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The purpose of this research is to identify ethical dilemmas experienced by school
administrators and teachers working in public middle schools, the reasons of these
ethical dilemmas and the coping strategies used by administrators and teachers. In
accordance with this purpose, phenomenological research design was used in this
study. Criterion sampling and maximum variation sampling were chosen to determine
participantsconsisting of 10 school principals, 10 assistant principals, and 10 teachers.
Data were collected by semi-structured interviews prepared by the researcher. Results
revealed that school principals, assistant principals, and teachers experience dilemmas
in behavioral, structural, political, and systemic aspects. School principals and teachers
mainly solve ethical dilemmas completely during the solution process while assistant
principals mostly employ partially solving strategies. School principals and teachers
commonly use the strategies of establishing a dialogue and receiving opinions in the
process of solving ethical dilemmas as well as the strategy of unilateral decision
making. Suggestions concerning the prevention and effective management of ethical
dilemmas were offered to the Ministry of Education, provincial organizations, school
administrators, teachers and researchers.
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Bu arastirmanin amaci resmi ortaokullarda goérev yapan okul yoneticileri ve
o6gretmenler tarafindan yasanan etik ikilemler ve nedenleri ile okul yoneticileri ve
o6gretmenlerin bu etik ikilemlerle bas etme stratejilerini belirlemektir. Bu amag
dogrultusunda ¢alismada nitel arastirma desenlerinden olgubilim deseni
benimsenmistir. Arastirmada katiimcilari belirlemek amaciyla amagh 6rnekleme
yontemlerinden olgut 6rnekleme ve maksimum cesitlilik 6rneklemesi kullanilmistir.
Katiimcilar 10’ar okul miduri, mudir yardimcisi ve 6gretmen olusturmustur. Veriler
arastirmaci tarafindan gelistirilen yari yapilandirilmis goriisme formu araciligiyla
toplanmistir. Arastirmanin bulgulari okul muddrlerinin, midir yardimcilarinin ve
6gretmenlerin davranigsal, yapisal, politik ve sistemsel boyutlarda genis bir yelpazede
etik ikilemler vyasadiklarina isaret etmistir. Sonuglar okul miudirlerinin  ve
o6gretmenlerin etik ikilemlerin ¢6ziim sirecinde sonuca doniik olarak ¢ogunlukla etik
ikilemleri tam olarak ¢ozdiklerine isaret ederken midir yardimcilarinin ¢ogunlukla
kismen ¢6zim stratejisini kullandiklarina isaret etmistir. Etik ikilemlerin ¢ézimiinde
surece donuk olarak okul yoneticileri ve 6gretmenler yaygin olarak diyalog ve goris
alma stratejisini kullanirken tek tarafli karar verme stratejisini de kullanmistir.
Arastirma sonucunda etik ikilemlerin 6énlenmesi ve etkin yonetimi baglaminda Milli
Egitim Bakanhgina, tasra teskilati ve okul yodneticilerine, 6gretmenlere ve
arastirmacilara yonelik 6neriler sunulmustur.
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Introduction

It is stated that the standards of well being consistently conflict with one another at schools unlike
other organizations, therefore the school is a normatively complex organization and it has a moral
dimension (Greenfield, 1985). Ethical issues are permeated in school’s configuration and this moral
baseline affects the decisions at schools (Greenfield, 1993). In this regard, ethical dilemmas are
frequently experienced by administrators and teachers at schools which are moral initiatives (Bighee,
2011) and they increasingly attract attention in researches (Bateman, 2015; Catacutan & de Guzman,
2016; Cranston, Ehrich, & Kimber, 2004; Cross, 2013; Dowd, 2012; Norberg & Johansson, 2007; Roche,
1997).

It is pointed out that ethical dilemmas that are experienced by school principals and teachers arise
with behavioral, structural, political, and systemic dimensions (Erdogan, 2018). School administrators
confront problems about students and school employees who display unwanted behaviours (Cranston
Ehrich, & Kimber, 2006; Denig & Quinn, 2001), teachers who violate student rights, students who violate
teacher rights, parents as well as incidents that occur outside of school but affect school environment
(Norberg & Johansson, 2007) and they experience ethical dilemmas. On structural dilemmas, Catacutan
anddeGuzman (2016) state that administrators experience dilemmas in particular while implementing a
group decision they disapprove. Crowson (1989) points out that organizational rules or instructions can
cause ethical dilemmas in organization’s structural phase. Accordingly, school principals conduct more
ethical assessments in decisions that are thought to be acceptable in terms of professional or
organizational norms but problematic with regard to implementation or implication. As for ethical
dilemmas that are related to political aspects, pressure from outside the school is pointed out (Gurr &
Drysdale, 2012). It is indicated that schools are open systems and, as a result of that, they are
organizations which are open to external influence. In this regard, power struggles are played out
between internal or external factors, which can reveal political ethical dilemmas. In addition to
behavioral, structural and political dilemmas experienced by school administrators, Middlewood and
Cardano (2001) draw attention to a systematic dilemma of administrators. Accordingly, if education
system attaches importance to measurable features and schools are considered as successful or
unsuccessful according to these results, principals who lead schools to these results will be accepted as
effective. This causes dilemma for school administrators while evaluating teacher performance. Marshall
(1992) indicates that administrators’ systemic ethical dilemmas are caused by basic chronic tension in
public education. According to this, administrators can have ethical dilemmas due to questioning
bureaucratic supervision, hierarchal authority, specialization, and standardization. Besides, Catacutan
and de Guzman (2016) point out that the conflict between the regulations of the system and moral
understanding is one of the main conflicts that cause managers to experience an ethical dilemma.

Teachers also confront various ethical dilemmas as much as principals during the daily routine of
school. School’s cultural role, society’s expectations, teachers’ proficiency, and students’ diversifying
needs cause various tensions at schools (Bateman, 2012) and teachers confront a great number and a
wide variety of dilemmas due to these tensions (Shapira-Lishchinsky, 2009). As for behavioralethical
dilemmas that are experienced by teachers, it is pointed out that the conflicts that cause ethical
dilemmas for teachers are mainly conflicts arising from the relationship of teachers and parents.
Consequently, teachers experience a dilemma while informing parents that some of their actions are
not on behalf of the students. Teachers have conflicts while talking to parents about students’ academic
success, their problems at home, their school maturity, their distractibility, and their unpleasant
attitudes. In addition to parent-teacher relationship, teachers’ conflicts with other teachers can also
cause behavioural dilemmas (Husu, 2001). As for the structural aspect, teachers’ conflicts can derive
from conflicts within institution. Accordingly, it is stated that lack of accurate rules, equal opportunities
for students and teachers’ professional authority are the issues that cause dilemmas for teachers. Some
ethical dilemmas of teachers derive from political issues such as intra- or extra-organizational pressures
and power struggles. In the political aspect, it is pointed out that teachers experience the most
dilemmas about favoritism. This implies that senior executives oppress to have an impact on a case.
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These attempts to have an impact on the case despise teachers’ philosophy, points of view and
knowledge (Dowd, 2012). In addition to this, administrative pressures about unethical practices may
also cause teachers to experience ethical dilemmas in the political dimension (Helton & Ray, 2009).
Shapira-Lishchinsky’s (2009) research findings indicate that teachers experience a great number of
ethical dilemmas about attaching importance to official regulations and abiding regulations, fair order
and fair outputs, autonomy and educational policies.

Along with researches that depict ethical dilemmas of school administrators and teachers, there are
also some researches dealing with coping strategies for dilemmas (Husu, 2001; Maslovaty, 2000;
Millerborg & Hyle, 1991; Pontiff, 2007; Roche, 1997). According to a study about school administrators’
dilemmas, while they remain in dilemma, administrators show behaviors of avoiding, ignoring moral
rules, arguing against the authority and making decisions in accordance with their personal ethical
values (Roche, 1997). According to a study conducted by Millerborg and Hyle (1991), school
administrators can make appropriate decisions when ethical principles and regulations do not conflict.
The mentioned study also indicates that school administrators prefer ethical but illegal decisions
significantly more than legal but unethical decisions when ethical principles and regulations conflict each
other. Pontiff (2007) argues that school administrators solve ethical dilemmas based on their former
ethical socialization. Although teachers’ coping strategies for dilemmas differ based on their personal
belief system and the context of dilemmas, teachers use strategies in order of importance such as
dwelling on the dilemma, partially dwelling on the dilemma, establishing a dialogue, directing the
dilemma to another authorized person, unilateral decision making, handing the issue over to the parent
and avoiding (Maslovaty, 2000). The results of a study conducted by Husu (2001) indicate that teachers
use strategies such as negotiating, making no concessions, reevaluating the situation and discussing
although they differ according to the context of the dilemma.

The above mentioned researches indicate that administrators and teachers frequently experience a
wide range of ethical dilemmas. School administrators and teachers respond in different ways to these
dilemmas. Ethical dilemmas experienced by principals and teachers have a number of consequences at
the personal and organizational level. In this sense, researching ethical dilemmas that can have impacts
on the function of the organization and abolishing situations that cause ethical dilemmas can be
considered as significant.

The Concept of Ethical Dilemma and Its Structure

In everyday life, dilemma, paradox, ethical dilemma are generally used interchangeably. However,
there are significant analytical differences in these concepts. Dilemma refers to a situation in which one
option has to be chosen among more than one alternative. Paradox has exactly the opposite meaning. It
means being unable to choose among alternatives. In the case of a paradox, there are two apparently
contradictory opinions that work togetheror not at the same time(Storey & Salaman, 2009). The concept
of ethical dilemma is prominently different from those of dilemma and paradox. In order for a situation
to be called as ethical dilemma, both situations which create value conflicts must be correctly
perceived(Kidder, 1995). Ethical dilemmas are value conflicts that occur beyond the rational level and in
which right and wrong principles simultaneously conflict with each other. Ethical dilemmas emerge in
situations that are equally necessary but mutually exclusive (Roche, 1997). Moreover, according to
another description, ethical dilemmas are described as aporias in which there is moral consideration
both in the direction of and against the goal for the intended mode of action (Donagan, 1996).

It is stated that there are underlying value conflicts in ethical dilemmas (Ehrich, Kimber, Millwater, &
Cranston, 2011; Reeves & Jones, 1993). Additionally, due to the underlying value conflicts, there are
some critical incidents that cause ethical dilemmas. Cranston and others (2004) offer a comprehensive
model for the characteristics of ethical dilemma process, the occurrence of ethical dilemma and its
dynamics during the solution process. This model consists of five main parts. First one is the critical
incident or the problem that triggers the ethical dilemma. This part reveals the ethical dilemma. The
second part offers a range of power sets that have the potential to explain the critical incident in their
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own estimations or on their own basis. There can be tension due to the contention of these power sets
and each of these power sets may not have the same effect on the ethical dilemma. There are nine
powers conflicting with each:professional ethics, legal issues, policies, public interest, society and
community, global context, political framework, economic and financial context, and unnamed powers.
Unnamed powers express the powers that are unidentified at present and may emerge in the future. In
the context of this model, individuals make decisions and in consequence of the decisions, a number of
impacts on the individuals, organization, and community are monitored. On the individual level, the
sense of dignity can be affected both at school and outside of the school as a result of the decision. In
cases which end up with stressful results, the person’s career can also be affected by this situation. On
the organizational level, a broader group can be affected including the school’s dignity. The decision
may have important reflections on the school’s community as well. On the community level, the
perception towards the school can be affected on a broader scale.

Trevino (1986) offers another model related to the process of the ethical dilemma. According to this
model, individuals respond to ethical dilemmas related to the cognition that is determined during the
moral development stage of these individuals. The process of cognitive moral development of the
individual determines how this person thinks about ethical dilemmas and their evaluation of right or
wrong related to the situation. However, cognition related to what is right or wrong is insufficient to
explain or presume the behaviour. Additionally, individual or situational factors by interacting with the
cognitive component determine how the person acts towards an ethical dilemma. There are three
factors that may determine an individual’s cognition towards what is right or wrong related to the action
such as ego strength, field dependence and being the focus of control. Situational factors that derive
from the context of the current work and broad organizational culture take roles as mediating variables
in the relationship of cognition-behaviour. These include the organization’s normative structure,
consulting other people, obedience to authority, taking the responsibility of the results, reinforcement
conditions and other pressures. As a result, features of the job and organizational culture’s moral aspect
can affect an individual’s moral development. According to the model offered by Aroskar (1980)
configuration process of an ethical dilemma is formed by explanation, decision and action. Accordingly,
ethical dilemmas arise from three components such as situational truths, decision making questions and
underlying ethical theories. These components are evaluated related to time and value system.

The above-mentioned models related to the structure of ethical dilemmas offer different
approaches. However, based on the mentioned models, it can be stated that the structure of ethical
dilemmas consists of events that trigger the ethical dilemma, factors affecting decision making in the
face of ethical dilemma, decision and its effects on organization and individual level. Schools are
complex and multi-stakeholder organizations which abound in values, affecting social dynamics and
affected by them. In this regard, it is possible to say that there can be plenty of incidents which can
trigger ethical dilemmas. When administrators and teachers experience ethical dilemmas, their sense of
professional ethics, their value system, regulations, school’s structure, school’s culture and, other
personal and situational variables can influence their decisions. When administrators and teachers make
a decision related to an ethical dilemma, this decision can have the features of being legal/illegal,
ethical/unethical, appropriate or inappropriate to values, appropriate or inappropriate to school culture.
Additionally, regardless of what the decision is, some impacts can be observed on the individual or
organizational level.

