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Introduction

Criticism towards to education for many years is related to the fact that education is inadequate in
developing different knowledge and skills and not appealing to different areas of interest, and that it
displays an understanding that focuses on more content and absolute knowledge. When present
education programs in Turkey are examined, it is seen that although they underline a multiple point of
views, many contextual problems occur in their implementation. Moreover, it can be claimed that
educational activities related to aesthetic that contribute to the emotional development of the
individual are not at the desired level. Aesthetic education focuses on the systematic development of
the aesthetic concepts, the pleasures and the ideal formations, and the laws of nature and art, society
and life, communication and relationships, and beauty for students (Kosinova, 2014). As Feeney and
Moravcik (1987) point out, a child's aesthetic feelings come from his or her creativity. In an aesthetically
supported program, the idea of beauty in students can be developed and it can encourage them to
produce creative products, besides ensuring that they are aware of the aesthetic beauty of the
environment. Also, the way teachers design student environment both in classroom and school will
influence the physical and mental development of students. In-class art activities, picture books and
creativity-enhancing materials, creating and ensuring that students express their feelings and emotions
and out-of-class museum visits and trips can be used for aesthetic education. In this context, it is
important to address the concept of aesthetics thematically in all lessons and blend it with creative
thinking.

Aesthetic has meanings like sensation, senses, perception, and emotion. Parallel to this, aesthetic is
the science of the information provided by aesthetic sensuality; it is the knowing and feeling in a
cognitive and emotional sense (Erglin, undated reference; Karagcay, 2007; Englebright Fox &
Schirrmacher, 2015). It is significant to blend philosophy into science, which deals with beauty of social
studies and the effects of beauty on human memory and emotions with the aesthetic emphasis that is
defined as aesthetics (Turkish Language Institute, 2018). Because a student who knows how to look and
see with aesthetic consciousness, when it becomes a habit, he can discover the event, situation and
characteristic in every new theme and can produce creative products by interpreting in different fields.
Moreover, the student can make the information he has more meaningful by passing it through the
emotional filter. According to Timugin (2005), the creativity of Moliere was nourished by his passionate
observation. Hence, the process starting with perceiving the observed objects can leave its place to
giving products and being happy with the product. Children's keeping emotional development in a
healthy way can help them understand the meaning of icon packed objects by observing them and
support their understanding of course information. In that sense, according to Timugin (2005), it is
actually the point of view of individuals that aestheticize objects. If students cannot discover aesthetics,
beauty, and self-appreciation at a young age, they cannot learn to observe the objects in their
environment, think creatively, evaluate, know themselves, and they proceed in a monotone process by
just learning what is taught to them.

One of the skills to be gained in our current educational programs is creativity. Creativity is the ability
to produce or imagine something new (Harris, 1998); to establish relationships between objects or
thoughts that have not previously been related to each other (Rawlinson, 1995); to get something new
out of the known things, to get an original synthesis, to find new solutions to the problems (San, 2003).
Creativity is involved in all cognitive and affective activities, even though it is a complicated process that
does not fit into simple definitions (Karabulut Temel, 2018). According to Haladyna (1997), creativity,
which is an ability developed over a long period of time, is divided into two: aesthetic and scientific
creativity. In scientific creativity, it is expected from the individual to produce an original and unique
product or idea that does not conflict with the scientific truths and is functional. In aesthetic creativity, it
is also expected from the individual to produce an original and unique product, but this product needs
not to completely overlap with the scientific truths. It is expected that the product that is revealed
through aesthetic creativity is to be attractive, to please the eye, to mediate some emotions and
thoughts (Kutlu, Dogan & Karakaya, 2009). In that sense, creativity can be regarded as the highest level
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of behaviour that the affective, psychomotor, and mental domains intersect (S6nmez, 1995). Every
individual has creativity and each person's creativity and intelligence can be improved (San, 2003).
Aesthetics can directly support this development since aesthetic is the moment when we give all our
attention to our senses. It comes from intense feelings and consciousness. It does not have efficiency
and productivity concerns (Feeney & Moravcik, 1987). Students who do not feel stressed with this
anxiety can discover some concepts more easily, improve their creativity skills and enjoy learning. On
the other hand, in the aesthetic education-based curriculum, the environment should also be as free as
possible; the environments that stand against to fear and punishment support creativity. According to
Sungur (1997), it is important to relieve the mind for creativity. Creativity enables students to enjoy
learning by promoting emotional development and aesthetic awareness. Teachers' approaches and
curricula are crucial to create appropriate conditions to develop creativity in educational environments
(Yaildirim, 2016). According to S6nmez (1995), some behaviours contrary to the logic of the children
should be promoted and different and rich stimuli should be used to improve multidimensional thinking
in educational environments.

Activities aimed at aesthetic education in the classroom can undoubtedly provide students to
produce creative products by developing aesthetic sensibility in them. Since a scientific basis is not
required in aesthetic creativity, it is suitable for the mental development of elementary school students.
Edward De Bono (1972) states that because of the limited knowledge and experience of students, they
are not practical for solving problems, but what is important here is how the child's brain uses this
limited material. According to De Bono (1972), even though students may be very creative in their first
years of their education life, their abilities weaken during their education life, and at the end of this
process they regress more. De Bono grounded this result with the experiments involving thousands of
people, all of whom have had higher education. Education should be planned to keep the child's design
alive and turn it into creativity. However, our education narrows the child's imagination under cover of
realism (Karakus, 2002). According to Sergiovanni (1994), who agrees with the view that the school
weakens individuals' creativity, school bureaucracy steals the child's time.

It takes a long time for a very small activity. However, creativity can be learned, the courage needed
to be creative and the ability to utilize the best opportunity can be gained (Kirst & Diekmayer, 1978).
Forcing students to a certain education means preventing them from developing their talents. The
structure of education appealing only to the left half-circle of the brain and thus neglecting its emotional
part should be changed. Primary education curricula should focus on providing students with high-level
of mental skills such as problem solving, analysis, synthesis, criticism and interpretation. These mental
skills direct students to think; but they are inadequate for the importance of feelings in learning.
However, the place of emotions in learning has great importance. Emotions influence students'
behaviours by helping them to focus on mind and set priorities (Jensen, 2006). In this regard, an
understanding of education in which stimuli for aesthetic awareness as one of the topics addressed in
this area and great feelings and establishing a path between the brain and the heart are presented
should be adopted.

Aesthetics is the good side of art and science. Very few students will probably be artists, but the aim
of this study is not to create aesthetic criteria and give art education but to ensure that teachers help
students to be aware of their aesthetics likings and criteria by including students’ feelings and thoughts.
Each child has a different aesthetic value and sensitivity. Every individual’s personal character may not
possess high aesthetic sensibility. Aesthetic sensitivity, however, is equally important for individuals who
are capable of creating the aesthetic and humanistic environmental demands in art and science (Duffy,
1979). Maybe that's the line that separates aesthetic education from art education. While aesthetic
education in primary education helps to discover the taste that exists in mind, art education makes
additions to the existing tastes with theoretical knowledge. For this reason, aesthetics should be
considered as a separate theoretical knowledge acquired through education, but as a part of a
curriculum that should be integrated into each theme because aesthetic sensitivity might provide
significant contributions to the student's self-definition, exploration of interests and cognitive
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development. As Kosinova (2014) claims, aesthetic education shapes students' sense of beauty and
supports the desire to have a beautiful life. Students’ giving importance to aesthetics sense and
excitement will also bring aesthetic awareness. It is necessary to see and feel aesthetics rather than
knowing it. Taking these into consideration, it is important that aesthetic education should take place in
primary education and higher education programs starting from the preschool.

Nature has a wonderful structure, harmony, aesthetic. We can see creativity in producing original
products not only in science and technology, but also in producing intellectual, artistic fields (Aslan,
2001; Karagay, 2007; San, 2003; San, 1990). Therefore, individuals should be accepted and raised as a
whole with their cognitive, mental, and affective aspects (San, 1990). Aesthetics is a concept that can be
contextualized in every field. It is especially important to take place in social studies, which has a real-
life, interdisciplinary context because the aim of social studies is to educate individuals who are sensitive
to physical and social environment they live in, and to equip them with necessary knowledge, skills and
values related to cultural and universal contexts. Therefore, it should be considered that the social
studies course, which is mostly concentrated on theoretical information, is also concerned with the
attitudes and skills of the students and should be focused on gaining aesthetic value on the
development of emotions. It is expected that the development of students will be supported with the
knowledge, skills and values dimensions in the social studies curricula implemented and updated in the
2017 academic year. When skills and value dimensions of these curricula are examined, it is seen that
aesthetic value and innovative thinking (creativity) skills are included. The fact that the social studies
course concentrates only on the cognitive processes causes this course to be boring. On the other hand,
involving aesthetics in this course will help to concentrate on different contexts, and will also prevent it
from being boring by adding richness to the process. However, the perception that aesthetics is more
related to the field of visual arts negatively affects the sensitivity of teachers and students towards this
concept in Social Sciences programs.

When the related literature is reviewed, the studies related to the topics such as student
perceptions’ on aesthetic value in social studies (Kilcan & Akbaba, 2014); teachers’ views on aesthetic
creativity (Karakus, Girkan, Dogan & Capar, 2011); teachers’ views in the context of values (Baysal,
2013; Memisoglu, 2017); the aesthetic content in books (course, core Works etc.) (Aktan & Kilig, 2015;
Kus, Merey & Karatekin, 2013); curriculum analysis (Tonga & Uslu, 2015) have been encountered. In
2005, the Ministry of National Education changed its educational perspective in its curricula and made a
radical innovation. When the 2005 social studies curriculum was examined, it was observed that a spiral
content regulation was made and the concept of aesthetics was included in the value dimension
(Kiroglu, 2011). In 2012, the education levels were restructured according to the 4 + 4 + 4 system and
the primary school was arranged to cover the first four years. Hence, the fifth grade level is now linked
to the secondary education level. It is possible to see that the aesthetic emphasis is involved in the
values dimension when the social studies curriculum which is currently being used and will be used in
2018 is examined (MEB, 2017; MEB, 2018).

However, in spite of the emphasis on aesthetic value in the curriculum since 2005, it is noteworthy
that both aesthetic and aesthetic creativity are not addressed in research. It has not been examined
whether the teachers are aware of their aesthetic value and whether they have applied to gain aesthetic
value in the Social Studies course, as an interdisciplinary field. Karakus, Glirkan, Dogan and Capar (2011)
conducted a study to investigate the views of the fourth and fifth grade teachers in terms of aesthetic
creativity. In this study, it is aimed to reveal the current situation by taking into consideration the
change of education level, frequent updating of the curriculums and richness of the in-service training of
teachers. Therefore, based on the framework of the updated social studies curriculum, firstly the views
of the fourth grade teachers of primary school regarding the aesthetic and aesthetic creativity
dimension of the curriculum have been investigated.
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Method

Research Design

This study was designed according to phenomenological model which is one of the qualitative
research approaches. Phenomenology is a method of examining and defining the existence of events
(Bas & Akturan, 2017). Phenomenology aims to gain an in-depth understanding of the meaning or
nature of experience and emphasizes how experience transforms into consciousness (Merriam, 2013,
24; Patton, 2014, 104). In this study, firstly, it was focused on revealing teachers' perceptions of the
aesthetic concept and their reflection on the necessity of aesthetic creativity education through
interviews. Accordingly, the identification of involving aesthetic education in the social studies
curriculum and teacher practices, and contributions of this education to students were investigated in
the study.

Study Group

The study group consisted of fourth grade teachers who worked in five state schools in the lower,
middle and upper economic levels in the central districts of Adana and Hatay in spring semester 2017-
2018. In the schools, primarily the school administrators were informed about the main subject of the
study and the average length of the interviews, and necessary permissions were obtained. In the next
stage, teachers who wanted to participate in the study were identified and information about the
subject and the average duration of study was presented to the teachers. In this case, the volunteer
participation of the teachers was taken as basis for the study and the 8 fourth-grade teachers were
selected by maximum sampling technique, which is one of the purposive sampling methods. Three of
these teachers were working in the lower, two in the middle and three in the upper socio-economic
level schools. Of the class teachers whose vocational seniority ranged between 5 and 35 years and
whose working time in the school ranged between 4 and 15 years, five were female and three of them
were male.

Data Collection Tools

In this study, in-depth information was collected by using interviews, which is one of qualitative data
collection techniques. Interviewing is a technique of collecting data through verbal communication and
is done to reveal what goes in mind (Karasar, 2006, 165; Patton, 2014, 341). According to Stewart and
Cash (1985), the interview is to ask the pre-determined questions about problems and get answers in
order to reach for a serious aim (Yildirrm & Simsek, 2016, 129). The interviews were conducted with a
semi-structured form consisting of open-ended questions that were developed by the researchers.
Before the interview form was prepared, the fourth grade social studies curriculum of primary school
and then the literature were reviewed. In the interview form, based on the review of the programs and
the literature, there were eight questions in the context of the categories organized as “perceptions,
teacher aesthetic education status, aesthetic and scientific creativity, effective disciplines, aesthetics in
Social Studies, teacher practices, contributions to students, problems and suggestions”. First of all, a pilot
interview was conducted with three classroom teachers working in a school at high level. The interview
form was examined in terms of applicability and the questions were rearranged by the researchers in
the context of comprehensibility. There was no change in the number of questions for the actual
application after the pilot interview, only use of language was corrected. For example, the questions of
“What is aesthetics, what does it mean?” were corrected as “What do you think about aesthetics?, what
does the word of aesthetics evoke to you?”. In this context, the following questions were asked to the
participant teachers:

1. What do you think about aesthetics? What does the word of aesthetics evoke to you?

2. Have you received any in-service trainings about aesthetics education? If so, can you give us some
information about this training(s)?

Which of the aesthetic or scientific creativity takes precedence for you?

4. In which fields (lessons) do you think that awareness of creating aesthetics are more effective? Why?
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5. Do you think that the view of aesthetics can be gained in social studies course? Are the units and the
themes in social studies course suitable for aesthetics education?

6. Do you perform any studies to make your students gain aesthetics perspective? Would you explain
one of the activities?

7. What are the contributions of aesthetics perspective to students?

In social studies course, what are the problems about aesthetics education, and your suggestions
about these situations?

Data Collection

Interviews with teachers involved in the study were conducted at appropriate times for teachers, in
the school teachers' room during March and April 2018. Interviews with the teachers lasted for a
minimum of 45 minutes. It was attempted to get answers without researchers directing by taking care
that active listening reactions were given to encourage teachers to speak. Teachers' views were tape-
recorded. While responding to the research questions, it was observed that the teachers sometimes
checked the primary school social studies guides and textbooks, and tried to make contributions to the
research. After the data were collected, they were transcribed in a computer; 45 pages of text was
obtained.

Data Analysis

Data were analysed using content analysis method. First, the researchers read the text once before
beginning to encode the data. The researchers reviewed the answers to each question and typed the
possible codes on the right and left side of the related text by selective coding. The researchers
concentrated on the main themes that included the related codes at the next stage and took notes in a
list. The writing of the themes in a list gives researchers the opportunity to see the similarities and
differences between each other as a whole. At this stage, it was decided with certainty which encodings
will be covered by which themes. The researchers showed these codes to an expert in the field, and the
credibility of the code was calculated with the reliability formula "P (Percent of Reconciliation) = [Na
(Opinion Units) / Na (Opinion Units) + Nd (Visibility Separation)] X100" (Miles & Huberman, 1994, 64)
and the reliability was found 92.00%. The expert researcher examined the codes and related themes
and proposed a number of changes. Deciding on the codes and the themes continued until the
researchers agreed. Thus, researchers' opinions on the analysis of the same data were obtained and the
validity and internal reliability of the coding and the themes related to the data were obtained by trying
to eliminate the bias of each researcher. The resulting themes and the encodings obtained as a result of
analysis were presented. When reporting the interview data, direct quotations were used to show the
teachers' main judgments as they were. The letter “0” was used to convey the opinions of the teachers
about the research topic and the numbers given to the teachers at the end of the quotes (e.g. (T2), (T8)).

