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Introduction

The first year of elementary school is a critical transitional stage where elementary school children
begin learning to read and write as well as become accustomed to the formalized school environment.
However, the ability to learn to read as well as develop a love for reading, foster a positive attitude
towards school, and be willing to learn depends on the children’s readiness. This readiness is directly
related to the concept of early literacy, which is defined, as the knowledge, skills, and attitudes that
children acquire about reading and writing activities before formal school literacy education begins
(Whitehurst & Lonigan, 1998).

According to the National Early Literacy Panel’s report (2008), early literacy skills are a prerequisite
for reading and writing effectively. Related studies emphasize that early literacy skills are an important
predictor of children’s future reading comprehension skills (Deacon & Kirby, 2004; Kannegiter, 1970, as
cited in Erdogan, Altinkaynak & Erdogan, 2013; Lonigan, Burgess, & Anthony, 2000; Mcllraith, 2018;
Senechal & LeFevre, 2002), their attitudes towards reading and future academic achievement (Fletcher,
1997, as cited in Alisinanoglu & Simsek, 2012; Maki, Voeten, Vauras & Poskiparta, 2001). Therefore, it is
essential to support and develop early literacy skills.

According to Bronfenbrenner (1994), developments are the products of children’s interactions with
their environments. In this context, the teacher and school have a significant influence on shaping a
child’s development by providing the child with a productive learning environment (Berns, 2004). An
effective learning environment can be provided with the appropriate materials and learning
experiences. Supporting early literacy skills in this sense can be provided through different materials
(Lehrl & Smidt, 2017) and related activities (Piasta, 2016). The organization that teachers provide in the
classroom, the literacy materials presented to children, their activities, and stimuli have a significant
impact on the quality of the literacy environment (Wolfersberger, Reutzel, Sudweek & Fawson, 2004).
The quality of the educational environment is also closely related to the ways in which children learn,
the skills they gain, and their attitude towards reading and writing (Ball & Gettinger, 2009). There is a
strong relationship between the preschool classroom literacy environment and children’s interest and
engagement in literacy activities (Baroody & Diamond, 2016), and their early literacy development
(Connor, Morrison & Slominski, 2006).

A review of the relevant literature showed that although there were studies that examined the
classroom literacy environment (Altun, Tantekin Erden & Snow, 2018; Guo, Justice, Kaderavek &
McGinty, 2012; Hofslundsengen, Magnusson, Svensson, Jusslin, Mellgren, Hagtvet & Heild-Ylikallio,
2020), these were not sufficient for adequately evaluating the preschool literacy environment. For this
reason, examining the nature of learning environments in preschool classrooms and what activities
teachers do to develop these skills were determined as the research problem of this study.

Supporting Early Literacy Skills in the Classroom Environment

Early literacy skills can be listed as verbal language skills, print awareness, letter knowledge,
phonological awareness, visual perception skills, and pre-writing skills (Pullen & Justice, 2003; Uyanik &
Kandir, 2010). To support these skills in the classroom, teachers can arrange an effective learning
environment by using different materials and doing integrated activities. According to Dynia, Schachter,
Piasta, Justice, O’Connell, and Yeager Pelatti (2018), an effective physical literacy environment’s
dimensions include books and literacy-related materials, writing materials, print-rich environment and
use of materials.

For language skills, examples of activities that can be carried out include interactive book reading
practice which makes a huge contribution to children’s language development, new vocabulary
acquisition, especially to their early literacy skills development (Dowdall, Cooper, Tomlinson, Skeen,
Gardner & Murray, 2017), speaking and listening activities, play involving new vocabulary learning,
puzzles, drama or drawing picture related to vocabulary, story-building studies from pictures, and story
completion activities. In a high-quality preschool classroom, there should be books that differ from
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simple to complex, both descriptive and narrative texts, writings about the current classroom themes,
rhyming texts, alphabet books and pop-up books (Justice, 2006). The variety of books should also be
enriched with wordless books as well as opportunities for children to create their own stories with these
books by following the pictures (Rizgiyani & Azizah, 2019). In addition, the books should be placed on
bookshelves at a height that children can reach and with the book covers visible and facing out so
children can easily see and access the books.

In order to develop writing awareness and letter knowledge, writing can be included in activities,
written materials such as books can be used according to a determined framework, and letter
recognition games can be played or literacy-related play props such as shopping lists, labels, and
telephone books can be used (Wolfersberger, Reutzel, Sudweeks & Fawson; 2004) in dramatic
expression games. In addition, using print referencing in book reading activities is effective for the
development of writing awareness and alphabet knowledge of preschool children (Joffe, 2009). When
evaluating the use of text and the textual environment within preschool classrooms, there are normally
two different types of media that are encountered. The first is the narrative textual environment, which,
through a communicative perspective, includes and interacts with children. In the narrative textual
environment, texts may be related to the classroom environment, the children within the classroom, the
teacher, and/or the activities that the children will carry out (Gustafsson & Mellgren, 2002). In this way,
children have a chance to understand and be a part of written language and its associated activities. For
example, having children come to class each morning and have the task of locating and marking their
own name or the name of their peers from a classroom list is an example of a classroom environment in
which the child actively interacts with writing. In the classroom, stimuli can also be provided through
personal interest items such as photographs, a list of children’s birthdays, posters, and notes about the
children and/or teacher. Classroom stimuli may also include items related to the classroom organization
by preparing the board according to a theme, posting the daily schedule of activities, having a monthly
calendar, providing a task list, showing the lunch menu and timetable as well as marking the learning
centres and putting up such items as maps, address charts, and vocabulary words (Wolfersberger,
Reutzel, Sudweeks & Fawson, 2004). Also, adding signs and symbols in a preschool classroom is an
effective way of creating a print rich environment (Margrain & Mellgren, 2015). Importantly, the three
rules of a narrative textual environment are examples of writing should convey a message, be clearly
relevant to the children’s experiences and context, and be a natural part of the daily activities and
interaction (Gustafsson & Mellgren, 2002). The second textual environment is the passive textual
environment where no demonstrative interaction occurs between the written texts, the children,
and/or the teacher. In these situations, the text is used but in what is considered a more stereotypical
manner, such as simply writing the children’s names on their personal items and/or posting signs.

Also, writing corners can be organized with child-sized chairs and tables, maps, newspapers,
magazines, posters, and signs as well as examples of both the children’s and teacher’s writing. Items
included in the writing corner should support a variety of writing experiences as well as stimulate the
production of functional writing among children and as a result, having a writing corner based on a
classroom theme can enrich children’s learning throughout the day (Guo, Justice, Kaderavek & McGinty,
2012). Including writing materials in other learning centres in addition to writing corners such as science,
book or dramatic play centres is another effective way of providing children with opportunities for using
these materials as well as supporting their writing awareness and letter knowledge (Gerde & Bingham,
2012).

In addition, for phonological awareness, reading rhyming poems, singing nursery rhymes, rhythmic
activities, grouping activities by first letters, and play that includes repeating the sounds of the first or
last letters of words can be planned. Identifying different rhymes in a matching task, rhyming games,
and finding a rhyme oddity problem are also effective activities for children’s phonological awareness
(Phillips, Clancy-Menchetti & Lonigan, 2008). To develop visual perception skills; pairing, grouping,
patterning, performing activities related to the relationship between part-whole, memory games, box
games, and activities that include reading of visual materials are recommended. Merging points, cutting-
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pasting activities, doing origami or activities that support small muscle development (i.e., finger and
hand dexterity) as well as holding a pencil can be done as pre-writing skills.

All these activities can be practiced at any time of day as well as integrated into dramatic play or any
other variety of activities. Building early literacy activities such as writing activities into the daily
schedule is highly recommended (Gerd, Bingham & Wasik, 2012). Moreover, according to Roskos and
Chiristie (2017), literacy enriched play environments increase children’s motivation and encourage more
interaction with literacy materials. So, teachers should integrate these early literacy activities with play.
In their study, Morrow and Rand (1991) modify the dramatic play area in four separate classroom
environments. As a result, during the free-time play periods, it is the classrooms where literacy materials
are thematically introduced and which have teacher support that children tend to be more interested in
the materials. Using enjoyable and play-based teaching methods increase children’s engagement in
early literacy activities during preschool (Bingham, Hall-Kenyon & Culatta, 2010).

In Turkey, children in preschool do not learn to read and write formally, but in the 2013 Preschool
Education Program, it is stated that literacy preparatory activities such as visual perception,
phonological awareness, attention and memory, fine motor skills and mathematical activities should be
carried out by integrating them with art, drama, music and play activities (Ministry of National Education
[MONE], 2013).

The Present Study

It is hoped that this study will contribute to the field and practice of early literacy education by
better determining which types of materials were utilised in preschool classrooms, which early literacy
materials and stimuli were most frequently used or not used, and which activities were best used to
develop early literacy skills in classrooms. In this context, the aim of this study was to examine early
literacy materials provided in classrooms as well as to determine practices of teachers in preschool
classes. Based on the general purpose of this research, answers to the following sub-questions were
sought:

1. What are the materials placed in preschool classes for early literacy skills?
2. What kind of activities do teachers do to develop early literacy skills in their preschool classes?

3. In what ways activities are implemented to develop early literacy skills in preschool classes?

Method

Research Design

In this study, a qualitative research design was used to describe the situation observed within the
preschool classrooms. Qualitative research is defined by Yildirirm and Simsek (2003) as research that
uses qualitative data collection methods such as observation, interview and document analysis, and a
process for realizing perceptions and events in a realistic and holistic way within the natural
environment. In this research, through observation and interview techniques, the materials used, and
early literacy activities of teachers implemented in terms of developing children’s early literacy skills
were investigated. Observation is the process of collecting data needed for the research by focusing on
specific targets (Gall, Gall, & Borg, 2003). In this research, a semi-structured observation was performed
by using an Early Literacy Material Control Form (ELMCF). Notes were taken about the materials in the
control form, when required. For example, next to “whether there are any clocks in the classroom”
section, it was written that “None of the clocks observed were functioning”. In addition to the
observation process, an interview technique was also used. An interview is a controlled and purposeful
form of verbal communication between the researcher and the person who is the subject of the
research, and which provides in-depth information about the research subject (Cotien & Manion, 1994).
Semi-structured interviews were conducted through an Interview Form. Semi-structured interviews are
discussions within the framework of questions planned to be asked in advance, but depending on the
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flow of the interview it is possible to change the direction of the interview with a different question,
sub-questions and/or to ask the person to expand upon their answers (Tlrn(ikli, 2000).

Participants

The study sample was composed of 52 preschool classrooms in 22 public schools in the city of Usak,
Turkey. These schools were selected using the convenience sampling method. In this method,
participants are selected based on their being quickly and easily reached (Merriam, 2009). Thus, 52
preschool classrooms in 22 public schools in the city centre of Usak, Turkey were visited according to
their location, and 52 preschool teachers were interviewed within these schools.

A total of 41 of the 52 classrooms consisted of five years old children. In addition, six of the classes
consisted of three to four years old children, and five classes consisted of six years old children, while
most of the classes consisted of five years old children. Most of teachers participating in this study were
women. Only five out of the 52 teachers were men. Also, most of the teachers who participated in the
study (94.2%) had earned an undergraduate university degree. In addition, of the 52 teachers, only two
had earned graduate-level university degrees and one had earned a two-year associate degree.
Furthermore, 59.6% of teachers (n = 31) had between 5-15 years of teaching experience. It can be said
that these teachers were generally experienced. While 12 teachers were more experienced with 15
years or more of teaching experience, and 17.3% of teachers (n = 9) had between 1-5 years of teaching
experience.

Data Collection Tools

In this study, the Early Literacy Material Control Form (ELMCF) was used to determine materials and
stimuli used in the observed classrooms, and a Semi-Structured Interview Form was used to determine
the teachers’ practices. In the preparation of the ELMCF, the related literature was reviewed. This
literature review focused on the existing instruments developed to evaluate preschool classroom’s early
literacy environment, for example, the Classroom Literacy Environmental Profile (CLEP; Wolfersberger et
al., 2004) and the Classroom Literacy Observation Profile (CLOP; McGinty & Sofka, 2009). After
preparation of the form, four experts evaluated the form’s checklist, and the checklist was finalized.
Also, materials and stimuli that were seen in the classes but not previously included in the checklist form
were added to the form according to the usage of the material by the classroom teacher. Thus, in the
ELMCF, there were 43 different materials and stimuli that could be used for the development of
children’s verbal language skills, print awareness, letter knowledge, phonological awareness, visual
perception skills, and pre-writing skills. All the included materials and stimuli are recommended in the
literature as ways of providing an effective early literacy environment. These materials and stimuli were
marked as “Exist” or “Non-existent” in the classrooms and additional notes were taken when deemed
necessary.

