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The aim of this study was to examine the psychometric properties of the Turkish
version of the Consultation Self Efficacy Scale; another aim was to examine school
counselors’ knowledge levels of consultation self-efficacy, difficulties they face in
conducting consultation services, their needs and support resources, their suggestions
for increasing the impact of the consultation service they offer and their perception of
self-efficacy to provide consultation service. Convergent parallel pattern, one of the
mixed research designs, was used. The study groups included 787 school counselors. In
addition, school counselors were determined to have serious limitations in their
knowledge about consultation and they found their consultation training mostly
inadequate because they think that the consultation training they had received was
weak. As a result of the research, experienced psychological counselors who
graduated from department of psychological counseling and guidance and took
courses on consultation were observed to have higher perception of consultation self-
efficacy. School administration was considered as the most frequent source of support
while parents as the least one. The most stated suggestion for enhancing the impact of
the consultation was to increase the consultation education. As a result, it was
revealed that there is a need for studies on consultation education for both counselors
and students of psychological counseling and guidance.
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Calismanin amaci, "Konsiiltasyon 6z-yeterlik Olgeginin” Tiirkce formunun psikometrik
ozelliklerinin incelenmesi ile okul psikolojik danismanlarinin konsiiltasyona yonelik bilgi
dizeyleri, konsiltasyon hizmetlerini yuritirken karsilastiklar zorluklar, ihtiyaglar ve
destek kaynaklari, sunduklari konsiltasyon hizmetinin etkisinin  arttirilmasi
konusundaki 6nerileri ve konslltasyon hizmeti vermeye yonelik yeterlilik algilarinin
incelenmesidir. Arastirmada; karma arastirma yontemlerindne yakinsayan paralel
desen kullanilmistir. Arastirmanin ¢alisma gruplarini 787 okul psikolojik danismani
olusturmustur. Ayrica arastirmada okul psikolojik danismanlarinin konsultasyona iligkin
bilgilerinde ciddi sinirhliklarinin oldugu ve konsiiltasyon egitimlerini cogunlukla yetersiz
bulduklari gozlenmistir. Arastirmada kidemli olan, PDR béliminden mezun olan ve
konsiiltasyon konusunda ders alan psikolojik danismanlarin konsiiltasyon 6z-yeterlik
algisinin daha yuksek oldugu saptanmistir. Destek kaynagi olarak en sik okul idaresi en
seyrek ise aileler dile getirilmistir. Konsiltasyonun etkisinin arttirilmasi konusunda en
¢ok dile getirilen 6neri ise konsultasyon egitimlerinin arttirilmasidir. Sonug olarak
Turkiye'de konsiiltasyon egitimi konusunda hem alanda c¢alisan psikolojik danigsmanlar
hem de psikolojik danisman adayi 6grencilere yonelik ¢alismalar yapilmasina ihtiyag
oldugu ortaya ¢ikmistir.
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Introduction

Psychological counseling and guidance services, as classified by Gibson and Mitchell (2016), provide
services in various fields such as recognizing individuals, environmental assessment, individual
counseling, group counseling, career assistance / placement and monitoring services. Kepgeoglu (1994)
classifies these services in nine areas: (1) psychological counseling, (2) individual recognition, (3)
gathering and dissemination of information, (4) placement, (5) monitoring, (6) orientation, (7)
consultation, (8) research and evaluation and (9) relations with environment and parent. Myrick (2003)
stated that the counselor has traditionally played the roles of counseling, consultation and coordination.
According to the comprehensive school psychological counseling program proposed by Asca (American
School Counselig Association, 2012), School counselors (SC) carry out planned classroom guidance
programs through guidance and consultation services, develop students' educational and career goals
through individual planning, and help them achieve these goals, help managerial tasks by providing
system support, and intervene when necessary to solve student problems (ASCA, 2012).

The fields of psychological counseling and guidance services require that counselors have skills
related to these fields. However, the independent counselors' efforts to these services regardless of the
quality and the level of the skills of the counselors are not sufficient for the services provided to the
student to succeed. For success, everyone who is closely involved with the student should work in a
common understanding and cooperation (Kepgeoglu, 1994). This cooperation mostly refers to
consultation services. Consultation is one of the service areas of psychological counseling and guidance,
to have identified as an important tool for professionals working in the field of mental health and
considered as a role of counselors by Turkish Psychological Counseling and Guidance Association
(Turkish PDR-DER), Psychological Counseling and Related Education Programs Accreditation Board
(CACREP), ASCA, and many related organizations (ASCA, 2012; Scott, Royal & Kissinger, 2014; Turkish
PDR-DER, 2007).

Although there is no explicitly agreed definition, consultation, in the professions that serve humans
(health, education, etc.), work together with a professional (ie the consultant) and the person receiving
the consultation (consultee), in order to maximize the functionality of the client or the patient. It is
defined as an indirect intervention method (Erchul & Sheridan, 2014). School consultation is defined as
the process of providing psychological and educational services (Dinkmeyer & Carlson, 2006) in which
the consultee works in cooperation with an expert (the consultant) to improve the learning and
adaptation of a student or group of students. In this context, the work of SC with administrators,
teachers and families in order to increase the functionality of the student is also considered as
consultation.

The efficacy of consultation is key for the provider and includes knowledge and skills for many
subjects. Consultation self-efficacy includes self-awareness, interpersonal skills, communication skills,
intervention skills and cultural competence skills in addition to the ability to consult other related
groups (parents, teachers, school administrators, various institutions, teachers of students who need
special education, etc.) ( Guiney, Harris, Zusho & Cancelli, 2014). Some of these skills overlap with
psychological counseling skills (Newman, Barret & Hazel, 2015).

A sound theoretical background is required for effective consultation intervention (Gladding, 2013)
and consultation models based on theoretical foundations are included in the literature (Brigman,
Mullis, Webb & White, 2005; Dougherty, 2005; Erchul, 2009; Erchul & Martens, 2005). 2010). Among
these models, the most common ones in the literature are (1) Mental Health Consultation Model based
on the psychoanalytic theory (Bramlett & Murphy, 1998; Caplan, 1995; Caplan, G & Caplan, R. B., 2014;
Caplan, G., Caplan, R. B., & Erchul, 1994; Sandoval, 2004), (2) Adleryan Consultation Model, which is
based on Adler's Individual Psychology Theory and is also influenced by Mental Health Consultation
Model (Brigman et al., 2005; Brigman & Webb, 2008; Dinkmeyer, 2006; Dinkmeyer & Carlson, 2006;
Dougherty, 2005; Erchul & Martens, 2010; Gladding, 2013), (3) Behavioral Consultation Model, which is
based on the stages of the problem-solving process (Erchul & Martens, 2010; Kratochwill & Bergan,
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1990; Kratochwill & Sheridan, 1987; Kratochwill, Elliott & Stoiber, 2002; Noell et al., 2005; Sanetti &
Kratochwill, 2007; Wilczynski, Mandal & Fusilier, 2000; Zaciewsky, 2003) and (4) the Conjoint Behavioral
Consultation Model that combines the Ecological Approach with the Behavioral Consultation Model
(Sheridan & Colton, 1994; Sheridan, Kratochwill & Bergan, 1996; Sheridan, Kratochwil, Burt, Clarke &
Dowd-Eagle 2007; Sheridan, Richard & Smoot, 2000).

Intervention skills are central to the consultation. In the selection, implementation and monitoring of
an intervention to address the problem identified in the consultation, the type of intervention the
counselor chooses is decisive. The success of the consultation process depends on the knowledge and
skills of the consultant on interventions. The implementation of the consultation plan, or the treatment
or intervention phase, requires knowledge and analysis of data to assess the effectiveness of evidence-
based interventions to address a wide range of problems. Process skills include knowledge of the
systematic problem-solving process, different consultation models used in conducting the consultation
process, or understanding the cooperation methods used in the consultation. Cultural competence skills
indicate consultations with people with different cultural characteristics (Guiney et al. 2014). Developing
interventions based on consultant’s individual and cultural characteristics is considered as an important
factor that can increases the effectiveness of the consultation (Ingraham, 2014).

The ability to consult requires a certain education/training and courses for consultation education in
undergraduate programs should be offered to train pre-service SCs (Aslan & Guven, 2019; Bramlett &
Murphy, 1998; Campbell, 1992; Gladding, 2013; Guven et al., 2016; Meyers, 2002; Newman, Barrett &
Hazel, 2015; Rosenfield, 2014). Consultation skills of pre-service SCs and SCs working in the field should
be monitored and evaulated. The most influential factor in the intervention chosen by a consultant is
the professional training and experience of the consultant (Gallessich, 1982; Act. Parsons & Kahn, 2005).
Choosing the right intervention depends on the competence of the consultant, and therefore on his
education and experience.

While consultation has an extensive literature in America and European countries, studies on this
subject is very limited in Turkey. Although consultation is an introductory course in psychological
counseling degree programs in Turkey, not much attention is given to the research or education in
Turkey (Erkan, 2018). When considered doing consultation, defined as (with counseling and
coordination) basic roles of school counselor (Carr, 2012; Erchul & Martens, 2010; Dougherty, 2005), it is
belived that this research will support the role of SC in Turkey to play in a functional form. Monitoring
and evaluating consultation skills of SCs are important in terms of services provided. Currently there are
no measurement tools developed for measuring consultation efficacy in Turkey. Therefore Consultation
Self Efficacy Scale would be an operational and helpful tool to measure the consultation efficacy of SCs
in Turkey.

In this context, the first aim of this study is to examine the psychometric properties of the Turkish
version of the Consultation Self Efficacy Scale developed by Guiney, Harris, Zusho and Cancelli (2014)
and adapt the scale into Turkish language and culture. The second aim of the research is to determine
the level of knowledge and education status of SCs for consultation, the difficulties they encounter in
conducting consultation services, their needs and support resources, their suggestions for increasing the
impact of the consultation service they offer and the perception self-efficacy to provide consultation
service.

Method

There are two studies within the scope of this research: The Scale adaptation and the research
process planned in mixed research design.

Study 1.

The first part of the research is a scale adaptation study.
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Research Groups

Data were collected from two different research groups. The first research group selected by
purposive sampling method and consisted of 362 (223 women, 139 men) in-service counselors affiliated
with the Ministry of National Education (MoNE). Data were collected from the first research group in
order to calculate the construct validity and Cronbach Alpha internal consistency coefficient of the scale.
Tabachnick and Fidell (2001) stated that a suitable sample size of 5 times the number of items for factor
analysis is sufficient. It is observed that the number of data collected according to this criterion is
sufficient.The second research group of the study selected by purposive sampling method and consisted
of 71 (37 women, 34 men) individuals working as guidance teachers in institutions affiliated to the
MoNE. Data were collected from this group for test-retest reliability.

Data Collection Tools

Consultation Self-Efficacy Scale (CSES): The theoretical background of the scale was established
according to the literature on consultation competencies and standards for consultation training. The

”ou

efficacy of consultation was divided into six basic competencies: “personal awareness”, “interpersonal

n o« n o« n o«

relationship skills”, “communication skills”, “intervention knowledge and skills”, “consultation process
knowledge”, “cultural competence skills” and the item pool of the original scale was prepared. The pilot
study was conducted on 92 (88.00% women and 12.00% men) students who completed postgraduate
studies in school psychology. Initially, the scale had six factors, "interpersonal awareness”,
“interpersonal relationship skills”, “communication skills”, “intervention skills”, “process skills”, and
“cultural competence”. However, the result of the exploratory factor analysis revealed single factor
structure. This is explained by the interconnected and even intertwined structures of the scale. The scale
consists of 45 items and one dimension. Each item in the scale is graded from 1 (not at all) to 9 (fully at
all). The Cronbach’s Alpha internal consistency coefficient of the original scale was calculated as .98

(Guiney et al., 2014).

Data collection: The data collected from the first research group with Google form and the links
were e - mailed to the participants. Data from the second research group were collected by one-to-one
interviews with the participants. Data from the first research group were collected from May to July in
2017, the second working from October to December 2017.

Data Analysis

In this study, SPSS 22nd package program and LISREL 87th package program were used. In the inital
analysis, 30 observations in the first research group were excluded in the analysis as outliers. In the
second group, 41 people were excluded in the analysis since they could not be reached in the second
data collection. Confirmatory Factor Analysis, Cronbach Alpha Internal Consistency Coefficient and
Pearson Product Moment Correlation Coefficient were performed in the study.

Study 2
Research Design

Convergent parallel pattern, one of the mixed research designs, was used. Convergent parallel
pattern is a type of mixed pattern in which qualitative and quantitative data are collected
simultaneously, analyzed separately and the results are interpreted together (Creswell & Plano Clark,
2011). The reason for choosing the convergent parallel design in this study is that both quantitative and
qualitative data are evaluated with equal priority, the simultaneous collection of both data is
advantageous in terms of time, and the interaction between the data is convenient for collecting
discrete data in accordance with the research problem.

Research Groups
In this study, data were collected from two different research groups. Data were collected from the

first group in order to examine the consultation self efficacy perception of SCs according to various
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variables. This group was selected by purposive sampling method and consisted of 324 (195 women,
129 men) people working as SC in public institutions in Mersin. While 15.10% of the study group worked
in primary schools, 46.00% worked in secondary schools, 34.30% worked in high schools and 4.60%
worked in other institutions (kindergarten, Guidance Research Center (GRC) and special education
school).

Qualitative data were collected from the second study group. The group consisted of 30 people (15
women and 15 men). While 40.00% of the study group worked in primary schools, 30.00% worked in
secondary and 30.00% in high schools. On the other hand, 50.00% of the study group worked in schools
with lower socio-economic status, and 50.00% worked in schools with middle and upper socio-economic
status.

Data Collection Tools

Personal Information Form: This form developed by the researcher was used to collect information
about the participants' demographic data as well as variables that may be related to consultation and
consultation self-efficacy.

Interview Form: An interview form was used to collect the qualitative data. While preparing the
interview form, the opinions of 4 experts in psychological counseling and guidance and education
sciences programs were consulted. Three pilot interviews were conducted with the form prepared and
the comprehensibility of the interview questions and their suitability for the research purpose were
examined. The interviews lasted 30 to 60 minutes, as suggested in the literature (DiCicco-Bloom &
Crabtree, 2006). Participants’ voice was recorded with their consents. Interviews were conducted one-
to-one by the researcher.

Consultation Self-Efficacy Scale: In this study, Turkish adaptation of the Consultation Self-Efficacy
Scale developed by Guiney, Harris, Zusho and Cancelli (2014) was performed and used to determine the
perception of consultation self-efficacy of SCs. The adatped scale is a 45-item, one-dimensional scale.
Internal consistency coefficient (a) of the scale was .97; test-retest reliability coefficient was .81.

Data Collection

The data of the first research group were collected by making the necessary explanations before a
counselor meeting. All data were collected in 2018. Interviews were conducted by going to the schools
where the interviewees were in the second study group. The interviews were conducted by the
researcher. All data collection process was based on volunteerism and informed consent form was used
for this.

Data Analysis

In this study, SPSS 22 and QDA Miner Lite programs were used to analyze the data. Content analysis
was used for the analysis of qualitative data. T-test for independent samples, one-way ANOVA and
Scheffe test were performed for the analysis of quantitative data. The parametric assumptions sought in
the research were normality (Kolmogorov Smirnov p> .05), homogeneity of variance and the
independence of the participants. Scheffe test was used to determine the difference between the
groups for F values. The reason for selecting the Scheffe test is that the variances are homogeneous and
the Scheffe post hoc test allows unequal number of observations (Scheffe, 1959; as cited in Kayri, 2009).
For the reliability of the qualitative data, the transcripts of 6 randomly selected interviews (20% of the
participants) were re-encoded and the themes determined by another researcher. The reliability
formula (Reliability = Consensus / Consensus + Disagreement) technique proposed by Miles and
Huberman (2015) was used for the calculation of reliability and in the analysis reliability values for inter-
coders were .87 which is above suggested 80.00%.
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Findings
Results of Study 1
Scale Adaptation Process

In the scale adaptation process, the scale planned to be used in the first place was examined and was
found to be suitable for the purpose of the study and consent from Guiney was received via email. After
obtaining permission, studies were conducted for the language validity, construct validity and reliability
of the scale. These processes and results are summarized below.

Language Validity

The scale was translated independently from English to Turkish by 6 experts (3 persons from the field
of psychological counseling and guidance, 3 persons from the field of English), who had a good
command of both Turkish and English. The Turkish form of the scale was developed by adopting the
translations that were thought to best express the subject matter. The Turkish version of the scale was
re-arranged with the opinion of 2 experts in the field of psychological counseling and guidance and 2
experts in the field of measurement and evaluation. The pilot application of the form was carried out on
a group of 48 senior students of psychological counseling and guidance department. In the direction of
the feedback from the students, the expressions in some items of the scale were corrected and the
application form was formed.

Construct Validity

In order to ensure the construct validity of the adapted scale, it was decided to perform a
Confirmatory Factor Analysis (CFA). It is stated that confirmatory factor analysis techniques are more
suitable for testing an existing structure or theory. In this respect, it is recommended to use CFA in
adaptation processes (Gilingor, 2016).

Confirmatory Factor Analysis

An important assumption that must be tested to make the CFA is single and multivariate outliers. In
order to investigate univariate outlier values, z value for each variable observed should be between
+3.29 and -3.29 (Tabachnick & Fidell, 2001). No univariate outliers were found in the analysis.
Mahalanobis distance was calculated during the investigation of multivariate outliers. The distribution of
this distance exhibited a distribution consistent with the chi-square distribution at X. 30 observations
above X2(45, n< 0.001) = 80,03 were not included in the analysis on the grounds that there were multiple
outliers.

One of the distinguishing features of CFA is the ability to calculate model fit statistics. Kline (2016)
recommends reporting RMSEA, x2 value, CFl and SRMR values in CFA. In the evaluation of the fit indices,
it was observed that the criterion was varied but the chi-square / degree of freedom was 5 and below,
the comparative fit index (CFl) was above .90 (compliance increased to 1), (Sumer, 2000). For the SRMR
value, values of .08 and less are acceptable values (Hu & Bentler, 1999). For the mean square root of
approximate errors (RMSEA) values, up to .006 values are considered acceptable values in some sources
(Thompson, 2002), while in some sources (Sumer, 2000) values up to 0.08 are considered acceptable
values. Tabahnick and Fidell (2001), on the other hand, accept 0.10 as a poor fit value for RMSEA. The
goodness of fit indices of the Consultation Self - Efficacy Scale adapted within the scope of this study are
presented in Table 1:

Table 1.

Compliance Indexes for Confirmatory Factor Analysis.

X df P X/ df RMSEA CFI SRMR
4473.19 945 .00 4.73 .13 .97 .06
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When the fit indices obtained from the analysis are examined, it is observed that the harmony
between the model and the data is sufficient. The x? / sd ratio, which should have a value of 5 or less,
was calculated as 4.73. The CFl, which is expected to be .90 and above, is .96. The SRMR value, which is
expected to be .08 and below, was calculated as .06. The RMSEA value is slightly above the accepted
limits and indicates poor compliance, but it is thought that this may be due to the unidimensional scale
and the sum of 45 items in the same factor. Because the RMSEA tends to increase as the number of
variables and expressions in the model increases and is therefore considered as a statistic that supports
a small number of expressions (Yaslioglu, 2017). In this respect, it is considered that the poor
compliance indicated by the RMSEA value is tolerable. The results of the CFA based on the model — data
fit are given in Figure 3.
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Figure 1: Diagram of the results of standardized analysis values (Kons Yet: Consultation self efficacy)
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A diagram of the standardized analysis values for the confirmatory factor analysis performed above
is given. In the table below, these results are presented together with t values and R’ values.