Results

In this study, it was aimed to identify the teachers' perceptions on the subject in order to determine
the level of aesthetic and aesthetic creativity in Social Studies program based on the opinions of eight
class teachers. The resulting themes are listed in Figure 1 and the findings are presented accordingly.
The codes for each theme and their citations related to the perceptions are discussed in detail.

The Perception of Aesthetic Concept

The views of the teachers on the definition of the aesthetic concept and on the meanings it evoked
to them were examined and the results showed that the meanings attached to the concept were
different from each other. It was found out that the teachers described the aesthetic concept as
harmony, order and tone in terms of "internal and external harmony, harmony to the environment,
harmony within the class, harmony of colours, order and tone”; as presence or absence of beauty in
terms of "external beauty, beauty in thought, beauty in emotion, natural beauty, beauty in spirit,
physical beauty, not being beautiful”; as visual situations in terms of "shows, symbols, figures, visual
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presentations"; as emotionally positive effect in terms of “happiness, adding emotion, getting pleasure,
realizing the emotion of the subject, pleasing the eye and the ears, believing in to do it, appealing to the
brain, empathic thinking, curiosity, tendency to art, reflection of love, attraction of interests”.

course

Figure 1. Interview findings.

Moreover, the teachers assigned meanings to the aesthetics concept within the themes of psychomotor
behaviours in terms of “attitude, gestures and mimics”; oral expression in terms of “reflection of ideas,
words, poetic expression”; change in terms of “medical intervention, change of feelings”; the nature of
the concept in terms of "change by person, being comprehensive"; detail in terms of "integrity, detailed
look; and synthesis in terms of “artistic creativity, fusion of beauty". Some of the views of teachers
regarding the themes and codes related to the aesthetics concept are given below:

“Aesthetics is a person's image, posture, and behaviour” (T3).

“..Everything that has a certain shape that is pleasing the eye is aesthetic...is what is nice to people's
eyes, is the change of many feelings when you look at it. Aesthetics is not only used in a beautiful
sense. Sometimes something that is not beautiful can also be used as aesthetics...” (T4).

"I think aesthetic is a visual presentation. It is visualization...” (T5).

"Aesthetic is to see every detail in every direction, look in detail, whatever it is ... to see the finest
detail” (T8).
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Aesthetics Education

In the study, it was also investigated whether the teachers were educated about aesthetics, and the
obtained data were examined. From the findings, it was seen that teachers expressed three different
views on this issue. These views are that the teachers were interested in the aesthetic topic but did not
receive an education, did not have any special interest in it so did not receive any special education and
did not receive any special education in this subject. Some of the teachers' views on this situation are as
follows:

"No, | have not. But | went to complete my degree.. Then | tried hard. | read books. | travelled a lot...”
(T2).

“No, I did not. From books | read, from expressions in visual arts ..." (T4).

"I did not receive any special education, but ... | made a glass mosaic in the teacher's school. After
me, many my friends studied there, they all said that it was being exhibited there it was a beautiful
work...” (T7).

"No, we have not received any education. We have only seen painting lessons at the faculty of
education...” (T8).

Aesthetics and Scientific Creativity

In the study, teachers were asked for their views on whether aesthetic or scientific creativity is a
priority. While some teachers expressed that aesthetic creativity was a priority, some other expressed
that scientific creativity was a priority. The teachers who thought that aesthetic creativity was more
important explain it as "providing the permanence of learning" and "ensuring access to scientific
creativity"; they also showed factors such as "the lack of scientific creative practices, being a way of life,
the reflection of society's culture" as reasons for it. It was also found that there were teachers who
argued that scientific creativity was at the forefront for the society. Among the teachers, those who
thought that scientific creativity was more important stated the reasons such as "importance of
information, support of success, importance of materiality". It was also observed that the teachers who
saw both aesthetic and scientific creativity as related and important did not make any distinction. It was
determined that these teachers who believed that both were important expressed reasons such as
"having an aesthetic thought in the basis of a scientific work", "depending on subject and event" and
"scientific products based on human effort". In the light of these findings, some teachers' opinions are
as follows:

“Unfortunately, our society it is scientific creativity. They want to be engineers and so on. It is based
on materiality. It's because we cannot overcome some things as a society. Society is directing...” (T1).

“Personally | will go with aesthetic creativity ... Now I do not know that people are more interested in
science than aesthetics. More importance is given to it. Because the aesthetic side can be neglected
due to the desire to earn money. For example, the atom was invented ... ... Would he invent it if he
knew it could be used in this way? | mean, he did it for the sake of humanity, but it caused thousands
of people to die. While aesthetics is appropriate for my personality, scientific will be suitable for
society” (T3).

“...At the moment the recorder was found as a result of a scientific study. But you can throw it away
two months later when it comes out with a new model. They can be forgotten more quickly. But
things that are aesthetic are more permanent. It stays longer and reflects the culture of the society.
You can pass on this culture to the next generation...” (T7).

Aesthetic Awareness: Effective Disciplines

Teachers expressed that raising aesthetic awareness might be effective in different lessons. Among
the teachers, there are those who believe that they can be effective in all lessons because of "the
themes being related to each other, precondition for gaining aesthetics, the dislike of classifications
according to the lessons", just as the those who believe that they can be used in social studies because
of being a lesson related to people, a lesson about society, making able to notice the beauties of the
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world, and being able to express emotional expression; and those who believe that they can be used in
Turkish lessons because of situations such as "enable to express oneself, to increase self-confidence,
drama, to animate, to speak". Furthermore, it was seen that there were teachers who believed that they
could be used in mathematics lessons in terms of "supporting pattern formation and providing
systematic thinking" and who believed that they could be used in physical education classes because of
reasons such as "allowing flexible movements and providing correct behaviour in group work". In
addition to these findings, visual arts (painting) and work- technics courses were seen as more suitable
for their "nature". It is believed that it is possible to gain aesthetic awareness in life sciences, science
and technology, traffic and music lessons. Some of teachers’ views on in which disciplines aesthetic
awareness were more effective are given below:

“It can be used in Turkish, music, painting, art, science and mathematics. To make students love
mathematics. A problem can be written in a beautiful way, using expressions such as flowers around
a pond” (T1).

“It could be in mathematics. Because it requires systematic thinking. In other words, within these
systems there will be different systems that they can reach there with different stages, and with
different ways; it will develop a much different perspective. It could also be in science. During an
experiment ... Aesthetics can be involved in every topic you cover” (T3).

"It could be in social studies class. Because we discuss the society. It may be in Turkish as well. It could
be on speech. The difference between speaking nice and rude can be implicated...” (T5).

Aesthetics in Social Studies: The Nature and Content of the Course

For another sub-goal of the study, the questions “is it possible to gain an aesthetic point of view in
the social studies course?” and “are the units and themes in social studies course appropriate for
aesthetic education?” were asked, and there were some teachers who thought that the social studies
course was suitable for gaining aesthetic point of view and that it was necessary to be in the curriculum,
as well as those who thought that the aesthetic point of view cannot be gained by social studies course.
It was also seen that there were some teachers who had never thought about this issue before.
Teachers who thought that the aesthetic point of view can be gained in the social studies course stated
that the subjects such as rights, production, regions, past events, Atatiirk's revolutions, natural touristic
places of our country, environmental subjects, historical artefacts, fine arts, traditions and customs,
handicrafts and culture are more appropriate. The quotations from the teachers' views on this research
question are as follows:

“I never thought about it ... but, um ... what kind of subjects? For example, if you think of historical
artefacts, fine arts, it can be. For example artists; if we think of Mimar Sinan, maybe the Works he did
can be used. Another one? We can involve the aesthetics in our customs; we can teach them through
our handicrafts ... In our present themes, fine arts, customs, then historical artefacts ... There are a lot
of appropriate themes” (T1).

"Of course it can.. When I'm covering a topic ... Hmm ... It can be by blending culture. Children explore
the past, the experiences. For example, when they are singing the songs, what is this “Cayda Cira”? |
tell the topic and the child will not forget its source. It is the effect of life on people ... The fabric of
Eastern Anatolia and the fabrics of those here are different. You will set life according to the point of
view there. The water of the Black Sea is moving just as the clothes and the people there. It is usually
very colourful and very pleasant. It takes those lines from the nature ... Everything reflects culture”
(T2).

"We generally have knowledge-driven activities to keep the child's knowledge in the foreground. We
do not have an aesthetic related activity. These activities make students know close environment,
and perceive the world but | do not think that the curriculum does not make students gain an
aesthetic point of view....” (T3).

"Unfortunately, we cannot do it in social studies classes because there are very few relevant topics in
the curriculum” (T4).
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"... Aesthetic behaviours can be placed in every area of social studies course” (T7).

"Now, the social studies class is very comprehensive, will it be heavy if it is covered under another
course? The area of social studies is so wide that | do not know how relevant it is to the topics ... Of
course aesthetic knowledge should be gained ... | do not know how it can be done in social studies
classes, how it can be related to the topics ... | do not know, if we take visual arts, it has an hour per
week and does not have enough time. Maybe it can be done if it is very well associated with the
subjects” (T8).

Aesthetics in Social Studies: Curriculum Outcomes and Activities

In the study, it was tried to identify the teachers’ views about whether the outcomes and the
activities related to aesthetic education in the social studies curriculum, the teacher's guidebook or the
textbooks are clearly expressed. The teachers expressed in this regard that the outcomes and the
activities related to aesthetics were not clear, they were trying to be just felt, they were inadequate in
terms of quantity and quality. In addition, the teachers also pointed out that this was left to them in the
curriculum and the outcomes related to the affective domain were very rare. Some of the teachers'
views on these findings are as follows:

“There is no clear statement in the curriculum. It is just written as a value. There is aesthetics even in
a topic about environment. So we talk about it, but we do not emphasize the aesthetic aspect of it.
When we talked, | realized that | actually included this topic. It is not clear” (T3).

“Outcomes, no | have never seen such outcomes. | saw them in visual arts instead. In social studies... |
have not seen t as far as | have covered. They are not in the curriculum. They are inappropriate. In the
class, we must have our own works. We will talk about the difference between the things like where
is the most beautiful street of my neighbourhood? We will make our school aesthetic. For example,
the walls are not aesthetic at all. Okay, we protect the children from the dangers that come from
outside, but we close them in a thought, like a prison. It prevents the artistic and emotional
development of children. This vision of the curriculum must be changed. There are no activities like do
your own paint, express your own paint, do the differences, and do the similarities. The curriculum is
not very student-centred. What is the hair colour, what is the colour of the eye? There is no need to
take social studies class for this ... Secondly, the topic about | am learning my past is appropriate for
aesthetics. We have cultural values, our films, our crafts, our carpets, and also we have pots. But we
do not have a pottery workshop... How is a pot made? There is not ant-y workshops where he can
improve his aesthetic sensation or air that he can shape ... or ... Hmm ... What can be done for
aesthetic? The topic is nice but there is no suitable environment for it. Besides, it is not the social
studies teacher who should give this feeling, it is the expert. Of course not every issue is suitable for
aesthetic, for example, war is not an aesthetic issue. The sculpting of the war and picturing the peace
after the war are close to aesthetics... The unit, the place we live in, is appropriate, but the places we
live in are not aesthetic. They are like a trash cans ...” (T4).

“I did not see a clear expression in aesthetic related outcomes. But they left it to children and
teachers by comments. Sometimes it can be seen in that way if | get there. But | cannot see it clearly
... It is not a topic. It's all about being master the subject. There is no clear statement. It is up to us.”
(T7).

Aesthetics in Social Studies: Teacher Practices

The findings of what teachers did to gain aesthetic point of view in their social studies class were
examined and in this context, it was found that there was a variety of teacher practices. It was identified
that while the teachers were trying to make students have aesthetics point of view, they did literature
and art activities that include such activities as "painting, making banners, role plays, theatre, photo
exhibition, listening to music, writing and reading poem, writing composition, writing beautifully,
improvisation"; verbal and empathy-oriented activities covering activities such as "what would you do if
you were in his/her shoes, reading the story, addressing"; Organizing activities including organization of
classroom, notebook, bag and paying attention to clothes; raising environmental awareness activities
including providing cleanliness (environment, class, etc.), drawing attention to the beauty of trees and
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to environmental structures (bad view, distorted etc.); and raising awareness activities such as thinking
and finding deficiencies about research, writings and paintings. When the other findings were examined,
it was found that teachers, depending on the curriculum, focused on the aesthetic concept with
activities such as “when the topic is discussed, examining past cultural elements, looking three
dimensional at the material, forming patterns with other courses”, and they also allocated a specific day
or a week to focus on activities such as making decorations.

In addition to these activities, it was also found that teachers concentrated on exemplary behaviours
such as "being an example, drawing attention to aesthetics in behaviours, mimics and acting". Also, the
three teachers stated that they did not do any activities in order to make students gain an aesthetic
point of view. Here are some explanations of the activities that teachers did to make students gain an
aesthetic point of view:

“In general, they make role plays about some subjects, they perform theatre. We assess them. They
write books ... But they absolutely stick pictures to their writings. If they cannot find any pictures,
they will do it themselves. They visualize...” (T2).

“...For example, to make them look three-dimensional at a material.... aesthetic in a Turkish poem,
for example, did you like this poem? Aesthetics in social behaviour. Like how we must change our
behaviour so that we can take a better place in society, and these are the aesthetics of behaviour...”
(T3).

“We're making decorations. We ask about their thoughts about their writings and paintings they
make. | want them to find the points that need to be fixed in negative answers.” (T4).

“Well, we find some images about the topic we will cover, we show them. Where is this place etc. ....
We make them listen to classical music....” (T5).

“...We are organizing the class .... | look at the organization of the bags ... | try to be an example to
the students ... we do occasional garden cleaning for the environment. We talk about the bad and
unpleasant image the trash forms, and distorted structuring in the city; especially the current
situation in our city. Students are aware of the aesthetic and unaesthetic condition. But it is not in
this curriculum. The students are aware of it because | care. They are also aware” (T8).

Aesthetics in Social Studies: Contributions to Students

The views of the teachers on the contributions of gaining an aesthetic point of view to students were
examined. When the findings in this context were analysed, it was found out that the teachers declared
that an aesthetic point of view have various contributions to the students. The teachers pointed out that
having an aesthetic point of view contributed to students in various ways such as self-recognition and
self-development through situations such as noticing the abilities, self-expression, broadening the
horizon; gaining awareness about the environment through situations such as complying with the
environment, beautifying the environment, perceiving the whole, looking at the details, looking for good
environments; and increasing in academic achievements in situations such as reflection of knowledge in
daily life, success in lessons, permanent learning, better understanding of the subject, gaining order
(writing, life, etc.).

