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Ab s t r Ac t

Teachers in all subject areas, including English, must impart the methodology of critical thinking to their students. One of 
the 21st century’s skills is this idea. Teachers must integrate the idea of critical thinking into their lessons. This study aims 
to analyze how well EFL teachers in Indonesia integrate critical thinking, taking into account learning design, learning 
resources, conceptual mastery, implementation, and assessment. EFL teachers from junior and senior high schools made up 
the 120 respondents in this survey, which was used as the research technique. The EFL instructors polled have all completed 
professional certification training. According to the findings, up to 77.47% of teachers created lesson plans that included the 
idea of critical thinking, and just a small fraction didn’t. Up to 77.5% of those who assembled educational materials did so with 
the idea of critical thinking in mind; 76.6% were open-minded; up to 80% were employed in learning; and up to 68.3% used 
assessment. The idea of critical thinking has generally been included by teachers into English learning resources and exercises. 
It is necessary to conduct this research in order to assess the effectiveness of teachers who use critical thinking approaches in 
the classroom. Each of the topics that have been examined both quantitatively and qualitatively should be able to be articulated 
in further detail with additional study.
Keywords: Critical thinking, EFL Teacher, pedagogy.

Exploring of Teachers’ Critical Thinking In Pedagogical 
Context: In Indonesian Efl Teachers’ Perspective

2, Slamet Setiawan

In t r o d u c t I o n

In essence, critical thinking has been around since 2500 
BC. Socrates developed a teaching technique called Socratic 
Questioning that emphasizes the need of diligently finding 
evidence to challenge ideas and presumptions.1 The thinker 
Thomas Aquinas (Summa Theologica) built his thinking to 
guarantee that it met the tests of critical thinking, always 
systematic thinking, and by the Middle Ages, a systematic 
tradition of critical thinking had emerged in writing and 
teaching.2 The development of new philosophers throughout 
the Age of Enlightenment is another significant addition to 
critical thinking (Enlightenment). With the concept of “critical 
thinkers” in education, which stresses the significance of 
critical attitudes, we have come to appreciate the force and 
character of critical thinking in the 20th century. With a 
critical mindset, everything provided for acceptance is put 
to the test or the assumptions are put to the test to see if they 
match reality or not. Critical thinking comes from education 
and training3 it has been observed that Turkish EFL (English as 
a Foreign Language.4 A sequence of thoughts and perceptions 
interact continuously as part of the process of thinking. Only 
what is vital and what it implies in life is remembered by the 
mind, or memory, which saves everything else. As a result, a 
person can examine the knowledge acquired, grow creatively, 
and improve their ability to solve problems and make decisions.

Thinking is a process that involves searching for concepts 
or ideas by applying various logical summaries. When 
thinking, people base the meaning of the relationship between 
the various components of the information on themselves.5 
Thinking is often described as the process of weighing past 

experiences with present considerations and conclusions in 
order to make decisions, address issues, and create new things. 
In another sense, creativity can be produced by thinking .6,7  
In the human behavior,8 but also a unique motivation to share 
psychological states with others and unique forms of cognitive 
representation for doing so. The result of participating in these 
activities is species-unique forms of cultural cognition and 
evolution, enabling everything from the creation and use of 
linguistic symbols to the construction of social norms and 
individual beliefs to the establishment of social institutions. 
In support of this proposal we argue and present evidence 
that great apes (and some children with autism   argues that 
thinking is a process of sensation, perception, and memory, 
with thinking involving laming (visual or pictures) and the 
existence of a conclusion-drawing process coupled with a 

Corresponding Author e-mail: arief.17070956030@mhs.unesa.
ac.id 

https://orcid.org/0000-0003-1098-8748 

How to cite this article: Muhsin A, Susanto. Setiawan S 
(2023). Exploring of Teachers’ Critical Thinking In Pedagogical 
Context: In Indonesian Efl Teachers’ Perspective. Pegem Journal of 

Source of support: None

Conflict of interest: Nil.