Table 2.

Standardized Loads of Confirmatory Factor Analysis t and R? Values.

Items Standardized Analysis Values t Values R’
1 .59 14.82 .35
2 .70 14.52 .49
3 .69 14.43 .48
4 72 15.13 .52
5 .75 16.14 .57
6 .76 16.17 .57
7 71 14.83 .50
8 .75 16.03 .56
9 .66 13.39 .43
10 .67 13.82 .45
11 .79 17.12 .62
12 .79 17.30 .63
13 .81 17.76 .65
14 .80 17.51 .64
15 .81 18.03 .66
16 78 16.83 .60
17 .82 18.11 .67
18 .78 17.02 .61
19 .86 19.63 74
20 .84 19.07 71
21 .78 17.06 .61
22 .80 17.57 .64
23 .82 18.19 .67
24 .81 17.88 .66
25 .83 18.66 .69
26 .78 16.82 .60
27 .69 14.22 47
28 74 15.67 .54
29 .81 17.81 .65
30 .81 17.76 .65
31 .82 18.19 .67
32 .85 19.16 72
33 .84 18.94 71
34 74 15.81 .55
35 .60 11.91 .36
36 .63 12.56 .39
37 .68 14.13 A7
38 .67 13.89 .46
39 .54 10.55 .29
40 .70 14.55 .49
41 .68 13.93 .46
42 .76 16.43 .58
43 .75 15.89 .56
44 72 15.15 .52
45 71 14.83 .50
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The standardized analysis values give an idea of how well each item (observed variable) is a
representative of its latent variable (the factor to which it belongs). When the values in the table are
examined, the lowest value is .54; the highest value is .86. Therefore, the absence of a value below .30
indicates that all substances are compatible with the structure.

When the t-values related to the explanation of the observed variables of latent variables exceed
1.962, parameter estimates are significant at .05 and when they exceed 2.56, they are significant at .01
level (Cokluk, Sekercioglu & Blyiikoztirk, 2014). When the t values of the items are examined, it is
observed that all values are above 2.56. Therefore, it is seen that all indicators give significant t value at
.01 level. When the regression coefficients of the items were examined, it was seen that the highest
contribution was made by the 19th item (0.74) and the lowest contribution by the 39th item (0.29).

Reliability of Consultation Self-Efficacy Scale

Cronbach Alpha internal consistency coefficient of the scale was .97. Test-retest reliability was
calculated for the reliability of the scale. The test-retest reliability coefficient calculated with the data
obtained by applying the scale 2 weeks apart is .81.

Results of the Study 2
Analysis of Qualitative Data

The qualitative data of the study were analyzed for the purposes of the study and the findings are
presented below.The findings of the consultation definations of the SCs are presented in Table 3.

Table 3.
Findings of the Consultation Definitions of SCs.

Number of Interviewees

Categories Expressing the Proposal %
(Frequency)(N=30)
Definitions according to the literature 10 33.33
Definitions not in literature 10 3333
Information Perspective Definition 5 16.66
Peer Solidarity Perspective Definition (Peer Supervision) 5 16.66

The categories shown in Table 3, their explanations and examples are presented below:

Definition in accordance with the literature: The statements within the scope of this coding are
consistent with the definitions in the school consultation literature. 33.33% of the expressions are in this
scope. For example, an interviewee in this category describes the consultation as follows:

"Consultation is one of our branches. It is one of our services. It is a way for parents and teachers to
help the student or the individual indirectly on any topic (11).”

Information Perspective Definition: 16.66% of SCs defined consultation as a process of providing
information or informing only. For example, an interviewee in this category describes the consultation
as follows:

"Consultation is about helping teachers. | understand to inform teachers or people about anything.
(120)".

Peer Supervision Perspective Definition: The statements taken in this category are those that define
consultation as peer supervision, ie exchange of views among peers. An interviewee in this category
describes the consultation as follows:

"I generally know that consultation is the exchange of information between the professional
organization or colleagues, or the exchange of information if there are previous experiences. (110)"
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Definitions not in literature: The statements that define the consultation in a way that does not
correspond to the school consultation literature are included in this category. For example, an
interviewee said,

"I come to my mind to gather information about the individual. (119)”

In addition to definitions, it is also examined whether the SCs have information about the
consultation models. It was observed that none of the SCs interviewed had any knowledge about
consultation models. For example, an interviewee answered the question as follows:

"Unfortunately, | don't have any information. We'll just tell you how we're doing this by hand.
We're definitely lacking (125)."

How SCs perceive the difference between consultation and counseling was grouped under several
categories and the findings are presented in Table 4.

Table 4.

The Results of the Analysis of SCs' Responses to the Distinction between Consultation and Counseling.
Number of Interviewees %

Categories Expressing the Proposal

(Frequency)(N=30)

Perceiving Psychological Counseling as more Professional than 10 33.33

Consultation

Direct help/ Indirect Help Difference 7 2333

Individual Work - Team Work Difference 6 20.00

Non-distinction 4 13.33

Considering Consultation as a Support Service for Psychological 3 10.00

Counseling

The categories shown in Table 4, their explanations and examples are presented below:

Perceiving Psychological Counseling as more Professional than Consultation: The expressions
expressing psychological counseling as a service requiring more expertise and skills than consultation
were evaluated within this scope. For example, an interviewee in this category expresses the difference
between consultation and counseling:

"There is a strong difference between them. Psychological counseling is a process where more
students are taken to the center, using very different techniques; we need to have both experience
and theoretical knowledge (14)."

Direct help/ Indirect Help Difference: Statements that consider psychological counseling as direct
and consultation as an indirect intervention fall into this category. For example, an interviewee in this
category expresses the difference between consultation and counseling:

"In psychological counseling, we work directly with the child, so we take the child to the center, but
there is a child in the center, but we focus on how to approach the child, the parent, administration,
teacher, and how it would be more appropriate. | think we can define it directly and indirectly (17) ".

Individual Work - Team Work Difference: 20.00% of SCs explained the difference between
consultation and counseling in terms of individual work and team work difference. For example, an
interviewee in this category expresses the difference between consultation and counseling:

“Psychological counseling is something more individual between the client and the counselor, but |
think it is a work of more collaborative work in groups than consultation. Collaboration, so. (15).

Non- distinction: 13.33% of SCs could not differentiate between consultation and counseling
services. For example, an interviewee in this category states that he cannot make this distinction:

58



Binaz BOZKUR, Alim KAYA — Pegem Egitim ve Ogretim Dergisi, 11(1), 2021, 49-96

"Consultation is more rules... | could not make such a clear distinction in my head” (118).

Considering Consultation as a Support Service for Psychological Counseling: 10.00% of SCs stated
that consultation was a support service for psychological counseling. For example, an interviewee in this
category expresses his opinion as follows:

"I need a consultation so that | can give psychological counseling. | first consult with the people
around the child and the child's life. Then | plan to consult accordingly.” (126)

The answers of the SCs about how they obtained their information about the consultation were
collected under various categories and the findings are presented in Table 5.

Table 5.
The Results of the Analysis of SC' Responses to Ways of Obtaining Information on Consultation.

Number of Interviewees Expressing the

Categories Proposal (Frequency)(N=30) %
Only in Course Processes 15 50.00
Only Experiences 8 26.66
Courses + Experiences 4 13.33
Other Alternative Ways 3 10.00

The categories shown in Table 5, their explanations and examples are presented below:

Only in Course Processes: The participants who stated that they had obtained their knowledge about
the consultation in various courses in the university were gathered under this category. For example, an
interviewee in this category said:

"I don't remember what course it is in the license, but | have probably learned it in practice classes at
this school (16).”

Only Experiences: Participants who stated that they acquired their knowledge about the consultation
with experience while working in the field were gathered under this category. For example, an
interviewee in this category said;

"Rather, experiences. When we have a problem with the student, we cooperate with RAM or when it
is appropriate. In experience, we learn by exposure (18).”

Lessons + Experiences: The participants were gathered under this category, stating that they had
acquired their knowledge about the consultation both in various courses in the university and with
experience while working in the field. An interviewee included in this category says:

"So we had lessons in undergraduate education, there was information we had in them, and then we
got the opportunity to do this when there was a demand from teachers and administrators regarding
the needs of the school. | think experience rather than undergraduate education (14) ".

By Other Alternative Ways: Participants who stated that they had obtained information about the
consultation from sources other than courses and experience or that they did not have any information
about this subject were gathered in this category.

It was examined whether the SCs took an independent course related to the consultation and only
one of the interviewed SCs stated that they took this course independently while 29 of them stated that
they did not. For example, an interviewee expressed his lack of interest in this subject:

“I didn't take any lessons in the graduate school either. As far as we talked to the teachers (11).”

The answers given by the SCs regarding the adequacy of the training they received in consultation
were collected under various categories and the findings are presented in Table 6.
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Table 6.
Results of Analysis of SCs' Responses to the Qualification of Consultation Trainings.

Number of Interviewees Expressing the Proposal

Categories (Frequency)(N=30) %
Not enough 22 73.33
Partially Enough 4 13.33
Enough 4 13.33

The categories shown in Table 6, their explanations and examples are presented below:

Not enough: The participants who stated that they found the training they received about the
consultation inadequate were gathered under this category. This category constitutes 73.33% of the
participants. For example, one participant expresses their opinion on consultation training as follows:

"When we receive undergraduate education, we focus more on psychological counseling,
independent of the guidance dimension of the event. When | get to the field, | see that the counselor
lags a little behind and the consultation is much more important. So it's not enough. (17)."

Partially Enough: This category includes people who are partially qualified. For example, one
participant expresses their opinion on consultation training as follows:

"I will say partially enough. | think it is sufficient at the knowledge level but insufficient at the
application level. So we did not do a study at the application level. (118)."

Enough: 13.33% of the participants in this category. For example, a participant in this category
expresses their opinion on consultation training as follows:

"Certainly, | never thought for myself how to do this. | think it is a very good education (126).”

The suggestions of SCs to increase the effectiveness of consultation services are gathered under
various categories and the findings are presented in Table 7.

Table 7.
The Results of the Analysis of SCs' Responses to Suggestions for Increasing the Effectiveness of
Consultation Services.

Number of Interviewees
Expressing the Proposal

Categories (Frequency)(N=30) %
In-service training should be provided. 14 46.70
Small Group / Workshop should be conducted. 10 33.30
Undergraduate and Graduate Courses should be opened. 8 26.70
Other Stakeholders should be trained. 6 20.00
Consultant and Process Limits should be determined. 3 10.00
Source Publications should be created. 2 6.70

The categories shown in Table 7 and the explanations and examples related to them are presented
below:

In-service training should be provided: The most frequently mentioned suggestion is the in-service
training (46.70%). An example statement on the subject is quoted below:

“I definitely think that our university education is not enough to do this job. Consultation is also one
of them. After starting the profession, it can be given as an in-service training (125).

Small Group or Workshops should be conducted: One of the suggestions frequently expressed by
the SCs (33.30%) in order to increase the effectiveness of consultation services is to carry out practical
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and interactive training sessions in the form of workshops or small group meetings. For example, an
expression evaluated in this context is presented below:

“In-service training is getting too crowded so | don't think it's a useful work. I think it would be more
beneficial to do it in smaller groups and on a case-by-case basis and in particular training  with
volunteers and an expert who really wants to participate (130).”

Undergraduate and Graduate Courses Should Be Opened: The proposal to open courses on
consultation in psychological counseling programs is also a proposal to increase the effectiveness of
consultation services. An example of this is presented below:

“I would like to have education at the undergraduate level because after the university is  finished,
the person starts to work and his in-service work is not very useful (115).”

Other Stakeholders (Managers, Teachers, Parents) should also be Trained: Training of other
stakeholders (managers, teachers, parents) at the school on consultation is another suggestion
expressed by the SCs. The frequency of this category is 20%. An example of this is presented below:

“Not only us but also teachers and administrators should be educated about how consultation should
be (128)."

Consultant and Process Limits should be determined: Recommendations regarding the need for
clarification of interlocutors and the consultation process were also expressed by the SCs. For example,
a school counselor said:

“The clarity of the consultation process and drawing the boundaries made me feel more secure
(114)."

Source Publications should be Created: Another suggestion made by the SCs to increase the
effectiveness of consultation services is the creation of printed materials/resources on consultation. An
example statement is given below:

“I think resources that can be configured and shared by all of us. | think it would be good for us if the
materials are available in undergraduate, graduate, doctorate or in-service trainings (124)."

Difficulties faced by the SCs in providing consultation services and their needs are collected under
various categories and the findings are presented in Table 8.

Table 8.
The Results of the Analysis of SCs' Responses to their Needs and their Challenges in Providing
Consultation Services.

Number of Interviewees Voicing

Categories Difficulty / Need (Frequency) (N=30) %
Difficulties Arised from Parents 14 46.70
Difficulties Arised from Teachers 11 36.70
Negative Attitudes towards Guidance / Title Problems 11 36.70
Bureaucratic Problems / Procedures 7 23.30
Lack of Information 6 20.00
Difficulties due to Physical / Environmental Conditions 5 16.70
Communication Difficulties 5 16.70
Other Difficulties and Needs 7 23.30

The categories shown in Table 8, their explanations and examples are presented below:

Difficulties Arising From Parents: In this context, it is evaluated that the parents are indifferent to
the problems of the student, do not come to school or are not open to cooperation when they come to
school. An interviewee stated the difficulty:
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“When we want to consult with parents, for example, the student has been harassed where he or she
is doing his or her internship; "l work, so I can't come to school. "What do we do, we have to solve
this problem. You  have to come and say that this is an important problem with your child (122).”

Difficulties arising from teachers: One of the most expressed difficulties by the SCs is that teachers
are not open to cooperation during the consultation process, and the difficulties related to teachers
who have high seniority years or make it difficult to carry out the consultation process for personal
reasons. For example, an interviewee stated that it was a challenge for teachers not to participate in the
cooperation:

“Sometimes teachers have resistance points to participate in the studies. They see it as a waste of
time (14).”

Negative Attitudes Towards Guidance / Title Problem: This category is one of the most frequently
cited challenges. Sample expressions for this category are presented below:

“If an administration does not believe in the necessity of guidance and psychological counseling,
there may be times when you have difficulties in performing its work.” (129)

“In my opinion, the subject of effective consultation and effective work (being in the teacher staff)
and the subject of staff and title blocks us” (111).

"Bureaucratic Problems / Procedures: The statements of the interviewees stating that consultation
was disrupted due to bureaucratic problems and procedures were evaluated within this scope. Two
interviewees expressed their difficulties as follows;

"The most difficult thing we face; to write the work, to draw pictures, to keep a record of the most
difficult there, documenting (114)."

Tthe most basic thing here | think the cumbersome bureaucracy. When we work with other
institutions, the results of the consultation do not come to us. If we do not investigate, there is absolutely
no post (110).”

Lack of Information: The statements of the interviewees, who stated that they had difficulty in
providing consultancy services, as well as the lack of information about the consultation and the
uncertainty of their interlocutors, were evaluated within this scope. For example, an interviewee
evaluated in this context is as follows:

“The most fundamental is that we do not know the theoretical basis (consultation). We are trying to
establish a communication with the help of individual psychological counseling techniques. There is
not a very meticulous study about the consultation models or the issues that need to be considered at
the stages to be done (11)."

Difficulties due to Physical / Environmental Conditions: The statements of the interviewees who
stated that they had difficulty in providing consultation services due to physical or environmental
conditions were evaluated in this category. For example, an interviewee expresses their difficulties:

“For example, if you do not have a room to work with parents, it can be postponed or divided into
eight to ten sessions while you can do it in a session. Which is compelling. It can be a waste of time
and energy (127).

Communication Difficulties: Interviewers who stated that they had difficulties in communication
with the people and/or institutions that were consulted from time to time and that they needed
interlocutors to communicate with were evaluated within this scope. For example, one interviewee
stated that:

"If the person in front of me is closed to communication, | have problems about it (128)"

62



Binaz BOZKUR, Alim KAYA — Pegem Egitim ve Ogretim Dergisi, 11(1), 2021, 49-96
Other: The statements that were expressed within the scope of the difficulties and needs faced by
the SCs in conducting the consultations were collected under this heading.
Findings about what, and/or who are the sources of support when SCs provide consultation services

While the SCs provide consultation service, what/who are the sources of support are gathered under
various categories and the findings are presented in Table 9.

Table 9.
Analysis Results of SCs' Answers regarding What/Who Are the Support Resources While Providing
Consultation Service.

Number of Interviewees Expressing the

Categories Proposal (Frequency)(N=30) %
School Administration 13 43.30
Other Counselor (Other colleagues) 11 36.70
Teachers 11 36.70
Other Institutions and Experts Outside of School 7 23.30
Guidance Research Centre(GRC) 6 20.00
Families 4 13.30
Other Support Resources 4 13.30

The categories shown in Table 9, their explanations and examples are presented below:

School Administration: |t is observed that the SCs mostly refer to the school administration (43.30%)
as a source of support while providing the consultation service. For example, an interviewee expresses
the importance of the support they receive from the administration as follows:

"When managers support you, many problems can be solved more. For example, when your manager
comes and attends a seminar that you do, teacher friends may be willing to participate more (118).”

Other Counselors (Other Colleagues): Another group of SCs mentioned other colleagues working in
schools (36.70%) as their source of support. For example, one interviewee stated that they received
support from other colleagues as follows:

"We have our own counselor friends who have extra education in the field... They are also coming
and giving support. The counselor friends working in different educational institutions and different
schools support. This makes our job very easy (114)."

Teachers: Another group of SCs stated teachers (36.70%) as a source of support. For example, an
interviewee stated that they received support from teachers as follows:

"Although our teachers initially resisted cooperation, we are at a better point lately. The fact that the
teachers are open to cooperation supports us (127)."

Other Institutions and Experts Outside of School: The support of other institutions and experts
outside the school was also expressed by the SCs as a source of support in consultation. A sample
statement on the subject is quoted below:

"I have a friend of speech therapist. | have a physiotherapist relative. | want help from educated
people around us. If we need support for the student from the wide circle. If there is a need for
support for the student from those with a wide circle, we ask for support. Community Health, the
nearest Health Center around us, are very helpful. Vocational counselors support from the
Employment Agency (114)."

GRC: The statements of the interviewers who stated the GRC as a source of support were evaluated
in this context. The rate of voicing this category is 20.00%. A sample statement on the subject is quoted
below:
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"Our friends working in the GRC are the people | apply for support in the points we need in matters
we need. If | am having difficulty in a subject, | usually contact them if | need someone's help” (11).

Families: Another group that the SCs provide as a source of support while providing consultation
services is the families (13.30%). For example, one of the interviewees stated that they received support
from the families along with the teachers and the school administration:

"Our biggest source of support is teachers. Then, school administration and families. When we
receive information from three of us, our job is progressing more accurately (112)."

Other Support Sources: Statements that the SCs gave as support source while providing consultation
service and which did not fall into the categories listed above were evaluated within this scope.

Findings of Quantitative Data Analysis

The average and standard deviation values of the consultation self efficay sense scores of the SCs
according to the seniority year variable are given in Table 10.