Moreover, it was stated that the students will develop themselves in terms of the quality in life
through the situations such as "organizing the life, having a stance and quality, being away of
ordinariness, gaining the self-care skills, beautifying the life, using the body language, reducing the
problems, benefiting from the technology, having better behaviours; social life and empathy through
the situations such as "getting involved in society, being tolerant, influencing friendships, contributing to
the family, seeing good sides of people, affecting people, reducing intra-society friction, and respect";
motivation through the situations such as "listening attentively to the lesson, peace in class"; positive
affective development through the situations such as "enjoyment, happiness, enjoyment, good looking,
gaining self-confidence"; visual perception through the situations such as " being aware of visuals,
leaving a visual impression". Teachers expressed these contributions as follows:
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“His life gets better. He looks good at the people, plant and book. He looks good at the things he
cannot have” (T2).

“..The aesthetic point of view creates a peaceful environment in the classroom, it allows people to
see their good sides, respect them ... They will not tease, they will not tease about their weight and
heights. It will develop their human emotions...” (T4).

"He can be in a harmony with especially the neighbourhood he lives in, the society, the family; it will
make his life even better. The child will want to be in more beautiful surroundings. He will leave a
good impression on other people. It will increase the quality of life of someone who cares about
aesthetics ...” (T7).

Aesthetics in Social Studies: Problems Encountered in Education

Teachers' views on the source of possible problems that hinder aesthetic related practices in the
classroom were analysed and the results showed that there are various sources. It was found that these
problems derive from the students in terms of "insufficient readiness, indifference, distractibility,
insufficient sense of responsibility, lack of auto control"; from individual and society in terms of "cultural
differences"; from the teacher in terms of "routinized, negative attitude, lack of knowledge"; from the
learning environment in terms of "the narrowness of place, irregular desks, crowded class size,
inadequate resources, inadequacy of class for group works, common sharing of class”; and from
program-related problems such as "information-centred topics and activities, inadequate time, lack of
topics about aesthetic, not being appropriate of each topic for aesthetics, unaesthetic preparation of
books, too much detailed contents, not having engaging activities for students”.

In addition, the teachers expressed some other possible problems hindering the aesthetic related
practices in classroom such as the assessment system in terms of “examination system”; the family
because of the reasons such as “family indifference, lack of knowledge, experience, unconsciousness ";
the structure of the school for reasons such as "unaesthetic school building, the structures of schools’
blocking the artistic and affective development"; the environment for reasons such as “unaesthetic
streets and roads” and other problems such as "the priorities in life, the inadequacy of society, the
negativity of urban life. Some excerpts from the teachers' views in this regard are given below:

“..Teacher can be a monotonous teacher, can be a stereotype ...” (T1).

“In fact, we are all an obstacle. The teacher is also a problem. For example, the teacher not having
aesthetic education on it does not do an activity to gain aesthetic point of view. Curriculum is too
loaded, students, conditions and classes are not appropriate...” (T4).

"... I do not think there is anyone in my colleagues who cannot care about this. Because when we see
something that is aesthetic, we look at it, a behaviour, a word, an artwork, with admiration. So
nobody can turn their back on this subject. This topic...” (T7).

“Well, if it is not given as a learning outcome, and if it is up to the teacher leaves to discover it how
long will the teacher discover or even can he or she discover it?..” (T8).

Aesthetics in Social Studies: Implications for Teaching

Teachers made suggestions on various aspects of aesthetic education in the social studies program.
The findings revealed that the teachers made suggestions on the elements of curriculum such as
“improving learning outcome periods, preparing the activities (alternative, guiding, based on student’s
point of view etc.), distributing the concept of the aesthetics to the themes, to make associations within
the units, using the free time lesson, preparing sample outcomes, developing different techniques,
increasing the number of topics, using videos, preparing brochures, giving different assignments, giving
feedback, adopting a student-centered approach, arranging the bulletin boards, providing the studying
environments (family, class etc.).

Teachers underlined the demand for education by suggesting "in-service training and seminars
(family, manager, curriculum preparation and decision-making group, political, teacher, etc.)". Teachers
also made suggestions on the process of the curriculum preparation in terms of "planning of the
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curriculum by experts, explaining of the aesthetic concept by experts, preparation of localized
curriculum, starting from the pleasant one, education not restricted to school, integration of knowledge
and aesthetics, involving aesthetics in all courses, appropriate to cultural structure, giving initiative to
the teachers, directing the student to art, valuing the talents ". It was also found that teachers made
suggestions on the need of change in perceptions and other suggestions such as "reducing the price of
source books, giving importance to teacher training institutions, reducing permission problems for travel
and observation". Some of the excerpts selected from the opinions of the teachers participating in the
study are as follows:

"There may be topics that direct the students to the art and bring their talent to the foreground
rather than knowledge” (T1).

“Different techniques can be considered. | cannot think of anything else at the moment because |
have not thought about this topic before ... Examples of work that he or she can contribute
something to. His own point of view has also been involved in it ... to embody it. He or she will say
that this is the saddle of the product | made, I’'m holding it in my hand, it is my soup. And he or she
will also love what is in it. He will love the things outside of it. He or she will say “"Hmm, you could be
in my soup” and he will get a different point of view” (T3).

“Teachers, administrators, curriculum developers, top directors, decision makers, politicians,
ministries, and responsible persons must be educated. First of all, they have to have this point of view
... First, the mind must change. Parent education is also necessary ... Our curriculum is also an
obstacle ... The environments must also be adapted, as well” (T4).

“..I want books to be arranged in a way that will take students away ... Teachers should have plenty
of seminars; teachers must be nourished” (T5).

"... In social and non-math lessons, the words stay in the air and have to be reduced to the level of the
child's consciousness. For this reason, it is needed to be explained both cognitively and emotionally”
(T6).

Discussion, Conclusion & Implementation

Aesthetics deals with examining the particularly beautiful part of the sensory field, not the whole
part of it. For this reason, concepts of beauty consciousness or philosophy have been proposed instead
of the word, aesthetic. However, later on, there have been those who oppose the limitation of the basic
value of aesthetics as beauty only. According to Kant, Shiller and Wittgenstein, the values that are
supreme, tragic, funny, elegant, interesting, naive, attractive and even ugliness can be involved in what
aesthetics can examine (Erglin, n.d.). In this study, it has also been reached at the conclusion that
teachers attribute different meanings to the concept of aesthetics. Since it is difficult to talk about a
single definition of aesthetics, it is natural that the concept of aesthetics is perceived in various forms.
There have been also different situations among the teachers in terms of emotions and training for
aesthetics. It has been also seen that teachers are interested in aesthetics and are educated in this
respect; on the other hand there have been some teachers who are not interested in it. In that sense,
teachers’ interpretation of the concept of aesthetic in different ways can be explained by the nature of
the concept and the competence of the teachers' experiences.

As Karacay (2007) stated, nature has a wonderful order, harmony and aesthetic. Science is aware of
this. Aesthetic pleasure judgement is universal, but it is not a concept that can be explained in a logical
or objective way. As well as the product that emerges at the end of scientific studies, there are also
feelings in the things the individual has experienced in this process. Aesthetics is the knowledge of
emotions; it requires intensifying of feelings. In this study, it was observed that while there were
teachers who argued that aesthetic creativity is more important than scientific creativity, and others
who argued scientific creativity is more prior than aesthetic creativity, there were also some teachers
who could not make a distinction between them. According to Dikin (2001), creativity has been seen as
a characteristic of extraordinary people for centuries and has been used more in fine arts. However,
according to Aral (2004), creativity has gained value not only in art but also in science. In this regard, it is
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natural that teachers should see creativity important in aesthetics and science or both. In addition, the
feeling of the necessity for aesthetic dimension in science might make aesthetic and scientific creativity
important for teachers. An aesthetic point of view can support being scientific. Do art and science have
something in common? If there is only one answer to this question, it should be "creativity". Every
combination of lines, colours, sounds is not art, and any information emerging with observation is not
"science". Everything that comes out of the brush stroke of the one who takes the canvas in his hands is
not the picture. The fact that the boat can float without sinking was known before Archimedes was
born. What makes Vincent Van Goch's "Olive trees" painting "art"? What makes Archimedes' rule
"science"? A common quality is looked for in both: to do what others do not (cannot) do, to see what
others do not (cannot) see. This is creativity. It is looked for in art and science because creativity is the
common element of art and science. However, creativity alone can create neither art nor science
(Karagay, 2007). Informational judgments are objective judgments that can be examined according to
true-false logic. However, aesthetic judgments are subjective and cannot be evaluated with true-false
logic. Rather, aesthetic science has been developed as an aesthetic judgements rationale. Aesthetic
judgments depend on the emotions of people, not on concepts like information, and cannot be linked to
logical rules. It emerges in a free and harmonious game of people's sensitivity, mind and imagination
(Erglin, n.d.).

Aesthetic education, like creativity, is also a strength that is carried through disciplines and should
not be limited to a single area. It is necessary to see and feel aesthetic, rather than just knowing it. It
should not only be regarded as a means of relief or related to fine arts, but also as a way of thinking that
students regularly engage in (Jacobs, 2009). Eisner (1985) states that people can see aesthetics as a
luxury, which is natural in a sense. Aesthetic education should be an inseparable component of the
curriculum rather than being rejected. Aesthetic literacy is a skill that all students should have. However,
the inclusion of aesthetic programs in our education system will certainly cause some problems. These
problems stem from both the prejudices of students on this issue and the difficulty of assessing
aesthetics (Jacobs, 2009).

The ability to bring aesthetic awareness to pupils should not be regarded as the task of art courses
only. Tuna (2008) has criticized that in our country today, the aesthetic education of the individual is
limited to the lessons of visual arts in primary and secondary education. Jacobs (2009) stated that
aesthetic development should be addressed in various disciplines. In this study, the teachers have gone
beyond this limitation by expressing that they believe it is possible to bring aesthetic awareness with
different courses.

Teachers not only see aesthetic as the fields of visual arts and art-techniques, but also of social
studies, Turkish, physical education, science and technology, traffic etc. Dikici (2001) also emphasizes
that creativity covers not only the fine arts but all areas of everyday life. In order for teachers to include
aesthetic education in their lessons, it is necessary for them to look at the events, situations, object etc.
aesthetically and they know how to connect the aesthetic aspect with the subject matter. In this case, it
is possible to say that teachers realize that aesthetics is a value to be sought in all areas of life.

Akhan (2013) expresses that social studies class is a lesson that helps students at primary education
level to gain art and aesthetic sensitivity, which is one of the society’s cultural elements. In the current
social studies curriculum, aesthetic is expressed as a value to be gained. Findings of the present study
reveal that teachers believe that the nature of social studies lessons and themes can reflect this subject.
It is also found that teachers believe that the outcomes and activities related to aesthetic education in
the social sciences class are not expressed explicitly; they emphasize that the goals related to the
affective domain are few; they think that the aesthetic education of the curriculum is left to teachers.

Another finding obtained from the study is that the teachers have both positive and negative
opinions about students’ gaining aesthetic point of view in social studies course. Especially in the social
studies course, it is stated that cultural elements, rights, geographical elements, historical elements,
Ataturk Revolutions are suitable for giving aesthetic point of view. Therefore, these situations show that
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aesthetic value in the social studies curriculum can be adopted in the topics such as culture,
environment etc. based on teachers’ views, and that activities for aesthetic education should be
specified more clearly in the curriculums.

It is seen that there is not only one way in gaining an aesthetic point of view and it cannot be limited
to the activity depending on it. The type, number, etc. of these activities may vary depending on
teacher's opportunities in the teaching process and the importance they give to the topic. When findings
of the study are examined, it is also determined that the teachers have done some activities related to
aesthetic education. These subjects are various such as art, being tidy, environmental awareness
activities. In this regard, it can be said that the activities organized and practiced by teachers are related
to the literature. In addition, these efforts of teachers who make aesthetic applications in the teaching
process can be explained by the fact that they see the aesthetics in the dimension of values of the
curriculum, and their activities especially in these subjects can be explained by the fact that they can
emphasize the beauty which is the field of aesthetics.

Human exists as long as he uses his mind, his senses, his feelings (Cellek, 2003). According to
Schirrmacher (1988), a child whose aesthetic perception and taste developed with aesthetic education
becomes aware of the beauty around him, and perceives better the values of letters, words, symbols,
poetry, stories and people from other cultures. He also comes in a position to evaluate a good design. As
a result of this, his sensitiveness in many fields from the choice of transportation, clothes, furniture to
the urban planning and environmental pollution problems increases. The concept development of the
child who has aesthetic experiences increases accordingly (Tuna, 2008). In 2016 MEB Secondary School
of Fine Arts High School Aesthetics Teaching Curriculum, the skills of “aesthetic thinking, critical thinking,
interpreting, correct, effective and beautiful use of Turkish, creative thinking, research, use of
communication and information Technologies, perception of change and continuity, analytical thinking,
individual work, group work, analysis, aesthetic sensitivity” that are expected from students to be
gained by aesthetic education are stated.

As Ozsoy and Sahan (2009) stated, children can approach the world in a less dogmatic way with
aesthetic education when they learn carefully by listening to and thinking about the opinions of others.
In this regard, the teachers who participated in this study believe that having students gain an aesthetic
point of view will provide them with various benefits. According to the teachers, with the aesthetic point
of view, contributions such as self-recognition, gaining sensitivity towards the environment, motivation,
academic achievement and increasing the quality of life can be made to the students. Teachers can have
a high motivated, positive and well-attended class atmosphere and offer more effective and permanent
learning opportunities to students when they support the process with the activities they prepare
related to the affective domain to catch the aesthetic sides of the things such as events, situations,
objects and so on.

