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The quality of the preservice education received by teachers is an important factor in
determining their competence in the profession. The objective of this study was to
reveal the thoughts and interpretations of teachers about their faculties in the first five
years of their profession. The study was designed as a narrative qualitative research.
The study group consisted of 25 teachers selected using the criterion sampling
method. Results showed that teachers have great difficulties in their teaching life
because preservice education they received is insufficient in terms of gaining teaching
skills and information they acquire within the framework of theoretically weighted
courses at the faculty does not help them in their future teaching life. Results also
indicated that school experience / teaching practice courses are insufficient in terms of
both time allocated and efficiency; teachers have problems in the education of
disadvantaged students, refugee students, and students in multigrade classes, they
also have problems related to classroom management skills as well as with
competencies regarding managerial work and operations in school. In the study, it was
determined that the prospective teachers in the faculty gained the awareness that
every child is valued and should constantly be prioritized, education faculties should
contribute to the professional development of teachers who are still on duty, and
teachers and graduates of education faculties are respected in the society. Based on
the study results, review of the missions and teacher development programs of the
faculties of education is recommended.
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Introduction

The continuous and fast changes seen in scientific, technological, economic and social areas force
schools as one of the social institutions to change, teachers to continuous professional development and
teachers and students to question their roles (Griffin, McGaw, & Care, 2012). Enabling students to gain
the skills inevitably necessitated by these changes and developments with the help of teachers in
educational institutions (Binkley et al, 2012; Jacobson Lundeberg, 2016; Szucs, 2009) and building in this
way a qualified human force is among the priority goals of education (Han & Kaya, 2008). Questioning of
this fast transformation and reflection of the skills it necessitates on individuals have led to a better
understanding of the power of teachers, who are the key component of an education system in the
process of human development, to actually influence the education system (Abao, Dayagbil, &
Boholano, 2015; McConney, Price, & Woods McConney, 2012; Metzler, & Woessmann, 2012).

The development levels of the countries are directly related to the quality of their education, and the
quality of education is directly related to the quality of their teachers. The common feature of the
education systems of the countries that are rated among the highest in international testing and scores
has been found to be the presence of their teachers who are competent in their profession (Barber &
Mourshed, 2007). A competent teacher is one of the most fundamental components of a quality
education and is in the key position for the success of any reform initiatives in education (Chong, &
Cheah, 2009; Day, 2002; Guskey, 2002). Other important factors affecting the success of students in
school include the teacher’s academic qualifications, professional works, and experience (Darling
Hammond, 2010). Improving the quality of the education system of a country requires raising the quality
of teachers and teaching profession to an adequate level (Akyuz, 2013).

Teacher Training

Teachers are expected to have been well educated in their fields before being appointed to their
profession, to improve their professional knowledge and skills on a continuous basis, and to be experts
in designing learner-oriented, efficient and successful teaching practices and using appropriate
assessment techniques (Buyukgoze Kavas & Bugay, 2009). Teaching is a profession that requires using
the knowledge and skills related to the field of specialization in all educational areas or environments
(Odabas, 2010). It is also a profession that can be practised only by those who know and like it, that
requires a special pedagogical training and that is unique and demanding (Darling Hammond, 2006).
Teachers affect the quality of an education process with their professional qualifications and attitudes
(Daglioglu, 2010). Even if the educational and physical infrastructure facilities are excellent, the
insufficient professional competencies of the teachers may prevent the achievement of the desired
success and the achievement of the predetermined teaching goals (Baki & Bektas Baki, 2016).

Teacher Competencies

The Ministry of National Education (MoNE) set out in 2006 general and special professional
qualification areas for the teaching profession. The general qualifications include cognitive and affective
characteristics and professional skills that are necessary to practice teaching profession in an efficient
way. Qualifications consist of six competence areas, thirty-one sub-competencies and two hundred and
thirty three performance indicators. The special area qualifications include the knowledge, attitudes and
skills teachers must possess in their fields of education (MoNE, 2008). In 2017, the MoNE updated the
teacher qualifications and instead of specifying a special area qualification for each branch of teaching, a
single and integrative professional qualifications framework was issued to cover all teaching branches. In
this context, the professional qualifications now consist of three main qualification areas, professional
knowledge, professional skills, and attitudes/values (MoNE, 2017a). It is aimed to utilize the determined
professional competencies in areas such as teacher recruitment, candidate teacher training process,
self-evaluation, performance evaluation, career development, rewarding and continuous professional
development. However, it can be said that teacher profession competencies cannot be used effectively
in the specified areas (Can, 2019). It can be said that teacher training models that are taken as a basis
are effective in providing teachers with professional competencies.
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Teacher Training Models

Teachers working in schools today are expected to fulfill some roles. These roles can be summarized
as providing all students with rich learning opportunities in terms of content, having a sense of justice,
supporting students' holistic development, being prone to teamwork, paying attention to the
professional development of themselves and their colleagues, and believing that every student can learn
(Bredeson, 2002; Darling Hammond et al., 2009; Tatto, 1998).Teachers need to go through an effective
teacher education experience to be able to fulfil these roles (Darling Hammond, Hyler & Gardner, 2017)
Education of teachers involves policies and practices designed to help teacher candidates gain the
knowledge, skills and attitudes necessary to effectively fulfil their duties in the classroom, school and
society (llgan, 2013; Thompson, & Power, 2015). Different teacher training models have emerged due to
the purpose of teacher education programs and the evaluation of these programs over time, and the
differences in the paradigms and philosophies that result from the purpose of teacher training in
countries. These models are passive technician teacher education, reflective teacher education, critical
teacher education, traditional teacher education model and hands-on teacher education models
(Kumaravadivelu, 2003).

In the passive technician teacher education model, the specialists responsible for the training of
teachers are seen as the main source of teacher education. Education is theoretically weighted.
Teachers take on the role of conveying the experts' experiences to students (Wallace, 1991). Since
quality and efficiency are taken as a basis in teaching, the control mechanism has an important place in
the system (Hodkinson, 2011). A reflective teacher education model emerged in response to the passive
technician teacher education model, which reduced teachers' creativity by placing passive roles
(Kumaravadivelu, 2003; Webb, 2002). In the reflective teacher education model, the teacher plays an
active role and is in a position to generate knowledge and solve problems. While taking the initiative to
increase the quality of education on the one hand, it also carries the responsibility of their professional
development (Adler, 1993). In teacher education, besides professional knowledge, pre-professional
observations and experiences, professional beliefs, values and attitudes have a profound effect on the
teaching profession (Wallace, 1991). In teacher education, theoretical practices and professional
practices are handled together (Kumaravadivelu, 2003). Teachers evaluate their professional
development by using self-assessment tools such as diary keeping and observation, as well as receiving
peer support and coaching practices in their teaching practices (Tezgiden Cakcak, 2015).

The critical teacher education model accepts the teaching profession as an intellectual activity. In
this model, the teacher plays an active role in all stages of teaching (Giroux, & MclLaren, 1986). In the
critical teacher education model, teachers provide students with critical thinking skills and enable them
to develop a critical attitude through education against injustices and inequalities existing in the society
(Kumaravadivelu, 2003). In the traditional teacher training model, teacher candidates are trained mainly
in theoretical lessons in schools, and teaching profession practices are rarely included. In the applied
teacher training model developed on the basis of production and development, knowledge and skills are
taught practically for the teaching profession (Marchive, 2003). Among these models, technician teacher
model and reflective teacher education models are widely used and it can be said that they are still
effective on teacher training programs (Ekiz & Yigit, 2007).

Teacher Training Process in Turkey and Dominant Insights

The first studies related to teacher training process in Turkey began during the reign of Fatih Sultan
Mehmet (1451-1481), and, in 1848, the first teacher training school "Darilmallimin-i-Rushd 1" was
opened in Istanbul (MoNE, 2017a). Later, teachers need in Turkey was met by different teacher
education programs. This process continued in our Republican period with teacher schools, occupational
courses for primary school teachers, secondary education teacher schools, village teacher’s schools,
village institutes, higher teaching schools and faculties of education (Akyuz, 2013). In the early years of
Turkish republic, traditional teacher education model was adopted, the needs of society were taken into
account in later years and practical teacher training models and practices were given weighted in order
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to train teachers in the village institute (Glnes, 2016). Today, teachers are recruited from two main
sources. The first is the faculties of education and the second the certificate programs for pedagogical
training (YOK-Higher Education Agency, 2007). It can be said that a mixed model including passive
technician teacher education model, reflective teacher education model and traditional teacher
education models are applied in these programs for teacher training. In teacher education, it can be said
that the inability to create an education model in line with the needs of the individual and society, the
current developments in the field of education and the scientific developments in other fields, and the
adoption of solutions and approaches suitable for the conditions of the period in teacher education are
also the source of many problems.

Perceived Problems in Teacher Education

Most of the applications and studies conducted in Turkey for teacher training did not succeed as in
past teacher training practices (Abazoglu, Yildirim & Yildizhan, 2016). It can be said that most of the
policies followed sought the ways to meet the number of teachers needed rather than educating
qualified teachers (Ozoglu, 2010). It can be said that this situation prevents the continuous change in
teacher education programs and teacher selection methods for the profession, the failure to establish a
consistent policy in the field of teacher training and the development of the teaching profession in
terms of quality. On the other hand, it can be said that the failure to select candidates suitable for the
profession, the inability to create a unique model for teacher training, the determination of professional
standards by stakeholder institutions and the lack of cooperation in order to train teachers in
accordance with these standards also negatively affect teacher education.

The pre-service education received by teachers is quite important for them in acquiring the
professional qualifications (Simsek, 2014). In this respect, improving the professional attitudes and skills
of teachers also affects the education system positively (Toom et al, 2017). Education faculties have
undertaken a mission to train qualified teachers, to conduct scientific studies and to carry out studies
that will develop social awareness (Akman, 2019). However, it can be said that the faculties of education
are not sufficient in number and quality to fulfil their missions and educate teachers who will make
Turkey a knowledge-based society in the 21% Century and lack the capability of educating competent
teachers (Ozturk, 2010). Institutions educating teachers are criticized for being ineffective in preparing
teachers for the profession, insensitive in responding to today’s changing needs and astray from modern
practices in the field (Darling Hammond, 2008).

Although prospective teachers gained the necessary knowledge and skills through both theoretical
knowledge and practical courses before starting the profession, it is known that there are serious
problems with the quality of the teaching profession in Turkey (Ozoglu, Gur & Altunoglu, 2013). In the
researches, it was found that teacher education was insufficient (Azar, 2011; Aypay, 2009; Can, 2019;
World Bank, 2011; Goff Kfouri, 2013; Kozikoglu, 2016; Orhan, 2017; Oz, 2012; Seferoglu, 2009; Sisman,
2009; Yildirnm, 2016) and it was determined that they did not gain teaching skills in terms of quality
(Aksoy, 2013; Buyukgoze Kavas, & Bugay, 2009; Eraslan, 2009; Eret, 2013; Ertirk et al, 2014; Kirksekiz et
al, 2015; Merg, 2010; Nayir, & Cinkir, 2014; Ozdemir, Ceylan, & Canoglu, 2015; Oren, Seving, &
Erdogmus, 2009; Unver, 2014; Yan, & He, 2010; Yanpar Yelken, 2009). Teacher candidates are being
graduated without fully receiving the professional education they need (Seferoglu, 2009). The reasons
for this includes inadequate human resources in faculties of education, ineffective interaction between
academicians and teachers working in the field (Sisman, 2009) and academic promotion concerns of
academicians making their role as a researcher supersede their role as an educator (Korkmaz, 2013). It
can be said that the increase in the number of faculties but the decrease in their quality negatively
affects the teacher training process.

It can be said that some improvement studies were carried out to eliminate the problems
experienced and to train teachers with the concern of raising more qualified teachers. These studies
include the re-establishment of a working group for teacher training with the participation of new
stakeholders, the application of 240 base points for entrance to education faculties; the closure of
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evening education programs; studies on the accreditation of faculties and programs, arrangement of
teaching profession knowledge, field education and general culture lessons (Usta, 2018), preparation of
teacher strategy document (MoNE, 2017b). To educate qualified teachers, quality should be improved in
the faculty members, physical facilities, managements, curricula, and teacher candidates of the
institutions educating teachers, hence in the whole process of teacher development (Eristi, 2004).

Studies on Teacher Education

When the literature is examined, it can be said that various studies on teacher education have been
handled with different dimensions of teacher education. It is observed that studies have been
conducted on teacher development and problems in the profession of teaching (Abazoglu, Yildirim, &
Yildizhan, 2016; Bumen et al., 2012; Habaci et al., 2013; Isik, Ciltas, & Bas, 2010; Ozoglu, 2010), missions
of the faculties of education (Akman, 2019; Aslan, 2003), opinions on the process of teacher
development (Azar, 2011; Cengiz, 2018; Cakmak, Kacar, & Arikan, 2018; Kocyigit, & Egmir, 2019; Ozer et
al, 2018; Kozikoglu, & Kayan, 2018; Kose, 2016), teacher development models and quests for new
teacher education models (Doganay et al, 2015; Gunes, 2016), and comparisons of teacher development
programs of various countries (Aras, & Sozen, 2012; Aykac, & Sahin, 2018; Erkan, 2014; Gocen Kabaran,
& Gorgen, 2016; Gul, 2016). When the researches are examined, it can be said that many studies have
been carried out on teacher education in the Turkish Education System and the anxiety of seeking
qualification in teacher education continues.

Training teachers, which is one of the most important parts of social life, and identification and
elimination of the difficulties and deficiencies they encounter after their education contribute to the
quality self-evaluation and self-improvement of the institutions authorized to educate teachers (Ozer,
2008). Since 1981 in Turkey, the only authorized higher education institutions for teacher training are
the education faculties of universities operating under higher education institutions.

The evaluations and opinions of the experienced teachers who have completed their teaching
education in education faculties regarding the quality of the education they received are very important
in terms of revealing how successful education faculties are in preparing teachers for the profession and
developing teacher training policies. In addition, teachers' opinions and evaluations about the education
they received in education faculties, contributing to the elimination of the negativities experienced in
teacher education can provide significant contributions to the improvement of teacher education in
terms of quality. In addition, the findings obtained in the research may contribute to the evaluation of
the education faculties, which are responsible for preparing prospective teachers for the profession, in
terms of teacher training duties. Training process of the prospective teachers in Turkey is carried out
according to "Guidelines for Student Teachers Training Process". With the candidate training program
prepared according to this directive, it is aimed to minimize the professional problems of the teachers
who are appointed and to get to know the working environment of the teachers closely (MoNE, 2016).
Research shows that prospective teachers are not sufficiently informed about in-school and out-of-
school practices in educational processes, there are problems in planning educational activities,
preparation of forms and documents for practice intense, and prospective teachers complain about the
situation (Kose, 2016; Ulubey, 2018), it was determined that their training was not qualified (Yilmaz,
2017). For this reason, it can be said that the findings to be obtained in the study are important in terms
of contributing to the solution of the problems experienced in the training process of prospective
teachers after their appointment with pre-service teacher training. The objective of this study is to
reveal the thoughts and interpretations of teachers in the first five years of their profession about their
faculties. In accordance with this purpose;

1. How did the graduates adapt to their professions when they completed their faculties and began the
profession?

2. Did the faculties provide their graduates with the competencies to carry out the profession
successfully?
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3. What did the new teachers (in first five years) experience during these years?

4. As a result of their professional experience, what did the teachers, as professionals, think about their
faculties?

Method
Research Design

This study explored the thoughts and interpretations of teachers in the first five years of their
profession about their faculties. Participants were asked to write a letter in which they could express
their feelings and thoughts. The present study tried at the same time to focus on the experiences of the
participants and to examine the meanings that would be derived from such experiences. From this
perspective, the study is a phenomenological research. Phenomenology focuses on the perceptions and
interpretations of people who have had similar experiences and tries to find common points. These
common points are called the essence of experiences (Fraenkel, & Wallen, 2006). In this study, it was
tried to reach a common essence from the experiences of individuals who graduated from different
faculties and had teaching experience in different places.

Participants

The study used the convenience sampling methods (Maxwell, 1996; Patton, 2002; Yildirim & Simsek,
2011). In determining teachers to take part in the study group, volunteering was taken into account in
participating in the study. Participants from whom data would be easily obtained were preferred.
Teachers who met the criteria of having been graduated from different branches and different faculties
of education, being within the first five year of the profession, and volunteering to take part in the study
were included in the study group.

The study group consisted of 25 teachers. All teachers were graduates of a faculty of education and
were in the first five year of their profession. Of these 25 teachers, 18 were women and 7 men. The
teachers were graduates of different faculties of education in Turkey. There were teachers currently
working in rural areas and in city centers among the teachers in the study group and the teachers were
also working at different levels of education. There will be different difficulties, advantages,
disadvantages, in short, different professional experiences at different education levels. Therefore, the
inclusion of teachers from different education levels in the study group will ensure the diversification of
the data. For this reason, teachers from different education levels were included in the study group.

Table 1.
The characteristics of the Teachers in the Study Group.

Gender Female 18
Male
Geographical Area Marmara
Aegea
The Mediterranean
Central Anatolia
Black Sea
Eastern Anatolia
Southeastern Anatolia 10
Educational Level Primary School 10
Middle (Secondary) School
Anatolian High School
Anatolian Vocational and Technical High School

NNNNEFE RPN

w w o
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Data Collection Tool

The study data were collected from the letters the participants wrote to their faculties. The
participants were asked to write a letter to their faculties telling about how they spent their life in the
faculty, how they were appointed to the profession, what they have experienced in the profession, and
what the share of their faculty was in these. Participants were not guided that the subject titles they
should include in their letter should be as follows. The reason for this is that the participants are limited
as much as possible in letter writing and they can express their expressions freely. They were not given
any suggestion as to how long their letter would be. It was emphasized for each participant that they
could write the letter as long as they wish, they should write whenever they thought they were ready to
write a letter, and they could write the letter on paper or a digital medium. The data were obtained in
May-August 2019. 8 letters were received written on paper. Other participants wrote the letters in word
document and sent them to the researchers via e-mail.