Previous researches indicate that administrators experience ethical dilemmas about plenty of issues
such as discipline problems, teachers’ performance, group decisions, nepotism, student rights, teacher
rights, senior managements’ pressures, and problems about the system (Catacutan & de Guzman, 2016;
Cranston et al., 2006; Denig & Quinn, 2001; Norberg & Johansson, 2007). As for teachers, it is indicated
that they can experience dilemmas about the issues such as informing parents about the issues related
to students, supervision, teachers’ divergent views about the issues related to students, lack of
regulations, equality in opportunity, authority, well-being of the students, organizational requirements,
regulations and fairness (Bateman, 2012; Husu, 2001; Shapira-Lishchinsky, 2009). It is stated that when
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administrators experience dilemmas, they use coping strategies such as avoiding, ignoring moral
principles, arguing against the authority and deciding in relation with their own ethical values
(Millerborg & Hyle, 1991; Roche, 1997) while teachers use coping strategies such as dwelling on the
dilemma, dwelling partially on the dilemma, directing the dilemma to another authorized person,
unilateral decision making, directing the issue to the parent, making no concessions, negotiation,
discussion and avoiding. In other words, the literature indicates that administrators and teachers
experience dilemmas on a large spectrum and they follow a wide range of coping strategies for these
dilemmas (Husu, 2001; Maslovaty, 2000). Besides, the point that is agreed about dilemmas is the root
cause of dilemmas. According to this, value conflicts are the underlying root causes of dilemmas.
Regardless of being an administrator or a teacher, if the situation is in conflict with the person’s set of
values, this person experiences an ethical dilemma.

In the literature related to this issue, it is stated that one of the most important factors leading to
ethical dilemma for administrators and teachers is what the education system rewards as an outcome
(Middlewood & Cardano, 2001). For an education system which encourages or reinforces academic
success, it is possible to think that the medium, the method or processes which lead to success in these
exams would be displayed in a realistic and a reasonable way. In this sense, it is possible for school to
undergo a process of an integrated education system which is stated in the basic law of education that
raises well-balanced individuals in terms of body, mind, soul, emotions, and morals or a system which
focuses more on the skills required by the central examination system instead of teaching process. In
the given circumstance, schools may experience a strong ethical dilemma between focusing on values,
attitude, personality development or raising moral individuals and the pressure of preparing students
for an exam. Schools attitude towards such an ethical dilemma or how they try to find balance in such a
situation is an issue of concern. The findings of this research can be regarded as important in terms of
asserting the dilemmas that schools experience because of exam stress and values education. Therefore,
in this research, middle schools in which exam stress is intensively experienced were taken as samples.
Additionally, the fact that individuals experience ethical dilemmas in organizations has consequences on
the personal and organizational level. It is stated that experiencing an ethical dilemma leads individuals
to feel negative emotions. This can be considered as a significant condition in terms of motivation,
devotion, and performance. This research deals with ethical dilemmas of administrators and teachers of
middle schools in Turkish culture, the sources of ethical dilemmas and coping strategies with ethical
dilemmas. Thus, the purpose of this research is to identify ethical dilemmas of school administrators and
teachers of public middle schools and reasons behind the ethical dilemmas and also determine coping
strategies of school administrators and teachers with ethical dilemmas. For this purpose, answers to the
following questions were sought:

1. How do the school administrators and the teachers explain the reasons or sources of behavioural,
structural, political and systemic ethical dilemmas?

2. What kinds of strategies do the school administrators and the teachers use when they face
behavioural, structural, political, and systemic ethical dilemmas?

Method

Research Design

It is aimed to identify ethical dilemmas experienced by school principals, assistant principals and
teachers and to obtain in-depth information, to find out the reasons of ethical dilemmas and coping
strategies of school principals, assistant principals and teachers with these ethical dilemmas. In
accordance with this purpose, phenomenological research design,which is one of the qualitative
research methods,was used in this research.

Participants

The sample of the study consisted of 10 school principals, 10 assistant principals and 10 teachers.
Distribution of the participants with regard to some variables is presented in Table 1.
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Table 1.
Distribution of Participants according to Some Variables.

Gender Age Seniority Service time
Position Female Male 23-35 36-48 49+ 1-10 11-20 21+ 1-5 6-10 11+ Total
Teacher 5 5 4 5 1 2 7 1 8 2 - 10
Assistant principal 3 7 4 4 2 4 4 2 8 1 1 10
School principal 3 7 2 4 4 1 4 5 9 1 - 10

In order to determine the participants who would take part in this research, criterion sampling and
maximum variation sampling, which are purposive sampling methods,were used. It is expected for the
participants to work long enough at the school to experience various ethical dilemmas. Accordingly, the
key criterion for determining the participants is the fact that they work at least one year at the school in
which they currently work. Additionally, factors such as gender and seniority are aimed to vary in the
process of determining the participants. In addition, the participants consist of school principals,
assistant principals and teachers working in public secondary schools located in the central districts of
Ankara. While determining the participants, it was tried to ensure that the schools they work in show a
variety in socio-economic status. In addition, the participants were selected from different schools
according to their positions.

Data Collection Tools

In this research, the data are collected by semi-structured interview forms. In the semi-structured
interview forms, that were presented to school principals, assistant principals, and teachers, questions
were included in order to obtain information about participants’ value system and in-depth information
about behavioural, structural, political and systemic aspects of ethical dilemmas (sample question: How
do you describe the concept of ethical dilemma as a teacher? How can this concept be explained in your
opinion?). In addition to this, by building scenarios of ethical dilemmas in the behavioural, structural,
political and systemic aspects, it was aimed to identify the participants’ coping strategies with ethical
dilemmas (sample scenario: You think one of your colleagues does not perform well enough. You want
to get involved in this situation because of your values and professional ethics however you do not want
to have a bad relationship with your colleague because of your values. How would you approach this
ethical dilemma to solve it?).

In the process of preparing the interview form, a question pool was created based on the relevant
literature and interviews with field academics and school principals, vice principals and teachers working
in different schools. The prepared interview form was presented to field experts, assessment specialists
and Turkish language specialists for theirevaluation and necessary adjustments were done. Content
validity is ensured by taking opinions of school principals, assistant principals, and teachers who were
not in the study group and working in different schools. In addition to main questions in the final
interview form, probing questions to be used when needed were also prepared in order for the
participants to better organize their ideas when a question was not understood or was misunderstood.
It is indicated that the credibility and reliability of the data, the data analysis and the results are
important in qualitative research. In terms of reliability of the study, it was aimed to keep the length of
the interview as long as possible to make participants feel comfortable and off-topic conversations were
made for a while before starting the interview. In addition to this, interviews were both transcribed and
recorded and it was promised that their voice records would only be used by the researcher and for this
research. Additionally, the participants’ statements were directly mentioned with their own sentences
while presenting the findings. In this study, all interviews were conducted by the researcher to have
internal validity, detailed notes were taken and the interviews were done face to face. The data were
categorized to have external validity and aimed to be presented in a clear and comprehensible way.
While determining the participants to ensure external validity, attention was paid to the fact that the
participants were diverse with regard to gender, age, seniority and branch, and the regions where the
schools the participants work in were different in terms of socioeconomics. In addition, Ankara, where
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the participants work, has a yearly average income of 60249 TL per person, with 14 students per teacher
and 25 students per branch (TUIK, 2020).

Data Analysis

In this study, descriptive analysis was used to analyze the data. The data obtained by semi-structured
interview forms were grouped primarily related to themes in this study. Theoretical themes were
created for the reasons and coping strategies of ethical dilemmas of school administrators and teachers,
data-driven themes were created in order to identify ethical dilemmas and to make recommendations
for management effectiveness. The data were interpreted in accordance with these themes and also
with the references to the direct discourse of the participants.

Findings
Findings Related to the Causes of Ethical Dilemmas of School Administrators and Teachers

The question “What are the incidents that cause an ethical dilemma for you at school?” was
addressed to the participants. School principals’ responses are summarized in Table 2.

Table 2.

Reasons which Cause Ethical Dilemmas for School Principals.

Aspects Dilemmas Participants n

Behavioural Teacher demands Py, P4, Ps, Py, P1g 5
Parent demands Ps, Pg, Py, P4 4
Maintaining student discipline Ps 1
Student demands Ps 1
Offending behaviors of teachers towards students Ps 1

Structural Providing pecuniary resources for school P,, Pe, Py, Ps, Pg, P1g 6
Applying school rules Ps 1
Improving school’s physical feasibility P1o 1

Political Senior management demands P4, P, P3, P5, Pg, Pg 6
Public information portals P,, P3 2

Systemic Central exams Ps, Ps, P5, Pg, P 5
Supplementary publications Py, P4 2
Regulations and official letters P4, Pe 2
Curriculum P, 1
Teachers’ school guard duties Ps 1
School principals’ assignment system Ps 1
Career development opportunities P 1
Dual education P1o 1

When the table about school principals’ reasons for ethical dilemmas is analysed, it is seen in order
of priorities that teacher demands, parent demands, maintaining student discipline, student demands,
and offending behaviors of teachers towards students cause ethical dilemmas for school administrators
in the behavioural aspect. As for the structural aspect, school principals experience ethical dilemmas for
the issues such as providing pecuniary resources for school, applying school rules, and improving
school’s physical feasibility. Additionally, school principals experience ethical dilemmas based on senior
management demands and public information portals in the political aspect. The issues such as central
exams, supplementary publications, regulations and official letters, curriculum, teachers’ school guard
duties, school principals’ assighnment system, career development opportunities, and dual education
cause ethical dilemmas for the school principals in the systemic aspect. The remarks of Pg, P,, P;and Pg
that are about the reasons for school principals’ ethical dilemmas are mentioned below in a dimensional
order:
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Ps: (...) | experience lots of dilemmas about teacher demands, especially about school timetable.
Teachers’ priorities are unavoidably their private lives and their kids. Their job is not their top priority.
Unfortunately, there are very few of them who make school their top priority. Teachers also cannot
express their demands clearly. They demand things according to others’ demands. | would like to make
the school timetable according to teacher demands but it is not possible. | get locked in a stalemate (...).
Another issue for the dilemma is taking time off work. There are constitutional casual leave rules about
taking time off the work. That day, a teacher may not come to school. Something comes up, something
happens. According to the law, you will not be able to give permission but when you do not, the
motivation of the teacher will decrease and they willbe alienated from school {(...).

P,: (...) Economic problems are the main problems in middle schools. We have to deal with this more
than education. Increasing the quality of education, increasing academic success, educating students,
cleaning and janitorproblems, spending time for finding money create dilemmas. We do not demand
money from parents. Therefore, we think about how to solve this in an indirect way. We organize bake
sales. We do things that are not about education. My teachers make meatballs, sell doner kebab, sell
water, and search for gifts for a raffle. They try hard to sell tickets to generate income for the school.
This is not our job. Doing things which are not our job such as trying to find money creates dilemma.
Teachers need to focus on how they can teach better, how they can make their students more
successful. | experience a dilemma about this (...).

Py: (...) Sometimes a document comes from the district. It says you will join there. There is a
reception or a meeting or an event which | don’t want to join. There are meetings that are inappropriate
in my opinion. However, | am obliged to join because of my position. It feels like being an aide.
Sometimes, | have to join even if | don’t like. When | don’t join, there are conflicts. When | don’t join, it
seems as if | act incongruously (...).

Ps: (...) MoNE says no practice exams can be done for TEOG. However, they say you have to be
successful. Only written examinations and students’ performance grades are not enough to see how
successful the students are. We have to embark on a quest. However, there are also regulations that are
established by the government. Do we experience a dilemma; yes we unavoidably do (...)

Assistant principals’ reasons to have ethical dilemma are summarized in Table 3.

Table 3.

Reasons whichCause Ethical Dilemmas for Assistant Principals.

Aspects Dilemmas Participants n

Behavioural Maintaining personal relationships A,, Az, Ag, Ay 4
Parent demands A, Ag, Ag 3
Teacher demands Ag, Aq 2
Maintaining student discipline A, Aq 2

Structural Providing pecuniary resources for school A, Ay A A, Ag, Agg 6
Applying school rules Ay Az A, 2
School principal’s decisions A, Ag 2

Political Senior management demands Ag, Ajp 2
Public information portals Az 1

Systemic Central exams Ay, Az, Ay As, Ay, Ag, Agp 7
Department meetings A 1
Curriculum As 1

When Table 3 is analysed, it is observed that assistant principals experience ethical dilemmas about
maintaining personal relationships, parent demands, teacher demands and maintaining student
discipline in terms of the behavioural aspect. Providing pecuniary resources for school, applying school
rules, school principal’s decisions cause ethical dilemmas for assistant principals in the structural aspect.
They experience ethical dilemmas about senior management demands and public information portals in
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the political aspect. Additionally, central exams, department meetings, and curriculum create ethical
dilemmas for the assistant principals in the systemic aspect. The remarks of Ag, A,, A and A; that are
about the reasons of school assistant principals’ ethical dilemmas are mentioned below in a dimensional
order:

Ag: (...) An investigation took place at one school the other day. One of the teachers wanted to take
half an hour off to get his health test results. Would you say bring the sick report? You give permission.
They went to a school and they became the subject of an investigation. You give permission. It is against
the regulations. You didn’t mark the teacher as absent, so you also paid for additional course payment.
They came and said the principal had given permission to this. And the principal also paid. These things
also happened. Then an inspector of the ministry asked me what would happen under this circumstance
when something happened like this. He said our job is a bed of nails. He said | could infer two things
from this. He said when the teacher comes you will give permission. However, by doing it you will take a
risk, he said. In that case, | will stick to the regulations from now on. Would | say if you are one minute
late you will bring a report or would | go on like this? He said do not make a sacrifice for anyone. He said,
however, | do the same even if | recommend you to do so (...)

A;: (...) Peopletry to collectmoney either by organizing bake sales or by monthly donation of parents.
There is instability. For example, in bake sales, teachers take more responsibilities. Teachers’ opinions
are taken whether to do something like this or not. In this case, all teachers do not approach this in a
positive way. Persuading them is also another problem. You also think about this. You feel like you are of
two minds. Although you make a lot of efforts, it may not produce a profit. Also planning and working
on it for days cause some trouble (...)

Ajp: (...) They say join that competition. For example, now, we are asked to raise charity money for A.
This shouldn’t be my job. The school must only deal with education. People also take it as something
political. You can’t explain to them this is an official document that comes from seniors. This is how
things work for us. Seniors send something, you have to obey it either it is good or not. Political opinion
is not considered. But people don’t understand this. You have to persuade them first. Competitions,for
example, they are for a certain group. It is also interpreted as political. Teacher says this is a political
establishment. The opponent side forces you to join as a school. What you do is leaving what you need
to do and focusing on persuading the opponent side (...).