Received:  01.11.2022

Universitas Negeri Surabaya, Indonesia1,2

Accepted: 07.03.2023  Publication: 01.10.2023

Arief Muhsin1*, Susanto

Education and Instruction, Vol. 13, No. 4, 2023, 181-188

DOI: 10.47750/pegegog.13.04.22

Pegem Journal of Education and Instruction, Vol. 13, No. 4 , 2023 (pp. 181-188) 



Exploring of Teachers’ Critical Thinking In Pedagogical Context: In Indonesian Efl Teachers’ Perspective

problem-solving process. Therefore, thinking is a crucial step 
in making a judgment.9 When a person’s thinking is based 
on experience or knowledge, he or she tends to be critical of 
the situations they face. 

Students get the chance to practice their abilities to learn 
in critical thinking education. Each instructor is required to 
create a learning plan using the Bloom Taxonomy framework, 
paying attention to the fundamental competences to be 
taught, in order to strengthen this idea.10 The specific learning 
curriculum is referenced in these fundamental capabilities. 
Teachers create indications based on higher-order thinking 
capabilities from these fundamental qualities (HOTS).11 The 
capacity for critical thought is one of the HOTS indicator’s 
ideas. When a student can study a problem and apply what 
he has learned to a new scenario, that student is said to be 
able to solve problems.12 High-order cognitive capabilities are 
the terms used to describe these skills. High-order thinking 
skills are the ability to integrate, modify, and change previous 
knowledge and experience in a critical and creative way when 
making decisions to solve problems in new situations. 

King identifies critical, logical, reflective, metacognitive, 
and creative thinking as high-level thinking abilities. 
Students that use critical thinking will be able to identify 
ideas or ideas clearly, debate persuasively, solve issues, put 
together explanations, form hypotheses, and comprehend 
difficult things in a more understandable way, according to 
Newman and Wheelage,14 said that critical thinking happens 
when a person links new information to information he 
has already stored in his memory and/or reorganizes and 
develops information to reach goals or find answers to 
difficult situations.

Before implementing interventions to encourage 
students’ critical and creative thinking, English teachers need 
to create a welcoming, encouraging, and nonthreatening 
classroom environment that can boost student motivation. 
Numerous instructors have noted that an environment that 
is conducive to learning is crucial for effective learning. 
Teachers of English should take into account the students’ 
needs, linguistic abilities, textbooks, and curriculum 
15. Critical Thinking, Islamic values, and Character in 
Indonesian. Liu emphasized that teachers should frequently 
use cooperative learning to the best of their abilities, speak 
less so that students have more time to think, think deeply 
in front of students, use appropriate questions to investigate 
various facets of their thinking, use concrete examples 
to illustrate abstract concepts, and generally design all 
activities so that students should consider the best course 
of action 16. . Teachers can help students improve their 
critical thinking skills 11. , by encouraging active learning, 
which can lead to an effective and long-lasting education, 
encouraging well-supported conclusions, and drawing on 
the students’ own experiences. 

Pierce suggests that teachers who want to develop their 
students’ thinking skills should concentrate on the following: 
a) strengthening students’ metacognitive skills; b) using 
effective questioning strategies; c) teaching students to use 
spoken and written language frequently and informally; 
d) demanding to create design tasks that require thinking 
about the content as the main goal; e) teaching explicitly how 
to do the thinking necessary for the task; and f) creating a 
thinking-focused classroom environment.17 According to 
Correia, English teachers should combine active reading 
activities that require students to read between the lines of 
texts in addition to multiple-choice questions and true/false 
statements, such as note-taking and summary writing, in 
order to improve their students’ writing skills.18 To do this, 
he advises that students collaborate in pairs or groups, with 
or without teacher direction, to come to agreements on how 
to respond to questions.18

Referring to the previous researcher’s assertion, the English 
language education teacher must maximize his capacity for 
student mentoring. The improvement of students’ critical 
thinking abilities, particularly in speaking and writing 
abilities, is one measure of a teacher’s performance in the 
classroom.19 A skill for the twenty-first century is the capacity 
for critical thought.20 The younger generation has the capacity 
to examine everything that happens in their immediate 
environment.

