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Ab s t r Ac t

COVID-19 pandemic and the following preventive measures required a transition from the traditional face to face learning 
methods to the online ones. The study aimed to investigate the EFL Learners’ perceptions about virtual classes during the 
pandemic in Hafr Al Batin University in Saudi Arabia. In the study, a quantitative research method was adopted. It aims at 
assessing EFL learners’ perspectives towards virtual classes and the main benefits gained from them. The participants were 
composed of randomly selected a hundred and thirty-four Saudi female undergraduate EFL students at the University of Hafr 
Al Batin. Th data were collected via a thirty-item questionnaire developed by the researcher. The results revealed that the 
EFL learners at Hafr Al Batin University were positively disposed toward virtual classes. The merits of virtual classes that the 
participants cite were efficient communication, immediate feedback, and exciting teaching methods and materials. The study 
recommended virtual classes for learning and teaching in EFL environments like Saudi Arabia. 
Keywords: COVID- 19, EFL Learners, Perceptions, University students, Virtual classes.
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In t r o d u c t I o n

One of COVID-19’s consequences was the shutdown of almost 
all educational institutions across the globe. This closure 
has hastened the expansion implementation of the online 
learning environment, ensuring that the educational process 
is not disrupted (Çalık & Altay, 2021). Consequently, many 
institutions developed an interest in delivering course content 
online, engaging learners, and conducting assessments via 
various computer applications. The unexpected transition 
of traditional classes to online classes compelled Saudi 
universities to search for the appropriate alternatives among 
the available applications. During COVID-19, the usage of 
online modalities is expected to rise, thus it’s important to 
evaluate their efficiency in teaching and learning processes 
from many perspectives.  In this scenario, Blackboard has been 
a popular learning platform, and this necessitates testing its 
efficiency through investigating users’ perceptions to promote 
its performance.

Variations exist in learner perceptions of virtual learning. 
This study aims to identify the general trend of EFL learners’ 
perceptions of virtual classes and their views on the advantages 
and disadvantages.

LI t e r At u r e re v I e w

Virtual Learning

Technology is fully integrated into the educational process as 
a practical and preferred teaching aid. Dalgarno(2002) and  
Balcikanli, (2012) stated the the emergence of online learning 
was in the 2000s. Various circumstances and conditions 
influence online learning (Podhajecka, 2018). Garner  and 
Rouse (2016) defined an online classroom as a non-restrictive, 
inexpensive, flexible, practical, and accessible online learning 
environment           
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In the mid of the Coronavirus pandemic, United Nations 
Education, Scientific, and Cultural Organizations (UNESCO) 
suggested that universities, schools, and institutions adopt 
online teaching to ensure social distancing, in direct contrast 
to the traditional methods of teaching (Bansal, 2020; Doğan 
& Mirici, 2017). Students and teachers can access learning 
materials at any time and from any location during the 
teaching process when using online or virtual teaching.

Beatty (2013)  defined an online classroom as an electronic 
classroom that can be elastic in time,  content, and space. 
Çakýroglu, (2014) stated that all students can engage in 
them simultaneously with their instructors.  Hussen (2016) 
claimed that online classes contain many of the same qualities 
as traditional classrooms, but without the same limits as 
traditional classrooms. They utilize communication between 
students and teachers, such as oral interaction, PowerPoint 
presentations, videos, and audio (Yadav, 2016). Students and 
teachers can use collaborative web browsing, whiteboards, 
break-out online rooms, sharing applications and other online 
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tools to collaborate on content (Cakiroglu, 2014; Salayo, 2021; 
Hamouda, 2020; Korkmaz & Mirici, 2021).

In the online teaching process, there is simultaneous 
logging in of the participants and the course instructor 
who provides the course material in a lecture. Most 
stakeholders are involved in this activity, sharing information, 
group discussions, question-answer sessions, etc. Here 
all the participants collaborate in sharing knowledge and 
participating in discussions (Mezirow, 2000). That is why it is 
also called collaborative group-based learning.