A;s: (...) The topic that is mostly spoken by the teachers is TEOG. You have to support their
achievement. A student can take 5 according to the five-point grading scale out of 95 points instead of 5
out of 85 points. There are teachers who inspire others about this case. Especially maths and science
teachers do this. To be honest, they are more conscious. All of our children go to private schools.
Teachers’ children too. The teacher says they gave one hundred points to his son for all lessons. As they
all can get one hundred points even if they don’t deserve, | don’t see why my child can’t get one
hundred. The dilemma about TEOG is whether should we give them 100 points instead of 85 points or
should we give them what they get from the exams. These kids compete with the kids who have
opportunities to go to private teaching institutions, to go to private schools, to have private lessons. The
kids have difficulty in coming here. Even eating properly and coming to school are beneficial things here.

Teachers’ reasons to have ethical dilemmas are summarized in Table 4. When the table about
teachers’ ethical dilemmas is analysed, it is seen that teachers experience ethical dilemmas about
evaluating student success, informing teachers about their negative behaviours, student discipline,
parent demands, informing parents about students’ negative behaviours, sharing confidential
information about students, differences in students’ level of readiness in the behavioural aspect. As for
the structural aspect, school administrators’ decisions, providing pecuniary resources for school,
inconsistent practices of school administrators,and unfair practices of school administrators cause
teachers to experience ethical dilemmas. In addition to this, senior management demands and
groupings among teachersare the reasons for teachers’ ethical dilemmas in the political aspect.
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Table 4.
Reasons that Cause Ethical Dilemmas for Teachers.

Aspects Dilemmas Participants n

Behavioural  Evaluating student success Ty, T3, Ts, T7, Tg, T, T1g 7
Informing teachers about their negative behaviours Ty, Ts, Tg, T1o 4
Student discipline T3, Ta, Te, T1o 4
Parent demands Ta Te, Tg 3
Informing parents about students’ negative T, T, 2
behaviours
Sharing confidential information about students Tio 1
Differences in students’ level of readiness Tg 1

Structural School administrators’ decisions Ty, Ty, T3, Ty, T7, Tg 6
Providing pecuniary resources for school T4, T7, To, T1o 4
Inconsistent practices of school administrators T7, Ty 2
Unfair practices of school administrators Ty 1

Political Senior management demands Ts, T1o 2
Groupings among teachers T3 1

Systemic Central exams (grades) T2, T3, Tay Ts, T, T, To, Tig 8
Central exams (lessons) Ty, Ta, Ts, T, T2, Tg, T 7
Curriculum (content) Ty, T3, To, Tig 4
Curriculum (intensity) T4 Ty 2
Career development opportunities (in-service T7, To 2
education)
Career development opportunities (postgraduate Tg 1
education)

In the systemic aspect, central exams in terms of grades and teaching a lesson, curriculum in terms
of content and intensity, career development opportunities in terms of in-service education and
postgraduate education create ethical dilemmas for teachers. The remarks of Tg, T4, Ts and T; that are
about the reasons for teachers’ ethical dilemmas are mentioned below in a dimensional order:

Te: (...) Let me give you an example. The student is very successful. He takes the written exam. He
gets low grades. If | give him a low grade, no matter what | do for the mark for oral exam, | won’t be able
to increase his grades enough, | experienced this. | experienced this in the optional lessons’ exams this
year. For optional lessons, normally kids should be eager but we chose the lesson as a classroom. In this
case, the kid chose a lesson which he doesn’t want; optional lesson’s grade should be at least eighty or
ninety. | did a written exam, the kid got under fifty. So | added ten or fifteen more points to all of their
grades. Let’s say the kid is so weak in terms of lessons and got ten or twenty. | know there is nothing like
failing the class. There is no point of sending him to sectional teachers’ council. No matter what, he
passes. | increase his grade to forty or forty-five because of this. In the meantime, | think | shouldn’t do
this. | think normally he doesn’t deserve this but as there is nothing like failing the class, as the system
works like this, | do it this way (...)

T,: (...) Some rules at school are personal and this fact conflicts with my values. For example, there is
a week called cancer week on the special day’s calendar. The administrators say we will do it. This
should be done in a different way to raise awareness instead of reading a poem. | said this. | asked why
we do this. There is a mum or sibling who lost his sister because of cancer. When someone is reading
the poem, this kid feels awful. She feels down. It is wrong in my opinion. Something that | don’t believe
has to be done there; this is wrong in my opinion. This is so inappropriate for me. | do it as | am forced
todoit(...)
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Ts: (...) Principal’s son was in eighth grade. He was my student. | always do my exam latest. Because |
can’t be the one who is trying to finish the school year earlier. It was on Friday. They are also on the
football team. One group of my students was going to get an award. Principal’s son was also included.
They went and | did the exam during the third lesson. They didn’t take the exam. | said | would do their
exam when they comeback. They came early. There was a very good student of mine. The principal
called her and learned about the questions. After that, one of my students told me this. We argued with
the principal a lot. He started to behave rudely. | said | would make another exam on Tuesday. He
pushed me around a lot. My husband was in Erzurum the following year. My daughter was getting
prepared for TEOG. As my husband was away, | was going to take my daughter to school. | only asked
for the morning shift, he didn’t do it. | said if | could be free for the first hours, | wouldn’t be late. He
made such a program that all first hours were full, some hours were free during the day and last hours
were full. | experienced every bit of pressure (...)

Ts: (...) | think in some schools, private schools give extra points. | think it is better to have central
exams to be objective. | feel pressured because the grades are important for TEOG. | feel like | betray
when | give low grades in this atmosphere. There is pressure. There is a fact that, especially for my
branch which is physical education, you can never give 20. There is no administrator who can stop
parents who react against the school. It is taken as something ordinary. They never stand by us (...)

The reasons for ethical dilemmas for school administrators and teachers are presented in Table 5 in
an integrated way. In Table 5, it is seen that school principals, assistant principals, and teachers have
common ethical dilemmas such as maintaining student discipline in the behavioural aspect, providing
pecuniary resources for school in the structural aspect, senior management demands in the political
aspect and central exams and curriculum in the systemic aspect.

Findings Related to Coping Strategies of School Administrators and Teachers with Ethical Dilemmas

Coping strategies of school principals with ethical dilemmas are represented in Table 6. When Table
6 is analysed, it is seen that school principals’ most preferred result-oriented general strategy is the
complete solution to solve ethical dilemmas. In the scenarios addressing to school principals, the school
principals mostly used complete solution strategy in the behavioural, political and systemic aspects
whereas they mostly employed partial solution and avoiding strategies in the structural scenarios. As for
process-oriented strategies, more than half of the school principals used establishing a dialogue and
receiving opinions strategies. In the scenarios that were addressed to school principals, school principals
mostly used the establishing a dialogue strategy for the behavioural, structural and political aspects
whereas they employe the unilateral decision making strategy for the systemic aspect. School principals’
remarks about solving the ethical dilemmas are mentioned below:

P,: (...) Deferring, fobbing off and ignoring are not solutions. We are resolution authority as school
principals. We consult with our colleagues, | mean other school principals who experience these kinds of
problems. We consult with each other saying that | have a problem like this, how we can solve it. Or we
can ask the District Directorate of National Education and the manager of the branch there. We can ask
for their opinions. | also take initiative and solve a problem by taking risks if necessary (...)

P1o: (...) I never reprieve (...) The ethical dilemma must definitely be stressed. If a decision has to be
made, this should not salve my conscience. The conscience in education affects the result in a bad way
as well. This is something wrong. When a teacher comes late to the exam, they will lose 100 Turkish
Liras but this shouldn’t salve my conscience (...)

Coping strategies of assistant principals with ethical dilemmas are represented in Table 7. When the
table that shows assistant principals’ coping strategies for ethical dilemmas is analysed, it is seen that
assistant principals’ most preferred result-oriented general strategy is the partial solution to solve
ethical dilemmas. In the scenarios that were addressed to assistant principals, they mostly used
complete solution strategy in the behavioural, political and systemic aspects whereas they employed
partial solution strategy in the structural aspect. As for process-oriented general strategies, all assistant
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principals used receiving opinions strategy. Additionally, almost all of the assistant principals stated that
they employedthe strategy of establishing a dialogue. As for the scenarios, assistant principals mostly
used establishing a dialogue strategy in all subcategories for solving ethical dilemmas. Assistant
principals’ remarks about the strategies for solving ethical dilemmas are mentioned below:

Table 5.
Reasons which Cause Ethical Dilemma for School Administrators and Teachers.
Aspects School Principal Principal Assistant Teacher
Behavioural v° Teacher demands v" Maintaining personal v’ Evaluating student
v" Parent demands relationships success
v" Maintaining student v" Parent demands v’ Informing teachers
discipline v Teacher demands about their negative
v Student demands v" Maintaining student behaviours
v' Offending behaviors of  discipline v" Maintaining student
teachers towards students discipline
v' Parent demands
v Informing parents
about students’ negative
behaviours
v' Sharing confidential
information about
students
v’ Differences in students’
level of readiness
Structural v’ Providing pecuniary v’ Providing pecuniary v’ School administrators’
resources for school resources for school decisions
v Applying school rules v" Applying school rules v’ Providing pecuniary
v Improving school’s v School principal’s resources for school
physical feasibility decisions v Inconsistent practices
of school administrators
v’ Unfair practices of
school administrators
Political v Senior management v Senior management’s v Senior management
demands demands demands
v Public information v Public information v" Groupings among
portals portals teachers
Systemic v' Central exams v' Central exams Central exams (grades)

v' Supplementary
publications

v Regulations and official
letters

v Curriculum

v’ Teachers’ school guard
duties

v School principals’
assignment system

v’ Career development
opportunities

v Dual education

v" Curriculum
v Department meetings

Central exams (lessons)
Curriculum (content)
Curriculum(intensity)
Career development
opportunities ( in-service
education)

v’ Career development
opportunities
(postgraduate education)

A NENENENEN
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Table 6.
School Principals’ Coping Strategies with Ethical Dilemmas.
Participant Participant (Scenarios)
Category Subcategory (Generalstrategy) Behavioral Structural Political Systemic
Result- Complete Py, Py, Py, Pe, P, Py, Py, P4, P5, P; Pio Py, Py, Py, Py, Ps, Pg,
oriented  solution Ps, Pg, P1g Ps, Pg, P1o Ps, Ps, P, P;, Ps, P,
P8r P9' PlO PlO
Partial P3, Pg P3, Pg P4, Py, Pg, - -
solution Pgy
Avoidance - Ps Ps, P4, Ps, P3 P4, P3, Py,
Ps
Process-  Establishing Py, P3, P4, Ps, Py, Py, Py, P3, Py, Py, Py, Pg, P4, Py, Ps, Ps, Ps
oriented  a dialogue Pg, P1o P¢, Pg, Pg, P1g Po, P1o P,, Pg, P1g
Receiving P4, P, P3, Py, Py, Py P, Pgy -
opinions Pio
Unilateral Ps, Ps, P P, P, P1o P4, Ps, P1g Py, Ps, Py,
decision P1io
making
Table 7.
Assistant principals’ Coping Strategies with Ethical Dilemmas.
Participant (General Participant (Scenarios)
Category Subcategory strategy) Behavioural Structural Political Systemic
Result- Complete A1, A3, Ag, A; A, Ay Az, Ay, Ay As, Ay, Ag, Ae, Ag, Ag Aq, Ay, Ag, Ap
oriented  solution As, Ag, A7, Ag, Ao
Ag
Partial solution A,, A,, As, Ag, Ag, Ajg A A, A3 A, Ay A A As, Ay, Ay
ASI A9
Avoidance - - A A A, Az, Ag
Directing Ay, As, Ag A - A, -
Process- Establishinga  Ai, Ay As, As, As, Ay, Ag, Ay Az, Ay, A Ay A, Ay Ay A A, A Ay A, A,
oriented dialogue Ag, Ag Ag, As, Ag, Ag Ay, Ag, A5, Aq, A Aq, A
Ag, Ag, Arg
Receiving A Ay As Ay As, A, Ay As A, As, Ay A3 A Ay A3 A As, A;, Ag
opinions A7, Ag, Ag, A As, Ag, Ajg Ag
Unilateral Az, Ay, Ag - - A, Ag A,

decision making

As: (...) This is what is positive here. | used to say my school principal did nothing in my previous
school. He always used to call the District Directorate of National Education and ask something.
Everything is solution-oriented here. In my opinion, solving the dilemma totally and consulting are very
important. You will tell your opinion, | will tell mine. There are situations in which one person has to
make the final decision. In this case, the school principal makes the final decision. The opposite side can
be right or wrong but as he tells his opinion, he doesn’t lose his motivation towards the institution. It is
important to make the others feel that they are valued (...)

Ap: (...) When we face a problem, we come together and talk about how we can solve this to make a
common decision on what to say to teacher or parent about how this issue is, or, where to start and
how to find a kind of a solution. There are a problem and a solution, how we explain the solution to this
problem to others. We make a decision, | say let’s do it this way, the other one says let’s do it the other
way. We make a decision on common ground. We also blame the system a lot of times. If the issue is
very important which we can confront all the time, we have to solve it. You can’t brush over an issue
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which can be confronted all the time. However, if it is not something very important, we can skip it for
once. There are also times that | ask my friends’ opinions. Like what you have done for this and that. It is
so rare that | decide directly (...)

Coping strategies of teachers with ethical dilemmas are represented in Table 8.