The Semi-Structured Interview Form consisted of demographic information and three questions
regarding the research topic. These questions included what the early literacy activities of the teachers
were, how were the activities applied, and which points did they pay attention to during the book
reading activities. This interview form was developed based on related literature and shared with four
experts in the field of early childhood education. Thus, according to the experts’ suggestions, the form
was reorganized. Then, to determine content validity and functionality, the questions were asked to
three preschool teachers and the form was analysed to determine whether the teachers could
understand and/or answer the questions. Based on their recommendations, the Semi-Structured
Interview Form was finalized.

Data Collection

In this study, the data were obtained by using the ELMCF and the Semi-Structured Interview Form.
Prior to the study, ethical approval was obtained from the Usak University Ethics Committee and
application permission was obtained from the Usak National Education Directorate. Then establishing
connections was begun with primary schools that included preschools as well as with other independent
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preschools in Usak. To conduct observations in classrooms and to have interviews with teachers,
permission was also gained from school principals and then the teachers’ consents were also obtained.
The appointments of observations and interviews were made prior to entering the schools. The study
was started with 22 schools and 55 teachers working in those schools. However, three teachers were
excluded from the study because they were special education teachers, and their classes were special
education environments, thus inappropriate for the current study research aims. Thus, the study was
completed with a total of 52 teachers. As far as possible, interviews and observations were conducted to
coincide with the entrance or exit of the teachers so that the educational activities were not
interrupted. Firstly, interviews were conducted with teachers. The interviews lasted 10-15 minutes on
average. The interviews were recorded with a voice recorder. Subsequently, the researcher together
with the teacher, observed the materials and stimuli in the class, and the material control form was
filled out along with the teacher so that the materials that were stored in boxes, closets, or drawers
were not forgotten, overlooked, or missed. Furthermore, some of the materials in the classroom were
photographed after receiving permission from teachers.

Data Analysis

For the analysis of the data, the materials marked as existent or non-existent in the control form
were counted and the total number of each material was calculated. The interviews conducted with the
teachers were audio-recorded and transcribed. To ensure reliability at this stage, 16 voice recordings
(25% of all data) were reviewed and transcribed by a second researcher who worked as an Assistant
Professor at a State university in Turkey, and is an expert in early literacy skills in preschool education.
The agreement between the two researchers was 100%. Afterward, the written records were analysed
through content analysis and themes were determined for each question. In addition, the participants
were numbered (e.g., 1 to 52). Content analysis was also conducted by the two researchers and
consistency between the coders was calculated at 94% based on the Miles-Huberman Model ((A = C + (C
+ 0) x 100) A : The reliability coefficient, C : Number of consensus on terms provided, d: Number of
terms without consensus).

Findings
Materials and Stimuli Used in Classes for Early Literacy Skills

The materials and stimuli used in the classrooms were classified as: 1) materials that existed in all
classes, 2) materials found in most of the classes, 3) materials used in almost half of the classes, 4)
materials found in very few classes, and 5) materials that were not existent in any classes.

Writing materials (pencil, eraser, paints), scissors, glue, Playdough, puzzles, Legos, blocks, materials
for fine motor-skills development (i.e., finger/hand dexterity), Atatlirk Corner, activities in which names
are written were found in all the observed classes. Particularly, materials such as writing materials,
scissors, and glue were the materials that belonged to each child individually. While materials and
stimuli other than those were kept in all classrooms and were materials that the children could see
and/or every day. Ataturk is the founder of the Republic of Turkey and Atatiirk corner includes
photographs related to Atatiirk. Images of these materials are shown in Figure 1, Figure 2, Figure 3, and
Figure 4.
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Figure 1. Block Samples.

b -

Figure 3. Sample Materials for Fine Muscle Development.

Figure 4. Samples of Activities in which Names are Written.
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The materials and stimuli that were observed in a majority but not all the classes are shown in Table

1.

Table 1.

Materials in most of the classes.

Materials (f) (%)
Bookshelf 45 86.54
Picture storybooks 45 86.54
Children’s exhibited activities 43 82.69
Colour images 42 80.77
Numbers hung on walls 37 71.15
Images of the seasons 37 71.15
Images of weather conditions 35 67.31
Clock 34 65.38

It was unexpected to find out that 7 (out of 52) classrooms did not have bookshelves at all, even
more concerning was that only seven of 45 bookshelves were arranged in an appropriate manner. All
the bookshelves had picture storybooks, while other types of books were rarely observed. Apart from
the children’s work, stimuli such as colours, numbers, seasons, and weather visuals were the most
frequently used in classrooms. In addition, 34 of the classes had clocks, but unfortunately, none of the
clocks observed were functioning. The materials and stimuli that existed in almost half of the classes are
shown in Table 2.

Table 2.

Materials that existed in almost half of the classes.

Materials (f) (%)
Traffic lights/signals 28 53.85
Writing board 27 51.92
Box games 27 51.92
Number beads (Abacus beads) 25 48.08
Images of geometric shapes 25 48.08
Symbols and names of learning centres 23 44.23
Decorative images 22 42.31

28 of the classes had stimuli such as traffic lights or signs, while 27 classes had writing boards and
box games. These box games included items such as mapping cards, grouping cards, Jenga, tangram,
intelligence toys, and bingo that can be used in memory development, focusing, grouping, matching,
and determining similarities or differences. Examples of box games are provided in Figure 5. In 25 of the
classes, there were four different geometric shape images, including: rectangles, triangles, squares, and
circles as well as number beads (i.e., mathematical abaci) in different sizes. Examples of number beads
are shown in Figure 6.

The materials that were observed to exist in very few classrooms are shown in Table 3.

Only 17 of the classes had a calendar as well as the children’s names written on their belongings.
Examples of calendars observed in the classes are provided in Figure 7. In 16 classrooms, there were
emotion visuals such as happy, sad, confused, and frightened. Concept books were observed in 15 of the
classrooms and graphics (i.e., colours, shapes, or number graphs) for height, weight, and the
accompanying activities were observed in 11 classes. Boards for drawing lines, magazines, symbols of
class rules, a map of Turkey, reading corner, alphabet books, and letters hanging on the walls were seen
in very few classes. Board samples for drawing lines are shown in Figure 8, samples of concept books
and alphabet books are shown in Figure 9.
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Figure 5. Samples of Box Games.

Figure 6. Number Beads (i.e., Abacus Samples).

Table 3.

Materials that existed in very few classes.

Materials (f) (%)
Calendar 17 32.69
Things on which names are written 17 32.69
Emoticon images 16 30.77
Concept books 15 28.85
Graphics 11 21.15
Boards for drawing lines 5 9.62
Magazines 3 5.77
Symbols of classroom rules 3 5.77
Map of Turkey 3 5.77
Reading corner 2 3.85
Alphabet books 1 1.92
Letters hung on walls 1 1.92
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Figure 7. Calendar Samples.

Figure 8. Board Sample for Drawing Lines.

Figure 9. Samples of Concept Books and Alphabet Books.

The materials and stimuli that were included on the check list but not observed in any of the classes
are written materials in dramatic play areas, newspapers, wordless picture books, picture frames,
posters related to children, writing centre/corner, books related to different senses.

Activities to Improve Early Literacy Skills in Preschool Classes

The activities utilised to improve children’s early literacy skills in preschool classes that were
mentioned during interviews are listed in Table 4.

Table 4.

Early literacy activities.

Activity (f) (%)
Mathematics activities 37 71.15
Work on drawing lines 36 69.23
Work on sounds 29 55.77
Reading books 24 46.15
Teaching concepts 20 38.46
Holding a pencil 14 26.92
Work on fine motor skills 13 25.00
Work on visual differentiation 11 21.15
Teaching letters 7 13.46
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It was shown in the results that the teachers mostly utilised mathematics activities such as counting,
writing numbers, addition, matching, or grouping. The least preferred activity was teaching letters.
Examples of the teachers’ answers are provided in the following:

Teacher 12: ‘| usually teach numbers. Or we do line work. They follow the dots and draw lines. | think
they will learn to write that way easier.’

Teacher 20: ‘We love to read books. Sometimes we read two books a day. So, | think they have
learned a lot. But we also do math activities like addition and counting.’

Teacher 31: ‘I’'m doing everything to help them learn to read and write. | am showing them how to
hold a pen. We also learn numbers and calculations. But | do not mention the letters. Sometimes they
ask, but they need to learn the letters in primary school.”

Application of Activities for Developing Early Literacy Skills in Preschool Classes

The application of activities utilised by teachers to improve the early literacy skills of children in the
preschool classes is provided in Table 5.

Table 5.

Application of early literacy activities.

Application (f) (%)
Book work-working on worksheets 46 88.46
Game activity 23 44.23
Through different events or every moment of the day 9 17.31

Through the interviews with the participating teachers, it was determined that they carried out early
literacy activities with their preschool children by using books and worksheets. Only nine teachers,
which was seen as a small percentage, stated that they attempted to include literacy activities through
different events or at every moment of the day. Examples of teachers’ answers are provided in the
following:

Teacher 4: ‘In our class, every child has his or her own workbook, and we work on it every day. There
are many kinds of activities in the book such as mathematics activities, visual perception studies, and line
studies. Sometimes | also send homework papers about the activities that we did that day.’

Teacher 38: ‘We have a workbook that we follow. All the classes in this school use the same book.
But | do not think that is enough. Children do not like sitting for long. For example, if | want to do
activities about numbers, | am setting up a play activity right away. | tell them | am hiding numbers in
the school garden. That is how our play starts. They find the numbers and we do movements according
to the number they found. It is just an example.’

Teacher 43: ‘| am photocopying the worksheet according to the topic of that day. We do early
literacy activities during the day, but they do not notice. For example, they put stars next to the name on
the list when they come to class. They know their names. At the end of the week, we count the stars and
talk about how many days they came to school.”

During the interview process, as part of the third question, after the teachers explained how they
organized their activities such as mathematics, drawing lines, and working on sounds (see Table 5), they
were also asked to mention how they carried out book reading activities. As shown in Table 6, teachers
stated what they paid attention to and how they carried out book reading activities.

The results of asking teachers about what they considered when carrying out book reading activities,
34 teachers stated they paid attention to their tone of voice, emphasis, and intonation when reading to
the children. Examples of the teachers’ answers are provided in the following:

Teacher 15: ‘Children can become distracted while reading a book. Therefore, | try to draw their
attention by imitating the sounds of the characters in the book. | keep changing my voice. They like it.
Also, | show them the pictures of the book.”
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Teacher 23: ‘First of all, | want them to sit in a U-shape. | make everyone see the book. When
someone asks a question while reading a book, others get bored. That is why we do not talk when we
read. But when the book is over, | ask questions about the book.’

Table 6.

Points considered in book reading activities.

Things Considered (f) (%)
Tone, accent, intonation 34 65.38
Showing images 24 46.15
Asking questions during the activity 12 23.08
Asking questions after reading the book 10 19.23
Making eye contact 8 15.38
Attention-taking activities prior to reading 7 13.46
Sitting arrangement 6 11.54
Talking about the cover of the book 5 9.62
Role-playing 2 3.85

Discussion

The aim of this study was to identify the materials used by teachers in preschool classrooms as well
as teachers’ practices that were related to early literacy instruction. The stimuli children received are
closely related to their early literacy skills development. At this stage, determining the state of preschool
classrooms is the first step in creating effective learning environments for children. As a result, it is
hoped that the findings from this current study will provide valuable information for the field.