Blackboard Properties as a Platform

Blackboard is one of the most famous Learning Management 
Systems (LMS) (Narwani & Arif, 2008). This application 
includes course content, course portfolio, discussion forum, 
virtual classroom, assignment and test submissions, e-mails, 
and a grading center, to name a few tools and features. It’s 
a platform for web-based meetings and collaborations. This 
allows for various teaching and learning methods to be used 
at the accessibility of course teachers and students. According 
to Alharbi (2015), the Blackboard is a collaborative learning 
modality designed to suit the educational process requirements.  
It is possible to schedule and record online sessions so that 
they can be accessed at any time. The declaration tool keeps 
students informed of all teaching activities and procedures on 
the Blackboard platform. Students and teachers communicate 
through forums and e-mails and the interaction and 
communication between student and teacher.

The researchers have found out many qualities of the 
Blackboard. Narwani and Arif (2008) reported that the 
Blackboard was supposed to be the most effective online 
learning and teaching platform for content and assessment 
handling. At the same token, Alamer (2020) noted that 
Blackboard was recognized for its ease-of-use, ubiquity, 
and user-friendliness. Gökgöz Gördeslio and Ergün Yüzer 
(2019) emphasized that Blackboard provide students with all 
features to accomplish the course and track their activities. 
According to Whitmer et al. (2016), all these characteristics 
of accessibility, quick feedback, and enhanced communication 
made Blackboard a unique learning platform from other 
Learning Management System applications. They provided 
students with a better chance to interact with teachers.

Because it also provides feedback on teaching and 
learning and quality guarantee (Dyson & Campello, 2003; 
Al-Ahdal & Alharbi). LMS tools have proved to be effective 
in education through students’ perspectives, and utilization 
has become a well-established practice (Al-Dosari, 2011; 
Alshehri & Cumming, 2020; Dhawan, 2020; Hao, 2020; Yen, 
2020). Such input is required to assure the virus’s potential 
and usefulness (Weaver et al., 2008), particularly throughout 
the virus’s transmission. In a study conducted at Qassim 
University, Hamouda (2020) assigned 70 English students into 

two groups. The first one is called the control group, which 
consisted of 35 students, and the second group is experimental, 
which compromised 35 students. The researcher employed 
a questionnaire and an interview for data collection. The 
findings showed that students have positive attitudes towards 
utilizing online classes. These students considered that online 
learning is beneficial in improving their speaking skills. 
Another study conducted by Demuyakor (2020) assessed the 
opinions of Ghanaian international students who study in 
China. He investigated their opinion on online learning in 
higher educational institutions in Beijing. He administered 
an online survey. His study concluded that applying online 
learning was an excellent idea for most of the respondents. The 
impact of the online classroom on foreign /second language 
(L2) interaction was explored by Alahmadi and Alraddadi 
(2020). This study included ninety Saudi female undergraduate 
students join an English course in the Preparatory Year 
Programme (PYP) in a Saudi English Language Centre.   The 
participants in the study had positive perceptions regarding 
using online classes for L2 learning.

Advantages and Disadvantages of Virtual Learning

Positive Impact of Virtual Classes

Use of Technology: With the help of technology, in this 
contemporary era, virtual learning offers teaching-learning 
course materials in diverse forms such as audios and videos, 
slideshows, PDFs and word documents, e-mails, etc. It also 
provides free access to e-journals like PDFs. E-learning opens 
the doors for webinars and direct interaction between teachers 
through various chat forums providing the learners with clear, 
straightforward, comprehensive instructions for their better 
understanding.
Ease of Monitoring: In the traditional classroom, the students 
must take notes during the lecture. In online classes, however, 
the course can be recorded for future reference.
The Human Factor: Online Learning, even though helpful, 
does not mean learning by oneself. Instead, one needs guidance 
from the instructor.
Learn from the Safety of Your Home: Traditional learning, 
in this COVID-19 pandemic, is risky, and because of the 
nationwide lockdown imposed on schools and colleges for an 
indefinite period, it is not possible to continue the same. Thus, 
online courses are deemed to provide a secure and effective 
alternative to the traditional classroom.
Save Time and Money : With the non-resumption of 
traditional classroom teaching, online courses provide a more 
affordable means of education. The new mode of learning is 
also environment-friendly.
Bias-Free Allotment of Marks: Since the human intervention 
is limited (there being no physical exams) in the online result 
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management system, the student’s results are unbiased and 
impartial. In the traditional classroom, the prejudices can 
creep in unknowingly, affecting the student’s results and 
morale. In contrast to the above, the online result management 
system is free from such prejudices.
Readily Available Learning material: Absence from physical 
classrooms can hamper the learning process as what is missed 
once is usually not available again to the learners. E-learning 
is different as it is accessible anytime and anywhere. With 
learning apps such as Blackboard, one can access lectures 
recorded for asynchronous use. 