Table 8.
Teachers’ Coping Strategies with Ethical Dilemmas.
Participant Participant (Scenarios)
Category Subcategory(General strategy) Behavioural Structural Political Systemic
Result- Complete Ty, T4 Ts, Te Ty T Ty Ty, T3, Ts, Te, To, o, Ta, Ta, Ts, To, Ta, To, T,
oriented  solution T, T, Tg Tio
Partial Ts, Tg, To, T1o T, Ty, Ts, Te Ty, Ta, Tg, T, Te, To Te, Tsg
solution Tio
Avoidance T, T3, Tg, Tg, T1o - Tio Ty, T3, Ts
Directing - T, Ts - - -
Process- Establishing Ty, Ty, Ts, Ts, T7, Ts,  T1, Ty, Ta, Ts, T3, Ta, Te, Ts, Ty, Ty T,
oriented  a dialogue Ty, T1o Te, T7 Tio
Receiving Ty, T3, Ta, Te, T7, Tg, T7 To Ts, Te, To Te, Te, To T, Te, To
opinions To, T1o
Unilateral T1o T T, T5, Ty Ty, T3, Ty, Ts, Ty Ty, T
decision
making

When Table 8 is analysed, teachers generally prefer complete solution or partial solution strategies
as general strategies for the solution of the ethical dilemmas. Additionally, in the scenarios that were
addressed to teachers, they solved political or systemic dilemmas completely whereas they solved
structural dilemmas complete and partially in half shares. They stated that they follow partial solution or
avoiding strategies in the behavioural aspect. For process-oriented strategies, almost all teachers stated
that they employedthe strategies of establishing a dialogue and receiving opinions. As for real-life
scenarios, they used the strategy of establishing dialogue in behavioural and structural aspects whereas
they mostly employed unilateral decision making in the political aspect and receiving opinions strategy
in systemic aspect. Teachers’ remarks about the strategies for solving ethical dilemmas are mentioned
below:

T,: (...) You know there is a silly thing in Turkey called sequence which is a system that is one of the
key elements of the bureaucracy with no transmissivity. | think what we mostly do is avoiding. The basic
reason for avoiding is the extraordinary things which happened in this country. There is disbelief to the
justice and you know while they are evaluating your work, they won’t do it according to your hard work,
professionalism, interest. They will say this person is in conflict with us, insisting on his/her own ethical
values, so let’s intern this person as soon as possible. As we know it, there is avoidance in our attitude

()

Ta: (...) There is nothing like let’s put this aside. | try to solve things by myself. If | can’t solve, | get
help from parents or administrators by talking to them. | do these things gradually but before that, | try
to solve by myself. The solution for absent students is beyond my power. However, the school
administrator wants me to do it. They say you will do a written exam. The kid is absent, hasn’t been to
school for three months but do the written exam. In that case, | do it, it is wrong for me but | do the
exam and drop the subject (...)
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Discussion, Conclusion and Implications

The results of this research assert that school administrators and teachers experience ethical
dilemmas in behavioural, structural, political and systemic aspects. In order of priorities, school
principals experience behavioural ethical dilemmas about teacher demands, parent demands,
maintaining discipline, student demands and offending behaviors of teachers towards students whereas
assistant principals experience dilemmas in terms of maintaining personal relationships, parent
demands and maintaining student discipline in the behavioural aspect. When the literature about school
administrators’ ethical dilemmas is analysed, Howe and Miramontes (1992) indicate that professional
relationships, students’ well being, intimacy, and parents related issues cause internal conflicts and
therefore they cause behavioural ethical dilemmas. Ehrich, Cranston, Kimber and Starr (2012) point out
that dishonest academic behaviour and inappropriate attitude towards students can create ethical
dilemmas in the behavioural aspect. Catacutan and de Guzman (2016) indicate that education
administrators experience ethical dilemmas in the behavioural aspect because of dismissing students
from school for academic or discipline problems, suspending of instructors because of their
underperformance, disciplining instructors who are in breach of a rule. According to Kirby, Paradise and
Protti (1992) teacher-student conflicts, disciplinary actions for students who behave against school rules
and adverse relationships in parent groups cause ethical dilemmas for school principals in the
behavioural aspect. In this research, it can be interpreted that school administrators experience ethical
dilemmas similar to those reported in the literature.

In the literature related to ethical dilemmas experienced by teachers, it is stated that teachers have
dilemmas about keeping student secrets, negative behaviors of other teachers to students, parents’
beliefs, teachers’ discriminatory behaviours, conflicts between mercy and consistency, suspicious
behaviors of school employees, informing parents about students’ negative behaviors, incapability of
other teachers or negligence (Campbell, 2000; Helton & Ray, 2006; Husu, 2001; Pope, Green, Johnson ve
Mitchell, 2009; Shapira-Lishchinsky, 2011). The findings of this studyare in parallel with those in the
literature indicating that teachers experience ethical dilemmas about informing other teachers about
their negative behaviors, informing parents about students’ negative behaviors, maintaining student
discipline, sharing information which is confidential. Differently from the literature, the findings of this
research revealed that teachers experience dilemmas about the evaluation of students’ success, parent
demands and students’ readiness levels. It can be asserted that central assessment exam which is taken
to pass to high school from middle school is the main reason for ethical dilemmas which derive from the
evaluation of the students’ success and parent demands. During the interviews, teachers stated the fact
that they have ethical dilemmas about evaluating students’ success because their grades are important
in the central exams. In a similar way, teachers stated that parents can demand grades that their kids do
not deserve because of the reason that grades are important in the central exams and this situation
makes them have ethical dilemmas. It can be interpreted that differences in education systems
amongcountries for passing to high school from middle school can cause differences in terms of
teachers’ ethical dilemmas which are mentioned. Concerning readiness, PISA 2015 results indicate that
the level of educational equality is below the average of OECD. Same results indicate that students’
success is heterogeneous in Turkey (OECD, 2016). In this sense, in Turkey, students who are in the same
classroom can also be heterogeneous in terms of success and because of this reason; teachers can
experience ethical dilemmas about organizing their lessons’ difficulty level.

In the structural aspect, it is seen that school principals experience ethical dilemmas about providing
pecuniary resources for school, applying school rules and improving school’s physical feasibility.Assistant
principals, in a similar way, have dilemmas about providing pecuniary resources for school and applying
school rules. Differently from school principals, assistant principals can also experience dilemmas
because of decisions made by school principals. When the literature about school administrators’ ethical
dilemmas in the structural aspect is analysed, it is indicated that school administrators experience
dilemmas about implementing group decisions, the control of school area, time management and
effective use of resources (Catacutan & de Guzman, 2016; Crowson, 1989; Ehrich et al., 2012; Tekel &
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Karadag, 2017). According to Ehrich and others (2012), administrators’ ethical dilemmas related to
organization’s rules in the structural aspect derive from superintendent’s directives and conflicts
between the organization’s rules and policies. It is stated that because of these dilemmas,
administrators feel nervous and stressful. Catacutan and de Guzman (2016) indicate that administrators
experience a dilemma, especially while implementing a group decision which they do not approve in the
structural aspect. Crawson (1989) state that during the organization’s structural processes,
organizational rules and directives can cause ethical dilemmas. According to this, school principals make
more ethical evaluations for decisions that are acceptable vocationally or in terms of organizational
norms however problematic in terms of application or their problematic implications. Principals are
obliged to make an ethical selection for organizational rules or directives that can cause concerns in the
organization when they are applied. Tekel and Karadag (2017) indicate that school administrators
experience dilemmas for creating an atmosphere for teachers in terms of school rules, giving them a day
off and extra lesson stoppage. The findings of this research are differentiated from the international
literature about ethical dilemmas that derive from school finances in the structural aspect. In this
research that deals with middle schools, school principals stated that MoNE does not give them enough
allowance and besides that, it is forbidden by regulations to demand monthly contribution from parents
for providing finance. Although there are interstate differences, in the 2019-2010 academic years, in a
government middle school which is located in Seattle state in which 1045 students receive education, a
yearly budget is approximately 9.3 million Dollars (Seattle Public Schools, 2019). In other words,
according to the January 2020 exchange rate it is 56 million TL. Some of the participants in this study
stated that no allowances were given to their schools and some of them said 5000 TL allowance was
given to them. In this sense, administrators’ ethical dilemmas about schools’ finances differentiate from
the literature. In the literature, administrators experience ethical dilemmas about how to use their
existing resources effectively, however, in Turkey’s case, school administrators experience dilemmas
about finding resources for the school. Improving schools’ physical feasibility can also be discussed in
this context. Based on this, using resources effectively cause ethical dilemmas in the international
literature, however, in Turkish national education system, creating resources for the school cause ethical
dilemmas. Ethical dilemmas about applying school rules that emerge from this research’s findings have
parallels with Tekel and Karadag’s (2017) research findings.

Research findings reveal that teachers experience ethical dilemmas in terms of school
administrators’ decisions, inconsistent practices of school administrators and providing pecuniary
resources for the school correspondingly with the school administrators. When the literature about
teachers’ ethical dilemmas in the structural aspect is analysed, it is seen that they experience dilemmas
about teachers’ personal needs which conflict with school rules, school standards, rewarding,
administrative decisions which conflict with personal or professional ethics, organizational fairness,
inconsistent implementing of policies, organizational balance, procedures adopted without sufficient
evidence and discrepancy with the organizational culture (Dowd, 2012; Husu, 2001; Pope et al., 2009;
Shapira-Lishchinsky, 2011; Walker & Dimmock, 2000). Walker and Dimmock (2000) state that teachers
experience ethical dilemmas when their values conflict with the school’s cultural values and structural
regulations. Unfair decisions and practices, inconsistent policies, imbalance and decisions and practices
made without sufficient evidence can also cause teachers’ ethical dilemmas (Dowd, 2012). Shapira-
Lishchinsky (2011) indicates that, in the structural aspect, teachers can have dilemmas about conflicts in
following school rules, rewarding related to effort and school standards that represent open criteria
about decision making. Additionally, the fact of providing pecuniary resources for the school is different
from the literature as in the case of school administrators. The reason for this can be explained as school
administrators’ demands for collecting monthly contribution and organizing bake sales. Teachers
experience inner conflicts and ethical dilemmas between regulations and professional ethics and values.

The findings of this research reveal that senior management demands and public information portals
cause ethical dilemmas both for school principals and assistant principals in the political aspect. When
the literature about school administrators’ ethical dilemmas in the political aspect is analysed, it is
stated that school administrators experience ethical dilemmas about senior management attempts to

608



Onur ERDOGAN, Ferudun SEZGIN — Pegem Egitim ve Ogretim Dergisi, 10(2), 2020, 593-634

influence decisions and senior management’s or their kinsmen’s demands for privilege. Catacutan and
de Guzman’s (2016) research findings of faculty deans state that deans experience dilemmas about
senior management attempts to influence decisions when they use their appreciation power in the
political aspect. In this research, school principals stated that some demands of senior management and
some senior executives attempt to interfere with processes about schools can conflict with their values.
Assistant principals, on the other hand, stated that there are demands of senior executives for enrolling
some students to school although they do not reside in the school’s enrolment region. Additionally,
school principals stated that senior managements’ demands about joining some competitions and aid
campaigns cause them to experience ethical dilemmas. From this point of view, it is possible to say that
this research is consistent with the literature about the ethical dilemmas related to senior management
demands. This research’s findings of the ethical dilemmas related to public information portals
differentiate from the literature. In Turkey, there are information portals called CIMER, BIMER, and
MEBIM. School administrators stated that these portals are misused as complaint line and directorates
of national education put complaints into process without questioning their accuracy. It is possible to
interpret that information portals are used as political pressure tools.

Research findings indicate that teachers experience ethical dilemmas about senior management
demands and groupings among teachersin the political aspect. When the literature about teachers’
ethical dilemmas in the political aspect is analysed, it is pointed out that teachers experience ethical
dilemmas about administrative pressures for non-ethical practices, pressure about favouritism, conflict
of interests, false declaration of truth, administrative pressure about how to treat students and parent
pressure about lesson content (Campbell, 2000; Dowd, 2012; Helton & Ray, 2009). Campbell (2000)
points out that teachers experience ethical dilemmas in the political aspect when they suffer oppression
from their colleagues about changing student grades, from the administration about student reports,
from the administration about declaring student failure in front of other students, when they have to
support an attempt of the school administration in front of parents although they oppose this attempt,
when parents complain about a lesson content while they find this content valuable. Dowd (2012)
indicates that some of the teachers’ ethical dilemmas derive from political issues such as organizational
or non-organizational pressures and power struggles and teachers mostly experience ethical dilemmas
about administrators’ demands for favouritism. It is also indicated that teachers can have ethical
dilemmas about conflicts of interest and false declaration of truth. Similarly with the literature, teachers
in this researchstated that senior managers can demand grades for their kids or other kids from the
teachers and these demands cause ethical dilemmas for them. In addition to this, teachers also stated
teachers’ groups of interest affect synergy at the school and subvert the organization.

Research findings of this study reveal that central exams, supplementary publications, regulations
and official letters, curriculum, teachers school guard duties, school principals’ assignment system,
career development opportunities, and dual education cause school principals to have ethical dilemmas
in the systemic aspect. Additionally, assistant principals experience ethical dilemmas likewise principals
about central exams, curriculum however they also experience ethical dilemmas about department
meetings differently from principals. When the literature about school administrators’ ethical dilemmas
in the systemic aspect is analysed, it is implied that questioning bureaucratic supervision,
standardization, hierarchy, regulations, and accountability cause ethical dilemmas for school
administrators (Catacutan & de Guzman, 2016; Marshall, 1992, Middlewood & Cardano, 2001; Rosano,
Gates, Zaretsky, & Kurilko, 2005). Marshall (1992) refers that administrators experience ethical
dilemmas related to questioning bureaucratic supervision, hierarchic authority, and standardization. The
curriculum which is one of the reasons for ethical dilemmas according to the findings of this research
can be interpreted as a part of standardization. In the Turkish national education system, curriculum and
course books related to the curriculum are prepared either by MoNE or a team authorized by MoNE and
these books are distributed to schools. Schools follow a standard education process according to this
curriculum. In this regard, it can be said that this research provides consistent results about the
curriculum with the literature. Catacutan and de Guzman (2016) indicate that, in the cases when the
system’s regulations and moral understanding conflict with each other, administrators experience
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ethical dilemmas. This research’s findings also refer that regulations can be some of the reasons for the
ethical dilemmas of administrators. School principals stated that some regulations and official letters
can conflict with their values.