Early Literacy Materials

The materials that are present in every class can be categorized as materials for writing in general as
well as materials used for fine motor skills development. Importantly, in a study by Guo et al. (2012), the
presence of materials related to writing in the classroom is found to have a positive impact on children’s
alphabet knowledge and name writing skills. Also, in another study conducted by Coskun and Deniz
(2017), in the U.S. State of Texas, it is determined that 11 out of 20 teachers have writing activity
materials in their classrooms. Possibly more important than just having writing materials in classes is
how the writing materials are presented to the children. There is a more effective approach to
presenting writing materials in classes than just keeping the materials in boxes and/or closed cabinets
for children to access only under teacher supervision. Instead, a more practical approach can be to have
a designated writing corner where the writing materials are presented to the children in an interesting
way and are at their disposal at any appropriate time. When the materials are presented in a way that
the children can easily access them, they can start their own activities by using materials during time
intervals called ‘free time’. In this way the children can use the materials in whatever they would like
during the designated times. For example, children can do activities such as writing a letter to a friend,
creating a story, or changing the end of a story they have already heard.

Another point that all the teachers in this study cared about was the fine motor skill development of
children. As a result, a wide range of materials was made available for the children in each classroom.
Giving attention to the development of young children’s fine motor skills is important because they will
need adequate finger/hand dexterity as well as eye/hand coordination to carry out literacy tasks such as
holding a pencil/pen, writing letters/words on paper, holding a book/turning pages, and so forth
(Yangin, 2007).

While it was expected that bookshelves would be present in every class, it was surprising to find that
no bookshelves were observed in seven of the classrooms. In the 2013 Preschool Education Program in
Turkey, it was stated that every preschool class should have a book centre (MONE, 2013). In another
study carried out by Turan and Ulutas (2016), it is determined that among 245 preschool classrooms in
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Ankara, Turkey, there were 235 preschool classrooms that have a bookshelf/book centre and 10
preschool classrooms which do not have a bookshelf and/or book centre for students. Also, most of the
bookshelves observed were deemed to be inadequate both in terms of their physical state and the
materials they contained. The reason of not having different types of attractive and interesting books
may be the expensive prices of books in Turkey. The schools observed were state schools and unless
these books were provided by MONE, the teachers may not have been to afford purchasing the more
attractive yet expensive books. However, when classroom bookshelves are not physically exciting and
appealing to children, then the children may not prefer using books during their free time and play
activities. This is a missed opportunity for children to interact with books and literacy materials
independently and/or with their peers, and not be doing only at the request of their teacher. However,
by making small adjustments to the arrangement of the physical condition of bookshelves and rich
literacy resources, can introduce children to a variety of books and text genre types. As a result, the
children’s interest in the books and materials provided may increase. In another study conducted by
Altun, Tantekin Erden, and Snow (2018), book corners are also found to be limited in Turkish preschools.
However, in the preschools of Nordic countries, books are very seen as an important component of the
physical literacy environment (Hofslundsengen, Magnusson, Svensson, Jusslin, Mellgren, Hagtvet, &
Heila-Ylikallio, 2020).

It was also determined through this current study that a considerable number of visual stimuli were
utilised by teachers in their classrooms. For example, it was found that visual stimuli such as colours,
numbers, seasons of the year, weather conditions, and geometric shapes were all commonly used by
teachers. This is also common in Sweden, Norway, and Finland where different signs and/or symbols are
displayed in almost all preschool classrooms (Hofslundsengen et al., 2020). Another important early
literacy stimulus that was found in the classrooms was writing boards but, in most cases, the writing
boards were reserved for teacher use. Thus, limited access to the smart boards brings into question the
functionality of this type of writing board in the preschool classroom. Instead, for improving preschool
children’s early literacy skills development, it is advisable to utilise a smaller type of whiteboard that can
be placed in the writing centre area. In addition, these writing boards can be used with other types of
stimuli such as magnetic letters and/or numbers, geometric shapes, and so forth, which is likely to
attract the attention of young learners. Unfortunately, in this study, the use of writing boards and
similar types of writing was somewhat mute because none of the preschool classrooms observed had a
dedicated writing centre/corner. The lack of observing writing corners in the classrooms from this study
was not necessarily the norm, for example, in a Swedish study conducted by Gustafsson and Mellgren
(2002), it is determined that nearly all of the 27 preschool classrooms investigated have a dedicated
writing centre/corner including drawings, signs, paper of various sizes and textures, letters, greeting
cards, shopping lists, interesting pens, frames, and computers. It was also recognized that other writing
products and classroom writing materials were not included at any other learning centre. According to,
Gerde and Bingham (2012), although preschool classrooms generally have well-equipment writing
centres, it is a common issue for many preschool classrooms to not include writing materials at different
learning centres such as block and/or dramatic play centres. Including diverse materials at learning
centres throughout the classroom can be an effective way of addressing children’s early literacy
development, for example, items such as market labels, product names, shopping lists, mailboxes, and
greeting cards can be included in dramatic play centres. Furthermore, to create a print-rich environment
throughout the classroom, it is extremely important to include a variety of books at learning centres
throughout the classroom such as the dramatic play centre, science centre, and block centre (Reutzel &
Morrow, 2007). When investigating how teachers included writing into their classrooms, it was
determined that stimuli such as writing children’s names on their work, hanging up static items like
shapes, colours, weather images, seasons of the year, and emoticon images should in most cases be
considered as part of a passive textual environment (Gustafsson & Mellgren, 2002).

Also, not observed in the classrooms from this study but considered to be an important addition to
the early literacy classroom environment were written materials such as newspapers, wordless books,
posters, and textured items. For example, wordless books are an especially effective stimulus that

459



Emine KILINCCI, Aysegiil BAYRAKTAR — Pegem Egitim ve Ogretim Dergisi, 11(1), 2021, 447-478

enhance children’s language and vocabulary development (Chaparro-Moreno, Reali, & Maldonado-
Carrefio, 2017), storytelling skills (Rizgiyani & Azizah, 2019), and narrative comprehension skills (Grolig,
Cohrdes, Tiffin-Richards, & Schroeder, 2020), however, another striking finding was that there were no
wordless books in any of the classrooms observed in this current study. The possible reason for this
situation, as mentioned previously, might be the expensive cost of books in Turkey. As a result, it is clear
from observations made in preschool classrooms from this study that teachers need to become more
aware, better informed, and ultimately proactive at incorporating writing and written texts into their
classroom environment through a variety of more communicative, diverse, and interesting ways.

Early Literacy Activities

Interviews from this study revealed that among the early literacy activities that were utilised by the
preschool teachers, the most preferred were mathematics and drawing lines. However, it is important
to remember that early literacy skills have a much broader range and teachers should focus on a greater
range of these skills to fully address students’ development. The least preferred activity, on the other
hand, appeared to be letter knowledge instruction. In a study by Erdogan, Altinkaynak, and Erdogan
(2013), it is found that teachers mostly include activities that are related to writing skills. Whereas
teachers in this current study did give importance to writing skills activities such as drawing lines,
however, it was shown in the findings that they more often focused on mathematics activities. One
finding that was similar in both studies was that the least preferred activity was letter knowledge
instruction. The study by Uygun, Katranci, and Taskin (2014), also provides similar results that teaching
letters is the least preferred instructional activity. Teaching letters being the least preferred activity
within the classrooms observed may be due to the widespread notion that there is no need for letter
knowledge during preschool. It is extremely significant that letter knowledge instruction is not
supported or recommended by the Turkish MONE (2013), however, it is previously determined that
having letter knowledge during preschool as well as the first year of elementary school is a strong
indicator of children’s future reading ability (Adams, 1990, as cited in Roberts, 2003) and vocabulary
skills (Slavin & Chambers, 2016). Also, letter knowledge and phonological awareness are closely related,
so it is recommended that they are taught together (Roberts, 2003).

The way teachers in this study utilised early literacy activities within their classrooms was not very
promising. For example, they generally preferred to use book work and/or working on worksheets.
However, according to Morrow and Rand (1991), thematic play and game-type literacy activities provide
the ideal circumstances that allow children to develop, practice, and expand their early literacy skills.
Early literacy activities should be carried out through a variety of methodologies, children’s interest
should be kept alive through diverse instruction, and teachers should attempt to foster the most
positive attitude possible regarding instruction and topics related to literacy learning. While it is known
that preschool-aged children learn early literacy skills the easiest through play and game-type activities
(Roskos & Chiristie, 2017), which can be carried out at any time of the day, many teachers are
surprisingly adamant about utilising textbooks and worksheets for early literacy activities and
instruction. In a study by Akbaba Altun, Simsek Cetin, and Bay (2014), teachers state that they utilise
worksheets from textbooks for their early literacy instructional activities. However, to grab children’s
attention and maintain their interest at the highest level, the context of play is remarkably effective for
early literacy activities (Bingham, Hall-Kenyon, & Culatta, 2010). A study conducted by Balantekin and
Kartal (2017), shows that workbooks were insufficient for children’s acquisition of early literacy skills.
Also, it is found that the workbooks examined only cause the children to become passive recipients in
the learning process and ultimately prevents them from actively asking questions and completing the
activities. In addition, the workbook activities do not provide room for enough learning objectives as
well as give inadequate emphasis to other objectives. An example of an alternative approach to early
literacy instruction which is more in line with the use of thematic and game-type activities occurs in the
research by Coskun and Deniz (2017), where they find that teachers in the U.S. State of Texas carry out
early literacy activities through play, music, questions, conversations, observations, and travel. They also
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create experiences related to daily life, provide a variety of materials for children, and combine these
activities together as well as with other activities.

When considering the use of reading activities in this current study, the teachers were generally not
using interactive book reading with children during their reading activities. The reason for this may be
related to preschool classrooms being too crowded as well as teachers’ concerns about classroom
management in these classrooms. The lack of utilising interactive book reading as an early literacy
instructional technique runs contrary to a substantial amount of research which recommends
interactive book reading be used for reading activities with children because it leads to the highest level
of literacy gains in the most efficient method of book reading; especially with preschool-age children
(Dowdall et al., 2017). In addition, Ergil, Akoglu, Sarica, Tufan, and Karaman (2015) evaluate book
reading practices within preschool classrooms in the context of interactive book reading and the results
are like the findings of this current research. The teachers could also use book reading activities for
increasing students’ vocabulary by asking students to explain images from the story book, emphasizing
target words, asking students to use target words in meaningful sentences, and so forth. Teachers can
also cut a variety of illustrations from newspapers, magazines, and brochures as well as ask children to
combine illustrations of different characters, settings, and objects that appear in a story.

Also, to improve their students’ vocabulary and communication skills at the end of the day, teachers
could also ask children to summarize daily events, what they learned, what they liked the most, and
what they would like next. In addition, teachers could ask students to explain how they spend their time
at home or during holidays. While, in writing centres, the teachers could have children draw pictures to
explain their overall likes and dislikes.

Conclusion

It was found that materials for writing in general and materials utilised for fine motor skills
development were present in every classroom. Also, a considerable number of visual stimuli were
utilised by teachers within their classrooms. However, in general, the preschool classes were lacking a
sufficient amount and type of early literacy materials. There were shortcomings in the existence of a
variety of books and the inclusion of diverse and interesting visuals within the classroom. Furthermore,
it was also made clear that there is an on-going need to improve not only the physical condition and
presentation of bookshelves and book centres but also the overall content and makeup of the books
included in preschool classrooms.

Limitations and Recommendations

The current study had some limitations. First, it was conducted with 52 preschool classrooms in 22
public schools and in only one city located in Turkey. This number may be insufficient for the
representativeness of the study. For this reason, this type of study can be extended by including a
greater number of classrooms in different cities. Secondly, in future studies, the findings can be enriched
by observing how the materials are used as well as what kind of activities the teachers carry out.