Data Analysis

Elliot (2005) reported that an analysis of a narrative can have three focal points. The narrative’s
content, its structure or manner of realization, and its performance. In the content dimension,
narratives deal with real events and experiences. It deals with the structure of the narrative and its
realization, before and after events, and their narrative forms. Performance dimension focuses on the
interactional and theoretical contexts in which the narrative is created, narrated and consumed. In this
study, the analysis of the narratives focused both on content and meanings emerging from experiences.
A content analysis involves processing of qualitative data obtained during the study, coding of such data,
identification of themes, organizing the codes and themes, and defining and interpreting the results
(Yildirim & Simsek, 2011). Stating that there are many ways of categorization, Mayring (2000) noted that
there are two types of categorization that are dominant: Inductive and deductive analysis. This study
used inductive content analysis. In inductive data analysis, data are first encoded. Analysis goes then
from codes to categories, to meta categories and to themes. In deductive analysis, on the other hand,
themes are evident in the researcher's mind in an intuitive sense thanks to their experiences in the field.
In this research, the data set was coded first. Analysis goes then from codes to categories and to
themes. In the Findings section, research findings are detailed by making direct citations. In direct
quotes, each teacher is indicated with a code such as T1, T2, T3.

Role of the Researchers

The approaches and characteristics of the researchers are important in qualitative research
(Creswell, 2012). One of the researchers is a classroom teacher graduate. He spent his professional life
as a classroom teacher and special education, respectively. On the other hand, he holds a doctorate in
curriculum and instruction and is currently working at the Ministry of National Education (MoNE). The
researcher has publications on teacher education. This was the reason that the subject being
investigated fell into his area of interest.

Another one of the researchers is a faculty member who has a PhD and he is specialist in
psychological counselling and guidance, measurement and assessment in education, curricula, and
educational statistics. He had teaching experience before becoming a faculty member. This was the
reason that the subject being investigated fell into his area of interest. Another one of the researchers is
a physician and at the same time a faculty member graduated from a school of medicine and specialized
in demography, medical education, measurements, and assessments. She is currently working in the
department of medical education; she has been closely associated with education and she had
education in the faculty of education during her studies for her Master’s and Doctorate degrees. This
was the reason that the subject being investigated fell into her area of interest.

The participants and the researchers were not together at the stage of data collection. When they
felt ready to write, the participants wrote their letters on their own and then forwarded them to the
researchers. Therefore, there was no interaction between them at the stage of data collection.

7
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However, the researchers performed the data analysis knowing that they should bracket their
prejudices in awareness of their feelings and thoughts (epoché) during data analysis (Creswell, 2012).
Thinking that their own teaching experiences might create prejudices, the researchers discussed such
potential prejudices before the onset of the study. As a result of the discussion, the researchers gave
feedback to each other about possible biases from their teaching and teaching experiences. For
example, in the discussion, one of the researchers stated that he had a very negative faculty life and that
he was not taught anything remarkable about teaching from the education faculty. Two other
researchers gave feedback to this researcher that faculty life can create a great bias. In addition, the
coding made by this researcher was frequently inspected by two other researchers. He was given
feedback on the coding he made. These biases that may occur are listed. During the data analysis, the
researchers took this list into account. The researcher, who was suspicious that he approached the data
with bias, presented the codes he made to the control of another researcher. In the light of these
discussions, they managed the process of data analysis being aware of their own prejudices as far as
possible.

Validity and Reliability in Research

The concepts of credibility, transferability, dependability, and confirmability used in the literature of
qualitative research correspond to the concepts of internal validity, external validity, reliability, and
objectivity in quantitative research (Marriam & Tisdell, 2016). Voluntary participation is very important
in terms of data reliability (Shenton, 2004). The researchers gave detailed information on the study to
the participants before they started writing letters and stated that if they volunteered, they could take
part in the study and write letters (honesty in informants) so that only those volunteered would
contribute to the study. In the name of reliable data analysis, it is recommended that each researcher
submit their coding to the control of other researchers (Creswell, 2012). In the analysis of the research
data, the researchers opened their coding to the control of other researchers.

The participant verification strategy was used to achieve credibility in this study (Creswell, 2014;
Marriam & Tisdell, 2016). As the data were analyzed and results obtained, two of the 25 teachers who
took part in the study were contacted once more to obtain their views whether the results reflected
their experiences. Additionally, three external experts who were not involved in the study were asked to
review and evaluate the data and results obtained. One of these three experts is working as an associate
professor in the education faculty. She is an expert in educational administration and has qualitative
research experience. The second expert works as an assistant professor at the education faculty. He is
an expert in teacher education and has qualitative research experience. The third expert is a professor
at the education faculty. He works on teacher education and has a lot of qualitative research. The data
analysis made by the researchers was submitted to the control of these experts. In this way, external
validation (Christensen, Johnson & Turner, 2014; Creswell, 2014; 2007) was achieved. Experts checked
the data analysis. They stated that they disagree with some codes and made suggestions. Arrangements
were made in data analysis with their recommendations. For example, in the coding procedure, the
researchers suggested to use the code “you don't have an education in line with the realities of the
country” instead of the code "You have no connection with reality" in the theme "My Faculty" and for
the category “You are detached from reality”. However, under the supervision of an expert, there was a
warning that the sentences in the text did not explain this exactly. It was suggested that there is an
emphasis on giving a really disconnected education, being limited to the teachings in educational
sciences, and ignoring the sociological dimension of education. Upon this warning, the researchers were
convinced and changed the code. Finally, the words of the participants were included as direct quotes
from them. In this way, the direct quotation strategy (Christensen, Johnson & Turner, 2014) was utilized.

Findings

A review of the letters written by the participating teachers to their faculties in the form of
narratives showed that they had experiences quite similar to each other. Efforts were done to discover
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the meanings of common experiences and they were summarized as results. Four themes were
obtained from the study: My faculty, my instructors, our situation and teaching.

My Faculty

The participant letters showed that many experiences involved common feelings, thoughts, and
interpretations regarding faculties. The most intense expressions were under this theme. Plenty of
codes were obtained. Before consolidating the codes under the theme “My Faculty”, it was decided to
group them in the categories ‘my faculty was useless, my faculty was useful, my faculty is detached from
life, my suggestions to my faculty, and my feelings towards my faculty’. The codes and categories under
this theme are shown in Figure 1.
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Your teacher practi-| |_trative works i schoo at all were unml for me
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unproductive jexdenty - \\exepmdmme
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Figure 1. Codes and categories under the theme My Faculty.
* The frequency of mentioning the codes is depicted as the distance from the center in the figure

The graduates of a faculty of education expressed their thoughts as follows: “Faculty, your
theoretical courses are many and practical courses few, you were a place making no contribution to us.
Why have you made us struggle in lessons, was that necessary? You took us to schools for practice, but
with no efficiency. How nice it would be if you had given us the opportunity to have sufficient
experience! You have not given us sufficient teaching formation. | fell into the position of an
administrator in the first years of my profession and you have not prepared me for that either. And now
| am a teacher of foreign students from Syria, you have never told me that would happen to me. You
said there were no combined classes in the country anymore! | cannot manage my class! Everyone
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graduates, whether successful or not! “Believe”, the graduates of the education faculty expressed their
opinions.

The situation can be summarized with the sentences of some participants:

T1.

Mind you, those courses involving mathematics only, which you had forced me to learn for three
years, were of no use to me. They are still useless. We had taken one or two courses related to
education in our final year and those were useful only as general knowledge, to tell the truth. But the
classes of instructor XXX. | keep them aside of all others. Made us talk all the time. Discussed, had
respect. Was probably the only one who left an impression on my university years. Became a

professor recently, | was very happy, deserved it all the way, | think. Can you present my
congratulations?

The instructors in the university used to say, “even if you don’t understand them or they will be of no
use to you in the future, these will broaden your horizon, your perspective”. | think of it now, how
nicely they made us sleep=)

T2.

I did my best to be appointed for 3 years after graduation and | completed many deficiencies in
especially my subject matter courses and those related to education later on my own. | really felt like
a fish out of water when | started performing my profession. | felt very insufficient and clueless. Your
deficiencies manifest themselves better when you work as a teacher in a region of a different culture.
When | started attending classes, | faced situations very different from what had been taught to us.
The classroom management and education psychology courses we took were not sufficient to
overcome the difficulties | experienced. The information we learned did not go beyond being just
theoretical. But teaching is not a profession to be performed with theoretical information.

What was taught did not go beyond the sentence ‘activities to make students like the course and
activate them should be performed’. Nothing was taught as to how this could be done, what kind of
student profile we could encounter, and what we should do when we faced a negative situation in the
classroom and experienced a control problem. Unfortunately, what we learned remained in slide
decks.

725

One thing was challenging for me in reflecting the education | received during my undergraduate
studies in my professional life. That was teaching Turkish to my foreign students. We had been
reminded during our undergraduate education that some of our students could come to schools
without learning Turkish. We had also been taught what we should do in such a situation, but when it
came to practice, | found it very difficult. Because my students were Syrians and they did not speak
Turkish. It was difficult to teach them reading and writing and to guide them into adopting the
Turkish education system without previous knowledge of Turkish. We could have had more practice
in this during our undergraduate education.

“My Faculty, the education you have given was good, you have presented sufficient subject matter
knowledge and | am happy with your theoretical courses. You have taken us to different types of schools
for practice. The notes | had taken when sitting in your desk chairs were most useful for me. Your
laboratory practices had been productive, and you prepared me for real life. The most important
message you gave me was: "Children are valuable and give them the priority ", graduates of education
faculty expressed their views.

* Teacher names were disguised; they were coded as T1, T2, T3, etc.
10
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Faculty of education, there are some who miss you and some who hate and resent you. There are
some who find your education of high quality and some who think you have not prepared your
graduates for life. Many participants presented suggestions to their faculty in their letter. “My Faculty,
at least make your students play a teaching game once in a while so that they can have some experience
in that way. Help your students to socialize, raise research awareness in them and teach them the
scientific perspective. So that your students can become open to leadership, creativeness,
industriousness and learning. Have students practice a lot and educate them in a way they can be
teachers to children from different cultures. We also need love of the profession and a sense of
belongingness. We sometimes may begin the profession as both a teacher and an administrator. What if
you explained administrative affairs a little bit? The Ministry of Education is on one side and you are on
the other, but you meet on a common ground of education. Only if you could work together! Take
responsibility and support the solution of problems. "In the form of education faculty graduates
expressed their opinions. Additionally, the graduates also mentioned that their faculty was detached
from life.

T12

The methods and techniques, practices taught to us in class did not correspond to those in the field.
Because none of the students had the preparedness level required for those practices and methods. |
was hopeless. | did my practicum in a school that had very good facilities. All of the students in my
practicum school were from very good social circles. | was hopeless about how | would deal with
disadvantageous children coming from different social environments and how | would support them.

My Instructors

Another theme was the one that came up in relation to the faculty members. The feelings, thoughts
and interpretations related to the instructors were included in this theme. The codes under this theme

are shown in Figure 2.
I also had mfluential
mstructors

The information I re-
ceived from my instructors
were unprecedented

My instructors had
a good command of the
subject matter

My instructors made
me struggle unneces-
sarily

My instructors do nothing
but translating foreign publi-
cations and books

My instructors do

not improve them-
selves

Y

It is valuable that my my

My instructors are
instructors had a good sub- inadequate

Jject matter knowledge

Figure 2. Codes under the theme My Instructors.
* The frequency of mentioning the codes is depicted as the distance from the center in the figure

“Mly Instructors, you had a good command in your field and the information | received from you was
unprecedented. You made us struggle unnecessarily. We also had influential instructors, but most of you
had not done anything other than translating foreign books. While it was very important that you had
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good subject matter knowledge, many of you were not knowledgeable of the practices in the field. You
should improve yourselves a lot more” were the thoughts of the faculty of education graduates. The
situation can be summarized with the sentences of some participants:

T12

| have always praised the instructor from whom | took the first reading-writing teaching course, |
cannot say very good expressions for the others. Our instructor who came to the first reading-writing
teaching course had worked as a classroom teacher for 8-10 years before the academy. Was an
instructor coming from the field? Made us prepare an assignment consisting of the studies to be
carried out throughout the year. That assignment became my rescuer in teaching reading-writing.
The works to be carried out were specified step by step in detail in there. Based on that assignment, |
successfully performed my reading-writing works.

T11

| entered the faculty to become a psychological counsellor, to give support to people’s psychological
problems and to help them solve their problems. While studying in the faculty for four years, our
instructors also kept saying “You are psychological counsellors. Your duty is to provide psychological
counselling rather than providing guidance”. | graduated and began working. | found out that
psychological counselling was almost non-existent, our job consisted mostly of filling out student
acquaintance forms and administering scales. | had to reproduce scales for so many students. | must
have spent a long time by the photocopy machine in deputy principal’s room, one of the primary
school first year students approached me timidly and asked me: “My teacher, are you our photocopy
teacher?”. | think our instructors in the university had no clue of our positions where we would use
our subject matter knowledge. We had practical courses in school. They would send us to these
courses in the company of assistants. | don’t remember the instructor responsible for the course ever
came to these courses. If they actually had come, they could have seen the atmosphere where the
PCG was practiced and wouldn’t have talked on no basis. It’s good to know the conceptual
developments in science, but there are also practices in the field of actual performance.

T18

Conceptual knowledge and practices in the field do not usually align properly. Faculty members
attending classes should definitely be selected from those who had a certain period of teaching
experience in the field. How helpful instructors without school and classroom experience can be! This
is something like trying to teach swimming without having seen the sea at all.

Our Situation

In another theme, the participants presented their insights about their situation in the days they
graduated from the faculty of education and started working in the profession. The codes under this
theme are shown in Figure 3.

“We, there are those who are qualified and those who are unqualified among us. Some struggled
preparing plans, others acting as an administrator, a position they had in a surprisingly short time. Some
had to learn their profession from their teacher friends while performing their job in the profession.
Some were graduated with poor practical skills and became like fish out of water” In the form of
education faculty graduates expressed their opinions.

Teaching

In the last theme, interpretations regarding the teaching profession were conveyed. Errors made in
the profession, satisfaction with the profession, and to what extent the profession has been adopted by
the government and faculties of education were dealt within this theme. The codes under this theme
are shown in Figure 4.

12
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1 learned easily in
the profession because I
needed it

I am inad-
equate in preparing
plans

Your graduates are
qualified

You did not
prepare us as man-
agers

I was unable to
cope with problematic
behaviors

I learned from my
peers mostly

1 learned teaching
by living it

T was a fish
out of water when I
graduated

I am not quali-

fied in admimnistrative

works My practice skills
are weak

T was not de-
veloped well in reading
and writing for the first
time

T developed
myself in the pro-
fession

I could not
identify personal
differences

Tam inad-
equate in family
training

Figure 3. Codes under the theme Our Situation.

* The frequency of mentioning the codes is depicted as the distance from the centre in the figure

Those who chose faculties
of education are losers

The government discredited|
teaching The craze of giving peda-
gogical training by faculties
is unfair
Saying that I am a graduate P . Teaching s essentially a
=) sacred oceupation

of a faculty of education
makes me respected

1 do not take pleasure in my|
profession

The profession of teaching
is being left alone

The way to select and em-
ploy teachers should change|

A
They are the children of middle-

income families who wish to make a
gateway to the public sector

Those studying in faculties
of education have no vision

Figure 4. Codes under the theme Teaching.

* The frequency of mentioning the codes is depicted as the distance from the centre in the figure.
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“Teaching, you have been discredited by the government; the faculties have undermined you with
the craze of giving pedagogical training. You have been left alone. Although | hardly take pleasure doing
my profession, saying that | am a graduate of faculty of education makes me respected. However, we
who preferred you have also a problem. Those who chose teaching are middle income family children
with low self-confidence who try to make a gateway to the public sector; there is a problem of vision” In
the form of education faculty graduates expressed their opinions. The situation can be summarized with
the sentences of some participants:

T16

But when | resolved the matter and looked back, | see there is really a population that prefer faculty
of education; the children of middle income families are after making a gateway to a guaranteed
government profession and they generally lack vision; they are hustling to find their way as soon as
possible. Here, the point that hurts me is that teaching is such a sacred profession that not everyone
can do!

T15

| would like to say these to the students studying in a faculty of education; hey friends wake up, if you
are studying unwillingly, leave your desks and go; do the job that will make you happy. If you are
studying now turning your nose up at teaching, I’'m sorry but we’ll get no change out of you. If you
have decided to continue your journey, you should get to know the population to which you will
provide education, you will develop people. Love humans, love nature; you will touch a child and s/he
will touch the society. Thus, don’t forget how important your job is. So, never quit improving
yourselves, never say I’m done, be open to learning and novelties. If you are not open to novelties, no
matter how much you love children, your job, you will not be able to provide any benefit to them.

Discussion

Below, the results obtained based on the findings of the research are presented as themes,
compared with the results of other studies in the literature, and the results are discussed.

Conclusion and Discussion regarding the Findings of the Faculty of Education

When the findings obtained as a result of the research are examined, it has been determined that
the courses in the faculty of education are theoretically oriented and the courses are not interesting due
to the insufficient application of the courses. In different researches on teacher education (Arkiin, 2011;
Eret, 2013; Karadag Yilmaz, & Oner, 2019; Buyukgoze Kavas, & Bugay, 2009; Oztiirk, & Yildirim, 2014;
Panti¢, & Wubbels, 2010; Selvi et al, 2017; Tas, Kunduroglu Akar, & Kiroglu, 2017; Yanpar Yelken, 2009)
similar results were obtained regarding the theoretical predominance of teacher education. The success
of teacher education depends on combining theoretical education with practice (Baumert et al, 2013;
Darling Hammond, 2006). This is because teacher candidates who receive practice training together with
theoretical lessons learn the subjects and concepts taught in the classroom better when accompanied
with practice and in this way a more quality teaching is provided to the students (Koerner, Rust, &
Baumgartner, 2002). Research findings show that a balance cannot be established between theoretical
education and practical education in teacher education. It can be said that this causes teachers to
graduate from their faculties without acquiring professional skills, which lowers the quality in the
teaching profession. Findings regarding the theoretical emphasis on teacher education show that the
effects of passive technician teacher education model and traditional teacher education model are still
effective in teacher training. In the passive technician teacher training model, teachers teach with the
theoretical information presented to them, using methods determined by others. The teacher is the
transmitter of the learned knowledge (Hodkinson, 2011). Reviewing course contents in education
faculties, preparing teacher education programs that will provide the balance between theoretical
education and practical education in pre-service teacher education may be effective in ensuring the
balance between theory and practice in teacher education.

