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The aim of this study is to investigate the academic success, self-efficacy and psychological
resilience of sixth-grade students who started primary school in different age groups and
who were followed up longitudinally. The study group of this research consisted of a total of
485 students, 73 of whom were longitudinally trained in the sixth grade, on the Anatolian
side of Istanbul. In order to collect quantitative data of the research, Child and Young
Psychological Resilience Scale, Self-Efficacy Scale for Children, Mathematics Performance
Test, and Turkish Performance Test were used. Qualitative data were collected through
sentence Completion Form created by the researchers. Kruskal Wallis H Test was performed
in order to analyse whether independent variables differed according to age, while the
students' first class memories were investigated by the content analysis, and the data were
categorized and divided into themes. Results showed that the academic achievements, self-
efficacy and psychological resilience of both the students who were followed up
longitudinally and those of the whole study group did not differ significantly in terms of the
age of starting primary school. According to the qualitative findings of the students'
memories of the day they started primary school, it was observed that the students who
started primary school at a young age used more negative expressions about their first days
at school. The results obtained are discussed within the framework of the related literature.
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Bu galismada farkli yas gruplarinda ilkokula baslayan ve boylamsal izlemi yapilan 6grencilerin
altinct sinif akademik basarilarinin, 6z yeterliklerinin ve psikolojik saglamliklarinin
incelenmesi amaglanmistir. Arastirmanin galisma grubunu istanbul ili Anadolu yakasinda
altinci sinifa devam eden ve 73’G boylamsal izlenenler olmak Uzere toplam 485 6grenci
olusturmaktadir. Arastirmanin nicel verilerini toplamak amaciyla Cocuk ve Geng Psikolojik
Saglamlik Olgegi, Cocuklar icin Oz Yeterlik Olgegi, Matematik Performans Testi, Tiirkce
Performans Testi; nitel verileri toplamak igin ise arastirmacilar tarafindan olusturulan Cimle
Tamamlama Formu kullanilmigtir. Bagimsiz degiskenlerin yasa goére farkllasip
farklilagmadigini analiz etmek igin Kruskal Wallis H Testi kullaniimis, 6grencilerin anilari ise
icerik analizi yapilarak kategorilestirilmis, temalara ayrilmistir. Yapilan analizler sonucunda
hem boylamsal olarak izlemi yapilan 6grencilerin hem de biitiin ¢alisma grubunun, akademik
basarilari, 6z yeterlikleri ve psikolojik saglamliklarinin ilkokula baslama yasina gore artik
anlamli bir farkliiginin kalmadigi gériilmiistiir. Ogrencilerin ilkokula basladiklari giine dair
anilarini igeren nitel bulgulara gore ise ilkokula erken yasta baglayan 6grencilerin okulda ilk
glnlerine dair daha fazla olumsuz ifadeler kullandiklar gorilmustir. Elde edilen sonuglar
ilgili alan yazin gergevesinde tartigilmigtir.
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Introduction

For children, starting school is one of the most important events in their life. Although this applies to
all levels of school, especially the beginning of primary school is interesting but difficult. All children
carry the traces of the families when they start primary school or the traces of the preschool, if they can
benefit from the preschool education institution. Especially for children who start primary school
without attending a pre-school before, this is also a difficult adaptation process. At the school which is
now their new environment, there are some new rules and even restrictions for them in contrast to
their homes where they can play as they wish, and move freely without any rules and constraints. In the
family environment, children are familiar with the things and routines, and they can express themselves
comfortably, however, the school comes into their life as a brand new environment with foreign adults,
with full of other children that they do not know before, and with new rules they must obey.

They are expected to cope with all these situations, adapt to and achieve new learning. The family
and the teacher at school have many expectations from them. The ability to meet these expectations
adequately and to lead a happy school life depends on supporting the opportunities and development
provided to them in preschool period. Because success in primary school greatly affects education and
life success in the following years (Duncan et al., 2007). Generally, this situation is expressed as school
readiness in the educational literature. Although this issue is still debated by educators, it can be said
that the majority of the children with the necessary pre-skills are in agreement when their adaptation to
school is easier and as a result, their willingness (Harris, 2007) and success to learning is quite high
(Aunio & Niemivirta, 2010; Duncan et al., 2007; Grissmer, Grimm, Aiyer, Murrah, & Steele, 2010; Jordon,
Glutting, & Ramineni, 2010; Pagani, Fitzpatrick, Archambault, & Janosz, 2010).

Generally, most of the countries in the world consider age for a child to start primary school by
establishing a parallel between age and maturation. Of course, they form their programs and the
learning-teaching methods they use according to the basic characteristics of the age group they
determine. In general, school age in the world countries varies between 5 and 7, but the age of 6 is the
most common age for starting school.

For many vyears, six has been the age to start primary school in Turkey. Of course, as the
opportunities of children can depend on the education levels, socio-economic and cultural situation of
the parents, there may be an increase in the situations where some children can meet the demands of
the school earlier. However, it is debatable how correct it is to generalize this situation to the whole age
population. It is also known that not all children show the same level of development and level, even if
they are in the same age group. That the starting age for primary schools changed in 2012 in Turkey not
only attracted the attention of the parents and the teachers but also the scholars and teachers and as a
result this change formed a basis for academic studies in this area. With the decision taken, an age
difference of approximately two years has occurred between the first grade students due to the fact
that the children who turn 67 months old start school compulsorily and those who are 60-66 months of
age can start school optionally. In this context, whether individuals who start school at an early age are
disadvantageous or not in terms of academic success or affective factors has been considered as a
problem in many studies. For example, as a result of the interview of Kahramanoglu, Tiryaki and
Canpolat (2015) with teachers about the readiness of students who started school at the age of 60 - 66
months, it is observed that these students have problems with perceiving and understanding the
expressed situations. Besides, they also have problems with verbal expressions. Their study has also
come to the conclusion that they have difficulties in expressing themselves, communicating with others.
In Ozdemir and Battal’s (2019) study with teachers (n = 5) and parents (n = 5) of children who started
primary school at the age of 60 - 66 months, it was found that students' level of school readiness was
insufficient, they experienced various adaptation problems and accordingly, their academic success was
low. Also in his study, Demir (2019) examined the opinions of the parents of 30 children who started
primary school at the age of 60 - 66 months between the years 2012 - 2013 and 32 primary school
teachers who taught those children. Parents stated that their children who started primary school at an
early age were reluctant to do homework and had difficulties in grasping the letters. Teachers also
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stated that being in the same classroom with different age groups negatively affected the education
process of the children.

The researches were not only limited to the students who started school between 60-66 months, but
other age groups were also investigated. For example, in a study conducted to determine the school
maturity of students who started primary school at different age groups, it was determined that 60 - 71
month old children could not reach school maturity, whereas 72 - 84 month old children did (Giindiz &
Ozarslan, 2017). In a longitudinal study examining the period when these students came to 4" grade, it
was stated that the students who started school early were disadvantaged in terms of academic success
when they came to 4" grade (Yavuz, 2019).

This research, which has been one of the ongoing researches since then, is the last step of three
studies conducted since 2012 in the form of longitudinal monitoring of the academic success of students
who started primary school at different age groups. With the participation of the children who have
started school compulsorily at the age of 66 months, a 21-month age difference has occurred in the
classroom. According to ages, the students were divided into 3 groups and examined. Two previous
studies have been done while children were attending the first (Oktay, Dogan, & Ozcan, 2015) and
fourth grade (Dogan & Ozcan, 2018). The reading speed, reading comprehension, mathematical
operation and oral problem solving successes of the children who started school at a young age when
compared to their friends in the classroom were examined. In this research, which constitutes the last
study, self-efficacy and psychological resilience were also taken as variables besides academic success.

When each study is reviewed step by step; it was concluded that there was no difference between
age groups in terms of school readiness, whereas there was a significant difference in terms of number
information in the first study which was carried out at the beginning of the academic year of 2012-2013.
In the study conducted at the end of the period, a significant difference was found between the groups
in terms of letter / phonetics, and this difference was found to be against the young age group. In
addition, it was determined that there was no difference in terms of basic concept knowledge, reading
speed, and preparation for school. It has been determined that the young age group has learned to read
but has shown insufficiency in reading comprehension and mathematical problem solving (Oktay et. al.,
2015).

In the second study, 141 of the 254 students in the first study were contacted. During this period,
students reached the fourth grade level. Mathematics performance (numbers, process knowledge,
pattern, geometry and problem solving), reading speed and reading comprehension skills were
examined in the academic success evaluations of these students. It was determined that there was no
significant difference between the young age group and the other age groups in terms of reading speed
and mathematical concepts such as numbers, operations, pattern and geometry. On the other hand,
there was a significant difference between groups in terms of reading comprehension and mathematical
problems. According to this result, it was concluded that the under-existing deficiencies of the young
age group continue. It is obvious that children who do not have enough development at school are still
their disadvantageous (Dogan & Ozcan, 2018). Many of the researches carried out since then have
focused not only on academic success but also on the social and emotional development of children. For
example, Kapgl, Artar, Avsar, Dasci and Celik (2013) determined that, compared to children who started
primary school at the age of 6, those who started at the age of 5 encounter with more problems in
terms of emotional behavioral problems, academic self-esteem and social behavior both at the
beginning and at the end of the education period. Researchers have concluded that older age group
students show more positive behavior.

In this study, along with academic success, psychological resilience and self-efficacy are discussed as
affective factors. Psychological resilience is generally defined as the healthy development of the
individual in the face of negative experiences (Sameroff, 2005; as cited in Arslan & Balkis, 2016) or the
ability to overcome these difficulties (Johnson, 2008).
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While adverse conditions such as birth, negative experiences, parents-related illness, divorce are risk
factors for the psychological well-being of the individual; academic success, positive social relations, not
having behavior problems affect positively. According to Theron (2016), the socio-ecological
environment of the child is important in terms of psychological resilience. The school environment, in
which several different social systems are included, also plays an important role in this regard. Uz-Bas
and Yurdabakan (2017) state that the quality and characteristics of school life are related to the
psychological resilience of children.

On the other hand, the concept of self-efficacy has been defined by Bandura (1977) as judgments
about the competencies to organize and carry out the actions necessary for people to reach the level of
achievement that they predetermined. While self-efficacy is the basis of an individual's activities, people
also have a lower motivation to act or struggle with difficulties unless they believe they will achieve the
results they want (Bandura, 1994; as cited in Cetin, 2013).

While self-efficacy creates an effective and dynamic structure especially on students' academic effort
and performance levels (Sakiz, 2013); it also affects their academic success from the first literacy
education (Akar, 2008) to the successes in Mathematics and Turkish lessons (Cetin, 2013).

The latest research that forms the basis of this article was carried out by reaching 73 of 141 students
who participated in the second study and still attend the sixth grade. The aim of this study was to
investigate the changes in academic achievement and self-efficacy and psychological resilience of
children who started primary school in different age groups within six years. In addition, the first grade
memories and social-emotional development of the students at the first grade were examined and it
was compared whether they differ according to the age groups. For this purpose, answers to the
following questions were sought:

1. Do the students' mathematics (four operations and problem solving) scores differ according to the
age of starting school?