For the practitioners, it is recommended that the awareness of early literacy skills instruction
strategies and techniques be better emphasized as part of in-service teacher training programs. In
addition, it is also important to carry out these in-service trainings with hands-on activities as well as to
propose a variety of new approaches and alternative ways to support the early literacy skills training of
teachers. Also, pre-service teachers should be informed about interactive book reading practices,
effective classroom design, and providing different materials as well as offering a variety of activities in
the classroom to develop early literacy skills. Furthermore, in their internship practices, pre-service
teachers should be encouraged to carry out a variety of early literacy activities as well as utilise
materials that support the early literacy skills of children.
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Turkish Version

Girig

ilkégretim 1.sinif, cocuklarin okuma yazmay! 6grenmeye basladiklari ve okul ortami ile tanistiklari bir
gecis basamagidir. Ancak ¢ocuklarin okuma yazmayi 6grenebilmeleri, okumayi sevebilmeleri, okula karsi
olumlu bir tutum gelistirebilmeleri, 6grenmeye ve okumaya karsi istekli olmalari sahip olduklari
hazirbulunusluk ile ilgilidir. Bu hazirbulunusluk da erken okuryazarlik kavrami ile dogrudan iliskilidir.
Erken okuryazarlk, okullarda formal okuryazarlk egitimi baslamadan 6nce ¢ocuklarin okuma ve yazma
faaliyetleri hakkinda kazandiklari bilgi, beceri ve tutumlar olarak tanimlanmaktadir (Whitehurst &
Lonigan, 1998).

Ulusal Erken Okuryazarlik Paneli'nin (The National Early Literacy Panel) (2008) raporuna gore erken
okuryazarlik becerileri etkili bir sekilde okuma yazma 6grenmenin 6n kosuludur. ilgili arastirmalar, erken
okuryazarlik becerilerinin ¢ocuklarin gelecekteki okudugunu anlama becerilerinin (Deacon & Kirby, 2004;
Kannegiter, 1970, akt. Erdogan, Altinkaynak & Erdogan, 2013; Lonigan, Burgess, & Anthony, 2000;
Mcllraith, 2018; Senechal & LeFevre, 2002), okumaya yonelik tutumlarinin ve gelecekteki akademik
basarilarinin (Fletcher, 1997, akt. Alisinanoglu & Simsek, 2012; Maki, Voeten, Vauras & Poskiparta, 2001)
onemli bir yordayicisi oldugunu vurgulamaktadir. Bu nedenle erken okuryazarlik becerilerinin
desteklenmesi ve gelistirilmesi oldukga 6nemlidir.

Bronfenbrenner'a (1994) gore gelisimler, cocuklarin cevreleriyle olan etkilesimlerinin Grinleridir. Bu
baglamda, 6gretmen ve okul, ¢ocuga verimli bir 6grenme ortami saglayarak cocugun gelisimini
sekillendirmede 6nemli bir etkiye sahiptir (Berns, 2004). Etkili bir 6grenme ortami ise uygun malzemeler
ve O0grenme deneyimleriyle saglanabilir. Dolaysiyla, erken okuryazarlik becerilerinin desteklenmesi,
zengin uyaranlarla donatilmis farkli materyaller (Lehrl & Smidt, 2017) ve ilgili etkinlikler (Piasta, 2016)
araciligiyla saglanabilir. Ogretmenlerin sinifta sagladiklari ortam, cocuklara sunulan okuma yazma
materyalleri, etkinlikleri ve uyaranlari, okuma yazma ortaminin niteligi tGzerinde 6nemli bir etkiye
sahiptir (Wolfersberger, Reutzel, Sudweek & Fawson, 2004). Egitim ortaminin kalitesi ayni zamanda
cocuklarin 6grenme yollari, kazandiklari beceriler ve okuma ve yazmaya yonelik tutumlariyla da yakindan
iliskilidir (Ball & Gettinger, 2009). Okul 6ncesi siniflarinin okuryazarlik ortami ile cocuklarin okuryazarhk
etkinliklerine ilgisi ve katilimi (Baroody & Diamond, 2016) ve erken okuryazarlik becerilerinin gelisimi
(Connor, Morrison & Slominski, 2006) arasinda giicla bir iliski vardir.

ilgili alan yazin incelendiginde, sinif okuryazarlik ortamini inceleyen calismalar olmasina ragmen
(Altun, Tantekin Erden & Snow, 2018; Guo, Justice, Kaderavek & McGinty, 2012; Hofslundsengen,
Magnusson, Svensson, Jusslin, Mellgren, Hagtvet & Heila-Ylikallio, 2020), bunlar okul 6ncesi okuryazarlk
ortamini etkili bir sekilde degerlendirebilmek icin yeterli degildir. Bu nedenle okul dncesi siniflarindaki
6grenme ortamlarinin dogasinin incelenmesi ve 6gretmenlerin bu becerileri gelistirmek icin ne gibi
etkinlikler yaptiklari bu ¢alismanin arastirma problemi olarak belirlenmistir.

Sinif Ortaminda Erken Okuryazarlik Becerilerinin Desteklenmesi

Erken okuryazarlik becerileri s6zel dil becerileri, yazi farkindaligi, harf bilgisi, fonolojik farkindalk,
gorsel algl becerileri ve yazma oncesi beceriler olarak siralanabilir (Pullen & Justice, 2003; Uyanik &
Kandir, 2010). Ogretmenler bu becerileri desteklemek icin farkli materyaller kullanarak ve
bitlnlestirilmis etkinlikler yaparak etkili bir 6grenme ortami diizenleyebilirler. Dynia, Schachter, Piasta,
Justice, O’Connell ve Yeager Pelatti'ye (2018) gore, etkili bir fiziksel okuryazarlik ortaminin boyutlari,
kitaplari ve okuryazarlikla ilgili materyalleri, yazi materyallerini, yazica zengin ¢evreyi ve materyallerin
kullanimini igerir.
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Dil becerileri icin gercgeklestirilebilecek aktivitelere, ¢ocuklarin dil ve 6zellikle erken okuryazarlik
becerilerinin gelisimine ve yeni kelime edinimine biylk katki saglayan etkilesimli kitap okuma
uygulamasi (Dowdall, Cooper, Tomlinson, Skeen, Gardner & Murray, 2017), konusma ve dinleme
aktiviteleri, yeni kelime 6grenimini iceren oyunlar, kelime dagarcigiyla ilgili bulmacalar, drama, kelime ile
ilgili resim ¢izimi, resimlerden hikdye olusturma calismalari ve hikdye tamamlama etkinlikleri 6rnek
olarak verilebilir. Yiiksek kaliteli bir okul 6ncesi sinifinda, basitten karmasiga farklilk gosteren kitaplar,
hem tanimlayici hem de oykiileyici metinler, mevcut sinif temalari hakkinda yazilar, kafiyeli metinler,
alfabe kitaplari ve Ug¢ boyutlu kitaplar olmaldir (Justice, 2006). Kitap cesitliligi s6zstz kitaplarla da
zenginlestirilmeli ve gocuklarin bu kitaplarla resimleri takip ederek kendi dykilerini yaratmalarina firsat
verilmelidir (Rizgiyani & Azizah, 2019). Ayrica kitaplar ¢ocuklarin ulasabilecegi yukseklikteki kitapliklara,
kitaplarin kapaklari goriiniir ve disa donik olacak sekilde yerlestirilmelidir, boylece ¢ocuklar kitaplari
kolayca gorebilir ve erisebilirler.

Yazi farkindaligi ve harf bilgisi icin yazi, etkinliklerin icine dahil edilebilmeli, olusturulan bir tema
cercevesinde kitap gibi yazili materyaller kullanilarak etkinlik hazirlanmali, harf tanima oyunlari
oynanmali ve alisveris listeleri, etiketler ve telefon rehberleri gibi okuryazarlikla ilgili oyun uyaranlari
dramatik oyunlarinda kullanilmalidir (Wolfersberger, Reutzel, Sudweeks & Fawson; 2004). Ayrica kitap
okuma etkinliklerinin yaziyi gostererek yapilmasi okul dncesi dénem gocuklarinin yazi bilincinin ve alfabe
bilgisinin gelismesinde etkilidir (Joffe, 2009). Okul &ncesi siniflarinda yazinin kullanimini ve metinsel
ortami degerlendirirken iki farkli ortam tlri karsimiza gikabilir. Bunlarin ilki anlatima dayali metinsel
ortamdir. Anlatima dayali metinsel ortam, ¢ocuklari da iceren ve onlarla etkilesime gecen iletisimsel bir
bakis agisina sahiptir. Ortamdaki yazilar; sinif, cocuklar, 6gretmen, yapilan ya da yapilacak etkinlikler ile
ilgili olabilir (Gustafsson & Mellgren, 2002). Boyle ortamlarda ¢ocuklarin yazili dili anlama ve bir pargasi
olma sanslari vardir. Ornegin, her sabah sinifa gelen cocugun listeden kendi ismini veya arkadaslarinin
ismini bulup isaretleme yapmasi ¢ocugun yazi ile iletisime gectigi bir sinif ortamina 6rnektir. Uyaranlar
fotograflar, cocuklarin dogum gtinlerinin bir listesi, posterler ve cocuklar ve / veya 6gretmenler hakkinda
notlar gibi kisisel ilgi 6geleri araciligiyla da saglanabilir. Ayrica, o giin gidilen veya gidilecek olan geziden
fotograflar, yazilar, dogum gini listeleri, cocuklar ile ilgili fotograflar, posterler, ¢ocuklarin veya
o6gretmenin distncelerinin yazildig1 notlar, temaya uygun pano diizenlenmesi yapilmasi, etkinliklerin
ginlik programi, aylk takvim, gorev listesi, 6gle yemegi mendileri, malzeme ve alanlarin kullanimi igin
zaman cizelgeleri, haritalar, kireler, adres cizelgeleri, atlas sozlik gibi materyaller bu tir siniflardaki
uyaranlara 6rnek olabilir (Wolfersberger, Reutzel, Sudweeks & Fawson, 2004). Ayrica, bir okul 6ncesi
sinifina isaretler ve semboller eklemek, yazi agisindan zengin bir ortam yaratmanin etkili bir yoludur
(Margrain & Mellgren, 2015). Anlatima dayali metinsel ortamin Ug¢ kurali; yazilar bir mesaj iletmeli,
cocuklarin deneyimleri ve baglamla acik¢a ilgili olmali ve glnlik etkilesimde dogal bir sekilde
kullanilabilmeli seklindedir (Gustafsson & Mellgren, 2002). Diger metinsel ortam ise pasif metinsel
ortamdir ve bu ortamda vyazilar, ¢cocuklar ve 6gretmen arasinda herhangi bir iletisim yoktur. Yazi yine
kullanilir ancak ¢ocuklarin esyalarina isim yazilmasi gibi daha kaliplasmis formlarda kullanilir ve isaretlere
cok dnem verilir.

Ayrica, ¢ocuk boyuna uygun sandalye ve masalar, haritalar, gazeteler, dergiler, posterler ve
tabelalarin yani sira hem cocuklarin hem de 0Ogretmenin yazilarindan o6rneklerle yazi merkezleri
diizenlenebilir. Yazi merkezinde yer alan materyaller, gesitli yazma deneyimlerini desteklemenin yani sira
cocuklar arasinda islevsel yazi liretimini tesvik etmelidir. Sinif temasina dayali bir yazi merkezine sahip
olmak c¢ocuklarin giin boyunca 6grenmelerini zenginlestirebilir (Guo, Justice, Kaderavek & McGinty,
2012). Yazi koselerine ek olarak, bilim, kitap veya dramatik oyun merkezleri gibi diger 6grenme
merkezlerine yazi materyallerini dahil etmek, ¢ocuklara bu materyalleri kullanma firsatlari saglamanin
yani sira yazma farkindalklarini ve harf bilgilerini desteklemenin bir baska etkili yoludur (Gerde &
Bingham, 2012).

Ses bilgisel farkindalk icin uyakl siirler okunup, sarkilar, tekerlemeler séylenmeli, ritmik etkinlikler,
ilk harflere gore gruplama etkinlikleri, s6zcilklerin ilk veya son harflerinin seslerinin tekrar edilmesi ile
ilgili oyunlar planlanmalidir. Eslestirme etkinliginde farklilasan kafiyeleri belirlemek ve yanlis kafiyeyi
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bulma gibi oyunlar oynamak da c¢ocuklarin fonolojik farkindaliklari igin etkili etkinliklerdir (Phillips,
Clancy-Menchetti & Lonigan, 2008). Gorsel algi becerisi igin ise eslestirme, gruplama, 6riintd, parca-
butlin iliskisi ile ilgili etkinlerin yapilmasi, hafiza oyunlari, kutu oyunlari ve goérsel materyalleri okuma
etkinlikleri dnerilmektedir. Yazma 6ncesi beceriler igin nokta birlestirme, kesme-yapistirma calismalari,
origami veya kiguk kas gelisimine destek olacak benzer etkinlikler ile kalem tutma c¢alismalari tavsiye
edilen etkinliklerdendir.