Table 10.
Average and Standard Deviations of Consultation Self -Efficacy Perception Scores of SCs according to
Seniority Year Variable.

Seniority Year N X Sd
0-5 53 300.77 43.65
6-10 83 313.55 44.08
11-16 63 322.09 42.28
16 & Over 125 323.39 46.63
Total 324 316.92 45.22

In Table 10, as the seniority year increases, it is observed that the average scores of consultation self-
efficacy perception increase. One-way analysis of variance was used to determine whether this
difference was significant or Scheffe test was used to find the source of the difference. The results of the
analysis are presented in Table 11:

Table 11.
Variance Analysis and Scheffe Test Results regarding Comparison of SCs' Consultation Self-Efficacy
Perception Scores According to Seniority Year Variable.

Mean Significant
Source Sum of Squares Df  Squares F P difference
Between Groups 21680,90 3 7226,97 3,619 ,013 0-5-16 & Over
Within groups 638975,01 320 1996,80

Total 660655,91 323

As seen in Table 11, the SCs' self-efficacy perception scores differ significantly according to the
seniority year variable. According to the results of the Scheffe test conducted to determine the source of
the difference, this difference is between the group with 16 years of seniority and the group with years
of seniority between 0 and 5 years.

The average and standard deviation values of the consultation self-efficay scores of the SCs
according to “the school level they work” variable are given in Table 12. In Table 12, it is observed that
the average of consultation self-efficacy perception decreases as the level of education increases. One-
way ANOVA was used to determine whether this difference was significant and Scheffe test was used to
find the source of the difference. The results of the analysis are presented in Table 13:
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Table 12.
The average and standard deviation values of the consultation self-efficacy scores of SCs according to
“the school level they work”.

School Level N X Sd
Primary school 49 334,96 41,16
Secondary School 149 316,30 42,18
High school 111 312,05 49,40
Other 15 300,20 42,06
Total 324 316,92 45,23
Table 13.

Variance Analysis and Scheffe Test Results regarding Comparison of SCs' Consultation Self-Efficacy
Perception Scores according to the school level they work.

Mean Significant
Source Sum of Squares Df Squares F P difference
Between Groups 22833,41 3 7611,14 3,819 .010 Primary school —
High School

Within groups 637822,50 320 1993,20

Total 660655,91 323

The SCs' self-efficacy perception scores differ significantly according to the school level they work at.
According to the results of the Scheffe test to determine the source of the difference, this difference is
between the group working in primary school and the group working in high school. The scores of the
group working in primary school are significantly higher.

The results of the t test regarding the consultation self-efficacy scores according to whether the SCs
are taking a consultation course are presented in Table 14.

Table 14.
T Test Results regarding Consultation Self-Efficacy Perception Scores according to School Psychological
Counselors' Taking Consultation Lessons.

Consultation Course Taking Status N X Sd Df t P
Taking the course. 81 325.95 43.53 322 2.086 .04
Not Taking The Course 243 313.90 45.46

In the analysis, the scores of SCs according to the variable of taking consultation course differ
significantly. The mean scores of the group, which stated that they took lessons about consultation,
were significantly higher.

The results of the t test regarding the consultation self-efficacy perception scores according to the
status of whether the SCs graduated from the Psychological Counseling and Guidance Department are
presented in Table 15.

In the analysis, the scores of SCs according to whether they are graduates of Psychological
Counseling and Guidance differ significantly. The mean scores of the group, which stated that they are
graduates of psychological counseling and guidance, are significantly higher than the mean scores of the
group, which stated that they graduated from other departments.
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Table 15.
T Test Results regarding Consultation Self-Efficacy Perception Scores according to School Psychological
Counselors' Graduate Department.

Graduate Department N X Ss Sd t P
Psychological counseling 257 319.91 45.69 322 2.479 .02
and guidance Graduate

Graduated from  other 67 305.43 41.74

departments

Discussion, Conclusion & Implementation
Study 1. Discussion and Interpretation of Psychometric Properties of Consultation Self-Efficacy Scale

Evidence was obtained that the Consultation Self-Efficacy Scale, which was adapted into Turkish was
a valid and reliable measurement tool. For example, in the confirmatory factor analysis, it was observed
that the scale has a single factor structure in accordance with the original structure and the fit indices
are within acceptable limits. These results show that the scale has an equivalent in Turkish culture and
indicates a similar structure. The Cronbach Alpha internal consistency coefficient of the scale was .97,
and the test-retest reliability coefficient of the scale was calculated as .81. These findings show that the
scale is a reliable measurement tool and can be used in consultation self-efficacy of school counselors.

Considering that there are no measurement tools related to the school consultation in Turkish, it is
considered that the measurement tool adapted will contribute to the further studies on this subject. It is
also thought that the development of appropriate measurement tools related to the consultation
services will contribute to new researches on this topic. In this context, it is necessary to develop
measurement tools for parents, teachers and administrators that measure the status and impact of
consultation services.

Discussion of the findings obtained in the scope of Study 2.

Based on the results of this study, SCs in Turkey often do not define the consultation in accordance
with the literature, find the consultation less important than counseling, and mostly do not distinguish
between counseling and consultation. Counselors lack the knowledge about the consultation models
that constitute the theoretical background of the consultation. This does not mean that they do not
offer consultation services. Without proper training and background knowledge SCs often obtain
consultation information through hands-on experience. Thus, experienced counselors have higher self-
efficacy perceptions about consultation. Limited literature on consultation could also contribute to this
problem.

When examining how SCs perceive the difference between counseling and consultation, opinions
such as finding counseling more professional than counseling, evaluating counseling as a more
specialized intervention or seeing consultation as an aid to counseling intervention have emerged. These
evaluations are also compatible with the literature. Korkut-Owen and Owen states that SCs see
counseling intervention more important over other roles and they find direct services more important
than indirect services. Studies indicated that SCs cannot distinguish between counseling and
consultation. Dougherty (2005) states that the consultation process can easily and improperly be
converted to psychotherapy if the consultant is trained in consultant psychological counseling or
psychotherapy. Therefore, counselors who cannot make this distinction have a high risk of making this
mistake. Some of the counselors interviewed made the difference between consultation and
psychological counseling in line with the literature, but the proportion of these individuals was less than
half of the working group. This situation brings with it the risk of not understanding the importance of
consultation services and not providing them in a manner suitable for their purpose.
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It was observed that not all SCs interviewed had any knowledge about consultation models. Similar
to this finding, Glven, Kilig, Hayran and Buyuksevindik (2016) concluded in a study that SCs need
training on consultation models and methods most about consultation; Karakus (2008) states that there
is no consultation model used by SCs and they do not have sufficient information about consultation
models. Similarly, Aslan and Guven (2019) found that school psychological counselors had no knowledge
about consultation models. It is frequently discussed in western literature that the consultation should
have a theoretical background in order to achieve its purpose. Additionally, there are also studies
investigating the effectiveness of various consultation models (Hurwitz, Kratochwill & Serlin, 2015; Guli,
2005; Sheridan et al., 2001; Warren, 2013). The absence of a relevant Turkish literature related to these
models and the fact that it is not included in the curriculum of the Psychological Counseling and
Guidance undergraduate programs prevent SCs from learning about the theoretically based models of
consultation. This situation deprives SCs from the advantage of providing services within a framework
for consultation and causes the consultation in schools to be carried out with ambiguous limits.

How the SCs obtained their knowledge about the consultation was also examined within the scope
of the research and education found to be the most frequently stated way of obtaining information. This
shows the importance of consultation training. There are studies supporting this finding. For example,
Glltekin and Aricioglu (2009) stated that 88% of counselors received training on consultation in various
courses during the undergraduate program. The second most reported way was through experience.
These results are also compatible with the literature. For example, Gallessich (as cited in Parsons &
Kahn, 2005) states that the factor that most influences the intervention chosen by a consultant is
professional education and experience. The inadequate education in particular makes the experience
even more important.

Consultation self-efficacy perceptions of SCs based on their professional experiences were examined.
In the study, it was observed that as the year of seniority increased, the perception of consultation self-
efficacy also increased and there was a significant difference between the group with the least
professional experience and the group with the highest experience in favor of the group with the most
experience. Studies supporting this finding are found in the literature. For example, Guiney et al. (2014)
concluded that consultation self-efficacy in SCs was the lowest in the group with no working experience,
moderate in the group with medium experience, and higher in the group with high level of experience,
and year-on-year experience was a meaningful predictor of consultation. Guiney and Zibulsky (2017)
also found that the common effect of variables of experience and education was significant and that
these variables had positive effects on consultation self-efficacy. As the experience of the consultant
increases, the repertoire of intervention on consultation increases, and therefore SCs are thought to
perceive themselves more adequately about consultation.

The fact that approximately 97% of SCs did not take a course on consultation during their
undergraduate education explains that two-thirds of the counselors cannot make a consistent definition
of the concept of consultation with the relevant literature. In quantitative data, the rate of expressing
no lessons is 75%. PCG degree program in Turkey in the course of consultations added in 2018 (Higher
Education Institution —HEI-, 2018) and is known only postgraduate course of the consultation takes place
in some programs. When counselors’ self-efficacy perceptions of the SCs are examined the results
favored the group who stated that they took the course. Therefore, it is thought that people who stated
that they took the course may have received information about consultation in different courses. In
parallel with the findings of the study, the results of a study conducted by Aslan and Guven (2019)
showed that school psychological counselors did not take courses for consultation in undergraduate and
graduate programs. Similarly, in the study conducted by Giltekin and Aricioglu, it was found that 71% of
the school counselors did not receive education on consultation. Guiney et al. (2014), also concluded
that consultation self-efficacy was low in the group who did not take any courses about consultation and
did not have experience in working in the field. There are also studies in the literature emphasizing the
positive effect of take education in consultation efficacy. Guiney and Zibulsky (2017) found that the
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common effect of training and experience on consultation self-efficacy was significant and that training
on consultation increased the self-efficacy of consultation.

The consultation self efficacy perception of SCs who graduated from counseling department is
significantly higher than those graduated from other departments. These results are important in terms
of demonstrating the importance of education in consultation self-efficacy. Dogan (2000) states that the
appointment of people who have not received psychological counseling and guidance training as
counselors (guidance counselors) is the most important factor in decreasing the quality of guidance
services. Some lessons in psychological counseling and guidance programs include competencies for
consultation, though not directly. In particular, it is possible to evaluate the courses related to school
counseling in this context. Psychological counseling and consultation intervention are interventions with
similar aspects, although they have different aspects. For this reason, it is thought that the lessons to
acquire these skills have a positive effect on the consultation efficacy.

When the perceptions of SCs about the adequacy of the training they received on consultation were
examined, the majority of SCs reported that the training they received were inadequate. Similiarly, Aslan
and Guven (2019) concluded that SCs find their consultation training inadequate. Two studies (Tuzgol-
Dost & Keklik, 2012; Kaya & Yildirim, 2017) also found that SCs found their training inadequate especially
in terms of implementation. Glven et al. (2016) reached the conclusion that SCs mostly need training in
consultation models and methods.

Considering the current state of knowledge in the consultation service by counselors in schools in
Turkey, it was observed that there are serious shortcomings at knowledge level and even in the
definition dimension. The basis of the lack of knowledge of SCs on consultation is based on the lack of
consultation education. The results of the study show that SCs have a very low rate of consultation
training and often find their consultation training inadequate. The results of the quantitative data of the
research show that counselors who have taken courses in consultation and counselors who graduated
from Psychological Counseling and Guidance undergraduate programs have a significantly higher
perception of consultation self-efficacy. In other words, getting education, even if it is not sufficient, is
effective in consultation self-efficacy.

The difficulties and needs that school psychological counselors faced while providing consultation
services were generally evaluated together because they were parallel. For example, when difficulties
arising from parents are expressed, it is also observed that more family participation is needed. Tuzgol —
Dost and Keklik (2012) found that SCs considered unrelated/non-cooperative parents among the
difficulties encountered. Similarly, Seyhoglu (2016) determined that the support of parents is insufficient
in carrying out guidance services. Akbas (2001) concluded that adequate parental involvement is a
factor that ensures a high level of cooperation between the counselor and other stakeholders
(administration, teacher) in the school.

Difficulties were also expressed in cases such as teachers' not being open to cooperation, teachers
with high seniority years, resisting participation in consultation studies. Difficulties in their professional
roles, working conditions and lack of education cause teachers to have difficulties in their professions
and increase their need for consultation (Dinkmeyer & Carlson, 2006). But even if teachers accept that
there is a problem with their job when they request a consultation, the reasons for coming to the
consultation are generally implicit. The reason for this is that "a good teacher can do their job without
help, a competent teacher should be able to work with all children, etc. are illogical thoughts (Erchul &
Martens, 2010). It is important for SCs to establish a non-hierarchical and positive relationship to cope
with the difficulties of working with teachers. As a result, it is thought that it is important to have an
equal relationship with teachers and mutual expertise. Acquiring these skills and competencies will be
possible with the theoretical and practical trainings that SCs will receive on consultation.

Other difficulties faced by SCs while providing consultation services and which are thought to be
related to each other; negative attitudes and title problems towards guidance, bureaucratic
problems/procedures, lack of information, and difficulties with inadequate physical and environmental
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conditions. Within the scope of this study, it was found that SCs who evaluated teachers and
administrators' attitudes positively had higher self-efficacy. Tuzgol-Dost and Keklik (2012) found that
biased attitudes of administrators and teachers about guidance services, not having clear defition of
duties, and unrealistic and out-of-office expectations are among the difficulties faced by SCs. Akbas
(2001) determined that the positive attitude towards guidance services is a factor that increases
cooperation in school. Aydin (1988) states that guidance services are not adequately embraced by
school principals and teachers, who should be closely related to students and guidance work, and that
the uncertainties in the roles and functions of counselors result in having to undertake some
bureaucratic work that they do not consider their own duties. Within the scope of this study, it is
striking that SCs expressing similar challenges show that the problems discussed about 20 years ago still
exist.

While it was observed that the insufficient budget in guidance services (Aydin, 1988) and the lack of
sufficient physical space, tools and equipment required by the guidance services (Dogan, 2000) were
discussed as obstacles to school guidance services years ago, (to a lesser extent. though) the same
problems still exist.

While the SCs provide consultation service, what/who are the support sources were also examined.
School administration is the most frequently mentioned source of support. It is possible to relate the
most frequently mentioned source of support to school administration as an effective power in
determining the extent of admission of the school administration in the school and, on the contrary, it
plays an obstacle role (Bramlett & Murphy, 1998). The fact that parents are the least voiced group as a
source of support is also parallel to that the most frequently voiced difficulty in the difficulties section is
caused by parents.

Another important support source is fellow counselors. Colleague solidarity is also referred to as
peer supervision in the literature and it is considered as effective in terms of sharing knowledge, skills
and technics in order to enable SCs to cope with their personal and professional problems (Coban &
Esen, 2005). It is thought that SCs express their colleagues as a source of support as well as the positive
effect of peer supervision, as well as their inability to distinguish between peer supervision and
consultation. Some of the SCs interviewed within the scope of the research defined the consultation as
their exchange of views with their colleagues. In these opinions, it is thought that the consultation in the
field of medicine is known as the exchange of information among doctors. However, even in the field of
medicine, there is an application for consultation service among different specialties. Therefore, it is
thought that the solidarity and sharing of SCs with each other is not in consultation but more in the
scope of peer supervision.

Especially when considered school consultation in the literature and guidance and counseling
curriculum in Turkey remains very limited, it is thought that this research addresses a significant
deficiency in school consultation, which is a basic field of application. Considering the results of the
research and the suggestions of the SCs working in the field to increase the effectiveness of the
consultation services, it will be useful to carry out studies for the SCs in service and who have a need
and desire for development in consultation education. It is thought that in-service trainings should
include administrators and teachers, and parents. It is thought that these trainings will be beneficial for
who are the interlocutors on consultation and what the limits are. Trainings for small group sor
workshop activities including applications will be especially useful with skill development dimension for
SCs.

Another suggestion voiced by SCs is to include courses on theory and practice of consultation in
psychological counseling and guidance undergraduate and graduate programs. Consultation course in
Psychological Counseling and Guidance is offered as an elective course in psychological counseling and
guidance programs (HEI, 2018) and it was updated by the HEI to be implemented as of 2018 -2019.
However, providing both theory and practice within a single course can be cumbersome. Again, another
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issue is that this course is not an obligatory but an elective course. It is considered that this course
should be included in the program as a compulsory course.

Among the suggestions of the SCs is the proposal to create publications resources. Conducting
extensive researches on the consultation and translating the resources written on this subject will
contribute to closing the gap in this regard.

Descriptive, experimental and mixed research on consultation and at different educational levels are
needed and they will contribute to the literature in this field. Considering that the consultation studies
differ according to the education levels, it is thought that it will be useful to focus the researches related
to the consultation separately on the education levels. One of the limitations of this study is that
consultation services are only examined based on SCs’ opinions. Involving the other parties such as
parents, teachers and administrators will provide more reliable and valid results. In this study, topics
such as supervision of the consultation and ethics in the consultation were excluded. It will be useful if
future studies cover these issue.
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Turkish Version

Girig

Psikolojik danisma ve rehberlik hizmetleri Gibson ve Mitchell (2016) tarafindan bireyi tanima,
cevresel degerlendirme, bireyle psikolojik danisma, grupla psikolojik danisma, kariyer
yardimi/yerlestirme ve izleme hizmetleri olarak siniflandiriimistir. Kepgeoglu (1994) ise bu hizmetleri 9
alanda siniflamistir: (1) psikolojik danisma, (2) bireyi tanima, (3)bilgi toplama ve yayma, (4) yerlestirme,
(5) izleme, (6) alistirma-oryantasyon, (7) miusavirlik (konsiiltasyon), arastirma ve degerlendirme
hizmetleri ve gevre ve veli ile iliskiler. Myrick (2003) ise psikolojik danismanin; geleneksel olarak
psikolojik danisma, konsiiltasyon ve koordinasyon yapma rollerinin oldugunu ifade etmistir. Asca
(American School Counselig Association, 2012) tarafindan o6nerilen kapsamli okul psikolojik danisma
programina gore okul psikolojik danismanlari, rehberlik ve konsiltasyon hizmetleri yoluyla planlanmis
sinif rehberlik programlarini yiritmek; bireysel planlama yoluyla 6grencilerin egitsel ve kariyer
amaglarini gelistirip, bu amaclara ulasmalarina yardim etmek; sistem destegi verme yoluyla yonetsel
islere yardim etmek ve gereksinim karsilayici hizmetler yoluyla problemli bir bigimde ortaya c¢ikan
6grenci sorunlarini gozmeye yonelik midahalelerde bulunmak durumundadirlar (ASCA, 2012).