It is pointed out that accountability is one of the primary systemic ethical dilemma for school
administrators at school. In addition to legal, bureaucratic and professional accountability, the
standardized exams which are used to evaluate schools’ success as part of accountability cause ethical
dilemmas. Using standardized exams to evaluate schools’ and thereby administrators’ success can be
interpreted as a denunciatory structure and therefore as reasons for value conflicts which trigger ethical
dilemmas. Additionally, focusing only on test results to evaluate success cause administrators to have
ethical dilemmas when the methods which lead to success for the tests and values or moral
understanding conflict (Middlewood & Cardano, 2001; Rosano et al., 2005). This research’s results
indicate that school administrators mostly experience ethical dilemmas about central exams in the
systemic aspect in parallel with the literature. In this study, school principals stated that they experience
an ethical dilemma between cramming students for central exams and spending time for their
improvement about other issues related to the curriculum but unrelated to the central exam.
Additionally, school principals stated that there is no rewarding for principals who achieve success in
central exams however there are various enforcements for failure in these exams. School principals
indicate that they need to do practice exams however this is forbidden and this situation causes ethical
dilemmas. Besides, principals stated that assigning lessons to teachers and teachers’ evaluation of
students also cause ethical dilemmas. Assistant principals similarly indicated that central exams can
cause ethical dilemmas in three different ways such as the grading of students, inequality of opportunity
and deciding teachers who teach eighth grades. In this regard, it can be said that school administrators’
ethical dilemmas about central exams are consistent with the literature.

The results show that central exams, curriculum, and career development opportunities can cause
ethical dilemmas for teachers in the systemic aspect. In contrast with administrators, teachers can
experience ethical dilemmas about these factors in multiple ways. Central exams cause ethical dilemmas
for teachers in terms of students’ grades and teaching a lesson however curriculum can cause dilemmas
in terms of content and intensity. In addition to this, teachers can experience ethical dilemmas about
career development opportunities both in terms of in-service education and postgraduate education.
When the literature about teachers’ ethical dilemmas is analysed, it is referred that standardized exams,
regulations, policies, and equality in opportunity can cause ethical dilemmas for the teachers (Helton &
Ray, 2006; Husu, 2001; Middlewood& Cardano, 2001). Middlewood and Cardano (2001) indicate that
the teacher’s ethical dilemma can derive from policies and regulations which are decided by the central
authority. Additionally, it is stated that standardized exams and evaluations of administrators’ and
teachers’ success according to the standardized exam have an important role in arising ethical dilemmas
in the systemic aspect. In this study, teachers asserted that grade point averages are important for
students in the existing system and in private educational institutions; teachers can give higher grades
to students instead of what they deserve. Teachers indicated that this causes an unfair situation for
students who receive education in government schools. In this regard, teachers stated that they try to
secure the justice in terms of grades, yet they know this is wrong and they experience an ethical
dilemma. In addition to this, teachers stated that students who receive education in private educational
institutions receive intensive English education and this also causes injustice to the detriment of the
government school. Husu (2001) similarly points out that inequality of opportunities can cause ethical
dilemmas for teachers. Based on the aforementioned studies, teachers ethical dilemmas about central
exams and inequality of opportunities related to this are consistent with the literature.

When the literature about teachers’ systemic ethical dilemmas is analysed, in contrast with this
study’s results, the curriculum was not mentioned as a reason for ethical dilemmas in previous
researches. The reason can be explained as there is no national curriculum in the countries that these
aforementioned researches were conducted in; however, there is a national curriculum in Turkey. The
researches which are mentioned above were conducted in the U.S.A and Finland. There are no national
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or state level curriculums in the U.S.A. (U.S. Department of Education, 2008). Similarly, there is no
national curriculum in Finland as well. Finnish National Agency for Education determines basic
components for preparing the curriculum. These basic components include the principles for evaluating
students, education of the students who need special education, student’s well being and education
counselling services. Schools prepare their own curriculum according to the general framework of these
basic components (Finnish National Agency for Education, 2014). For career development opportunities,
teachers stated that they do not think in-service education contributes to their career development and
they think the ones who will receive in-service education are chosen unfairly. They also stated
postgraduate education does not provide an advantage for them. Currently, teachers who did master’s
degrees are paid five percent more and the ones who did doctorates are paid fifteen percent more for
extra lessons (MoNE, 1998). Apart from this, it can be said that there is no significant contribution of
postgraduate education in terms of personal benefits or job promotion which is laid down by the laws.

According to the results of this research, many of the school principals stated that they dwell on
ethical dilemmas completely however many of the assistant principals dwell on the ethical dilemmas
partially. In other words, while many of the school principals try to solve ethical dilemmas completely,
assistant principals, on the other hand, try to solve the ethical dilemmas in the beginning however they
stop making efforts to solve them when they think they can’t solve them. According to Roche (1997),
school principals follow strategies of avoiding, suspension of morality, creative disobedience and making
decisions related to moral understanding when they face ethical dilemmas. Although school principals
generally seem to have moral standing regardless of the possible results, to be ready for searching for a
fair solution, however, this moral standing is commonly temporary. Most of the school principals,
knowingly or unknowingly use result-oriented or process-oriented solving strategies aiming at providing
practical solutions by avoiding irrational value conflicts of ethical dilemmas. Assistant principals follow
partial solution rather than a complete solution, avoiding or directing strategies for structural, political
and systemic ethical dilemmas. Assistant principals’ relatively limited authorization in the Turkish
national education system may be a reason for this. Assistant principals can straight-forwardly direct the
issue of ethical dilemmas to the principal or stop making effort for the solution of the ethical dilemma
for directing the issue to the principal to solve. Terrazas-Wells’s (2006) research results point out that
school principals make decisions for the benefit of teachers or employees when they face an ethical
dilemma.

According to Sprouse (2010), if the preferred solution in the structural aspect encounters resistance
by the administrative board or if the preferred solution is not consistent with the expectations or norms
of the school community, administrators either try to negotiate and have a new position or do nothing.
This research’s results similarly indicate that school principals prefer partial solution or avoiding
strategies for structural ethical dilemmas. For decisions causing objections in teacher committee, school
principals and assistant principals primarily try to convince teachers, if they cannot, they generally
prefer not solving the ethical dilemma. According to Sprouse (2010), administrators try to understand
the situation when they face a regulation or policy which conflicts with accepted norms and
expectations. They try to acknowledge the facts and if possible try to make use of multiple resources.
Additionally, they ask other people’s opinions as well and consider possible solutions. According to the
results of Terrazas-Wells’s (2006) study, principals rely on various resources such as taking opinions of
their colleagues, senior managements’ advices, regulations and policies to guide their ethical decisions.
This research’s results, in consistent with the mentioned research results, indicate that school principals
and assistant principals generally follow the strategies of establishing a dialogue and receiving opinions.
School administrators stated that they communicate with related people and receive opinions of people
who are experts of the field, authorized and more competent according to their point of view.

The results of this study reveal that teachers generally use strategies of a complete solution or
partial solution when they face ethical dilemmas. Teachers work on a complete solution for the political
and systemic dilemmas more however they employ partial solution strategy as well in addition to
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complete solution strategy for the structural dilemmas. In behavioural ethical dilemmas, on the other
hand, teachers generally prefer the strategies of partial solution, avoiding and passing on.

Teachers stated that they do not consider themselves authorized to warn other teachers and this can
be the reason why they leave behavioral ethical dilemmas more unsolved. According to Maslovaty
(2000), teachers use the strategies of working completely on the dilemma, working partially on the
dilemma, directing the dilemma to another authority at school and unilateral decision making to deal
with dilemmas. According to Husu (2001), teachers make use of the strategies of communication,
confidential communication, academic counselling, consultation, observation and controlling behavior
for ethical dilemmas related to teacher-parent conflicts. Additionally, it is stated that teachers mostly
have difficulties in solving ethical dilemmas related to other teachers and they employ the strategies of
consultation, confrontation of the problem and consulting to the third party about the dilemma. For
ethical dilemmas related to the school community, in other words, school’s cultural features, they use
the strategies of trying different methods, consultation, appeasing and communication. In this research,
teachers correspondingly prefer leaving ethical dilemmas unsolved. According to Kieltyka-Gajewski
(2012), teachers generally leave ethical dilemmas unsolved.

The results of this study indicate that teachers generally follow the strategies of establishing a
dialogue and receiving opinions during the solution process. As for the behavioral and structural ethical
dilemmas, teachers follow the strategies of establishing a dialogue and receiving opinions whereas they
prefer unilateral decision making strategy for political ethical dilemmas. It is stated that teachers consult
their colleagues for ethical dilemmas in the literature as well (Bigbee, 2011). Maslovaty (2000) similarly
indicates that teachers follow the strategies of establishing a dialogue, directing the issue to parent and
avoiding the solution process of ethical dilemmas. In this regard, it is possible to say that teachers’
strategies of establishing a dialogue and receiving opinions are consistent with the literature.

It is possible to say that ethical dilemmas cause negative feelings on the person. In schools, when
administrators and teachers experience an ethical dilemma, they may have to act against the law or act
against their values. Both can be said to be adverse conditions. At this point, it can be said that it would
be beneficial for policymakers and policy appliers in education to take measures for preventing ethical
dilemmas or solving them effectively. It would be more beneficial if MoNe should determine ethical
standards for the teaching profession and school management, convey these ethical standards to
teachers and administrators in an effective way, set a budget for public schools that can be used
practically, make regulations more clear, understandable and stable, share audits in private education
institutions more openly with stakeholders, authorize school administrators to give time off to teachers,
promote career development in a perceptible way, use concrete criteria for assigning administrators.
Additionally, unfair practices of school administrators and their way of making decisions at school can
cause ethical dilemmas for teachers. It is suggested for administrators to make decisions by using school
committees more effectively and to make democratic decisions with these mechanisms or at least with
the admissible level of participation. In addition to this, there is no mechanism to guarantee school
administrators’ fair actions. It can be suggested that rather than inspecting documents, acknowledged
experts can observe schools and guide them.

This research, which is designed by explanatory design method, was conducted on the middle school
level. It can be interpreted that ethical dilemmas between education levels may differ as kindergarten,
primary school, and the middle school institutions have different purposes and priorities in the Turkish
education system. From this point of view, the researches which will be conducted using the
explanatory design for ethical dilemmas of different educational levels would contribute to the
literature of school administration. There can be psychological outcomes of experiencing ethical
dilemmas for school administrators and teachers. It can be said that studies which will deal with
different psychological correlations about ethical dilemmas would also contribute to the literature.
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Turkish Version

Giris

Okullarda diger orgitlerden farkli olarak sirekli iyilik standartlarinin birbiriyle ¢atistigl bu sebeple de
okulun normatif olarak karmasik bir 6rgit oldugu ve ahlaki bir yoninin bulundugu belirtiimektedir
(Greenfield, 1985). Okullar ahlaki temeller tizerine kurulan orgitler olarak gérilmektedir ve okullarda bu
ahlaki temel kararlari etkilemektedir (Greenfield, 1993). Bu baglamda etik ikilemler ahlaki bir girisim olan
(Bigbee, 2011) okullarda yoneticiler ve 6gretmenler tarafindan siklikla yasanmakta ve arastirmalarda da
giderek artan bir ilgiyi Gzerine cekmektedir (Bateman, 2014; Catacutan & de Guzman, 2016; Cranston,
Ehrich & Kimber, 2004; Cross, 2013; Dowd, 2012; Norberg & Johansson, 2007; Roche, 1997).

Okul yoneticilerinin ve 6gretmenlerin yasadiklari etik ikilemlerin davranissal, yapisal, politik ve
sistemsel boyutlarda ortaya c¢iktig ifade edilmektedir (Erdogan, 2018). Okul yoneticileri, okulun giinlik
yasaminda istenmeyen davranis sergileyen 6grenciler ve okul galisanlari (Cranston et al., 2006; Denig &
Quinn, 2001), 6grenci haklarini ¢cigneyen 6gretmenler, 6gretmen haklarini ¢igneyen 6grenciler, veliler ve
okul disinda gerceklesen ancak okulla iliskili olaylar (Norberg & Johansson, 2007) ile problemler
yasamakta ve davranigsal boyutta ikilemlerle karsi karsiya kalmaktadir. Yapisal boyutta yasanan etik
ikilemlere iliskin Catacutan ve de Guzman (2016) yoneticilerin 6zellikle uygun bulmadiklari bir grup
kararini uygularken ikilem yasadiklarini ifade etmektedir. Crowson (1989) o6rgilitiin yapisal slreglerinde
orgutsel kural veya direktiflerin etik ikilemlere neden olabilecegine isaret etmektedir. Buna gore okul
midurleri mesleki veya orgltsel normlar agisindan kabul edilebilir ancak uygulanmasi veya olasi
sonuglarinin sorunlu oldugu disinilen karar durumlarinda daha fazla etik degerlendirme yapmaktadir.
Politik boyutta yasanan etik ikilemlere donik olarak ise 6zellikle okul disi baskiya isaret edilmektedir
(Gurr & Drysdale, 2012). Okullarin agik sistemler oldugu ve bunun bir sonucu olarak dis etkilere agik
orgitler olduklari belirtilmektedir. Bu baglamda okullarda dis ve i¢ unsurlarin glic mucadeleleri
yasanabilmekte ve bu durum politik boyuttaki etik ikilemleri agiga ¢ikarabilmektedir. Okul yoneticilerinin
yasadiklari davranissal, yapisal ve politik ikilemlere ek olarak Middlewood ve Cardano (2001)
yoneticilerin yasadiklari sistemsel bir ikileme dikkat ¢cekmektedir. Buna gore egitim sistemi olculebilir
ozelliklere 6nem verirse ve okullar bu sonuglara goére basarili veya basarisiz kabul edilirse bu sonuglara
ulastiran 6gretim yontemi etkili gorulecektir. Bu da okul yoneticisinin 6gretmen performansini
degerlendirmesinde ikileme sebep olmaktadir. Marshall (1992) yoneticilerin yasadiklari sistemsel etik
ikilemlerin kamu egitiminde yasanan temel kronik gerilimlerden kaynaklandigini belirtmektedir. Buna
gore yoneticiler birokratik denetimi sorgulamaktan, hiyerarsik otoriteden, uzmanlagsmadan ve
standartlasmadan kaynakl etik ikilemler yasayabilmektedir. Bununla birlikte, Catacutan ve de Guzman
(2016) sistemin sundugu yasalar ile ahlaki anlayisin catistigi durumlarin yoneticilerin etik ikilem
yasamasina neden olan temel ¢atismalardan biri olduguna isaret etmektedir.