Negative Impact of Virtual Classes

Virtual learning comes with its cons. The students have 
developed a casual attitude towards learning by being in their 
comfort zone, poor learning attitudes and self-discipline, and, 
sometimes, non-availability of appropriate learning materials. 
The students’ significant obstacles in virtual learning are 
network issues, lack of communication and interaction, and 
inability to comprehend instructional goals,  (Song et al.,2004).

Lack of Interaction: This can arise due to lethargic tendency, 
usually from the students’ end. This passive tendency results 
from a physically relaxed learning environment and absence of 
interaction with peers and teachers, and limited opportunities 
for class participation on the patterns that the learners 
are habitual to. These factors also adversely affect learner 
motivation. Hence, there is no scope for error correction.

Lack of Motivation: In a traditional classroom scenario, 
the students are pushed towards achieving their learning 
objectives since peer pressure and ready availability of teacher 
feedback maintain a healthy pressure on the learners to learn. 
However, in the virtual learning environment, fewer such 
factors enable them to perform well. Students are left to find 
by themselves in most cases as there are no constant reminders 
to achieve their learning goals. Unlike traditional classes 
with a higher scope of adherence to the deadlines, there is 
no pressure. In online courses, the students are expected to 
confront complex learning material they have to accept without 
resistance. Subsequently, students who lack self-motivation 
and time management skills may often face difficulties 
abiding by deadlines. As it is, the students are challenged to 
be participative in the dull, monotonous routine of online 
learning; students find it difficult to follow the deadlines of 
the assignments.

Technical Difficulties: Students can face technical obstacles 
in their online learning process, and that can hamper their 
performance.  Though a wide range of suitable technological 
devices is now available in the markets, these go redundant due 
to poor services issues such as downloading and installation, 
poor connectivity, and even low audio-visual quality (Favale 
et al., 2020).

Focus is on the Theory, not on the Practice: Online learning 
content primarily stresses theoretical aspects rather than 
making the students practice the acquired knowledge. This is a 
natural drawback as the very physical setting that can facilitate 
practice is missing in virtual education. The learning process 
cannot accomplish its maximum unless students run through 
what they have learned.
Virtual Learning Enhances Social Isolation: Studies in online 
learning conclude that students cannot balance their personal 
and social lives with their academics.  E-learning methods, 
irrespective of any educational setting, tend to make even the 
actively participating students passive due to a lack of suitable 
interaction and discussion platforms. Consequently, many 
students and teachers who spend most of their time online 
begin to experience social isolation due to a lack of physical 
communication. This leads to several mental issues such as 
heightened stress, negativity, and anxiety. In a study, Boling 
et al. (2012) concluded that most of the respondents believed 
that online learning makes them isolated from their teachers, 
course content, and colleagues. 
Online Student Feedback is Limited: Students can receive 
spot feedback in the class during traditional face-to-face 
learning. This facility enables them to stay more in line with 
the course content being taught, keeping their morale to learn 
high and self-confidence boosted. These are limiting factors 
in online learning. For example, in an E-learning scenario, 
students undergoing regular assessments become discontented 
when not given regular feedback. Jurik et al., (2014) highlighted 
that it is very significant to have communication between 
students and teachers. Verbal interactions between teachers 
and students and student qualities are essential for student 
learning and motivation ( Alawamleh et al. 2020.)

Prevention of Use of Unfair Means during Online 
Assessments is Complicated

Online assessment is certainly a difficult task as teachers have 
no or limited means to check unfair means. In contrast to 
traditional assessments, students have various sources to access 
information/content during online reviews. In addition to this, 
without the proper identification system, students undertaking 
online assessments might use a proxy to take the evaluation 
instead, resulting in altogether deceptive test results.