Psikolojik danisma ve rehberlik hizmetlerinin igerdigi hizmet alanlari psikolojik danigsmanlarin bu
alanlara iliskin becerilere sahip olmasini gerektirmektedir. Fakat bu hizmetlerinin sunulmasinda
psikolojik danismanlarin egitimlerinin niteligi ve yeteneklerinin diizeyinden bagimsiz olarak tek basina
psikolojik danismanlarin ¢aba gostermesi Ogrenciye sunulan hizmetlerin basariya ulasmasina
yetmemektedir. Bunun icin 6grenci ile yakindan ilgili herkesin ortak bir anlayis ve isbirligi icinde ¢alismasi
gerekmektedir (Kepgeoglu,1994). Bu isbirligi ise cogunlukla konsultasyon hizmetlerine isaret etmektedir.
Yukarida sayilan dokuz hizmet alanindan biri olan konsiiltasyonu; Tiirk Psikolojik Danisma ve Rehberlik
Dernegi (Tirk PDR-DER), Psikolojik Danisma ve llgili Egitim Programlarinin Akreditasyonu Kurulu
(CACREP), ASCA, vb. bir ¢cok kurulus ruh saghgi alaninda profesyonel olarak g¢alisan elemanlar icin 6nemli
bir ara¢ olarak tanimlamis ve konsliiltasyon hizmeti sunmayi psikolojik danismanlarin bir roli olarak
degerlendirmislerdir (ASCA, 2012; Scott, Royal & Kissinger, 2014; Turk PDR — DER, 2007).

Uzerinde net olarak anlasiimis bir tanimi olmamasina ragmen konsiiltasyon, insana hizmet eden
meslekler (saglik, egitim vb.) icinde, danisanin yani 6grencinin veya hastanin islevselligini en st dizeye
¢itkarmak amaciyla 6zel bir uzmanlik alanindaki bir profesyonel (yani konsiiltan) ve konsiltasyon alan
kisinin birlikte ¢alistiklari dolayli bir midahale yontemi olarak tanimlanmaktadir (Erchul & Sheridan,
2014). Okul konsiiltasyonu ise konsiltasyon alan kisinin, bir 6grencinin veya 6grenci grubunun 6grenme
ve uyumunu iyilestirmek icin bir uzmanla (konsiltan) isbirligi icinde calistigi psikolojik ve egitimsel
hizmetler saglama siireci (Dinkmeyer & Carlson, 2006) olarak tanimlanmaktadir. Bu baglamda okul
psikolojik danismanlarinin 6grencinin islevselligini arttirmak amaciyla yoneticiler, 6gretmenler ve
ailelerle yaptiklari galismalar da konsiltasyon kapsamina girmektedir.

Konsiltasyon hizmetinin etkili olabilmesi igin bu hizmeti veren kisilerin konsiltasyon konusunda
yeterli olmalari 6nem tasimaktadir. Konsiiltasyon 0z-yeterligi icinde, bircok konuya yonelik bilgi ve
beceriler yer almaktadir. Konsiiltasyon 6z-yeterliginin bazi gruplarla (ebeveynler, 6gretmenler, okul
yoneticileri, cesitli kurumlar, 6zel egitime ihtiyag duyan 6grenciler ile ¢alisanlar, vb.) konsiltasyon
yapabilme becerisinin yaninda 6z farkindalik, kisilerarasi iliski becerileri, iletisim becerileri, miidahale
becerileri ve kiltirel vyetkinlik ile ilgili becerileri icerdigi de belirtiimektedir (Guiney,
Harris, Zusho & Cancelli, 2014). Bu becerilerden bir kisminin ayni zamanda psikolojik danisma
becerileriyle ortak oldugu da goriilmektedir (Newman, Barret & Hazel, 2015).

Uygulanan konsiiltasyon miidahalesinin etkili olabilmesi icin kuramsal bir altyapisinin olmasi gerektigi
(Gladding, 2013) vurgulanmakta ve okul konsiiltasyonu literatlri incelendiginde kuramsal temellere
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dayali konsiiltasyon modellerinin literatiirde yer aldigi gorilmektedir (Brigman, Mullis, Webb, & White,
2005; Dougherty, 2005; Erchul, 2009; Erchul & Martens, 2010; Gladding, 2013). Bu modellerden
literatrde en sik yer alanlarinin ise; (1) Temelini psikanalitik yaklasimdan alan Ruh Saghgi Konsiiltasyon
Modeli (Akman, 2002; Bramlett ve Murphy, 1998; Caplan, 1995; Caplan, G & Caplan, R. B.,2014; Caplan,
G., Caplan, R. B., & Erchul, 1994); Sandoval, 2004), temelini Adler’in Bireysel Psikoloji Kuramindan alan
ve ayni zamanda Ruh Saglhgi Konsiltasyon Modelinden de etkilenen (2) Adleryan Konsiltasyon Modeli
(Brigman ve ark., 2005; Brigman ve Webb, 2008; Dinkmeyer, 2006; Dinkmeyer ve Carlson, 2006;
Dougherty, 2005; Erchul & Martens, 2010; Gladding, 2013), temelini Davranis¢l Kuramin olusturdugu ve
problem ¢dzme sirecinin asamalarini temel alan (3) Davranisgi Konsiltasyon Modeli (Erchul & Martens,
2010; Kratochwill & Bergan, 1990; Kratochwill & Sheridan, 1987; Kratochwill, Elliott ve Stoiber, 2002;
Noell ve ark., 2005; Sanetti & Kratochwill, 2007; Wilczynski, Mandal, & Fusilier, 2000; Zaciewsky, 2003)
ve Davranis¢i Konsliltasyon Modeli ile Ekolojik Yaklasimi birlestiren (4)Bitlnlestirici Davraniscl
Konsiiltasyon Modeli (Sheridan ve Colton, 1994; Sheridan, Kratochwill & Bergan, 1996; Sheridan,
Kratochwil, Burt, Clarke & Dowd-Eagle 2007; Sheridan, Richard & Smoot, 2000) oldugu gézlenmektedir.

Konslltasyonda midahale becerileri merkezi bir konumdadir. Konsultasyonda tespit edilen problemi
ele almak igin bir midahalenin segilmesinde, uygulanmasinda ve izlenmesinde konsiiltanin segecegi
miidahale bigcimi belirleyicidir. Konsiltasyon siirecinin basarisi konsiiltanin midahaleler konusundaki
bilgi ve becerilerine bagldir. Konsiltasyon planinin uygulanmasi ya da tedavi veya miidahale asamasi,
¢ok gesitli sorunlari ele almak igin kanita dayali miidahaleler hakkinda bilgi ve etkinlikleri degerlendirmek
icin veri toplama ve analiz etme becerileri gerektirmektedir. Siire¢ becerileri ise sistematik problem
¢6zme slrecinin bilgisini, konsiltasyon sirecini yiritirken kullanilan farkh konsiiltasyon modellerini
veya konsiltasyonda kullanilan isbirligi yontemlerini anlamayi icermektedir. Kiltirel yetkinlik becerileri
ise farkli kultirel 6zelliklere sahip kisilerle yapilan konsiltasyon ¢alismalarina isaret etmektedir (Guiney
ve ark. 2014). Konsiltasyon hizmeti verilen kisinin bireysel ve kilturel 6zelliklerini bilerek buna yonelik
miidahaleler gelistirmek konsiltasyonun etkililigini arttiran bir faktor olarak degerlendiriimektedir
(Ingraham, 2014).

iceriginde bircok boyutta bilgi ve beceri iceren konsiiltasyon 6z-yeterligini edinmenin en &nemli
yollarindan biri konsiiltasyon egitimidir. Konslltasyon yapma becerisinin belli bir egitim gerektirdigi, okul
psikolojik danismani yetistiren lisans programlarinda konsiiltasyon egitimine yonelik derslerin de
oldugu/olmasi gerektigi belirtiimektedir (Aslan & Gilven, 2019; Bramlett & Murphy, 1998; Campbell,
1992; Gladding, 2013; Glven ve ark., (2016); Meyers, 2002; Newman, Barrett & Hazel, 2015; Rosenfield,
2014). Konsultasyon egitimi, sadece lisans veya lisansiisti programlarda degil genel olarak alanda galisan
okul psikolojik danismanlari icin de degerlendirilmesi gereken bir olgudur. Bir konsiltanin sectigi
midahaleyi en ¢ok etkileyen faktor, konsiiltanin profesyonel egitimi ve deneyimleridir (Gallessich, 1982;
Akt. Parsons & Kahn, 2005). Bu acidan bakildiginda dogru midahalenin secilebilmesi konsiltanin
yeterliligine, dolayisiyla egitim ve deneyimine bagl oldugunu séylemek mimkinddr.

Konsiltasyon konusu Amerika ve Avrupa llkelerinde oldukg¢a genis kapsamli bir literatiire sahip
olmasina ragmen Turkiye’de bu konuda yapilmis olan c¢alismalar oldukga sinirlidir. PDR lisans
programlarinin giris derslerinde deginilen fakat ardindan adeta unutulan konsiiltasyona Tirkiye’de hem
arastirma hem de egitim alaninda yeterince 6nem verilmemektedir (Erkan, 2018). Psikolojik danisma ve
koordinasyon rollerinin yaninda konsiiltasyon hizmeti sunmanin da okul psikolojik danismanlarinin temel
rolleri arasinda tanimlandigi (Carr, 2012; Erchul & Martens, 2010; Dougherty, 2005) distnuldigiinde bu
calismanin Tirkiye’deki okul psikolojik danismanlarinin rollerini islevsel bir bicimde yerine getirmelerine
destek olacagi dislintilmektedir. Okul psikolojik danismanlarinin konstltasyona iliskin bilgileri ile egitim
durumlarinin incelenmesi ve konsiiltasyona yonelik 6z-yeterlik diizeylerinin belirlenmesi konsiltasyonun
danisman egitimindeki degerini de gostermesi agisindan dnem tasimaktadir. Tiirkiye'de konsliltasyon 0z-
yeterligi konusunda gelistirilen veya uyarlanan herhangi bir 6lgme aracina rastlanmamistir. Bu nedenle
"Konsiiltasyon Oz-Yeterlik Olgegi"nin Tirkiye'de okul psikolojik danismanlarinin konsiiltasyon &z-
yeterligini Olgmek icin islevsel bir ara¢ oldugu ve bu alanda onemli bir eksikligi giderecegi
dustnilmektedir.

72



Binaz BOZKUR, Alim KAYA — Pegem Egitim ve Ogretim Dergisi, 11(1), 2021, 49-96

Bu cercevede bu calismanin birinci amaci, okul psikolojik danismanlarinin konsiiltasyon 6z-yeterlik
algilarini  belirlemek amaciyla Guiney, Harris, Zusho & Cancelli (2014) tarafindan gelistirilen
"Konsiiltasyon 6z-yeterlik Olgegi"nin Tirkce formunun psikometrik &zelliklerinin incelenmesidir.
Aragtirmanin ikinci amaci ise okul psikolojik danismanlarinin konsultasyona yonelik bilgi diizeyleri, egitim
durumlari, onleyicilik kapsaminda vyaptiklari konsiltasyon ¢alismalari, konsiltasyon hizmetlerini
ylratarken karsilastiklari zorluklar, ihtiyaglar ve destek kaynaklari, sunduklari konstltasyon hizmetinin
etkisinin arttirilmasi konusundaki 6nerileri ve konsiiltasyon hizmeti vermeye yonelik yeterlilik algilarinin

incelenmesidir.

Yontem

Arastirma kapsaminda iki ¢alisma yer almaktadir. Bunlar 6lgek uyarlamasi ve karma arastirma
yontemidir.

Calisma 1
Arastirmanin bu bélim bir 6lgek uyarlama galismasidir.
Arastirma Gruplari

Arastirmanin bu boéliminde iki farkl arastirma grubundan veri toplanmistir. Birinci ¢alisma grubu,
amach érnekleme yéntemiyle secilen ve Milli Egitim Bakanhigina bagli kurumlarda Rehber Ogretmen
unvaniyla ¢alisan 362 (223 kadin, 139 erkek ) kisiden olusmaktadir. Birinci arastirma grubundan galisma
kapsaminda uyarlanan 6lgegin yapi gegerliligi ve Cronbach Alpha i¢ tutarlilik katsayisinin hesaplanmasi
amaciyla veri toplanmistir. Tabachnick ve Fidell (2001) faktor analizi igin uygun érneklem biyiklGgiinin
madde sayisinin 5 kati kadar olmasinin yeterlik oldugunu belirtmislerdir. Bu kritere gére toplanan veri
sayisinin yeterli oldugu gézlenmektedir. Arastirmanin 2. arastirma grubu ise amaglh 6rnekleme ydontemi
ile secilen ve Milli Egitim Bakanligina bagli kurumlarda Rehber Ogretmen unvaniyla calisan 71 (37 kadin,
34 erkek) kisiden olusmaktadir. Bu gruptan test tekrar test glivenirligi icin veri toplanmistir.

Veri Toplama Araglari

Konsiiltasyon Oz-Yeterlik Olgegi: Bu ¢alisma kapsaminda uyarlanan ve okul psikolojik danismanlarinin
konsiiltasyon 06z-yeterligini 6lgmeyi hedefleyen 6lgegin orijinal adi Consultation Self-Efficacy Scale
(CSESYdir. Olcegin kuramsal altyapisi; konsiiltasyon &z-yeterlikleri ile ilgili literatiir ve konsiltasyon
egitimine yonelik standartlara gére olusturulmustur. Konsiiltasyon oz-yeterligi “kisisel farkindahk”,
“kisilerarasi iliski becerileri”, “iletisim becerileri”, “miidahale bilgisi ve becerileri”, “konsiiltasyon sireci
bilgisi”, “kalturel yetkinlik” becerileri olmwilcak lzere alti temel yeterlik altinda toplanmis ve orijinal
Olcegin madde havuzu bu temalara gére hazirlanmistir. Orijinal 6lgegin pilot uygulamasi okul psikolojisi
alaninda yiiksek lisans yapan 92 (% 88 kadin % 12 erkek) 6grenci lizerinde yapilmistir. Baslangicta “kisisel
farkindahk”, “kisilerarasi iliski becerileri”, “iletisim becerileri”, “midahale becerileri”, “siire¢ becerileri”,
“kiltlrel yetkinlik” olmak Uzere alti faktdr olusmasi planlanan 6lgegin yapilan agcimlayici faktor analizi
sonucunda tek faktorli bir yapi sergiledigi belirtilmistir. Bu durum; o6lgegi olusturan yapilarin birbiriyle
baglantil hatta ic ice gecmis olmasiyla agiklanmaktadir. Olcek 45 madde ve tek boyuttan olusmaktadir.
Olgekte her madde 1 (hic uymuyor)dan ,9 (tamamen uyuyor) ‘a dogru derecelendirilerek
yanitlanmaktadir. Orijinal 6lgegin Cronbach’s Alpha i¢ tutarlihk katsayisi .98 olarak hesaplanmistir

(Guiney et all, 2014).

Verilerin Toplanmasi: Birinci ¢alisma grubundan toplanan veriler Google form araciligiyla ve
katilimcilara e - mail ile ulasilarak toplanmustir. ikinci arastirma grubundan ise veriler katilimcilar ile bire
bir gorisulerek toplanmistir. Birinci ¢alisma grubundan veriler 2017 yilinda Mayis-Temmuz aylari
arasinda ikinci ¢calisma grubundan ise veriler 2017 yilinin Ekim-Aralik aylari arasinda toplanmistir.

Verilerin Analizi: Bu calismada verilerin analizinde SPSS 22. paket programi ve LISREL 87. paket
programi kullanilmistir. Arastirma kapsaminda toplanan nicel veriler igin ilk olarak, kayip ve ug degerler
analizi yapilmistir. Yapilan analizde 1. g¢alisma grubundaki 30 goézlem c¢oklu aykiri deger olmasi
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gerekgesiyle analize dahil edilmemistir. 2. ¢alisma grubunda toplam 41 kisiden toplanan veriler ikinci
uygulamada bu kisilere ulasilamadigi igin analize dahil edilmemistir. Arastirmada Dogrulayici Faktor
Analizi, Cronbach Alpha i¢ Tutarliik Katsayisi ve Pearson Momentler Carpimi Korelasyon Katsayisi
tekniklerinden yararlaniimistir.

Calisma 2
Arastirmanin Deseni

Bu calismada; karma arastirma yontemlerinden yakinsayan paralel desen kullanilmasina karar
verilmistir. Yakinsayan paralel desen; nitel ve nicel verilerin eszamanli olarak toplandigi ayri ayri analiz
edildigi ve sonuglarinin beraber yorumlandigi bir karma arastirma yontemi deseni tirtdur. (Creswell &
Plano Clark, 2011). Bu arastirmada yakinsayan paralel desenin segilmesinin nedeni hem nicel hem de
nitel verilerin esdeger oncelikte degerlendirilmesi, her iki verinin es zamanh toplanmasinin zaman
acisindan avantajli olmasi ve arastirmanin problemine de uygun olarak veriler arasindaki etkilesimin
ayrik veri toplamaya elverisli olmasidir.

Calisma Gruplari

Bu calismada iki farkli calisma grubundan veri toplanmistir. Birinci ¢alisma grubundan okul psikolojik
danismanlarinin konsiiltasyon 6z-yeterlik algisinin gesitli degiskenlere gore incelenmesi amaciyla veri
toplanmistir. Bu grup amagli 6rnekleme yontemiyle segilen ve Mersin ilinde Milli Egitim Bakanligina bagl
kurumlarda Rehber Ogretmen unvaniyla galisan 324 (195 kadin, 129 erkek). kisiden olusmaktadir.
Calisma grubunun % 15.1'i ilkokullarda galisirken % 46's1 ortaokul, % 34.3'U lise % 4.6'sI ise diger
kurumlarda (Anokul, RAM, 6zel egitim okulu) ¢calismaktadir.

ikinci calisma grubundan ise nitel veriler toplanmistir. Grup 30 kisiden olusmaktadir (15 kadin 15
erkek). Calisma grubunun % 40" ilkokullarda ¢alsirken % 30'u ortaokul, % 30'u ise liselerde
cahismaktadir. Calisma grubunun % 50’si alt % 50’si ise orta ve st sosyo-ekonomik statliye sahip
okullarda galisan psikololojik danismanlardan segilmistir.

Veri Toplama Araglari

Bilgi Toplama Formu: Katihmcilara iligkin yas, cinsiyet gibi demografik verilerin yani sira konsiiltasyon
ve konslltasyon 6z-yeterligi ile iliskili olabilecek degiskenlere yonelik bilgi toplamak icin arastirmaci
tarafindan gelistirilen “Bilgi Toplama Formu” kullanilmistir.

Goriisme Formu: Nitel verilerin toplanmasi icin arastirmaci tarafindan hazirlanan gérisme formu
kullaniimistir. Gériisme formu hazirlanirken 3't psikolojik danisma ve rehberlik 1'i de egitim bilimleri
alanindan olmak tizere 4 uzmanin gérusiine basvurulmus ve gelen 6neriler dogrultusunda formda gerekli
diizenlemeler yapilmistir. Hazirlanan form ile 3 tane pilot goérisme yapilmis, gorisme sorularinin
anlasilirligr ve arastirma amacina uygunlugu bu yolla incelenmistir. Gorlismeler alan yazinda da onerildigi
gibi (DiCicco-Bloom & Crabtree, 2006) 30 ila 60 dakika arasinda stirmustir. Gorusilen kisilerin onayi
alinarak ses kaydi yapiimistir. Gérliismeler arastirmaci tarafindan bire bir yapiimistir.

Konsiiltasyon Oz-Yeterlik Olcegi: Arastirmada, okul psikolojik danismanlarinin konsiiltasyon 6z-
yeterlik algilarini belirlemek amaciyla Guiney, Harris, Zusho & Cancelli (2014) tarafindan gelistirilen ve
Calisma 1’de Tiirkce'ye uyarlanan Konsiiltasyon Oz-Yeterlik Olgegi kullanilmistir. Olgek 45 maddelik ve
tek boyutlu bir dlcektir. Olgegin Cronbach Alpha i¢ tutarlilk katsayisi .97.8; test-tekrar test giivenirlik
katsayisi ise .81"dir.