2. Do the students' Turkish test scores (meaning in sentences, meaning in parts) differ according to the
age of starting school?

3. Do the students' self-efficacy scores differ according to the age of starting school?
Do the students' psychological resilience scores differ according to the age of starting school?

5. How do the students' first class memories differ according to the age of starting school?

Method
Research Design

This research is a longitudinal study according to the time of data collection. In longitudinal studies,
data are collected from the same group at various time intervals. In order to compare the academic
achievement, self-efficacy and psychological resilience of the sixth grade students who started school at
different ages and participated in the study in the first and fourth grades, relational screening that is one
of the quantitative method model is used. In this model, relations are determined via comparisons
(Karasar, 2016).

Study Group

485 students from 3 different secondary schools are the study group of this research. 73 of these
students have been monitored since 2012. In this study, 73 students were named as “longitudinally
monitored group” and 485 students as “whole group”. Students are grouped according to their school
age in order to find answers to the research questions. Since the ranges of the two groups are different,
the range coefficients are calculated separately and divided into groups as shown in Table 1.
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Table 1.
Disribution of the working group by age groups.
Small Group (127-133 Middle Group (134-140 Big Group
months) months) (141-148 months)
Longitudinally 12 (%16.40) 26 (%35.60) 35 (% 47.90)
Monitored Group
Whole Group Small Group (124-135 Middle Group (136-147 Big Group
months) months) (148 -159 months)
135 ( %27.80) 287 (%59.20) 63 (%13.00)

According to Table 1, 12 (16.40%) of the longitudinally monitored group is the small group, 26
(35.60%) is the middle aged group and 35 (47.90%) is the big group. 135 (27.80%) of the whole group is
small group, 287 (59.20%) is the middle group, 63 (13.00%) is the big group.

In addition, 51 students who wrote their memories were divided into two as the small group (n = 19)
and big group (n = 32).

Data Collection Tools

In order to collect data in the research; “Child and Youth Psychological Resilience Scale (CYPRS -12)”,
“Self-Efficacy Scale for Children”, “Mathematics Performance Test”, “Turkish Performance Test” and
“Sentence Completion Form” were used.

Child and Young Psychological Resilience Scale (CYPRS - 12): The scale was developed by
Liebenberg, Ungar and Van de Vijver (2012) and shortened by Liebenberg, Ungar and LeBlanc (2013) to
12-item structure. The measurement tool, which has a five-point Likert structure, is rated between “It
completely identifies me (5)” and “It never identifies me (1)”. A high score indicates a high level of
psychological resilience. Explanatory and confirmatory factor analysis and adaptation of the scale into
Turkish was conducted by Arslan (2015). As a result, it was observed that the scale consisted of 12 items
and one dimension, and fit acceptable indexes (GFI = .94, NFI = 94, CFl = .97, and IFI = .97). The reliability
coefficient of the scale was found to be .91. In this study, the reliability coefficient was found as .84.

Self-Efficacy Scale for Children: "Self-efficacy Scale for Children" a 7-point Likert type scale
consisting of 57 items developed by Bandura (1990). The scale was adapted into Turkish by Cetin (2009)
as 5-point Likert type scale and it consists of 49 items and 9 sub-dimensions.

In the validity study of the scale, the Critical Ratio statistical technique was used by sticking to the
original items and dimensions of the scale developed by Bandura (1990). Discrimination values were
calculated at the whole scale and each question level, and it was concluded that the lower and upper
groups differ significantly from each other. In reliability studies, the test was re-tested and the Cronbach
Alpha coefficient was calculated. Cronbach Alpha coefficient was found to be .95 for the whole scale,
and between .61 and .85 in the sub-dimensions. In this study, the reliability coefficient for the total of
the scale is .94.

Mathematics Performance Test: Students' mathematics performance was measured with 6 four
operation questions related to natural numbers and decimal notation and 6 math word problems. The
first of the six questions includes addition with four-digit numbers, the second; subtraction with four-
digit numbers, the third; multiplication three-digit numbers and the two-digit numbers, the fourth
multiplication with fractions (decimal notation), the fifth question division with two-digit numbers with
remainder, and the sixth question is division of decimal fractions. The four operation questions were
given as multiple choice. The correct answer was coded as 1, and the wrong answer was coded as 0.
Problems were presented to answer open-endedly. The objective of problems is 'solves problems that
require four operations'. Students' performance was scored on a scale between “0” and “4” for each

191



Ayla OKTAY et al.— Pegem Egitim ve Ogretim Dergisi, 11(1), 2021, 187-216

question. 0 = completely wrong or no answer; 1 = an attempt was made to solve the problem; a missing
and / or incorrect solution; 2 = choosing appropriate strategies but faulty solution; 3 = choosing
appropriate strategies to solve the problem, but the solution is not correct; 4 = is the right solution. For
content validity, expert opinions were taken from 6 mathematics teachers and 3 mathematics
educators. In order to ensure rater reliability, the questions were scored separately by 3 researchers and
the results were compared.

Turkish Performance Tests: In this research, two Turkish tests developed by the Ministry of National
Education, Assessment and Examination Services in 2018 were used. These tests are “ Comprehension
Test 6 (Meaning in Sentence) and Comprehension Test 8 (Meaning in Part). Each test consists of 12
multiple choice questions. The correct answers to each question were scored as "1" and the wrong
answers as "0". The scopes and objectives of these tests are as follows.

Meaning in the sentence

1 - Makes inferences about what they read. (Cause-effect, goal-result, condition, comparison,
analogy, sampling, emotional expressions, exaggeration are emphasized.)

Meaning in the text

1 - Answers to the questions about the text.

2 - In the text and out of the text meaning relations are established.

3 - Asks questions about the text.

4 - Determines the subject of the text. It determines the main idea / main feeling of the text.

Sentence Completion Form: This form was prepared by the researchers and expected students to
complete the sentences. Students were asked to complete the sentences prepared in 5 titles, recalling
their first-grade memories. It is aimed that the students remember their first-grade memories and
convey their feelings, thoughts and experiences without any restrictions in written expression.
Sentences in this form are arranged as,

1. The first day | started to school...

2. My friends in my class...

3. My teacher ...

4. My courses ...

5. My family ...

What is written in each section is categorized by content analysis and divided into themes.

Data Collection

The data in the study were collected in 2018 - 2019 academic year. First of all, the secondary schools
where the children who were followed up longitudinally attended were determined. In these schools,
data collection tools were applied to both the children who were followed up longitudinally and all
other children who received education with these children. Data collection tools were applied by the
researchers in schools for two class hours. During both lessons, children were given 40 minutes to fill in
the forms. In the first lesson, the children were asked to fill in the Child and Young Psychological
Resilience Scale, the Self-Efficacy Scale for Children and Sentence Completion Form. Then, after a 10-
minute break, Mathematics Performance Test and Turkish Performance Test were given.

Data Analysis

Kruskal Wallis H Test was used in order to analyse whether independent variables differ according to
age, while the students' first class memories were investigated by the content analysis, and the data
were categorized and divided into themes.
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Findings

In this section, the findings were analyzed under three headings, namely, the analysis of the
longitudinally monitored data, the analysis of all data and the analysis of sentence completion form.

Analysis of Longitudinally Monitored Data

In order to see whether the dependent variables differ according to age groups, the distribution of
the data of the students who were monitored primarily by longitudinal method was examined. Due to
the low number of data and the distribution is not normal, the Kruskal Wallis H test was used to analyze
whether the dependent variables differ according to age groups.

Whether the dependent variables differ according to age groups, data were analyzed with Kruskal
Wallis test (Table 2). According to the results of the statistics, the scores of meaning sentence and
meaning in the text in Turkish performance tests, the scores of four operations and problem solving of
the math performance tests, Child and Youth Psychological Resilience Scale, Self-efficacy in ordering
social resources], self-efficacy in academic success, self-efficacy in self-controlled learning, leisure skills
and self-efficacy in educational arm activities, Self-Supervision Competence, Self-efficacy to Meet Other
People's Expectations,Social Self-efficacy, Self-Forcing Competence and Parent and Self-efficacy in
Ranking Community Support of the sub-dimensions of Self-Efficacy Scale for Children did not
significantly differ by age groups.

Analysis of All Data

In order to prevent the low number of 73 students who were followed up to give a misleading result,
a further analysis was made with 485 students and the findings are presented in Table 3.

Whether the scores of the dependent variables varied according to age groups in the whole group
was analyzed with the Kruskal Wallis H Test (Table 3). According to the results of the statistics, the
scores of meaning of the sentence and the meaning in the text in Turkish performance tests, the scores
of four operations and problem solving of the math performance tests, Child and Youth Psychological
Resilience Scale , Self-efficacy in ordering social resources, self-efficacy in academic achievement, self-
efficacy in self-controlled learning, leisure skills and self-efficacy in educational arm activities, Self-
Supervision Competence, Self-efficacy to Meet Other People's Expectations, Social Self-efficacy, Self-
Forcing Competence and Parent and Self-efficacy in Social Support Ranking of the sub-dimensions of
Self-Efficacy Scale for Children did not significantly differ by age groups.

Analysis of Sentence Completion Form

Frequency values of the completion of the statement “The first day | started school ....” according to
the small and big age groups are given in Table 4. While 8 out of 19 students in the small age group
stated that it was sad to start school, 7 were happiness and 6 were excitement and fear; 12 of 32
students in the big age group expressed happiness, 9 of them expressed excitement and 5 of them
expressed fear.