It is a very optimistic approach to expect from the ongoing programs to achieve a hundred percent
success. Therefore, it is possible that there may be some limitations due to various reasons and
problems may occur in the implementation of the programs, and a number of problems can be seen in
aesthetic implementations. In the study, the teachers stated that they encountered different problems
while doing aesthetic practices in the classroom. These problems are expressed as the ones arising from
the student, the society, the teacher, the teaching environment, the curriculum, the assessment system,
the family, the family, the school structure and the environment. Kékten (2001) edits the problems
encountered in the implementation of art education involving aesthetic perception with the factors such
as limiting the duration of instruction, teachers’ not taking any seminars or course at any stages of their
education, current exam systems in our country, not benefiting from out of school environment. Géneng
and Acikalin (2017) state that social studies teachers have problems in the implementation of the
curriculum due to students, management, inadequacy of textbooks and workbooks, parents, and
teachers. In that sense, teachers proposed different suggestions for the application of aesthetic
education in the social studies curriculum, which vary according to the theme and factors of the
curriculum, covering up the deficiency of education, the change of perceptions and the process of
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preparation of the curriculum. These suggestions made by the original implementers of the curriculum
can be a source of data for curriculum development studies. In addition, in parallel with the results of
the study, the following suggestions can be made:

e In-service training, aesthetic awareness should be given to teachers and managers; and educational
opportunities should be offered to parents in this regard.

e Knowledge, skills, attitudes and values related to aesthetics should be emphasized more in the social
studies curriculum and its place in the activities should be increased.

e The number of learning outcomes related to aesthetic awareness in the social studies curriculum
should be increased in terms of quantity and quality.

e The emphasis should be placed on the studies and aesthetic design of the classrooms while the
teaching process is being organized. In this way, students’ aesthetic perception can be strengthened,
and their self-esteem can develop at a high level.

e Giving aesthetic awareness to students should not be regarded only as a task of the lessons related to
art; it should be tried to develop aesthetic awareness in accordance with the possibilities in all courses.
This should also be applied in other disciplines.

e Sample activities should be sent to teachers by the ministry of national education, classroom practices
should be evaluated together. Students should also be asked what they felt while doing these
activities and their opinions should be taken. Thus, positive or negative traces left to students by the
aesthetic perception and taste that appeals to the affective domain can be revealed.

e Activities aiming to raise aesthetic awareness should be regulated by applying to experts in the field
while social studies curriculum is being prepared.

e The views of the teacher candidates who have taken a curriculum development course at universities
and instructors or lecturers giving the course related to the aesthetic education which is suitable for
interdisciplinary education can be taken. The suggestions they make can be used as data sources in
curriculum development studies.
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Tiirkge Siiriim

Girig

Uzun yillardir egitime getirilen elestiriler egitimin farkh bilgi ve becerileri gelistirmede ve ilgi
alanlarina hitap etmede yetersiz kalmasi, daha ¢ok icerik Gzerinde yogunlasan ve mutlak bilgi Gizerinde
duran bir anlayis sergilemesidir. Ulkemizdeki mevcut egitim programlari incelendiginde ise her ne kadar
cok yonli bakis agisi vurgulansa da uygulamalarinda birgok baglamdan etkilenen sikintilar oldugu
gorulmektedir. Ayrica, bireyin duyussal olarak gelisimine katkida bulunan estetige yonelik egitsel
etkinliklerin istenilen duzeyde olmadigi da soylenebilir. Estetik egitimi 6grenciler igin estetik
kavramlarinin sistematik gelisimine, zevklere ve ideal olusumlarina, doga ve sanata, toplum ve yasama,
iletisime ve iliskilere, giizelligin kanunlarina odaklanmaktadir (Kosinova, 2014). Feeney ve Moravcik’in
(1987) belirttigi Gzere bir cocugun estetik duygulari onun yaraticiigindan gelmektedir. Estetik destekli bir
program, 6grencilerin cevredeki estetik glizelligin farkina varmalarini saglayabilir, onlarda giizellik fikrini
gelistirmenin yaninda onlari yaratici Urlnler ortaya koymaya tesvik edebilir. Ayni zamanda
o0gretmenlerin okulda ve sinifta 6grenci ¢evresini dizayn sekli de 6grencilerin fiziksel ve ruhsal gelisimini
etkileyecektir. Sinif ici sanat aktiviteleri, resimli kitaplarin ve yaraticihigi gelistiren materyallerin kullanimi,
ogrencilerin hislerini ve duygularini ifade etmelerinin saglanmasi, sinif disi miize ziyaretleri ve geziler
estetik egitimi amaciyla kullanilabilir.Bu baglamda, estetik kavraminin tematik olarak bitiin derslerde ele
alinmasi ve yaratici dislinmeyle harmanlanmasi 6nemlidir.

Estetik duyum, duyular, algi, duygu ile algilamak gibi anlamlar tasimaktadir. Buna paralel olarak
estetik, duygusalligin sagladigi bilgilerin bilimidir; duyussal ve bilissel anlamda bilmek ve hissetmektir
(Erglin, tarihsiz; Karagay, 2007; Englebright Fox & Schirrmacher, 2015). Bir bilim olarak Sosyal Bilgilerin
guzelligi ve gizelligin insan bellegindeki ve duygularindaki etkilerini konu olarak ele alan felsefe kolu,
guzelduyu olarak tanimlanan (Turk Dil Kurumu, 2018) estetik vurgusuyla harmanlanmasi 6nemlidir.
Cunku estetik bilingle bakmayi ve gérmeyi bilen 6grenci, bunu aliskanlik haline getirdiginde her yeni
temada olay, durum ve ozelligi kesfedebilir, farkh disiplinlerde yorumlayarak vyaratici Grlnler
olusturabilir. Ayrica, 6grenci edindigi bilgileri duygusal slizgecten gecirerek kendine gére daha anlaml
hale getirebilir. Timugin’e (2005) goére, (nli Moliere’nin yaraticilligl inatgi bir gozlem tutkusundan
beslenmekteydi. Nitekim gozlenen nesneleri algilamayla baslayan sire¢ yerini Uriin vermeye ve bu
Urinden mutluluk duymaya birakabilmektedir. Cocuklarin duygusal gelisimlerini saglikh bicimde
sirdirmeleri gozlem yaparak simge yiikli nesnelerin anlamini ¢ézmelerinde yardimci olabilir ve ders
bilgilerini anlamlandirmalarini destekleyebilir. Bu baglamda, Timugin’e (2005) gore de aslinda nesneleri
estetiklestiren bireylerin bakis acilaridir. Eger 6grenciler kiiglik yasta estetigi, glizelligi kesfedemez ve
kendi begenilerini fark etmezlerse ¢cevredeki nesneleri gbzlemlemeyi, yaratici dislinmeyi, degerlendirme
yapmayl, kendilerini tanimayi da 6grenemeyebilirler ve yine sadece verilen bilgileri 6grenerek monoton
bir slireg icinde ilerlerler.

Mevcut egitim programlarimizda 6grencilere kazandirilmaya c¢alisilan becerilerden biri de
yaraticihktir. Yaraticihk, yeni bir sey Uretme ya da hayal etme yetenegi (Harris, 1998); daha once
aralarinda iliski kurulmamis nesneler ya da dislinceler arasinda iliski kurulmasi (Rawlinson, 1995);
bilinen seylerden yepyeni bir seyler ¢ikarmak, 6zglin bir senteze varmak, sorunlara yeni ¢dziim yollari
bulmaktir (San, 2003). Yaraticilik yalin tanimlara sigmayan ve karmasik bir siire¢ olmasina ragmen, tim
bilissel ve duyussal etkinliklerin icinde yer almaktadir (Karabulut Temel, 2018). Uzun zaman diliminde
gelisen bir yetenek olan yaraticilik, Haladyna’ya (1997) goére estetik ve bilimsel yaraticilik olarak ikiye
ayrilmaktadir. Bilimsel yaraticilikta bireyden bilimsel dogrularla gelismeyen ve islevsel olan 6zgiin ve
essiz bir Grlin ya da disiince ortaya koymasi beklenmektedir. Estetik yaraticilikta da bireyden essiz ve
benzersiz bir Griin ortaya konmasi beklenir, ancak bu Grinln bilimsel dogrularla tamamen ortiismesi
gerekmez. Estetik yaraticilik yoluyla ortaya konulan Griiniin gekici olmasi, géze hos gériinmesi, bir takim
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duygu ve disincelere araci olmasi beklenir (Kutlu, Dogan & Karakaya, 2009). Bu baglamda yaraticilik
duyussal, devinissel ve zihinsel alanlarin kesistigi en Ust duzeyde bir davranis olarak digtinulebilir
(S6nmez, 1995). Her birey yaraticilik yetisine sahiptir ve her bireyin yaraticilik ve zekasi gelistirilebilir
(San, 2003). Estetik bu gelisimi dogrudan destekleyebilir. Clnki estetik tim dikkatimizi hislerimize
verdigimiz andir. O tamamen yogun hislerden ve bilingten gelir. Onda etkililik ve verimlilik kaygisi yoktur
(Feeney & Moravcik, 1987). Bu kaygl icerisinde stres yasamayan 6grenci, bazi kavramlari daha rahat
kesfetme, yaraticilik becerisini gelistirme ve 6grenmeden zevk alma imkani bulabilir. Diger taraftan
estetik egitime dayali program da egitim ortami da olabildigince 6zgir olmaldir; korku ve cezanin
karsisinda duran ortamlar yaraticiigl destekleyici nitelik tasirlar. Sungur’a (1997) gére yaraticiligin
olusmasi igin zihni rahatlatmak ©nemlidir. Yaraticihk, duygusal gelisimi ve estetik farkindalig
destekleyerek 6grencilerin 6grenmeden zevk almasini saglamaktadir. Egitim ortamlarinda, yaraticihg
gelistirmeye uygun kosullarin olusmasinda 6gretmenin yaklasimi ve egitim programi 6nem tasimaktadir
(Yrildirim, 2016). Sénmez’e (1995) gore cocuklarin mantigina ters diisen bazi davranislari desteklenmeli,
egitim ortaminda ¢ok boyutlu disiinmeleri icin degisik ve zengin uyaricilar kullanilmalidir. Sinif igcinde
estetik egitimine yonelik etkinlikler siphesiz 6grencilerde estetik duyarlihgi gelistirerek yaratici Griinler
ortaya koymalarini saglayabilir.

Estetik yaraticilikta bilimsel dayanaklar sart olmadigindan ilkdgretim 6grencilerinin zihinsel gelisimine
uygundur. Edward De Bono (1972), 6grencilerin bilgisinin ve deneyimlerinin sinirli olmasindan dolayi
sorunlarin ¢6ziiminde pratik olmadiklarini, ancak burada 6nemli olanin g¢ocuk beyninin bu kisith
malzemeyi kullanma bigcimi oldugunu soéylemektedir. De Bono’ya (1972) gore de Ogrenciler egitim
hayatlarinin ilk yillarinda ¢ok yaratici disinebilmelerine ragmen, 6grenim hayatlar slresince bu
yetenekleri zayiflamakta, bu siirecin sonunda ise daha da gerilemektedir. De Bono, bu sonucu hepsi de
yuksekodgrenim gormis binlerce insani iceren deneyler Uzerinde temellendirmistir. Egitim, g¢ocuk
tasarimini canli tutacak ve yaraticilliga cevirecek sekilde planlanmalidir. Fakat, egitimimiz gergekgilik
bahanesiyle gocugun hayal diinyasini daraltmaktadir (Karakus, 2002). Okulun bireylerin yaraticiliklarini
zayiflattigi dislincesine katilan Sergiovanni’e (1994) gore okul birokrasisi gocugun zamanini galmaktadir.
Cok kuiclik bir etkinlik icin uzun sire beklemek gerekmektedir. Halbuki yaraticilik 6grenilebilir, yaratici
olabilmek icin gereken yireklilik ve en iyi firsati degerlendirme goriisi kazandirilabilir (Kirst &
Diekmayer, 1978). Ogrencileri belli bir egitime zorlamak, yeteneklerinin gelismesini engellemektedir.
Egitimin beynin sadece sol yarim kiresine seslenen ve bu nedenle duygu diinyasini ihmal eden yapisi
degistirilmelidir. ilkégretim programlari, 6grencilerin problem ¢dzme, analiz, sentez, elestiri ve yorum
yapma gibi Ust diizey zihinsel beceriler kazandirmak Uzerine yogunlasmaktadir. Bu zihinsel beceriler
diisinmeye yonlendirmekte; ancak 6grenmede duygularin 6nemi igin yetersiz kalmaktadir, ondan
bagimsiz ise kosulmaktadir. Halbuki 6grenmede duygularin yeri biylik éneme sahiptir. Duygular zihnin
odaklanmasina ve oncelikleri belirlemesine yardimci olarak 6grencilerin davranislarini etkilemektedir
(Jensen, 2006). Bu baglamda, bu alana hitap eden konulardan sadece biri olan ancak biylk hisleri
barindiran, beyin ve kalp arasinda yol kuran estetik farkindalgi gelistirici uyaricilarin sunuldugu bir
egitim anlayisi benimsenmelidir.

Estetik hem sanatin hem de bilimin glizel yanidir. Muhtemelen 6grencilerden ¢ok azi sanatgi
olacaktir, ancak bu calismada amag estetik kriterler olusturmak ve sanat egitimi vermek degil,
ogretmenlerin 6grencilerin duygu ve dislincelerine yer vererek estetik begenilerinin ve kriterlerinin
farkinda olmalarini saglamaktir. Her ¢cocugun estetik degeri ve duyarliligi farklidir. Herkesin kisisel
karakteri Ust estetik duyarliliga da izin vermeyebilir. Ancak, estetik duyarlilik sanattaki, bilimdeki ve daha
fazla estetik ve hiimanist ¢evre talebini olusturabilen bireyler icin esit derecede 6nemlidir (Duffy, 1979).
Belki de estetik egitimini ve sanat egitimini ayiran gizgi de budur. ilkdgretimde estetik egitimi zihinde var
olan begeninin kesfine yardimci olurken sanat egitimi kuramsal bilgilerle var olana eklemeler
yapmaktadir. Bu nedenle estetik, egitimle edinilecek ayri bir kuramsal bilgi olarak ele alinmamall
programin bir pargasi olarak her bir temaya sizdirilmahdir. Clinki estetik duyarlilik 6grencinin kendini
tanimasina, ilgilerini kesfetmesine ve bilissel gelisimine énemli katkilar saglayabilir. Kosinova’nin (2014)
da belirttigi Gzere estetik egitimi, 6grencilerin glzelligi anlamalarini bicimlendirmekte ve giizel bir yasami
meydana getirme arzusunu desteklemektedir. Ogrencinin bu asamada estetik duygunun ve heyecaninin
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onemine dikkatini vermesi estetik farkindaligl da beraberinde getirecektir. Estetigi bilmekten ziyade, onu
gormek, hissetmek gerekmektedir. Bunlar géz 6nunde bulunduruldugunda, estetik egitiminin okul
oncesinden baslayarak ilkdgretim ve daha list 6gretim programlarinda yer almasi énemli gériilmelidir.

Doganin harika bir diizeni, uyumu, estetigi vardir. Yaraticihg bilim ve teknikte, diislinsel, sanatsal ve
kalturel alanda 6zgiin Grinler vermede goriyoruz (Aslan, 2001; Karagay, 2007; San, 2003; San, 1990).
Dolayisiyla bireylerin tek yonli degil, bilissel, devinissel ve duyussal yonleriyle bir biitlin olarak ele alinip
yetistirilmesi s6z konusudur (San, 1990). Estetik her alanda ele alinabilecek bir kavramdir. Ozellikle
gercek yasama yonelik ve disiplinler arasi bir baglami olan Sosyal Bilgilerde de yer almasi 6nemlidir.
GCunku Sosyal Bilgilerin amaci iginde yasadig fiziksel ve sosyal gevreye duyarl, kultirel ve evrensel
baglamlara iliskin bilgi, beceri ve deger kazanmis bireyler yetistirmektir. Bu nedenle, bilgi agirlikh olarak
gorilen Sosyal Bilgiler dersinin 6grencilerin tutum ve becerileriyle de ilgilendigi distnilmeli ve
duygularin gelisimi konusunda estetik degerinin kazandirilmasina odaklaniimaldir. 2017 egitim-6gretim
yilinda uygulanan ve glincellenen Sosyal Bilgiler 6gretim programlarinda da bilgi, beceri ve deger
boyutlariyla 6grencilerin gelisimlerinin desteklenmesi beklenmektedir. Bu programlarin beceri ve deger
boyutlari incelendiginde ise estetik degerine ve yenilik¢i disinme (yaraticilik) becerisine yer verildigi
gorulmektedir. Sosyal Bilgiler dersinin sadece bilissel siregler Gizerinde yogunlagsmasi bu dersin sikici
olmasina neden olmaktadir. Diger taraftan, estetigin bu ders igerisinde yer almasi hem dersin farkli
baglamlara yogunlagsmasini saglayacak, hem de siirece zenginlik katarak dersi sikiciliktan kurtaracaktir.
Ancak, estetigin ozellikle gorsel sanatlar alaniyla daha ilgili oldugu algisi 6gretmen ve 6grencilerin Sosyal
Bilgiler 6gretim programlarinda bu kavrama yonelik duyarliliklarini olumsuz etkilemektedir.

ilgili alanyazin tarandiginda, Sosyal Bilgilerde estetik degerine iliskin 6grenci algilarinin (Kilcan &
Akbaba, 2014); estetik yaraticiliga iliskin 6gretmen goéruslerinin (Karakus, Giirkan, Dogan & Capar, 2011);
degerler baglaminda 6gretmen gorislerinin (Baysal, 2013; Memisoglu, 2017), kitaplardaki (ders, temel
eserler vb.) estetik iceriginin (Aktan & Kilig, 2015; Kus, Merey & Karatekin, 2013), program analizinin
(Tonga & Uslu, 2015) vyapildigi calismalara rastlanmistir. 2005 vyilinda Milli Egitim Bakanlig
programlarinda egitim bakis acisini degistirerek kokten bir yenilik yapmistir. 2005 Sosyal Bilgiler
programi incelendiginde sarmal bir icerik diizenlemesine gidildigi, degerler boyutunda da estetik
kavramina yer verildigi goridlmektedir (Kiroglu, 2011). 2012 yilinda ise egitim kademeleri 4+4+4
sistemine gore yeniden yapilandiriimis ve ilkokul ilk dort yili kapsayacak sekilde dizenlenmistir. Bu
nedenle besinci sinif dizeyi artik ortaokul egitim kademesine baglanmistir. Su an uygulanmakta olan ve
2018 yilinda da uygulanacak ilkokul Sosyal Bilgiler 6gretim programi incelendiginde de degerler
boyutunda estetik vurgusunun yer aldigini gormek mimkiindiir. Ancak, 6gretim programlarinda 2005
yilindan bugiine estetik deger vurgusu yapilmasina ragmen hem estetigin hem estetik yaraticiligin
arastirma baglaminda da ele alinmadigi dikkat cekmektedir.