Verilerin Toplanmasi: ilk arastirma grubunun verileri diizenlenen bir rehber 8gretmen toplantisi
dncesinde gerekli agiklamalar yapilarak toplanmistir. Biitiin veriler 2018 yili icerisinde toplanmustir. ikinci
calisma grubunda gorusilen kisilerin calistiklari okullara gidilerek goérismeler yapilmistir. Gortismeler
arastirmaci tarafindan yapilmistir. Bltlin veri toplama siirecinde gonullilik esas alinmistir ve bunun igin
bilgilendirilmis onam formu kullaniimistir.
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Verilerin Analizi: Bu calismada verilerin analizinde SPSS 22. ve QDA Miner Lite programlarindan
yararlanilmigtir. Nitel verilerin analizinde igerik analizi, nicel verilerin analizinde ise bagimsiz érneklemler
icin t testi, tek yonll varyans analizi ve Scheffe testinden yararlanilmistir. Verilerin analizi i¢in kullanilan
istatistiksel tekniklerin varsayimlari incelenmistir. Arastirma kapsaminda aranan parametrik varsayimlar
normallik (Kolmogorov Smirnov p > .050), varyansin homojenligi ve katilimcilarin birbirinden bagimsiz
olmasi varsayimlaridir. F degeri anlamli bulunan sonuglar igin farkin hangi gruplar arasinda oldugunun
belirlenmesi amaciyla Scheffe testinden vyararlanilmistir. Scheffe testinin segilmesinin nedeni
varyanslarin homojen olmasi ve Scheffe testinin gézlem sayilarinin esit olmasi sayiltisini dikkate almayan
bir post hoc test tiiri (Scheffe, 1959; akt. Kayri, 2009) olmasidir. Nitel verilerin glivenirligi icin ise
tesadifi olarak segilen 6 ( Katiimcilarin % 20'si) goériismeye ait desifreler baska bir arastirmaci tarafindan
belirlenen temalar tzerinden tekrar kodlanmistir. Glvenirligin hesaplanmasinda Miles & Huberman’in
(2015) onerdigi gtivenirlik formilu (Glvenirlik= Gorus Birligi / Gorls Birligi+Goruas Ayrihgl) teknigi
kullaniimistir. Yapilan analizde kodlayicilar arasi glvenirlige iliskin Miles ve Huberman gtivenirlik degeri
.87 olarak hesaplanmistir. Miles ve Huberman (2015) kodlayicilarin goris birliginin en az % 80 olmasi
gerektigini belirtmektedirler. Bu 6lglte gore .87 olarak hesaplanan giivenirlik degeri yeterlidir.

Bulgular
Calisma 1'e Ait Bulgular
Olgek Uyarlama Siireci

Olgek uyarlama siirecinde ilk etapta kullanilmasi planlanan élcek incelenmis ve calismanin amacina
uygun olduguna karar verilerek Dr. Guiney'den e - posta yoluyla izin alinmistir. izin alindiktan sonra
olcegin dil gecerligi, yapi gecerligi ve glivenirligi icin calismalar yurutilmustir. Asagida bu sirecler ve
sonuglar 6zetlenmistir.

Dil Gegerligi

Olgek &ncelikli olarak hem Tiirkgeye hem de ingilizceye hakim olan 6 uzman (3 kisi psikolojik danisma
ve rehberlik alanindan 3 kisi ingilizce alanindan) tarafindan birbirinden bagimsiz olarak ingilizceden
Tirkge ’ye gevrilmis ve sdz konusu maddeyi en iyi ifade ettigi diislinilen geviriler benimsenerek 6lgegin
Tiirkge formu olusturulmustur. Olgegin Tiirkge formu psikolojik danisma ve rehberlik alanindan 2, 6lgme
ve degerlendirme alanindan 2 uzmanin gorisi alinarak tekrar dizenlenmistir.

Pilot Uygulama

Olusturulan formun pilot uygulamasi psikolojik danisma ve rehberlik bélimi 4. sinif lisans
Ogrencilerinden 48 Kkisilik bir grup Uzerinde gergeklestirilmis ve 6grencilerden gelen geribildirimler
dogrultusunda oOlcegin bazi maddelerindeki ifadeler diizeltilerek uygulama formu olusturulmustur.

Yapi Gegerliligi

Uyarlanan olgegin yapi gecerligini saglamak amaciyla Dogrulayici Faktér Analizi (DFA) yapilmasina
karar verilmistir . Genelde var olan bir yapinin veya kuramin test edilmesinde dogrulayici faktor analizi
teknigini kullanmanin daha uygun oldugu belirtilmektedir (Gingor, 2016).

Dogrulayici Faktér Analizi: DFA'nin yapilabilmesi icin test edilmesi gereken 6nemli bir varsayim tek
ve ¢ok degiskenli aykiri degerlerdir. Tek degiskenli aykiri degerlerin arastiriimasi igin gdzlenen her bir
degiskene iliskin z degerinin +3.29 ile -3.29 arasinda olmasi gerekmektedir (Tabachnick ve Fidell, 2001).
Analizde tek degiskenli aykiri degere rastlanmamistir. Cok degiskenli aykiri degerlerin arastirilmasi
siirecinde ise Mahalanobis uzakligi hesaplanmistir. Bu uzakhga iliskin dagihm x* de ki-kare dagihmina
uyumlu dagilim sergiler. X2(45, p< 0.001) = 80,03 degeri lzerinde olan 30 gézlem ¢oklu aykiri deger olmasi
gerekgesiyle analize dahil edilmemistir.

Dogrulayici faktor analizinin ayirt edici o6zelliklerinden biri de model uyum istatistiklerinin
hesaplanabilmesidir. Kline (2016) DFA’da RMSEA, x2 degeri, CFl ve SRMR degerlerinin raporlanmasini
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onermektedir. Uyum indekslerinin degerlendiriimesinde ise Olgitlerin gesitlilik gosterdigi gézlenmekle
birlikte ki kare / serbestlik derecesinin 5 ve asagisi olmasi, karsilastirmali uyum indeksinin (CFl) .90 Gzeri
olmasi (1’e yaklastikga uyum artar), gerektigi belirtilmektedir (Simer, 2000). Yaklasik hatalarin ortalama
karekokid (RMSEA) degerine iliskin ise bazi kaynaklarda .006’ya kadar olan degerler kabul edilebilir
degerler olarak gorulirken (Thompson, 2002) bazi kaynaklarda (Simer, 2000) ise 0.08’e kadar olan
degerler kabul edilebilir degerler olarak degerlendirilmektedir. Tabahnick ve Fidell (2001) ise RMSEA igin
0.10°u zayif uyum degeri olarak kabul etmektedirler. SRMR degeri icin ise .08 ve daha kiiglk degerler
kabul edilebilir degerlerdir(Hu & Bentler, 1999). Bu galisma kapsaminda uyarlanan Konsiiltasyon Oz-
yeterlik Olgeginin uyum iyiligi indeksleri Tablo’ 1’de sunulmustur:

Tablo 1.

Dogrulayici faktér analizi icin uyum indeksleri

X sd P X'/ sd RMSEA CFI SRMR
4473.19 945 0,00 4.73 0.13 0.97 0.06

Analiz sonucunda ortaya ¢ikan uyum indeksleri incelendiginde model ve veri arasinda yer alan
uyumum yeterli oldugu gézlenmektedir. 5 veya daha kiigiik deger almasi gereken x?/sd orani 4.73 olarak
hesaplanmistir. Degerinin 0.90 ve Ustli olmasi beklenen CFI .96’dir. Aldig1 deger .08 ve alti olmasi
beklenen SRMR degeri .06 olarak hesaplanmistir. RMSEA degeri ise kabul edilen sinirlarin biraz
Uzerindedir ve zayif uyuma isaret etmektedir ancak bu durumun 6lgegin tek boyutlu ve 45 maddenin
ayni faktorde toplanmasindan kaynaklanabilecegi diisiinilmektedir. Cinkii RMSEA modeldeki degisken
ve ifade sayisi arttikca yikselme egilimindedir ve dolayisiyla az sayida ifadeyi destekleyen bir istatistik
olarak (Yaslioglu, 2017) degerlendirilmektedir. Bu yoniyle bakildiginda RMSEA degerinin isaret ettigi
zayif uyumun tolere edilebilir oldugu dislnilmektedir. Model—veri uyumunu temel alan dogrulayici
faktor analizi ile ilgili sonuglar, Sekil 3'te verilmistir.

Yukarida yapilan dogrulayici faktor analizine iliskin standartlastirilmis ¢oziimleme degerlerine ait
diyagram verilmistir. Asagidaki tabloda ise bu sonuclar t degerleri ve R? degerleri ile beraber
sunulmustur.

Standartlastirilmis ¢oziimleme degerleri her bir maddenin (gbzlenen degiskenin) kendi gizil
degiskeninin (ait oldugu faktoriin) ne kadar iyi bir temsilcisi olduguna iliskin fikir vermektedir. Tablodaki
degerler incelendiginde en diisik degerin .54; en yiiksek degerin ise .86 oldugu gozlenmektedir.
Dolayisiyla .30’un altinda degerin bulunmamasi biitin maddelerin yapi ile uyumlu oldugunu
gostermektedir.

Gizil degiskenlerin gozlenen degiskeni aciklama durumlarina iliskin t degerleri 1.96’y1 astiginda
parametre tahminleri .05 dizeyinde ve 2.56’yi astiginda ise .01 dizeyinde manidardir (Cokluk,
Sekercioglu ve Buyukozturk, 2014). Maddelere ait t degerleri incelendiginde ise biitin degerlerin
2.56'nin lzerinde oldugu goézlenmektedir. Bu nedenle bitin gostergelerin .01 dizeyinde manidar t
degeri verdigi gorilmektedir. Maddelerin regresyon katsayilari yani aciklayicihk varyanslar
incelendiginde ise, en yiksek katkiyr 19. maddenin (0.74) en disik katkiyr 39. maddenin (0.29) sagladigi
gorilmektedir.

Konsiiltasyon 6z-yeterlik Olgeginin Giivenirligi

Olgegin Cronbach Alpha i¢ tutarlik katsayisi .98'dir. Olgegin giivenirligi icin test tekrar test giivenirligi
hesaplanmistir. Olgek 2 hafta arayla uygulanmasiyla elde edilen verilerle hesaplanan test-tekrar test
givenirlik katsayisi .81'dir.
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Tablo 2.

Dogrulayici Faktor Analizine Ait Standartlastiriimis Yiikler t ve R’ Degerleri.

Madde No Standartlagtirilmig Coziimleme Degerleri t degerleri R’
1 0.59 14.82 0.35
2 0.70 14.52 0.49
3 0.69 14.43 0.48
4 0.72 15.13 0.52
5 0.75 16.14 0.57
6 0.76 16.17 0.57
7 0.71 14.83 0.50
8 0.75 16.03 0.56
9 0.66 13.39 0.43
10 0.67 13.82 0.45
11 0.79 17.12 0.62
12 0.79 17.30 0.63
13 0.81 17.76  0.65
14 0.80 17.51 0.64
15 0.81 18.03 0.66
16 0.78 16.83 0.60
17 0.82 18.11 0.67
18 0.78 17.02 0.61
19 0.86 19.63 0.74
20 0.84 19.07 0.71
21 0.78 17.06 0.61
22 0.80 17.57 0.64
23 0.82 18.19 0.67
24 0.81 17.88 0.66
25 0.83 18.66 0.69
26 0.78 16.82 0.60
27 0.69 14.22 047
28 0.74 15.67 0.54
29 0.81 17.81 0.65
30 0.81 17.76  0.65
31 0.82 18.19 0.67
32 0.85 19.16 0.72
33 0.84 18.94 0.71
34 0.74 15.81 0.55
35 0.60 11.91 0.36
36 0.63 12.56 0.39
37 0.68 14.13 0.47
38 0.67 13.89 0.46
39 0.54 10.55 0.29
40 0.70 14,55 0.49
41 0.68 13.93 0.46
42 0.76 16.43 0.58
43 0.75 15.89 0.56
44 0.72 15.15 0.52
45 0.71 14.83 0.50
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Calisma 2'ye Ait Bulgular
Nitel Verilerin Analizine iliskin Bulgular

Calismanin nitel verileri arastirmanin amaglari dogrultusunda analiz edilmis ve elde edilen bulgular
asagida sunulmustur.

Okul psikolojik danismanlarinin  konsiltasyonu tanimlamalarina iliskin bulgular Tablo 3'te
sunulmustur.

Tablo 3.
Okul Psikolojik Danismanlarinin Konstiltasyon Tanimlarina iliskin Bulgular.

Kategoriyi ifade eden gériismeci sayisi

Kategoriler (Frekans)(N=30) %
Alanyazina Uygun Tanim 10 33.33
Alanyazin Disi Tanimlar 10 33.33
Bilgi Perspektifli Tanim 5 16.66
Meslektas Dayanismasi Perspektifli Tanim 5 16,66

Tablo 3’te goriilen okul psikolojik danismanlarinin konsiltasyona tanimlarinin ayrildigi kategoriler ve
bunlara iliskin agiklama ve 6rnekler asagida sunulmustur:

Alanyazina Uygun Tanim: Bu kodlama kapsamina giren ifadeler okul konsiiltasyonu literatirindeki
tanimlarla uyumlu olan ifadelerdir. ifadelerin % 33.33'i bu kapsamdadir. Ornegin bu kategoriye alinan
bir gériismeci konsiltasyonu soyle tanimlamaktadir:

"Konstiltasyon bizim kollarimizdan birisi. Hizmetlerimizden birisi. Velilere 6gretmenlere sikca herhangi
bir konu hakkinda dolayli yoldan égrenciye veya bireye yardimci olmak igin basvurdugumuz bir
yol.”(G1).

Bilgi Perspektifli Tanim: Okul psikolojik danismanlarinin % 16.66's1 konsiiltasyonu sadece bilgi verme
veya bilgilendirme siireci olarak tanimlamislardir. Ornegin bu kategoriye alinan bir gériismeci
konsultasyonu soéyle tanimlamaktadir:

"Konsiiltasyon denince égretmenlere yardimci olma konusu. Ogretmenleri ya da kisileri herhangi  bir
konuda bilgilendirmeyi anliyorum. (G20)".

Meslektas Dayanismasi (Akran Siipervizyonu) Perspektifli Tanim: Bu kategoriye alinan ifadeler
konsiiltasyonu akran slpervizyonunun tanimina uygun yani meslektaslar arasindaki goris alisverisi
olarak tanimlayan ifadelerdir. Bu kategoriye alinan bir gériismeci konstiltasyonu séyle tanimlamaktadir:

"Konsliltasyon genelde meslek 6rgiitii veya meslektaslar arasindaki bilgi alisverisi olarak veya daha
énce deneyimlenmis ¢calismalar varsa bunla ilgili bilgi alisverisi olarak biliyorum ben. (G10 )"

Alanyazin Disi Tanimlar: Konsiltasyonu okul konsiiltasyonu alanyazinina uygun olmaya bir bicimde
tanimlayan ifadeler bu kategoriye alinmistir. Ornegin bir goriismeci "Bireyle ilgili bilgi toplama
calismalari geliyor akllma benim" (G19)" diyerek konsiltasyonu bilgi toplama hizmetleri ile
karistirmaktadir.

Tanimin yani sira okul psikolojik danismanlarinin konsiltasyon modellerine iligskin bilgilerinin olup
olmadigi da incelenmistir. Gortsulen okul psikolojik danismanlarinin higbirinin konsiiltasyon modellerine
iliskin bilgilerinin olmadigi gézlenmistir. Ornegin bir gériismeci bu konuda su sekilde cevap vererek bu
konuda hissettigi eksikligi dile getirmistir:

"Maalesef, bilgim yok. Biz sadece hani nasil diyeyim sana hani el yordamiyla bu isi yapiyoruz ashnda.
Kesinlikle eksikligini duyuyoruz."(G25.)"

Okul psikolojik danismanlarinin  konsiltasyon ve psikolojik danisma arasindaki farkini nasil
algiladiklari gesitli kategoriler altinda toplanmis ve bulgular Tablo 4'te sunulmustur.
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Tablo 4.
Okul Psikolojik Danismanlarinin Konsiiltasyon Ve Psikolojik Damsma Ayirimina liskin  Verdikleri
Cevaplarin Analiz Sonuglari.

Kategoriyi ifade Eden
Goriismeci Sayisi

Kategoriler (Frekans) (N=30) %
Psikolojik Danigmayi Konsiiltasyondan Daha Profesyonel Bulma 10 33.33
Dogrudan Yardim Dolayh Yardim Farki 7 2333
Bireysel Calisma - Ekip Calismasi Farki 6 20.00
Ayrim Yapamama 4 1333
Konsiltasyonu Psikolojik Danismaya Destek Hizmeti Olarak Gérme 3 10.00
Genel Toplam 30 100

Tablo 4'te okul psikolojik danismanlari tarafindan yapilan ayrimlarin ayrildigi kategoriler ve bunlara
iliskin aciklama ve ornekler asagida sunulmustur:

Konsiiltasyona Kiyasla Psikolojik Danismayr Daha Profesyonel Bulma: Psikolojik danismayi
konsiltasyona oranla daha ¢ok uzmanlik bilgisi ve becerisi gerektiren bir hizmet olarak dile getiren
ifadeler bu kapsamda degerlendirilmistir. Ornegin bu kategorideki bir gériismeci konsiiltasyon ve
psikolojik danigma farkini soyle ifade etmektedir:

"Aralarinda ¢ok gliglii bir farkhlik var. Psikolojik danisma daha ¢ok 6grencinin merkeze alindigi, ¢ok
farkli tekniklerin kullanildigi, hem deneyim hem de kuramsal bilgiye sahip olmamiz gereken bir siireg.
Konstiltasyon siireci ise bazen ¢ok kendiliginden de gerceklesebiliyor. Herkes konsiiltasyon ¢alismasi
yapma becerisi farkli farkli derecelerde olabilir ama psikolojik danisma bambaska(G4)."

Psikolojik Danismayi1 Dogrudan Konsiiltasyonu Dolayli Bir Yardim Hizmeti Olarak Degerlendirme:
Psikolojik danismayi dogrudan konsiltasyonu ise dolayh bir midahale olarak degerlendiren ifadeler bu
kategoride yer almaktadir. Ornegin bu kategoriye alinan bir gériismeci konsiiltasyon ve psikolojik
danisma farkini soyle ifade etmektedir:

"Psikolojik danismada dogrudan ¢ocukla ¢alisiyoruz yani merkeze ¢ocugu aliyoruz ama
konsiiltasyonda yine merkezde ¢ocuk var ama veliye, idareye, 6gretmene ¢ocuga nasil yaklasilir, nasil
daha uygun olur iizerinde duruyoruz. Bu aradaki fark bence. Yani dogrudan ve dolayli olarak diye
kisaca tanimlayabiliriz (G7)."

Psikolojik Danismayi Bireysel Calisma Odakli- Konsiiltasyonu Ekip Calismasi Olarak Degerlendirme:
Okul psikolojik danismanlarinin % 20.00'si konsiltasyon ve psikolojik danisma farkini bireysel ¢alisma ve
ekip calismasi farki ekseninde acgiklamislardir. Ornegin bu kategoriye alinan bir goriismeci konsiltasyon
ve psikolojik danisma farkini séyle ifade etmektedir:

" Psikolojik danisma danisan ve danisman arasinda daha ¢ok bireysel bir sey ama  konsiiltasyon
daha grup halinde daha ¢ok ortak calismanin bir eseri diye diisiiniiyorum. Isbirligi yani (G5).