Frequency values of the expression “My friends in class ...” according to the small and big age groups
are shown in Table 5. For the small age group, 19 students from 10 students recalled the feeling of being
able to make "classmates", 3 students were excluded, seeing friends as siblings, and loneliness. For the
big age group, 24 of 32 students stated that they were friends, 7 of them stated their friend names, 5 of
them were unable to make friends and disputes

Frequency values of the expression “My teacher ...” according to the smaller and bigger age groups
are shown in Table 6. For the small age group, 9 out of 19 students defined the teacher as good, 6 wrote
only the name of their teacher, 5 stated that they liked the teacher. For the big age group, 20 out of 32
students defined the teacher well, 10 expressed that they liked their teacher, and 5 wrote only the
name of their teacher.
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Table 2.
Result of Kruskal Wallis Test according to age groups of dependent variables.
Group N Mean Rank X2 P
Meaning in the Sentence 1 12 28.71 4.65 .10
2 26 33.75
3 35 42.26
Total 73
Meaning in the Text 1 12 33.21 .52 77
2 26 38.48
3 35 37.20
Total 73
Operations 1 12 26.67 3.52 17
2 26 39.06
3 35 39.01
Total 73
Problem Solving 1 12 39,00 14 .93
2 26 36.94
3 35 36.36
Total 73
Psychological Resilience 1 12 30.21 3.79 .15
2 26 33.56
3 35 41.89
Total 73
Self Efficacy in Social Resources Ranking 1 12 35.54 3.03 .22
2 26 31.90
3 35 41.29
Total 73
Self Efficacy in Academic Success 1 12 32.92 2.90 .23
2 26 32.96
3 35 41.40
Total 73
Self Efficacy in Self-Controlled Learning 1 12 36.63 .03 .98
2 26 36.56
3 35 37.46
Total 73
Leisure Skills and Self-efficacy in 1 12 36.21 .26 .88
Educational Branch Activities 2 26 38.69
3 35 36.01
Total 73
Self-Audit Adequacy 1 12 34.63 .92 .63
2 26 40.15
3 35 35.47
Total 73
Self Efficacy to Fulfill Others’ 1 12 38.83 .59 .75
Expectations 2 26 34.48
3 35 38.24
Total 73
Social Self Efficacy 1 12 35.25 .95 .62
2 26 34.46
3 35 39.49
Total 73
Self-Forcing Competence 1 12 27.79 3.26 .20
2 26 36.62
3 35 40.44
Total 73
Self Efficacy in Ranking Parent and 1 12 38.83 1.52 A7
Community Support 2 26 40.37
3 35 33.87
Total 73
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Table 3.
Results of Kruskal Wallis Test according to age groups of dependent variables for all data.
Group N Mean Rank X2 p
Meaning in the Sentence 1 135 242.38 3.38 .19
2 287 236.82
3 63 272.47
Total 485
Meaning in the Text 1 135 243.01 .46 .79
2 287 240.62
3 63 253.80
Total 485
Operations 1 135 241.90 41 .82
2 287 245.58
3 63 233.60
Total 485
Problem Solving 1 135 247.49 2.31 31
2 287 246.37
3 63 218.00
Total 485
Psychological Resilience 1 135 253.23 1.40 .50
2 287 241.25
3 63 229.03
Total 485
Self Efficacy in Social Resources Ranking 1 135 246.93 1.72 42
2 287 245.86
3 63 221.56
Total 485
Self Efficacy in Academic Success 1 135 259.90 3.03 22
2 287 234.58
3 63 245.13
Total 485
Self Efficacy in Self-Controlled Learning 1 135 262.02 3.46 .18
2 287 235.43
3 63 236.71
Total 485
Leisure Skills and Self-efficacy in 1 135 249.31 8.79 12
Educational Branch Activities 2 287 250.73
3 63 194.27
Total 485
Self-Audit Adequacy 1 135 248.85 .33 .85
2 287 240.81
3 63 240.43
Total 485
Self Efficacy to Fulfill Others’ 1 135 255.20 2.06 .36
Expectations 2 287 241.04
3 63 225.78
Total 485
Social Self Efficacy 1 135 256.34 6.01 .05
2 287 245.07
3 63 204.96
Total 485
Self-Forcing Competence 1 135 250.68 5.28 .07
2 287 247.61
3 63 205.54
Total 485
Self Efficacy in Ranking Parent and 1 135 258.82 4.40 A1
Community Support 2 287 241.83
3 63 214.44
Total 485
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Table 4.
Frequency values for the completion of the expression “The first day | started school ....” by the small and
big age groups.

Small Group

Theme (n=19)

Big Group (n=32)

Sadness 3

Happiness 12
Excitement

Fear

Anxiety of Separation
Endurance, Motivation
Exclusion by friends

Success

R =R RPN DR OO N
1

Failure

1
w

Shame and Embarrassment

Not wishing to go to school/Didn't Want
to Go to School

Suprised -
Acquaintance -
Specifying Date -
Forgetting Their Memory -

R NN NN DNW

Defining a Friend’s Name Only -

Table 5.
Frequency values of the expression of “my friends in class ...” according to the small and big age groups.
Small Grou Big Grou

Theme (n=19) i (gn=32) i
Ability to make friends 10 24
Exclusion 3 -
Seeing friends like siblings 3 -
Sense of loneliness 3 -
Verbal attack 1 -
Specify a friend’s name - 7
Not making friends, disagreement - 5
Describing the feeling toward a friend - 1

The frequency values of the expression “My Courses ...” according to the small and big age groups
are shown in Table 7. For the small age group, 14 out of 19 students stated good and 3 as bad, while 3
students wrote only the course names. For the big age group, 27 out of 32 students were successful, 3
only wrote the course names, 1 expressed as fun, and 1 did not comment.

Frequency values of the expression “My Family ...” according to the small and big age groups are
shown in Table 8. For the small age group, 11 of the 19 students defined their family as protective,
supportive, friendly, 6 listed the family members, and 2 showed the family as a reason for living. For the
big age group, 28 out of 32 students defined their family as protective, supportive, friendly, 3 listed
family members, and 2 claimed as the reason for living the family.
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Table 6.
Frequency values of the expression “My teacher...” according to the younger and older age groups.
Small Group Big Group

Theme (n=19) (gn=32)
Defining the teacher as good 9 20
Just writing the name of the teacher 6 5
Loving the teacher 5 10
Being loved by their teacher 2 4
Defining like parents 2 -
Frustration, discrimination 2 -
Defining the physical properties of the teacher 1 -
Finding funny, humorous 1 -
Disliking the teacher - 3
Not expressing emotion - 1

Expressing the teacher's emotion

Table 7.
Frequency values of the expression “My Courses...” according to the small and big age groups.
Small Grou Big Grou

Theme (n=19) i (gn=32) i
Good 14 -
Bad 3 -
Just writing course names 3 3
Struggling 2 -
Writing the name of the course loved a lot 1 -
Successful - 27
Enjoyable -

No comment

Table 8.
Frequency values of the expression “My Family...” by the small and big age groups.
Small Grou Big Grou

Theme (n=19) P (gn=32) i
Defining family as a protective, supportive and friendly 11 28
Identifying family members 6 3
Showing the family as a reason for living 2 2
Being proud of the family 1 1
Not commenting 1 -
Always same - 1

Discussion and Conclusion

In the third step of the longitudinal study, students' academic skills in different age groups and the
Turkish and math skills of the students were examined. It was observed that there was no significant
difference between the longitudinally monitored students according to age groups. In order to prevent
the number of students followed up (n = 73) from providing a misleading result, 485 students who did
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not participate in the first two studies but started school in the same period were also analyzed and the
results did not change. Students achieved the academic success of other groups after the 4" grade and
there was no significant difference between the age groups. Cornelissen and Dustmann (2019), similarly,
conducted studies on school starting ages in different countries, and concluded that starting school
earlier increased cognitive and non-cognitive skills, especially boys in a disadvantaged group. In addition,
they stated that children who started school one year earlier reduced the difference between their
cognitive test scores with other children and that they would catch up with other children in the
following years.

The results of the research conducted by Sakic, Burusic and Babarovic (2013) are very similar to the
results of this study. According to the study conducted by Sakic et al. (2013), those who start school late;
although they performed better at the first grade levels of primary school, it was observed that the
difference was not significant and it decreased at the end of primary school.

However, in his study, Kaila (2017) compared the previous academic scores of children who have just
started high school and their school starting ages. It was found that the academic averages of the older
ones were higher than the other students. In another study, Hanly et al. (2019) examined the school
starting age and development of students in Australia. They stated that 5.5-year-olds in Australia can
start school. However, it is possible to postpone it until the age of 6, upon request. As a result of the
research, they concluded that those who started school later showed a better developmental outcome.

The results of the longitudinal study through years show that, various variables (teacher, peer,
parent education level, program, etc.) may positively affect the development of the child. These factors
may help students to minimize the difference in academic achievement. In the second step of the
longitudinal study (Dogan & Ozcan, 2018), teachers' opinions about starting school at an early age were
obtained. Two of the four teachers reported that students showed an increase in their academic success
with frequent repetitions and family support. Again, two of these teachers stated that starting school at
a young age is not the only factor, especially in terms of literacy skills, such as family interest, pre-school
education level and personal desire of the child are also important influences on children’s school
success. One of the teachers stated that starting school at a young age does not affect students
academically (Dogan & Ozcan, 2018).

Many studies conducted with teachers emphasized family support as a crucial factor (Altwicker-
Hamori & Koll6, 2012; Dhuey, Figlio, Karbownik, & Roth, 2019; Gonzales-Pienda et al., 2002; Griffifth,
1996; Marchant, Paulson, & Rothlisberg, 2001). For example, Dhuey et al. (2019) stated that the families
with good socioeconomic level support their children in order to eliminate the developmental
differences that arise in children who start school at different ages, and that the gap between their
academic success will not change because the lower families do not support them. Similarly, in their
study on children in Hungary, Altwicker-Hamori and K6ll6 (2012) stated that the educational status of
families was effective in achieving the gains of children who did not start school at the same age as their
peers.

In this study, students' self-efficacy and psychological resilience were also examined. No difference
was found in the self-efficacy and psychological resilience of students according to starting school at
different ages. In a study that supports this result, Cuhadaroglu and Celik (2019) examined the self-
esteem and social adjustment levels of students who started primary school at different ages in 2012-
2013 when they came to 5th grade and reached the conclusion that these variables did not differ
significantly according to age.

Children's direct experiences have an impact on their self-efficacy. Arslan (2012) stated that the two
most important sources that affect the self-efficacy of secondary education children are direct
experiences and verbal persuasion. It can be said that family and teacher support more than age has a
positive effect on the psychological competences of children who start school at different ages. In the
interviews held in the second step of the longitudinal study, teachers stated that they went through the
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preparation process, they slow down the curriculum, they repeated subjects frequently, and they try to
integrate play in topics (Dogan & Ozcan, 2018).

In this study, besides academic success, self-efficacy and psychological resilience, the memories of
students on the first day in primary school were asked. The question of sentence completion “The first
day | started school...” has completed as “happiness, excitement and fear” by big age group; the small
age group has completed with expressions that include “sadness, happiness, fear and excitement”. In
other words, it can be said that students who started the first year at a young age experience more
negative feelings such as sadness and fear than their peers who started at an older age. When similar
studies are examined, children who start school at an early age are bored (Sentiirk, 2016); and it is
observed that they intensely experience emotions such as restlessness, anxiety (Kerimoglu, 2014), and
shyness (Yilmaz et al., 2013).

In the "My classmates" section, students from the big and small age groups wrote about the
importance of making friends. However, students from the small age group emphasized negative
situations such as “exclusion, loneliness, verbal attack” about friendship. This suggests that the small
age group may have been more exposed to negative situations by their classmates when they first
started school. In the study conducted by Ozdemir and Battal (2019) with classroom teachers, it was
stated that adjustment problems were observed more in children who started school at an early age
compared to other children. Teachers stated that these children mostly faced with difficulties to build
friendship, have more negative attitude towards school and friends, and get difficulties (Ozdemir &
Battal, 2019).