Bitin bu etkinlikler glintin her anina dahil edilerek ve dramatik oyunlar veya farkh etkinlikler ile
bitunlestirilerek yapilabilir. Glinlik programa yazma etkinlikleri gibi erken okuryazarhk etkinliklerinin
dahil edilmesi 6nerilmektedir (Gerd, Bingham & Wasik, 2012). Ayrica, Roskos ve Chiristie'ye (2017) gore,
okuryazarlikla zenginlestirilmis oyun ortamlari ¢ocuklarin motivasyonunu artirmakta ve okuryazarlk
materyalleriyle daha yogun etkilesimlerini tesvik etmektedir. Bu nedenle, 6gretmenler erken
okuryazarlik etkinliklerini oyunla bitinlestirmelidir. Morrow ve Rand (1991) yaptiklari bir ¢alismada,
dramatik oyun alanini dort ayri sinif ortamina gore degistirmislerdir. Sonug olarak, serbest oyun
zamanlarinda, okuryazarlik materyallerinin tematik olarak tanitildigi ve 6gretmen destegine sahip
siniflarda, cocuklar materyallere daha fazla ilgi gostermislerdir. Eglenceli ve oyuna dayali 6gretim
yontemlerinin kullanilmasi, c¢ocuklarin okul ©ncesi doénemdeki erken okuryazarlk etkinliklerine
katilimlarini artirmaktadir (Bingham, Hall-Kenyon & Culatta, 2010).

Tirkiye'deki uygulamalara bakildiginda, okul 6ncesi donemdeki gocuklar resmi olarak okuma-yazmayi
dgrenmemektedirler. Ancak 2013 Okul Oncesi Egitim Programi’nda gérsel algi, fonolojik farkindalik,
dikkat ve hafiza, ince motor beceriler ve matematiksel etkinlikler gibi okuma yazmaya hazirhk
etkinliklerinin sanat, drama, muzik ve oyun etkinlikleriyle bitlnlestirilerek gerceklestirilmesi gerektigi
belirtiimektedir (Milli Egitim Bakanligi, 2013).

Calismanin Amaci

Bu calismanin okul dncesi siniflarinin erken okuryazarlik materyalleri agisindan ne derece donanimli
oldugunu ve siniflarda en ¢ok kullanilan veya hi¢ kullanilmayan materyaller ve uyaranlar ile siniflarda
erken okuryazarlik becerilerini gelistirmeye yonelik hangi etkinliklerin yapihgini ortaya koymasi
nedeniyle alana ve uygulamaya katki saglamasi umulmaktadir. Bu baglamda calismanin amaci, okul
oncesi siniflarinin erken okuryazarlik materyalleri bakimindan donanim durumlarini incelemek ve
ogretmenlerin sinif icindeki uygulamalarini belirlemektir. Arastirmanin genel amaci dogrultusunda
asagidaki alt sorulara yanit aranmistir:

1. Okul 6ncesi siniflarinda erken okuryazarlik becerilerine yonelik kullanilan materyaller nelerdir?

2. Okul oncesi siniflarinda 6gretmenler erken okuryazarlik becerilerini gelistirmeye yonelik ne tir
etkinlikler yapmaktadir?

3. Okul o6ncesi siniflarinda erken okuryazarlik becerilerini gelistirmeye yonelik yapilan etkinliklerin
uygulanma sekli nasildir?

Yontem
Arastirma Deseni

Bu arastirma, var olan durumu betimlemeye ¢alisan nitel bir calismadir. Nitel arastirmalar, Yildirim ve
Simsek (2003) tarafindan “gézlem, gorlisme ve dokiiman analizi gibi nitel veri toplama yontemlerinin
kullanildigi, algilarin ve olaylarin dogal ortamda gergek¢i ve bitinciil bir bicimde ortaya konmasina
yonelik bir sirecin izlendigi arastirma” olarak tanimlanmistir. Yapilan arastirmada gézlem ve goriisme
teknikleri kullanilarak, okullarin erken okuryazarlik materyalleri agisindan ne kadar donanimli oldugu ve
o6gretmenlerin yaptiklari erken okuryazarlik etkinlikleri ortaya koyulmaya calisiimistir. Gozlem,
arastirmada ihtiya¢ duyulan verilerin belli hedeflere odaklanilip izlenerek toplanmasi strecidir (Gall, Gall
& Borg, 2003). Bu arastirmada Erken Okuryazarlik Materyal Kontrol Formu kullanilarak vyari-
yapilandiriimis bir gozlem yapilmistir. Gerektiginde, kontrol formuna materyaller ile ilgili notlar
alinmistir. Ornegin, saatin olup olmadiginin isaretlendigi kisma, ‘Saatlerin higbiri galismamaktadir.’

464



Emine KILINCCI, Aysegiil BAYRAKTAR — Pegem Egitim ve Ogretim Dergisi, 11(1), 2021, 447-478

seklinde bir not dustlmustir. Gozlem siirecine ek olarak gorisme teknigi de kullanilmistir. Gorlisme,
arastirmaci ile arastirmanin 6znesi konumunda yer alan kisi arasinda gegcen ve arastirma konusu
hakkinda derinlemesine bilgi alinmasini saglayan kontrolli ve amagli sozel iletisim seklidir (Cotien &
Manion, 1994). Bu arastirmada yapilan gériismeler Goériisme Formu kullanilarak yari yapilandiriimis bir
sekilde ydratalmistir. Yari yapilandirilmis gérismeler o6nceden sorulmasi planlanan sorular
cercevesinde ama goriismenin akisina bagl olarak degisik, yan ya da alt sorularla gériismenin akisinin
degistirilebildigi veya kisinin yanitlarini agmasinin istenebilecegi gériismelerdir (Tarnikla, 2000).

Katilimcilar

Arastirmanin 6rneklemini Usak ili Merkez ilgesinde bulunan 22 devlet okulundaki 52 okul dncesi sinifi
ile bu siniflarda gorev yapan 52 okul dncesi 6gretmeni olusturmaktadir. Bu okullar uygun 6rnekleme
yontemi kullanilarak segilmistir. Bu yontemde katilimcilar hizli ve kolay ulasilabilme durumlarina gére
secilir (Merriam, 2009). Bu nedenle, Turkiye Usak il merkezinde 22 devlet okulunda 52 anaokulu sinifi
bulunduklari yere gore secilmis ve ziyaret edilmis ve bu okullarda bulunan 52 anaokulu 6gretmeniyle
goristlmastar.

Calismadaki 52 sinifin 41’i bes yas grubu ¢cocuklardan olusmaktadir. Ek olarak alti sinif Gig-dért karma
yas grubundan, bes sinif ise alti yas grubundan olusmaktadir. Siniflarin gogunlugu bes yas grubu sinifidir.
Ogretmenlerin ¢ogu ise kadindir, 52 dgretmenin sadece besi erkektir. Ayrica 6gretmenlerin ¢ogunlugu
lisans (%94), iki 6gretmen yiiksek lisans ve bir égretmen 6n-lisans derecesine sahiptir. Ogretmenlerin
%601 (n=31) 5-15 yil arasinda tecriibeye sahiptir ve 6gretmenler genellikle tecriibelidir denilebilir. 12
o6gretmen ise daha da uzun siire tecrlibeye sahiptir ve 15 yildan fazla tecribeleri vardir. 1-5 yil arasinda
tecribesi olan 6gretmen sayisi bestir. Meslege yeni baslayan 6gretmen sayisi ise dorttir.

Veri Toplama Araglari

Bu arastirmada veri toplama araci olarak siniflarda kullanilan materyallerin ve uyaranlarin
belirlenebilmesi icin Erken Okuryazarlik Materyal Kontrol Listesi, 6gretmenlerin uygulamalarinin
belirlenebilmesi i¢in Yari Yapilandiriimis Gorisme Formu kullanilmistir. Erken Okuryazarlik Materyal
Kontrol Listesinin hazirlanmasinda alan taramasina basvurulmustur. Bu alan taramasi, okul Oncesi
siniflarinin erken okuryazarlik ortamini degerlendirmek icin gelistirilen Sinif Okuryazarhgi Ortam Profili
(CLEP; Wolfersberger vd., 2004) ve Sinif Okuryazarhgi Gozlem Profili (CLOP; McGinty & Sofka, 2009) gibi
mevcut aracglara odaklanmistir. Daha sonra hazirlanan form alaninda uzman 4 kisi tarafindan
degerlendirilmis ve forma son hali verilmistir. Ek olarak alana cikildiginda siniflarda goérilen ancak
formda olmayan materyaller ve uyaranlar forma eklenmistir. Olusturulan kontrol formunda gocuklarin
sozel dil becerilerinin, yazi farkindaliginin, harf bilgisinin, fonolojik farkindaliginin, goérsel algi
becerilerinin ve yazma o6ncesi becerilerinin gelistiriimesi igin kullanilan 43 farkli materyal ve uyaran
bulunmaktadir. Dahil edilen tim materyaller ve uyaranlar, etkili bir erken okuryazarlik ortami
saglamanin yollari olarak alan yazinda Onerilmektedir. Materyaller ile uyaranlar var-yok seklinde
isaretlenmis ve gerektiginde notlar alinmistir.

Yari Yapilandirilmis Goériisme Formu ise demografik bilgilerden ve konuya dair 3 sorudan
olusmaktadir. Bu sorularda 6gretmenlerin yaptiklari erken okuryazarlik etkinlikleri, etkinliklerin nasil
uygulandigi ve kitap okuma etkinliklerinde nelere dikkat ettikleri sorulmustur. Yari Yapilandiriimis
Gorisme Formu da alan taramasi yapilarak olusturulmus ve 4 ayri uzmanin gérisiine sunularak form
diizenlenmistir. Daha sonra icerik gegerliligi ve sorularin islevselligini belirlemek igin ¢ anaokulu
O6gretmenine sorular sorulmus ve 6gretmenlerin sorulari anlayip anlamadiklarini ve / veya cevaplayip
cevaplayamadiklarini belirleyerek form analiz edilmistir. Onlarin tavsiyelerine gére Yari Yapilandiriimis
Gorisme Formu son halini almistir.

Verilerin Toplanmasi

Bu calismada veriler Erken Okuryazarlik Materyal Kontrol Listesi ve Yari Yapilandirilmis Gorlisme
Formu kullanilarak elde edilmistir. Calismaya baslamadan 6nce Usak Universitesi Etik Kurulu’ndan etik
onayl ve Usak Milli Egitim Mudarligid’'nden uygulama izni alinmistir. Alinan izinlerden sonra Usak
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Merkez’de bulunan binyesinde anaokulu barindiran ilkogretim okullari ve bagimsiz anaokullari ile
iletisime gecilmistir. Siniflarda yapilacak gozlem ve 6gretmenler ile yapilacak gériismeler icin 6ncelikle
okullarin idarecilerinden daha sonra 6gretmenlerden izin istenmis ve okullara gitmeden 6nce randevu
alinmistir. Calismaya katilmak isteyen 22 okul ve 55 Ogretmen ile galisma yirGtulmastir. Ancak 3
ogretmen 0Ozel egitim 6gretmeni ve sinifi da 6zel egitim sinifi oldugu igin g¢alismadan cikarilmistir ve
calisma 52 6gretmen ile tamamlanmistir. Sabahgi-6glenci olarak kullanilan siniflar ¢alismaya bir kez dahil
edilmis, o sinifta iki 6gretmen gbrev yapsa bile sinif bir kez degerlendirilecegi icin sadece
ogretmenlerden biri ile goristlmustiir. Gérismeler ve godzlemler mimkin oldugunca, 6gretmenlerin
giris veya c¢ikis saatlerine denk getirilmis, egitim-0gretim faaliyetleri aksatiimamaya c¢ahsiimistir.
Uygulamada oncelikle 6gretmenler ile gorlsmeler yapilmistir. Gorismeler ortalama 10-15 dakika
sirmuistir. Gorusmeler ses kayit cihazi ile kayit altina alinmistir. Daha sonra siniftaki materyaller ve
uyaranlar arastirmaci tarafindan 6gretmenle beraber gézlemlenmis, kapali gekmeceler ya da kutulardaki
materyallerin gézden kagmamasi icin kontrol formu 6gretmen ile beraber materyal incelenerek
doldurulmustur. Ogretmenin izni dahilinde siniftaki bazi materyallerin arastirmada érnek teskil etmesi
adina fotograflari ¢ekilmistir.