Failure to Concentrate on Screens and Potential 
Distractions

During E-learning, one can encounter various disturbances 
from the surroundings, such as background noises, people 
moving around or passing by, etc. With no regular reminders 
from the faculty and classmates, the chances of getting 
distracted or missing the deadlines become relatively high. 
One has to keep oneself motivated and focused on completing 
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distance learning courses effectively. For most students, the 
biggest challenge they encounter is to focus on screens for a 
significant amount of time. Also, social media poses a more 
significant distraction. Thus, teachers are compelled to make 
their sessions concise and interactive to motivate the students.

Online Learning Requires Self-Discipline
Learners need a high degree of self-discipline in regular class 
scenarios by following rules and regulations. In the absence 
of physical classroom and class schedules, it becomes easy to 
lose concentration and allow the required time to complete 
the coursework. Disciplined students do avail the flexibility 
and convenience of online classes; however, undisciplined and 
unmotivated students suffer due to the lack of formal structure 
and schedule. This absence of guidance can result in students 
becoming undisciplined and less focused. On-spot quizzes 
can play a good role in keeping the students interactive and 
engaged.

The research questions of the study were formulated as in 
the following: 

1.  How do EFL learners at Hafr Al batin University perceive 
virtual classes during the pandemic?

2.  What are the pros and cons of virtual classes compared 
with traditional classes?

Me t h o d o Lo g y

Research design:

In the study quantitative resrach design was adopted based 
on the data collected using a questionnaire. The other details 
about the methodology are presented below:

Setting & Participants

The setting of this study was  Hafr Al Batin University, Eastern 
Province, Saudi Arabia, and the participants comprised 
randomly selected one hundred and thirty-four female EFL 
learners in Hafr Al Batin, Al- Kafji, Nasiriyah, and Quaryah 
Oliya. The median age of the participants fell at 21 years, and 
they broadly shared an EFL background with a minimum of 
seven years of exposure to language learning. 

Instruments

The study data were collected using questionnaire which 
was administered via Google Forms to measure COVID- 19 
commitment to social distancing. 

The questionnaire was developed by the researcher and 
contained thirty close-ended statements, with each statement 
carrying a 5-point Likert Scale grade for a response. The range 
of the responses was from strongly agree, agree, uncertain, 
disagree, and strongly disagree. The questionnaire contained 
within statements related to the advantages and disadvantages 

of online classes for EFL students compared with traditional 
learning, divided into three sections. The first part of the 
questionnaire focused on the respondents’  availability and 
ability to access the internet. In contrast, the second part 
covered the data on the positive impacts of online classes on 
EFL learners. In contrast, the third part concerned the Saudi 
student’s negative perceptions of online courses in learning. 
Excel-based descriptive statistics tools were used to analyze 
the questionnaire data.

Procedures

The procedures followed were categorized into three stages. 
The first one included preparing the questionnaire relying 
on the paper’s direct inquiries and objectives. To ensure 
validity, the questionnaire was evaluated by two Assistant 
Professors in English language teaching. Their comments 
were duly considered, and the questionnaire was modified 
accordingly. Afterward, the questionnaire was sent online to 
the participants. The data was then analyzed numerically using 
Excel software, and the findings were then discussed to answer 
the research questions and draw conclusions.

Reliability and Validity

This variable is described through 30 items. The Cronbach’s 
alpha = 0.92, shows excellent reliability of the questionnaire; 
the validity statistic is high at 0.96.

Table 1: Reliability and Validity of the study

Variables Reliability validity Items

Virtual learning environment 0.92 0.96 30

Data Analysis of the Questionnaire

The percentages and the frequencies of the respondents’ 
responses were calculated by using Excel-based descriptive 
statistics tools to answer the study questions, and the data 
analysis was divided into three  tables depending on the 
findings. It’s worth noting how the students’ answers were 
received using a 5-point Likert Scale, which was used to 
estimate the means and deviations based on Likert scale scores.

FI n d I n g s

Findings of the study are presented via tables and figures below.
As the Table 2 below shows about (85.1%) of the study 

participants have access to computers or laptops. (56.0%) 
join the Blackboard with their laptops, (41.8%) access the 
Blackboard with their mobile phone, and only (2.2%) use 
desktops (Table 2 and Fig. 1).