Students from the big and small age group explained “My Teacher” phrase as “good”. In addition,
while the students of the big age group included expressions such as love for their teachers. It was
observed that the students from the small age group wrote only the name of the teacher instead of the
emotional expression.

The term "My courses" phrase fulfilled as "successful" in the big age group and fulfilled as "good" in
the small age group. In this regard, it can be said that the older age group is more successful and aware
of this, while the younger age group says “good” and give a more superficial response.

The expressions for “My Family” phrase, students from big and small groups use the adjectives
“protective, supportive, friendly”. According to the perceptions of both groups of students the support
of their families is positive.

According to Ozdemir and Battal (2019), the first four years have been quite difficult for some
children, and the support of teachers and families has made a significant contribution to close the gap.
Based on this result, family and teacher support is considered as very important factors regardless of
age group.

In the study conducted by Epgcacan (2014) and in which teachers' views about 60-month-old children
starting school in 4 + 4 + 4 education system were taken, it was concluded that children can start school
at an early age but family and teacher support and approval are important for children to adapt to
school earlier.

As a result, there are many factors that affect students' academic success and socio-emotional
development when they start school at a younger age. It can be thought that age is not effective alone
for a strong start to school, preschool education and family support are more important.

Suggestions

The readiness of children when starting school provides them with an important basis to be willing
and successful. Therefore, it is important to make use of educational environments that support their
development in preschool period for a strong start to primary school life instead of forcing children to a
task they are not ready for.
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It can be said that family trainings for this are important in terms of raising awareness of the society
and enabling families to create more opportunities for their children and to get to know them better.

Based on this point, as well as psychological characteristics of students, the academic success of
entering high school and university of the students who are followed longitudinaly in this study may
followed again in the following years.

In addition, it can be suggested to revise the preschool and primary school programs in a way to
ensure continuity and to reduce the frustrations that students may face.

Integration of preschool and primary school programs and the arrangement to be made by
considering the integrity of the teacher in accordance with the concept of early childhood (0-8 years old)
will decrease the sharp differences between preschool and primary school in terms of learning-teaching
methods and teacher attitudes. It may be thought to provide integrity.

It should be ensured that legislative arrangements that will provide equal chances for all children to
benefit from early childhood education should be implemented as soon as possible, including
approaches that cover the preschool area of the 2023 Educational Vision. Free pre-school education
provided in this way can be a good start for the children of families, especially those from low socio-
economic backgrounds.
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Turkish Version

Girig

Bir ¢ocuk icin okula baslama yasamindaki en 6nemli olaylardan biridir. Bu her diizeydeki okul
kademesi icin gecerli olmakla birlikte, 6zellikle ilkokul baslangici biitiin ¢ocuklar icin hem zor, hem ilgi
cekici, bir o kadar da merak uyandiran bir durumdur. Her ¢ocuk ilkokula basladiginda evin ve eger okul
dncesi egitim kurumundan yararlanabilmisse bu kurumun izlerini tasir. Ozellikle evden dogrudan ilkokula
baslayan ¢ocuklar igin bu siire¢ ayni zamanda zor bir uyum siirecidir. Evde herhangi bir plan olamadan,
istedigi gibi oynayan, hareket eden gocuk igin artik bazi kurallar hatta kisitlamalar vardir. Cocuk bildigi,
tanidigi ve kendisini rahatca ifade edebildigi aile ortamindan, okulun yabanci yetiskinler, tanimadigi
cocuklarla dolu, Gstelik bir stirti kurala uymasi gereken yepyeni ortamina girmistir.

Kendisinden bitin bu durumlarla bas etmesi, uyum saglamasi ve yeni 6grenmeleri gerceklestirmesi
beklenmektedir. Ailenin ve okuldaki 6gretmenin kendisinden pek ¢ok beklentileri vardir. Bu beklentileri
yeterince karsilayabilmesi ve mutlu bir okul yasami siirdirebilmesi okul éncesi dénemde kendisine
saglanan firsatlar ile gelisiminin desteklenmesine baglidir. Zira ilkokuldaki basari ileri yillardaki egitim ve
hayat basarisini da blyluk Olglide etkilemektedir(Duncan et. al., 2007). Genellikle bu durum egitim
literatlirinde hazir olus ya da hazir bulunusluk olarak ifade edilir. Bu konu, egitimciler arasinda oldukga
tartismali olsa da, biylk ¢ogunluk, ilkokul icin gerekli 6n becerilere sahip ¢ocuklarin okula uyumlarinin
daha kolay ve 6grenme istegi (Harris, 2007) ve basarilarinin da oldukga yiksek oldugunda gorus birligi
icindedir denilebilir(Aunio & Niemivirta, 2010; Duncan et al., 2007; Grissmer, Grimm, Aiyer, Murrah, &
Steele, 2010; Jordon, Glutting, & Ramineni, 2010; Pagani, Fitzpatrick, Archambault, & Janosz, 2010).

Genellikle diinya dlkelerinin ¢ogu yasla olgunlasma arasinda paralellik kurarak ilkokula baslama igin
yasi temel almaktadir. Tabii programlarini ve kullandiklari 6grenme-6gretme yontemlerini de
belirledikleri yas grubunun temel 6zelliklerine gére olusturmaktadirlar. Genelde Diinya Ulkelerinde okula
baslama yasi 5 ile 7 arasinda degisiklik gostermekle birlikte, en yaygin okula baslama yasi olarak 6 yas
dikkati cekmektedir.

Turkiye de ilkokula baslama yasi olarak uzun yillar 6 yasi kullanan Glkelerden biri olmustur. Tabii
cocuklarin sahip oldugu imkanlar, ebeveynin egitim diizeyine, sosyo-ekonomik ve kiltirel durumuna
bagh olarak degistikce, bazi cocuklarin okulun taleplerini daha erken karsilayabildigi durumlar da artma
gorilebilmektedir. Ancak bu durumu bitiin ¢ag nifusuna genellemek ne kadar dogru bir tutumdur,
tartisilabilir. Ayni yas grubunda olsa bile biitiin gocuklarin ayni gelisim hizi ve seviyesini géstermedikleri
de bilinmektedir.

Tiurkiye’de 2012 yilinda degisen okula baslama yasi, aileleri ve 6gretmenleri oldugu kadar
akademisyenlerin de ilgisini cekmis ve bu alandaki akademik calismalar icin temel olusturmustur. Alinan
karar ile 66 ayinin doldurmus bireylerin okula zorunlu olarak ve 60-66 aylik olanlarin ise istege bagh
olarak baslamasiyla birlikte ilkokul birinci sinif 6grencileri arasinda yaklasik iki yila yakin yas farki
olusmustur. Bu kapsamda okula erken yasta baslayan 6grencilerin akademik basari veya duyussal
faktorler agisindan dezavantajli olup olmadigi birgok arastirmada problem durumu olarak ele alinmistir.
Ornegin Kahramanoglu, Tiryaki ve Canpolat'in (2015) ilkokula 60 — 66 ay yas araliginda baslayan
ogrencilerin okula hazir oluslari Gizerine 6gretmenlerle yaptiklari gériisme sonucunda bu yas araliginda
okula baslayan 6grencilerin algilamada ve ifade edilen durumlari anlamada sorun yasadiklari, dil gelisimi
acisindan disincelerini so6zIli olarak ifade etme, kendilerini anlatma ve cevresiyle iletisim kurma
becerilerinde de zorlandiklari sonucuna ulasmistir. Ozdemir ve Battal (2019) ilkokula 60 — 66 ay yas
araliginda baslayan 6grencilerin 6gretmenleri (n=5) ve velileriyle (n=5) yaptiklari galismada; 6grencilerin
okula hazir bulunusluk dizeylerinin yetersiz oldugu, cesitli uyum sorunlari yasadiklari ve buna bagl
olarak akademik basarilarinin disiik oldugu bulunmustur. Yine Demir (2019) yaptigl ¢calismada, 2012 —
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2013 yilinda 60 — 66 ay yas araliginda ilkokula baslayan 30 ¢ocugun velilerinin ve 32 ilkokul 6gretmeninin
goruglerini incelemistir. Veliler, erken yasta ilkokula baglayan cocuklarinin 6dev yapmada isteksiz
olduklarini ve harfleri kavramada zorluklar yasadiklarini ifade etmislerdir. Ogretmenler ise farkh yas
gruplarinda bulunan 06grencilerin ayni sinifta yer almasinin egitim sirecini olumsuz etkiledigini
belirtmislerdir.

Yapilan arastirmalar sadece 60-66 ay arasinda okula baslayan 6grenciler ile sinirli kalmamis diger yas
gruplari da incelenmistir. Ornegin farkli yas gruplarinda ilkokula baslayan &grencilerin okul olgunluklarini
belirlemek amaciyla yapilan bir calismada 60 — 71 aylik cocuklarin okul olgunluguna ulasamadiklari, buna
karsin 72 — 84 aylk cocuklarin ulastiklarini belirlenmistir (Giindiiz & Ozarslan, 2017). Bu égrencilerin 4.
Sinifa geldikleri donemi inceleyen boylamsal bir ¢calismada okula erken baslayan 6grencilerin 4.sinifa
geldiklerinde akademik basari yoniinden dezavantajli durumda olduklari belirtilmistir (Yavuz, 2019).

O yillardan itibaren devam eden arastirmalardan biri olan bu arastirma ise, farkli yas gruplarinda
ilkokula baslamis 6grencilerin akademik basarilarinin boylamsal yontemle izlemi seklinde 2012 yilindan
itibaren yapilmis Ug¢ calismanin son basamagidir. 66 aydan itibaren okula zorunlu olarak baslamis
cocuklarinda katilimiyla sinif icinde 21 ayhk bir yas farki olusmustur. Bu yaslar 3 gruba ayrilarak
incelenmistir. Daha &nce yapilan iki ¢alisma ¢ocuklar birinci (Oktay, Dogan, & Ozcan, 2015) ve dérdiincii
sinifa giderken (Dogan & Ozcan, 2018) yapilmis, sinif iginde diger arkadaslarina gore erken yasta okula
baslamis 6grencilerin okuma hizi, okudugunu anlama, matematiksel islem yapabilme ve s6zlii problem
¢6zme basarilari incelenmistir. Son galismayi olusturan bu arastirmada akademik basarilarinin yani sira
oz yeterlikleri ve psikolojik saglamliklari da degisken olarak alinmstir.