Ayrim Yapamama: Okul psikolojik danismanlarinin % 13.33'U konsiiltasyon ve psikolojik danisma
hizmetlerinin ayirimini yapamamislardir. Ornegin bu kategoriye alinan bir gdriismeci bu ayirimi
yapamadigini soyle ifade etmektedir:

"Konstiltasyon daha kurallara bagl... Kafamda éyle net bir ayrimini yapamadim"(G18).

Konsiiltasyonu Psikolojik Danismaya Destek Hizmeti Olarak Gérme: Okul psikolojik danismanlarinin
% 10'u konsiiltasyonun psikolojik danismaya destek bir hizmet oldugunu ifade etmislerdir. Ornegin bu
kategoriye alinan bir gériismeci diislincesini soyle ifade etmektedir:

"Séyle; psikolojik danisma verebilmem icin konsiiltasyona ihtiyacim var. Once ¢ocugun hayatina dair
cevresindeki kisilerle konsiiltasyon yaparim sonra buna gére yapacagim danismayi planlarim.
Danisma igin bir asama olarak séyleyebilirim konsiiltasyonu. (G26)."
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Okul psikolojik danismanlarinin konsiltasyon ile ilgili bilgilerini nasil edindiklerine iliskin verdikleri
cevaplar gesitli kategoriler altinda toplanmig ve bulgular Tablo 5'te sunulmustur.

Tablo 5.
Okul Psikolojik Danismanlarinin Konsiiltasyona iliskin Bilgi Edinme Yollari ile ilgili Cevaplarinin Analiz
Sonuglari.

Kategoriler Kategoriyi ifade Eden Goriismeci Sayisi (Frekans)(N=30) %
Sadece Ders Sireglerinde 15 50.00
Sadece Deneyimlerle 8 26.66
Dersler + Deneyim 4 13.33
Diger Alternatif Yollarla 3 10.00

Yapilan analizde okul psikolojik danismanlarinin konsiltasyon ile ilgili bilgilerini gesitli sekillerde
edindiklerini ifade ettikleri gozlenmektedir. Konuya iliskin verilen cevaplarin ayrildigi kategoriler, bunlara
iliskin aciklama ve ornekler asagida sunulmustur:

Sadece Ders Siireglerinde: Konsiltasyon ile ilgili bilgilerini Gniversitede cesitli derslerin icinde
edindiklerini ifade eden katilimcilar bu kategori altinda toplanmistir. Ornegin bu kategoriye alinan bir
gorismeci soyle bu durumu soyle ifade etmistir:

"Lisansta ama hangi ders oldugunu hi¢ hatirlamiyorum. Muhtemelen bu okulda uygulama
derslerinde 6grenmisimdir (G6,).”

Sadece Deneyimlerle: Konsultasyon ile ilgili bilgilerini alanda galisirken deneyim ile edindiklerini ifade
eden katilimcilar bu kategori altinda toplanmistir. Ornegin bu kategoriye alinan bir gériismeci bunu séyle
ifade etmektedir

"Daha ¢ok deneyim... Odrenci ile ilgili bir sorun yasadidimizda yeri geldiginde RAM ile isbirligine
gidiyoruz.. Siireg icerisinde deneyimle, maruz kalarak 6greniyoruz (G8)"

Dersler + Deneyim: Konsiltasyon ile ilgili bilgilerini hem liniversitede gesitli derslerin igcinde hem de
alanda galisirken deneyim ile edindigini belirten katilimcilar bu kategori altinda toplanmistir. Bu
kategoriye alinan bir gériismecinin konu ile ilgili ifadesi su sekildedir:

"Yani lisans egitiminde aldigimiz dersler vardi, onlarin icinde aldigimiz bilgiler vardi, arkasindan da
okulun ihtiyaglarina déniik olarak égretmenler ve idarecilerden  sorunlar dogrultusunda talep
oldugunda bunu yapma firsati ediniyoruz. Daha ¢ok pratik icinde oluyor. Bence lisanstan ziyade
deneyim (G4)."

Diger Alternatif Yollarla: Konsiiltasyon ile ilgili bilgilerini dersler ve deneyim disindaki kaynaklardan
edindiklerini veya bu konuda herhangi bir bilgileri olmadigini ifade eden katilimcilar bu kategoride
toplanmistir.

Okul psikolojik danismanlarinin konsiltasyon ile ilgili bagimsiz bir ders alip almadiklari incelenmis ve
gorisilen okul psikolojik danismanlarindan sadece bir tanesi bu dersi bagimsiz olarak aldigini ifade
ederken 29 tanesi ise almadigini belirtmistir. Ornegin bir gériismeci bu konuda hissettigi eksikligi dile
soyle getirmistir:

"Lisansta da sonrasinda da ders almadim. Sadece arkadaslar arasinda hocalarla konustugumuz
kadariyla (G1).

Okul psikolojik danismanlarinin konsiiltasyon ile ilgili aldiklari egitimin yeterliligine iliskin verdikleri
cevaplar gesitli kategoriler altinda toplanmis ve bulgular Tablo 6'da sunulmustur.
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Tablo 6.
Konsiiltasyona Egitimlerinin Yeterliligine iliskin Okul Psikolojik Danismanlarinin Verdikleri Cevaplarin
Analiz Sonuglari.

Kategoriler Oneriyi ifade Eden Goriismeci Sayisi (Frekans)(N=30) %
Yetersiz Bulanlar 22 73.33
Kismen Yeterli Bulanlar 4 13.33
Yeterli Bulanlar 4 13.33
Genel Toplam 30 100

Yapilan analizde okul psikolojik danismanlarinin aldiklari konsiltasyon egitiminin yeterliligine iliskin
yeterli, yetersiz ve kismen yeterli goriisini dile getirdikleri goézlenmektedir. Konuya iliskin verilen
cevaplarin ayrildigi kategoriler, bunlara iliskin agiklama ve érnekler asagida sunulmustur:

Yetersiz Bulanlar: Konsultasyon ile ilgili aldiklari egitimi yetersiz buldugunu ifade eden katilimcilar bu
kategori altinda toplanmistir. Bu kategori katilimcilari % 73.33'lin{ olusturmaktadir. Ornegin bir katilimci
konsultasyon egitimi konusundaki distlincesini soyle ifade etmektedir:

"Lisans egitimi aldigimizda olayin rehberlik boyutundan bagimsiz daha ¢ok psikolojik danisma
lizerine ders aliyoruz, odaklaniyoruz. Alana ¢ikinca psikolojik danismanin biraz geri planda kaldigini,
konsiiltasyonun ¢ok daha énemli oldugunu bizzat gériiyorum, gézlemliyorum. O yiizden yeterli degil
(G7)."

Kismen Yeterli Bulanlar: Bu kategoride kismen yeterli bulan kisiler yer almaktadir. Ornegin bir
katilimci konsiltasyon egitimi konusundaki diistincesini soyle ifade etmektedir:

"Kismen yeterli diyecegim. Bilgi diizeyinde yeterli ama uygulama diizeyinde yetersiz oldugunu
diisiintiyorum. Yani uygulama diizeyinde bir ¢alisma yapmadik ¢iinkii (G18)."

Yeterli Bulanlar: Bu kategori katilimcilari % 13.33'iin{ olusturmaktadir. Ornegin bu kategorideki bir
katilimci konsiiltasyon egitimi konusundaki diistincesini soyle ifade etmektedir:

"Kesinlikle, hicbir zaman kendi adima ay sunu nasil yapacagim diye diisiinmedim. Gayet iyi bir egitim
oldugunu diisiinliyorum" (G26).

Okul psikolojik danismanlarinin  yaptiklari  konsiiltasyon ¢alismalarinin  etkililiginin — arttirilmasi
konusundaki 6nerileri nelerdir?

Okul psikolojik danismanlarinin sunduklari konsiltasyon hizmetlerinin etkililiginin arttiriimasi
konusundaki 6nerilerinin neler oldugu cesitli kategoriler altinda toplanmis ve bulgular Tablo 7'de
sunulmustur.

Tablo 7.
Okul Psikolojik Danismanlarinin Konsiiltasyon Hizmetlerinin Etkililiginin Arttirilmasi  Konusundaki
Onerilerine lliskin Cevaplarinin Analiz Sonuclari.

Oneriyi ifade Eden Goriismeci

Kategori Sayisi (Frekans)(N=30) %
Hizmetigi Egitim Verilmeli 14  46.70
Kuclk Grup /Atdlye Calismalari Yapiimal 10 33.30
Lisans ve Lisansustiinde Dersler Agilmali 8 26.70
Diger Paydaslar da Egitilmeli 6 20.00
Konsiiltasyonda Muhatap ve Siirecin Sinirlari Belirlenmeli 3 10.00
Kaynak Yayinlar Olusturulmal 2 6.70
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Tablo 7'de gorilen kategoriler ve bunlara iliskin agiklama ve 6rnekler asagida sunulmustur:

Hizmetici Egitim Verilmeli: En sik dile getirilen 6neri konsultasyon konusunda hizmetici egitimlerin
verilmesi 6nerisidir (% 46.70). Konu ile ilgili 6rnek bir ifade asagida alintilanmistir:

“Ben sunu disiiniiyorum; kesinlikle bizim lniversitede aldigimiz egitimin bu isi yapmak icin yeterli
olmadigini diisiinliiyorum. Konsiiltasyon da bunlardan bir tanesi yani daha detayl bilgi verilebilir.
Meslege basladiktan sonra da bir hizmet i¢i egitim seklinde bir egitim verilebilir (G25).”

Kiigiik Grup veya Atélye Calismalari Yapiimali: Okul psikolojik danismanlari tarafindan konsiltasyon
hizmetlerinin etkiligini arttirmak icin dile siklikla (% 33.30) dile getirilen 6nerilerden biri de konsultasyon
ile ilgili atdlye calismasi veya kuglik grup calismasi seklinde uygulamali ve etkilesimin yiiksek oldugu
egitim calismalarinin yapilmasidir. Ornegin bu kapsamda degerlendirilen bir ifade asagida sunulmustur:

“Hizmet igi egitim ¢ok kalabalik oluyor o yiizden ben yararl bir ¢alisma oldugunu diisiinmiyorum.
Daha kiigiik gruplarla ve vaka lizerinden ilerleyerek yapilmasi ve ézellikle gercekten katilmak isteyen
gondillii kisilerle ve bir uzman ile yiiriitiilecek bir egitimin daha yararl olacagini diistiniiyorum” (G30).

Lisans ve Lisansiistiinde Dersler Ag¢ilmali: Psikolojik danisma ve rehberlik lisans ve lisansisti
programlarinda konsiltasyon ile ilgili derslerin agilmasi 6nerisi de konstltasyon hizmetlerinin etkililiginin
arttirlmasi igin dile getirilen bir 6neridir. Bu konudaki 6rnek bir ifade asagida sunulmustur:

“[sterim ki egitimler lisans diizeyinde olsun ¢iinkii iiniversite bittikten sonra kisi géreve baslamis
oluyor ve hizmet ici galismalari pek yararl olmuyor” (G15).

Diger Paydaslar (Yonetici, Ogretmen, Veli) da Egitilmeli: Konsiiltasyon konusunda okuldaki diger
paydaslarin (yonetici, 6gretmen, veli) da egitilmesi okul psikolojik danismanlari tarafindan dile getirilen
bir diger oneridir. Bu kategorinin dile getirilme sikhgl % 20’dir. Bu konudaki 6rnek bir ifade asagida
sunulmustur:

“Sadece biz degil gretmenlerin idarecilerin de konstltasyon nasil olmali hakkinda egitilmeli (G28).”

Konsiiltasyonda Muhatap ve Siirecin  Sinirlari  Belirlenmeli: Konsliiltasyon sirecinin ve
konstltasyonda muhataplarin netlestirilmesi gerektigine yonelik dneriler de okul psikolojik danismanlari
tarafindan dile getirilmistir. Ornegin bu konuda okul psikolojik danismanlaari sdyle ifadeler
kullanmislardir:

“Konsliltasyon siirecinin net, olmasi sinirlarin gizilmesi daha glivende hissettiriridi (G14).”

Kaynak Yayinlar Olusturulmali: Okul psikolojik danismanlari tarafindan konsiltasyon hizmetlerinin
etkililigini arttirmak icin dile getirilen bir diger oOneri de konsiltasyon konusunda basih
materyallerin/kaynaklarin olusturulmasi 6nerisidir. Konu ile ilgili 6rnek ifade asagida sunulmustur:

“Sey de olabilir diye diistiniiyorum bir kaynak da yaratilabilir. Yapilandirilmis hale getirilip hepimizin
ortak kullanabilecedi kaynaklar. Lisans, yliksek lisans, doktora ve ya hizmet i¢i egitimlerde de ona
gore kaynaklar materyaller ¢cikarsa bizim igin iyi olur diye diistiniiyorum (G24).”

Okul psikolojik danismanlarinin konsiltasyon hizmeti sunarken karsilastiklari zorluklar ve bu
konudaki ihtiyaclarinin neler oldugu cesitli kategoriler altinda toplanmis ve bulgular Tablo 8'de
sunulmustur.

Okul psikolojik danismanlarinin konsiltasyon hizmeti sunarken karsilastiklari zorluklar ve bu
konudaki ihtiyaglarinin neler olduguna iliskin bulgular Tablo 8'de gorilmektedir. Konuya iliskin verilen
cevaplarin ayrildigi kategoriler, bunlara iliskin agiklama ve 6rnekler asagida sunulmustur:

Velilerden Kaynaklanan Zorluklar: Velilerin 6grencinin sorunlarina ilgisiz olmasi, okula gelmemesi
veya okula geldiginde de isbirligine acik olmamasi bu kapsamda degerlendirilmistir. Bu konuda bir
goriismeci yasadigl zorlugu soyle ifade etmistir:
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“Velilerle konsiiltasyon yapmak istedigimizde, érnedin, 6grenci staj yaptigi yerde tacize ugrad. Veliyi
ariyoruz ben g¢alisiyorum gelemem diyor. Ne yapacadiz ¢6zmemiz lazim bu problemi. Bilmiyorum izin
alip gelemem diyor. Gelmen lazim bu senin ¢ocugunla ilgili 5nemli bir problem diyoruz (G22).”

Tablo 8.
Okul Psikolojik Danismanlarinin Konsiiltasyon Hizmeti Sunarken Karsilastiklari Zorluklar ve Bu Konudaki
ihtiyaglarina iliskin Cevaplarinin Analiz Sonuglari.

ilgili Zorluk/ ihtiyaci Dile Getiren Kisi

Kategoriler Sayisi (Frekans) (N=30) %
Velilerden Kaynaklanan Zorluklar 14 46.70
Ogretmenlerden Kaynaklanan Zorluklar 11 36.70
Rehberlige Yonelik Olumsuz Tutumlar/ Unvan Sorunlari 11 36.70
Burokratik Sorunlar/prosedurler 7 23.30
Bilgi Eksiklikleri 6 20.00
Fiziksel Kosullar /Cevresel Kosullar 5 16.70
iletisim Konusundaki Zorluklar 5 16.70
Diger Zorluklar ve ihtiyaglar 7 23.30

Ogretmenlerden Kaynaklanan Zorluklar: Okul psikolojik danismanlari tarafindan en cok dile
zorluklardan biri de konsiiltasyon sirecinde 6gretmenlerin isbirligine acik olmamalari ve kidem vyili
ylksek olan veya kisisel nedenlerle konsiiltasyon sirecinin saghkli bir bicimde yiritilmesine zorluk
ctkaran dgretmenlere iliskin zorluklardir. Ornegin bu konuda iki gériismecinin ifadeleri su sekildedir:

“Ogretmenlerin bazen ¢alismalara katiima konusunda diren¢ noktalari var. Zaman kaybi olarak
gériiyorlar (G4)”

“Ogretmen arkadaslarla ilgili sunu séyleyebilirim: Kidemi daha diisiik olanlar daha aciklar isbirligi
yapmaya (G18)”

Rehberlige Yénelik Olumsuz Tutumlar/ Unvan Sorunu: Bu kategori en sik dile getirilen zorluklardan
biridir. Bu kategoriye iliskin 6rnek ifadeler asagida sunulmustur:

“Rehberlik ve psikolojik danismanin gerekligine inanmayan bir idare ise ¢calismalari gerceklesmekte
zorlandiginiz sikinti yasadiginiz zamanlar olabiliyor (G29.“

“Etkili konsultasyon, etkili ¢alisma yapilabilmesi konusunda (6gretmen kadrosunda olmak) kadro ve
unvan konusu bence 6nimuzi kesiyor (G11). ”

Biirokratik Sorunlar/Prosediirler: Biirokratik sorunlar ve prosedirler nedeniyle konsiltasyon
calismalarinin aksadigini belirten gériismecilerin ifadeleri bu kapsamda degerlendirilmistir. Ornegin bu
konuda bir gériismeci yasadigi zorluklari soyle ifade etmistir:

“En cok karsilastigimiz zorluk; isi yaziya dékmek, resim yapmak, tutanak tutmak ben en ¢ok orda
zorlaniyorum, belgelendirmekte (G14).”

Bilgi Eksiklikleri: Konsiiltasyon hizmetlerini sunarken hem konsiltasyon konusundaki bilgi eksiklikleri
hem de muhataplarinin belirsizligi vb. konularda zorluk yasadiklarini belirten gériismecilerin ifadeleri bu
kapsamda degerlendirilmistir. Ornegin bu kapsamda degerlendirilen bir gériismecinin ifadesi su
sekildedir:

“En temelde kuramsal temellerini (konsiiltasyonun) bilmeyisimiz. Bu konuda bireysel psikolojik
danisma teknikleri yardimiyla bir iletisim kurmaya ¢alisiyoruz.. Konsiiltasyon modelleri hakkinda ya
da yapilmasi gereken asamalarda dikkat edilmesi gereken hususlar konusunda ¢ok titiz bir ¢alisma
ylrttilmiyor (G1).”
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Fiziksel Kosullar /Cevresel Kosullar: Konsiiltasyon hizmetlerini sunarken fiziksel kosullar veya
cevresel kosullar nedeniyle zorluk yasadigini ifade eden gorlismecilerin ifadeleri bu kategoride
degerlendirilmistir. Ornegin bu konuda bir gériismeci yasadigi zorluklari sdyle dile getirmektedir:

“Ornegin velilerle c¢alisma yapacaginiz zaman salonunuz yoksa erteleme veya bir celsede
yapabilecekken sekiz — on oturuma bélme seklinde olabiliyor. Ki bu zorlayici oluyor. Cok zaman ve
enerji kaybi olabiliyor (G27).

iletisim Konusundaki Zorluklar: Zaman zaman konsiiltasyon yapilan kisi ve/veya kurumlarla iletisim
bazinda sorun zorluk yasadigini ve karsisinda iletisim kurabilecegi muhataplara ihtiya¢ duydugunu ifade
eden gériismeciler bu kapsamda degerlendirilmistir. Ornegin bir gériismeci bu konu ile ilgili diisiincesini
soyle ifade etmistir:

“Karsimdaki insan iletisime kapaliysa bununla ilgili sikintilar yasiyorum (G28).