Ogretmenlerin estetik degerinin farkinda olup olmadigi, ayrica disiplinler arasi bir alan olan Sosyal
Bilgiler dersinde estetik degerini kazandirmak igin uygulama yapip yapmadiklari incelenmemistir.
Karakus, Gurkan, Dogan ve Capar (2011) Sosyal Bilgiler dersinde estetik yaraticilik baglaminda ilk6gretim
dordinci sinif ve besinci sinif 6gretmenlerinin gorislerinin incelendigi bir ¢alisma ylritmdislerdir. Bu
arastirmada da hem egitim kademesindeki sinif dizeylerinin degismesi hem de programlarin sik
gincellenmesi ve 6gretmenlerin hizmet igi egitimlerinin zenginlesmesi dislincesiyle mevcut durumun
ortaya cikartilmasi yoluna gidilmistir. Bu nedenle, arastirmada glincellenen Sosyal Bilgiler programi
cercevesinde oncelikle ilkokul dérdiincii sinif 68retmenlerinin estetik ve estetik yaraticilik boyutunun ele
alinmasina yonelik gorislerine cevap aranmistir.

Yontem

Arastirma Modeli

Bu arastirma, nitel arastirma yaklasimlarindan fenomeloji desenine gore incelenmistir. Olgu bilim
olarak adlandirilan fenomeloji olaylarin varligini inceleme ve tanimlama yontemidir (Bas & Akturan,
2017). Fenomoloji, deneyimin anlami veya dogasi hakkinda derinlemesine bir anlayisin kazanilmasini
amaglar ve deneyimin nasil bilinglilige donustirdigine vurgu yapar (Merriam, 2013, 24; Patton, 2014,
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104). Bu arastirmada da oncelikle 6gretmenlerin estetik kavramina yoénelik algilarinin ve estetik
yaraticihk egitiminin  gereklilig§ine yonelik inanglarinin  goriisme yoluyla ortaya g¢ikartiimasina
odaklanilmistir. Bununla birlikte, Sosyal Bilgiler programinda estetik egitimine yer verilmesi, 6gretmen
uygulamalari ve egitimin 6grenciye katkilarinin belirlenmesi saglanmigtir.

Calisma Grubu

Bu arastirmanin galisma grubunu, 2017-2018 bahar yariyiinda Adana ve Hatay merkez ilgelerinde
bulunan alt, orta ve Ust ekonomik diuzeydeki bes devlet okulunda gérev yapan dordinci sinif
ogretmenleri olusturmustur. Goérisme yapilan okullarda, 6ncelikli olarak okul idarecileri arastirmanin
konusu ve gorismenin ortalama ne kadar sirecegi hakkinda bilgilendirilmis ve onlardan gerekli izinler
alinmistir. Bir sonraki asamada, arastirmaya katilmak isteyen 6gretmenler tespit edilmis ve 6gretmenlere
arastirmanin konusu, ortalama ne kadar siirecegi hakkinda bilgiler de sunulmustur. Bu durumda,
arastirma icin 6gretmenlerin gonilli katilmalari esas alinmistir ve galisma grubunu amagl 6rnekleme
yontemlerinden maksimum cesitlilik 6rnekleme yodntemiyle segilen 8 doérdincli sinif 6gretmeni
olusturmustur. Bu 6gretmenlerin 3’U alt, 2’si orta ve 3 tanesi lst sosyo ekonomik diizeydeki okullarda
gorev yapmaktadirlar. Mesleki kidemleri 5 ile 35 yil araliginda olan ve okuldaki gérev siireleri 4 ile 15 yil
araliginda degisim gosteren sinif 6gretmenlerinin 5’i kadin, 3’ erkektir.

Veri Toplama Araglari

Bu arastirmada, nitel veri toplama tekniklerinden goériisme kullanilarak derinlemesine bilgi
toplanmistir. Gorlisme, sozli iletisim yoluyla veri toplama teknigidir ve zihinden neler gectigini aciga
cikarmak icin yapilmaktadir (Karasar, 2006, 165; Patton, 2014, 341). Stewart ve Cash’a (1985) gore de
gorisme, ciddi bir amaca ulagsmak icin 6nceden belirlenen sorunlarin sorulmasi ve yanitlarin alinmasidir
(Yildinm & Simsek, 2016, 129). Goriisme, agik uglu sorulardan olusan ve arastirmacilar tarafindan
gelistirilen yari yapilandiriimis gériisme formu yapilmistir. Goriisme formu hazirlanmadan 6nce ilkokul
dordinci sinif Sosyal Bilgiler 6gretim programi gdzden gegirilmis sonra literatlr taranmistir. Gériisme
formunda programlarin gézden gecirilmesi ve yapilan literatlir taramasindan yola cikilarak “algilar,
o6gretmen estetik egitim durumu, estetik ve bilimsel yaraticilik, etkili disiplinler, Sosyal Bilgilerde estetik,
o6gretmen uygulamalari, 6grenciye katkilari, sorunlar ve éneriler” seklinde diizenlenen kategoriler
baglaminda 8 adet soru yer almistir. Oncelikle, (ist diizey bir okulda gérev yapan (¢ sinif 8gretmeniyle
pilot gorisme yapilmistir. Gériisme formu uygulanabilirlik agisindan incelenmis ve 8 soru arastirmacilar
tarafindan anlasilabilirlik baglaminda dizenlenmistir. Pilot goériisme sonrasinda asil uygulama igin soru
sayisinda bir degisiklik olmamis sadece dil baglaminda diizeltmeye gidilmistir. Ornegin “Sizce estetik
nedir, ne anlama gelmektedir?” sorusu “Sizce estetik nedir? Estetik kelimesi size neler ¢agristiriyor?”
seklinde dizeltilmistir. Bu baglamda sinif 6gretmenlerine,

1. Sizce estetik nedir? Estetik kelimesi size neler ¢agristiriyor?

2. Estetik egitimi Gizerine herhangi bir hizmet ici egitim aldiniz mi? Aldiysaniz, bu egitim(ler) hakkinda
bilgi verir misiniz?

3. Sizin igin estetik yaraticilik mi yoksa bilimsel yaraticilik mi énceliklidir?

4. Estetik farkindalik yaratmanin hangi alanlarda (derslerde) daha etkili oldugunu dislniyorsunuz?
Neden?

5. Sizce, Sosyal Bilgiler dersinde estetik bakis acisi kazandirilabilir mi? Sosyal Bilgiler dersindeki Unite ve
temalar estetik egitimine uygun mu?

6. Ogrencilerinize estetik bakis acisi kazandirmak icin calismalar yapiyor musunuz? ilgili bir etkinligi
anlatir misiniz?

Estetik bakis agisinin 6grencilere katkilari nelerdir?

8. Sosyal Bilgiler dersinde estetik egitimine yonelik yasanan sorunlar ve bu durumlara yonelik
Onerileriniz nelerdir?
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Verilerin Toplanmasi

Gorusmeler, arastirmaya dahil olan 6gretmenlerle uygun zaman dilimlerinde, okul 6gretmenler
odasinda 2018 Mart ve Nisan aylari siiresince yapilmistir. Ogretmenlerle yapilan gériismeler minumum
45 dakika sirmistiir. Ogretmenleri konusmaya tesvik etmek amaciyla aktif dinleme tepkilerinin
verilmesine dikkat edilmistir ve arastirmacilarin ydnlendirmeleri olmadan cevaplar alinmaya galigiimistir.
Ogretmenlerin goérisleri kayit cihazi kullanilarak kaydedilmistir. Ogretmenlerin arastirma sorularini
cevaplarken yer yer ilkokul Sosyal Bilgiler 6gretmen kilavuz ve ders kitaplarini kontrol ettikleri
gorulmustir. Veriler toplandiktan sonra bilgisayara aktariimis; 45 sayfalik metin elde edilmistir.

Verilerin Analizi

Arastirmadan elde edilen veriler, icerik analizi ydntemiyle analiz edilmistir. Oncelikle, arastirmacilar
verileri kodlamaya baslamadan 6nce metni bir kez okumustur. Arastirmacilar her soruya yonelik
cevaplari tekrar gézden gecirmis ve sirasiyla olasi kodlari segici kodlama yoluyla ilgili metnin sag ve sol
tarafina yazmistir. Arastirmacilar bir sonraki asamada iliskili kodlari iceren ana temalar (izerinde
diisinmis ve liste seklinde not almistir. Temalarin liste seklinde yazilmasi, arastirmacilara birbirine
benzeyen ve birbirinden ayrilan kodlamalari bir bltin olarak gérme firsati vermistir. Bu asamada, hangi
kodlamalarin hangi temalarin kapsamina alinacaginin kesin karari verilmistir. Arastirmacilar, bu kodlari
ve ilgili temalari alaninda uzman bir arastirmaciya gostermis ve kodlayici glvenirligi Miles &
Huberman’in (1994, 64) onerdigi; “P(Uzlasma Yiizdesi%)=[Na(Gériis Birligi)/ Na(Gériis Birligi)+Nd (Gériis
Ayriligi)]X100” glivenirlik formiltyle hesaplanmis ve % 92.00 sonucuna ulasiimistir. Uzman arastirmaci,
kodlari ve ilgili temalari incelemis ve bir takim degisiklik dnerisi getirmistir. Kodlamalar ve temalar,
arastirmacilar hem fikir oluncaya kadar sirmiustiir. Boylece, arastirmacilarin ayni verilerin analizine
iliskin gorusleri alinmis ve her bir arastirmacinin yanhhg giderilmeye calsilarak verilere iliskin
kodlamalarin ve temalarin gegerlik ve i¢ glivenirligi saglanmistir. Analiz sonucunda elde edilen bu
temalar ve yapilan kodlamalar basliklar seklinde sunulmustur. Goérlisme verilerini raporlastirirken,
ogretmenlerin temel vyargilarini oldugu gibi gosterebilmek icin dogrudan alintilar kullaniimistir.
Ogretmenlerin arastirma konusu ile ilgili gériislerini aktarirken “0” harfi kullaniimis ve alinti sonlarina
dgretmenlere verilen numaralar (Ornek olarak (62), (08)) seklinde gésterilmistir.

Bulgular

Bu arastirmada, Sosyal Bilgiler programinda estetik ve estetik yaraticiligin ne diizeyde yer aldiginin
belirlenmesi amaciyla 6gretmenlerin konuya yonelik algilarinin derinlemesine tespit edilmesi yoluna
gidilmistir. Ortaya ¢ikan temalar Sekil 1’de siralanmis ve bulgular bu dogrultuda sunulmustur. Her bir
temaya ait kodlar ve algilarina yonelik alintilar detayl olarak ele alinmistir.

Estetik Kavram Algisi

Ogretmenlerin estetik kavraminin tanimina ve kendilerinde cagristirdigi anlamlara yénelik gorisleri
incelenmistir ve ilgili kavrama ylklenen anlamlarin birbirinden farkli oldugu sonucuna ulasiimistir.
Ogretmenler icin estetik kavrami “i¢c ve dis uyum, cevreye uyum, sinif ici uyum, renklerin uyumu, diizen
ve ton” seklinde uyum, diizen ve ton; “dis glizellik, diislincede giizellik, duyguda gtizellik, dogal giizellik,
ruhta giizellik, bedensel giizellik, glizel olmama” seklinde giizelligin varhgir veya yoklugu; “gtsterimler,
simge, sekil, gorsel sunu”seklinde gézle gériilen durumlar; “mutluluk, duygu katma, zevk alma, konunun
duygusunu fark etme, goze ve kulaga hos gelme, yapabilecegine inanma, beyne hitap etme, empatik
diisinme, merak etme, sanata yoneltme, sevginin yansimasi, ilgide cekicilik” seklinde duyussal olarak
olumlu etki anlamlarini ifade ettigi gortlmektedir. Ayrica, 6gretmenlerin estetik kavramina “tavir, jest ve
mimikler” seklinde devinimsel davranis; “fikir yansitma, sozler, siirsel ifade” seklinde sé6zel anlatim; “tibbi
miidahale, duygu degistirme” olarak degisme; “kisiye gére degisme, kapsamli olma”seklinde kavramin
dogasi ve “biitinlik, ayrintili bakma” biciminde detay,; “sanatsal yaraticilik, gizelligin birlesimi” seklinde
sentez gibi temalar kapsaminda anlamlar yiikledikleri tespit edilmistir. Estetik kavramina yoénelik
bahsedilen temalara ve kodlara iliskin 6gretmen gorislerinden bazilari asagida verilmistir:
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“Estetik géze hos gelen, kisiye gére dedisen, uyumlu olan. Ciinkii herkesin estetigi de farklidir. Kimi
esyalarin diizeni, kimi renk uyumu, kimi temizlik de estetik arar...A¢ik ug¢lu bir soru. Anlatmak da
zorlanabilirim” (O3).

“Géze hos gelen belli bir sekle sahip olan her sey...Insanlarin géziine hos gelen, ona baktiginda bircok
duygularinin degismesidir. Estetik sadece glizel anlaminda kullaniimaz. Bazen giizel olmayan bir sey
de estetik olarak kullanilabilir...” (04).

“Estetik bence gérsel bir sunumdur. Gérselliktir...” (05).

“Estetik her yénden daha ayrintili bakabilmek, daha ince bakabilmek, her ne olursa olsun....en ince
ayrintiyr gérmek” (08).

. Kavram Algis,
*Egitim Al
. Farklndah
*Yaratic|

a DurUmu

k: Etkili giq,,
Ve Bilim

BU Disiplin|e,
se Yaratlclllk

Sekil 1. Gériisme bulgulari.

Estetik Konusunda Egitim Alma Durumu

Arastirmada, 6gretmenlerin estetik konusunda egitim alip almadiklari da sorgulanmis ve elde edilen
veriler incelenmistir. Bulgulara bakildiginda, 6gretmenlerin bu konuda lg¢ farkh goéris belirttikleri
gorltlmugtir. Bu gorlsler, 6gretmenlerin estetik konusuna ilgi duyduklari ama bir egitim almadiklari,
konuya ilgi duymayip 6zel bir egitim almadiklari ve bu konuda 6zel egitim aldiklar seklindedir.
Ogretmenlerin bu durumla ilgili gériislerinden bazilari asagidaki gibidir:
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“Yoo, almadim. Ama ben lisans bitirmeye girmistim. O zaman ¢ok ugrastim. Tek tek kitaplar okudum.
Cok gezdim...” (02).