14
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According to the results of the research, it was determined that the education life in education
faculties is insufficient in terms of gaining teaching skills, teachers obtain information that is not useful
in their profession at the faculty, therefore they have great difficulties in their teaching lives. Results
demonstrating that teachers did not find their pre-service teacher education sufficient were obtained in
some studies on teacher education (Akman, 2019; Aypay, 2009; Azar, 2011; Kozikoglu, 2016; Orhan,
2017; Oz, 2012; Seferoglu, 2009; Sisman, 2009b). The schooling source that is the most determinant
factor in student success in education is the quality of the teacher (Glewwe et al, 2013). The quality of
the pre-service education is one of the most important factors determining the quality of teachers
(Chong, & Cheah, 2009; Day, 2002; Guskey, 2002; Priestley, Biesta, & Robinson, 2015). Some studies
have been conducted recently to find solutions to the problems experienced in teacher education with
the intent to develop more qualified teachers (Usta, 2018). However, it can be said based on the study
results that problems in teacher education still prevail and this prevents development of competent
teachers.

According to the results of the research, it was determined that the school experience / teaching
practice lesson is short in duration and the practices in schools are inefficient. The studies in the
literature have also found that school experience / teaching practicum lessons are insufficient in terms
of quantity (Akpinar, Colak, & Yigit, 2012; Arkiin Kocadere, & Askar, 2013; Aslan, & Saglam, 2018;
Bulunuz, & Bulunuz, 2015; Cepni, & Aydin, 2015; Simsek, Alkan, & Erdem, 2013) and lack the quality in
providing teaching skills (Aksoy, 2013; Blyilikgoze Kavas, & Bugay, 2009; Can, 2019; Eraslan, 2009; Eret,
2013; Ertiirk et al, 2014; Kirksekiz et al, 2015; Merg, 2010; Nayir, & Cinkir, 2014; Orhan, 2017; Ozdemir,
Ceylan, & Canoglu, 2015; Oren, Seving, & Erdogmus, 2009; Unver, 2014; Yan, & He, 2010; Yanpar Yelken,
2009). It can be said that the study results regarding teacher practicum are similar to those in the
literature and the quantity and quality problems in practicum still continue. Teacher practicum has been
considered as one of the most important and effective stages in teacher education (Little, Goe, & Bell,
2009; Trent, 2013). Since teacher practicum provides the opportunity for teacher candidates to have
experience in real classroom setting, it deeply affects professional development (Farrell, 2008) as well as
personal development and social responsibilities of teacher candidates (Chambers, & Lavery, 2012).
Practices carried out in real teaching environments also have a positive impact on teachers’ professional
attitudes and motivations (Fajardo, & Miranda, 2015). Solving quantity and quality problems of the
teaching practice in Turkey can help prospective teachers to start their career with more vocational
skills.

A review of the findings obtained from the study showed that teachers experience difficulties in
issues such as education of students with special needs, education of refugee students, competences in
works and procedures related to school management, classroom management skills, and combined
class practices and their learning experiences in the faculty generally did not meet teachers’
expectations in gaining professional experience. Similar results were obtained in some studies on
teacher education. They found that teachers experience problems in educating refugee students
(Kardes, & Akman, 2018; Seker, & Aslan, 2014), do not see themselves sufficient in educating
disadvantaged students (Yasar, & Amac, 2018), have deficiencies in classroom management skills
(Gilpatrick, 2010; Nelson, 2002; Ocakci, & Samanci, 2019; Palic, & Keles, 2011), experience problems in
combined class practices (Aksoy, 2008; Dos, & Sagir, 2013; Erdem, Kamaci, & Aydemir, 2013; Gurel,
Capar, & Kartal, 2014). In some studies, however, teachers considered themselves competent in
classroom management skills, a result contrary to our study findings (Nur, 2012; Oksuz et al, 2011).
School management in Turkey is an administrative position attained based on seniority in the profession
of teaching (Karip, 2004). Every teacher appointed to the profession can become a candidate for the
management after completing two years of teaching, a period required to become a manager (MoNE,
2018). Moreover, teachers who are appointed to primary schools with combined classes are responsible
to carry out necessary administrative works as a manager in charge. It is a great deficiency, for this
reason, not to have courses in faculties of education aiming at providing competence in administrative
works in schools and the management works and procedures in a school.
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The teacher opinions obtained from the study showed that there are as many teachers who find
their education in their faculty useless as those who think that it is beneficial and there were different
views as to whether the information they acquired in their faculty is of any use in their professional and
real lives. This difference in teacher views about the education provided in faculties of education can be
considered normal. Because the social and physical facilities of faculties of education and the faculty
facilities made available to students (YOK, 2007) have different characteristics in terms of human
resources (YOK, 2020). For this reason, different results have been obtained in various studies, some
concluding that teacher education is satisfactory (Askin, & Demirel, 2012; Cubukcu, & Girmen, 2008; Lin,
2008; Ozer, & Gelen, 2008; Smith, & Lev Ari, 2005; Ustu et al, 2016) and some stating that it is
inadequate (Azar, 2011; Aypay, 2009; Can, 2019; World Bank, 2011; Goff Kfouri, 2013; Kozikoglu, 2016;
Orhan, 2017; Oz, 2012; Seferoglu, 2009; Sisman, 2009; Yildirim, 2016). Instead of creating an original
approach and teacher training model in teacher education, it can be said that the adoption of traditional
educational approaches, which includes solutions and approaches suitable for the conditions of the
period, is the source of many problems in teacher education.

The teachers in the study reported that they help the teacher candidates studying in faculties of
education gain “the awareness that every child is valuable” and “should constantly be kept at the focal
point”. This result can be said to be invaluable for the profession of teaching and the function of
faculties of education. It has been stressed in the literature that to achieve a successful education,
teachers should love children (Barnett & Sinisi, 1990), and that positive approach and attitude of
teachers towards children and their awareness about the needs of children are among the most
important components determining the nature of teacher-student relationship (Dereli Iman, 2014).

It was found in the study that the teachers expressed positive opinions that they benefited much
from the practical laboratory courses and the teaching practices performed in such courses, and their
lecture notes in their professional life and that their subject matter courses were adequate. Contrary to
the results of this study, the results of the study made by Kuru, Kacmazoglu and Tascan (2014) indicated
that subject matter education courses were inadequate. They argued that the reason for this is that the
subject matter and practice lessons were not adequate in content and that the courses related to
subject matter education were given by faculty members who were not specialized in subject matter
education.

It was expressed in the study that in order to develop professional qualifications of teachers, teacher
candidates should be given the opportunity to have teacher practicum in schools having different
facilities and social environments. It can be said that teacher practicums to be carried out in schools
having different facilities and social environments will be a beneficial practice in terms of gaining pre-
service experience as teachers may have to work with students having different characteristics and
coming from different social environments. The study obtained results referring to the missions of
faculties of education such as developing qualified teachers, faculties of education contributing to the
professional development of the teachers already in service, faculties of education assuming
responsibility in solving the educational problems of the country, and their collaboration with the MoNE
in solving educational problems. It is known that faculties of education have missions such as providing
professional education, conducting scientific research, and rendering social services (Akman, 2019). The
study results raised concerns about the failure to establish consistency between narratives and actions
in teacher development in the country.

The study has found that efforts should be done to help teachers gain the feelings of professional
belongingness and love of the profession, teachers should be provided with approaches toward children
from different cultures, mentor teachers should be assigned for teacher education, activities to increase
socialization among students should be increased, lessons and their contents should be structured in a
way to allow maintenance of teacher experience, assistance should be provided to students to gain
scientific perspective and research skills, lesson or subject matter contents to improve managerial works
and skills should be prepared, family trainings should be introduced, and teachers sensitive to
environmental problems should be developed. There are studies in the literature reporting that
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mentorship practices are effective in teacher education (Balkar, & Sahin, 2014; Evers, Van der Heijden, &
Kreijns, 2016) and that teachers lack sufficient knowledge on multi-cultural education practices (Mercan
Uzun, & Butun, 2016; Smith, 2009). This seems to support the results of this study. Based on the study
findings, the course on serving the society practices can be utilized for the purpose of developing
teachers who are sensitive to social and environmental problems. Because with serving the society
practices course, teacher candidates are expected to identify current problems of the society and
develop projects to solve them; and in this way, to be individuals who are sensitive to life and who have
gained awareness of participation (Kucukoglu, 2012).

Conclusion and Discussion regarding the Findings of the Faculty Members

The study also found that both positive and negative evaluations are made towards the
academicians giving lectures in the faculty. As positive views, the teachers reported that the
academicians had a good command of the subject matter and left good impressions on them, the
information they received from the academicians was very valuable, and it was particularly important
that the academicians had a good knowledge of the subject matter. Achieving success in teacher
education depends on combining theoretical education with practice (Baumert et al, 2013; Darling
Hammond, 2006). It can be said that having the experience of working as a teacher in the field for
certain periods helped the academicians working in faculties of education to have a good command of
teaching practices and to gain competence in establishing balance between theoretical education and
practical education and their being knowledgeable of the subject matter enabled them to be more
competent in conveying professional qualifications to their students than their other colleagues. As
negative views towards instructors, they reported that the instructors did not do anything but
translating foreign publications and books, they forced students unnecessarily during education, they
were insufficient in terms of their profession, and they did not improve themselves. The results of this
study indicating that faculty members were unqualified show similarities with the results of Dilshad
(2010), Karadag, Yilmaz and Oner (2019), Yilmaz et al. (2017) and Zeichner (2005). However, there are
other factors affecting the quality of instructors negatively in faculties of education including large
number of students per faculty member, and unbalanced distribution of the number of faculty members
within the country (Abazaoglu, Yildizhan, & Yildirim, 2014). The study results revealed that generally the
roles of the instructors related to academic studies were criticized. Because academicians tend to
compromise their education-teaching duties for focusing too much on their academic studies (Akman,
2019). Evaluating the teaching time of faculty members in the process of obtaining academic titles may
enable faculty members to care about their teaching roles as much as their academic work.

Conclusion and Discussion regarding the Findings Obtained for Teachers

According to the findings of the study, it was determined that the majority of the teachers consider
themselves inadequate in professional terms. This situation can be explained by the passive technician
teacher education model and traditional teacher education models in teacher education, the quality of
the education provided in education faculties and the different professional development opportunities
provided to students. The teachers were found to experience problems in practicing skills, classroom
management, plan preparation, administrative works and skills, family education, teaching reading and
writing, and identifying individual differences. Studies have reported that teachers experience problems
in teaching reading and writing, classroom management, planning (Ergin, Akseki, & Deniz, 2012;
Kozikoglu, 2016; Serin, & Korkmaz 2014), the way to perform administrative works and procedures,
classroom management skills (Gomleksiz et al., 2010), teaching practices and planning (Kozikoglu, &
Senemoglu, 2018), and considering individual differences (Eret, 2013). Based on the study results, it can
be said that the areas in which teachers experience problems are similar.

The study results showed that the teachers learned mostly from their colleagues how to solve their
problems and to complete their deficiencies in the profession and they improved themselves in the
profession by finding solutions to the problems they experienced. In solving their problems and
improving themselves in the profession, teachers mostly benefit from peer-driven practices (Bozak,
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Yildirim, & Demirtas, 2011) such as exchanging experiences, in-service education (Kocyigit, & Egmir,
2019), mentorship (Balkar, & Sahin, 2014; Evers, Van der Heijden, & Kreijns, 2016), peer observation,
peer coaching, and peer supervision. It can be said that teachers learn solutions to their problems from
their more experienced peers in a master-apprentice relationship (Koc, & Akran, 2016).

Conclusion and Discussion about the Findings Obtained regarding the Meaning of the Teaching
Profession

As for the meaning of the teaching profession, the study results revealed that the teachers see the
profession of teaching as a sacred occupation and being a graduate of a faculty of education enable
them to be respected by the society. There is a widespread acceptance in the society of the profession
of teaching as a sacred occupation directly involved in developing people, not as a mere occupation with
economic benefits (Sisman, 2016). Teachers are reliable people known by their professional reputation
in the society (Gonulacar, 2016). However, it has been revealed that the society’s respect towards
teachers has declined and its expectations from teachers have changed (Dogan, 2018; TEDMEM, 2014;
Unsal, 2018; Yurdakul et al., 2016). Nevertheless, Turkey is among the countries where teachers are
respected most (TEDMEM, 2014). It can be said based on the study results that the society’s respect
towards teachers continues to prevail.

According to another finding obtained from the study, various discourses and policies have
discredited teachers, some teachers have lost their appetite towards the profession and they have been
disregarded by persons and institutions involved in the profession of teaching. Wrong policies and
discourses regarding teacher employment and teacher development have led to teaching not being
recognized as a profession in its full sense (Aydin, Demir, & Erdemli, 2015) and its being perceived as a
“job that can easily be performed by anyone” (Ozoglu, 2010). It can be said that negative discourses
about teachers who foster development of future generations impair the reputation of teaching
profession and social respect to teachers. For this reason, teachers would like to see discourses and
policies that support them.

In the study, it was determined that the education faculty is preferred by middle-income family
children who want to have a profession under state guarantee. It has been demonstrated in studies that
the profession of teaching has become a more preferred occupation in recent years due to economic
security (Dogan, 2018; Karamustafaoglu, & Ozmen, 2004; Turkdogan, 2014). As a result of this situation,
an extensive demand has emerged for the teaching profession from all segments (TEDMEM, 2016).
Students studying in faculties of education generally come from families with a low-middle
socioeconomic status living in cities (Aksu et al., 2010; Ok, & Onkol, 2007). Close to 70% of the mothers
of faculty of education students and 40% of their fathers have primary school or a lower level of
education (ERG, 2015). A profession with a high social reputation is expected to attack and receive a
quality human force from various socioeconomic levels (Ozoglu, 2010). However, it can be said that this
was not reflected in the student profile preferring the profession of teaching. Making the teaching
profession a preferred occupation in the society in terms of personal and economic rights will not only
raise the social status of teaching profession but may also enable it to be selected by students from
higher socioeconomic circles and in higher achievement segments. Attracting successful students to the
profession may enable realization of the saying “quality teachers from quality students” and thus
achieving the desired quality in teacher education.

It was stressed in the study that the pedagogical training given in the faculties is an erroneous and
unfair practice. Many studies have similarly concluded that the pedagogical training is unfair for the
students currently studying in faculties of education (Akdemir, 2013; Cam Tosun, & Bayram, 2017; Toker
Gokce, 2014; Yildirim, & Vural, 2014). With these pedagogical training programs, opening the gateway
to the teaching profession for everyone who wishes to become a teacher disregarding the required
teacher qualifications raises serious concerns about quality teacher development.
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When the results of the research are evaluated in general, it is determined that the education
provided in education faculties is insufficient in terms of gaining teaching skills and there are
qualification problems with faculty members. In addition, the results were obtained indicating that
every child is valued and constantly prioritized, teachers are valued in the society, various discourses
and policies discredit the teaching profession, and the faculties of education should take responsibility in
solving the educational problems of the country. In the light of the results obtained in faculties of
education and vocational training in Turkey is not enough to meet the expectations of the teachers, can
be said that in terms of teacher training problems. It can be said that these results are effective in
teacher training practices and policies that differ from time to time. According to the results of the
research, it can be said that there is a need for a unique teacher training model that can meet the needs
of the school and society, changing the student profile as a result of the developments in today's world
in teacher education. These results necessitate the preparation and implementation of teacher training
policies such as strengthening pre-service vocational training for teachers, selecting qualified teacher
candidates for the profession, assigning experienced human resources to vocational training programs,
ensuring continuity of post-service professional development, and making more use of experienced
teachers' experiences.

Suggestions

Given the results of the study, besides the above suggestions of the teachers to raise the
professional qualification standards in teacher education, the teaching curricula and course contents of
the faculties of education can be reviewed, more practical trainings can be provided in teaching, and the
faculty member teams working in faculties of education can be increased in quantity to meet student
needs. A requirement of teaching experience in the field to be able to become a faculty member and
evaluation of such lecturing duties in their academic achievement would enable the teaching roles of
faculty members to be also effective alongside their researching roles. Substantial scholarship
opportunities can be provided to students to encourage them to prefer faculties of education from
higher score brackets and personal and economic benefits can be increased to improve the social status
of the profession of teaching. To urge teachers to continue their professional development after they
are appointed to the profession, incentives such as research fellowships, publication incentives, foreign
country experience, foreign language learning grants, and establishment of career steps may be
provided.

Limitations

This study, which aims to determine the thoughts and interpretations of the teachers who work at
different educational levels in the first five years of their profession, is limited to the findings obtained
with the phenomenology design, one of the qualitative research methods. The use of letters only as a
data collection tool in the research and the inability to provide data diversity can be expressed as
another limitation. The findings of the study are limited to the positive and negative opinions of
teachers on pre-service education and teachers' suggestions for improving the teacher training process.
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Turkish Version

Girig

Bilimsel, teknolojik, ekonomik ve sosyal alanda yasanan strekli ve hizli degisim; sosyal kurumlardan
biri olan okullari degisime, 6gretmenleri sirekli mesleki gelisime, 6gretmen ve 6grenci rollerinin
sorgulanmasina neden olmaktadir (Griffin, McGaw, & Care, 2012). Bu degisim ve gelisimin zorunlu
olarak gerektirdigi beceriler, egitim kurumlarinda 6gretmenler araciligiyla 6grencilere kazandiriimasi
(Binkley et al, 2012; Jacobson Lundeberg, 2016; Szucs, 2009) ve bdylece nitelikli insan guclnin
yetistirilmesi egitimin oncelikli amaglari arasindadir (Han, & Kaya, 2008). Bu hizli degisimin sorgulanmasi
ve gerektirdigi becerilerin bireylere yansitiimasi ile insan yetistirme sirecinde egitim sisteminin kilit
konumdaki unsuru olan 6gretmenlerin, egitim sistemini etkileme giici daha iyi anlasiimistir (Abao,
Dayagbil, & Boholano, 2015; McConney, Price, & Woods McConney, 2012; Metzler, & Woessmann,
2012).