A cognitive skill called critical thinking was created to help 
pupils learn more creatively. Thinking skills are important for 
constructing and deciding a case through a variety of factors, 
including writing.2 The significance of thinking is emphasized 
so that students understand the linguistic structure in 
abilities like narrative writing and taking attitudes while 
making judgments. These abilities are based on proper claims, 
supporting arguments, supporting data, and statements 
that are supported by conclusions.21 This caused the notion 
to be introduced to kids in schools throughout the world. 
In order to improve students’ critical thinking abilities for 
the development of cognitive domains in learning, teachers 
play a crucial role in educational institutions. Teachers must 
integrate the cognitive, affective, affective, and psychomotor 
domains of learning.

Several studies have looked at how the idea of critical 
thinking is used in learning.22 investigates how pre-service 
teacher training affects how students perform in the classroom 
and develops critical thinking abilities and dispositions. The 
study’s empirical findings demonstrate that, in these two 
instances, teachers effectively create integrated instruction of 
critical thinking to help students build their critical thinking 
abilities and attitudes while raising student accomplishment. 
A finding of23 on integrating cultural inquiry and critical 
thinking in an online EFL environment as a previews study 
looked at culture and critical thinking. The findings of his 
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conceptual mastery, implementation in instruction, and 
learning assessment. The overall set of research variables is 
computed, and the full questionnaire is statistically examined. 
To determine how much English language education teachers 
incorporate the idea of critical thinking in learning, the 
data analysis results are provided. In order to conduct the 
study, questionnaires were sent to participants by email 
and WhatsApp and asked them to complete a Google form. 
An email is automatically entered after the Google Form is 
completed for analysis. The analysis of the data and creation 
of publications and reports constitute the research’s last phase.

re s u lt

A questionnaire was created with Google Forms as the data 
collection tool to make it simpler for researchers to gather 
and analyze data. The information presented is the outcome 
of statistical analysis using questionnaire responses from 
informants. The research covers five main topics, including 
the application of the critical thinking principle in English 
teachers’ lesson plans; the idea of critical thinking in 
instructional materials; teacher perceptions of the concept of 
critical thinking; learning activities; and evaluation of critical 
thinking learning. The following graph displays the findings 
of the data analysis: 

1. Critical Thinking Concepts in Lesson Plans of Indonesian 
English 

Teachers The information in the accompanying picture is 
the result of a survey of 120 teachers who took part in the 
Education professional development program. Figure 1 below 
displays the analysis of the data’s findings: (Figure 1).

A survey of 120 teachers who included critical thinking 
guidelines in their curriculum planning documents produced 
the information in Figure 1. The findings revealed that 77.47% 
of English teachers strongly agreed that the lesson plan 
included the idea of critical thinking, 15.8% thought it was 
neutral, and more disagreed. The idea of critical thinking has 
generally been included into the way that teachers have created 
English lessons.

study indicate a new approach for online learning due to 
unanticipated connections between the course material, 
educational philosophy, and best practices.24 did a study 
that looked at the integration of metacognition and critical 
thinking in EFL learning environments. Based on the findings 
of his research, he concluded that pupils might think more 
profoundly and transcend their mental boundaries with the 
aid of critical thinking and metacognitive preparation. They 
may learn more as a result than they would have otherwise.

Critical thinking in the classroom has been extensively 
researched, particularly in the cognitive area. However, there 
hasn’t been much research done on how well-prepared and 
experienced teachers are in teaching the critical thinking idea. 
The majority of research in Indonesia itself is concentrated 
on media use and student learning methods. There is still 
relatively little research on how instructors really implement 
the idea of critical thinking in learning, particularly studies 
that concentrate on English language education teachers.

The purpose of this study is to shed light on how English 
teachers approach the teaching of critical thinking. The critical 
thinking implementation process includes learning planning, 
instructional resources, conceptual mastery, application in 
learning, and critical thinking evaluation.