“Hayir, almadim. Daha ¢cok okudugum kitaplardan, gérsel sanatlardaki ifadelerden...” (04).

“Ozel bir egitim almadim ama ....6§retmen okulunda bir cam mozaik yaptim. Benden sonra ne kadar
arkadasim orda okuduysa giriste panoda sergileniyormus, giizel bir eserdi...” (07).

“Hayir hicbir egitim almadik. Sadece editim fakiiltesinde resim dersi gérdiik o kadar...” (08).

Estetik ve Bilimsel Yaraticilik

Arastirmada, 6gretmenlerin estetik mi yoksa bilimsel yaraticiik mi daha 6ncelikli olduguna y&nelik
gorusleri istenmistir. Bu konuda, 6gretmenler arasinda estetik yaraticiligin daha 6nce geldigini belirten
oldugu gibi bilimsel yaraticihgin daha 6ncelikli oldugunu ifade eden de olmustur. Estetik yaraticiligin
daha 6nemli oldugunu distinen 6gretmenler bu durumu “6grenmenin kalicilligini saglama” ve “bilimsel
yaraticihga ulasmayi saglama” seklinde aciklamis; ayrica “bilimsel yaratici uygulamalarinin eksikligi,
yasam tarzi olmasi, toplumun kaltirinQ yansitmasi” gibi faktorleri de neden olarak gostermislerdir.
Arastirmada, 6gretmenler arasinda toplum icin bilimsel yaraticihgin 6n planda oldugunu savunanlar
gorilmistiir. Ogretmenlerden bilimsel yaraticiligin daha énemli oldugunu disiinenler “bilginin énemli
olmasi, basarinin desteklenmesi, maddiyatin énemi” gibi nedenleri belirtmistir. Ayrica, hem estetik hem
bilimsel yaraticihgl baglantili ve dnemli géren 6gretmenlerin ayirim yapmadiklari da gorilmustir. Her
ikisinin 6nemli oldugunu savunan bu 6gretmenlerin “bilimsel ¢alismanin temelinde estetik bir
distiincenin olmasi”,“konuya ve olaya gore” ve “bilimsel Grlnlerin insan emegine dayanmas!” gibi
nedenleri savunduklari tespit edilmistir. Bu bulgular 1si8inda, bazi 6gretmenlerin goérisleri asagidaki
gibidir:

“Toplumuzda maalesef bilimsellik. Miihendis olmak istiyorlar vb. biraz maddiyata dayali.. Toplum

olarak bazi seyleri asamadigimizdan kaynaklaniyor. Toplum yénlendiriyor...” (01).

“Kisisel olarak estetik yaraticiigi séyleyecedim...Simdi insanlar estetikten ¢ok bilime mi yéneldi
bilmiyorum. Ona daha ¢ok adirlik veriliyor. Ciinkii para kazanma hirsiyla estetik yén géz ardi
edilebiliyor. Mesela atom icat edilmis,...onun bu sekilde kullanilacagini bilse icat eder miydi. Yani o
insanhga iyilik olsun diye yapmis ama binlerce insanin élmesine sebep olmus. Benim kisiliGime uygun
olan estetik iken topluma uygun olan bilimsellik olacak.” (03).

“..Su an kayit cihazimiz éniimiizde bilimsel ¢alisma sonucu bulunmus. Ama siz iki ay sonra bunun yeni
modeli ¢iktiginda siz bunu atabiliyorsunuz. Daha ¢abuk unutulabiliyor onlar. Ama estetik olan seyler
daha kalici. Daha uzun siire kaliyor ve toplumun kiiltiiriini yansitiyor. Bu kiiltiiri bir sonraki kusaga
aktarabiliyorsunuz onlara...” (07).

Estetik Farkindalik: Etkili Oldugu Disiplinler

Ogretmenler, estetik farkindalik yaratmanin farkli derslerde etkili olabilecegine yonelik gérisler ifade
etmislerdir. Ogretmenler arasinda “temalarin birbirleriyle baglantili olmasi, estetigin kazandirilma 6n
sartl, derslere gore siniflamadan hoslanilmamasl” durumlarindan dolaylr tiim derslerde etkili
olabilecegine inananlar oldugu gibi; “insanla iliskili bir ders olmasi, toplumla ilgili bir ders olmasi,
Dilinya’daki gizellikleri fark etmeyi saglamasi, duygu yikli anlatima miusait olmasi” gibi nedenlerden
dolayi Sosyal Bilgilerde kullanilabilir gérenler; “kendini ifade etmeyi saglamasi, kendine giiveni artirmasi,
drama, canlandirma yapma, konusmayl saglamasi” gibi durumlardan otiri de Tirkge dersinde
kullanilabilir olduguna inananlar yer almaktadir. Ayrica, bu Ogretmenlerden “Orinti kurmayi
desteklemesi ve sistemli diisinmeyi saglamasi” acilarindan da matematik dersinde kullanilabilir
olduguna inanan; “esnek hareketler yapilmasina imkan veren ve grup ¢alismalarinda dogru davranmayi
saglamas!” gibi nedenlerden dolayr da beden egitimi dersinde kullanilabilir olduguna inananlar
gorulmektedir. Bu bulgulara ek olarak, “dogalari geregi” gorsel sanatlar (resim) ve is teknik derslerinin
daha musait gortldigi sonucuna da ulasiimaktadir. Hayat bilgisi, fen ve teknoloji, trafik ve muzik
derslerinde estetik farkindalik kazandirilmasinin mimkiin olabilecegi disiiniilmektedir. Ogretmenlerin
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estetik farkindaligin hangi disiplinlerde daha etkili olduguna iliskin géruslerinden bazilarina asagida yer
verilmistir:

“Tiirk¢e, miizik, resim, sanatsal, fen ve matematikte de kullanilabilir. Matematigi sevdirmek igin. Bir
problem giizel bir ifadeyle yazilabilir, bir havuzun etrafinda ¢icek varmis gibi ifadeler kullanabilir”
(01).

“...Matematik de olabilir. Clinkii matematik sistemli diisiinme gerektirir. Yani bu sistemlerin iginde
farkli sistemlerin de oldugunu farklh basamaklarla oraya ulasabilecegini, farkli yollarla, ¢cok daha farkli
bakis agisini gelistirebilecekler. Fen bilgisi de olabilir. Bir deney sirasinda... Anlattiginiz her konuya
estetik katilabilir” (03).

“Sosyal Bilgiler de olabilir. Ciinkii bu derste toplumu isliyoruz. Tiirk¢ede olabilir. Konusma (zerine
olabilir. Giizel ve cirkin konusmanin farki sezdirilebilir...” (O5).

Sosyal Bilgilerde Estetik: Dersin Dogasi ve igerigi

Arastirmanin bir baska alt amaci dogrultusunda yoneltilen “Sosyal Bilgiler dersinde estetik bakis agisi
kazandirilabilir mi? Sosyal Bilgiler dersindeki (inite ve temalar estetik egitimine uygun mu?” sorusuna
o6gretmenler arasinda Sosyal Bilgiler dersinin estetik bakis acisi kazandirmaya uygun oldugunu ve
programda olmasinin geregini ifade edenler oldugu gibi Sosyal Bilgiler dersiyle estetik bakis agisi
kazandirilamayacagini da distinenler yer almaktadir. Ayrica, 6gretmenlerden bu konuyu daha 6nce hig
disinmedigini ifade eden de gorilmektedir. Sosyal Bilgiler dersinde estetik bakis agisinin
kazandirilabilecegini belirten 6gretmenler haklar, tretim, bolgeler, gegmiste yasanmis olaylar, Atatiirk
inkilaplari, yurdumuzun dogal turistik yerleri, cevre konulari, tarihi eserler, giizel sanatlar, gelenek ve
gorenekler, el sanatlari, kiiltiirim{iz konularinin daha uygun oldugunu diisiinmektedirler. Ogretmenlerin
bu arastirma sorusuna yonelik goruslerinden alintilar su sekildedir:

“Hi¢ disinmedim ama...Himm..Mesela hangi konularda? Mesela tarihi eserler olarak diisiiniirsen
olabilir, glizel sanatlar olarak olabilir, sanatkarlarin mesela Mimar Sinan’i ele alacak olursak
yaptiklarindan falan yola cikilabilinir. Baska da? Gelenek géreneklerimiz igerisindeki estetigi ele
alabiliriz, el sanatlarimiz iizerinden ele alabiliriz...Simdiki temalarimizda glizel sanatlar, gelenek
géreneklerimiz, ondan sonra tarihi eserler...Simdiki temalarda ¢ok var, cok uygun buna” (01).

“Tabii kazandirihir. Bir konu anlatirken..Himm...Klltiirii harmanlayarak olur. Cocuklar gegcmisi,
yasantilari arastirir. Tiirkileri séylerken, neymis bu ¢ayda ¢ira mesela...Konusunu anlatirim ¢ocuk
onun kaynadini unutmaz. O yasamin insana etkisidir...Bir Dogu Anadolu’daki kiyafetlerle
buradakilerin kumasi, dokusu bile farkl.. Yasami oradaki bakis agisina gére ayarlayacaksin.
Karadeniz’in suyu da hareketli, kiyafetleri de, dogdasi hareketli, insani hareketli. Genellikle ¢ok renkli
ve cok hos. O dogadan aliyor o ¢izgileri...Her sey kiiltiirii yansitiyor” (02).

“Genelde bilgi agirlikli, cocugun bilgisini 6n planda tutacak etkinlerimiz var bizim. Estetik ile ilgili bir
etkinligimiz yok. Yakin gevresini tanimasini, diinyayi algilamasini sagliyor ama estetik anlamda bir
bakis agisi kazandirdigini programin diisiinmiiyorum...” (03).

“Maalesef Sosyal Bilgiler dersinde kazandiramiyoruz ¢iinkii miifredatta buna uygun konular ¢ok az”
(64).

“...Sosyal Bilgiler dersinin her alanina bu konu yerlestirilebilir estetik davranislar” (07).

“Simdi Sosyal Bilgiler dersi ¢cok kapsamli sanki baska bir ders altinda olsa agir mi gelir acaba? Sosyal
Bilgilerin alani o kadar genis ki. Konularla ne kadar ilgili olur bilemiyorum...Tabii ki estetik bilgi
kazandirilmali...Sosyal Bilgiler dersinde nasil olur bilemiyorum, yeterli olur mu, konularla nasil
iliskilendirilir?...Bilemiyorum gérsel sanatlar desek haftada bir saat ve yeterli siireye sahip degil. Belki
cok giizel bir sekilde konularla iliskilendirilirse olabilir” (O8).

Sosyal Bilgilerde Estetik: Program Kazanimlari ve Etkinlikleri

Arastirmada, Sosyal Bilgiler 6gretim programi, 6gretmen kilavuz kitabi ya da ders kitaplarindaki
estetik egitimine yonelik kazanim ve etkinliklerin agik bir sekilde ifade edilip edilmedigine iliskin
dgretmen gorisleri belirlenmeye calisilmistir. Ogretmenler bu konuda, estetikle ilgili kazanim ve
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etkinliklerin agik olmamasi, hissettiriimeye calisiimasi, nicelik ve nitelik bakimindan yetersiz olmasi gibi
durumlari ifade etmislerdir. Ayrica, 6gretmenler programda bu isin kendilerine birakildigina ve duyussal
alana iliskin kazanimlarin azligina da dikkat ¢ekmislerdir. Bu bulgulara iliskin 6gretmen gorislerinden
bazilari agagida verilmistir:

“Programda acik bir sekilde séylem yok. Sadece deger olarak gecmis. Bir gevre ile ilgili bir konuda bile
estetik var aslinda. Yani ondan bahsediyoruz, estetik yénii vurgulamiyoruz. Konustugumuzda aslinda
bu konuya yer verdidimin farkina vardim. Acik net degil” (03).

“Kazanimlar, hayir hi¢ rastlamadim béyle kazanimlara. Onun yerine gérsel sanatlarda rastladim.
Sosyal Bilgiler...Geldigim yere kadar gérmedim. Bunlar programda yok. Uygun dedgil. Bir defa sinifta
bizimin ¢alismalarimiz olmali. Benim mahallemin en giizel sokadi neresi gibi aradaki farki
konusacagdiz. Okulumuzu estetik hale getirecegiz. Mesela duvarlar hi¢ estetik degil. Tamam, ¢ocuklari
disardan gelen tehlikelere karsi koruyoruz ama bir diisiincenin igine kapatiyoruz, hapishane gibi.
Cocuklarin sanatsal gelisimi, duygulari agisindan gelisimlerini engelliyor. Programin bu gériileri
dedismeli. Kendi resminizi yapin, kendi resminizi ifade edin, farkliklari yapin, benzerlikleri yapin gibi
etkinlikler yok. Program ¢ok da égrenci merkezli degdil. Sag¢ rengi nedir, géz rengi nedir? Bunun igin
Sosyal Bilgiler okumasina gerek yok... Ikincisi gecmisimi 6§reniyorum mesela bu da estetige uygun bir
konu. Kiiltiirel degerlerimiz var, filmlerimiz, el sanatlarimiz, halilarimiz var bunun disinda
¢émleklerimiz var. Ama ¢émlek atélyemiz yok... Cémlek nasil yapilir? Eliyle kendisinin sekil verecegi
estetik duyguyu ya da havayi gelistirecek bir atdlye yok... ya da... Estetik icin ne yapilabilir?...konu
glizel ama uygun ortam yok. Ayrica bu duyguyu verecek olan da Sosyal Bilgiler 6gretmeni degil, bu
kisinin uzmanidir. Tabii ki her konu estetige uygun degil, 6rnedin savas estetik bir konu degil. Savasin
heykellestirilmesi, savas sonrasinda ortaya ¢ikan huzurun resmedilmesi gibi noktalar estetige
yakin...Yasadigimiz yer (initesi uygun ama bir kere yasadigimiz yerler estetik degil. Cép yuvasi...” (04).

“Estetikle ilgili kazanimlarda agik bir ifade gérmedim. Ama yorum yolu ile ¢ocuklara ve égretmene
birakmislar. Ben orda gegcersem o sekilde bazen olabilir. Ama agik bir sekilde géremiyorum...Konu
olarak ge¢miyor. Tamamen o konuya bizim hékim olmamizla ilgili. Acik bir ifade yok. Bize birakilmis”
(67).