Eighty-five percent of the students have laptops and 
computers (Figure 2).

Most of the students use mobiles and laptops by a 
percentage of 41% and 56.7% respectively (Figure 3).
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 Ninety-five point five percent of the students use the 
internet /Wi-Fi Connections available at home. Specific values 
are identified to analyze participants’ responses for closed 
questionnaires. These values were assigned statistically.

All participants’  responses toward the availability and 
ability to manage online learning showed that they have 
adequate facilities and equipment. They are also good at 

Table 2: Availability of IT Facilities for Respondents)

Response Frequency Percentage Mode Direction Standard deviation

Do you have a computer/Laptop? Yes 114 85.1% 1 Yes 0.357

No 20 14.9%

How do you access the Blackboard? Mobile phone 56 41.8% 2 Laptop 0.535

Laptop 75 56.0%

Desktop 3 2.2%

Is the internet /Wi-Fi Connection 
available at home home?

Yes 128 95.5% 1 Yes 0.207

No 6 4.5%

Fig. 1: Possession of a Computer/Laptop

Fig. 2: Methods to access the Blackboard 

Fig.3: The availability of internet /Wi-Fi Connection at Home

Table 3: Data analysis and interpretation according to Likert scale
Statements Responses
Strongly agree 1 to 1.79
Agree 1.80 to 2.59
Uncertain 2.60 to 3.39
Disagree 3.40 to 4.19

Strongly disagree 4.20 to 4.20+

Table 4: Measurement of the participants’ availability and  
ability to manage online learning

Mean Standard deviation Direction

Total 1.68 0.670 Strongly agree

Table 5: Measurement of EFL students’ Positive Perceptions  
toward Virtual classes

Mean Standard deviation Direction

Total 2.02 0.888 agree

handling computer and IT skills to use online learning tools 
properly  with a mean of 1.68 ± 0.670, corresponding to Strongly 
Agree shown in table 4.

Table 5 presents respondents’ positive views towards 
virtual learning. It shows that EFL students have positive 
perceptions with a mean of 2.02 ± 0.888, corresponding to 
agree according to the Likert Scale above.

As shown in the table 6, participants do not have negative 
perspectives toward Virtual classes with a mean of 3.41±1.040, 
which corresponding to Disagree according to the Likert scale 
above.

dI s c u s s I o n A n d co n c Lu s I o n s

Perfect IT knowledge and availability of technical devices 
and internet connections are essential components to ensure 
successful virtual education. This study set out to evaluate 
learners’ perceptions on these counts. The findings show that 
the participants have sufficient internet accessibility equipment 
and computer knowledge to manage online learning.

In terms of the respondents’ perspectives on online 
courses, it is clear from the respondents’ responses to 
the questionnaire that the average response was Agree  
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(see Table 5), indicating that they had a positive attitude toward 
online classrooms as compared to traditional ones. Hamouda’s 
study (2020) came to the same conclusion as it found that 
students generally preferred the virtual courses. Our results 
also agree with what  Demuyakor (2020), found regarding the   
Ghanaian students’ opinion about  virtual classes.

To answer the second research question, the study 
participants highlighted certain advantages provided by 
virtual classes compared to traditional ones, such as the 
suitability of the home environment for participating in 
online lectures, time-saving, and the availability of good 
communication with the teachers during online classes. 
Moreover, they asserted that all their questions could be 
clarified during the sessions quickly, and they regularly receive 
assignments/ homework from teachers after online courses. 
These findings agree with Alahmadi and Alraddadis’ (2020) 
findings. They found that Saudi students are satisfied with the 
extent of communication and interaction provided by online 
learning. Furthermore, the current findings are similar to 
with Ng (2007) who found that most students concluded that 
there was no difference in the interaction between online and 
traditional classes, implying that online classes could be just 
as valuable as traditional courses.

Much research has been conducted on various online 
learning dimensions, but none concerned the perspectives 
of Hafr Al Batin University EFL learners towards it. In this 
turning point caused by the COVID-19 outbreak,  investigating 
the perceptions of students and the utilization of Blackboard 
can assist in improving online-based courses in the future.