Ulkelerin gelismislik seviyeleri, egitimlerinin kalitesi ile egitimin kalitesi de &gretmelerinin niteligi ile
dogrudan iliskilidir. Uluslararasi sinav ve degerlendirmelerde ©6n planda olan {lkelerin egitim
sistemlerinin ortak 6zelliginin meslekte yetkin 6gretmenler oldugu belirlenmistir (Barber, & Mourshed,
2007). Yetkin bir Ogretmen, nitelikli bir egitimin temel ogelerinden biri olup, egitimde reform
girisimlerinin basarisi igin anahtar konumundadir (Chong, & Cheah, 2009; Day, 2002; Guskey, 2002).
Bununla birlikte, 6gretmenin akademik yeterligi, meslege yonelik yaptigl calismalar ve mesleki kidemi
ogrencilerin ders basarisini etkileyen énemli faktérlerdir (Darling Hammond, 2010). Bir tlkede egitim
sisteminin niteligini gelistirmek, 6gretmenler ile 6gretmenlik meslegini yeterli nitelige ulastirmaktan
gecer (Akyiiz, 2013).

Ogretmen Egitimi

Oretmenlerin meslege atanmadan 6nce alanlarinda iyi yetistirilmeleri, mesleki bilgi ve becerilerini
surekli gelistirmeleri, 6gretimde 6grenen merkezli verimli ve basarili 6gretim uygulamalarini tasarlama,
ogretimin degerlendirilmesine yonelik olarak uygun degerlendirme tekniklerini kullanma gibi konularda
uzman olmalari beklenmektedir (Biiyiikgéze Kavas, & Bugay, 2009). Ogretmenlik, uzmanlik alaniyla ilgili
bilgi ve becerisini tim egitsel alanlarda veya ortamlarda kullanmayi gerektiren bir meslek dahdir
(Odabas, 2010). Ayni zamanda, bu meslegi bilen ve seven insanlarin yapabilecegi, 6zel bir pedagojik
egitim gerektiren, kendine 6zgii ve fedakarlik isteyen bir meslektir (Darling Hammond, 2006). Ogretmen,
sahip oldugu mesleki yeterlik ve tutumlari ile egitim sirecinin niteligi Gzerinde etkili olmaktadir
(Daglioglu, 2010). Ogretim ve fiziksel alt yapi olanaklarinin ¢ok iyi olmasi durumunda bile dgretmenlerin
mesleki yeterliklerinin yetersiz olmasi, istenilen basarinin elde edilmesini, belirlenen 6gretim hedeflerine
ulasilmasini engelleyebilir (Baki, & Bektas Baki, 2016).

Ogretmen Yeterlikleri

Millt Egitim Bakanhgi (MEB) tarafindan 2006 yilinda 6gretmenlik meslegine yonelik genel ve 6zel alan
yeterlikleri olmak lizere mesleki yeterlik alanlari belirlenmistir. Genel yeterlikler; 6gretmenlik meslegini
yetkin bir sekilde gergeklestirmek icin gerekli olan bilissel, duyussal 6zellikler ile gerekli mesleki becerileri
kapsamaktadir. Yeterlikler, alti yeterlik alani, otuz bir alt yeterlik ve iki ylz otuz Ug¢ performans
gostergesinden olusmaktadir. Ozel alan yeterlikleri ise 6gretmenlerin kendi egitim aldiklari alanlarda
sahip olmalari gerekli bilgi, tutum ve becerileri kapsamaktadir (MEB, 2008). Milli Egitim Bakanlg
tarafindan 2017 yilinda 6gretmen yeterlikleri glincellenerek, her bir 6gretmenlik meslegi ile ilgili 6zel
alan yeterliligi belirlemek yerine, tim 6gretmenlik alanlarini kapsayacak sekilde tek ve bitincdl bir
mesleki yeterlikler cercevesi belirlenmistir. Bu baglamda mesleki yeterlikler; mesleki bilgi, mesleki beceri
ile tutum ve degerler olmak Uzere li¢ temel yeterlik alanindan olusmaktadir (MEB, 2017a). Belirlenen
mesleki yeterliklerin, 6gretmen istihdami, aday 06gretmen vyetistirme sireci, 6z degerlendirme,

20



Osman AKTAN, Cetin TORAMAN; Aysen Melek AYTUG KOSAN — Pegem Egitim ve Ogretim Dergisi, 11(1), 2021, 01-48

performans degerlendirme, kariyer gelisimi, 6dlllendirme ve sirekli mesleki gelisimin saglanmasi gibi
alanlarda yararlanilmasi amaglanmistir. Ancak 6gretmen meslegi yeterliklerinin belirtilen alanlarda etkili
olarak kullanilamadigi séylenebilir (Can, 2019). Ogretmenlere mesleki yeterliklerinin kazandiriimasinda,
temel alinan 6gretmen yetistirme modellerinin de etkili oldugu sdylenebilir.

Ogretmen Yetistirme Modelleri

Bugtlin okullarda gorev yapan 6gretmenlerin bazi rolleri yerine getirmeleri beklenmektedir. Bu roller,
tim Ogrencilerine icerik olarak zengin 6grenme firsatlari sunmasi, adalet duygusuna sahip olmasi,
ogrencilerin bitlncil olarak gelisimlerini desteklemesi, ekip ¢alismasina yatkin olmasi, kendisinin ve
meslektaslarinin mesleki gelisimlerini 5Snemsemesi ve her 6grencinin 6grenebilecegine inanmasi seklinde
Ozetlenebilir (Bredeson, 2002; Darling Hammond et al., 2009; Tatto, 1998). Bu rolleri yerine getirmek igin
Ogretmenlerin etkin bir 6gretmen egitimi deneyimi yasamalari gerekir (Darling Hammond, Hyler, &
Gardner, 2017). Ogretmen egitimi, gretmen adaylarinin sinifta, okulda ve toplumda gérevlerini etkili bir
bicimde yerine getirebilmeleri icin gerekli bilgi, beceri ve tutumlari kazandirmak amaciyla tasarlanmis
politika ve uygulamalardan olusmaktadir (Thompson, & Power, 2015). Ogretmen egitimi, 6gretmen
adaylarinin sinifta, okulda ve toplumda gorevlerini etkili bir bicimde yerine getirebilmeleri icin gerekli
bilgi, beceri ve tutumlar kazandirmak amaciyla tasarlanmis politika ve uygulamalardan olusmaktadir
(ilgan, 2013; Thompson, & Power, 2015). Ogretmen egitimi programlarinin amaci ve bu programlarin
zamanla degerlendirilmesi, Ulkelerin O6gretmen vyetistirme amacina kaynakh eden paradigma ve
felsefelerin farkliligi nedeniyle farkli 6gretmen yetistirme modelleri ortaya ¢ikmistir. Bu modeller, pasif
teknisyen 6gretmen egitimi, yansitici 6gretmen egitimi, elestirel 6gretmen egitimi, geleneksel 6gretmen
egitimi model ve uygulamali 6gretmen egitim modelleridir (Kumaravadivelu, 2003).

Pasif teknisyen ogretmen egitimi modelinde, 6gretmenlerin egitiminden sorumlu uzmanlar,
dgretmen egitimin temel kaynagi olarak goriliir. Egitim kuramsal agirhkhidir. Ogretmenler, uzmanlarin
deneyimlerini dgrencilere aktarma roliinii Ustlenir (Wallace, 1991). Ogretimde kalite ve verimlilik temel
alindig icin denetim mekanizmasi sistemde 6nemli yere sahiptir (Hodkinson, 2011). Ogretmenlere pasif
roller ylkleyerek yaraticiliklarini azaltan pasif teknisyen Ogretmen egitimi modeline karsihk olarak
yansitici 6gretmen egitimi modeli ortaya c¢cikmistir (Kumaravadivelu, 2003; Webb, 2002). Yansitici
ogretmen egitimi modelinde 6gretmen aktif bir rolde olup, bilgi Greten ve problem ¢6zen bir
konumdadir. Bir yandan 6gretimin niteligini artirmak icin inisiyatif alirken bir yandan da mesleki
gelisimlerinin sorumlulugunu tasir (Adler, 1993). Ogretmen egitiminde mesleki bilgilerin yaninda, meslek
oncesi gozlem ve deneyimlerin, mesleki inang, degerler ile tutumlarin 6gretmenlik meslegi lzerinde
derin etkisi vardir (Wallace, 1991). Ogretmenlik egitiminde, teorik uygulamalar ile mesleki uygulamalar
birlikte ele alinmaktadir (Kumaravadivelu, 2003). Ogretmenler, dgretmenlik uygulamalarinda akran
destegi alma, kogluk uygulamalarindan yararlanmanin yani sira ginlik tutma, gézlem yapma gibi 6z
degerlendirme araglarini kullanarak mesleki gelisimlerini degerlendirmektedirler (Tezgiden Cakcak,
2015).

Elestirel 6gretmen egitimi modeli, 6gretmenlik meslegini entelektiel bir etkinlik olarak kabul eder.
Bu modelde 6gretmen 6gretimin tim asamalarinda etkin rol oynamaktadir (Giroux ve MclLaren, 1986).
Elestirel Ogretmen egitimi modelinde 6gretmenler, 6grencilere elestirel disinme becerilerini
kazandirarak, toplumda varolan adaletsizlik ve esitsizliklere karsi, egitim yoluyla bir elestirel tavir
gelistirmelerini saglar (Kumaravadivelu, 2003). Geleneksel 6gretmen yetistirme modelinde 6gretmen
adaylari okullarda agirhkli olarak kuramsal derslerle yetistirilmekte, 6gretmenlik meslek uygulamalarina
ise cok az yer verilmektedir. Uretim ve kalkinmaya dayali olarak gelistirilen uygulamali &gretmen
yetistirme modelinde ise 06gretmenlik meslegine yonelik, bilgi ve beceriler uygulamali olarak
ogretilmektedir (Marchive, 2003). Bu modeller iginde teknisyen 6gretmen modeli, yansitici 6gretmen
egitim modelleri yaygin olarak kullanilmakta olup, hala 6gretmen yetistirme programlari Gizerinde etkili
olduklari séylenebilir (Ekiz & Yigit, 2007).
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Tiirkiye’de Ogretmen Yetistirme Siireci Ve Hakim Anlayislar

Turkiye’de Ogretmen yetistirme siirecine iliskin ilk ¢alismalar Fatih Sultan Mehmet (1451-1481)
zamaninda baslamis olup, 1848 yilinda ise ilk 6gretmen okulu olan “Dariilmallimin-i Riisd-i” istanbul’da
acllmistir (MEB, 2017a). Daha sonraki siireglerde Tirkiye’de 6gretmen ihtiyaci yillar igerisinde farkli
ogretmen yetistirme programlarindan karsilanmistir. Bu sire¢ Cumbhuriyet tarihimizde muallim
mektepleri, ilk mektep muallimleri meslek kurslari, orta muallim mektepleri, ilk 6gretmen okullar, koy
muallim mektepleri, koy enstitiileri, egitim enstitlleri, yliksek 6gretmen okullari ve egitim fakulteleri
olarak devam etmistir (Akylz, 2013). Tirkiye’de cumhuriyetin ilk yillarinda geleneksel 6gretmen
yetistirme modelinin benimsendigi, sonraki yillarda toplumun ihtiyaglari dikkate alinarak uygulamal
O0gretmen yetistirme modelinin etkili oldugu ve kdy enstitiilerinde 6gretmen yetistirmek amaciyla
uygulama agirlikli bir egitime yer verildigi gorilmektedir (Glines, 2016). Bu glin ise iki temel kaynaktan
o6gretmen istihdamina devam edilmektedir. Birincisi egitim fakiilteleri, ikincisi ise pedagojik formasyon
egitimi sertifika programlaridir (YOK, 2007). Ogretmen yetistirmeye yénelik bu programlarda, pasif
teknisyen 6gretmen egitimi modeli, yansitici 6gretmen egitimi modeli ve geleneksel 6gretmen egitim
modellerinden icerikler tasiyan iceren karma bir modelin uygulandigi séylenebilir. Ogretmen egitiminde,
birey ve toplumun ihtiyaglari, egitim alanindaki giincel gelismeler ile diger alanlarda meydana gelen
bilimsel gelismeler dogrultusunda bir egitim modelinin olusturulamamasinin, 6gretmen egitiminde daha
¢ok donemin sartlarina uygun ¢dzim ve yaklasimlar benimsenmesinin de bir¢ok soruna kaynaklik ettigi
soylenebilir.

Ogretmen Egitiminde Algilanan Problemler

Tirkiye'de 6gretmen yetistirmeye yonelik olarak yapilan ¢alisma ve uygulamalarin ¢ogu, gecmisteki
o6gretmen yetistirme uygulamalarinda oldugu gibi kendisinden bekleneni vermemistir (Abazoglu,
Yildirim, & Yildizhan, 2016). izlenen politikalarin ¢ogunda, nitelikli dgretmen yetistirmekten ziyade
ihtiyag duyulan 6gretmen sayisini saglama yollarinin arandigi ifade edilebilir (Ozoglu, 2010). Bu
durumunda Ogretmen egitimi programlarinin ve meslege 6gretmen seg¢im ydntemlerinin sirekli
degisiklik gostermesi, O0gretmen yetistirme alaninda tutarli bir politikanin olusturulamamasini ve
ogretmenlik mesleginin nitelik olarak gelismesini engelledigi sdylenebilir. Bununla birlikte meslege uygun
adaylarin secilememesi, 6gretmen yetistirmede 6zgiin bir modelin olusturulamamasi, paydas kurumlarin
mesleki standartlarin belirlenmesi ve bu standartlara uygun Ogretmenler yetistirilmesini saglamak
amaclyla gerekli ishirligini ortaya koymamasinin da 6gretmen egitimini olumsuz etkiledigi séylenebilir.

Ogretmenlerin hizmet dncesi aldiklar egitim, gretmenlere mesleki yeterlikleri kazandirma agisindan
oldukg¢a onemlidir (Simsek, 2014). Bu cergevede, Ogretmenlerin mesleki tutum ve becerilerinin
gelistirilmesi, egitim sistemini de olumlu yonde etkilemektedir (Toom et al., 2017). Egitim fakiilteleri,
nitelikli 6gretmen yetistirme, bilimsel ¢alismalar yapma ve toplumsal duyarlihgi gelistirecek calismalar
yapma gibi bir misyon Ustlenmislerdir (Akman, 2019). Ancak egitim fakiltelerinin bu misyonlarini yerine
getirmeleri ve 21. ylzyilda Tirkiye'yi bir bilgi toplumu haline getirecek 6gretmenleri yetistirebilmeleri
icin sayisal durumlari ve kalitelerinin yeterli olmadigi, yetkin 6gretmenler yetistirebilme yeteneginden
yoksun oldugu séylenebilir (Oztiirk, 2010). Ogretmen yetistiren kurumlar, &gretmenleri meslege
hazirlamada etkisiz olma, gliniin degisen ihtiyacglarina cevap vermede duyarsiz kalma, alandaki giincel
uygulamalardan uzak olma yoniinden elestirilmektedir (Darling Hammond, 2008).

Tirkiye'de, 6gretmen adaylarinin meslege baslamadan 6nce hem kuramsal bilgi hem de uygulama
dersleri sayesinde gerekli bilgi ve becerileri kazanmalarina ragmen, 6gretmenlik mesleginin niteligi ile
ilgili ciddi sorunlar oldugu bilinmektedir (Ozoglu, Giir, & Altunoglu, 2013). Yapilan arastirmalarda
o6gretmen egitimin yetersiz oldugu (Azar, 2011; Aypay, 2009; Can, 2019; Dinya Bankasi, 2011; Goff
Kfouri, 2013; Kozikoglu, 2016; Orhan, 2017; Oz, 2012; Seferoglu, 2009; Sisman, 2009; Yildirim, 2016) ve
nitelik agisindan 6gretmenlik becerilerini kazandirmadigi (Aksoy, 2013; Bliylikgdze Kavas, & Bugay, 2009;
Eraslan, 2009; Eret, 2013; Ertlirk et al, 2014; Kirksekiz et al, 2015; Merg, 2010; Nayir, & Cinkir, 2014;
Orhan, 2017; Ozdemir, Ceylan, & Canoglu, 2015; Oren, Seving, & Erdogmus, 2009; Unver, 2014; Yan, &
He, 2010; Yanpar Yelken, 2009) ortaya konulmustur. Ogretmen adaylari ihtiyaclari olan mesleki egitimi
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tam olarak alamadan mezun olmaktadirlar (Seferoglu, 2009). Bu durumun nedenleri arasinda egitim
fakiltelerinin insan kaynaklarinin yetersiz olusu, akademisyenlerle sahada gorev yapan 6gretmenler
arasinda etkilesimin yetersiz olmasi (Sisman, 2009) ile akademisyenlerin akademik ylkselme
kaygilarindan dolayi arastirmacilik rollerinin egiticilik rollerinin 6nline geg¢mesi sayilabilir (Korkmaz,
2013). Egitim fakultelerinin sayi olarak artmasina ragmen, fakiltelerin nitelik olarak istenen diizeyde
olmamalarinin da 6gretmen yetistirme stirecini olumsuz etkiledigi séylenebilir.