Me t h o d

A survey of English teachers who have completed a program 
for teacher certification was the research methodology. A 
total of 120 people responded to the questionnaires that were 
constructed using the idea of critical thinking. South Sulawesi, 
West Sulawesi, Gorontalo, West Java, East Java, Ambon, NTT, 
southern Kalimantan, and North Sumatra were among the 
Indonesian provinces from which the study’s respondents 
came. To make it simpler for researchers to deliver questions 
via WhatsApp and email, the questionnaire was created using 
a Google form. Additionally, researchers requested that a group 
of English teachers hand out questionnaires to participants. 
The questionnaire’s topics include the integration of critical 
thinking into the lesson design, instructional materials, 

Fig. 1: Principles of critical thinking in the lesson plan
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2. Concept of Critical thinking in Lesson materials of 
Indonesian English Teachers

The principle of critical thinking in educational materials 
created by English instructors who have taken part in teacher 
professional program training is the following set of data. 
Figure 2 displays the data analysis findings (Figure 2).

Figure 2’s quantitative data analysis findings revealed that, 
among the 120 respondents surveyed, the training materials 
did indeed incorporate the fundamentals of critical thinking. 
As many as 77.5% of respondents were in favour of including 
the idea of critical thinking in instructional materials. This is 
as a result of the concept of critical thinking being integrated 
into teaching materials created mostly by English language 
education teachers.

3. Teachers have broad knowledge of critical thinking 
concepts.

This study also assessed the knowledge insights of English 
Language Education teachers linked to critical thinking in 
order to ascertain the relationship between the creation of 
learning plans and instructional materials. Figure 3 displays 
the survey responses of 120 participants. Next (Figure 3):

The examination of data from 120 respondents is shown 
in Figure 3. It can be argued that English Language Education 

teachers already have high skills for the development of 
critical thinking concepts because the data analysis results 
demonstrate that 76.6% of teachers have comprehensive 
insights into critical thinking in learning, and only 20% do not.

4. Critical Thinking Concept Used in English Teaching 
Activities

In order to investigate how the idea of critical thinking is 
applied in English language instruction at the junior and senior 
high school levels, 120 English instructors from different parts 
of Indonesia were polled for this study. Figure 4 below displays 
the data analysis findings (Figure 4).

Based on the information in the graph in figure 4, 96 
teachers, or roughly 80% of the respondents, strongly agreed 
and concurred. Only 11% of the teachers were neutral, and 9.2% 
of the teachers disagreed. This demonstrates how the concept 
of critical thinking has been integrated into middle and high 
school English language instruction by the average teacher.

5. Evaluation of English language proficiency using the 
critical-thinking model

Up to 120 English teachers from different parts of Indonesia 
were questioned to learn more about the evaluation procedure 
for the idea of critical thinking. Figure 5 below displays the 
findings from the survey:

Fig. 2: Implementation of the critical-thinking principle in instructional materials
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Fig. 3: Awareness of the teacher's critical thinking skills.
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Data analysis from 120 respondents revealed that teachers 
typically used critical thinking tests, and 68.3% of respondents 
agreed with this assertion. The others are less than 13.3%, 
while the neutral ones are 18.3%. Thus, in general, teachers, 
especially those who have taken teacher certification training, 
have implemented critical thinking tests in English language 
acquisition.

dI s c u s s I o n

For teachers in Indonesia, including those teaching English as 
a second language, the incorporation of the notion of critical 
thinking in the learning curriculum serves as a model. As 
a result, the concept is used throughout the entire learning 
tool’s design and development. To evaluate how the idea of 
critical thinking is applied in the classroom, this study polled 
120 English teachers at the middle and high school levels. The 
teacher’s reaction to the use of critical thinking in learning 
planning, teaching materials, breadth of knowledge, learning 
activities, and learning evaluations is key in this study.

