de
o6gretmen adayinin kdy-kent, avantajli-dezavantajli okullarda deneyim kazanmasi saglanabilir. Bu
uygulamanin amacina ulagsmasi adina, uygulama sireci de siirekli degerlendirilerek gelistirilebilir.

Arastirmanin sonuglari degerlendirilirken ¢alismanin bazi sinirliliklarinin oldugu unutulmamali ve
arastirma sonuglari bu kapsamda degerlendirilmelidir. Calisma, Tirkiye’deki bir devlet Gniversitesinin
egitim fakdltesi ve pedagojik formasyon sertifika programi 6grencileri ile sinirlidir. Bu durum, ¢alismanin
temsil edilebilirligini etkilemis olabilir. Ayrica, arastirmada sinif yonetimi kaygisi nicel verilere dayal
olarak degerlendirilmistir. Bu nedenle, yapilacak arastirmalarda daha biyik bir 6rneklemle nitel ve nicel
yontemler beraber kullanilarak konu degerlendirilebilir. Boylamsal arastirmalarla 6gretmen adaylarinin
sinif yonetimi kaygi diizeylerinin nasil degistigi incelenebilir.
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