Diger: Okul psikolojik danismanlarinin konsiltasyon galismalarini yiritlrken karsilastiklari zorluklar
ve ihtiyaclar kapsaminda dile getirilen ve bir kategori olusturmayan ifadeler bu baslk altinda
toplanmustir.

Okul psikolojik danigmanlarinin konsiiltasyon hizmeti sunarken destek kaynaklari neler, ve/veya
kimler olduguna iliskin bulgular

Okul psikolojik danismanlarinin konsultasyon hizmeti sunarken destek kaynaklarinin neler/kimler
oldugu cesitli kategoriler altinda toplanmig ve bulgular Tablo 9'da sunulmustur.

Tablo 9.
Okul Psikolojik Danismanlarinin Konsiiltasyon Hizmeti Sunarken Destek Kaynaklarinin Neler/Kimler
Olduguna iliskin Cevaplarinin Analiz Sonuclari.

ilgili Destek Kaynagini Dile Getiren kisi

Kategoriler Sayisi (Frekans) (N=30) %
Okul idaresi 13 43.30
Diger Psikolojik Danismanlar (Diger Meslektaslar) 11 36.70
Ogretmenler 11 36.70
Okul Disindaki Diger Kurum ve Uzmanlar 7 23.30
RAM 6 20.00
Aileler 4 13.30
Diger Destek Kaynaklari 4 13.30

Konuya iliskin verilen cevaplarin ayrildigi kategoriler, bunlara iliskin aciklama ve 6rnekler asagida
sunulmustur:

Okul idaresi: Okul psikolojik danismanlarinin konsiiltasyon hizmetini sunarken destek kaynagi olarak
en cok (% 43.30) okul idaresini gdsterdikleri gzlenmektedir. Ornegin bu konuda bir gériismeci idareden
aldig1 destegin 6nemini soyle ifade etmektedir:

"Yéneticiler sizi desteklediginde bir¢cok problem daha ¢ok ¢6ziime kavusabiliyor. Mesela sizin
yaptiginiz bir seminere idareciniz gelip katildiginda 6gretmen arkadaslar daha ¢ok katilmaya istekli
olabiliyor. Yéneticilerin bu anlamda rol olmasi 6nemli diye diisiiniiyorum (G18)."

Diger Psikolojik Danismanlar (Diger Meslektaslar): Okul psikolojik danismanlarinin konsiltasyon
hizmetini sunarken destek kaynagi olarak belirttikleri bir diger grup ise okullarda calisan diger
meslektaslaridir (% 36.70). Ornegin bu konuda bir gériismeci diger meslektaslarindan destek aldigini
soyle ifade etmektedir:

"Kendi Rehber Ogretmen arkadaslarimiz var alanda ekstra egitim yapanlar...Onlar da geliyor, destek
veriyor. Ust editim kurumlarinda, farkli okullarda ¢alisan Rehber Ogretmen arkadaslar destek veriyor.
Bu bizim isimizi ¢ok kolaylastiriyor (G14)."
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Ogretmenler: Okul psikolojik danismanlarinin konsiiltasyon hizmetini sunarken destek kaynagi olarak
belirttikleri bir diger grup ise ogretmenlerdir (% 36.70). Ornegin bu konuda bir gérismeci
O0gretmenlerden destek aldigini s6yle ifade etmektedir:

"Ogretmenlerimiz basta isbirlijine direnc gésterseler de son zamanlarda daha iyi noktadayiz.
Ogretmenlerin de isbirligine acik olmalari destekleyici oluyor (G27)."

Okul Disindaki Diger Kurum ve Uzmanlar: Okul disindaki diger kurum ve uzmanlarin destegi de okul
psikolojik danismanlari tarafindan konsiltasyon konusunda destek kaynagi olarak dile getirilmistir. Konu
ile ilgili 6rnek bir ifade asagida alintilanmistir:

"Konusma Terapisti bir arkadasim var. Fizyoterapist akrabam var. Cevremizdeki editimli kisilerden
yardim istiyorum. Cevresi genis olanlardan 6grenci icin destek gerekiyorsa onlardan destek istiyoruz.
Mezitli Toplum Sagligi, cevremizdeki en yakindaki Saglik Ocagi bunlar cok yardimci oluyor. Is ve Isci
bulma Kurumundan meslek danismanlari destek oluyor (G14)..."

Rehberlik Arastirma Merkezi: Rehberlik arastirma merkezini destek kaynagi olarak belirten
goriusmecilerin ifadeleri bu kapsamda degerlendirilmistir. Bu kategorinin dile getirilme orani % 20.00'dir.
Konu ile ilgili 6rnek bir ifade asagida alintilanmustir:

"Bizim destek kaynaklarimiz diger meslek arkadaslarimiz yani bélgede ¢alisan arkadaslarimiz
RAM'daki ¢alisan arkadaslarimiz olsun zorlandigimiz konularda ihtiyacimiz olan noktalarda destek
icin basvurdugum kisiler oluyor. Genellikle bir konuda zorlaniyorsam o konuda birinin yardimina
ihtiyacim varsa bu kisilerle iletisim kuruyorum genellikle (G1)".

Aileler: Okul psikolojik danismanlarinin konsiiltasyon hizmetini sunarken destek kaynagi olarak
belirttikleri bir diger grup ise ailelerdir (% 13.30). Ornegin bu konuda bir gériismeci 6gretmenler ve okul
idaresiyle birlikte ailelerden de destek aldigini sdyle ifade etmektedir:

"En biiyiik destek kaynadimiz 6Gretmenler. Daha sonra okul idaresi ve aileler. Ugiinden bilgi aldigimiz
zaman bizim isimiz daha dogru ilerliyor (G12)."

Diger Destek Kaynaklari: Okul psikolojik danismanlarinin konsiiltasyon hizmetini sunarken destek
kaynagi olarak belirttikleri ve yukarida sayilan kategorilere girmeyen ifadeler bu kapsamda
degerlendirilmistir.

Nicel Verilerin Analizine iliskin Bulgular

Okul psikolojik danismanlarinin konsiltasyon 6z-yeterlik algisi puanlarinin kidem yili degiskenine gore
hesaplanan ortalama ve standart sapma degerleri Tablo 10'da verilmistir.

Tablo 10.
Okul Psikolojik Danismanlarinin Kidem Yili Dediskenine Gére Konsiiltasyon Oz-yeterlik Algisi Puanlarinin
Ortalama ve Standart Sapmalari.

Kidem Yih N X Ss
0-5 53 300,77 43,65
6-10 83 313,55 44,08
11-16 63 322,09 42,28
16 ve Gstu 125 323,39 46,63
Total 324 316,92 45,22

Tablo 10'da kidem vyili arttikga konsliltasyon 0Oz-yeterlik algisi puan ortalamalarinin da arttigi
gozlenmektedir. Bu farkin anlamli olup olmadigini belirlemek igin tek yonli varyans analizi, farkhligin
kaynagini bulmak igin ise Scheffe testi uygulanmistir. Analiz sonuglari Tablo 11'de sunulmustur:
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Tablo 11.
Okul Psikolojik Danismanlarinin Kidem Yili Degiskenine Gére Konsliltasyon 6z-yeterlik Algisi Puanlarinin
Ortalamalarinin Karsilastirlmasina iliskin Varyans Analizi ve Scheffe Testi Sonuglari.

Varyansin Kaynagi Kareler Toplami Sd Kareler Ortalamasi F P Anlamli Fark
Gruplar Arasi 21680,90 3 7226,97 3,619 ,013 0-5-16 ve Ustl
Gruplar igi 638975,01 320 1996,80

Toplam 660655,91 323

Tablo 11’de gorildiGgi gibi okul psikolojik danismanlarinin konstltasyon 6z-yeterlik algisi puanlari
kidem yili degiskenine gore anlamli olarak farklilasmaktadir. Farkliligin kaynagini belirlemek icin yapilan
Scheffe testi sonuglarina gore bu fark 16 yil ve st kidem yilina sahip olan grup ile O - 5 yil arasinda
kidem yilina sahip olan grup arasindadir.

Okul psikolojik danigmanlarinin  konsultasyon 6z-yeterlik algisi puanlarinin "gahstiklari egitim
kademesi" degiskenine gore hesaplanan ortalama ve standart sapma degerleri Tablo 12'de verilmistir.

Tablo 12.
Okul Psikolojik Danismanlarinin Calistiklari Egitim Kademesi Dediskenine Gére Konsiiltasyon 6z-yeterlik
Algisi Puanlarinin Ortalama ve Standart Sapmalari.

Egitim Kademesi N X Ss
ilkokul 49 334,96 41,16
Ortaokul 149 316,30 42,18
Lise 111 312,05 49,40
Diger 15 300,20 42,06
Toplam 324 316,92 45,23

Tablo 12'de egitim kademesi arttikca konsiiltasyon Oz-yeterlik algisi puan ortalamalarinin disttga
gozlenmektedir. Bu farkin anlamli olup olmadigini belirlemek icin tek yonlt varyans analizi, farkhligin
kaynagini bulmak icin ise Scheffe testi uygulanmistir. Analiz sonuglari Tablo 13'te sunulmustur:

Tablo 13.
Okul Psikolojik Damismanlarinin Cahstiklari E§itim Kademesi Dediskenine Gére Konsiiltasyon Oz-yeterlik
Algisi Puanlarinin Ortalamalarinin Karsilastirimasina iliskin Varyans Analizi ve Scheffe Testi Sonuclari.

Varyansin Kaynagi Kareler Toplami Sd Kareler Ortalamasi F p Anlamli Fark
Gruplar Arasi 22833,41 3 7611,14 3,819 .010 ilkokul-Lise
Gruplar igi 637822,50 320 1993,20

Toplam 660655,91 323

Tablo 13’te gorildigi gibi okul psikolojik danismanlarinin konsiltasyon 6z-yeterlik algisi puanlari
cahistiklari egitim kademesi degiskenine gore anlamh olarak farkhilagsmaktadir. Farkhhigin kaynagini
belirlemek igin yapilan Scheffe testi sonuglarina gére bu fark ilkokulda galisan grup ile lisede ¢alisan grup
arasindadir. ilkokulda ¢alisan grubun puanlari anlaml diizeyde daha yiiksektir.

Okul psikolojik danismanlarinin konsiltasyon dersi alma durumlarina gore konsiltasyon 0z-
yeterlikleri puanlarina iliskin t testi sonuglari Tablo 14'te sunulmustur. Yapilan analizde okul psikolojik
danismanlarinin  konsiiltasyon dersi alma durumu degiskenine gore puanlari anlamh olarak
farklilasmaktadir. Konstltasyon ile ilgili ders aldigini ifade eden grubun puan ortalamalari anlamli
diizeyde daha yiksektir.
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Tablo 14.
Okul Psikolojik Danismanlarinin Konsiiltasyon Dersi Alma Durumuna Gére Konsiiltasyon Oz-yeterlik Algis
Puanlarina iliskin t Testi Sonuclari.

Konsiiltasyon Dersi Alma Durumu N X Ss Sd T P
Dersi Alan 81 325.95 43.53 322 2.086 .04
Dersi AlImayan 243 313.90 45.46

Okul psikolojik danismanlarinin PDR mezunu olma durumlarina gére konsiltasyon 6z-yeterlik algisi
puanlarina iliskin t testi sonuglari Tablo 15'te sunulmustur:

Tablo 15.
Okul Psikolojik Danismanlarinin PDR Mezunu Olma Durumuna Gére Konsiiltasyon Oz-yeterlik Algisi
Puanlarina iliskin t Testi Sonuclar.

Mezuniyet Alani N X Ss Sd T P
PDR Mezunu 257 319.91 45.69 322 2.479 .02
Alan dis 67 305.43 41.74

Yapilan analizde okul psikolojik danismanlarinin PDR mezunu olma durumu degiskenine gore
puanlari anlamh olarak farklilagmaktadir. PDR mezunu oldugunu ifade eden grubun puan ortalamalari
diger alanlardan mezun oldugunu ifade eden grubun ifade eden grubun puan ortalamalarindan anlamh
diizeyde daha yiksektir.

Tartisma Sonug ve Oneriler

Arastirma kapsaminda Tiirkce'ye uyarlanan Konsiiltasyon Oz-yeterlik Olceginin gegerli ve giivenilir bir
dlgme araci olduguna dair kanitlara ulasilmistir. Ornegin yapilan dogrulayici faktdr analizinde dlgegin
orijinal yapisina da uygun olarak tek faktorll bir yapi sergiledigi ve uyum indekslerinin kabul edilebilir
sinirlar igerisinde oldugu goézlenmistir. Bu sonuglar 6lgegin Turk kiltiirinde de bir karsiligi oldugunu ve
benzer bir yaplya isaret ettigini géstermektedir. Olcegin Cronbach Alpha i¢ tutarlilik katsayisi .97'dir,
oOlcegin test tekrar test giivenirlik katsayisi ise .81 olarak hesaplanmistir. Bu bulgular 6lgegin glvenilir bir
olgme araci oldugunu ve okul psikolojik danismanlarinin konsiiltasyon 6z-yeterliginde kullanilabilecegini
gostermektedir.

Okul konsiltasyonu ile ilgili Turkce Olgme araglarinin bulunmadigl goéz 6niinde bulundurularak
uyarlanan 6lgme aracinin bu konuda yapilacak olan ¢alismalara katki saglayacagi distintilmektedir. Yine
konstltasyon hizmetleri ile ilgili kiiltire uygun 6lgme araglarinin gelistirilmesinin bu konuda yapilacak
olan arastirmalarda kolaylik saglayacagl distnilmektedir. Bu kapsamda velilere, 6gretmenlere ve
idarecilere yonelik olarak konsiiltasyon hizmetlerinin durumunu ve etkisini olgen 6lcme araglarinin
gelistirilmesi gerekmektedir.

Arastirma 2 Kapsaminda Elde Edilen Bulgularin Tartisilmasi ve Yorumu

Arastirmanin sonuglarina gore okul psikolojik danismanlari ¢ogunlukla konsiiltasyonu alanyazina
uygun bir bicimde tanimlayamamakta ve konsultasyonu psikolojik danismaya oranla daha az 6nemliymis
gibi algilanmakta veya psikolojik danisma ve konsiiltasyonun ayirimini  yapamamaktadirlar.
Konsiltasyonun dayanmasi gereken kuramsal altyapisi yani konsiltasyon modelleri konusunda ise
psikolojik danismanlarin herhangi bir bilgisinin olmadigi saptanmistir. Okul psikolojik danismanlarinin
konsiiltasyon konusundaki bilgilerinin eksik olusu konsiiltasyon yapmadiklari anlamina gelmemektedir.
Burada deneyimin etkisi 6n plana ¢ikmakta ve okul psikolojik danismanlari ¢ogunlukla konsiltasyon
bilgilerini deneyim ile elde etmektedir. Bu nedenle deneyimli psikolojik danismanlarin konsiltasyon

88



Binaz BOZKUR, Alim KAYA — Pegem Egitim ve Ogretim Dergisi, 11(1), 2021, 49-96

konusunda kendilerini daha yeterli algiladiklari distnilmektedir. Bunun, egitim sirecinde olan
eksikliklerin yani sira Turkiye’de psikolojik danisma ve rehberlik alaninin literaturiiniin konsiltasyon
konusunda oldukga sinirli kalmasindan da kaynaklanabilecegi dusunilmektedir.

Okul psikolojik danigmanlarinin psikolojik danisma ve konsiiltasyon arasindaki farki nasil algiladiklari
incelendiginde ise psikolojik danismayi konsiltasyona oranla daha profesyonel bulma ve daha uzmanhk
gerektiren bir midahale olarak degerlendirme veya konsiiltasyonu psikolojik danisma miidahalesine
yardimci bir midahale olarak gorme gibi degerlendirmeler ortaya ¢ikmistir. Bu degerlendirmeler
literatiir ile de uyumludur. Ornegin Korkut — Owen ve Owen (2008) psikolojik danismanlarin psikolojik
danisma miidahalesi ile iligkili ifadeleri diger rol ve islevlerinde daha oncelikli olarak gordiikleri ve
psikolojik danigmanlarin dogrudan hizmetleri dolayli hizmetlerden daha fazla 6nemli bulduklari
sonucuna ulagmislardir. Bu konuda ulasilan bir diger bulgu; psikolojik danisma ve konsiltasyon ayirimi
yapamayan psikolojik danismanlarin olmasidir. Bu durumun bilgi eksikliginden kaynaklandigi
distuntlmektedir. Dougherty (2005) konsiiltan psikolojik danisma veya psikoterapi konusunda egitimli
ise konslltasyon sirecinin yanhs bir bicimde kolaylikla psikoterapi silirecine donusebildigini
belirtmektedir. Ozellikle bu ayirimi yapamayan psikolojik danismanlarin bu hataya diisme riskinin yiiksek
oldugunu séylemek mimkiindir. Gériisiilen psikolojik danismanlarin bir kismi konsiiltasyon ve psikolojik
danisma farkini alanyazin ile uyumlu bir bicimde yapmistir fakat bu kisilerin orani ¢alisma grubunun
yarisindan azdir. Bu durum ise konsiiltasyon hizmetlerinin dneminin anlasilamamasi ve bu hizmetlerin
amacina uygun bir sekilde sunulmamasi riskini beraberinde getirmektedir.

Gorusiulen okul psikolojik danismanlarinin tamaminin konsiltasyon modelleri konusunda bilgilerinin
olmadig1 gozlenmistir. Bu bulgu ile benzer olarak Given ve ark. (2016) yaptiklari bir ¢alismada okul
psikolojik danismanlarinin konsiiltasyon ile ilgili olarak en ¢ok konsiiltasyon modelleri ve yontemleri
konusunda egitime ihtiya¢ duyduklari sonucuna ulasmisken; Karakus (2008) ise psikolojik danismanlarin
kullandiklari bir konsiltasyon modelinin bulunmadigi ve konsiltasyon modelleri hakkinda yeterli bilgiye
sahip olmadiklarini belirtmektedir. Yine benzer olarak Aslan ve Giiven (2019) da okul psikolojik
danismanlarinin konsiiltasyon modelleri konusunda bilgileri olmadigini saptamislardir. Ozellikle yurtdisi
literatirde konsiltasyonun amacina ulasmasi icin kuramsal bir altyapisinin olmasi gerektigi siklikla
tartistimistir.  Cesitli  konsilltasyon modellerinin  etkiligini inceleyen arastirmalarin da oldugu
gozlenmektedir (Hurwitz, Kratochwill ve Serlin, 2015;) Guli, 2005; Sheridan ve ark., 2001; Warren, 2013).
Bu modellerle ilgili Tirk¢e kaynagin olmamasi ve 6zellikle PDR lisans programlarinin mifredatinda yer
almamasi okullarda galisan psikolojik danismanlarin konsiltasyonun kuramsal temelli modellerinden
tamamen habersiz olmasini da beraberinde getirmektedir. Bu durum ise okul psikolojik danismanlarini
konsiiltasyona yonelik bir gergeve igerisinde hizmet sunma avantajindan yoksun birakmakta ve okullarda
ylratalen konsiltasyonun muglak sinirlar icerisinde yiritilmesine yol agmaktadir.