Her calismayi basamaklar halinde tekrar gozden gecirdigimizde; 2012-2013 Ogretim yili donem
basinda gerceklestirilen ilk ¢alismada okula hazir bulunusluk bakimindan yas gruplari arasinda farkhligin
olmadigi, buna karsin sayi bilgisi agisindan anlamli bir fark oldugu sonucuna ulasiimistir. D6nem sonunda
yapilan calismada ise harf/ses bilgisi acisindan gruplar arasinda anlamh bir fark bulunmus, bu farkin
erken yas grubu aleyhine oldugu gorilmdstlr. Bunun yansira temel kavram bilgisi, okuma hizi, okula
hazirlk agisindan fark olmadig saptanmistir. Erken yas grubunun okumayi 6grendigi fakat okumayi
anlama ve matematiksel problem ¢6zmede yetersizlikler gosterdigi saptanmistir (Oktay et. al., 2015).

ikinci arastirmada birinci arastirmadaki 254 dgrenciden 141’ine ulasiimistir. Bu dénemde &grenciler
dordinci sinif seviyesine ulasmistir. Bu 6grencilerin akademik basari degerlendirmelerinde matematik
bilgisi (sayilar, islem bilgisi, orlintli, geometri ve problem ¢6zme), okuma hizi ve okudugunu anlama
becerileri incelenmistir. Okuma hizi ve matematiksel kavramlardan sayilar, islem bilgisi, 6riintl, geometri
yas gruplari arasinda fark yokken okudugunu anlama ve matematiksel problem ¢ézme bakimindan erken
yas grubu ile diger gruplar arasinda erken yas grubunun aleyhine anlaml bir farkin oldugu belirlenmistir.
Bu sonuca goére erken yas grubunun daha once var olan yetersizliklerinin devam ettigi sonucuna
variimistir. Okula baslamada yeterli gelisime sahip olmayan c¢ocuklarin dezavantajlarini devam
ettirebilecekleri izlenimi alinmistir (Dogan & Ozcan, 2018).

Yapilan arastirmalarin bircogu sadece okula erken yasta baslayan 6grencilerin akademik basarilarini
degil ayni zamanda sosyal ve duygusal gelisimlerini de incelemistir. Ornegin Kapgl, Artar, Avsar, Dasci ve
Celik (2013), ilkokula bes yasinda baslayan ¢ocuklarin, alti yasinda baslayan ¢ocuklara gore, duygusal
davranigsal sorunlar, akademik benlik saygisi ve sosyal davranislar agisindan hem egitim 6gretim
doéneminin basinda hem de egitim 6gretim déneminin sonunda yapilan dlglimlerin sonucuna gore daha
fazla sorunlar yasadiklarini belirlemislerdir. Arastirmacilar, bilylk yas grubu 6grencilerin daha fazla
olumlu davranislar sergiledikleri sonucuna ulasmislardir.

Bu arastirmada akademik basarinin yaninda duyussal faktor olarak psikolojik saglamlik ve 6z yeterlik
ele alinmistir. Psikolojik saglamhk genellikle bireyin karsilastigi olumsuz deneyimler karsisinda saglikl bir
sekilde gelisim gostermesi (Sameroff, 2005; akt. Arslan & Balkis, 2016) veya bu zorluklarin Ustesinden
gelebilme yetenegi olarak tanimlanmaktadir (Johnson, 2008).
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Dogum, olumsuz yasantilar, ebeveynlerle ilgili hastalik, bosanma benzeri olumsuz ¢evre kosullari
bireyin psikolojik saglamligi agisindan risk faktori olustururken; akademik basari, olumlu sosyal iliskiler,
dusuk davranis problemleri psikolojik saglamhgi olumlu agilardan etkilemektedir (Gizir, 2007). Theron
(2016)'a gore, cocugun sosyo-ekolojik cevresi psikolojik saglamlik agisindan énem tagimaktadir. Ozellikle
birkag farkh sosyal sistemin oldugu okul ortami da bu konuda 6nemli rol oynamaktadir. Uz-Bas ve
Yurdabakan (2017) okul yasamindaki niteligin ve 0zelliklerin, ¢ocuklarin psikolojik saglamliklari ile
iliskisinin oldugunu belirtmektedirler.

Ote yandan 6z-yeterlik kavrami Bandura (1977) tarafindan insanlarin énceden belirledigi kazanim
dizeyine ulagmasi icin gerekli eylemleri orgltleme ve yiritme yeterlikleriyle ilgili yargilari olarak
tanimlanmistir., insanlar istedikleri sonuglari elde edeceklerine inanmadiklari siirece harekete gecmek
veya zorluklarla micadele etmek konusunda da daha disik motivasyona sahip olmaktadirlar (Bandura,
1994; akt. Cetin, 2013).

Oz-yeterlik, 6zellikle dgrencilerin akademik caba ve performans diizeyleri {izerinde etkili ve dinamik
bir yapi olustururken (Sakiz, 2013); ilk okuma yazma 6greniminden (Akar, 2008), Matematik ve Tilrkce
derslerindeki basarilara kadar akademik basarilarini da etkilemektedir (Cetin, 2013). Bu makalenin
temelini olusturan son arastirma; ikinci arastirmaya katilmis ve halen altinci sinifa devam eden 141
0grenciden 73’line ulasilarak gergeklestirilmistir. Bu arastirmada farkli yas gruplarinda ilkokula baslamig
¢ocuklarin alti yillik zaman dilimi igerisinde akademik basarilarinda gosterdikleri degisimler ile 6z yeterlik
ve psikolojik saglamliklarinin incelenmesi amaglanmistir. Ayrica 6grencilerin birinci sinif anilar
incelenerek birinci siniftaki sosyal ve duygusal 6zellikleri belirlenmis ve yas gruplari agisindan farkhhk
taslyip tasimadiklarina bakilmistir.

Bu amag dogrultusunda asagidaki sorulara yanit aranmustir:

1. Ogrencilerinin matematik (dért islem ve problem ¢ézme) puanlari okula baglama yasina gére farkhlik
gostermekte midir?

2. Ogrencilerin Tirkce testi (cimlede anlam, pargada anlam) puanlari okula baslama yasina gére
farkhlk gostermekte midir?

3. Ogrencilerin 6z yeterlik puanlari okula baslama yasina gére farklilik gdstermekte midir?

4. Ogrencilerin psikolojik saglamlik puanlari okula baslama yasina gére farklilk géstermekte midir?

5. Ogrencilerin birinci sinif anilari okula baslama yasina gére nasil farklilasmaktadir?

Yontem
Arastirma Modeli

Bu arastirma veri toplama zamanina gore boylamsal bir arastirmadir. Boylamsal arastirmalarda
veriler ayni gruptan cesitli zaman araliklariyla toplanir. Daha 6nceden birinci ve dordiinci siniflarda da
arastirmaya katilan altinc sinif 6grencilerinin akademik basarilarini, 6z yeterliklerini ve psikolojik
saglamliklarini okula baslama yasina gére karsilastirmak amaciyla yapilan bu arastirmanin modeli ise
karsilastirma yoluyla iliski belirlendiginden nicel yaklasim altinda yer alan iliskisel tarama modellerinden
karsilastirma yoluyla elde edilen iliskilerdir (Karasar, 2016).

Katilimcilar

3 farkh ortaokuldan 485 6grenci bu arastirmanin ¢alisma grubunu olusturmaktadir. Bu 6grencilerden
73’GUnl 2012 yilindan itibaren takip edilen 6grenciler olusturmaktadir. Bu c¢alismada 73 06grenci
“boylamsal olarak izlenen grup”, 485 6grenci ise “tim grup” olarak isimlendirilmistir. Arastirma sorusuna
yanit arayabilmek icin dgrenciler yaslarina gére gruplandiriimistir. iki grubun ranji farkli oldugundan
aralik katsayilari ayri ayri hesaplanmis ve Tablo1’deki gibi gruplara ayriimistir.
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Ortanca Grup
(134-140 ay)

Biiyik Grup
(141-148 ay)

Tablo 1.

Calisma grubunun yas gruplarina gére dagihmi.
Kiiglik Grup
(127-133 ay)

Boylamsal olarak izlenen 12 (%16.40)

grup

Tiim Grup Kiiglik Grup

(124-135 ay)
135 (% 27.80)

26 (%35.60)

Ortanca Grup
(136-147 ay)
287 (% 59.20)

35 (% 47.90)

Biiyiik Grup
(148 -159 ay)
63 (% 13.00)

Tablo 1 incelendiginde boylamsal olarak izlenen grubun 12 (%16.40) ’sini kiiglik grup, 26 (%35.60)’sIni
ortanca grup, 35 (%47.90)'ini ise bliyuk grup olusturmaktadir. Tum grubun ise 135 (%27.80) ’ini kiguk
grup, 287 (%59.20)’sini ortanca grup, 63 (% 13.00)’Gn{ ise blyuk gruptur.

Ayrica anilarini yazan 51 6grenci, kligik yas grubu (n= 19) ve buyuk yas grubu (n= 32) olmak lzere
ikiye ayrilmistir.

Veri Toplama Araglar

Arastirmada veri toplamak amaciyla; Cocuk ve Geng Psikolojik Saglamlik Olgegi (CGPSO-12), Cocuklar
icin Oz yeterlik Olcegi, Matematik Performans Testi, Tiirkce Performans Testi ve Climle Tamamlama
Formu kullanilmistir.

Cocuk ve Geng Psikolojik Saglamlik Ol¢cedi ((GPSO — 12): Liebenberg, Ungar ve Van de Vijver, (2012)
tarafindan gelistirilen Olgegin kisa form calismasi Liebenberg, Ungar ve LeBlanc (2013) tarafindan
yapilmis ve 12 maddelik bir yapi elde edilmistir. Besli likert yapida olan 6lgme araci “Beni tamamen
tanimhyor (5)” ile “Hi¢ tanimlamiyor (1)” arasinda derecelendirilmektedir. Yiiksek puan yuksek saglamhk
dizeyini belirtmektedir. Arslan (2015) tarafindan Turkceye uyarlanan 6lcegin gecerlik calismasi igin
acimlayici ve dogrulayic faktér analizi yapilmistir. Bunun sonucunda o&lgcegin 12 maddeden ve tek
boyuttan olustugu, uyum indekslerinin ise ( GFI =.94, NFI = 94, CFl = .97, ve IFl = .97) uygun oldugu
gorilmistiir. Olgegin guivenirlik katsayisi .91 olarak bulunmustur. Bu arastirmada ise giivenirlik kat sayisi
.84'tlr.

Cocuklar icin Oz-Yeterlik Olgedi: Bu arastirmada Bandura (1990) tarafindan gelistirilen 57 maddeden
olusan 7 dereceli Likert tipi “Cocuklar igin Oz-yeterlik Olgegi” kullanilmistir. Cetin (2009) tarafindan
Tirkgeye uyarlanan 5'li Likert tipi 6l¢ek toplam 49 madde ve 9 alt boyuttan olugsmaktadir.

Olgegin gegerlik calismasinda Bandura’nin (1990) gelistirmis oldugu 6lgegin orijinal maddelerine ve
boyutlarina sadik kalinarak Kritik Oran istatistiksel teknik kullanilmistir. Tim 06lcek ve her bir soru
diizeyinde ayirt edicilik degerleri hesaplanmis, alt ve st gruplarin birbirinden anlamli diizeyde farkh
oldugu sonucuna ulasilmistir. Glvenirlik ¢alismalarinda test tekrar test yapilmis ve Cronbach Alpha
katsayisi hesaplanmistir. Cronbach Alpha katsayisi tim 6lgek igin .95, altboyutlarinda ise .61 ile .85
araliginda bulunmustur. Bu arastirmada ise 6lgegin toplami igin glivenirlik kat sayisi .94’tir (Cetin, 2009).