According to the present study findings, the researchers 
can conclude that EFL students in Hafr Al Batin University 
are contented and satisfied with virtual learning. Hence, we 
support the effective implementation of online learning,  as 
well as considering its numerous advantages. These platforms 
encourage student-centered learning and are easily manageable 
in the current situation. However, some related studies disagree 
with these perspectives, which can be attributed to specific 
circumstances. For instance, Asad et al. (2020) surveyed to 
investigate Pakistani higher education students’ (N= 126) views 
on university online learning courses during the COVID-19 
pandemic. The participants also reported complications such 
as lack of interaction with the teacher, traditional classroom 
socialization, and response time.

Although there are such challenges related to online 
learning, it has appeared to benefit learners and teachers 
worldwide, and its merits and efficiency are proved. The 
international dilemma has especially manifested the apparent 

importance of this kind of learning in today’s changing world. 
More studies to further investigate the means of learning 
platforms are recommended.
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Due to the recent coronavirus (COVID-19) outbreak, a 
temporary interruption of education activities occurred 
worldwide. The sudden and quick change from face-to-face 
learning mode to virtual classes method affects the whole 
education process. This study aims to investigate students’ 
perceptions toward the virtual courses and to identify the 
impact of implementing a virtual learning environment (in 
English as foreign language (EFL) students at the University 
College in Al Khafji.

General Information about Availability of IT Facilities for 
Respondents:
a) Do you have a Computer/Laptop?
  Yes  No
b)  How do you access the Blackboard?
  Mobile Phone  Laptop  Desktop
c) Is the internet /Wi-Fi Connection available at home?
  Yes  No

Please answer all questions by circling one out of the options 
given against each statement.
1)  I have sufficient equipment and facilities (computer/

laptop/Internet/software) to receive online lectures.
  Strongly agree   Agree        Uncertain
    Disagree      Strongly disagree
2)  I have sufficient computer knowledge and IT skills to 

manage my online learning.
  Strongly agree   Agree        Uncertain    
  Disagree      Strongly disagree

EFL Students’ Positive Perceptions toward Virtual classes 
Statements:
3)  I feel satisfied with online teaching methods and lecture 

materials.
  Strongly agree   Agree        Uncertain
  Disagree      Strongly disagree
4)  Online lectures are more effective than traditional/live 

classroom lectures.
  Strongly agree   Agree        Uncertain
  Disagree      Strongly disagree
5)   Participation in virtual classes is flexible than  traditional  

lectures
  Strongly agree   Agree        Uncertain
  Disagree      Strongly disagree
6)  Motivation is high in participating during online 

lectures.
  Strongly agree   Agree        Uncertain
  Disagree      Strongly disagree

Ap p e n d I x 1
The Study Questionnaire

This Questionnaire is for Research Purposes Only

7)  Home environment is suitable for participating in online 
lectures.

  Strongly agree   Agree        Uncertain
  Disagree      Strongly disagree
8. Virtual learning saves my time.
  Strongly agree   Agree        Uncertain
  Disagree      Strongly disagree
9)  I can learn more or learn more through online material 

than through lectures.
  Strongly agree   Agree        Uncertain
  Disagree      Strongly disagree
10)   I can have good communication with my teacher during 

an Advanced online class.
  Strongly agree   Agree        Uncertain
  Disagree      Strongly disagree
11)  I understand the entire course (content) provided by the 

teacher during online class without any queries.
  Strongly agree   Agree        Uncertain
  Disagree      Strongly disagree
12)  I get notes/lecture materials from teachers even when I 

cannot join my online class.
  Strongly agree   Agree        Uncertain
  Disagree      Strongly disagree 
13)  I can clarify my queries through question/answer during 

the sessions quickly.
  Strongly agree   Agree        Uncertain
  Disagree      Strongly disagree
14)  I get regular assignments/ homework from the teacher 

after an online class.
  Strongly agree   Agree        Uncertain
  Disagree      Strongly disagree
15)  I do not have any online problem doing homework/

assignments after online class.
  Strongly agree   Agree        Uncertain
  Disagree      Strongly disagree
16)  My teacher is providing feedback for my homework/

assignment.
  Strongly agree   Agree        Uncertain
  Disagree      Strongly disagree
17)  I feel satisfied with the balance of practical and 

theoretical knowledge provided by Online classes.
  Strongly agree   Agree        Uncertain
  Disagree      Strongly disagree
18)  I can make the same grade in an online course as in a 

traditional course.
  Strongly agree   Agree        Uncertain
  Disagree      Strongly disagree
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19)  I would like to have more courses using online education.
  Strongly agree   Agree        Uncertain
  Disagree      Strongly disagree
20)  My performance in online exams is better than in 

traditional classes.
  Strongly agree   Agree        Uncertain
  Disagree      Strongly disagree