Sireg icerisinde yasan problemleri ortadan kaldirma ve daha nitelikli 6gretmen yetistirme kaygisi ile
ogretmen yetistirmeye yonelik bazi iyilestirme galismalarinin da yapildigi soylenebilir. Bu ¢alismalar
Ogretmen yetistirmeye yonelik bir ¢alisma grubunun vyeni paydaslarin da katilimiyla yeniden
olusturulmasi; egitim fakultelerine giriste 240 taban puan uygulamasinin getirilmesi; ikinci 6gretim
programlarinin kapatilmaya baslanmasi; fakilte ve programlarinin akreditasyonuyla ilgili ¢alismalarin
yapilmasi, 6gretmenlik meslek bilgisi, alan egitimi ve genel kiltlir derslerinin uygulama agirliklar
diizenlenmesi (Usta, 2018), 6gretmen strateji belgesinin hazirlanmasi (MEB, 2017b) seklinde
ozetlenebilir. Nitelikli 6gretmenler vyetistirmek igin, Ogretmen yetistiren kurumlarin 6gretim
elemanlarinin, fiziki donanimlarinin, yonetimin, egitim programlarinin ve bu kurumlara gelen 6gretmen
adaylarinin dolayisiyla 6gretmen yetistirme slirecinin niteliginin artirilmasi gereklidir (Eristi, 2004).

Ogretmen Egitimi ile ilgili Aragtirmalar

Alanyazin incelendiginde 6gretmen egitimine yonelik gesitli arastirmalarda 6gretmen egitiminin farkli
boyutlar ile ele alindigi sdylenebilir. Ogretmen yetistirme ve &gretmenlik meslegindeki sorunlar
(Abazoglu, Yildinm, & Yildizhan, 2016; Biimen et al., 2012; Habaci et al., 2013; Isik, Ciltas, & Bas, 2010;
Ozoglu, 2010), egitim fakiiltelerinin misyonu (Akman, 2019; Aslan, 2003), 8gretmen yetistirme siirecine
yonelik gériisler (Azar, 2011; Cengiz, 2018; Cakmak, Kacar, & Arikan, 2018; Kocyigit, & Egmir, 2019; Ozer
et al, 2018; Kozikoglu, & Kayan, 2018; Kose, 2016), 6gretmen yetistirme modelleri ve 6gretmen
egitiminde yeni model arayislari (Doganay et al, 2015; Giines, 2016), farkh Ulkelerin 6gretmen yetistirme
programlarinin karsilastirilmasi (Aras, & Sozen, 2012; Aykag, & Sahin, 2018; Erkan, 2014; Gégen Kabaran,
& Gorgen, 2016; Gul, 2016) ile ilgili arastirmalarin yapildigi gorilmektedir. Yapilan arastirmalar
incelendiginde Tark Egitim Sisteminde Ogretmen egitimine yonelik olarak bircok calisma yapildigl,
o6gretmen egitiminde nitelik arayisi kaygisinin devam ettigi sdylenebilir.

Sosyal yasamin en énemli pagalarindan biri olan 6gretmenlerin yetistirilmesinde ve yetistirildikten
sonraki dénemlerde karsilastiklari zorluklar ile eksikliklerin belirlenmesi ve bunlarin giderilmesi; 6gretmen
yetistirme noktasinda yetkili kurumlarin nitelik olarak kendilerini dederlendirmelerine ve gelistirmelerine
katki saglar (Ozer, 2008). Tirkiye’de 1981 yilindan bu yana Yiiksek Ogretim Kurumlarina bagh olarak
calisan Universitelerin egitim fakulteleri 6gretmen yetistirmede tek yetkili yiksekdgretim kurumlandir.
Egitim fakiltelerinde 6gretmenlik egitimlerini tamamlayan sahada deneyim sahibi 6gretmenlerin,
aldiklari egitimin nitelige iliskin degerlendirme ve gorisleri, egitim fakiltelerinin 6gretmenleri meslege
hazirlama yeterligi konusunda ne kadar basarili olduklarini ortaya koymasi ve 6gretmen yetistirme
politikalarinin  gelistiriimesi acisindan olduk¢a 6nemlidir. Bununla birlikte 6gretmenlerin egitim
fakiltelerinde almis olduklari egitime iliskin goris ve degerlendirmeleri, 6gretmenlik egitiminde yasanan
olumsuzluklarin giderilmesine katki saglamasi, 6gretmen egitiminin nitelik agisindan gelistiriimesine
onemli katkilar saglayabilir. Ayrica arastirmada elde edilecek bulgular, 6gretmen adaylarini meslege
hazirlamakla gorevli olan egitim fakiltelerinin 6gretmen yetistirme gorevleri agisindan kendilerini
degerlendirmelerine katki saglayabilir. Tiirkiye’de aday 6gretmenlerin egitim siirecleri “Aday Ogretmen
Yetistirme Siirecine iliskin Yonerge”'ye gére yiritilmektedir. Bu ydnergeye goére hazirlanan adaylik
egitim programi ile atamasi yapilan 6gretmenlerin mesleki sorunlarinin en aza indirilmesi ve
ogretmenlerin galisma ortamlarini yakindan tanimalari amaglanmaktadir. (MEB, 2016). Yapilan
arastirmalarda aday 6gretmenlerin egitim siireglerinde yer alan okul i¢ci ve okul disi uygulamalari
hakkinda yeterince bilgilendiriimedikleri, egitim faaliyetlerinin planlanmasina yoénelik sorunlar oldugu,
uygulamaya yonelik form ve evrak hazirlamanin yogun oldugu ve durumdan aday 6gretmenlerin
sikayetci olduklari (Kése, 2016; Ulubey, 2018), adaylik egitimlerinin nitelikli olmadigi (Yilmaz, 2017)
belirlenmistir. Bu nedenle arastirmada elde edilecek bulgularin, hizmet 6ncesi 6gretmen egitimi ile
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birlikte hizmete atanma sonrasi aday 6gretmenlerin yetistirilme slirecinde yasanan sorunlarin ¢dziimiine
katki saglamasi agindan onemli oldugu sdylenebilir. Bu arastirmanin amaci mesleginin ilk bes yih
icerisinde olan 06gretmenlerin fakiiltelerine yonelik dusincelerini ve anlamlandirmalarini ortaya
¢ikarmaktir. Bu amag dogrultusunda;

1. Mezunlar fakiltelerini tamamlayip meslege girdiklerinde mesleklerine nasil uyum sagladilar?
2. Fakilteler mezunlarina meslegi basariyla yuritebilecekleri yeterlikler kazandirdi mi?

3. Gorevinde yeni olan (ilk bes yil) 6gretmenler bu yillarda neler yasadilar?
4

. Yasadiklari mesleki deneyim sonunda 6gretmenler, birer meslek g¢alisani olarak fakulteleri hakkinda
neler distnduler?

Yéntem
Arastirma Modeli

Bu arastirmada, mesleginin ilk bes yili icerisinde olan 6gretmenlerin fakiltelerine yonelik disinceleri
ve anlamlandirmalari arastirilmistir. Katilimcilardan duygu ve dislincelerini ifade edebilecekleri birer
mektup olarak yazmalar istenmistir. Arastirmada katihmcilarin deneyimlerine odaklaniimis ve
deneyimlerden ¢ikacak anlamlar incelenmeye calisiimistir. Bu yonlyle de arastirmada fenomenolojik bir
arastirmadir. Fenomenolojide, yakin deneyimler yasamis insanlarin bu yasantilarini algilamalar ve
anlamlandirmalari Gizerine odaklanir ve ortak yanlar bulunmaya g¢abalanir. Bu ortak yonler, deneyimlerin
0zu olarak adlandirilir (Fraenkel, & Wallen, 2006). Bu arastirmada da farkli fakultelerden mezun olmus,
farkli yerlerde 6gretmenlik deneyimi yasamis bireylerin deneyimlerinden ortak 6ze ulasiimaya
cahisilmistir.

Calisma Grubu

Arastirmada uygun oOrnekleme yontemi kullaniimistir (Maxwell, 1996; Patton, 2002; Yildirim, &
Simsek, 2011). Calhisma grubunda yer alacak Ogretmenlerin belirlenmesinde arastirmaya katilimda
gonilli olmak dikkate alinmistir. Kolay veri elde edilebilir katimcilar tercih nedeni olmustur. Calisma
grubundaki 6gretmenlerin farkli branglardan, farkh egitim fakiltelerinden mezun olmus olmasi,
mesleginin ilk bes yillinda olmasi, arastirmaya katihma gonilli olmasi olgiitlerine sahip olmasi
saglanmistir.

Calisma grubunda 25 6gretmen yer almistir. Ogretmenlerin tamami egitim fakiiltesi mezunu ve
mesleginin ilk bes yilindadir. 25 &gretmenin 18’i kadin, 7’si erkektir. Ogretmenler Tiirkiye'nin farkl
egitim fakiltelerinden mezundur. Calisma grubundaki 6gretmenler icerisinde halihazirda kirsalda ve
sehir merkezinde gorevli 6gretmenler oldugu gibi, 6gretmenler farkli 6gretim kademelerinde de goérev
yapmaktadir. Farkli 6gretim kademelerinde farkh zorluklar, avantajlar, dezavantajlar, kisacasi farkl
mesleki deneyimler s6z konusu olacaktir. Farkli 6gretim kademelerinden 6gretmenlerin ¢alisma grubuna
dahil edilmesi verilerin ¢esitlenmesini saglayacaktir. Bu nedenle farkl 6gretim kademelerinde gorevli
6gretmenler ¢alisma grubuna dahil edilmistir.

Veri Toplama Araci

Arastirma veriler katilimcilarinin fakiltelerine yazdiklari mektuplar ile toplanmistir. Arastirmada
katilimcilara fakiltelerine bir mektup yazmalarini, mektupta fakilte yasamlarinin nasil gectigi, meslege
atanmalari, meslekte yasadiklari, fakiltenin bundaki payinin ne oldugunu anlatmalari istenmistir.
Katihmcilara yazacaklari mektupta yer vermeleri gereken konu basliklari sunlar olmahl gibi bir
yonlendirme yapilmamistir. Bunun nedeni, mektup yaziminda katilimcilarin olabildigince az kisitlanmasi,
anlatimlarini serbest sekilde yapabilmeleridir. Katilimcilara mektubun ne kadar uzunlukta olacagina dair
bir telkinde bulunulmamistir. Her katilimciya mektubu istedigi kadar uzun yazabilecekleri, kendilerini
mektup yazmaya hazir hissettiklerinde yazmalari, mektubu kagit ya da dijital ortamda yazabilecekleri
vurgulanmistir. Veriler Mayis-Agustos 2019’da elde edilmistir. 25 katiimcinin 8’inden mektuplar yazih
olarak alinmistir. Diger katilimcilar ise mektuplar Word belgesine yazmis ve mail araciligi ile
arastirmacilara ulastirmistir.

24



Osman AKTAN, Cetin TORAMAN; Aysen Melek AYTUG KOSAN — Pegem Egitim ve Ogretim Dergisi, 11(1), 2021, 01-48

Tablo 1.
Calisma Grubundaki Ogretmenlerin Ozellikleri.
f
Cinsiyet Kadin 18
Erkek 7
Gorev Yapilan Cografi Bolge Marmara 2
Ege 1
Akdeniz 1
ic Anadolu 2
Karadeniz 2
Dogu Anadolu 7
Glneydogu Anadolu 10
Gorev Yapilan Kademe ilkokul 10
Ortaokul 9
Anadolu Lisesi 3
Anadolu Mesleki ve Teknik Lisesi 3

Verilerin Coziimlenmesi

Elliot (2005) anlatilarin analizinin ¢ odagl olabilecegini belirtmistir: Anlatinin icerigi, yapisi ya da
anlatinin gerceklesme sekli ve performansi. icerik boyutunda anlatilarin gercek olaylar ve deneyimler ile
ilgilenilir. Anlatinin yapisi ve gerceklesme seklinde, olaylarin 6ncesi sonrasi ve bunlarin aktarin bigimleri
ile ilgilenilir. Performans odaginda ise anlatinin olusturuldugu, anlatildigi ve tiketildigi etkilesimsel ve
kuramsal baglamlara odaklanilir. Bu arastirmada anlatilarin analizinde igerige odaklaniimis ve
deneyimlerden ortaya ¢ikan anlamlara odaklanilmistir. icerik analizinde arastirma siiresince elde edilen
nitel verilerinin islenmesi, verilerin kodlanmasi, temalarin bulunmasi, kodlarin ve temalarin
diizenlenmesi, bulgularin tanimlanmasi ve yorumlanmasi (Yildirim ve Simsek, 2011) asamalari bulunur.
Kategorilestirmenin bircok yolu oldugunu dile getiren Mayring (2000) ise iki gesit kategorilestirmenin
basat oldugunu dile getirmektedir: TUmevarimsal ve timdengelimsel analiz. Bu arastirmada
timevarimsal icerik analizinden yararlaniimistir. Tiimevarimsal veri analizinde veri kodlanir, kodlardan
kategorilere, Ust kategorilere ve temalara ulasilir. Timdengelimsel analizde ise arastirmacinin alanda
bulunma deneyiminden kaynakl olarak, sezgisel anlamda kafasinda temalar belirgindir. Bu arastirmada
veri seti once kodlanmistir. Daha sonra kodlardan kategorilere ve temalara ulasiimistir. Bulgular
kisminda dogrudan aktarimlar yapilarak arastirma bulgulari detaylandinimistir. Metin i¢i dogrudan
aktarimlarda her 8gretmen 01, 02, O3 gibi kod ile gdsterilmistir.

Arastirmacilarin Rolii

Nitel arastirmalarda arastirmacilarin yaklasimlari ve 06zellikleri 6nemlidir (Creswell, 2012).
Arastirmacilarin biri sinif 6gretmenligi mezunudur. Mesleki yasamini sirasiyla sinif 6gretmeni ve 6zel
egitim olarak gecirmistir. Diger yandan egitim programlari ve 6gretim alaninda uzmanlasmis doktora
mezunudur ve halen Millt Egitim Bakanhginda ¢alismaktadir. Arastirmacinin 6gretmen egitimine yonelik
vayinlari vardir. Bu nedenle arastirilan konu ilgi alanina girmistir.

Diger bir arastirmaci psikolojik danismanlik ve rehberlik, egitimde 6l¢gme ve degerlendirme, egitim
programlari ve egitim istatistigi alanlarinda uzmanlasmis doktora mezunu bir 6gretim tyesidir. Ogretim
Ulyesi olmadan 6nce 6gretmenlik deneyimi yasamistir. Bu nedenle arastirilan konu ilgi alanina girmistir.
Diger bir arastirmaci tip fakiltesi mezunu, demografi, tip egitimi, 6lgme ve degerlendirme alanlarinda
uzmanlasmis bir hekim ve ayni zamanda 6gretim Uyesidir. Tip egitimi anabilim dalinda gérev yapmakta,
egitimle ic ice, ylksek lisans ve doktora egitimleri siiresince egitim fakiltesinde 6grenim gérmdistir. Bu
nedenle arastirilan konu ilgi alanina girmistir.
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Katihmcilar ile arastirmacilar veri toplama asamasinda bir arada bulunmamistir. Katilimcilar
kendilerini yazmaya hazir hissettikleri bir zamanda kendi kendilerine mektuplarini yazip arastirmacilara
iletmistir. Bu nedenle veri toplama asamasinda bir etkilesim s6z konusu olmamistir. Ancak veri analizi
sirasinda arastirmacilar duygu ve disiincelerinin farkinda olarak ényargilarini paranteze almasi (epoché)
(Creswell, 2012) gerektigini bilerek veri analizini gergeklestirmistir. Arastirmacilar kendi 6gretmenlik
deneyimlerinin 6nyargi olusturabilecegi gerceginden yola ¢ikarak ¢alisma baslamadan énce olusabilecek
bu 6nyargilar lzerine tartismiglardir. Tartisma sonucunda arastirmacilar kendi egitim ve 6gretmenlik
deneyimlerinden, olusabilecek olasi &nyargilari hakkinda birbirlerine geribildirim vermistir. Ornegin
yapilan tartismada arastirmacilardan biri oldukg¢a olumsuz bir fakiilte yasantisi gegirdigini, egitim
fakiltesinden kendisine 6gretmenlige dair kayda deger bir sey 6gretilmedigini belirtmistir. Diger iki
arastirmaci bu arastirmaciya fakiilte yasaminin bilyik bir 6n yargi olusturabilecegi konusunda doénit
vermistir. Ek olarak bu arastirmacinin yaptigi kodlamalar diger iki arastirmaci tarafindan sik sik
denetlenmistir. Yaptig kodlamalara doniik kendisine donitler verilmistir. Olusabilecek bu onyargilar
listelenmistir. Veri analizi sirasinda arastirmacilar bu listeyi gz 6niinde bulundurmustur. Veriye dnyargi
ile yaklastigi konusunda stiphe yasayan arastirmaci, yaptigi kodlamalari bir diger arastirmacinin
denetimine sunmustur. Bu tartisma isiginda mimkin oldugunca kendi ényargilarinin farkinda veri analizi
surecini yonetmislerdir.

Gegerlik ve Giivenirlik Calismalari

Nitel arastirma alanyazininda kullanilan inanilirlik, nakledilebilirlik, givenilirlik ve dogrulanabilirlik
kavramlari, nicel arastirmalardaki i¢ gegerlik, dis gecerlik, glvenirlik ve nesnellik kavramlarina karsilik
gelmektedir (Marriam, & Tisdell, 2016). Veri glvenirligi bakimindan gonilli katihm olduk¢a 6nemlidir
(Shenton, 2004). Arastirmacilar mektup yazma asamasi Oncesinde katilimcilari arastirma hakkinda
ayrintili bicimde bilgilendirmis, gonilli olduklari takdirde arastirmaya katilarak mektup yazmalarini
belirterek yalnizca gonilli katilimcilarin aragtirmaya katki yapmasini saglamigtir. Glivenilir veri analiz
adina her arastirmacinin yaptigi kodlamalari diger arastirmacilarin denetimine sunmasi onerilir
(Creswell, 2012). Arastirma verilerin analizinde arastirmacilar kodlamalarini diger arastirmacilarin
denetimine agmistir.