Okul psikolojik danismanlarinin konsultasyon ile ilgili bilgilerini nasil edindikleri de arastirma
kapsaminda incelenmis ve egitimin en sik belirtilen bilgi edinme yolu oldugu ifade edilmistir. Bu durum
konsiiltasyon egitiminin 6nemini godstermektedir. Literatiirde bu bulguyu destekleyen sonuglara
rastlanmaktadir. Ornegin Giltekin ve Aricioglu (2009) konsiiltasyon konusunda egitim aldigini belirten
psikolojik danismanlarin % 88’inin bu egitimi lisanstaki gesitli derslerinin icinde aldigini belirtmistir. Ders
siireglerinden sonra en ¢ok dile getirilen bilgi edinme yolu ise deneyimdir. Bu sonuglar literatiir ile de
uyumludur. Ornegin Gallessich (1982; Akt. Parsons ve Kahn, 2005), bir konsiltanin sectigi miidahaleyi en
cok etkileyen faktoriin, profesyonel egitimi ve deneyimleri oldugunu belirtmektedir. Ozellikle egitimin
yeterli olmayisi deneyimi daha da énemli hale getirmektedir.

Mesleki deneyime isaret eden kidem vyili degiskenine gore de okul psikolojik danismanlarinin
konsultasyon 0z-yeterlik algilari incelendiginde kidem yili arttikga yeterlilik algisinin da arttigl ve kidemi
yani mesleki deneyimi en az olan grup ile en fazla olan grup arasinda deneyimi fazla olan grup lehine
anlamh farkhlik oldugu gozlenmistir. Bu bulguyu destekleyen calismalara literatiirde rastlanmaktadir.
Ornegin Guiney ve ark. (2014) yaptiklari bir calismada okul psikolojik danismanlarinda konsiiltasyon 6z-
yeterliginin alanda ¢alisma deneyimi olmayan grupta en dislik; orta diizeyde deneyimi olan grupta orta,
ylksek diizeyde deneyimi olan grupta daha yiiksek oldugu, ayrica yil bazinda deneyimin konsiiltasyonun
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anlamali bir yordayicisi oldugu sonucuna ulasmislardir. Guiney ve Zibulsky (2017) tarafindan yapilan bir
diger calismada da deneyim ve egitim alma degiskenlerinin ortak etkisinin anlamli oldugu ve bu
degiskenlerin konstliltasyon 6z-yeterliginde pozitif etkileri oldugunu belirtmislerdir. Konsiiltanin deneyimi
arttikga konsiiltasyon konusundaki miidahale repertuari da artmakta ve bu nedenle psikolojik
danismanlarin kendilerini konsiltasyon konusunda daha yeterli algiladiklari distinilmektedir.

Okul psikolojik danismanlarinin yaklasik %97’sinin lisans egitimleri sirasinda konsiltasyon ile ilgili bir
ders almamis olmalari, danismanlarin Ggte ikisinin konstltasyon kavraminin ilgili alanyazin ile uyumlu bir
tanimini yapamamalarini agiklar niteliktedir. Nicel verilerde ise ders almadigini ifade etme orani % 75'tir.
Okul psikolojik danismanlarinin konsultasyon 6z-yeterlik algilari konsultasyon ile ilgili bagimsiz ders alma
degiskenine gore incelendiginde ise ders aldigini ifade eden grup lehine anlamh bir farklilik oldugu
gozlenmektedir. Tirkiye’deki PDR lisans programlarinda 2018 yilinda konsiltasyon dersinin eklendigi
(HEI, 2018) ve sadece lisanslstl bazi programlarda konsiltasyon dersinin yer aldigi disiintldiigiinde bu
dersi aldigini ifade eden kisilerin daha c¢ok farkli derslerin icinde konsiltasyon konusunda bilgi almis
olabilecegi dustinilmektedir. Arastirmanin bulgulariyla paralel olarak Aslan ve Giiven (2019) tarafindan
yapilan bir arastirmanin sonuglari da okul psikolojik danismanlarinin lisans ve lisansilstiinde
konsultasyona yonelik ders almadiklarini gostermistir. Yine Giltekin ve Aricioglu tarafindna yapilan
¢alismada da benzer olarak okul danismanlarinin % 71'nin konsiltasyon konusunda egitim almadiklari
saptanmistir. Literatlirde ayrica konsiltasyon 6z-yeterliginde egitim almanin olumlu etkisini vurgulayan
arastirmalar bulunmaktadir. Ornegin Guiney ve ark. (2014) tarafindan yapilan bir arastirmada
konstltasyon 6z-yeterliginin konsiltasyon konusunda ders almayan ve alanda ¢alisma deneyimi olmayan
grupta dasiik oldugu sonucuna ulasilmistir. Yine Guiney ve Zibulsky (2017) tarafindan yapilan bir
arastirmada da konsiltasyon konusunda egitim alma ve deneyimin ortak etkisinin anlamli oldugu ve
konsiltasyon konusunda egitim almanin konsiltasyon 6z-yeterliginde artis sagladigina yonelik bulgular
elde edilmistir.

PDR programlarindan mezun olan okul psikolojik danismanlarinin konsiltasyona iliskin yeterlilik algis
diger bolimlerden mezun olanlardan anlamli diizeyde daha yiiksektir. Bu sonuglar konsiltasyon 6z-
yeterliginde egitimin 6nemini gostermesi agisindan 6nemlidir. Dogan (2000) Psikolojik danisma ve
rehberlik egitimi almamis kisilerin psikolojik danisman (rehber 6gretmen) olarak atanmasinin rehberlik
hizmetlerin kalitesinin dlismesinde etkili olan en 6nemli etmen oldugunu belirtmektedir. PDR
programlarindaki bazi dersler dogrudan olmasa da konsiltasyona yonelik yeterlilikleri icermektedir.
Ozellikle okul psikolojik danismanligi ile ilgili dersleri bu kapsamda degerlendirmek mimkiindiir. Yine
psikolojik danisma ve konsiiltasyon miidahalesi birbirinden farkli yonleri olsa da benzer yonleri de olan
mudahalelerdir. Bu nedenle bu becerileri edindirmeye yonelik derslerin de konsiltasyon 6z-yeterligini
olumlu yonde etkiledigi dislintilmektedir.

Okul psikolojik danismanlarinin konstltasyon ile ilgili aldiklari egitimin yeterliligine iliskin algilari
incelendiginde ise yetersiz bulanlarin ¢ogunlukta oldugu goézlenmistir. Bu bulgu literatiirdeki bazi
arastirma sonuclar tarafindan da desteklenmektedir. Ornegin Aslan ve Giiven (2019) okul psikolojik
danismanlarinin konsiltasyon egitimlerini yetersiz bulduklari sonucuna ulasmistir. Tuzgdl-Dost ve Keklik
(2012) tarafindan yapilan arastirmada ise okul psikolojik danismanlarinin egitimlerini 6zellikle uygulama
yoniyle yetersiz bulduklari belirtilmistir. Kaya ve Yildirim (2017), psikolojik danismanlarin konstltasyon
yapma konusunda kendilerini yetersiz hissettiklerini saptamislardir. Given ve ark. (2016) da okul
psikolojik danismanlarinin en ¢ok konsiiltasyon modelleri ve yontemleri konusunda egitime ihtiyac
duyduklari sonucuna ulasmislardir.

Turkiye'deki okullarda psikolojik danismanlar tarafindan verilen konsiiltasyon hizmetlerinin mevcut
durumuna bakildiginda bilgi diizeyinde hatta tanim boyutunda bile ciddi eksiklikler oldugu gézlenmistir.
Okul psikolojik danismanlarinin konsiltasyon konusundaki bilgi eksikliginin temelleri ise konsiltasyon
egitimi konusundaki eksikliklere dayanmaktadir. Arastirmanin sonuglari okul psikolojik danismanlarinin
konsultasyon konusunda egitim alma oraninin olduk¢a disik oldugunu ve konsiiltasyon egitimlerini
cogunlukla yetersiz bulduklarini gostermektedir. Arastirmanin nicel verilerine ait sonuglar, konsiltasyon
konusunda ders alan psikolojik danismanlarin ve PDR lisans programlarindan mezun olan psikolojik
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danismanlarin konsiltasyon 6z-yeterlik algisinin anlamh dizeyde daha yiksek oldugunu géstermektedir.
Yani yeterli diizeyde olmasa da egitim almak, konsiiltasyon 6z-yeterliginde etkili olmaktadir.

Okul psikolojik danismanlarinin konsultasyon hizmeti sunarken karsilastiklari zorluklar ve ihtiyaglar
genellikle paralel oldugu icin beraber degerlendirilmistir. Ornegin velilerden kaynaklanan zorluklar
dillendirildiginde ayni zamanda aile katilimina daha ¢ok ihtiya¢ duyuldugu da gézlenmistir. Tuzgél - Dost,
ve Keklik (2012) de okul psikolojik danismanlarinin ilgisiz / isbirligi yapmayan velileri karsilasilan zorluklar
arasinda saydiklarini  saptamuslardir. Benzer olarak Seyhoglu (2016) rehberlik hizmetlerinin
ylratilmesinde velilerin desteklerinin yetersiz oldugunu belirlemistir. Akbas (2001) ise yeterli dizeyde
veli katiliminin psikolojik danisman ve okuldaki diger paydaslarin (idare, 6gretmen) isbirliginin yluksek
dizeyde olmasini saglayan bir faktoér oldugu sonucuna ulagmistir.

Ogretmenlerin isbirligine acik olmamalari, kidem yili yiiksek olan 6gretmenlerin calismalara katilim
konusunda direng géstermeleri gibi durumlar da zorluklar kapsamda dile getirilmistir. Mesleki rollerinin
zorluklari, calisma kosullari ve egitimlerindeki eksiklikler 6gretmenlerin mesleklerinde zorlamalarina yol
acmakta ve konsiltasyona olan ihtiyaglarini arttirabilmektedir (Dinkmeyer ve Carlson, 2006). Fakat
ogretmenler konsiltasyon talep ettiklerinde yaptiklari isle ilgili bir sorun oldugunu kabul etseler bile
konstiltasyona gelis nedenleri genellikle értiktir. Bunun nedeni ise cogunlukla bilgi ve beceri eksikligini
kabul etme konusundaki "iyi bir 6gretmen isini yardimsiz da yapabilir, yetkin bir 6gretmen butin
¢ocuklarla c¢alisabilmelidir, vb." mantikdisi dusincelerdir (Erchul ve Martens, 2010). Okul psikolojik
danismanlarinin 6gretmenlerle calismanin zorluklariyla bas etmesi igin hiyerarsik olmayan ve olumlu bir
iliski kurmasi 6nemlidir. Sonug olarak 6gretmenlerle konsiiltasyonda esit bir iliski ve karsilikli olarak
birbirinin uzmanligindan faydalanmanin énemli oldugu distnilmektedir. Bu becerilerin ve yeterliligin
kazanilmasi da okul psikolojik danismanlarinin konsiltasyon konusunda alacaklari teorik ve pratik
egitimlerle miimkin olacaktir.

Okul psikolojik danigmanlarinin konsiltasyon hizmeti sunarken karsilastiklari ve birbiriyle iliskili
oldugu disiinilen diger zorluklar ise PDR hizmetlerine yonelik olumsuz tutumlar ve unvan sorunlari,
birokratik sorunlar/prosedirler, bilgi eksiklikleri, fiziksel ve cevresel kosullarin yetersizligi ile ilgili
zorluklardir. Bu calisma kapsaminda 6gretmen ve yoneticilerin tutumunu olumlu olarak degerlendiren
psikolojik danismanlarin konsiltasyon 6z-yeterliginin daha yiliksek oldugu saptanmistir. Tuzgél-Dost ve
Keklik (2012) tarafindan yapilan bir calismada da yonetici ve 6gretmenlerin PDR hizmetlerine iliskin
onyargih tutumu, gérev taniminin net olmamasi, gercek¢i olmayan ve gérev alani disindaki beklentilerin
okul psikolojik danismanlarinin karsilastigi zorluklar arasinda sayildigi saptanmistir. Akbas (2001) ise
rehberlik hizmetlerine yoénelik olumlu tutumun okulda isbirligini arttiran bir faktér oldugunu
belirlemistir. Aydin (1988) rehberlik hizmetlerinin 6grenciler ve rehberlik galismalari ile yakindan ilgili
olmasi gereken okul maddarleri ve 6gretmenlerce yeterince benimsenmedigini belirtmekte ve psikolojik
danismanlarin rol ve islevlerindeki belirsizliklerin kendi gorevleri saymadiklari bazi biirokratik isleri de
Ustlenmek zorunda kalmalari ile sonuglandigini ifade etmektedir. Bu c¢alisma kapsaminda da okul
psikolojik danismanlarinin benzer zorluklari dile getirmeleri yaklasik 20 yil dnce tartisilan sorunlari hala
var oldugunu géstermesi agisindan dikkat cekicidir.

PDR hizmetlerine ayrilan bitgenin yetersizligi (Aydin, 1988) ve rehberlik servislerinin ihtiya¢ duydugu
yeterli fiziksel mekan, arag ve gereg ile yeterli personelin saglanamamasinin (Dogan, 2000) da yillar 6nce
okul PDR hizmetlerinin 6nilindeki engeller olarak tartisildigi gbzlenirken bu ¢alismada daha az oranda da
olsa ayni sorunlarin devam ettigi gbzlenmistir.  Okul psikolojik danismanlarinin konsiiltasyon hizmeti
sunarken destek kaynaklarinin neler/kimler oldugu da incelenmistir. Destek kaynagi olarak en sik dile
getirilen kaynak okul idaresidir En sik dile getirilen destek kaynaginin okul idaresi olmasini okul idaresinin
okuldaki konsultasyon hizmetlerinin kapsaminin ve kabul edilme 6lciisiiniin belirlenmesinde etkili bir gli¢
olmasi ve tersi durumda ise engelleyici bir rol tstlenmesi (Bramlett & Murphy, 1998) ile iliskilendirmek
mimklnddr. Velilerin destek kaynagi olarak en az dile getirilen grup olmasi da zorluklar kisminda en sik
dile getirilen zorlugun velilerden kaynakli olmasi ile paraleldir.
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Destek kaynaklari igcinde sayilan ve konsiiltasyonun muhatabi olan gruplardan farkli olarak 6n plana
¢ikan bir destek ise diger psikolojik danismanlardan yani meslektaglardan alinan destektir. Meslektas
dayanismasi literatlirde akran slipervizyonu olarak da adlandirilmakta ve okullarda goérev yapan
psikolojik danigsmanlarin kisisel ve mesleki sorunlariyla bas etmelerini saglamak igin bilgi, beceri ve teknik
paylasimlar agisindan etkili oldugu belirtiimektedir (Coban & Esen, 2005). Akran kelimesi daha ¢ok
benzer yasta olmaya vurgu yapsa da burada kast edilen yas degil mesleki boyuttaki bir benzerliktir. Okul
psikolojik danismanlarinin  meslektaslarini  destek kaynagl olarak ifade etmelerinde akran
stipervizyonunun olumlu etkisinin yani sira akran slpervizyonunu konsiiltasyon ile karistirmalarinin da
etkili oldugu distiniimektedir. Konsiiltasyon bilgisiyle ilgili bulgularda ve yorumlarda da deginildigi gibi
arastirma kapsaminda gorisulen okul psikolojik danismanlarinin  bir kisminin konsiltasyonu,
meslektaslariyla yaptiklari goriis aligverisi olarak tanimlamiglardir. Bu goérislerde tip alaninda yapilan
konsultasyonun doktorlar arasi bilgi alisverisi olarak bilinmesinin de etkisi oldugu distiniilmektedir. Oysa
tip alaninda bile farkli uzmanliklar arasinda konsiltasyon hizmetine basvuru s6z konusudur. Dolayisiyla
psikolojik danismanlarin birbirleriyle olan dayanisma ve paylasimlarinin konsiltasyon degil daha ¢ok
akran stipervizyonu kapsamina girdigi distinilmektedir.

Ozellikle dnemli bir uygulama alani olan ama Tiirkiye’de literatiirde ve miifredatta ¢ok az yer
bulabilen okul konsiiltasyonu konusunda yapilan bu arastirmanin 6nemli bir eksikligi giderdigi
disinilmektedir. Arastirmanin sonuglari ve alanda galisan okul psikolojik danismanlarinin sunduklar
konsiiltasyon hizmetlerinin etkililiginin arttirilmasi konusundaki 6nerileri dikkate alindiginda hali hazirda
calisan konsiiltan olarak hizmet etmeye devam eden ve konsiiltasyon egitimi konusunda gelisim ihtiyaci
ve istegi olan okul psikolojik danismanlarinin da konsultasyon egitimi alabilmelerine yonelik galismalarin
yapilmasi yararli olacaktir. Hizmet ici egitimlerin yonetici ve 6gretmenleri de kapsamasi ve velilere
yonelik de konsiltasyon konusunda egitimlerin yapilmasinin yararli bir éneri oldugu distnilmektedir.
Bu egitimlerin konsiiltasyon konusundaki taraflarin kimler oldugu ve sinirlarin ne oldugu konusunda da
yarar saglayacagi disiinilmektedir. Alanda ¢alisan okul psikolojik danismanlarinin konsiltasyona yonelik
bilgilerinin yani sira becerilerinin de gelistiriimesi 6nem tagimaktadir. Bunun igin uygulamalari da igeren
kicuk grup veya atélye calismalarinin yapilmasinin 6zellikle beceri gelistirme boyutuyla yararh olacagi
distnilmektedir.

Okul psikolojik danismanlar tarafindan dile getirilen bir diger 6neri ise lisans ve lisansiisti PDR
programlarinda konsiiltasyonun teori ve uygulamasina yénelik derslere yer verilmesidir. YOK tarafinda
2018 -2019 yili itibariyle uygulanmak (izere giincellenen PDR programlarinda (YOK, 2018) secmeli ders
olarak RPD'de Konsiiltasyon dersinin yer almasi olumlu bir gelismedir. Ancak tek bir ders ile hem teori
hem de uygulamanin verilebilmesinin zor oldugu diisinilmektedir. Yine bu ders de zorunlu degil segmeli
bir derstir. Bu dersin zorunlu bir ders olarak programda yer almasi gerektigi distiniilmektedir.

Okul psikolojik danismanlarinin onerileri arasinda kaynak yayinlarin olusturulmasi dnerisi de yer
almaktadir. Konsiiltasyon ile ilgili kapsamli arastirmalarin yapilmasi ve yurtdisinda bu konuda yazilan
kaynaklarin ¢evrilmesinin bu konuda var olan agigin kapatiimasina katki saglayacagi diisiintilmektedir.

Konsiiltasyon konusunda betimsel, deneysel ve karma arastirmalarin yapilmasinin bu alandaki
literatlire katki saglayacagl dusinilmektedir. Konsiltasyon galismalarinin egitim kademelerine gore
farkhlastigi g6z onilinde bulundurularak konsiiltasyon ile ilgili yapilacak arastirmalarin egitim
kademelerine ayri ayri odaklanmasinin yararl olacagi disinilmektedir. Bu ¢alismanin sinirhliklarindan
biri konsiiltasyon hizmetlerinin sadece okul psikolojik danigsmanlarinin bildirimlerine gore incelenmesidir.
Bu konuda okul konsiltasyonun diger taraflari olan veli, 6gretmen ve yoneticileri de kapsayan
arastirmalarin yapilmasinin faydal olacagi 6ngoérilmektedir. Bu ¢alismada konsiiltasyon slipervizyonu ve
konsiiltasyonda etik gibi konular kapsam disinda birakiimistir. ileride yapilacak ¢alismalarin bu konulari
da kapsamasi yararh olacaktir.
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