Matematik Performans Testi: Ogrencilerin matematik performansi, dogal sayilar ve ondalik gésterim
ile ilgili 6 dort islem sorusu ve 6 matematik problemi ile 8lctilmistiir. ilk alti sorudan ilki dért basamakli
sayilarla toplama, ikincisi 4 basamakl sayilarla ¢ikarma, Uglinclst ¢ basamakh sayi ile iki basamakli
saylyl carpma, dordiinclisu kesirlerde (ondalik gosterim) carpma, besincisi soru iki basamakl sayiya
kalanli bélme, altinci soru ise ondalik kesirlerle bélme islemini icermektedir. Sorular ¢oktan se¢cmeli
olarak verilmistir. Dogru yanit 1 yanhs yanit O olarak kodlanmistir. Problemler ise acik uglu
cevaplandiracak sekilde sunulmustur. Problemlerin kazanimi ‘dért islem gerektiren problemleri ¢ézer’
seklindedir. Ogrencilerin performansi her bir soru icin “0” ile “4” arasindaki bir &lcek (zerinde
puanlanmistir. 0 = tamamen yanlis veya yanit yok; 1 = problemi ¢ozme tesebbus edilmis; eksik ve/veya
hatali bir ¢6zlim; 2 = uygun stratejilerin secilmesi fakat hatali ¢6ziim; 3= problemi ¢ézmek icin uygun
stratejilerin secilmesi, fakat ¢6zimiin tam dogru olmamasi; 4 = tamamen dogru ¢oziimdiir. Kapsam
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gecerligi icin 6 matematik 6gretmeni ve 3 matematik egitimcisinden uzman goérisi alinmistir. Puanlayici
guvenirligini saglamak amaciyla sorular 3 arastirmaci tarafindan ayri ayri puanlanmis ve sonuglar
karsilastiniimistir.

Tiirkce Performans Testleri: Bu arastirmada MEB Olgme Degerlendirme ve Sinav Hizmetleri Genel
Mudurligi tarafindan 2018 yilinda gelistirilen iki Trkge testi kullanilmistir. Bu testler Kazanim Kavrama
Testi 6 (Ciimlede Anlam) ve Kazanim Kavrama Testi 8 (Parcada Anlam)’dir. Her bir test ¢oktan segmeli 12
sorudan olusmaktadir. Her bir soruya verilen dogru yanitlar “1”, yanhs yanitlar “0” seklinde
puanlanmistir. Bu testlerin kapsamlari ve kazanimlari asagidaki gibidir.

Cimlede Anlam

1 - Okuduklar ile ilgili gikarimlarda bulunur. (Neden-sonug, amag-sonug, kosul, karsilastirma,
benzetme, 6rneklendirme, duygu belirten ifadeler, abartma lizerinde durulur.)

Pargada Anlam

1 - Metinle ilgili sorulari cevaplar.

2 - Metin igi ve metin digi anlam iliskileri kurulur.

3 - Metinle ilgili sorular sorar.

4 - Metnin konusunu belirler. Metnin ana fikrini/ana duygusunu belirler.

Ciimle Tamamlama Formu: Bu form arastirmacilar tarafindan cimle tamamlama teknigi ile
hazirlanmistir. Ogrencilerden birinci simif anilarini hatirlayarak, 5 baslikta hazirlanmis ciimleleri
tamamlamalari istenmistir. Ogrencilerin birinci sinif anilarini hatirlayarak duygu, diisiince ve yasadiklarini
yazili ifade ile higbir sekilde sinirlandiriimadan aktarmalari amaglanmistir. Bu formdaki ctimleler:

1. Okula basladigim ilk gin...

2. Siniftaki arkadaslarim...

3. Ogretmenim...

4. Derslerim...

5. Ailem...

seklinde dizenlenmistir.

Her bolime yazilanlar igerik analizi yapilarak kategorilestirilmis ve temalara ayrilmistir.

Verilerin Toplanmasi

Arastirmada veriler 2018 — 2019 egitim &gretim yilinda toplanmistir. Oncelikle boylamsal olarak
izlemi yapilan ¢ocuklarin devam ettigi ortaokullar belirlenmistir. Bu okullarda hem boylamsal olarak
izlemi yapilan gocuklar, hem de bu ¢ocuklar ile birlikte egitim alan diger tlim gocuklara veri toplama
araclari uygulanmistir. Veri toplama araglari, arastirmacilar tarafindan okullarda iki ders saati boyunca
uygulanmistir. Her iki ders siiresi boyunca c¢ocuklara formlari doldurmasi igin 40’ar dakika sire
verilmistir. ilk ders cocuklara Cocuk ve Geng Psikolojik Saglamlik Olcegi, Cocuklar icin Ozyeterlik Olcegi ve
Cimle Tamamlama Formu verilerek doldurmalari istenmistir. Ardindan 10 dakikalk bir teneffis
arasindan sonra Matematik Performans Testi ve Tiirkce Performans Testi verilmistir.

Verilerin Analizi
Bagimsiz degiskenlerin yasa gore farklilasip farkhlasmadigini analiz etmek i¢in Kruskal Wallis H Testi
kullanilmis, 6grencilerin anilari ise icerik analizi yapilarak kategorilestirilmis, temalara ayriimistir.
Bulgular

Bu boélimde bulgular boylamsal olarak izlenen verilerin analizi, tim verilerin analizi ve climle
tamamlama formunun analizi olmak lzere (g baslk altinda incelenmistir.
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Boylamsal Olarak izlenen Verilerin Analizi

Bagimh degiskenlerin yas gruplarina gore farkhlasip farklilasmadigina bakmak igin dncelikli olarak
boylamsal yontemle izlenen 6grencilerin verilerinin dagilimina bakilmistir. Veri sayisinin az olmasi ve
dagilimin normal olmamasi sebebiyle bagimli degiskenlerin yas gruplarina gére farklilagip farklilagsmadigi
Kruskal Wallis H testi ile analiz edilmistir.

Bagimli degiskenlerin yas gruplarina gore farkhlasip farklilasmadigi Kruskal Wallis testi ile analiz
edilmistir. Yapilan istatistik sonuglarina gore 6grencilerin tiirkge performans testlerinden cimlede anlam
ve pargada anlam, matematik performans testlerinden dort islem ve problem ¢ézme, Cocuk ve Geng
Psikolojik Saglamlik Olgegi, Cocuklar icin Oz-Yeterlik Olgegi alt boyutlarindan toplumsal kaynaklari
siralamadaki 6z yeterlik, akademik basaridaki 6z yeterli, 6z- denetimli 6grenmedeki 6z-yeterlik, bos
zaman becerileri ve egitici kol faaliyetlerindeki &z-yeterlik, Oz-Denetim Yeterligi, Diger insanlarin
Beklentilerini Karsilamadaki Oz-yeterlik, Toplumsal Oz-yeterlik, Oz-Zorlama Yeterligi ve Ebeveyn ve
Toplum Destegini Siralamadaki Oz-yeterlik puanlarinin yas gruplarina gore farklilasmadigl sonucuna
ulasiimistir.

Tum Verilerin Analizi

izlem yapilan 73 6grenci sayisinin az olmasinin yaniltici bir sonug vermesini énlemek icin tekrar 485
o6grenci ile de analiz yapilmig ve bulgular Tablo 3’de sunulmustur.

Tam grupta bagimli degiskenlerin yas gruplarina gore farklilagip farkhlasmadigi dagilimin normal
olmamasi sebebiyle yine Kruskal Wallis testi ile analiz edilmistir. Yapilan istatistik sonuglarina gére
ogrencilerin tirkce performans testlerinden climlede anlam ve pargada anlam, matematik performans
testlerinden dért islem ve problem ¢dzme, Cocuk ve Geng Psikolojik Saglamlik Olgegi, Cocuklar icin Oz-
Yeterlik Olgegi alt boyutlarindan toplumsal kaynaklari siralamadaki 6z yeterlik, akademik basaridaki 6z
yeterlik, 6z- denetimli 6grenmedeki 6z-yeterlik, bos zaman becerileri ve egitici kol faaliyetlerindeki 6z-
yeterlik, Oz-Denetim Yeterligi, Diger insanlarin Beklentilerini Karsilamadaki Oz-yeterlik, Toplumsal Oz-
yeterlik, Oz-Zorlama Yeterligi ve Ebeveyn ve Toplum Destegini Siralamadaki Oz-yeterligin yas gruplarina
gore farklilasmadigi sonucuna ulagiimistir.

Cliimle Tamamlama Formunun Analizi

“Okula basladigim ilk giin....” ifadesinin tamamlanmasinin ki¢lik ve buyik yas grubuna goére frekans
degerleri Tablo 4’te verilmistir. Kiicik yas grubundaki 19 6grenciden 8’i okula baslamanin Gzinti
oldugunu, 7’si mutluluk oldugunu 6’si da heyecan ve korku oldugunu belirtirken; bliyiik yas grubundaki
32 6grenciden 12’si mutluluk, 9’u heyecan, 5’i ise korku olarak ifade etmistir.

“Siniftaki arkadaslarim...” ifade tamamlanmasinin kiiglik ve biyilk yas grubuna gore frekans degerleri
Tablo 5'te gosterilmistir. Kiiclik yas grubu icin 19 6grenciden 10 6grenciye “sinif arkadaslarl” arkadas
edinebilme, 3 6grenciye ise dislanma, arkadaslari kardes gibi gorme, yalnizlik duygusunu ¢agristirmistir.
Bliyik yas grubu icin 32 6grenciden 24’G arkadas edinme, 7’si arkadas ismi belirtme, 5’'i arkadas
edinememe, anlasmazlik olarak ifade etmistir.

“Ogretmenim...” ifade tamamlanmasinin kiiciik ve biiyiik yas grubuna gére frekans degerleri Tablo
6’da gosterilmistir. Kliglik yas grubu icin 19 6grenciden 9’u 6gretmeni iyi olarak tanimlamis, 6’sI sadece
o6gretmeninin ismini yazmis, 5’i 6gretmeni sevdigini ifade etmistir. Blylik yas grubu icin 32 6grenciden
20’si 6gretmeni iyi olarak tanimlamis, 10’u 6gretmenini sevdigini ifade etmis, 5’i ise sadece 6gretmeninin
ismini yazmistir.