Bu arastirmada inandiricihgin saglanmasi icin katiimci dogrulamasi stratejisinden yararlaniimistir
(Creswell, 2014; Marriam, & Tisdell, 2016). Elde edilen veriler ¢6ziimlenip bulgular ortaya ciktikga,
arastirmaya katilan 25 6gretmenden ikisine tekrar ulasilmis ve bulgularin onlarin deneyimlerini yansitip
yansitmadigl konusunda goérusleri alinmistir. Ayrica arastirmada, bu arastirmaya dahil olmamis, disaridan
lic uzmanin elde edilen verileri ve bulgulari denetlemesi ve degerlendirmesi istenmistir. Secilen bu g
uzmandan biri egitim fakulltesinde dogent olarak ¢alismaktadir. Egitim yonetimi alaninda uzmandir ve
nitel arastirma deneyimi bulunmaktadir. ikinci uzman egitim fakiltesinde doktor 6gretim Uyesi olarak
goérev yapmaktadir. Ogretmen egitimi konusunda uzmandir ve nitel arastirma deneyimi bulunmaktadir.
Ucilincli uzman egitim fakiiltesinde profesér olarak gérev yapmaktadir. Ogretmen egitimi konusunda
calismaktadir ve ¢ok sayida nitel arastirmasi bulunmaktadir. Arastirmacilar tarafindan yapilan veri analizi
bu uzmanlarin denetimine sunulmustur. Bu yolla dis denetim (Christensen, Johnson, & Turner, 2014;
Creswell, 2014; 2007) saglanmistir. Uzmanlar veri analizini kontrol etmistir. Uzmanlar bazi kodlara
katiimadiklarini belirtip dnerilerde bulunmustur. Oneriler dogrultusunda veri analizinde diizenlemeler
yapilmistir. Ornegin kodlama prosediiriinde “Fakiiltem” temasinda, “Sen Hayattan Kopuksun”
kategorisinde “gercekle bagin yok” kodu yerine arastirmacilar “lilke gerceklerine uygun egitimin yok”
kodunu 6nermistir. Ancak uzman denetiminde metindeki ciimlelerin tam olarak bunu anlatmadigi uyarisi
gelmistir. Gergekle uyusmayan, gercekten kopuk bir egitim verildigi, egitim bilimlerindeki 6gretilerle
sinirl kalindigi, egitimin sosyolojik boyutunun g6z ardi edildigi vurgusu oldugu o6nerilmistir. Bu uyari
izerine arastirmacilar ikna olmus ve kodu degistirmistir. Son olarak da katimcilarin séylediklerine,
birebir alintilarla yer verilmistir. Boylelikle dogrudan alinti stratejisinden (Christensen, Johnson, &
Turner, 2014) yararlanilmistir.
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Bulgular

Katihmci 6gretmenlerin fakiiltelerine dair yazdiklari mektuplar incelendiginde birbirine benzesen
deneyimler yasadigi belirlenmistir. Ortak deneyimlerin anlami kesfedilmeye ¢alisilmis ve bulgu olarak

Ozetlenmistir.
ogretmenlik.

Fakiltem

Aragtirmada dort tema elde edilmistir:

Fakiltem, hocalarim, bizlerin durumu ve

Katihmcilarin mektuplarinda birgcok deneyimin fakilteye yonelik duygu, dislince ve anlamlandirmada
ortaklastigl belirlenmistir. En yogun ifadeler bu tema altinda olmustur. Fazlaca kod elde edilmistir.
Kodlarin, “Fakiltem” temasini altinda bitlinlesmeden 6nce; faklltem faydasizdi, fakultem faydalydi,
fakiltem sen hayattan kopuksun, fakiiltem sana onerilerim ve sana ait duygularim kategorilerinde

birlestigine karar verilmistir. Bu tema altindaki kodlar ve kategorilerin durumu Sekil 1'deki gibi

gorsellestirilmistir.

I Teorik derslerin sevimsiz | ( Teorik derslerin faydaliyd ) ( Gergek hayata hazirladin ]

Okuldaki idari igler
hakkinda yetkinlik
kazandiramadin

Okul deneyimi
derslerin verimsiz

Birlestirilmis sinif-
larla ilgili deneyim
kazandiramadin

Higbir sey katmadin

Teorik bilgin ¢ok,
pratik yok

Yeterince deneyim
kazandiramadin

7y

-2

Faydasizsin ~

¥

Her tiir okulda uygulama
yaptirdin

Derslerin agir1
teorik

Ogrettiklerin isime
yaramadi

Egitim iyiydi

Yabanc: 6grencileri

Ogretmenlik formas-
yonu kazandiramadin|

Derslerde ge-
reksiz zorladin

egitmek konusunda

tutmay1 dgrettin

yetkinlik vermedin

Siuf yonetim becer

mezun olur

Bagarili basarisiz herkes

leri geligtiremedin

Yaratic1 bireyler

Gergek
hayat: dikkate
almadan egitim
veriyorsun

¢ok

Seninle ya-
sam arasinda

Sana 6zlem
duyuyorum

Seni seveme-
dim
Kaliteli egiti- \ €———
min vardi

Kopnﬂesm

ciddi fark
var

Gergekle
bagimn yok

Sana Ait
Duygum

Cocuklar1 6n planda

Ders notlarim

Ogrencilerine meslege
aidiyet duygusu agila

Gorevdeki 6gretmenlerin
gelisimine destek ver

Cal\\kdn bireyler
yetistir

Ogrencilerine ger¢ek
birer mentor ata

Ogrencilerine
idari isler hakkin-
da ders ver

Egitim sorunla-
rimn ¢éziimiine
katki ver

o vetistir
D Ogrenmeye agik
Fakiltem Brecanays i
bireyler yetigtir
Verdigin Uygulamay1
esitimle Ogrencilerini her sosyoeko- dmr
sa]msuyuynu- nomik diizeyden okula staja
yor gonder
Farkl kiiltiirdeki San:
¢ocuklara yaklasim
§ i Onerllenm
ogret
Ogrencilerine arada
ogretmencilik oynat
Ogrencilerine
bilimsel bakis
agis1 kazandir Sorunlarin ¢6zii-

mii i¢in MEB ile
ortak ¢alig

(Ogrencilerine mes-
lek sevgisi agila

Ogrencilerini
sosyallestir

Ogrencilerine aile

Sana ¢ok kiz-
gmum! Bizi hayata
hazirlamadin

egitimi hakkinda
ders ver

Sekil 1. Fakiiltem temasina dair kod ve kategoriler.

Ogrencilerinde aragtir-
ma bilinci olugtur

Lider olabilecek
bireyler yetistir

Disadoniik
bireyler yetistir

* Sekilde kodlarin ifade edilme sikhg1 merkeze yakinlik ve uzaklik biciminde gosterilmistir.
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“Fakilte sen, teorik dersin ¢ok, pratigin az, ise yaramaz bilgiler veren, bize hicbir sey katmayan bir
yerdin. Neden derslerde bu kadar zorladin, gerek var miydi? Okula deneyime gotiirdiin ancak verimi
yoktu. Yeterince deneyim kazandirsan ne gilizel olurdu! Yeterince 6gretmenlik formasyonu veremedin.
Meslegimin ilk yillarinda idarecilik kucagimda kaldi, sen buna da hazirlamadin beni. Simdilerde Suriyeli
yabanci Ogrencilerin  6gretmeniyim, basima bunun gelecegini hi¢ soylememistin. Hani Glkede
birlestirilmis sinif kalmamisti! Sinifimi yénetemiyorum! Basarili basarisiz herkes mezun olur! inan”
seklinde egitim fakiltesi mezunlari gorislerini ifade etmislerdir. Bazi katihmcilarin ciimleleriyle durum
ozetlenebilir:

o1'.

Beni li¢ yil boyunca 6grenmek zorunda biraktigin o salt matematikten ibaret olan dersler higbir isime

yaramadi bu arada haberin olsun. Hala da yaramiyor. Son yil bir iki egitim dersi almistik o da genel

kiltiir olarak isime yaradi desem yalan olmaz. Ama XXX hocanin dersleri. Onlari ayri tutarim
hepsinden. Bizi konustururdu siirekli. Tartisirdi, saygi duyardi. Zaten bir tek o iz birakti sanirim
iiniversite yillarima. Gegenlerde baktim profesér olmus ¢ok sevindim sonuna kadar hak ediyor bence.

Tebrik ettigimi iletir misin benim igin?

Universitedeki hocalar “anlamasaniz da ileride isinize yaramasa da bunlar sizin ufkunuzu acacak,

goriis aginizi gelistirecek” derdi. Simdi diisiintiyorum da ne gtizel uyutmuslar bizi =)

02.

Mezun olduktan sonra 3 yil boyunca atanmak icin ¢abaladim ve ézellikle alan derslerime ve egitim
derslerime ¢alisirken bir¢cok eksigi sonradan kendim tamamladim. Meslege basladigimda gercekten
de sudan ¢ikmis baliga déndiim. Kendimi ¢ok yetersiz ve bilgisiz hissettim. Fakl bir kiiltiiriin yasandigi
bir bélgede égretmenlik yaptiginizda eksikleriniz kendisini daha da ortaya ¢ikariyor. Derslere girmeye
basladigimda iiniversitede bize ddretilenlerden ¢cok farkli durumlarla karsilastim. Aldigimiz sinif
yénetimi, editim psikolojisi dersleri yasadigim zorluklan gidermekte yeterli olmadi. Odrendigimiz
bilgiler teorik olmaktan éteye ge¢medi. Oysa 6gretmenlik teorik bilgilerle yapilabilecek bir meslek
degil.

Ogretilenler ‘6grenciye dersi sevdirecek onlari aktif kilacak etkinliler yapilmali’ ciimlesinden éteye
gecmedi. Bunun nasil yapilacadi, hangi tiir 6grenci profiliyle karsilasabilecegimiz, sinifta olumsuz bir
durumla karsilastigimizda, kontrol sorunu yasadigimizda ne yapacagimiz hakkinda bir sey
ogretilmedi. Maalesef ki 6grendiklerimiz slayt sayfalarinin iginde kaldl.

025

Lisans egitiminde aldigim egitimleri meslek hayatima tasima konusunda tek bir seyde zorlandim. O
da yabanci 6grencilerime Tiirkce dgretmek. Lisans egitimlerimizde bazi dgrencilerimizin Tiirkce
bilmeden okullara gelebilecedi 6gretilmisti. Bu durum karsisinda neler yapmamiz gerektigi de
verilmisti ama is uygulamaya geldiginde ben ¢ok zorlandim. Ciinkii benim 6grencilerim Suriyeli ve
Tiirkce bilmiyordu. Onlara Tiirk¢e bilmeden okuma yazma 6gretmek, Tiirk egitim sistemine alistirmak
zor oldu. Bu konuda lisansta daha fazla uygulamalar yapabilirdik.

“Fakiltem, senin verdigin egitim iyiydi, yeterince alan bilgisi sundun ve teorik derslerinden
memnunum. Bizleri farkli tiirde okullara uygulamaya gotiirdin. En ¢ok siralarinda otururken tuttugum
ders notlari isime yaradi. Laboratuvar uygulamalarin verimliydi ve gergek hayata hazirladin beni. Bana
verdigin en 6nemli mesaj: ‘Cocuklar degerlidir ve onlari 6n planda tutun’ idi” seklinde egitim fakdltesi
mezunlari gorislerini ifade etmislerdir.

Egitim fakdltesi, sana 6zlen duyan da var, senden nefret edip sana kizan da. Egitimini kaliteli bulan da
var, mezunlarini hayata hazirlamadigini diisiinen de. Bir¢ok katiimci mektubunda fakiltesine dneride
bulundu. “Fakiiltem, 6grencilerine arada 6gretmencilik oynat da bari bdyle deneyim kazansinlar.

T Ogretmenlerin isimleri gizlenmis ve dgretmenler 01, 02, O3 gibi kodlanmustir.
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Ogrencilerini sosyallestir, arastirma bilinci asila onlara ve bilimsel bakisi 6gret. Ogrencilerin lider, yaratici,
¢aliskan, 6grenmeye acik olabilsin. Cok uygulama yaptir ve 6grencileri farkl kiltirlerden gocuklara
o0gretmen yapabilecek sekilde yetistir. Meslek sevgisine ve aidiyet duygusuna da ihtiyacimiz var. Bazen
hem idareci hem de 6gretmen olarak meslege baslayabiliyoruz. Biraz da idari isleri anlatsan. Milli Egitim
Bakanlig bir tarafta sen bir taraftasin, ama ayni paydada, egitimde bulusuyorsunuz. Biraz ortak
calisabilseniz! Elini tasin altina koy ve sorunlarin ¢6ziimiine destek ver.” seklinde egitim fakiltesi
mezunlari gorislerini ifade etmislerdir. Ek olarak mezunlar fakiltelerinin hayattan kopuk olduguna da
degindi.

012

Derslerde bizlere anlatilan yéntem ve tekniklerin, uygulamalarin sahada karsiligi yoktu. Ciinkii hicbir
6dgrenci o uygulama ve yéntemler icin uygun hazirbulunusluk diizeyinde degildi. Caresizdim. Staj
uygulamami imkanlari ¢ok iyi olan bir okulda yapmistim. Staj okulumdaki égrencilerin hepsi ¢ok iyi

sosyal cevrelerden geliyordu. Ozellikle farkli sosyal cevrelerden gelen dezavantajli cocuklarla nasil
ilgilenecegim, onlara nasil destek olacagim konusunda ¢aresizdim.

Hocalarim

Bir diger tema 6gretim uyeleriyle ilgili olusan temadir. Bu tema altinda hocalara iliskin duygu,
disiince ve anlamlandirmalar yer almistir. Bu tema altindaki kodlarin durumu Sekil 2’deki gibi

gorsellestirilmistir.
Hocalarim alana 1z birakan hocalarim
hakimdi da var

Hocalarim beni gereksiz
zorladt

Hocalarim yabanci yayin

ve kitap cevirmeden bagska is Hocal armm

yapmiyor

Hocalarim kendisini
gelistirmiyor

Hocalarim yetersiz

Sekil 2. Hocalarim temasina dair kodlar.

Hocalarimin alam
bilmesi ¢ok degerli

* Sekilde kodlarin ifade edilme sikhg1 merkeze yakinlik ve uzaklik biciminde gosterilmistir.

“Hocalarim, alaniniza hakimdiniz ve sizlerden aldigim bilgiler emsalsizdi. Bizi gereksiz zorladiniz. iz
birakan hocalarimiz da oldu fakat ¢ogunlukla yabanci kitap ¢evirmekten baska is yapmadiniz. Alani
bilmeniz ¢cok énemliyken ¢ogunuz sahayi bilmiyorsunuz. Kendinizi daha g¢ok gelistirmelisiniz.” seklinde
egitim fakiiltesi mezunlari goérislerini ifade etmislerdir. Bazi katilimcilarin  ciimleleriyle durum
Ozetlenebilir:

012
ilk okuma-yazma édretimi dersini aldigim hocaya dua ettim hep, diderleri icin ¢ok iyi seyler ifade
ettigimi séyleyemem. ilk okuma-yazma égretimi dersine gelen hocamiz gecmiste akademiden énce 8-
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10 yil sinif 6gretmenligi yapmisti. Sahadan gelen bir hocamizdi. Bize tiim yil icinde yapilacak
calismalari iceren bir 6dev hazirlatmisti. Okuma-yazma 6gretiminde o édev kurtaricim oldu. Orada
adim adim yapilacak ¢calismalar detayli hazirlanmisti. O 6devi esas alarak okuma-yazma ¢alismalarini
basari ile yiriittim.

011

Ben fakiilteye bir psikolojik danisman olmak, insanlarin psikolojik sorunlarina destek vermek, onlarin
sorunlarini ¢ézmesine yardimci olmak igin girdim. Ayrica dért yil fakiilteyi okurken hocalarimiz da
“Sizler psikolojik danismansiniz. Rehberlik etmekten ziyade géreviniz psikolojik danisma yapmak”
diyerek bizi yetistirdi. Mezun oldum, géreve basladim. Baktim ki, psikolojik danismanlik yapmak hak
getire, isimiz ¢cogunlukla 6grenci tanima fisi doldurmak, 6lcek uygulamak. O kadar ¢ok dgrenci icin
6lcek ¢ogaltmam gerekiyordu ki. Uzunca bir zamanimi midiir yardimcisi odasindaki fotokopi
makinesinin basinda gegirmis olsam gerek, ilkokul birinci sinif 6grencilerinden biri yanima (irkek bir
sekilde sokuldu ve sordu: “Ogretmenim, siz bizim fotokopi 6§retmenimiz misiniz?”. Bize iiniversitede
egitim veren hocalarimizin alanimizi uyguladigimiz sahadan haberleri yok bence. Okulda uygulama
derslerimiz olurdu. Bu derslere bizi asistanlar esliginde génderirlerdi. Bu derslere dersin sorumlusu
hocanin geldigini hi¢ hatirlamiyorum. Esasinda gelselerdi, bu arada PDR’nin uygulandidi ortami
gorebilirler ve havadan konusmazlardi. Bilim alanindaki kuramsal gelismeleri bilmek iyidir, ancak bir
de isin uygulandigi alandaki pratikler vardir.

018

Kuramsal bilgilerle sahada uygulamalar birebir értiismiiyor ¢ogu zaman. Derslere giren égretim
iiyeleri kesinlikle sahada belli bir yil 6gretmenlik tecriibesi olan hocalardan segilmeli. Okul ve sinif
tecriibesi olmayan hocalar ne kadar faydali olabilir. Hi¢ deniz gérmeden yiizmeyi 6gretmeye kalkmak
gibi bir sey.

Bizlerin Durumu

Bir diger temada katilimcilar birer egitim fakiltesi olarak, egitim faklltesinden mezun olup meslege

basladigi glinlerdeki kendi durumlarina dair i¢gorilerini sundular. Bu tema altindaki kodlarin durumu
Sekil 3’teki gibi gorsellestirilmistir.
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Sekil 3. Bizlerin durumu temasina dair kodlar.
* Sekilde kodlarin ifade edilme sikhigr merkeze yakinlik ve uzaklik biciminde gosterilmistir.
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“Bizler, icimizde yeterli olanlar da var yetersiz de. Kimi plan hazirlamak da zorlandi, kimi kucaginda
buldugu yoneticiligi yapmakta. Meslekte, meslegi uygularken, 6gretmen arkadaslarindan meslegini
o6grenmek zorunda kaldi bazilari. Uygulama becerileri zayif, sudan ¢ikmis balk gibi mezun oldu bazilan
da.” seklinde egitim fakultesi mezunlari gorislerini ifade etmislerdir.