EFL Students’ Negative Perceptions toward Virtual Classes:
21)  Virtual classes are more complicated than classrooms.
  Strongly agree   Agree        Uncertain
  Disagree      Strongly disagree
22) I feel distracted at home while attending virtual classes.
  Strongly agree   Agree        Uncertain
  Disagree      Strongly disagree
23)  I miss the direct contact with other students/colleagues/

friends during online courses.
  Strongly agree   Agree        Uncertain
  Disagree      Strongly disagree
24)  Teacher’s attention and care during virtual classes are 

less.
  Strongly agree   Agree        Uncertain
  Disagree      Strongly disagree

25) Online courses make me uncomfortable.
  Strongly agree   Agree        Uncertain
  Disagree      Strongly disagree
26) Online Learning does not offer any advantages to me.
  Strongly agree   Agree        Uncertain
  Disagree      Strongly disagree
27)  It is difficult to contribute to class discussions in an 

Online Learning course.
  Strongly agree   Agree        Uncertain
  Disagr  ee      Strongly disagree
28)  I get disturbed for my online class because of an internet 

problem
  Strongly agree   Agree        Uncertain
  Disagree      Strongly disagree
29)  I am not interested in joining my online class even if I 

do not have any problem joining.
  Strongly agree   Agree        Uncertain
  Disagree      Strongly disagree
30) I often feel uninterested in studying for online exams.     
  Strongly agree   Agree        Uncertain
  Disagree      Strongly disagree
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Ap p e n d I x 2
 Data on Measurements of Students’ positive and negative perceptions of virtual Classes

  Data on Measurement of the availability and ability of EFL students’ to manage online learning 

DirectionStandard 
deviation

meanStrongly 
Disagree

DisagreeUncertain       AgreeStrongly 
agree

ScaleQuestion

Strongly 
agree

0.8531.7206174566frequencyI have sufficient equipment and 
facilities (computer/laptop/Internet/
software) to receive online lectures. 0.0%4.5%12.7%33.6%49.3%percent

Strongly 
agree

0.7511.6301194470frequencyI have sufficient computer knowledge 
and IT skills to manage my online 
learning. 0.0%0.7%14.2%32.8%52.2%percent

Strongly 
agree

0.6701.68073689136frequencyTotal

0.0%2.6%13.4%33.2%50.7%percent

 

Data on Measurement of EFL students’ Positive Perceptions toward Virtual classes 

Direction
Standard 
deviationMean

Strongly 
DisagreeDisagreeUncertain       Agree

Strongly 
agreescaleQuestion

agree1.1331.9679144658frequencyI feel satisfied with online teaching 
methods and lecture materials.

5.2%6.7%10.4%34.3%43.3%percent

agree1.4802.491921182551frequencyOnline lectures are more effective than 
traditional/live classroom lectures. 14.2%15.7%13.4%18.7%38.1%percent

agree1.3532.13159153560frequencyParticipation in virtual classes is flexible 
than traditional lectures. 11.2%6.7%11.2%26.1%44.8%percent

agree1.2612.15145194650frequencyMotivation is high in participating 
during online lectures. 10.4%3.7%14.2%34.3%37.3%percent

S t r o n g l y 
agree

1.1821.1987193268frequencyThe home environment is suitable for 
participating in online lectures. 6.0%5.2514.2%23.9%50.7%percent

S t r o n g l y 
agree

1.0741.677553780frequencyVirtual learning saves my time.

5.2%3.7%3.7%27.6%59.7%percent

agree1.4742.442015222453frequencyI believe that I can learn more or would 
learn more through online material than 
through lectures. 14.9%11.2%16.4%17.9%39.6%percent

S t r o n g l y 
agree

1.0451.7765104568frequencyI can have good communication with my 
teacher during an online class.