Verilerin Analizi

Verilerin analizi i¢in kontrol formunda var-yok seklinde isaretlenen materyaller sayilmis ve her
materyalden toplamda kag adet oldugu hesaplanmistir. Ogretmenler ile yapilan ve kayit altina alinan
gorismeler ise ses kayitlari dinlenilerek yaziya aktariimistir. Bu agamada guvenilirligi saglamak icin 16 ses
kaydi (tim verilerin %25’i) baska bir arastirmaci tarafindan da dinlenilmis ve yaziya aktariimistir. iki
arastirmaci arasindaki uyum ise %100 ¢ikmistir. Daha sonra yazili kayitlar icerik analizi yapilarak analiz
edilmis ve her soru icin temalar belirlenmistir. icerik analizi de iki arastirmaci tarafindan yapilmis ve
kodlamalar arasindaki tutarlik Miles-Huberman modeline ( (A= C + (C + 9)x100) A : Glvenirlik katsayisini,
C : Uzerinde gériis birligi saglanan konu/terim sayisini, 8: Uzerinde gériis birligi bulunmayan konu/terim
sayisi) gore %94 bulunmustur.

Bulgular
Siniflarda Erken Okuryazarlk Becerilerine Yonelik Kullanilan Materyaller ve Uyaranlar

Siniflarda kullanilan materyaller ve uyaranlar siniflarda bulunma durumuna gore 1) siniflarinin
tamaminda bulunan materyaller, 2) siniflarin cogunda bulunan materyaller, 3) siniflarin ortalama olarak
yarisinda bulunan materyaller, 4) siniflarin ¢ok azinda bulunan materyaller ve 5) hicbir sinifta
bulunmayan materyaller olarak gruplandiriimistir.

GOzlem yapilan 52 sinifin tamaminda bulunan materyaller yazi yazma malzemeleri (kalem, silgi,
kalemtiras, farkh renklerde kagitlar, boyalar vb.) makas, yapistirici, oyun hamuru, puzzle, lego, bloklar,
kiguk kas gelisimi icin olan materyaller (tak ¢ikar materyalleri, iplik gecirme materyalleri, ¢ivi oyunu, ipe
boncuk dizme materyalleri vb.), Atatiirk Késesi ve isim yazilan etkinlikler seklindedir. Ozellikle yazi yazma
malzemeleri, makas ve yapistirici gibi materyaller her sinifta her cocugun kendisine ait olarak bulunan
materyallerdir. Onlar disindaki materyaller ve uyaranlar da biitln siniflarda bulundurulan ve ¢cocuklarin
her gin kullandiklar ya da gordikleri materyallerdir. Bu materyaller ile ilgili gorseller Sekil 1, Sekil 2,
Sekil 3 ve Sekil 4’te gosterilmistir.

Siniflarin tamaminda olmasa bile ¢ogunlugunda olan materyaller ve uyaranlar ise Tablo 1'de
gosterilmistir.

Kitaphklarin siniflarin cogunda (45 sinif) olmasi ve tamaminda olmamasi sasirtici bir bulgu olmakla
beraber, 45 kitapligin sadece yedisi fiziki olarak istenilen kitaplik formatindadir. Bunlarin disinda, renk,
rakam, mevsim ve hava durumu gorselleri ise siniflarda en ¢ok bulundurulan uyaranlardir. Ek olarak
siniflarin 34’tGinde saat bulunmaktadir ancak bu saatlerin tamami ¢alismamaktadir.

Siniflarin ortalama olarak yarisinda olan materyaller ve uyaranlar ise Tablo 2’de g6sterilmistir.
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Sekil 1. Blok Ornekleri.

Sekil 4. isim Yazilan Etkinlik Onekleri.
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Tablo 1.

Siniflarinin Cogunlugunda Bulunan Materyaller.

Materyaller () (%)
Kitaplk 45 86.54
Resimli Oykii Kitaplari 45 86.54
Cocuklarin sergilenen etkinlikleri 43 82.69
Renk gorselleri 42 80.77
Duvara asili rakamlar 37 71.15
Mevsim gorselleri 37 71.15
Hava durumu gorselleri 35 67.31
Saat 34 65.38
Tablo 2.

Siniflarinin Ortalama Olarak Yarisinda Bulunan Materyaller.

Materyaller () (%)
Trafik 1siklari-isaretleri 28 53.85
Yazi tahtasi 27 51.92
Kutu oyunlari 27 51.92
Sayi boncugu 25 48.08
Geometrik sekil gorselleri 25 48.08
Ogrenme merkezlerinin sembolleri ve isimleri 23 44.23
Siis amagli gorseller 22 42.31

Siniflarin 28’inde trafik 1siklari ya da isaretleri gibi uyaranlar bulunurken, siniflarin 27’sinde yazi
tahtasi ve kutu oyunlari bulunmaktadir. Bu kutu oyunlari hafiza gelisimi, dikkat toplama, odaklanma,
gruplama, eslestirme, benzerlik veya farklilik bulma gibi etkinlikler icin kullanilabilecek eslestirme
kartlari, gruplama kartlari, jenga, tangram, zeka oyuncaklari ve tombala gibi materyallerdir. Kutu oyunu
ornekleri Sekil 5’de gosterilmistir. Siniflarin 25’inde ise farkl boyutlarda sayi boncuklari ve dikdortgen,
licgen, kare ve daire olmak Uzere dort farkh sekilde geometrik sekil gorselleri vardir. Sayr boncuklar
ornekleri ise Sekil 6'de gosterilmistir.

Sekil 5. Kutu Oyunu Ornekleri.
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Sekil 6. Sayi Boncuklari Ornekleri.

Siniflarin ¢ok azinda bulunan materyaller ise Tablo 3’de gosterilmistir.

Tablo 3.

Siniflarinin Cok Azinda Bulunan Materyaller.

Materyaller (f) (%)
Takvim 17 32.69
isim yazilan esyalar 17 32.69
Duygu gorselleri 16 30.77
Kavram kitaplari 15 28.85
Grafikler 11 21.15
Cizgi calismasi igin tahta 5 9.62
Dergi 3 5.77
Sinif kurallari sembolleri 3 5.77
Tlrkiye haritasi 3 5.77
Okuma kosesi 2 3.85
ABC kitaplari 1 1.92
Duvara asil harfler 1 1.92

Siniflarin  sadece 17’sinde takvim bulunmaktadir ve &grencilerin esyalarinin (zerine isimleri
yazilmaktadir. Takvim ornekleri Sekil 7'de gosterilmistir. 16 sinifta mutlu, Gzgiin, saskin ve korkmus
olmak lizere duygu gorselleri, 15 sinifta kavram kitaplari ve 11 sinifta da boy, kilo ve yapilan etkinlikler ile
ilgili grafikler (renk, sekil veya sayi grafigi) bulunmaktadir. Cizgi ¢alismasi icin kullanilan tahta, dergi, sinif
kurallari sembolleri, Turkiye haritasi, okuma kosesi, ABC kitaplari ve duvara asili harfler ise yok denecek
kadar azdir. Cizgi calismasi icin kullanilan tahta drnekleri Sekil 8'de, kavram ve ABC kitaplari 6rnekleri
Sekil 9’da gosterilmistir.

Kontrol listesinde olmasina ragmen dramatik oyun alanlarinda kullanilabilecek market etiketleri, Grin
isimleri, ahsveris listeleri, posta kutusu, kutlama karti gibi yazili materyaller, gazete, sdzsiz kitaplar,
dokunma, isitme gibi duyulara hitap eden kitaplar, tablo, yazi merkezi ve gocuklar ile ilgili dogum
glnind, aile yasantisini ya da gocuklarin 6zelliklerini anlatan bir poster bulunmamaktadir.

Okul Oncesi Siniflarinda Erken Okuryazarlik Becerilerini Gelistirmeye Yoénelik Yapilan Etkinlikler

Gorusmelerin analiz edilmesi sonucu okul 6ncesi siniflarinda erken okuryazarlik becerilerini
gelistirmeye yonelik yapilan etkinlikler Tablo 4’de gosterilmistir.
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Sekil 9. Kavram ve ABC Kitaplari Ornekleri.

Tablo 4.

Erken Okuryazarlik Etkinlikleri.

Etkinlik (f) (%)
Matematik etkinlikleri 37 71.15
Cizgi calismasi 36 69.23
Ses galismalari 29 55.77
Kitap okuma 24 46.15
Kavram 6gretimi 20 38.46
Kalem tutma 14 26.92
Kiguk kas gelisimi ile ilgili calismalar 13 25.00
Gorsel ayirt etme galismalari 11 21.15
Harf 6gretimi 7 13.46
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Sonuglarda o6gretmenlerin en ¢ok sayma, sayl yazma, toplama, eslestirme veya gruplama gibi
matematik etkinliklerini kullandiklari gorilmustir. En az tercih edilen etkinlik harfleri 6gretimidir.
Ogretmenlerin cevaplarinin érnekleri asagida verilmistir:

Ogretmen 12: "Genellikle sayilari é§retirim. Veya cizgi calismasi yapariz. Noktalari takip ederler ve
cizgiler gizerler. Bence bu sekilde yazmayi daha kolay égreneceklerdir. "

Ogretmen 20: "Kitap okumayi seviyoruz. Bazen giinde iki kitap okuyoruz. Béylece cok sey
6grendiklerini disiintiiyorum. Ama ayni zamanda toplama ve sayma gibi matematik etkinlikleri de
yapiyoruz. "

Ogretmen 31: "Okuma ve yazmay: édrenmelerine yardimci olmak icin her seyi yapiyorum. Onlara
nasil kalem tutacaklarini gésteriyorum. Ayrica sayilari ve hesaplamalari da dgreniyoruz. Ama harflerden
bahsetmiyorum. Bazen soruyorlar ama harfleri ilkokulda égrenmeleri gerekiyor. '

Okul Oncesi Siniflarinda Erken Okuryazarlik Becerilerini Gelistirmeye Yonelik Yapilan Etkinliklerin
Uygulanma Sekli

Okul 6ncesi siniflarinda erken okuryazarlik becerilerini gelistirmeye yonelik yapilan etkinliklerin nasil
uygulandig Tablo 5’te gosterilmistir.

Tablo 5.

Erken Okuryazarlik Etkinliklerinin Uygulanma Sekli.
Uygulanma Sekli () (%)
Kitap calismasi- calisma yapragi seklinde 46 88.46
Oyun etkinligi seklinde 23 44.23
Farkh etkinliklere veya giintin her anina dahil ederek 9 17.31

52 o6gretmenin 46’si erken okuryazarlik etkinliklerini kitap ¢alismasi ve ¢alisma yapragi kullanarak
yaptigini soylemistir. Sadece dokuz 6gretmen (%17.31) erken okuryazarlik etkinliklerini farkh birgok
etkinlikle butilinlestirdigini veya glnin her anina dahil ettigini belirtmistir. Asagida O6gretmenlerin
cevaplarinin érnekleri verilmistir:

Ogretmen 4: 'Sinifimizda her ¢ocudgun kendi ¢calisma kitabi vardir ve biz her giin iizerinde calisiyoruz.
Kitapta matematik etkinlikleri, gérsel algi ¢alismalari ve ¢izgi ¢alismalari gibi pek ¢ok etkinlik var. Bazen o
giin yaptigimiz faaliyetlerle ilgili ev 6devleri de génderiyorum. "

Ogretmen 38: Takip ettigimiz bir calisma kitabimiz var. Bu okuldaki tiim siniflar ayni kitabi kullaniyor.
Ama bunun yeterli oldugunu diisiinmiiyorum. Cocuklar uzun siire oturmayi sevmezler. Ornegin, sayilarla
ilgili aktiviteler yapmak istersem, hemen bir oyun aktivitesi kuruyorum. Onlara okul bahgesinde sayilari
sakladigimi séyliiyorum. Oyunumuz béyle basliyor. Rakamlari buluyorlar ve bulduklari sayiya gére
hareketler yapiyoruz. Bu sadece bir érnek. "

Ogretmen 43: O giiniin konusuna gére calisma kdgidinin fotokopisini cekiyorum. Giin icinde erken
okuryazarlik etkinlikleri yapiyoruz ama fark etmiyorlar. Ornedin, sinifa geldiklerinde listedeki ismin
yanina yildiz koyarlar. isimlerini biliyorlar. Haftanin sonunda yildizlari sayiyoruz ve okula ka¢ giin
geldiklerini konusuyoruz. "

Ogretmenlere matematik, cizgi calismasi, ses ¢alismasi gibi etkinlikleri nasil yaptiklari sorulduktan
sonra bu etkinliklerin disinda kalan kitap okuma etkinliklerini nasil yaptiklari da sorulmustur. Kitap
okuma etkinliklerini nasil yaptiklari, nelere dikkat ettikleri Tablo 6’da verilmistir.