“Derslerim...” ifade tamamlanmasinin kiglk ve biliylk yas grubuna gore frekans degerleri Tablo 7’'de
gosterilmistir. Kiiclk yas grubu icin 19 6grenciden 14’0 iyi, 3’'G kot olarak belirtirken, 3 6grenci ise
sadece ders isimlerini yazmistir. Blyik yas grubu icin 32 6grenciden 27’si basarili olarak ifade ederken,
3’0 sadece ders isimlerini yazmis, 1'i eglenceli olarak ifade ederken 1’i ise yorum yapmamistir.
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Tablo 2.
Bagimli degdiskenlerin yas gruplarina gére Kruskal Wallis Testi sonucu.
Grup N Sira Ortalamalari X2 P
Ciimlede 1 12 28.71 4.65 .10
Anlam 2 26 33.75
3 35 42.26
Toplam 73
Par¢ada Anlam 1 12 33.21 .52 77
2 26 38.48
3 35 37.20
Toplam 73
Dort islem 1 12 26.67 3.52 17
2 26 39.06
3 35 39.01
Toplam 73
Problem C6zme 1 12 39,00 14 .93
2 26 36.94
3 35 36.36
Toplam 73
Psikolojik 1 12 30.21 3.79 .15
Saglamhk 2 26 33.56
3 35 41.89
Toplam 73
Toplumsal Kaynaklan Siralamadaki Oz- 1 12 35.54 3.03 .22
yeterlik: 2 26 31.90
3 35 41.29
Toplam 73
Akademik Basaridaki Oz-yeterlik: 1 12 32.92 2.90 .23
2 26 32.96
3 35 41.40
Toplam 73
Oz-Denetimli Ogrenmedeki Oz-yeterlik 1 12 36.63 .03 .98
2 26 36.56
3 35 37.46
Toplam 73
Bos Zaman Becerileri ve Egitici Kol 1 12 36.21 .26 .88
Faaliyetlerindeki Oz-yeterlik 2 26 38.69
3 35 36.01
Toplam 73
Oz-Denetim Yeterligi 1 12 34.63 .92 .63
2 26 40.15
3 35 35.47
Toplam 73
Diger insanlarin Beklentilerini 1 12 38.83 .59 .75
Karsilamadaki Oz-yeterlik 2 26 34.48
3 35 38.24
Toplam 73
Toplumsal Oz-yeterlik 1 12 35.25 .95 .62
2 26 34.46
3 35 39.49
Toplam 73
Oz-Zorlama Yeterligi 1 12 27.79 3.26 .20
2 26 36.62
3 35 40.44
Toplam 73
Ebeveyn ve Toplum Destegini 1 12 38.83 1.52 A7
Siralamadaki Oz-yeterlik 2 26 40.37
3 35 33.87
Toplam 73
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Tablo 3.
Tiim veriler igcin bagiml degiskenlerin yas gruplarina gére Kruskal Wallis Testi sonucu.
Grup N Sira Ortalamalari X2 p
Clumlede 1 135 242.38 3.38 .19
Anlam 2 287 236.82
3 63 272.47
Toplam 485
Pargada Anlam 1 135 243.01 .46 .79
2 287 240.62
3 63 253.80
Toplam 485
Dért islem 1 135 241.90 41 .82
2 287 245.58
3 63 233.60
Toplam 485
Problem Cézme 1 135 247.49 2.31 31
2 287 246.37
3 63 218.00
Toplam 485
Psikolojik 1 135 253.23 1.40 .50
Saglamlik 2 287 241.25
3 63 229.03
Toplam 485
Toplumsal Kaynaklari Siralamadaki Oz- 1 135 246.93 1.72 42
yeterlik 2 287 245.86
3 63 221.56
Toplam 485
Akademik Basaridaki Oz-yeterlik: 1 135 259.90 3.03 .22
2 287 234.58
3 63 245.13
Toplam 485
Oz-Denetimli Ogrenmedeki Oz-yeterlik 1 135 262.02 3.46 .18
2 287 235.43
3 63 236.71
Toplam 485
Bos Zaman Becerileri ve Egitici Kol 1 135 249.31 8.79 12
Faaliyetlerindeki Oz-yeterlik 2 287 250.73
3 63 194.27
Toplam 485
Oz-Denetim Yeterligi 1 135 248.85 .33 .85
2 287 240.81
3 63 240.43
Toplam 485
Diger insanlarin Beklentilerini 1 135 255.20 2.06 .36
Karsilamadaki Oz-yeterlik 2 287 241.04
3 63 225.78
Toplam 485
Toplumsal Oz-yeterlik 1 135 256.34 6.01 .05
2 287 245.07
3 63 204.96
Toplam 485
0Oz-Zorlama Yeterligi 1 135 250.68 5.28 .07
2 287 247.61
3 63 205.54
Toplam 485
Ebeveyn ve Toplum Destegini 1 135 258.82 4.40 A1
Siralamadaki Oz-yeterlik 2 287 241.83
3 63 214.44
Toplam 485
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Tablo 4.
“Okula basladigim ilk giin....” ifadesinin tamamlanmasinin kiigiik ve biiyiik yas grubuna gére frekans
degerleri.

Kiiglik Yag Grubu  Biiyiik Yas Grubu
(n=19) (n=32)

3

12

Tema

Uziinti

Mutluluk

Heyecan

Korku

Ayrilik Kaygisi

Dayaniklilk, Motivasyon
Arkadaslari tarafindan dislanma
Basari

Basarisizlik

Utanma, Cekinme

Nefret Etme, Okula Gitmek istememe -
Sasirma -
Tanigsma -
Tarih Belirtme -
Anisini Unutan -
Sadece Arkadas ismi Tanimlama -

P R RPN
1

P NNDNNDNWW

Tablo 5.
“Siniftaki arkadaslarim...” ifade tamamlanmasinin kiigiik ve biiyiik yas grubuna gére frekans degerleri.

Kiigiik Yas Grubu  Biiyiik Yas Grubu
(n=19) (n=32)

Arkadas edinebilme 10 24

Diglanma

Arkadaslar kardes gibi géorme

Yalnizlik duygusu

S6zIU saldir

Arkadas ismi belirtme

Arkadas edinememe, anlasmazlik -

Arkadasin duygusunu tarif etme -

Tema

= w w w

[ES BRI

Tablo 6.
“Ogretmenim...” ifade tamamlanmasinin kii¢iik ve biiyiik yas grubuna gére frekans degerleri.

Kiigiik Yas Grubu  Biiyiik Yas Grubu

Tema (n=19) (n=32)
Ogretmeni iyi olarak tanimlama 9 20
Sadece 6gretmenin ismini yazma 6 5
Ogretmeni sevme 5 10
Ogretmeni tarafindan sevilme 2 4
Anne baba gibi tanimlama 2 -
Sinirli, ayrimci 2 -
Ogretmenin fiziksel 6zelliklerini 1 i
tanimlama

Komik, espirili bulma 1 -
Ogretmeni sevmeme - 3
Duygu belirtmeme - 1

Ogretmenin duygusunu belirtme
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Tablo 7.
“Derslerim...” ifade tamamlanmasinin kiiciik ve biiyiik yas grubuna gére frekans degerleri.

Tema Kiiglik Yag Grubu  Biyiik Yas Grubu

(n=19) (n=32)
iyi 14 -
Kot 3
Sadece ders isimlerini yazma 3 3
Cabalama 2 -
Sevdigi dersin ismini yazma 1 -
Basarili - 27
Eglenceli - 1
Yorumsuz - 1
Tablo 8.

“Ailem...” ifade tamamlanmasinin kii¢iik ve biiyiik yas grubuna gére frekans dederleri.

Kiiglik Yas Grubu  Biiyiik Yas Grubu

Tema (n=19) (n=32)
Ailesini  koruyucu, destekleyici, dost 1 )8
olarak tanimlama

Aile Gyelerini tanimlama 6 3
Aileyi yasama sebebi olarak gésterme 2 2
Aile ile gurur duyma 1 1
Yorum yapmama 1 -

Hep ayni olarak tanimlayan -

“Ailem...” ifade tamamlanmasinin ki¢lik ve blyik yas grubuna gore frekans degerleri Tablo 8'de
gosterilmistir. Kiaguk yas grubu icin 19 oOgrenciden 11’i ailesini koruyucu, destekleyici, dost olarak
tanimlamis, 6’si aile Gyelerini listelemis, 2’si ise aileyi yasama sebebi olarak gdstermistir. Buyik yas
grubu icin 32 6grenciden 28’i ailesini koruyucu, destekleyici, dost olarak tanimlamis, 3’G aile Gyelerini
listelemis, 2’si ise aileyi yasama sebebi olarak gdstermistir.

Sonug ve Tartisma

Farkh yas gruplarinda okula baslayan 6grencilerin akademik becerilerine yonelik boylamsal
calismanin tglincl ayaginda 6grencilerin Tlrkce ve matematik becerileri incelenmistir. Boylamsal olarak
izlenen 6grenciler arasinda yas gruplarina gore akademik olarak anlamli bir farkin kalmadigi gértlmastar.
izlem yapilan &grenci sayisinin (n= 73) yaniltici bir sonu¢ vermesini énlemek igin ilk iki arastirmaya
katilmayan ancak yine ayni donemde okula baslayan 485 Ogrenci ile de analiz yapilmis ve sonuglarin
degismedigi gorilmistir. Ogrenciler 4. siniftan sonra diger gruplarin akademik basarisini yakalamis ve
yas gruplari arasinda anlamli bir farklilik kalmamustir.

Bu calismanin sonucuna benzer bir bulguyu goérdiigimiz bir arastirmada, Cornelissen ve Dustmann
(2019), farkh Glkelerdeki okula baslama yaslariyla ilgili ¢calisma yapmislar, okula erken baslamanin
ozellikle dezavantajli gruptaki erkek cocuklarin bilissel ve bilissel olmayan becerilerini arttirdigl sonucuna
ulasmislardir. Bunun yani sira okula bir yil erken baslayan cocuklarin, diger cocuklarla olan bilissel test
puanlari arasindaki farki azalttiklarini ve ilerleyen vyillarda diger c¢ocuklar yakalayacaklarini
belirtmislerdir.

Sakic vd. (2013) tarafindan yapilan arastirma sonuglari ile bu ¢alismanin sonuglari yine ¢ok benzer
niteliktedir. Sakic ve arkadaslarinin (2013) galismasina genel olarak bakildiginda okula geg¢ baslayanlar;
ilkokulun ilk sinif seviyelerinde daha iyi performans sergilese de, bu farkliligin anlamli olmadigi ve var
olan farkin ilkokulun sonlarina dogru azaldig1 goriilmustr.
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Buna karsin Kaila (2017) yaptigi calismada, lise seviyesine yeni baslayan ¢cocuklarin ge¢mis akademik
puanlari ile okula baglama yaslarini karsilastirmistir. Yasi daha buylk olanlarin akademik ortalamalarinin
diger 6grencilere gore daha yiliksek oldugunu saptamistir. Bir baska arastirmada da Hanly vd. (2019)
Avustralya'da 6grencilerin okula baglama yaslari ile gelisimlerini incelemiglerdir. 5.5 yasindaki ¢ocuklarin
okula baslamalarinin istege bagl olarak 6 yasina kadar ertelenebildigini belirtmislerdir. Yapilan arastirma
sonucunda da okula daha geg baslayanlarin daha iyi bir gelisim gosterdikleri sonucuna ulasmislardir.