Ogretmenlik

Son temada 6gretmenlik meslegine dair anlamlandirmalar belirginlesmistir. Bu temada meslegine
karsi yapilan yanlsliklar, meslekten tatmin, devletin ve egitim fakiltelerinin meslegi sahiplenmesi
anlamlandiriimistir. Bu tema altindaki kodlarin durumu Sekil 4’teki gibi gorsellestirilmistir.

Egitim fakiiltesi tercih eden-
lerin kendine giiveni disiik

A

Devlet 6gretmenligi itibar-

sizlagtird Fakiiltelerin pedagojik
formasyon verme ¢ilginhg
haksizlik
Egitim fakiiltesi mezunu- I g
- o I « |Esasinda 6gretmenlik kutsal
yum demem saygr gérmemi [« ‘ OTE [1C1) P
i bir meslek
sagliyor
- ) ‘ Meslegimden keyif almi-
()grctn?cnhk meslegine yorum
Ogretmen segimi ve istih- sahip ¢ikilmiyor

dam sekil degismeli

Y
Kapag: devlete atmak
isteyen orta gelirli ailelerin

cocuklart

Egitim fakiiltesi okuyanlar
genellikle vizyon yoksunu

Sekil 4. Ogretmenligin anlami temasina dair kodlar.
* Sekilde kodlarin ifade edilme sikhgi merkeze yakinlik ve uzaklik bigciminde gosterilmistir.

“Ogretmenlik, devlet tarafindan itibarsizlastirildin, fakiilteler pedagojik formasyon verme cilginhgi ile
baltaladi seni. Sana sahip cikilmadi. Meslegimden keyif almakta zorlansam da egitim fakiltesi
mezunuyum demem saygi gérmemi sagliyor. Ancak seni tercih eden bizlerde de sorun var. Ogretmenligi
tercih edenlerin kendine giiveni diisik, kapagi devlete atmaya ugrasan orta gelirli aile cocuklari ve vizyon
sorunu var.” seklinde egitim fakiltesi mezunlari gorislerini ifade etmislerdir. Bazi katilimcilarin
climleleriyle durum 6zetlenebilir:

016
Fakat isin icinden ¢ikinca geriye déniip baktigimda gériiyorum ki gercekten egitim fakiiltesini tercih
eden bir kitle var; orta gelirli ailelerin ¢ocuklari kendilerini garanti devlet meslegine kapadi atma

derdindeler ve genelde vizyon yoksunu, bir an énce yolumuzu bulalim telasindalar. Burada su nokta
canimi yakiyor; 6gretmenlik herkesin yapamayacadi kadar kutsal bir meslek!
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Su anda egitim fakiiltesinde okuyan 6grencilere sunlari séylemek isterim; arkadaslar kendinize gelin,
istemeden okuyorsaniz birakin siralarinizi gidin, mutlu olacadiniz isi yapin. Eder siz su anda
6gretmenlige burun kivirarak okuyorsaniz iizgiiniim ki sizden hayir gelmez. Eger yola devam etmeye
karar verdiyseniz editim verecediniz kitleyi taniyin, siz insan yetistireceksiniz. Insani sevin, dogayi
sevin, siz bir ¢ocuga dokunacaksiniz o da topluma dokunacak. Bu yiizden isinizin ne kadar 6nemli
oldugunu unutmayin. O ylizden kendinizi gelistirmekten hi¢ vazge¢meyin, hicbir zaman ben oldum
demeyin, égrenmeye ve yenilige agik olun. Zira yeniliGe agik olmazsaniz ¢ocuklari, isinizi ne kadar
sevseniz de onlara bir yarar saglamazsiniz.

Sonug ve Tartisma

Asagida arastirmada elde edilen bulgulara dayali elde edilen sonuglar temalar halinde verilerek,
alanyazinda yer alan diger ¢alismalarin sonuglariyla karsilastiriimis ve sonuglar tartisiimistir.

Fakiilte Egitimine Yonelik Elde Edilen Bulgulara iliskin Sonug ve Tartisma

Arastirma sonucunda elde edilen bulgular incelendiginde; egitim fakltesindeki derslerin kuramsal
agirhkli oldugu, derslerdeki uygulamanin vyetersiz oldugu; bu nedenle derslerin ilgi ¢ekmedigi
belirlenmistir. Ogretmen egitimine yénelik farkh arastirmalarda da (Arkiin, 2011; Eret, 2013; Karadag
Yilmaz, & Oner, 2019; Biyiikgdze Kavas, & Bugay, 2009; Oztiirk, & Yildirim, 2014; Panti¢, & Wubbels,
2010; Selvi et al, 2017; Tas, Kunduroglu Akar, & Kiroglu, 2017; Yanpar Yelken, 2009) 6gretmenlik
egitiminin kuramsal agirlikli olduguna dair, arastirma bulgularina benzer sonuglar elde edilmistir.
Ogretmen egitiminin basarlya ulasmasi, kuramsal egitimin uygulama ile birlestiriimesine bagldir
(Baumert et al., 2013; Darling Hammond, 2006). Clinkii kuramsal derslerle birlikte uygulama egitimi alan
o6gretmen adaylari derslerde 6gretilen konu ile kavramlari uygulamalar esliginde daha iyi 6grenmekte,
boylece 6grencilere daha nitelikli bir 6gretim saglamaktadirlar (Koerner, Rust, & Baumgartner, 2002).

Arastirma bulgulari 6gretmen egitiminde kuramsal egitim ile uygulama egitimi arasinda denge
kurulamadigini  gostermektedir. Bu durumun o6gretmenlerin mesleki becerilere sahip olmadan
fakiltelerden mezun olmalarina neden oldugu ve bu durumun da 6gretmenlik mesleginin niteliginin
diismesinde etkili oldugu sdylenebilir. Ogretmen egitiminin kuramsal agirlikhi olmasina yénelik bulgular,
o6gretmen yetistirmede pasif teknisyen 6gretmen egitimi modeli ile geleneksel 6gretmen egitimi modeli
etkilerinin hala 6gretmen yetistirmede etkili oldugunu géstermektedir. Pasif teknisyen 6gretmen egitimi
modelinde 06gretmenler, kendilerine sunulan kuramsal bilgilerle, baskalari tafaindan belirlenen
yéntemlerle 6gretimi gerceklesirirler. Ogretmen 6grenilen bilginin aktaricisi konumundadir (Hodkinson,
2011). Egitim fakiltelerindeki ders igeriklerinin tekrar gozden gegcirilmesi, hizmet Oncesi 6gretmen
egitiminde kuramsal egitim ile uygulama egitimi arasindaki dengeyi saglayacak olan 6gretmen egitimi
programlarinin hazirlanmasi, 6gretmen egitiminde kuram ve uygulama arasindaki dengeyi saglamada
etkili olabilir.

Arastirma sonuglarina gore egitim faklltelerindeki 6grenim hayatinin 6gretmenlik becerilerini
kazandirma agisindan yetersiz oldugu, 6gretmenlerin fakiltede mesleklerinde ise yaramayan bilgiler
edindikleri, bu nedenle gretmenlik hayatlarinda ¢ok zorluk cektikleri belirlenmistir. Ogretmen egitimine
yonelik bazi arastirmalarda (Akman, 2019; Aypay, 2009; Azar, 2011; Kozikoglu, 2016; Orhan, 2017; Oz,
2012; Seferoglu, 2009; Sisman, 2009b), 6gretmenlerin hizmet Oncesi 6gretmenlik egitimlerini yeterli
bulmadiklarina yonelik bulgular elde edilmistir. Egitimde 6grenci basarisi Gizerindeki en belirleyici okul
kaynagi 6gretmen niteligidir (Glewwe et al., 2013). Hizmet 6ncesi egitimin kalitesi, 6gretmenin niteligini
belirleyen en 6nemli etmenlerden biridir (Chong, & Cheah, 2009; Day, 2002; Guskey, 2002; Priestley,
Biesta, & Robinson, 2015). Ogretmen egitiminde yasanan sorunlara ¢dziim bulmak ve daha nitelikli
ogretmenler yetistirme kaygisi ile son vyillarda bazi galismalar yapilmaktadir (Usta, 2018). Ancak
arastirma bulgularina dayali olarak 6gretmen egitiminde sorunlarin devam ettigi, bu durumun yetkin
ogretmenlerin yetismesini engelledigi séylenebilir.
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Arastirma sonuglarina gore okul deneyimi/6gretmenlik uygulamasi dersinin slre olarak az oldugu ve
okullardaki uygulamalarin  verimsiz gectigi belirlenmistir. Alanyazindaki arastirmalarda okul
deneyimi/6gretmenlik uygulamasi derslerinin nicelik agisindan yetersiz oldugu (Akpinar, Colak, & Yigit,
2012; Arkiin Kocadere, & Askar, 2013; Aslan, & Saglam, 2018; Bulunuz, & Bulunuz, 2015; Cepni, & Aydin,
2015; Simsek, Alkan, & Erdem, 2013) ve nitelik agisindan 6gretmenlik becerilerini kazandirmadigi (Aksoy,
2013; Buyukgoze Kavas, & Bugay, 2009; Eraslan, 2009; Eret, 2013; Ertirk et al, 2014; Kirksekiz et al,
2015; Merg, 2010; Nayir, & Cinkir, 2014; Orhan, 2017; Ozdemir, Ceylan, & Canoglu, 2015; Oren, Seving,
& Erdogmus, 2009; Unver, 2014; Yan, & He, 2010; Yanpar Yelken, 2009) bulgulanmistir. Ogretmenlik
uygulamasina yonelik arastirma sonuglarinin alanyazinla benzerlik gosterdigi, uygulamaya donik nicelik
ve nitelik sorunlarinin devam ettigi sdylenebilir. Ogretmenlik uygulamasi, égretmen egitimindeki en
onemli ve etkili asamalardan biri olarak kabul edilmistir (Little, Goe, & Bell, 2009; Trent, 2013).
Ogretmenlik uygulamasi 6gretmen adaylarina gergek siniflari deneyimleme firsati verdigi igin, 6gretmen
adaylarin mesleki (Farrell, 2008) ile kisisel gelisim ve sosyal sorumluluklarini derinden etkiler (Chambers,
& Lavery, 2012). Bununla birlikte gercek 6gretim ortamlarinda yapilan uygulamalar 6gretmenlerin
mesleki tutum ve motivasyonlarini da olumlu yonde etkilemektedir (Fajardo, & Miranda, 2015).
Tiurkiye’de 6gretmenlik uygulamasina doéniik nicelik ve nitelik sorunlarinin ¢éziilmesi, hizmet 6ncesinde
o0gretmenlerin daha yetkin ve mesleki yeterliklere sahip olarak meslege baslamalarina katki saglayabilir.

Arastirma sonucunda elde edilen bulgular incelendiginde &gretmenlerin; 06zel gereksinimli
Ogrencilerin egitimi, multeci 6grencilerin egitimi, okuldaki yodneticilik is ve islemelerine ydnelik
yetkinlikler, sinif yonetimi becerileri, birlestirilmis sinif uygulamalari gibi konularda problemler
yasadiklari ve bu konularda genel olarak fakiltedeki 6grenim hayatlarinin mesleki deneyim kazandirma
agisindan 6gretmenlerin beklentilerini karsilamadig belirlenmistir. Ogretmen egitimine yénelik yapilan
bazi arastirmalarda da benzer sonuglarin elde edilmistir. Ogretmenlerin miilteci 6grencilerin egitimine
yonelik sorunlar yasadiklari (Kardes, & Akman, 2018; Seker; & Aslan, 2014), dezavantajli 6grencilerin
egitimi konusunda kendilerini yeterli gormedikleri (Yasar, & Amag, 2018), 6gretmenlerin sinif yonetim
becerilerine sahip olma bakimindan eksikliklerinin oldugu (Gilpatrick, 2010; Nelson, 2002; Ocakci, &
Samanci, 2019; Palig, & Keles, 2011), birlestirilmis sinif uygulamalarinda problemler yasadiklari (Aksoy,
2008; DOs, & Sagir, 2013; Erdem, Kamaci, & Aydemir, 2013; Girel, Capar, & Kartal, 2014) belirlenmistir.
Bazl arastirmalarda ise arastirma bulgularimizin aksine, 6gretmenlerin sinif yonetimi becerileri agisindan
kendilerini yetkin gérdiikleri belirlenmistir (Nur, 2012; Oksiiz et al, 2011). Tiirkiye’de, okul ydneticiligi
genellikle 6gretmenlik meslegine dayali ve belli bir kkdeme dayali elde edilen idari bir pozisyondur (Karip,
2004). Meslege atanan her 6gretmen, yoneticilik icin 6ngoérulen slre olan iki yil 6gretmenligi (MEB,
2018) tamamladiktan sonra, yoneticilige aday olabilir. Ayrica birlestirilmis sinifli ilkokullara atanan
ogretmenler, 6gretmenlik gorevleri ile birlikte midir yetkili olarak da gerekli idari gorevleri yerine
getirmekle sorumludurlar. Bu nedenle egitim fakiltelerinde okullardaki idari isler ile okuldaki yoneticilik
is ve islemelerine yonelik yetkinlikleri kazandirmaya yonelik derslerin olmamasi biyik eksikliktir.

Arastirmada elde edilen 6gretmenler gorisleri arasinda fakiiltedeki 6grenimini faydasiz gérenler
kadar 6grenim hayatini faydali géren, faklltede edindigi bilgilerin meslek hayatinda ve gergek hayatta
islerine yaramasi konusunda goris farkhhklar oldugu belirlenmistir. Egitim fakiltesinde verilen egitime
yonelik 6gretmen gorislerindeki bu farkhihgin normal oldugu soylenebilir. Clinkii egitim fakiltelerinin
sosyal ve fiziksel olanaklari, dgrencilere sunulan fakilte olanaklar (YOK, 2007), insan kaynaklarinin
niteligi acisindan (YOK, 2020) farkli 6zelliklere sahiptir. Bu nedenle bazi arastirmalarda da egitim
fakiltelerinde verilen 6gretmen egitiminin yeterli olduguna (Askin, & Demirel, 2012; Cubukcu, &
Girmen, 2008; Lin, 2008; Ozer, & Gelen, 2008; Smith, & Lev Ari, 2005; Ustu et al, 2016) bazilarinda ise
yetersiz olduguna (Azar, 2011; Aypay, 2009; Can, 2019; Diinya Bankasi, 2011; Goff Kfouri, 2013;
Kozikoglu, 2016; Orhan, 2017; Oz, 2012; Seferoglu, 2009; Sisman, 2009; Yildirim, 2016) yénelik farkli
sonuglar elde edilmistir. Ogretmen egitiminde 6zgiin bir yaklasim ve 6gretmen yetistirme modeli
olusturmak yerine, daha ¢ok dénemin sartlarina uygun ¢6ziim ve yaklasimlari iceren geleneksel egitim
yaklasimlarinin benimsenmesinin de 6gretmen egitiminde yasanan bircok soruna kaynaklik ettigi
soylenebilir
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Arastirmada, faklltede 6grenim goren 6gretmen adaylarina “her cocugun degerli oldugu” ve “siirekli
on planda tutulmasi gerektigi bilincinin” kazandinldigi belirlenmistir. Bu bulgunun 6gretmenlik meslegi
ve egitim fakultelerin islevi agisindan ¢ok degerli oldugu sdylenebilir. Basarili bir egitim igin,
O0gretmenlerin ¢ocuklari sevmesi (Barnett, & Sinisi, 1990), 6gretmenin gocuklara olumlu yaklasim ve
tutumu, c¢ocuklarin ihtiyaglarinin  farkinda olmasi gerektigi (Dereli iman, 2014) alanyazinda
vurgulanmistir.

Arastirmada 6gretmenlerin lisans egitimlerindeki uygulamali laboratuvar derslerinden ve bu derste
gerceklestirilen 6gretimlerden, ders notlarindan meslek yasamlarinda ¢ok faydalandiklari, alan egitimi
derslerinin yeterli oldugu seklinde olumlu goriis belirttikleri bulgulanmistir. Kuru Kagmazoglu ve Tascan
(2014) tarafindan yapilan arastirmada ise arastirma sonuglarinin aksine alan egitimi derslerinin yetersiz
olduguna yonelik farkli sonuglar elde edilmistir. Bu durumun nedenleri olarak, alan egitimi ve uygulama
derslerinin icerik olarak yeterli olmamasi, alan egitimi ile ilgili derslerin alan egitimi uzmani olmayan
o6gretim elemanlari tarafindan verilmesi ileri stirGImastar.

Arastirmada 6gretmenlerin  mesleki yeterliklerinin gelistiriimesine yonelik olarak, 6gretmen
adaylarina farkli imkan ve sosyal ¢evrelere sahip okullarda okul deneyimi uygulamasi imkani verilmesi
gerektigi ifade edilmistir. Okul deneyimi uygulamalarinin, farkli imkan ve sosyal cevrelere sahip okullarda
yapilmasinin, 6gretmenlerin meslek hayatlarinda farkl 6zelliklere sahip ve farkli sosyal ¢evrelerden gelen
ogrencilerle calisabilecek olmalari nedeniyle, hizmet 6ncesi deneyim kazanmalari agisindan yararh bir
uygulama olacag sdylenebilir. Arastirmada, nitelikli 6gretmenlerin yetistirilmesi, egitim fakultelerinin
halen gérevde olan 6gretmenlerin mesleki gelisimine katki saglamasi, egitim fakiltelerinin tGlkenin egitim
sorunlarinin ¢éziminde sorumluluk almasi, egitim sorunlarinin ¢éziiminde MEB ile isbirligi yapmasi
gerektigi gibi egitim fakiltelerinin misyonlarina atifta bulunan sonuglar da elde edilmistir. Egitim
fakiltelerinin meslek egitimi vermek, bilimsel arastirmalar yapmak ve toplumsal hizmetler sunmak gibi
misyonlarinin oldugu bilinmektedir (Akman, 2019). Arastirma sonuglari lilkede 6gretmen yetistirmeye
yonelik sdéylem ve eylem tutarliginin saglanamamasi yéniinde siiphe uyandirmistir.