Sosyal Bilgilerde Estetik: Ogretmen Uygulamalari

Ogretmenlerin Sosyal Bilgiler dersinde &grencilerine estetik bakis acisi kazandirmak icin neler
yaptiklarina iliskin bulgular incelenmis ve bu baglamda 6gretmen uygulamalarinda cesitlilik yasandigi
sonucuna ulasiimistir. Ogretmenlerin 6grencilerine estetik bakis acisi kazandirirken “resim yaptirma, afis
hazirlama, canlandirma yaptirma, tiyatro, fotograf sergileme, muzik dinleme, siir yazma ve okuma,
kompozisyon yazma, glizel yazi, dogaglama yapma” gibi etkinlikleri kapsayan edebiyat ve sanata yonelik
¢alismalar; “siz olsaydiniz ne yapardiniz, 6yki okuma, hitap etme” gibi etkinlikleri kapsayan sozel ve
empati agirhkli calismalar; “sinif diizenini saglama, defter diizenini saglama, ¢anta dizenini saglama,
giyime dikkat etme” gibi etkinlikleri kapsayan dizenliligi saglamaya yonelik ¢calismalar; “temizligi (cevre,
sinif vb.) saglama, agaclarin glzelligine dikkat cekme, ¢evre yapilarina (koti goriantali, carpik vb.) dikkat
cekme” seklindeki etkinliklerle de c¢evreye yonelik farkindalik arttirma seklinde uygulamalar ve
“arastirma, vyazilari ve resimleri hakkinda disiinme ve eksiklikleri bulma” gibi uygulamalarla da
farkindalk kazandirma gibi etkinlikler yaptiklari tespit edilmistir. Diger bulgular incelendiginde
ogretmenlerin estetik kavramina yonelik galismalara “konu geldiginde yer verme, gegcmis kiltiire ait
unsurlari inceleme, maddeye ¢ boyutlu bakma, diger derslerle oriintli olusturma” gibi etkinliklerle
program dogrultusunda hareket ettikleri ve “siislemeler yapma” gibi ¢alismalarla da belirli giin ve hafta
odakh etkinlikler yaptiklari tespit edilmistir. Bu etkinliklere ilaveten 6gretmenlerin “6rnek olma,
davranislardaki estetige dikkat ¢ekme, mimik ve hareket yapma” gibi 6rnek davranislar (zerinde
yogunlastiklari da ortaya ¢cikmistir. Ayrica, lic 6gretmen de estetik bakis agisi kazandirmak i¢in herhangi
bir uygulama yapmadiklarini belirtmislerdir. Ogretmenlerin estetik bakis acisi kazandirmak icin yaptiklari
etkinliklere iliskin agiklamalarindan bazilari asagida sunulmustur:
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“Genelde bazi konularla ilgili canlandirma yaparlar, tiyatro yaparlar. Degerlendiririz. Kitap yazarlar...
Ama mutlaka yazilarina resim yapistirirlar. Resim bulamazlarsa kendileri yaparlar. Mutlaka
gorsellestirirler...” (02).

“..0rnedin, bir maddeye ii¢c boyutlu bakmasini sa§lamak gibi.... Tiirkce’de bir siirdeki estetik mesela
bu siir hosunuza gitti mi. Sosyal olarak davranislardaki estetik. Davranislarimiz nasil degistirirsek
toplum icinde daha iyi yer alabiliriz gibi bunlar da davranislardaki estetiklerdir...” (03).

“Stislemeler yaptiriyoruz. Yazdiklari yazilarin ve yaptiklari resim hakkinda diisiincelerinizi soruyoruz.
Olumsuz cevaplarda diizelmesi gereken noktalari onlarin bulmalarini istiyorum.” (04).

“Yani konumuzla ilgili gérseller buluyoruz, gésteriyoruz. Burasi neresi falan....Klasik miizik
dinletiyoruz...” (O5).

“..Sinifi diizenliyoruz....Ben cantalarinin diizenine de bakarim...Ogrencilere 6rnek olurum...cevreyle
ilgili zaman zaman bahge temizligi yapiyoruz. Copler ¢cok kéti bir gériintii olusturdugu, hos olmadigi,
carpik yapilanma ile ilgili 6zellikle bizim sehrimizdeki su an ki durum. Odrenciler estetik ve estetik
olmayan durumun farkindalar. Ama bu programda acik olarak yok. Benim &nemsedigim igin
dgrenciler farkinda. Onlar da farkindalar” (O8).

Sosyal Bilgilerde Estetik: Ogrenciye Katkilari

Ogretmenlerin estetik bakis acisi kazandirmanin égrencilere gesitli katkilar saglayacagina yonelik
gorisleri incelenmistir. Bu baglamdaki bulgulara bakildiginda, 6gretmenlerin estetik bakis agisinin
dgrencilere gok yonli katki getirdigi yoniinde goriis belirttikleri tespit edilmistir. Ogretmenlerin estetik
bakis agisinin 6grencilere “yeteneginin farkina varma, kendini ifade edebilme, ufkunu gelistirme” gibi
durumlarla kendini tanima ve gelistirme; “gevreye uyum saglama, cevreyi guzellestirme, butuni
algilama, ayrintili bakma, glizel ortamlari arama” seklindeki durumlarla ¢evreye karsi duyarllik kazanma;
“bilgiyi giinlik hayata yansitma, derslerde basari elde etme, kalici 6grenme, konuyu daha iyi kavrama,
diizen kazanma (yazi, hayat vb.), okumaya yénlendirme” gibi durumlarla da akademik basarida yiikselme
gibi acilardan katki sagladigi goriisiinde olduklari bulunmustur. Ayrica, 6grencilerin estetik bakis agisi
kazanarak “yasantisini diizenleme, durus ve kalite kazanma, siradanliktan kurtulma, 6z bakim becerisi
kazanma, hayatinin giizellesmesi, beden dilini kullanma, sorunlarin azalmasi, teknolojiden faydalanma,
davranislarda diizelme” gibi durumlarla yasam kalitesinde yikselme; “toplumda yer edinme, hosgoriila
olma, arkadas iliskilerini etkileme, aileye katki saglama, insanlarin iyi yonlerini gérme, insanlari etkileme,
toplum ici slrtismelerin azalmasi, saygli duyma” gibi durumlarla toplumsal yasam ve empati; “dikkatli
ders dinleme, sinif i¢i huzur” gibi durumlarla gidilenme; “hoslanma, mutlu olma, zevk alma, glzel
bakma, 6zgliven kazanma” seklindeki durumlarla pozitif duyussal gelisim; “gorselligin farkina varma,
gorsel izlenim birakma” gibi durumlarla da gorselligi algilama agilarindan gelisecekleri ifade edilmistir.
Ogretmenler fark ettikleri bu katkilari asagidaki gibi ifade etmislerdir:

“Hayati giizellesir. insana giizel bakar, bitkiye giizel bakar, kitaba giizel bakar. Sahip olamadiklarina
giizel bakar. Hos bakar” (02).

“..Bir defa estetik bakis agisi sinif igcinde huzurlu bir ortam yaratir, insanlarin iyi yanlarini
gérebilmelerini saglar, saygi duymalarini saglar...Alay etmeyecek, boyu kilosuyla alay etmeyecek.
insan olma duygularini gelistirecek...” (04).

“Ozellikle bulundudu ¢cevreye, topluma, ailesine bir uyum olur, daha da giizellestirecektir. cevresini.
Cocuk daha giizel ortamlarda bulunmak isteyecektir. Baska insanlar lizerinde de iyi bir izlenim
birakacaktir. Baska insanlar lzerinde de iyi bir izlenim birakacaktir. Estetige énem veren birinin
yasam kalitesini arttiracak...” (07).

Sosyal Bilgilerde Estetik: Egitimde Karsilasilan Sorunlar

Ogretmenlerin sinif icinde estetikle ilgili uygulamalari engelleyen olasi problemlerin kaynagina
yonelik gorusleri incelenmis ve bu baglamda kaynaklarin gesitlilik gosterdigi sonucuna ulasiimistir. Bu
sorunlar, “yetersiz hazirbulunusluluk, ilgisizlik, dikkat dagilimi, yetersiz sorumluluk duygusu, otokontrol
eksikligi” gibi 6grenci kaynakl; “kiltir farkhliklar” seklinde birey ve toplum kaynakli; “tek dizelik,
olumsuz tutum, bilgi eksikligi” seklinde 6gretmen kaynakli; “mekanin darhgi, diizensiz siralar, kalabalk
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mevcut, yetersiz kaynak, sinifin isbirligi calismalarina misaitsizligi, sinifin ortak paylasimi” seklinde
0grenme ortamindan kaynakli; “bilgi merkezli konu ve etkinlikler, yetersiz sure, estetikle ilgili konularin
eksikligi, her konunun estetige uygun olmamasi, kitaplarin estetik olarak hazirlanmamasi, igerigin
ayrintili olmasi, etkinliklerin 6grenciyi stiriklememesi, yerinde 6gretim yapilmamasi” seklinde program
kaynakli sorunlar tespit edilmistir. Ayrica, 6gretmenler sinif igcinde estetikle ilgili uygulamalari engelleyen
olasi problemlere “sinav sistemi” agisindan degerlendirme sistemini; “aile ilgisizligi, bilgi eksikligi,
yasanti, bilingsizlik” gibi nedenlerle aileyi; “okul binasinin estetik olmamasi, okul yapilarinin sanatsal ve
duyussal gelisimi engellemesi” gibi nedenlerle okulun yapisini; “sokaklarin, caddelerin estetik olmamasi”
sebebiyle de gevreyi kaynak gostermisler ve “hayattaki dncelikler, toplumun yetersizligi, sehir hayatinin
olumsuzlugu” gibi bagka problemleri de belirtmislerdir. Asagida 6gretmenlerin bu konudaki goruslerine
iliskin bazi alintilar yer almaktadir:

“..Ogretmen tek diize bir 6§retmen olabilir, kaliplasmis olabilir...” (01).

“Hepimiz bir engeliz aslinda. Ogretmen de problem. E§itim almamis mesela 6G§retmen estetik bakis
agisini kazandiracak etkinlik yapmiyor. Program ¢ok yiiklii, égrenciler uygun degil, kosullar uygun
degil, siniflar uygun degil...” (04).

“...Ben meslektaslarim igcinde bu konuyu énemsemeyecek biri oldugunu sanmiyorum. Ciinki hepimiz
estetik olan bir seyi gérdiiglimiizde davranis olsun, s6z olsun, sanat eseri olsun hayranlikla bakiyoruz.
Yani bu konuya kimse sirtini déniip gidemez. Bu konuya...” (07).

“Simdi eger kazanim olarak verilmemisse ve 6gretmene bu kesif birakilirsa 6gretmen kesfedecek mi
ya da kesfetse bile siire ne kadar olacak... Zaman eksikligi koca bir kazanimi bir ders saatine
sigdirmaya ¢alisiyoruz bir de estetik iceren etkinlige ayri bir vakit ayirmak gerekiyor yani iki ii¢ ders
saatine ihtiyag var ve bir de ayri planlama yapmak zor olacak” (08).

Sosyal Bilgilerde Estetik: Ogretim Onerileri

Ogretmenler, Sosyal Bilgiler programinda estetik egitimine yénelik cesitli boyutlarda 6neriler
getirmiglerdir. Bu bulgular incelendiginde, 6gretmenler Sosyal Bilgiler programinda estetik egitimine
yonelik “kazanim sirelerinin iyilestirilmesi, etkinlik (alternatif, yol go6sterici, 6grenci bakis acisina
dayanan vb.) hazirlanmasi, estetik kavraminin temalara dagitilmasi, (nitelerde iliskilendirme yapilmasi,
serbest zaman dersinin kullanilmasi, 6rnek kazanimlarin hazirlanmasi, farkli tekniklerin gelistirilmesi,
konularin arttirilmasi, videodan yararlanilmasi, brosir hazirlanmasi, farkli 6devlerin verilmesi,
geribildirim verilmesi, 6grencinin merkeze alinmasi, kdse diizenlenmesi, ¢alisma ortamlarinin saglanmasi
(aile, sinif vb.)” seklinde programin égelerine iliskin dneriler getirmislerdir. Ogretmenler, “hizmet igi
egitim ve seminer verilmesi (aile, yonetici, program hazirlama ve karar grubu, siyasi, 6gretmen vb.)”
seklinde o6neriler getirerek egitim talebine vurgu yapmislardir. Ogretmenler, programin hazirlanma
sirecine iliskin “programi uzmanlarin planlanmasi, alaninda uzmanlarin estetik kavramini anlatmasi,
yoresellestirilmis programin hazirlanmasi, hosa gidenden yola ¢ikilmasi, okulla sinirlandiriimayan egitim
olmasi, bilgi ve estetigin i¢ ice girmesi, estetigin tim derslerde olmasi, kiltlirel yapiya uygun olmasi,
ogretmenlerin insiyatifine birakilmasi, 6grenciyi sanata yonlendirmesi, yeteneklere deger verilmesi”
seklinde oOneriler de getirmislerdir. Ayrica, 6gretmenlerin algilarda degisim gereksinimi ve “kaynak
kitaplarin fiyatinin dasirilmesi, 6gretmen yetistiren kurumlarin dnemsenmesi, gezi, gézlem igin izin
sorunlarinin azalmasi” gibi diger 6nerilerde bulunduklari gériilmustir. Arastirmaya katilan 6gretmenlerin
gorisleri arasindan segilen bazi alintilar asagidaki gibidir:

2

“Daha ¢ok bilgiye degil de yeteneklerini 6n plana ¢ikaran sanata yénlendiren konulara yer verilebilir
(061).

“..Degisik teknikler diistintilebilir. Bu konuyu daha 6nce diisiinmedigim icin baska bir sey aklima
gelmiyor su an....kendinin bir seyler katabilecegi ¢alisma 6rnekleri olusturulabilir. Kendisinin de bakis
acgist girmis olur...somutlastirmak oluyor. Bu benim yaptigim (riiniin semeri, iste elimde tutuyorum bu
benim ¢orbam diyecektir ve icindekini de sevecektir. Disindakini de sevecektir. Aa sen de benim
corbamda olabilirdin diyecek ve farkli bir bakis agisi kazanacaktir” (03).
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“Ogretmen editilmeli, yéneticiler, program yapicilan, iist yéneticiler, karar kilicilar, siyasiler,
bakanliklar, sorumluluk sahibi kisiler. Oncelikle onlarin bu bakis acisini kazanmalar gerekir...Once
zihniyetin degismesi gerekir. Veli egitimi de gerekli...Miifredatlarimiz da engel...Ortamlarin da uygun
hale getirilmesi gerekir” (04).

“..Kitaplarin égrenciyi alip gétiirecek sekilde diizenlenmesini istiyorum...Odretmenlere bol bol
seminer yapilmali, beslenmeli 6§retmenler” (O5).

“..Sosyal ve sézel derslerde s6zler havada kaliyor, cocugun bilincine seviyesine indirgemek gerekiyor.
Bu nedenle hem duyussal anlatmak gerekiyor hem bilissel” (06).

Tartisma, Sonug ve Oneriler

Estetik duyusal alanin bitiun genisligini degil, 6zellikle glizel olan kismini incelemekle ugrasir. Bu
nedenle, bazen estetik kelimesi yerine glzellik bilimi veya felsefesi kavramlari da 6nerilmistir. Ancak
daha sonra, estetigin temel degerinin sadece gizellik olarak sinirlanmasina karsi ¢ikanlar olmustur. Kant,
Shiller ve Wittgenstein’a gore ylice, trajik, komik, zarif, ilging, naif, cekici ve hatta cirkinlik bile estetigin
inceleyecegi degerler icine girebilir (Ergln, tarihsiz). Bu arastirmada da 6gretmenlerin estetik kavramina
farkh anlamlar yukledikleri sonucuna ulasiimistir. Estetige iliskin tek bir tanimdan séz etmek zor
oldugundan, estetik kavraminin gesitli sekillerde algilanmasi dogaldir. Ayrica, 6gretmenler arasinda
estetige yonelik duygular ve egitim alma agisindan da farkli durumlar s6z konusudur. Bir taraftan estetik
konusuna ilgi duyup, bu konuda egitim alan Ogretmenler s6z konusuyken, diger taraftan ilgisiz
o6gretmenlerin oldugu da gortlmektedir. Bu baglamda, 6gretmenlerin estetik kavramini farkli sekillerde
yorumlamalari hem kavramin dogasiyla hem de oOgretmenlerin deneyimlerinin yeterlik durumuyla
aciklanabilir.