Okulun giinltk rutini icinde okul yoneticileri kadar 6gretmenler de ¢esitli etik ikilemlerle karsi karsiya
kalmaktadir. Okulun kiltiirel rolli, toplumun beklentileri, 6gretmenlerin uzmanhg ve 6grencilerin
giderek cesitlenen ihtiyaglari okullarda gesitli gerilimlere neden olmakta (Bateman, 2012) ve gerilimler
icinde Ogretmenler c¢ok sayida ve cesitlilikte ikilemler yasamaktadir (Shapira-Lishchinsky, 2009).
Davranigsal boyutta 6gretmenlerin yasadiklari etik ikilemler konusunda 6gretmenleri ikilemlerle karsi
karsiya birakan catismalarin en ¢ok 6gretmen ve veliler arasindaki iliskilerde ortaya ciktigina isaret
etmektedir. Buna gore 6gretmenler velilerin bazi eylemlerinin ¢ocugunun yararina olmadigini velilere
iletirken ikilem yasamaktadir. Ogretmenler velilerle 8grencinin akademik basarisi, evdeki problemleri,
okul olgunlugu, dikkat daginikhigi ve rahatsiz edici davraniglari gibi konularda konusmak konusunda
gatismalar yasamaktadir. Ogretmen veli iliskisine ek olarak o6gretmenlerin diger 6gretmenlerle
yasadiklari ¢catismalar da davranissal ikilemlere neden olabilmektedir (Husu, 2001). Yapisal boyutta ise
ogretmenlerin yasadiklari ikilemler kurum ici klltirel catismalardan kaynaklanabilmektedir. Buna gére
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uygulamalar igin dogru kurallarin eksikligi, 6grenciler icin firsat esitligi ve 6gretmenlerin profesyonel
otoritesinin 6gretmenleri ikilemde birakan konulardan olduklari belirtiimektedir. Ogretmenlerin
yasadiklari etik ikilemlerin bazilari 6rgut ici veya disi baskilar ve gliic miicadeleleri gibi politik konulardan
kaynaklanmaktadir. Ogretmenlerin politik boyutta en ¢ok iltimas konusunda ikilem yasadiklarina isaret
edilmektedir. Bu durum (st dizey yoneticilerin duruma etki etmek icin baski uygulamasini ifade
etmektedir. Bu etki girisimleri 6gretmenlerin felsefesini, bakis agisini ve bilgisini kiicimsemektedir
(Dowd, 2012). Bununla birlikte politik boyutta etik disi uygulama konusundaki yénetimsel baskilar da
ogretmenlerin etik ikilem yasamasina neden olabilmektedir (Helton & Ray, 2009). Shapira-
Lishchinsky’nin  (2009) arastirma sonuglari ise 6gretmenlerin sistemsel boyutta resmi yasalarin
onemsenmesi ve yasalara bagli kalinmasi, adil sire¢ ve adil giktilar, 6zerklik ve egitim politikalari
konularinda ¢ok sayida ikilem yasadiklarina isaret etmektedir.

Okul yoneticilerinin ve 6gretmenlerin yasadiklar etik ikilemleri betimleyen arastirmalarin yani sira
ikilemlerle bas etme stratejilerini ele alan bazi arastirmalar da bulunmaktadir (Husu, 2001; Maslovaty,
2000; Millerborg & Hyle, 1991; Pontiff, 2007; Roche, 1997). Okul yoéneticilerinin yasadiklari ikilemlere
yonelik bir arastirmanin sonuglarina gére yoneticiler ikilemde kaldiklarinda kaginma, ahlak kurallarini
gormezden gelme, otoriteye boyun egmeme ve kendi kisisel etik degerlerine uygun karar verme
davranislarini gosterebilmektedir (Roche, 1997). Millerborg ve Hyle (1991) tarafindan gergeklestirilen
arastirmanin sonuglarina gore okul yoneticileri etik ilkeler ile yasalar ¢atismadiginda uygun kararlari
verebilmektedir. Buna ek olarak s6z konusu arastirmanin sonuglari etik ilkeler ile yasalarin gatistig
durumlarda okul y6neticilerinin etik ancak yasal olmayan kararlari yasal ancak etik olmayan kararlara
gore anlamh sekilde daha fazla tercih ettiklerine isaret etmektedir. Pontiff (2007) tarafindan
gerceklestirilen arastirmanin sonuglarina gore ise okul yoneticileri etik ikilemleri daha onceki etik
sosyallesmelerine dayanarak ¢ézmektedirler. Ogretmenlerin ikilemlerle basa ¢ikma stratejileri ikilemin
baglamina ve 6gretmenin kisisel inang sistemine gore farkliliklar gostermekle birlikte 6gretmenler Gnem
sirasina gore ikilemin tam olarak lzerinde durmak, ikilemin kismen Uzerinde durmak, diyalog, ikilemi
okulda baska bir yetkiliye devretmek, tek tarafli karar vermek, olayi veliye devretmek ve kaginma
stratejilerini  kullanmaktadirlar (Maslovaty, 2000). Husu’nun (2001) gercgeklestirdigi arastirmanin
sonuglar ise 6gretmenlerin ikilemin baglamina goére farkhlik gostermekle birlikte miizakere, taviz
vermeme, durumu yeniden degerlendirme ve tartisma gibi stratejileri kullandiklarina isaret etmektedir.

Bahsi gecen arastirmalar okullarda yéneticilerin ve 6gretmenlerin siklikla ve genis bir yelpazede etik
ikilemler yasadiklarina isaret etmektedir. Cesitlilik gosteren bu ikilemlere okul yoneticileri ve
ogretmenler farkli araglarla cevap vermeye c¢alismaktadir. Okul yoneticilerinin ve 0Ogretmenlerin
yasadiklari etik ikilemlerin birey ve 6rgit Gzerinde bazi sonuglari olmaktadir. Bu baglamda 6rgitiin
isleyisi Gzerinde etkileri olabilen etik ikilemlerin arastirilmasi ve etik ikilem yaratan durumlarin ortadan
kaldirilmasi 6nemli gorilebilir.

Etik ikilem Kavrami ve Yapisi

Ginlik kullanimda ikilem, paradoks ve etik ilkem kavramlari genellikle birbirlerinin yerine
kullanilmaktadir. Ancak bunlarin arasinda analitik olarak &nemli farkliliklar bulunmaktadir. ikilem birden
fazla alternatif arasindan birinin secilmesi gereken durumu ifade etmektedir. Paradoks ise bunun tam
tersi bir anlam tasimaktadir. Paradoks durumu alternatifler arasinda segim yapilamamasi anlamina
gelmektedir. Paradoks durumunda iki belirgin celiskili diisiince ayni anda birlikte ise yaramakta veya
yaramamaktadir (Storey & Salaman, 2009). Etik ikilem kavrami ise hem ikilem hem de paradoks
kavramlarindan belirgin bir sekilde ayrilmaktadir. Bir durumun etik ikilem olarak isimlendirilebilmesi i¢in
deger catismasi yaratan iki deger durumunun da dogru olarak algilanmasi gerekmektedir (Kidder, 1995).
Etik ikilemler dogru ve yanlis ilkelerin kendi iglerinde ayni anda birbirleriyle c¢atisabildigi rasyonel otesi
diizeyde gerceklesen deger catismalaridir. Etik ikilemler ayni derecede gereklilige sahip fakat karsilikh
olarak birbirini dislayan durumlarda ortaya ¢ikmaktadir (Roche, 1997). Bununla birlikte baska bir tanima
gore etik ikilemler amaglanan eylem sekli icin hem amag yoniinde hem de amag karsisinda ahlaki
distincenin bulundugu ¢ikmazlar olarak tanimlanmaktadir (Donagan, 1996).
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Etik ikilemlerin temelinde deger catismalarinin oldugu belirtilmektedir (Ehrich, Kimber, Millwater, &
Cranston, 2011; Reeves & Jones, 1993). Bununla birlikte etik ikilemlerin temelinde yatan deger
¢atismalarini dolayisiyla etik ikilemleri ortaya ¢ikaran bazi kritik olaylar bulunmaktadir. Cranston ve
digerleri (2004) etik ikilemleri ortaya gikaran ve etkileyen kuvvetler, etik ikilem siirecinin 6zellikleri, etik
ikilemlerin ortaya cikisi ve ¢éziimiindeki dinamiklere yénelik kapsamli bir model sunmaktadir. Bu model
bes ana bolimden olusmaktadir. Birincisi etik ikilemi tetikleyen kritik olay ya da sorundur. Bu bolim etik
ikilemi aciga cikarmaktadir. ikincisi her biri kritik olayi kendi yargisi veya temelinden izah etme
kapasitesine sahip bir dizi glic kimesidir. Bu giglerin rekabetinden kaynaklanan gerilimler olabilmekte
ve bu giliclerin her biri etik ikilem {zerinde ayni derecede etkiye sahip olmayabilmektedir. Birbiriyle
miicadele eden mesleki etik, yasal konular, politikalar, 6rgit kaltirt, kurumsal baglam, kamu ¢ikari,
toplum ve topluluk, global baglam, politik cerceve, ekonomik ve finansal baglam ve isimsiz glicler olmak
tizere dokuz giic bulunmaktadir. isimsiz giicler su anda belirlenemeyen ve gelecekte ortaya cikabilecek
gicleri ifade etmektedir. Ugiincli basamakta etik ikilem olusmakta ve dérdiincii basamakta bireyler
kararlar almaktadir. Besinci basamakta ise karar sonucunda bireylerde, 6rgitte ve toplulukta bazi etkiler
gozlenmektedir. Bireysel diizeyde karar sonucunda hem okul icinde hem de okul disinda kisinin itibarina
iliskin algl etkilenebilmektedir. Stresli sonuglarin ortaya c¢iktigi durumlarda kisinin kariyeri de bu
durumdan etkilenebilmektedir. Orgiit diizeyinde okulun itibari icinde bulundugu daha genis toplulukta
etkilenebilmektedir. Kararin okul topluluguna da 6nemli yansimalari olabilmektedir. Topluluk diizeyinde
ise genis Olcekte okula iliskin algi etkilenebilmektedir.

Etik ikilem sirecine iliskin bir baska modeli Trevino (1986) sunmaktadir. Buna goére bireyler etik
ikilemlere bireyin ahlaki gelisim asamasinda belirlenmis olan bilislere gore tepki géstermektedir. Bireyin
bilissel ahlaki gelisim asamasi bireyin etik ikilemler hakkinda nasil disindiglinii ve duruma iliskin dogru
ve yanlis degerlendirmesini belirlemektedir. Bununla birlikte dogrular ve yanlislar hakkindaki bilisler etik
karar verme davranisini agiklamak veya tahmin etmek igin yeterli degildir. Buna ek olarak bireysel ve
durumsal degiskenler biligsel bilesen ile etkilesime girerek bireyin etik ikilem karsisinda nasil
davranacagini belirlemektedir. Bireyin eylem lzerindeki dogru ve yanlisa iliskin bilisini etkileme olasilig
olan ego gtict, alan bagimhligi ve kontrol odagi olmak lizere Ug¢ ayri degisken 6ngorilmektedir. Anlik is
baglami ve genis orgit kiltirinden dogan durumsal faktorler de bilis-davranis iliskisinde araci degisken
roli Ustlenmektedir. Bunlar 6rglatiin normatif yapisini, baskalarina basvurmayi, otoriteye itaati,
sonuglarin sorumlulugunu, destek kosullarini ve diger baskilari icermektedir. Sonug¢ olarak da isin
karakteristigi ve orgut kaltirlinin ahlaki icerigi bireyin ahlaki gelisimini etkileyebilmektedir. Aroskar’in
(1980) sundugu modele gore etik ikilemi yapilandirma sireci agiklama, karar ve eylem seklinde
gerceklesmektedir. Buna gore etik ikilemler durumsal gercgekler, karar verme sorulari ve altta yatan etik
teoriler olmak Gzere lg¢ bilesenden olusmaktadir. Bu bilesenler zaman ve deger sistemleri baglaminda
degerlendirilmektedir.

Etik ikilemlerin yapisina yonelik bahsi gecen modeller farkli yaklasimlar sunmaktadir. Bununla birlikte
bahsi gecen modellere dayali olarak etik ikilemlerin yapisinin etik ikilemi tetikleyen olaylar, etik ikilem
karsisinda karar almay etkileyen faktoérler, karar ve bu kararin 6rgit ve birey diizeyinde etkilerinden
olustugu ifade edilebilir. Okullar degerler yoniinden zengin, ¢ok paydash, toplumsal dinamiklerden
etkilenen ve toplumsal dinamikleri etkileyen karmasik orgttlerdir. Bu baglamda okullarda etik ikilemleri
tetikleyebilecek pek ¢ok olayin yasanabilecegi sdylenebilir. Yoneticiler ve 6gretmenler etik ikilemlerle
karsilastiklarinda mesleki etik anlayislari, deger sistemleri, yasalar, okul yapisi, okul kiltiirli, zaman ve
diger kisisel ve durumsal degiskenler kararlarinda rol oynayabilir. Yoneticiler ve 6gretmenler etik ikileme
donuk karar aldiklarinda bu karar yasal/yasal olmayan, etik/etik olmayan, degerlere uygun/degerlere
uygun olmayan veya okul kilttrine uygun/okul kiltirine uygun olmayan nitelikte olabilir. Bununla
birlikte karar ne olursa olsun birey ve 6rgiit diizeyinde bazi etkiler gézlenebilmektedir.