Arastirmada Ogretmenlere mesleki aidiyet duygusu ve meslek sevgisi kazandirmaya yonelik
calismalarin  yapilmasi, Ogretmenlere farkli kiltirlerden gelen c¢ocuklara yonelik yaklasimlarin
kazandirilmasi, 6gretmen egitiminde mentér 6gretmen gorevlendirilmesi, 6grencilerin sosyallesmesine
yonelik faaliyetlerin artiriilmasi gerektigi belirlenmistir. Ayrica derslerin ve igeriklerinin 6gretmenlik
deneyimini yasatacak sekilde yapilandiriimasi, 6grencilere bilimsel bakis agisinin ve arastirma
becerilerinin kazandirilmasi, yoneticilik is ve becerilerine yonelik ders veya konu igeriklerinin
hazirlanmasi, aile egitimine yer verilmesi, toplumsal problemler ile ¢evre sorunlarina duyarli
ogretmenlerin yetistiriimesi gerektigi belirlenmistir. Alanyazinda 6gretmen egitiminde mentorlik
uygulamalarinin etkili oldugu (Balkar, & Sahin, 2014; Evers, Van der Heijden, & Kreijns, 2016),
o6gretmenlerin ¢ok kalturla egitim uygulamalari konusunda yeterli bilgiye sahibi olmadiklarina (Mercan
Uzun, & Bltiin, 2016; Smith, 2009) yonelik arastirma sonuglari, bu arastirmanin sonuglarini destekler
nitelikte oldugu soylenebilir. Arastirma bulgularina dayali olarak toplumsal problemler ile cevre
sorunlarina duyarli 6gretmenler yetistiriimesi amacina yonelik olarak topluma hizmet uygulamalari
dersinden yararlanilabilir. Clnkii topluma hizmet uygulamalari dersi ile 6gretmen adaylarindan
toplumun giincel sorunlarini belirlemeleri ve ¢dziim Uretmeye yonelik projeler getirmeleri; boylece
toplumda yasama duyarli ve katilim bilinci kazanan bireyler olmalari beklenmektedir (Kiglikoglu, 2012).

Fakiilte Gorevli Ogretim Uyelerine Yonelik Elde Edilen Bulgulara iliskin Sonug ve Tartisma

Arastirmada fakiltede ders veren akademisyenlere yonelik olarak da hem olumlu hem de olumsuz
degerlendirmelerin yapildigi belirlenmistir. Olumlu goérusler olarak; akademisyenlerin alana héakim
oldugu ve kendi Uzerlerinde 6nemli izler biraktiklari, akademisyenlerden aldiklari bilgilerin ¢cok degerli
oldugu, o6zellikle akademisyenlerin alani bilmelerinin ¢ok &nemli oldugu ifade edilmistir. Ogretmen
egitiminin basariya ulasmasi, kuramsal egitimin uygulama egitimi ile birlestiriimesine baglidir (Baumert
et al.,, 2013; Darling Hammond, 2006). Egitim fakiltelerinde gorev yapan akademisyenlerden alanda
belirli sirelerde Ogretmen olarak goérev yapma deneyimine sahip olmalarinin, 6gretmenlik
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uygulamalarina hakim olma, kuramsal egitim ile uygulama egitimi arasindaki dengeyi saglama agisindan
yeterliklerine katki sagladigi ve alani biliyor olmalarinin mesleki yeterlikleri 6grencilere kazandirmada
diger meslektaslarina gére daha yetkin olmalarina katki sagladigi séylenebilir.

Hocalara yonelik olumsuz gorusler olarak da hocalarin yabanci yayin ve kitap ¢evirmek disinda bir sey
yapmadiklari, 6grenim hayatlarinda kendilerini gereksiz zorladiklari, mesleki agidan yetersiz olduklari ve
kendilerini gelistirmedikleri ifade edilmistir. Bu arastirmanin 6gretim Gyelerinin yetersiz oldugu
yoniindeki bulgulari, Dilshad (2010), Karadag Yilmaz ve Oner (2019), Yilmaz ve arkadaslari ile (2017) ile
Zeichner’in (2005) bulgulariyla benzerlik géstermektedir. Bununla birlikte egitim fakiltelerinde 6gretim
Uyesi bagina diisen 6grenci sayisinin fazla olmasi, Ulke icinde 6gretim elemani sayisinin dengeli bir
dagihm gostermemesi de 6gretim Uyesi niteligini olumsuz etkileyen diger faktorlerdir (Abazaoglu,
Yildizhan, & Yildirim, 2014). Arastirma sonuglarina gére hocalarin genellikle akademik ¢alismalar ile ilgili
rolleri elestirilmistir. Clinkli akademisyenler, akademik calismalarina yogunlasmalari nedeniyle egitim-
dgretim gorevlerini aksatabilmektedir (Akman, 2019). Ogretim Ulyelerinin ders verme siirelerinin de
akademik unvan alma siirecglerinde degerlendirilmesi, 6gretim Uyelerinin akademik calismalar kadar
hocalik rollerini de 6nemsemelerini saglayabilir.

Ogretmenlere Yonelik Elde Edilen Bulgulara iliskin Sonug ve Tartisma

Arastirmada elde edilen bulgulara gore, 0Ogretmenlerin biyik ¢ogunlugunun mesleki agidan
kendilerini yetersiz degerlendirdikleri belirlenmistir. Bu durum 6gretmen egitiminde pasif teknisyen
O0gretmen egitimi modeli ile geleneksel 6gretmen egitimi modellerine dayali 6gretim yapilmasi, egitim
fakiltelerinde saglanan egitiminin niteligi ve 6grencilere saglanan mesleki gelisim olanaklarinin farkh
olmasi ile agiklanabilir. Ogretmenlerin uygulama becerileri, sinif yénetimi, plan hazirlama, idari is ve
beceriler, aile egitimi, okuma yazma 6gretimi, bireysel farkhliklari tespit etme gibi konularda problem
yasadiklari belirlenmistir. Yapilan arastirmalarda 6gretmenlerin, okuma yazma 6gretimi, sinif yonetimi,
planlama (Ergin, Akseki, & Deniz, 2012; Kozikoglu, 2016; Serin, & Korkmaz 2014), idari is ve islemelerin
nasil ylratulecegi, sinif yonetimi becerileri (Gomleksiz et al., 2010), 6gretim uygulamalari ve planlama
(Kozikoglu, & Senemoglu, 2018), bireysel farkliliklari gz 6niinde bulundurma (Eret, 2013) gibi konularda
sorunlar yasadiklari belirlenmistir. Arastirma bulgularina dayali olarak 6gretmenlerin sorun yasadiklari
konularin benzer oldugu sdylenebilir.

Arastirma bulgulari  6gretmenlerin, yasadiklari problemlerin ¢6ziimiinde ve mesleki acidan
eksikliklerini giderme konusunda en ¢ok meslektaslarindan 6grendikleri, yasadiklari problemlere ¢6ziim
bularak mesleki agidan kendilerini gelistirdiklerini géstermistir. Ogretmenlerin yasadiklari sorunlarin
¢6ziimiinde ve mesleki yonden kendilerini gelisimlerinde en ¢ok tecriibe paylasimi, hizmetigi egitim
olanaklari (Kocyigit, & Egmir, 2019), mentoérlik uygulamalar (Balkar, & Sahin, 2014; Evers, Van der
Heijden, & Kreijns, 2016), meslektas gozlemi, meslektas koglugu ve meslektas denetimi gibi meslektas
merkezli uygulamalardan (Bozak, Yildirm, & Demirtas, 2011) vararlandiklari soylenebilir.
Meslektaslarinin  destegi ile 6gretmenlerin yasadiklari problemlerin ¢dziimlerini daha tecribeli
meslektaslarindan usta cirak iliskisi icinde kesfederek 6grendikleri séylenebilir (Kog, & Akran, 2016).

Ogretmenlik Mesleginin Anlamina Yénelik Elde Edilen Bulgulara iliskin Sonug ve Tartisma

Arastirma sonuglarina gore o6gretmenlik mesleginin anlamina yonelik olarak; Ogretmelerin
ogretmenlik meslegini kutsal bir meslek olarak gordikleri ve 6gretmenlerin egitim fakiltesi mezunu
olmasinin toplumda saygi gérmelerini sagladigi belirlenmistir. Ogretmenlik meslegi sadece ekonomik
yoni olan bir meslekten olarak degil, dogrudan insan yetistirmeye yonelik kutsal bir meslek oldugu
yoniinde toplumda yaygin bir kabul séz konusudur (Sisman, 2016). Ogretmenler, toplumda mesleki
sayginligi ile taninan glvenilir kisilerdir (Gonulagar, 2016). Ancak toplumun 6gretmenlere karsi saygisinin
azaldig ve toplumun 6gretmenlerden beklentilerinin degistigi ortaya ¢ikmistir (Dogan, 2018; TEDMEM,
2014; Unsal, 2018; Yurdakul et al., 2016). Buna ragmen Tiirkiye, dgretmenlere en ¢ok saygl duyulan
Ulkeler arasinda yer almaktadir (TEDMEM, 2014). Arastirma bulgularina gére 6gretmenlere yonelik
toplumda duyulan sayginin devam ettigi soylenebilir.
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Arastirmada elde edilen diger bir bulguya gore, ¢esitli sdylem ve politikalarin 6gretmenleri
itibarsizlastirdigi, 6gretmenlerin bir kisminin meslekten keyif almadiklari, 6gretmenlik meslegine ilgili kisi
ve kurumlarca sahip cikilmadigidir. Ogretmen istihdami ile dgretmen yetistirmeye yonelik politika ve
soylemlerin yanlishigl, 6gretmenligin tam olarak bir meslek olarak algilanmamasina (Aydin, Demir, &
Erdemli, 2015) ve 6gretmenligin “herkesin kolaylikla yapabilecegi bir is” olarak algilanmasina yol agmistir
(Ozoglu, 2010). Gelecegin nesillerini yetistiren dgretmenlere yonelik olumsuz séylemlerin toplumda
ogretmenlik meslegine olan itibari ve toplumsal sayglyl zedeledigi soylenebilir. Bu nedenle 6gretmen
camiasinin kendilerini destekleyen sdylem ve politikalar gérmek istedikleri ifade edilebilir.

Arastirmada egitim fakiiltesinin devlet garantisinde meslek sahibi olmak isteyen orta gelirli aile
¢ocuklar tarafindan tercih edildigi belirlenmistir. Arastirmalarda 6gretmenlik mesleginin son yillarda
ekonomik glivence gerekgesiyle daha fazla tercih edilen bir meslek haline geldigi ortaya konulmustur
(Dogan, 2018; Karamustafaoglu, & Ozmen, 2004; Tirkdogan, 2014). Bu durumun sonucu olarak her
kesimden 6gretmenlik meslegine yonelik yogun bir talep ortaya c¢cikmistir (TEDMEM, 2016). Egitim
fakiltesinde 6grenim goéren Ogrenciler, ortalama olarak alt-orta sosyoekonomik statiide bulunan ve
kentlerde yasayan ailelerden gelmektedirler (Aksu et al., 2010; Ok, & Onkol, 2007). Egitim fakiiltesinde
6grenim goren 6grencilerin annelerinin ylizde 70’e ve babalarinin yizde 40’a yakini ilkokul veya daha
disuk dizeyde egitime sahiptir (ERG, 2015). Toplumsal sayginhgi yuksek olan bir meslek grubuna gesitli
sosyoekonomik seviyeden kaliteli insan giicii ydnelimi ve girdisi beklenir (Ozoglu, 2010). Ancak bu
durumun 6gretmenlik meslegini tercih eden Ogretmen adaylari profiline yansimadigi séylenebilir.
Ogretmenlik mesleginin 6zliik ve ekonomik haklar bakimindan toplumda tercih edilen bir meslek olmasi,
ogretmenlik mesleginin toplumsal statiistini ylkseltecegi gibi, daha tist sosyoekonomik cevrelerden ve
Ust basari diliminde yer alan &grenciler tarafindan segilmesini de saglayabilir. Ozellikle basarili
Ogrencilerin meslege yonelmeleri, “nitelikli 6grenciden nitelikli 6gretmen” sdyleminin hayata gegmesini
ve dolayisiyla 6gretmen egitimde istenen niteligin yakalanmasina saglayabilir.

Arastirmada fakiltelerde verilen pedagojik formasyonun hatali ve haksiz bir uygulama oldugu
vurgulanmistir.  Birgok arastirmada da pedagojik formasyon uygulamasinin hali hazirda egitim
fakiltesinde 6grenim géren 6grenciler acgisindan adaletsizlik olduguna yonelik (Akdemir, 2013; Cam
Tosun, & Bayram, 2017; Toker Gokge, 2014; Yildirnm, & Vural, 2014) benzer sonuglar elde edilmistir.
Pedagojik formasyon egitimi programlari ile isteyen herkese, belirlenen 6gretmen yeterliklerini goz ardi
ederek ogretmenlik yolunun acilmasinin nitelikli 6gretmen yetistirme konusunda cok ciddi endise
olusturdugu soylenebilir.

Arastirma sonuglari genel olarak degerlendirildiginde, egitim fakiltelerinde verilen egitimin
ogretmenlik becerilerini kazandirma acisindan yetersiz oldugu, o6gretim Uyeleri ile ilgili nitelik
problemleri oldugu belirlenmistir. Bununla birlikte faklltede ogretmenlere her ¢ocugun degerli ve
stirekli 6n planda tutulmasi gerektigi bilincinin kazandirildigi, 6gretmenlerin toplumda deger gordiikleri,
cesitli sdylem ve politikalarin 6gretmenlik meslegini itibarsizlastirdigi, egitim fakiltelerinin tlkenin egitim
sorunlarinin ¢éziimiinde sorumluluk almasi gerektigine yonelik sonuglar elde edilmistir. Elde edilen
sonuglar 1siginda Turkiye’de egitim fakiltelerinde verilen mesleki egitimin yeterli olmadigi ve
ogretmenlerin  beklentilerini karsilamadigl, 6gretmen vyetistirme acgisindan problemler oldugu
sodylenebilir. Bu sonuglarin ortaya g¢ikmasinda, 6gretmen yetistirmede dénem donem farkhlik gésteren
uygulama ve politikalarinda etkili oldugu séylenebilir. Arastirma sonuglarina gore, 6gretmen egitiminde
glinlimiz dinyasinda meydana gelen gelismeler sonucunda degisen 6grenci profilinin, okulun ve
toplumun ihtiyaglarina cevap verebilecek 0zglin bir 6gretmen yetistirme modeline ihtiya¢ oldugu
sodylenebilir. Bu sonuglar, 6gretmenlere hizmet 6ncesi verilen mesleki egitimin glglendirilmesi, meslege
nitelikli 6gretmen adaylarinin segilmesi, mesleki egitim programlarina alaninda deneyimli insan
kaynaklarinin gorevlendirilmesi, hizmet sonrasi mesleki gelisimin surekliligin saglanmasi, deneyimli
ogretmenlerin tecriibelerinden daha fazla yararlaniimasi gibi 6gretmen vyetistirme politikalarinin
hazirlanmasi ve uygulanmasini zorunlu kilmaktadir.
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Oneriler

Arastirma bulgularindan 6gretmenler tarafindan 6gretmen egitimi genel olarak yetersiz olarak
degerlendirilmistir. Arastirma bulgularindan hareketle, 6gretmen egitiminde nitelik ve standartlarin
yakalanmasi igin, egitim fakultesi 6gretmenlik programlarinin ve ders iceriklerinin gbzden gegirilmesi,
ogretimde uygulama egitimlerine agirlik verilmesi, egitim fakiltesinde gbrev yapan 6gretim Uyesi
kadrolarinin nicelik olarak 6grenci ihtiyacglarina cevap verecek sekilde zenginlestirilmesi saglanabilir.
Arastirma Ogretim Uyelerinin mesleki yeterligi saglamada gerekli mesleki donanima sahip olmadiklar
degerlendirilmistir. Ogretim liyeleri dgretmen yetistirmede kilit noktada bulunan egitim gérevlileridir.
Arastirma bulgularindan hareketle, 6gretim (Uyeligine secilme asamalarinda sahada 06gretmenlik
deneyimi sarti olmasi, 6gretim Uyesi seciminde objektif dlcutlerin gelistirilmesi, 6gretim Uyelerinin ders
verme gorevlerinin de akademik yikselmelerde degerlendirilmesi gibi diizenlemeler yapilarak 6gretim
Uyelerinin mesleki yeterlikleri gelistirilebilir. Egitim fakiltelerini meslegi seven ve basarili 6grencilerin
tercih etmesini saglamaya yonelik, 6grencilere ciddi burs olanaklarinin sunulmasi, 6gretmenlik
mesleginin toplumsal statlsini yukseltmeye yonelik 6zlik ve ekonomik haklarinda iyilestirmeler
yapilabilir. Ogretmenlerin meslege atandiktan sonra da mesleki gelisimlerini siirdiirme ve bunu tesvik
etme adina, arastirma burslari, yayin tesviki, yurt disi deneyimi, yabanci dil 6grenme bursu ve kariyer
basamaklarinin olusturulmasi gibi olanaklar saglanabilir.

Sinirhihiklar

Farkli egitim kademelerinde gorev yapan mesleginin ilk bes yili icerisinde olan 6gretmenlerin
fakiltelerine yonelik distncelerini ve anlamlandirmalarini belirlemeye yoénelik bu arastirma, nitel
arastirma yontemlerinden fenomenoloji deseni ile elde edilen bulgularla sinirhdir. Arastirmada veri
toplama araci olarak sadece mektup kullaniimasi, veri cesitliligi saglanamamasi ise baska bir sinirllik
olarak ifade edilebilir. Arastirmada elde edilen bulgular, 6gretmenlerin hizmet dncesi egitimine ydnelik
olumlu ve olumsuz gorusler ve 6gretmen yetistirme siirecinin iyilestiriimesine yonelik 6gretmen 6nerileri
ile sinirlidir.
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