52 6gretmenin 34’0 kitap okurken ses tonuna, vurgu ve tonlamaya dikkat ettiklerini soylemislerdir.
24’0 ise kitabin gorsellerinin ¢ocuklara doénik olmasina ve her g¢ocugun gorselleri gérmesine dikkat
ettiklerini belirtmislerdir. Asagida 6gretmenlerin cevaplarinin érnekleri verilmistir:
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Ogretmen 15: 'Kitap okurken cocuklarin dikkati dadilabilir. Bu nedenle kitaptaki karakterlerin
seslerini taklit ederek dikkatlerini ¢cekmeye ¢alisiyorum. Siirekli sesimi degdistiriyorum. Bunu seviyorlar.
Ayrica onlara kitabin resimlerini gésteriyorum. "

Ogretmen 23: "Oncelikle, onlarin U seklinde oturmasini istiyorum. Kitabi herkesin gérmesini
sagliyorum. Birisi kitap okurken soru sordugunda, digerleri sikiliyor. Bu yiizden okurken konusmuyoruz.
Ama kitap bittiginde kitapla ilgili sorular soruyorum. "

Tablo 6.

Kitap Okuma Etkinliklerinde Dikkat Edilenler.
Dikkat Edilenler () (%)
Ses tonu, vurgu, tonlama 34 65.38
Gorsellerin gosterilmesi 24 46.15
Ekinlik icerisinde soru sorma 12 23.08
Kitap sonu sorular 10 19.23
G6z temasi 8 15.38
Oncesinde dikkat cekme etkinlikleri 7 13.46
Oturma sekli 6 11.54
Kapak hakkinda konusma 5 9.62
Canlandirma 2 3.85

Tartisma

Bu calismanin amaci okul oncesi siniflarinda erken okuryazarlk becerilerine yonelik kullanilan
materyalleri ve uygulanan etkinlikleri belirlemektir. Cocuklarin erken okuryazarlik becerilerine sahip
olabilmeleri aldiklari uyaranlar ile yakindan ilgilidir. Bu asamada okul 6ncesi siniflarinin ne durumda
oldugunu belirlemek ¢ocuklara sunulacak etkili 6grenme ortamlari olusturmanin ilk adimidir. Bu nedenle
yapilmis olan bu ¢alismanin ve ortaya koydugu bulgularin alan igin buyik bir dnem teskil edecegi
umulmaktadir.

Erken Okuryazarlik Materyalleri

Her 6gretmen tarafindan sinifta bulundurulan materyaller, genel olarak yazma yapmalarina yénelik
materyaller ile klgik kas gelisimi icin gerekli olan materyaller olarak gruplandirilabilir. Guo vd. (2012)
tarafindan yapilan bir calismada sinifta yazi yazma ile ilgili materyallerin bulundurulmasinin ¢ocugun
alfabe bilgisi ve isim yazma becerisi Uzerinde etkili oldugu bulunmustur. Coskun ve Deniz tarafindan
2017 yilinda Amerika’nin Teksas eyaletinde yapilan bir diger ¢alismada ise 20 6gretmenden 11’inin
siniflarinda yazma etkinligine yonelik materyaller bulundurdugu belirlenmistir. Yazi yazma materyallerini
sinifta bulundurmak kadar onlarin ¢ocuklara nasil sunuldugu da 6énemlidir. Bu ¢alismada gozlenen yazi
yazma malzemelerinin tamami kapali dolaplar veya kutular icindedir ve ¢ocuk 6gretmen kontroliinde
etkinlik oldugu zaman bu malzemelere erisebilmektedir. Bunun yerine etkili bir yazi kdsesi olusturulabilir
ve materyaller gz 6ninde ve ilgi cekici ve istedikleri her an ulasabilecekleri bir sekilde ¢ocuklara
sunulabilir. Materyaller ¢ocuklarin kolayca ulasabilecekleri sekilde sunuldugunda, gocuklar 'serbest
zaman' adi verilen zaman araliklarinda materyalleri kullanarak kendi aktivitelerine baslayabilirler. Bu
sekilde, belirlenen zamanlarda malzemeleri istedikleri gibi kullanabilirler. Ornegin, bir arkadasina
mektup yazmak, bir hikaye olusturmak veya daha 6nce dinledikleri bir hikayenin sonunu degistirmek gibi
aktiviteler yapabilirler.

Ogretmenlerin tamaminin énem verdigi bir diger nokta ise cocuklarin kiiciik kas gelisimleridir. Bu
gelisim alanina destek olmak igin sinifta ¢cok gesitli materyaller bulundurulmaktadir. Bu durum oldukga
olumludur ¢iinkii gocuklarin yazmaya hazir duruma gelebilmeleri icin parmak kaslarinin yeterince
gelismis olmasi; sinir-kas ve el-g6z uyumunun yeterince saglanabilmesi; yazma igin gerekli olan kalem,
defter vb. arag ve geregleri dogru tutabilmesi ve kullanabilmesi gerekmektedir (Yangin, 2007).
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Kitaphklarin her sinifta olmasi beklenirken yedi sinifta kitaphk olmamasi sasirtici bir bulgudur. Her
okul oncesi sinifinda bir kitap merkezi olmasi gerektigi 2013 Okul 6ncesi Egitim Programi’'nda da
belirtilmistir (MEB,2013). Turan ve Ulutas’in (2016) yaptigi ¢alismanin sonuglarina gére de Ankara’da 245
okul 6ncesi sinifinin 235’inde kitaplik-kitap merkezi bulunmakta ancak 10 sinifta bulunmamaktadir.
Ayrica kitapliklarin durumunun, fiziksel ve icerik 6zellikleri incelendiginde yetersiz oldugu séylenebilir.
Farkh tarde ilgi cekici ve ilging kitaplara sahip olmamalarinin nedeni, Tirkiye'de kitaplarin fiyatlarinin
pahali olmasi olabilir. Gozlemlenen okullar devlet okullariydi ve bu kitaplar MEB tarafindan
saglanmadikga, 6gretmenler daha cazip ama pahali kitaplari satin alamamis olabilirler. Ancak kitapliklar
fiziksel olarak da ilgi ¢ekici ve gocuklara hitap eden sekilde olmadiginda ¢ocuklar tarafindan serbest oyun
zamanlarinda genellikle tercih edilmemektedir ve ¢ocuklar kendi istekleri ile kitaplarla
ilgilenmemektedirler. Bu, cocuklarin kitaplarla ve okuryazarlik materyalleriyle bagimsiz olarak ilgilenmesi
ve / veya akranlariyla etkilesime girmesi icin kagirilmis bir firsattir. Ancak kitaplklarda fiziksel olarak
yapilacak ufak diizenlemeler ile cocuklarin kitaplara olan ilgisi arttirilabilir ve onlari gesitli kitap ve metin
tlrd tirleriyle tanistirabilir. Sonug olarak, ¢ocuklarin saglanan kitaplara ve materyallere ilgisi artabilir.
Altun, Tantekin Erden ve Snow (2018) tarafindan yapilan bir baska calismada da Turkiye'deki
anaokullarinda kitap késelerinin sinirli oldugu gérilmistiir. Bununla birlikte, iskandinav dlkelerinin
anaokullarinda kitaplar, fiziksel okuryazarlik ortaminin 6nemli bir bileseni olarak goériilmektedir
(Hofslundsengen, Magnusson, Svensson, Jusslin, Mellgren, Hagtvet, & Heila-Ylikallio, 2020).

Ogretmenlerin ¢okga kullandigi bir diger materyal ise gérsel uyaranlardir. Bu uyaranlar renk, rakam,
mevsim, hava durumu ve geometrik sekil gorselleri olarak sekillenmektedir. Trafik isiklari-isaretleri,
geometrik sekil gorselleri ve 6grenme merkezi sembolleri ile isimleri de siniflarin ortalama olarak
yarisinda kullanilan gorsel uyaranlardir. Bu durum neredeyse tim okul 6ncesi siniflarinda farkli isaret ve
/ veya sembollerin sergilendigi isve¢, Norveg ve Finlandiya'da da yaygindir (Hofslundsengen vd., 2020).
Onemli bir diger erken okuryazarlik uyarini ise yazi tahtalaridir ancak bu tahtalarin ¢ogunlugu
ogretmenlerin kullanimina ayrilmigtir. Akilli tahta olarak da kullanilan bu yazi tahtalarina gocuklarin
erisimi ¢ok zordur. Tahtalar ya onlarin boylarindan yiiksektedir ya da 6gretmen kontrolinde sinirli
kullanim hakki taninmistir. Bu durum da yazi tahtalarinin islevselligini sorgulatmaktadir. Yazi tahtalari bir
yazi merkezi olusturulup oraya koyulabilir ve farkhh uyaranlar ile ¢ocuklarin dikkatini ¢cekmesi ve
kullaniminin kolaylastiriimasi saglanabilir. Ek olarak, bu yazi tahtalari manyetik harfler ve / veya sayilar,
geometrik sekiller ve benzerleri gibi ¢cocuklarin ilgisini ¢ekebilecek baska tilirden uyaranlarla birlikte
kullanilabilir. Ne yazik ki, bu g¢alismada, yazi tahtalarinin ve benzeri yazi tirlerinin kullanimi yeterli
degildir cunkii goézlemlenen okul 6ncesi siniflarinin  higbirinde 6zel bir yazi merkezi / kosesi
bulunmamistir. Ancak, Gustafsson ve Mellgren 2002 yilinda isve¢’te yaptiklari bir calismada 27 okul
oncesi sinifinin tamamina yakininda yazi késesinin bulundugunu belirtmislerdir. Bu kdselerde ¢ocuklarin
oyunlarina da dahil edebilecekleri ilging cizimler, isaretler, farkli boyutlarda ve dokularda kagitlar,
harfler, kutlama kartlari, alisveris listeleri, ilging kalemler, tablolar ve bilgisayar bulunmaktadir. Ayrica
farkh 6grenme merkezlerine de yazinin ve yazili materyallerin dahil edilmedigi goriilmektedir. Gerde ve
Bingham'a (2012) gore, okul 6ncesi siniflari genellikle iyi donanimli yazi merkezlerine sahip olsa da,
birgok okul 6ncesi sinifinin blok ve / veya dramatik oyun merkezleri gibi farkli 6grenme merkezlerinde
yazi materyallerine yer vermemesi yaygin bir sorundur. Sinif boyunca 6grenme merkezlerine gesitli
materyallerin dahil edilmesi, cocuklarin erken okuryazarlik gelisimini ele almanin etkili bir yolu olabilir.
Ornegin, dramatik oyun alanlarina market etiketleri, tiriin isimleri, alisveris listeleri, posta kutusu,
kutlama karti gibi yazili materyaller eklenebilir. Ayrica kitaplarin sadece kitapliklarda degil dramatik oyun
merkezi, fen merkezi, blok merkezi gibi sinifin farkli alanlarinda da yer almasi yazi agisindan zengin sinif
ortamlari yaratmak igin énemlidir (Reutzel & Morrow, 2007). Yapilan bu ¢alismada ¢ocuklarin isimlerini
calismalarina yazmak, sekiller, renkler, hava durumu gorselleri, mevsimler gibi statik 6geleri duvarlara
asmak gibi uyaranlarin pasif bir metin ortaminin pargasi oldugu (Gustafsson & Mellgren, 2002)
belirlenmistir.