Daha oOnce vyapilmis arastirmalar okullarda yoneticilerin akademik konular, disiplin sorunlari,
ogretmenlerin performanslari, grup kararlari, nepotizm, 6grenci haklari, 6gretmen haklari, st yénetimin
baskisi ve sistemsel sorunlar gibi pek ¢cok konuda ikilemler yasadiklarina isaret etmektedir (Catacutan &
de Guzman, 2016; Cranston et al.,, 2006; Denig & Quinn, 2001; Norberg & Johansson, 2007).
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Ogretmenlerin ise dgrenciye iliskin konularin velilere aktariimasi, denetim, 6gretmenlerin &grencilerle
ilgili konulardaki fikir aynhklari, kural eksiklikleri, firsat esitligi, otorite, 6grenci iyi olusu, oOrgiitsel
gereksinimler, yasalar ve adalet gibi konularda ikilemler yasayabildikleri belirtiimektedir (Bateman, 2012;
Husu, 2001; Shapira-Lishchinsky, 2009). Yoneticilerin ikilemlerle karsilastiklarinda kaginma, ahlak
kurallarini gormezden gelme, otoriteye boyun egmeme ve kendi kisisel etik degerlerine uygun karar
verme gibi bas etme stratejilerini kullandiklari (Millerborg & Hyle, 1991; Roche, 1997) 6gretmenlerin ise
ikilemin tam olarak tGzerinde durmak, ikilemin kismen Gzerinde durmak, diyalog, ikilemi okulda baska bir
yetkiliye devretmek, tek tarafli karar vermek, olayi veliye devretmek, taviz vermemek, miizakere,
tartisma ve kaginma stratejilerini kullandiklari belirtiimektedir (Husu, 2001; Maslovaty, 2000). Baska bir
anlatimla ilgili alanyazin okullarda yoneticilerin ve 6gretmenlerin genis bir yelpazede ikilemler
yasadiklarina ve bu ikilemlere karsilik genis olcekli bas etme stratejileri kullandiklarina isaret etmektedir.
Bununla birlikte ikilemler konusunda hemfikir olunan nokta ikilemlerin temel kaynagidir. Buna gore
ikilemlerin temelinde deger catismalari yatmaktadir. Yonetici veya 6gretmen olduguna bakilmaksizin
kisinin deger seti icinde bulundugu durum ile celisiyorsa kisi etik ikilem yasamaktadir.

ilgili alanyazinda okul yoneticilerini ve &gretmenleri etik ikilemlere siriikleyen en 6nemli
degiskenlerden birinin egitim sisteminin ¢ikti olarak neyi 6dillendirdigi ile ilgili oldugu gorilmektedir
(Middlewood & Cardano, 2001). Daha ¢ok akademik basariyi tesvik eden ya da pekistiren bir egitim
sisteminin sinavlarda basarili olmayi saglayacak arag, yontem ya da siregleri daha gergekgi ve makul
gosterecegi dusindlebilir. Bu anlamda okullarda Milli Egitim Temel Kanununda belirtilen beden, zihin,
ruh, duygu ve ahlak bakimindan dengeli bireyleri yetistiren butiincll bir egitim sistemi ya da 6gretim
sirecleri yerine daha ¢ok merkezi sinav sisteminin gerektirdigi becerilerin daha fazla 6nemsendigi bir
siirecin yasanmasi s6z konusudur. Bu durumda okullar deger, tutum, kisilik gelisimi ya da erdemli birey
yetistirme amaci ile sinava 6grenci hazirlama baskisi arasinda gugli bir etik ikilem yasayabilir. Okullarin
boyle bir etik ikilem karsisinda nasil bir tutum sergiledigi ya da nasil bir denge olusturmaya calistig
merak konusudur. Bu arastirmanin bulgulari okullarin sinav baskisi ve deger egitimi baglaminda yasadigi
ikilemleri de ortaya koymasi bakimindan énemli gorilebilir. Bu nedenle, arastirma kapsaminda sinav
baskisinin yogun sekilde yasandigi ortaokullar 6rneklem olarak alinmistir. Bununla birlikte orgiitlerde
bireylerin etik ikilem yasamasinin kisi ve 6rgiit diizeyinde sonuglari olmaktadir. Etik ikilem yasamanin
bireylerin olumsuz duygular yasamasina neden oldugu belirtiimektedir. Bu durum motivasyon, baglilik ve
performans baglaminda 6nemli gérilebilir. Bu arastirmada Tiirk kiltirinde ortaokullardaki yéneticilerin
ve Ogretmenlerin yasadiklari etik ikilemler, etik ikilemlerin kaynaklari ve bu ikilemlerle bas etme
stratejileri konu edinilmistir. Buradan hareketle bu arastirmanin amaci resmi ortaokullarda okul
yoneticileri ve 6gretmenler tarafindan yasanan etik ikilemler ve nedenleri ile okul yoneticileri ve
o6gretmenlerin bu etik ikilemlerle bas etme stratejilerini belirlemektir. Bu amacla asagidaki sorulara yanit
aranmistir:

1. Okul yoneticileri ve 6gretmenler davranissal, yapisal, politik ve sistemsel ikilemlerin nedenlerini ya da
kaynaklarini nasil agiklamaktadirlar?

2. Okul yoneticileri ve 6gretmenler karsilastiklari davranissal, yapisal, politik ve sistemsel ikilemlerle bas
etmede ne tir stratejiler kullanmaktadirlar?

Yontem

Arastirmanin Modeli

Arastirmada okul mudurlerinin, midir yardimcilarinin ve 6gretmenlerin yasadiklari etik ikilemlerin
belirlenmesi ve bu ikilemlere iliskin derinlemesine bilgi edinilmesi, ikilemlerin nedenlerinin ve
midurlerin, midir yardimcilarinin ve 6gretmenlerin bu ikilemlerle bas etmede kullandiklari stratejilerin
belirlenmesi amaglanmistir. Bu amagla arastirmada nitel arastirma yontemlerinden olgubilim deseni
kullantimstir.

616



Onur ERDOGAN, Ferudun SEZGIN — Pegem Egitim ve Ogretim Dergisi, 10(2), 2020, 593-634

Katilimcilar

Aragtirmanin 6rneklemini 10 okul mudiri, 10 madir yardimcisi ve 10 6gretmen olusturmustur.
Katilimcilarin bazi degiskenlere gore dagilimi Tablo 1’de sunulmustur.

Tablo 1.
Katiimcilarin Bazi Degiskenlere Gére Dagilimi.

Cinsiyet Yas Kidem Okuldaki hizmet siiresi
Gorev Kadin Erkek 23-35 36-48 49+1-10 11-20 21+ 1-5 6-10 11+ Toplam
Ogretmen 5 5 4 5 1 2 7 1 8 2 - 10
Mudur 3 7 4 4 2 4 4 2 8 1 1 10
yardimcisi
Okul 3 7 2 4 4 1 4 5 9 1 - 10
muddiri

Arastirmada katilimcilari belirlemek amaciyla amagli 6rnekleme yontemlerinden 6lgiit 6rnekleme ve
maksimum gesitlilik 6rneklemesi kullanilmistir. Katilimcilardan gesitli etik ikilemlerle karsilasabilecek
kadar o okulda g¢alismis olmalari beklenmektedir. Buna gore katilimcilarin belirlenmesinde temel alinan
olgit en az bir yildir bulunduklari okulda ¢alisiyor olmalaridir. Buna ek olarak katilimcilar belirlenirken
katiimcilarin cinsiyet ve kidem gibi degiskenler agisindan cesitlilik gdstermesi planlanmistir. Bununla
birlikte katimcilar Ankara ili merkez ilgelerinde bulunan kamu ortaokullarinda gorev yapan okul
midirlerinden, mudir yardimcilarindan ve 6gretmenlerden olusmaktadir. Katilimcilar belirlenirken
gorev yaptiklari okullarin sosyo-ekonomik agidan gesitlilik gbstermesi saglanmaya c¢alisiimistir. Ayrica
katilimcilar gorev tirlerine gore farkl okullardan segilmistir.

Veri Toplama Araglari

Arastirmada veriler yari yapilandirilmis gériisme formu araciligi ile toplanmistir. Okul midirlerine,
midir yardimcilarina ve 6gretmenlere sunulan yari yapilandiriimis goriisme formunda katiimcilarin
sahip olduklari deger sistemleri hakkinda bilgi edinilebilecek sorulara ve davranigsal, yapisal, politik ve
sistemsel boyutlarda yasanan ikilemler hakkinda derinlemesine bilgi edinilebilecek sorulara yer
verilmistir (6rnek soru: Siz bir 6gretmen olarak etik ikilem kavramini nasil tanimlarsiniz? Size gore bu
kavram nasil agiklanabilir?). Buna ek olarak davranissal, yapisal, politik ve sistemsel boyutlarda etik
ikilem senaryolar yaratilarak (6rnek senaryo: Bir meslektasinizin derslerde yeterince iyi performans
gostermedigini distniyorsunuz. Degerleriniz ve mesleki etik anlayisiniz agisindan bu duruma mudabhil
olmak istiyorsunuz ancak yine degerleriniz agisindan meslektasinizla iliskilerinizin kotilesmesini
istemiyorsunuz. Bu etik ikilemin ¢6ziminde nasil bir yol izlersiniz?) katiimcilarin etik ikilemlerle bas
etmede kullandiklari stratejilerin belirlenmesi saglanmistir.

Gortusme formunun hazirlanma sirecinde ilgili literatiire ve alan akademisyenleri ile farkh okullarda
gorev yapan okul mudirleri, midir yardimcilari ve 6gretmenler ile gérismelere dayal olarak soru
havuzu olusturulmustur. Hazirlanan gortisme formu alan uzmanlarinin, 6lgme uzmanlarinin ve anlam
acisindan Tirkge alan uzmanlarinin gorislerine sunulmus ve gerekli diizenlemeler yapilmistir. Gériisme
formu hakkinda, calisma grubuna girmeyen ve farkli okullarda goérev yapan okul mudirleri, mudir
yardimcilari ve 6gretmenlerin gorisleri alinarak kapsam agisindan gecerligi saglanmistir. Son hali verilen
gorisme formunda ana sorularin yaninda, sorunun anlasiilmadigi ya da yanhs anlasildigi durumlarda,
gerektiginde kullanilmak Gzere katilimcilarin fikirlerini daha iyi organize edebilmeleri amaciyla sonda tipi
sorular da kullanilmistir. Nitel arastirmalarda verilerin, verilerin analizinin ve sonuglarinin inanilir ve
glvenilir olmasinin 6nemli oldugu belirtilmektedir. Arastirmanin glivenirligi baglaminda yapilan
goriismelerde katilimcilarin rahat hissetmesini saglamak amaciyla gorliisme siresi mimkiin oldugunca
uzun tutulmaya calisiimis ve katilimcilarla gérlismeye baslamadan once bir silire arastirma konusu
disindaki konularda sohbet edilmistir. Bununla birlikte gériismeler hem yazili hem de sesli olarak kayit
altina alinmis ve katiimcilara ses kayitlarinin sadece arastirmaci tarafindan ve bu c¢alisma igin
kullanilacaginin taahhidi verilmistir. Bununla birlikte bulgular verilirken katilimcilarin ifadeleri dogrudan
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kendi climleleriyle sunulmustur. Bu calismada i¢ gegerligin saglanmasi icin her goriisme arastirmaci
tarafindan yapilmis, detayli notlar tutulmus ve gériismeler ayni ortamda yuz ylize gergeklestirilmistir. Dig
gecerligin saglanmasi igin ise veriler kategorilere ayrilmis, agik ve anlasilir bir sekilde sunulmaya
¢alisiimistir. Dig gegerligin saglanmasi amaciyla katilimcilar belirlenirken katilimcilarin cinsiyet, yas, kidem
ve brans bakimindan ¢esitli olmasina ve katilimcilarin gorev yaptiklari okullarin bulunduklari bdlgelerin
sosyoekonomik agidan farkli olmasina dikkat edilmistir. Bununla birlikte katilimcilarin gorev yaptigi
Ankara ili kisi basina yillik 60249 TL ortalama geliri bulunan, 6gretmen basina 14 6grencinin ve sube
basina 25 dgrencinin distigi bir ildir (TUIK, 2020).

Verilerin Analizi

Arastirmada verilerin ¢dziimlenmesinde betimsel analiz kullaniimistir. Calismada yari yapilandiriimis
gorisme formlarindan elde edilen veriler 6ncelikle temalara gore gruplandiriimistir. Okul yoneticileri ve
ogretmenlerin etik ikilem yasama nedenleri ve bas etme stratejileri icin kuramsal temalar, etik
ikilemlerin tanimlanmasi ve etkin yonetimine doniik oneriler icin gérismelerden elde edilen verilere
dayali temalar olusturulmustur. Veriler bu temalar dogrultusunda katilimcilarin dogrudan ifadelerine de
atif yapilarak yorumlanmustir.

Bulgular

Okul Yoneticilerinin ve Ogretmenlerin Etik ikilem Yasama Nedenlerine iliskin Bulgular

Katilimcilara “Okulda etik ikilem yasamaniza neden olan durumlar nelerdir?” sorusu yoneltilmistir.
Okul muddrlerinin cevaplari Tablo 2’de 6zetlenmistir.

Tablo 2.

Okul Miidiirlerinin Etik ikilem Yasama Nedenleri.