Karacay’in (2007) da belirttigi Gzere, doganin harika bir dlizeni, uyumu, estetigi vardir. Bilim bunun
farkindadir. Estetik haz yargisi evrenseldir, ama mantiksal veya nesnel yolla agiklanabilen bir kavram
degildir. Bilimsel galismalarin sonunda ortaya ¢ikan Griin kadar bu siiregte bireyin yasadiklarinda da
duygular vardir. Estetik, duygularin bilgisidir; hislerin yogunlagsmasini gerektirir. Bu arastirmada da
o6gretmenler arasinda estetik yaraticihgin bilimsel yaraticiliktan, bilimsel yaraticiigin estetik yaraticiliktan
daha oncelikli oldugunu savunanlar oldugu gibi ikisi arasinda ayirm yapamayanlar da goézlenmistir.
Yaraticilik Dikici’ye (2001) gore, ylzyillar boyunca olaganisti insanlara 6zgi bir 6zellik olarak gorilmis
ve daha cok glizel sanatlarda kullaniimistir. Ancak, Aral’a (2004) gore yaraticilik artik sadece sanatta degil
bilimde de deger kazanmistir. Bu baglamda, 6gretmenlerin yaraticihigl estetik ve bilimde ya da her
ikisinde ©nemli gorlyor olmalari dogaldir. Ayrica, bilimsellikte estetik boyutun gereksiniminin
hissedilmesi estetik ve bilimsel yaraticiligi 6gretmenler igin 6nemli kilabilir. Estetik bakis agisi bilimselligi
de destekleyebilir. Sanat ile bilimin ortak bir yani var midir? Bu soruya bir tek yanit vermek gerekiyorsa,
“yaraticihk” denmelidir. Cizgilerin, renklerin, seslerin her birlesimine sanat denilmiyor, gézlemle ortaya
cikan her bilgiye de “bilim” denilmiyor. Tuvali eline alanin firca darbelerinden ¢ikan her sey resim
degildir. Kayigin suda batmadan ylizdigu gercegi, Arsimet dogmadan 6nce de biliniyordu. Vincent Van
Goch’un “Zeytin agaclar” tablosunu “sanat” yapan sey nedir? Arsimet kuralini “bilim” yapan sey nedir?
Her ikisinde de ortak bir nitelik aranilir: Baskalarinin yap(a)madigini yapmak, gor(e)medigini gérmek.
Yaraticilik budur. Sanatta ve bilimde bu aranilir. Clink{ yaraticilik sanatin ve bilimin ortak 6gesidir. Ancak,
yaraticilik tek basina ne sanati ne de bilimi yaratabilir (Karagay, 2007). Bilgisel yargilar, dogru-yanhs
mantigina gore incelenebilecek objektif yargilardir. Oysa estetik yargilar subjektiftir ve dogru-yanlis
mantigl ile degerlendirilemez. Daha dogrusu estetik bilimini, bir estetik yargilar mantigi olarak
gelistirmislerdir. Estetik yargilar, bilgiler gibi kavramlara degil insanlarin duygularina baglidir ve mantiksal
kurallara baglanamaz. O, insanlarin duyarlik, zihin ve hayal gliclerinin 6zglir ve uyumlu bir oyunu iginde
ortaya cikar (Ergln, tarihsiz).Yaraticilik gibi estetik egitimde disiplinler araciligiyla tasinan bir glictir ve
tek bir alan icin de sinirlandiriimamasi gerekir. Estetigi bilmekten ziyade, onu gormek, hissetmek
gerekmektedir. Estetik, sadece giizel sanatlarla ilgili veya rahatlama araci olarak goriilmemeli ayni
zamanda 6grencilerin dizenli mesgul olduklari bir distiinme sekli olarak gorilmelidir (Jacobs, 2009).
Eisner (1985), insanlarin estetigi bir liks olarak gorebilecegini ve bunun da bir anlamda dogal oldugunu
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ifade etmektedir. Estetik egitimi, reddedilmekten ¢ok programin ayrilmaz bir bileseni olmalidir. Estetik
okuryazarlik, tim 6grencilerde olmasi gereken bir beceridir. Fakat egitim sistemimizde estetige yonelik
programlarin eklenmesi mutlaka bazi sorunlar olusturacaktir. Bu sorunlar, hem 6grencilerin bu konuyla
ilgili onyargilarindan hem de estetigin degerlendirilmesinin zorlugundan kaynaklanmaktadir (Jacobs,
2009).

Ogrencilere estetik farkindalik kazandirma becerisi, dogasi geregi sadece sanat derslerinin gorevi
olarak gorilmemelidir. Tuna (2007) Glkemizde bugiin, bireyin estetik egitiminin daha ¢ok ilk ve orta
ogretimde yer alan gorsel sanatlar dersleri ile sinirli olduguna yonelik elestiri getirmistir. Jacobs (2009),
estetik gelisimi ¢esitli disiplinler icerisinde ele alinmasi gerektigini ifade etmistir. Arastirmada,
ogretmenler farkh derslerle estetik farkindalik kazandirmanin mimkiin olacagina inandiklarini ifade
ederek bu simirihgin disina gikmuslardir. Ogretmenler, estetigin sadece gdrsel sanatlar ve is teknik
derslerinin alani gibi gormemisler ayrica Sosyal Bilgiler, Tirkce, beden egitimi, fen ve teknoloji, trafik vb.
alanlarla da iliskisini ifade etmislerdir. Dikici (2001) de, yaraticiligin sadece glizel sanatlari degil giinlik
yasamin tiim alanlarini kapsadigini vurgulamistir. Ogretmenlerin derslerde estetik egitimine yer
vermeleri 6ncelikle onlarin olay, durum, nesne vb. seylere estetik gézle bakmalari ve estetik yoni ders
konulariyla nasil baglayabileceklerini bilmelerine bagldir. Bu durumda, 6gretmenlerin estetigi yagamin
her alaninda aranmasi gereken bir deger oldugunu fark ettiklerini soylemek mimkindir.

Akhan (2013), Sosyal Bilgiler dersinin ilkogretim duzeyindeki 06grencilere toplumun kaltur
ogelerinden biri olan sanatin ve estetik duyarlihgin kazandiriimasinda yardimci olan bir ders oldugunu
ifade etmektedir. Uygulanmakta olan Sosyal Bilgiler 6gretim programinda estetik, kazandiriimasi
gereken bir deger olarak yer almaktadir. Bu arastirmadan elde edilen bulgular, 6gretmenlerin Sosyal
Bilgiler dersinin dogasinin ve temalarinin bu konuyu yansitabilecegine inandiklarini ortaya c¢ikarmistir.
Ayrica arastirma, 6gretmenlerin Sosyal Bilgiler dersinde estetik egitimine yonelik kazanim ve etkinliklerin
acik bir sekilde ifade edilmedigi goriisiinde olduklarini, duyussal alana iliskin amaglarin azhigina dikkat
cektiklerini ve programin estetik egitiminin 6gretmenlere birakildigini savunduklarini da ortaya
cikarmistir. Arastirmadan elde edilen bir baska sonug ise, 6gretmenlerin Sosyal Bilgiler dersinde estetik
bakis acisinin kazandiriimasina yonelik olumlu ve olumsuz gériislere sahip olmalaridir. Ozellikle, Sosyal
Bilgiler dersinde kiiltiire ait 6geler, haklar, cografi dgeler, tarihi unsurlar, Atatiirk inkilaplar’nin estetik
bakis acisi kazandirmaya uygun oldugu belirtilmistir. Dolayisiyla ortaya ¢ikan bu durumlar, Sosyal Bilgiler
o6gretim programinda yer alan estetik degerinin ozellikle kiltur, cevre vb. odakh konularda 6gretmen
goriuslerine gore uygulanabilecegini, programlarda estetik egitimine yonelik etkinliklerin daha agik bir
sekilde belirtilmesi gerektigini gdstermistir.

Estetik bakis agisi kazandirmada tek bir yol ve bu yola bagh etkinlikle sinirl kalinamayacagi
gorulmektedir. Bu etkinliklerin tlrd, sayisi vb. durumlari 6gretmenlerin 6gretme silrecinde sahip
olduklari firsatlara ve konuya verdikleri 6neme bagh olarak degisebilir. Arastirma bulgularina
bakildiginda da 6gretmenlerin estetik egitimine yonelik uygulamalar yaptiklari tespit edilmistir. Bu
konular, sanata yonelik, diizenli olmaya yonelik, cevresel farkindalhig arttirmaya yonelik etkinlikler olarak
cesitlilik gostermektedir. Bu durumda, 6gretmenlerin dizenlendikleri ve uyguladiklari etkinliklerin
literatdrle iliskili oldugu soylenebilir. Ayrica, 6gretim siirecinde estetik uygulamalari yapan 6gretmenlerin
bu cabalari programin degerler boyutunda yer alan estetigi gérmeleriyle ve 6zellikle bu konularda
calisma yapiyor olmalari da estetigin alani olan giizelligi daha ¢ok vurgulayabilmeleriyle agiklanabilir.

insan; zihnini, duyularini, duygularini kullandigi siirece vardir (Cellek, 2003). Schirrmacher’e
(1988) gore, estetik egitimi ile estetik algl ve begenisi gelisecek olan gocuk, cevresindeki giizelliklerin
farkina varir, harflerin, kelimelerin, sembollerin, siirlerin, hikayelerin ve diger kultlrlere sahip insanlarin
degerlerini daha iyi kavrar. Ayrica, iyi bir tasarimi degerlendirebilecek duruma gelir. Bunun sonucunda
ise arag, giysi, mobilya seciminden sehirlerin planlanmasina, gevre kirliligi problemlerine kadar pek ¢ok
alanda duyarliligi artar. Estetik deneyimler gegiren ¢ocugun kavram gelisimi de artar (Tuna, 2007). 2016
MEB Ortadgretim Giizel Sanatlar Lisesi Estetik Dersi Ogretim Programi’nda da 6grencilerin estetik
egitimiyle “estetik dislinme, elestirel diisinme, yorumlama, Tirkge’yi dogru, etkili ve glizel kullanma,
yaratici disiinme, arastirma, iletisim, bilgi ve iletisim teknolojilerini kullanma, degisim ve surekliligi
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algilama, analitik dusinme, bireysel c¢alisma, is birligi, analiz etme, estetik duyarlilk” seklinde
kazandirilmasi beklenen beceriler ifade edilmistir. Ozsoy ve Sahan’in (2009) da belirttigi lizere estetik
egitimi ile Ogrenciler baskalarinin gorigleri Gzerinde dikkatle Uzerinde duslinerek ve dinleyerek
Ogrenirken, ¢cocuklar diinyaya daha az dogmatik yaklagabilmektedirler. Bu baglamda arastirmaya katilan
ogretmenler Ogrencilere estetik bakis agisi kazandirmanin, onlara c¢esitli yararlar saglayacagina
inanmaktadir. Ogretmenlere gére, estetik bakis agisiyla 6grencilere kendini tanima, cevreye karsi
duyarhhk kazanma, gldilenme, akademik basari ve yasam kalitelerini yukseltme gibi katkilar
saglanabilir. Ogretmenler dgrencilerin olay, durum, nesne vb. seylerin estetik yéniinii yakalamalarina
yonelik duyugsal alana hitaben hazirladigi ¢alismalarla siireci desteklediklerinde &ncelikle motivasyonu
ve katihmi yiksek olumlu sinif atmosferi yakalayabilir ve 6grencilere daha etkili, kalici 6§renme firsatlari
sunabilirler.

Uygulanmakta olan programlarin yilizde yiiz basari yakalamasini beklemek olduk¢a iyimser bir
yaklasimdir. Bu nedenle, programlarin uygulanmasinda c¢esitli nedenlerden kaynaklanan bir takim
sinirhliklara rastlanabilecegi ve sorunlarin yasanabilecegi olasidir ve estetik uygulamalarinda da bir takim
sorunlarin goérilebilecegi distnulebilir. Arastirmada, 6gretmenler sinif icinde estetik uygulamalarina yer
verirken farkh sorunlarla karsilastiklarini  belirtmislerdir. Bu sorunlar 06grenciden, toplumdan,
o6gretmenden, Ogretim ortamindan, programdan, degerlendirme sisteminden, aileden, okulun
yapisindan ve ¢evreden kaynaklanan sorunlar olarak ifade edilmistir. Kékten (2001), estetik alginin yer
aldigi sanat egitiminin Glkemizdeki uygulanmasinda yasanan sikintilari 6gretim siiresinin sinirlandiriimasi,
o6gretmenlerin egitimlerinin hicbir asamasinda ve sonrasinda seminer, kurs almadiklari, Glkemizdeki
mevcut sinav sistemleri, okul disi ortamlardan faydalanilmamasi gibi faktorlerle derlemistir. Goneng ve
Agikalin (2017) ise Sosyal Bilgiler 6gretmenlerinin 6gretim programinin uygulanisinda 6grenciden,
yonetimden, ders ve galisma kitaplarinin yetersizliginden, veliden, 6gretmenlerden kaynaklanan sorunlar
yasadiklarini belirtmislerdir. Bu baglamda, 6gretmenler Sosyal Bilgiler programinda estetik egitiminin
uygulanmasina yonelik olarak tema ve programin ogelerine, egitim eksikliginin giderilmesine, algilarin
degisimine ve programin hazirlanma siirecine gore degisiklik gosteren farkli 6neriler getirmislerdir.
Programin asil uygulayicilarinin getirdigi bu 6neriler program gelistirme calismalarina veri kaynagi
olabilir. Ayrica, arastirma sonuglari paralelinde su 6neriler getirilebilir:

e Ogretmenlere, yoneticilere estetik farkindalik kazandirmaya yénelik hizmet ici egitim verilmelidir,
ailelere de bu konuda egitim firsatlari sunulmalidir.

e Sosyal bilgiler 6gretim programinda estetige yonelik bilgi, beceri, tutum ve degerler daha dikkat
cekici bir sekilde vurgulanmali, etkinliklerdeki yeri arttirilmalidir.

e Sosyal bilgiler 6gretim programinda estetik farkindalikla ilgili kazanimlarin nicelik olarak sayisi, nitelik
olarak degeri artirilmahdir.

o Ogretim siireci diizenlenirken yapilan calismalarin ve sinifin estetik bir sekilde tasarlanmasina 6nem
verilmelidir. Bu sekilde 6grencinin estetik algisi giclendirilebilir, kendilerine yonelik benlik saygisi
ylksek derecede gelisebilir.

e Ogrencilere estetik farkindalik kazanma sadece sanata yonelik derslerin gérevi olarak gériilmemeli,
biitin derslerde imkanlar dogrultusunda estetik farkindalik gelistiriimeye calisiilmalidir. Bu g¢alisma
diger disiplin alanlarinda da ydrattlmelidir.

e Ogretmenlere MEB tarafindan 6rnek etkinlikler gdnderilmeli, simif i¢i uygulamalari birlikte
degerlendirilmelidir. Ogrencilerin de bu etkinlikleri yaparken ne hissettikleri sorularak, gérisleri
alinmalidir. Béylece duyussal alana hitap eden estetik algl ve begeninin 6grencilerde biraktig olumlu
ya da olumsuz izler ortaya gikarilabilir.

e Sosyal bilgiler programi hazirlanirken estetik farkindalik kazandirmaya yoénelik etkinlikler alaninda
uzman kisilere basvurarak diizenlenmelidir.

e Universitelerde program gelistirme dersini alan &gretmen adaylarina ve dersi yiiriiten 6gretim
gorevlisi ya da Ulyelerinin disiplinler arasi egitime uygun olan estetik egitimine yonelik gorusleri
alinabilir. Getirdikleri dneriler program gelistirme ¢alismalarinda veri kaynagi olarak kullanilabilir.
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