1. Critical thinking in the lesson plan
Making the learning process successful in the classroom 
begins with creating a plan for its implementation. As a result, 

the learning planning design acts as a scenario to accomplish 
the intended objectives. A lesson plan is deemed realistic if it 
can be used by the teachers.25, 26 The development of pupils’ 
critical thinking abilities is one of the objectives of English 
language study.27 As a result, learning activities that sharpen 
students’ use of logic in thought must be included in lesson 
plans. The study of data collected from 120 informants reveals 
that teachers in Indonesia have generally planned lessons 
around the idea of critical thinking. A whopping 77.47% of 
English teachers base their lesson plans on the idea of critical 
thinking. The Ministry of Education organized professional 
certification training for these teachers. The teacher has done 
a good job of preparing the actual teaching.

This is consistent with study by,28 which shows that 
lesson plans are skillfully created to raise students' capacity 
for dialogue, teamwork, creativity, and critical thought. The 
assertion made by a researcher that an effective lesson plan has 
a significant impact on the teaching process and a student's 
individual growth supports the findings of this study29, 25, 30 
According to research findings, instructors in Indonesia have 
included the idea of critical thinking into their lesson plans. 
To create a strong generation, critical thinking, one of the 
21century competencies, must be developed from an early age. 

Fig. 5: Assessment of English language skills using the concept of critical thinking

Fig. 4: Implementation of critical thinking in English language learning
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Critical thinking abilities also serve as a sign of how well a set 
of lesson plans is working 19, 28,31

2. Critical thinking in teaching materials
Teaching materials are one of the learning resources that 
must be prepared. While some educational materials 
include resources for critical thinking, they frequently lack 
further critical thinking resources32, 33 recount, news item, 
descriptive, ranging from 250 to 500 words. The materials 
were then tried out in a Classroom Action Research (CAR. 
The learning imparted is tied to the teaching materials. 
Therefore, it is necessary to produce instructional materials in 
accordance with the learning design. Aligning the curriculum 
with students’ needs and interests is a crucial step in the 
development process 32, 34 Learning themes that can guide 
students to engage in critical thinking through learning 
activities are good teaching resources. According to the data 
analysis’s findings, most English language education teachers 
have developed their lesson plans using a critical thinking 
framework. Only 22.5% of the 120 teachers under investigation 
did not create teaching materials using a critical thinking 
approach, leaving 77.5 percent. Therefore, it can be assumed 
that the lesson plans and teaching materials have moved in the 
same way to make it simpler to implement them in the class. 
The demands of students must be met in the construction of 
teaching materials, particularly in the area of critical thinking. 
The generated materials are to be taught through an emphasis 
on contextualized use, and there is a requirement to set up a 
condition for successful language acquisition, this study is in 
line with) 33. the speaking instructional materials used in 
the classes need to be advanced. Yalden’s (1987.

3. Understanding the idea of critical thinking
Plans for learning and teaching that incorporate critical 
thinking must be backed up by a wealth of information. 
Teachers ought to encourage pupils’ critical thinking abilities, 
claim11, 35 what learners need most is to learn to learn by 
reflecting critically on their learning aims. To provide this 
kind of learning experience, teacher education curricula 
should be revised to promote critical thinking (CT. Through 
scientific literacy and the practice of science, the knowledge 
is formed. The findings of the data analysis demonstrate 
that teachers are well-versed in the idea of critical thinking. 
76.6% of the 120 people who responded to a survey about 
the idea of critical thinking said they were familiar with it. 
Only a small portion of people lack familiarity with the idea. 
The incorporation of critical thinking in learning will be 
hampered by a lack of comprehension of the topic. In order to 
enhance pupils’ learning, a teacher must develop scientifically. 
Contrary to what has been shown, 11. , 26. , 36. 
assertion that teachers are frequently untrained in critical 
thinking approaches is unfounded. The majority of English 

teachers, especially those who have taken teacher professional 
education training, are familiar with the critical thinking 
process. To increase teachers’ professionalism and competence, 
the Indonesian government has implemented a number 
of regulations about using critical thinking in educational 
activities. 