Boylamsal arastirmamizi yillara gore inceledigimizde 6grenciler arasinda akademik basari agisindan
ozellikle kiiglik yas grubu aleyhine anlamli olan farkin zaman iginde kapanabilecegi olgusundan yola
cikildiginda ¢ocugun gelisimini olumlu etkileyebilecek cesitli degiskenlerin (6gretmen, akran, ebeveyn
egitim duzeyi, program gibi) 6nemli oldugu diistinulebilir. Boylamsal arastirmanin ikinci basamaginda
(Dogan & Ozcan, 2018) okula erken yasta baslama ile ilgili 6gretmen goriisleri alinmistir. Gériisiilen dort
ogretmenden ikisi sik tekrar ve aile destegi ile 6grencilerin akademik basarilarinda yiikselme gosterdigini
iletmistir. Yine bu o6gretmenlerin ikisi 6zellikle okuma yazma becerileri agisindan erken yasta okula
baslamanin tek etmen olmadigini ailenin ilgisi, okul dncesi egitim durumu ve ¢ocugun kisisel istegi gibi
etmenlerin de 6nemli oldugunu belirtmistir. Ogretmenlerden bir tanesi ise erken yasta okula baslamanin
dgrencileri akademik olarak etkilemedigini ifade etmislerdir (Dogan & Ozcan, 2018).

Arastirmada 6gretmenlerin vurguladigl aile destegi bir¢ok ¢alismada da (Altwicker-Hamori & Kollo,
2012; Dhuey et. al.,, 2019; Gonzales-Pienda et. al., 2002; Griffifth, 1996; Marchant, Paulson, &
Rothlisberg, 2001) etken olarak gdsterilmistir. Ornegin Dhuey vd. (2019) yaptiklari ¢alismada okula farkli
yaslarda baslayan ¢ocuklarda ortaya ¢ikan gelisimsel farkliliklarin ortadan kalkmasi i¢in sosyo-ekonomik
diizeyi iyi olan ailelerin ¢ocuklarina destek oldugunu, daha dislik diizeyde olan ailelerin ise destek
olmadiklarinibu nedenle gocuklarin akademik basarilarinin degismedigini belirtmislerdir. Benzer sekilde
Altwicker-Hamori ve Ko6ll6 (2012) de Macaristan’daki gocuklarla ilgili yaptiklar galismada okula
akranlariyla ayni yasta baslamayan c¢ocuklarin kazanimlari elde etmelerinde ailelerinin egitim
durumlarinin etkili oldugunu vurgulamislardir.

Bu calismada o6grencilerin 6z yeterlik ve psikolojik saglamliklari da incelenmistir. Yasa gore
ogrencilerin 6z yeterlik ve psikolojik saglamliklarinda bir farka rastlanmamistir. Bu sonucu destekleyen
bir calismada, Cuhadaroglu ve Celik (2019) 2012 - 2013 yilinda ilkokula farkli yaslarda baslayan
ogrencilerin 5. sinifa geldiklerinde benlik saygisi ve sosyal uyum dizeylerini incelemisler ve bu
degiskenlerin yasa gore anlamli olarak farklilasmadigi sonucuna ulasmislardir.

Cocuklarin dogrudan yasantilari, 6z-yeterlikleri tizerinde etkili olmaktadir. Arslan (2012), orta 6gretim
diizeyindeki ¢ocuklarin 6z-yeterlikleri Uzerinde etkili olan en énemli iki kaynagin dogrudan yasantilar ve
sozel ikna oldugunu belirtmistir. Bu calismalar yastan daha ¢ok aile ve 6gretmen desteginin farkli
yaslarda okula baslayan c¢ocuklarin psikolojik yeterlikleri (izerinde olumlu etkisi oldugunu
gostermektedir. Boylamsal ¢alismanin ikinci basamaginda da 6gretmenler 6grencilere destek verebilmek
icin hazirhk stirecinden gegctiklerini, mifredati yavaslattiklarini, sik tekrar yaptiklarini, oyuna yer vermeye
calistiklarini ifade etmislerdir (Dogan & Ozcan, 2018).

Bu calismada akademik basari, 6z-yeterlik ve psikolojik saglamliklari yaninda 6grencilerin ilkokula
baslangi¢ ginlerindeki anilari sorulmustur. Okula basladigim ilk giin; cimle pargasini biyik yas grubu
cogunlukla “mutluluk, heyecan ve korku”; kiiglik yas grubu ise “Gzlntl, mutluluk, korku ve heyecan”
iceren ifadeler ile tamamlamislardir. Baska bir deyisle, kigik yasta birinci sinifa baslayan 6grencilerin,
bliylk yasta baslayan akranlarina goére daha ¢ok Gzlintli ve korku gibi kendilerini olumsuz etkileyen
duygular yasadiklari séylenebilir. Benzer ¢alismalar incelendiginde kiiglk yasta okula baslayan ¢ocuklarin
sikilma (Sentirk, 2016); huzursuzluk, kaygi, utangaclik (Kerimoglu, 2014) ¢ekingenlik (Yilmaz et. al., 2013)
gibi duygulari yogun olarak yasadiklari gérilmektedir.

“Siniftaki arkadaslarim” kismina biiyik ve kii¢lik yas grubundan 6grenciler arkadas edinmenin dnemi
ile ilgili ifadeler yazmislardir. Ancak, kii¢clik yas grubundan olan 6grenciler arkadaslik konusunda
“dislama, yalnizlik, s6zIi saldir” gibi olumsuz durumlara vurgu yapmislardir. Bu durum kigik yas
grubunun okula ilk basladigi donemde sinifindaki arkadaslari tarafindan olumsuz durumlara daha fazla
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maruz birakilmis olabilecegini diistindiirmektedir. Ozdemir ve Battal (2019) tarafindan sinif
O0gretmenleriyle yapilan arastirmada erken yasta okula baslayan ¢ocuklarda uyum problemlerinin diger
cocuklara oranla daha fazla gérildiigiinii belirtmislerdir. Ogretmenler bu cocuklarin en sik arkadashk
iliskileri, okula ve arkadaslarina karsi tutum, giicliikleriyle karsilastiklarini ifade etmislerdir (Ozdemir &
Battal, 2019).

“Ogretmenim” ifadesine biyik ve kiigiik yas grubundan 6grenciler “iyi” seklinde agiklama yapmistir.
Ayrica, biyik yas grubu 6grenciler, 6gretmenlerine yonelik sevgi iceren ifadelere yer verirken, kiiguk yas
grubundan 6grencilerin duygu ifadesi yerine sadece 6gretmenin ismini yazdiklari gérilmustr.

“Derslerim” ifadesine buyuk yas grubu “basarili”, kiigik yas grubu ise “iyi” ifadesini kullanmistir. Bu
dogrultuda, biyik yas grubunun daha c¢ok basarili oldugu ve bunun farkinda olduklari, kiigik yas
grubunun ise “iyi” diyerek daha ylzeysel yanit verdikleri soylenebilir.

“Ailem” ifadesine bliylk ve kiiclik gruptan 6grencilerin “koruyucu, destekleyici, dost” sifatlarini
kullandiklari gérilmustir. Buna goére, her iki grup 6grencinin algisi ailelerinin desteginin olumlu oldugu
seklindedir. Ozdemir ve Battal (2019) yaptigi ¢alismada ilk dort yilin bazi gocuklar icin olduk¢a zor
gectigini, bu sirecte Ogretmenlerin ve ailelerin desteginin c¢ocuklarin bugin geldikleri noktaya
ulagmalarinda 6nemli oldugunu vurgulamislardir.

Epcacan (2014) yilinda yaptigi ve 4+4+4 Egitim Sisteminde 60 Aylik Cocuklarin ilkokula Baslamalarina
iliskin 6gretmen gorislerinin alindigi calismada da &gretmenler 60 aylk cocuklarin okula erken yasta
baslayabileceklerini fakat ¢ocuklarin erkenden okula adapte olmalari igin aile destegi ve onayinin dnemli
oldugu sonucuna ulasiimistir.

Sonug olarak 6grencilerin erken yasta okula basladiklarinda akademik basarilarini ve duyussal
gelisimlerini etkileyen bircok faktor bulunmaktadir. Okula glgli baslangig icin yasin tek basina etkili
olmadigi, hazir bulunuslugun temelindeki okul 6ncesi egitim ve aile desteginin ¢ok 6nemli oldugu
disunulebilir.

Oneriler

Cocuklarin okula baslarken gelisimsel olarak hazir oluslari, onlara istekli ve basarili olmalari igin
o6nemli bir temel saglar. Bu nedenle ¢ocuklari, hazir olmadiklari bir gérev icin zorlamak yerine, ilkogrenim
yasamina gicli bir baslangic icin okul oncesi donemde gelisimini destekleyici egitim ortamlarindan
yararlandirmak édnemlidir.

Bunun icin yapilacak aile egitimlerinin, toplumun bilinglenmesi ve ailelerin ¢ocuklari icin daha fazla
firsatlar yaratabilmesini, onlari daha iyi taniyabilmelerini saglamak agisindan 6nemli oldugu séylenebilir.

Bu noktadan hareketle gelecekte yapilacak calismalarda okul o6ncesi egitim alan ve almayan
cocuklarin birinci sinifa basladiktan sonraki akademik ve psikolojik 6zelliklerinin boylamsal olarak
incelenmesi, 4+4+4 egitim sistemi ile okula baslayan ve bu c¢alismada boylamsal olarak incelenen
cocuklarin liseye gecis sinav basarilarinin ve Universite dénemi basari diizeylerinin de incelenmesi
onerilebilir.

Bunun yaninda okul oncesi ve ilkokul programlarinin devamlilhigl saglayacak sekilde birlik icinde
yeniden gbzden gegirilmesi, 6grencileri yasayabilecekleri kirikliklari azaltmak adina énerilebilir.

Yine bu gercevede okul dncesi ve ilkokul programlari ile birlikte, 6gretmen yetistirme konusunda da
erken gocukluk kavramina uygun olarak (0-8 yas) bitinligu dikkate alinarak yapilacak diizenlemenin
okul 6ncesi ve ilkokul arasindaki keskin farkhliklari azaltacagi, uygulanan 6grenme-6gretme yontemleri
ve 6gretmen tutumlari agisindan bir bitlnlik saglayacagl dislinlebilir. 2023 Egitim Vizyonunun okul
oncesi alanini kapsayacak vyaklasimlari icererek, tim cocuklarin erken c¢ocukluk egitiminden
yararlanmalari icin yeterli firsat taniyacak yasal diizenlemelerin bir an o6nce hayata gecirilmesi
saglanmalidir. Bu vyolla saglanacak (cretsiz okul oncesi egitim, ozellikle disik sosyo-ekonomik
cevrelerden gelen ailelerin ¢ocuklari igin iyi bir baslangi¢ yaratabilir.
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