4.5%3.7%7.5%33.6%50.7%percent

agree1.2372.13913193954frequencyI understand the entire course (content) 
provided by the teacher during online 
class without any queries. 6.7%9.7%14.2%29.1%40.3%percent

agree1.1541.8978163568frequencyI get notes/lecture materials from 
teachers even when I cannot join my 
online class. 5.2%6.0%11.9%26.1%50.7%percent

S t r o n g l y 
agree

1.0741.7965153870frequencyI can clarify my queries through question/
answer during the sessions quickly. 4.5%3.7%11.2%28.4%52.2%percent

S t r o n g l y 
agree

0.9171.704535765frequencyI get regular assignments/ homework 
from the teacher after online class. 3.0%3.7%2.2%42.5%48.5%percent
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Direction
Standard 
deviationMean

Strongly 
DisagreeDisagreeUncertain       Agree

Strongly 
agreescaleQuestion

agree0.9741.8343214561frequencyI do not have any problem doing 
homework/assignments after online 
classes. 3.0%2.2%15.7%33.6%45.5%percent

agree1.0741.9458194458frequencyMy teacher is providing feedback for my 
homework/assignment.

3.7%6.0%14.2%32.8%43.3%percent

agree0.9652.0145245744frequencyI feel satisfied with the balance of 
practical and theoretical knowledge 
provided by Online classes.

3.0%3.7%17.9%42.5%32.8%percent

agree1.2492.04119144159frequencyI believe that I can make the same grade 
in an online course as in a traditional 
system.

8.2%6.7%10.4%30.6%44.0%percent

agree1.3262.261314193751frequency I would like to have more courses using 
online education. 9.7%10.4%14.2%27.6%38.1%percent

agree1.1042.21414324044frequencyMy performance in online exams is 
better than in traditional classes.

3.0%10.4%23.9%29.9%32.8%percent

agree0.8882.021631603047231062frequencyTotal

6.4%6.3%11.9%28.4%41.7%percent

Data on Measurement of EFL students’ Negative opinions toward Virtual classes 

Direction
Standard 
deviationMean

Strongly 
DisagreeDisagreeUncertain       Agree

Strongly 
agreeScaleQuestion

Uncertain       1.4823.213730133222frequencyVirtual classes are more 
complex than class-
rooms. 27.6%22.4%9.7%23.9%16.4%percent

Uncertain1.4733.273635182025frequencyI feel distracted at 
home while attending 
virtual classes.

26.9%26.1%13.4%14.9%18.7%percent

disagree1.3842.441617233246frequencyI miss the direct contact 
with other students/col-
leagues,/friends during 
online courses.

11.9%12.7%17.2%23.9%34.3%percent

disagree1.3963.523848151221frequencyTeacher’s attention 
and care during virtual 
classes are less.

28.4%35.8%11.2%9.0%15.7%percent

disagree1.3773.594342181318frequencyOnline courses make 
me uncomfortable. 32.1%31.3%13.4%9.7%13.4%percent

disagree1.3523.524233281516frequencyOnline learning does 
not offer any advan-
tages to me.

31.3%24.6%20.9%11.2%11.9%percent

disagree1.3533.48364227920frequencyIt is difficult to contrib-
ute to class discussions 
in an Online Learning 
course.

26.9%31.3%20.1%6.7%14.9%percent

Uncertain1.4343.162937192425frequencyI get disturbed by my 
online class because of 
an internet problem. 21.6%27.6%14.2%17.9%18.7%percent
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Direction
Standard 
deviationMean

Strongly 
DisagreeDisagreeUncertain       Agree

Strongly 
agreeScaleQuestion

disagree1.1914.04604611710frequencyI am not interested in 
joining my online class 
even if I do not have 
any problem joining.

44.8%34.3%8.2%5.2%7.5%percent

disagree1.3733.87613791215frequencyI often feel uninterested 
in studying for online 
exams.

45.5%27.6%6.7%9.0%11.2%percent

disagree1.0403.41398367181176218frequencyTotal

29.7%27.4%13.5%13.1%16.3%percent