Ek olarak gozlem yapilan siniflarda gazete, s6zslz kitap, farkh dokulara hitap eden kitaplar, posterler
gibi farkh yazil materyallere de rastlanilmamistir. Ozellikle sdzstiz kitaplar cocuklarin dil ve kelime
dagarcigini (Chaparro-Moreno, Reali & Maldonado-Carrefio, 2017), hikdye anlatma becerilerini
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(Rizgiyani & Azizah, 2019) ve anlama becerilerini (Grolig, Cohrdes) gelistiren etkili bir uyarandir (Grolig,
Cohrdes, Tiffin-Richards ve Schroeder, 2020). Bu durumun olasi nedeni, daha 6nce de belirtildigi gibi,
Turkiye'deki kitaplarin pahal olmasi olabilir. Sonug olarak, bu ¢alismada okul dncesi siniflarinda yapilan
gozlemlerden agikca anlasiimaktadir ki, 6gretmenler yaziyi ve yazili metinleri sinif ortamlarina iletisimsel,
cesitli ve ilging yollarla dahil etme konusunda daha bilingli ve bilgili olmalidir.

Erken Okuryazarlik Etkinlikleri

Ogretmenlerin en cok tercih ettikleri erken okuryazarlik etkinlikleri matematik etkinligi ve cizgi
calismalaridir. Bununla birlikte, erken okuryazarlik becerilerinin ¢ok daha genis bir yelpazeye sahip
oldugunu ve 6gretmenlerin 6grencilerin gelisimini tam olarak ele almak igcin bu becerilerin daha genis bir
yelpazesine odaklanmalari gerektigini unutmamak 6nemlidir. Bununla beraber, en az tercih edilen
etkinlik ise harf 6gretimidir. Erdogan, Altinkaynak ve Erdogan (2013) tarafindan yapilan bir ¢alismada
o6gretmenlerin en ¢ok yazma becerisine yonelik etkinliklere yer verdikleri belirtilmistir. Bu calismada da
ogretmenler c¢izgi calismalari ile yazma becerisine yonelik etkinliklere 6nem vermektedir ancak
matematik etkinlikleri daha ¢ok 6gretmen tarafindan uygulanmaktadir. Taskin, Katranci ve Uygun (2014)
tarafindan yapilan bir diger ¢alismada ¢izgi, kavram 6gretimi ve ses ¢alismalari en ¢ok, harf 6gretimi ise
yine en az yapilan etkinlik olmustur. Harf 6gretiminin en az tercih edilen etkinlik olmasi Glkemizde, okul
oncesi donemde harf 6gretiminin yapilmamasi disiincesinin yaygin olmasindan kaynakh olabilir. Harf
Ogretimi yapilmamasi MEB’in de destekledigi ve dnerdigi bir uygulamadir ancak cocuklarin okul 6ncesi
dénemde ve birinci sinifa baslarken harf bilgisine sahip olmasi, ileriki okuma yetkinliginin gigli bir
gostergesidir (Adams 1990, Akt, Roberts, 2003). Ek olarak harf bilgisi ile ses bilgisel farkindalik da
yakindan iliskilidir ve harf 6gretimi ile ses bilgisel farkindalik birlikte 6gretilmelidir (Roberts, 2003).

Ogretmenlerin erken okuryazarlik etkinliklerini uygulama sekli ise ¢ok umut verici degildir.
Ogretmenler genellikle erken okuryazarlk etkinliklerini kitap ¢alismasi ve calisma yaprag kullanarak
yaptiklarini belirtmislerdir. Ancak Morrow ve Rand’a (1991) gore, oyun gocuklarin erken okuryazarhk
becerilerinin pratiklestirmesine, detaylandirmasina ve genisletmesine izin veren ideal bir ortam sunar.
Erken okuryazarlk etkinlikleri, gesitli yontemler araciligiyla gergeklestirilmeli ve farkl 6gretim yollariyla
cocuklarin ilgisi canh tutulmalidir. Okul 6ncesi dénemde c¢ocuklarin en kolay oyun yolu ile 6grendigi
(Roskos & Chiristie, 2017), ve erken okuryazarlik etkinliklerinin de giiniin her anina dahil edilebilecek ¢ok
kapsamli bir yelpazeden olustugu bilinirken 6gretmenler kitap calismalarinda ve galisma yapraklarinda
Israrci gorinmektedir. Akbaba Altun, Simsek Cetin ve Bay (2014) bir baska calismada 6gretmenlerin yine
kitaplardaki ¢alisma sayfalarini kullanarak erken okuryazarlik etkinliklerini yaptiklarini belirtmislerdir.
Bununla birlikte, ¢ocuklarin dikkatini cekmek ve ilgilerini en st diizeyde tutmak icin oyun oldukga
etkilidir (Bingham, Hall-Kenyon & Culatta, 2010). Balantekin ve Kartal (2017) kitaplarin bu becerilerin
kazanimi igin yetersiz oldugunu belirtmislerdir. Bu kitaplarin ¢cocuklari daha ¢ok pasif alicilar konumuna
getirdigi, soru sorarak ve yaparak yasayarak 6grenmelerine engel oldugu, bircok kazanima hig¢ yer
vermedikleri bazilarina ise yetersiz diizeyde yer verdikleri belirtilmistir. Yine Coskun ve Deniz (2017)
vaptiklari ¢alismalarinda 6gretmenlerin erken okuryazarlk etkinliklerini oyun, muzik, soru, sohbet,
gozlem, gezi, glnlik yasamla ilgili deneyimler olusturma, materyal sunma ve diger etkinliklerle
birlestirme gibi yontemler ile yaptiklari belirtmistir.

Okuma etkinlikleri duslinildiginde ise, O0gretmenlerin okuma etkinlikleri sirasinda genellikle
etkilesimli kitap okuma gibi yontemler kullanmadiklari gérilmektedir. Bunun nedeni, okul 6ncesi
siniflarin ¢ok kalabalik olmasi ve 6gretmenlerin bu siniflardaki sinif yonetimi ile ilgili endiseleri olabilir.
Bir erken okuryazarlik ogretim teknigi olarak etkilesimli kitap okuma ydntemini kullanmama, bu
yontemin kullanilmasini 6neren 6nemli miktarda arastirmaya aykiridir (Dowdall vd.., 2017). Ayrica Ergiil,
Akoglu, Sarica, Tufan ve Karaman (2015) etkilesimli kitap okuma baglaminda okul 6ncesi siniflardaki
kitap okuma uygulamalarini degerlendirmisler ve bu arastirmanin bulgularina benzer sonuglara
ulasmislardir. Ogretmenler, dgrencilerden hikaye kitabindaki goriintileri aciklamalarini isteyerek, hedef
kelimeleri vurgulayarak, 6grencilerden anlamh climlelerde hedef kelimeleri kullanmalarini isteyerek vb.
kitap okuma etkinliklerini 6grencilerin kelime dagarcigini artirmak icin kullanabilirler. Ogretmenler ayrica
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gazetelerden, dergilerden ve brosirlerden gesitli illlistrasyonlar kesebilir ve ¢ocuklardan bir hikayedeki
farkli karakterlerin, ortamlarin ve nesnelerin resimlerini birlestirmelerini isteyebilir.

Ayrica, 6gretmenler gocuklarin kelime dagarcigini ve iletisim becerilerini gelistirmek igin, glnin
sonunda g¢ouklardan giinliik olaylari, 6grendiklerini, en ¢ok neleri sevdiklerini ve bir sonrakinde ne
istediklerini 6zetlemelerini isteyebilirler. Ek olarak, cocuklardan evde veya tatillerde nasil zaman
gecirdiklerini agiklamalarini isteyebilirler. Yazi merkezlerinde ise 6gretmenler cocuklara genel olarak
begendikleri ve hoslanmadiklari seyleri agiklamalari igin resimler gizdirebilirler.

Sonug

Calismada, genel olarak yazmaya yonelik materyallerin ve ince motor becerilerin gelisimi igin
kullanilan materyallerin her sinifta mevcut oldugu, 6gretmenlerin siniflarinda 6nemli sayida gorsel
uyaran kullandiklari, bununla birlikte, okul o6ncesi siniflarinda yeterli miktarda ve tiirde erken
okuryazarlik materyalleri bulundurmadiklari gérilmustar. Farkh kitaplarin ve ilging gorsellerin sinifa dahil
edilmesi konusunda eksiklikler bulunmaktadir. Ayrica, sadece kitapliklarin ve kitap merkezlerinin fiziksel
durumunun ve sunumunun degil, ayni zamanda okul 6ncesi siniflarinda yer alan kitaplarin genel
iceriginin ve yapisinin iyilestirilmesine yonelik devam eden bir ihtiyag oldugu da ortaya konmustur.

Sinirliliklar ve Oneriler

Calismanin bazi sinirlamalari bulunmaktadir. ilk olarak ¢alisma 22 devlet okulunda, 52 anaokulu
sinifinda ve Tirkiye'de tek bir ilde gergeklestirilmistir. Bu sayi ¢alismanin genellenebilmesi igin yetersiz
olabilir. Bu nedenle, bu tir bir galisma, farkli sehirlerde daha fazla sayida sinif dahil edilerek
genisletilebilir. ikincisi, ileride yapilacak calismalarda, 6gretmenlerin ne tiir etkinlikler yirittigi ve
materyallerin nasil kullanildigi gézlemlenerek bulgular zenginlestirilebilir.

Uygulayicilar icin, hizmet ici 6gretmen yetistirme programlarinin bir parcasi olarak erken okuryazarlk
becerileri 6gretim stratejileri ve teknikleri konusundaki farkindaligin artirilmasi 6nerilmektedir. Ayrica,
bu hizmet i¢i egitimleri uygulamali etkinliklerle gergeklestirmek ve &gretmenlerin erken okuryazarlik
becerileri egitimini desteklemek icin cesitli yeni yaklasimlar ve alternatif yollar 5nermek de 6nemlidir. Ek
olarak, Ogretmen adaylar, etkilesimli kitap okuma uygulamalari, etkili sinif tasarimi ve farkh
materyallerin saglanmasi ve erken okuryazarlik becerilerini gelistirmek icin sinifta cesitli etkinlikler
sunulmasi  konusunda bilgilendirilmelidir. Ogretmen adaylarina lisans egitimleri sirasinda erken
okuryazarlik gelisimine yonelik etkinliklerin hazirlanmasi ve Ogretimi ile ilgili uygulamal dersler
verilmelidir. Ayrica, staj uygulamalarinda, c¢ocuklarin erken okuryazarlik becerilerini destekleyen
materyallerden yararlanmanin yani sira, gesitli erken okuryazarlik etkinliklerini gergeklestirmeye tesvik
edilmelidir.

Arastirmanin  bulgulari dogrultusunda, o6gretmenlere verilecek hizmet igi egitimlerde erken
okuryazarlik becerileri i¢in farkindalik olusturulmasi ve becerilerin desteklenmesi icin alternatif yollarin
onerilmesi, hizmet ici egitimlerin uygulama agirhkli yirttilmesi 6nerilmektedir. Ayrica, okul 6ncesi
siniflarindaki kitapliklarin fiziksel ve icerik olarak iyilestirilmesi gerekmektedir. Ek olarak, ileride yapilacak
arastirmalarda o6gretmenlerin uygulamalarinin goézlem silresi uzun tutularak goézlem bulgulariyla
gorisme sonuglarinin desteklenmesi ya da karsilastirilmasi, daha genis katilimci sayisi ile ve 6zel okullar
da dahil edilerek arastirma sorularinin yeniden incelenmesi ve sonuglarin 6zel okullar ile devlet okullari
baglaminda karsilastiriimasi diger arastirmacilara sunulan éneriler arasindadir.

Bilgilendirme

Bu makale, V. International Eurasian Educational Research Congress’de sozIU bildiri olarak
sunulmustur.
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