4. Critical thinking in learning activities
The next step is to incorporate the lesson plan into learning 
activities after it has been created and teaching materials 
using a critical thinking methodology have been developed. 
One of education’s objectives, according to,37 is to make sure 
students graduate with the ability to think critically. According 
to the established learning strategies, teachers must be able 
to instruct students in critical thinking methodologies.24, 38 
The examination of the data revealed that, of the 120 teachers 
who participated in the poll, 96, or 80%, strongly agreed 
with the use of critical thinking learning approaches. This 
demonstrates how the concept of critical thinking has been 
integrated into middle and high school English language 
instruction by the average teacher. Critical thinking can be 
developed with strict discipline between teachers and pupils, 
claim 18. , 31. , 39. cognit ive psycholog ists and 
education researchers. This study examined the perceptions 
around critical thinking of 470 chemistry students from 
an Australian University, 106 chemistry teaching staff 
and 43 employers of chemistry graduates. An open-ended 
questionnaire was administered to these groups, qualitatively 
analysed and subsequently quantified. When asked to define 
critical thinking respondents identified themes such as 
‘analysis’, ‘critique’, ‘objectivity’, ‘problem solving’, ‘evaluate’ 
and ‘identification of opportunities and problems’. Student 
respondents described the smallest number of themes 
whereas employers described the largest number of themes. 
When asked where critical thinking was developed during 
the study of chemistry students overwhelmingly described 
practical environments and themes around inquiry-based 
learning. When teaching staff were asked this question they 
commonly identified critiques, research, projects and practical 
environments to some extent. This research highlights that 
there is only limited shared understanding of the definition 
of critical thinking and where it is developed in the study 
of chemistry. The findings within this article would be of 
interest to higher education teaching practitioners of science 
and chemistry, those interested in development of graduate 
attributes and higher order cognitive skills (HOCS. Students 
must be disciplined taught to study about and examine social 
phenomena by their teachers.

6. Critical thinking in learning assessment
Teachers must evaluate learning outcomes using critical 
thinking assessments for learning activities that use critical 
thinking approaches. An assessment is a tool used to gauge how 
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well a learning process has gone. To address the demands of 
pupils learning to write, critical thinking tests must be created. 
To make it easier for instructors to do their jobs, various training 
activities and the creation of critical thinking assessments need 
to be considered, according to40-42 the principles, the procedure, 
and the practical undertaking of the materials development 
with the case of developing learning materials for ESP. English 
has been acknowledged by most countries in the world as an 
interna-tional language. Consequently, English has to be used 
in international commu-nication both orally and in written 
communication, for general as well as spe-cific needs. Therefore, 
people in countries where English is used as a second or foreign 
language have to learn it, if they want to be able to communicate 
inter-nationally. Indonesia, where English is a foreign language, 
also has to teach the citizens especially the young generation 
to learn English. English teachers usually teach their students 
by using available textbooks. However, such learning materials 
which are really suitable with the needs of the students are 
not always available. This condition should not discourage the 
teachers as far as they have the objective(s. The analysis of 120 
informants produced the following findings: 18.3% were neutral, 
13.3% disagreed, and 68.3% had constructed an assessment 
using a critical thinking technique. In general, teachers, 
particularly those who took part in teacher certification training, 
have implemented critical thinking tests in English learning 36. 
claim that critical thinking evaluation is required for college 
graduates to be useful contributors to rating college students. 
To address the evaluation demands of students learning the idea 
of critical thinking, evaluations of critical thinking need to be 
devised. As a result, every device created has connectivity to 
other devices to facilitate effective learning.

co n c lu s I o n

The introduction of critical thinking approaches into the 
classroom is crucial since it relates to educating the next 
generation of top earners. Teachers must create a variety of 
teaching aids that can help students advance their academic 
skills as facilitators. So, in order to teach effectively, teachers 
must prepare the necessary learning materials. Results of 
surveys and data analysis on teachers’ capacity to apply 
critical thinking approaches in instructional design, teaching 
resources, breadth of knowledge, their application in 
learning, and critical thinking assessments Results generally 
demonstrate that instructors, particularly English teachers 
who have taken teacher professional education training, 
have grasped and applied critical thinking approaches in the 
produced learning aids. They have a lot of practical knowledge 
of critical thinking techniques.
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