Boyutlar ikilemler Katihmcilar n

Davranigsal Ogretmenlerin talepleri M,, My, Mg, M5, My, 5
Velilerin talepleri Ms, Mg, Mg, Mg 4
Ogrenci disiplininin saglanmasi Mg 1
Ogrencilerin talepleri Ms 1
Ogretmenlerin 6grencilere karsi kirici M 1
davranislari 3

Yapisal Okula maddi finansman saglama M,, Mg, My, Mg, Mg, My, 6
Okul kurallarinin uygulanmasi Ms 1
Okulun fiziksel imkanlarinin iyilestirilmesi Mig 1

Politik Ust ydnetimin talepleri M;, M,, M3, M5, Mg, Mg 6
Kamu bilgi edinme portallari M,, M; 2

Sistemsel Merkezi sinavlar Ms, Mg, M5, Mg, Mg 5
Yardimci yayinlar My, M, 2
Yasalar ve resmi yazilar M3, Mg 2
Miufredat M; 1
Ogretmenlerin nébet gérevleri Ms 1
Okul muddirlerinin gorevlendirme sistemi Mg 1
Mesleki gelisim olanaklari Mg 1
ikili egitim Mo 1

Okul mudidrlerinin etik ikilem yasama nedenlerine iliskin tablo incelendiginde okul midurlerinin
davranissal boyutta 6nem sirasina gore 6gretmenlerin talepleri, velilerin talepleri, 6grenci disiplinin
saglanmasi, 6grencilerin talepleri ve 6gretmenlerin 6grencilere karsi kirici davranislarindan kaynaklanan
etik ikilemler yasadiklar gorilmektedir. Yapisal boyutta ise okul mudirleri okula maddi finansman
saglama, okul kurallarinin uygulanmasi ve okulun fiziksel imkanlarinin iyilestirilmesi konularinda etik
ikilemler yasamaktadir. Bununla birlikte okul middrleri politik boyutta Ust yonetimin taleplerinden ve
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kamu bilgi edinme portallarindan kaynaklanan etik ikilemler yasamaktadir. Merkezi sinavlar, yardimci
yayinlar, yasalar ve resmi vyazilar, mufredat, 6gretmenlerin nobet goérevleri, okul mudirlerinin
gorevlendirilme sistemi, mesleki gelisim olanaklari ve ikili egitim konulari da okul mudirlerinin sistemsel
boyutta etik ikilemler yasamasina neden olmaktadir. Okul mudirlerinin etik ikilem yasama nedenlerine
yonelik boyut siralamasina gére Mg,M,,M; veMy'in goriusleri asagida verilmistir:

Ms: (...) Ogretmenlerin talepleri konusunda da ¢ok fazla ikilem yasiyorum. En ¢ok da ders programi
konusunda. Ogretmenlerin &nceligi ister istemez kendi 6zel hayatlari ve kendi gocuklari. Okuldaki
calismasini 6ncelik yapmiyor. Maalesef okulu 6ncelik yapan ¢ok nadirdir. Bir de 6gretmenler kendi
isteklerini net olarak ortaya koyamiyor. Bagkalarinin isteklerine gére istekte bulunuyor. Ogretmenin
programi istedigi gibi olsun istiyorum ama bir yandan da olmuyor. Cikmaz yasiyorum (...) Diger ikilem
konusu da izin konusu. izin konusunda yasada belirtilen mazeret izinleri var. O giin 6gretmen arkadasin
gelememe durumu var. Bir isi cikiyor, bir seyi cikiyor. Yasaya gore olsa izin veremeyeceksin ama
vermedigin zaman da 6gretmenin motivasyonu azalacak, ister istemez okuldan soguyacak (...).

M,: (...) Ortaokullarin en biyuk sikintisi ekonomik sikintilar. Egitim 6gretimden ziyade ugrasmamiz
gereken bir alan. Egitimin kalitesinin, akademik basarinin artirilmasi ile 6grencilerin egitilmesine zaman
harcamakla, okulun temizlik, hizmetli sorunu, para bulma telasina zaman ayirmak ikilem yaratiyor.
Velilerden para isteyemiyoruz. Dolayli yollardan bunu nasil ¢dzeriz diye duslnuyoruz. Kermesler
yapiyoruz. Egitim ile alakasi olmayan isler yapiyoruz. Benim 6gretmenim kofte yapiyor, déner satiyor, su
satiyor, cekilis icin hediye arayisina giriyor. Bilet satip okula gelir elde etme telasina distyor. Bu bizim
isimiz degil. Para bulmakla, isimiz olmayan seyleri yapmak ikilem yaratiyor. Ogretmenlerin 6grenciye
nasil daha iyi ders anlatinm, 6grencilerin basarisini nasil arttirinnmi diisiinmesi gerekiyor. Burada bir
ikilem yastyorum {(...).

M;: (...) Bazen ilgeden bir yazi geliyor. Buraya katilacaksiniz diyor. Bir davet veya toplanti veya etkinlik
oluyor, katilmak istemiyorum. Uygun bulmadigim toplantilar oluyor. Ama konum itibariyle makam geregi
katilmak zorunda kaliyorum. Bazen emir kulu misali oluyor. Bazen hosuma gitmese de katilmak zorunda
kaliyorum. Katilmadigin zaman g¢atismalar oluyor. Yapmadigim zaman sanki aykiri davraniyormusuz gibi
konumlar ortaya cikiyor (...).

Ms: (...) MEB TEOG i¢in deneme sinavlari yapilmayacak diyor. Ama diyor ki basari géstereceksin. Bir
6grencinin basarisini gormede sadece 6gretmenin yaptigl yazililar, ders i¢i performans notlar yeterli
degildir. Bunun igin ister istemez baska arayislara girmeniz lazim. Ama bir tarafta da devletin koymus
oldugu kurallar var. Bir gatisma yasiyor musunuz ister istemez yasiyoruz (...).

Miudur yardimcilarinin etik ikilem yasama nedenleri Tablo 3’te 6zetlenmistir. Tablo 3 incelendiginde
mudir yardimcilarinin davranissal boyutta okulda kisisel iligkilerin sirdiriilmesi, velilerin talepleri,
o6gretmenlerin talepleri ve 06grenci disiplinin saglanmasi konularinda etik ikilemler yasadiklari
gorilmektedir. Okula maddi finansman saglama, okul kurallarinin uygulanmasi ve okul muduri
tarafindan alinan kararlarin midir yardimcilarinin yapisal boyutta etik ikilemler yasamasina neden
oldugu gorilmektedir. Politik boyutta ise st yonetimin talepleri ve kamu bilgi edinme portallari midur
yardimcilarinin etik ikilem yasamasina neden olmaktadir. Bununla birlikte sistemsel boyutta merkezi
sinavlar, ziimre toplantilari ve miufredat konulari midir yardimcilarinin etik ikilemler yasamalarina
neden olmaktadir. Midir yardimcilarinin etik ikilem yasama nedenlerine yonelik boyut siralamasina
gore Yg,Y,,YigveYs'Un gorusleri asagida verilmistir:

Ys: (...) Gecen bir okulda bir sorusturma yasanmis. Ogretmenin biri tahlil sonuglarini almak igin yarim
saat izin istemis. Hocam rapor getir mi diyeceksin. izin vereceksin. Bir okula gidiyorlar bir de
sorusturmalik oluyorlar. Simdi siz izin vereceksiniz. Yonetmelige aykiri mi evet. Simdi siz 6gretmeni yok
yazmadiniz ya ek dersini de yazdiniz. Geliyorlar diyorlar ki miadir buna izin vermis. Bir de lcret de
vermis. Bir de bdyle olaylar olmus. Bundan sonra bakanlik mifettisi bana bu konuyla ilgili boyle bir olay
oldu ne olacak diyor. Bizim meslegimiz atesten gdomlek diyor. Buradan iki sey cikarabilirsin diyor.
Ogretmen gelmis izin vereceksiniz diyor. Ama diyor izin verirken bunu géze almis olacaksin diyor. O
zaman ben bundan sonra direkt yonetmelik duvarini 6recegim. Bir dakika da ge¢ gelseniz rapor
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getireceksiniz mi diyecegim yoksa devam mi edecegim. Bana sorarsan diyor kimse icin fedakarlk yapma
diyor. Ama bunu sana soylerken ben de bunu yapmiyorum diyor (...).

Tablo 3.

Miidiir Yardimcilarinin Etik ikilem Yasama Nedenleri.

Boyutlar ikilemler Katihmcilar n

Davranigsal  Kisisel iligkilerin stirdirilmesi Y,, Y3, Yg, Y10 4
Velilerin talepleri Y4, Y6, Vg 3
Ogretmenlerin talepleri Ys, Yo 2
Ogrenci disiplininin saglanmasi Y3, Yo 2

Yapisal Okula maddi finansman saglama Y1, Yy, Y3, Ys, Yo, Yoo 6
Okul kurallarinin uygulanmasi Y2 Y3 Ys 2
Okul maduri tarafindan alinan kararlar Y, Yo 2

Politik Ust ydnetimin talepleri Yg, Y10 2
Kamu bilgi edinme portallari Y3 1

Sistemsel Merkezi sinavlar Y1, Y3, Ya, Ys, Yo, Ys, Yio 7
Zamre toplantilan Yo 1
Mifredat Ys 1

Y,: (...) Ya kermes adi altinda bir seyler toplanmaya ¢alisiliyor ya da aidat velilerin bagislariyla bir
seyler toplanmaya calisiliyor. Bir kararsizhk oluyor. Mesela kermes olayinda daha c¢ok bu isin
sorumlulugunu dgretmenler yiikleniyor. Ogretmenlerin gériisii aliniyor béyle bir sey yapilip yapilmamasi
konusunda. O da her zaman tiim 6gretmenler olumlu bakmiyor. Onlari razi etmek de sikinti oluyor.
Bunlari da distniyorsun. Yapalim derken de git gel yasiyorsun. Cok fazla ugrasmaya ragmen ¢ok fazla
getirisi olmayabiliyor. Bir de bunun glinler dncesinden planlamasinin yapilip galisiimasi biraz sikintiya
sokuyor (...).

Yi0: (...) Su yarismaya katilin diyor. Mesela su an A yerine yardim toplamamiz isteniyor. Bu benim isim
olmamali. Bu bir okulun isi olmamali. Okul sadece egitim dgretimle ugrasmali. insanlar siyasi olarak da
algiliyor. Siz simdi bunun bir resmi yazi oldugunu, yukaridan geldigini anlatamiyorsunuz. Bizim islerimiz
bu sekilde yirir. Yukaridan bir yazi gelir siz iyi kotd yapmak zorundasiniz. Orada siyasi gorlise bakilmaz.
Ama insanlar dyle algilamiyor. Once bir ikna etmeniz gerekiyor karsi tarafi. Yarismalar mesela. Belli bir
grubun yarismasi. O da siyasi algilaniyor. Ogretmen diyor ki bu siyasi bir kurulus. Diger taraftan da baski
geliyor siz okul olarak katilacaksiniz diyor. Siz ne yapiyorsunuz isinizi birakip karsi tarafi ikna etmeye
galisiyorsunuz (...).

Ys: (...) Ogretmenler arasinda en ¢ok konusulan konulardan biri TEOG. Not anlaminda bir destegimiz
olmali. Bu ¢ocuk 85’ten bes alacagina 95’ten bes alsin. Biraz bu anlamda telkinde bulunan arkadaslar
vardir. Bunu en ¢ok matematik, fen 6gretmenleri yapar. Onlar daha bilinglidir agik¢asi. Simdi hepimizin
cocugu 6zel okulda okuyor. Arkadaslarin da dyle. Benim ogluma biitlin derslerden yiz vermisler diyor.
Hepsi ylz alabilirken diyor, hepsi de yiizlik degilken neden benim ¢ocugum almasin diyor. TEOG’la ilgili
en ¢ok yasadigimiz ikilem ¢ocuklara 85 yerine 100 verilsin mi yoksa hak ettigi not buydu boyle kalsin mi.
Simdi cocuklar dershane, 6zel okul, 6zel ders gibi ¢ok farkli imkanlara sahip ¢ocuklarla yarisiyor. Burada
cocuk okula zor geliyor. Burada karnini doyurup gelmesi bile bir arti (...).

Ogretmenlerin etik ikilem yasama nedenleri Tablo 4’te 6zetlenmistir. Ogretmenlerin etik ikilem
yasama nedenlerine iliskin tablo incelendiginde davranissal boyutta 6grenci basarisinin
degerlendirilmesinin, diger O6gretmenlere olumsuz davranislarinin bildiriimesinin, 6grenci disiplinin
saglanmasinin, velilerin taleplerinin, 6grencilerin olumsuz davranislarinin velilere bildirilmesinin,
ogrencilerin gizli bilgilerinin paylasilmasinin ve 6grencilerin hazir bulunusluk diizeylerindeki farkliliklarin
ogretmenlerin etik ikilem yasamalarina neden oldugu gortlmektedir. Okul yonetiminin aldigi kararlar,
okula maddi finansman saglama ve okul yonetiminin tutarsiz ve adaletsiz uygulamalari 6gretmenlerin
vapisal boyutta etik ikilemler yasamalarina neden olmaktadir. Bununla birlikte 6gretmenler politik
boyutta Ust yonetimin talepleri ve 6gretmenler arasi gruplasmalardan kaynaklanan etik ikilemler

620



Onur ERDOGAN, Ferudun SEZGIN — Pegem Egitim ve Ogretim Dergisi, 10(2), 2020, 593-634

yasamaktadir. Sistemsel boyutta ise not ve dersin islenisi bakimindan merkezi sinavlar, icerik ve
yogunluk bakimindan mifredat ve hizmetigi ve lisanslstl egitim bakimindan mesleki gelisim olanaklari
dgretmenlerin etik ikilem yasamasina neden olmaktadir. Ogretmenlerin etik ikilem yasama nedenlerine
yonelik boyut siralamasina gére Og,04,05 veOys'iin gbrisleri asagida verilmistir:

Tablo 4.
Ogretmenlerin Etik ikilem Yasama Nedenleri.
Boyutlar ikilemler Katilimcilar n
Davranigsal Ogrenci basarisinin degerlendirilmesi 0,, 03, O, 0, Og, O, 010 7
Ogretmenlere olumsuz davranislarini bildirme 0,4, 0s, O, 016 4
Ogrenci disiplininin saglanmasi 03, 04, Og, 019 4
Velilerin talepleri 0., Og, Og 3
Ogrencilerin olumsuz davranislarini velilerine bildirme 0., 0, 2
Ogrencilerin gizli bilgilerinin paylasiimasi 010 1
Ogrencilerin hazir bulunusluk diizeyindeki farkliliklar ~ Og 1
Yapisal Okul yénetiminin aldigi kararlar 0, 6,, 05, 04, 04, 05 6
Okula maddi finansman saglama 0,, 6, O, 010 4
Okul yénetiminin tutarsiz uygulamalari 0, 04 2
Okul yonetiminin adaletsiz uygulamalari O, 1
Politik Ust ydnetimin talepleri 0., 010 2
Ogretmenler arasi gruplasmalar 0, 1
Sistemsel  Merkezi sinavlar (not) 0,, 0;, 0,4, 05, Og, O, O, 010 8
Merkezi sinavlar (ders) 0, 0,4, Os, Og, 05, O3, 010 7
Miifredat (icerik) 0,, 0;, Og, 010 4
Miifredat (yogunluk) 0,, 64 2
Mesleki gelisim olanaklari (hizmetici egitim) 0, 04 2
Mesleki gelisim olanaklari (lisansistl egitim) Os 1

Og: (...) Ornek vereyim. Ogrenci ¢ok basarili. Yaziliya giriyor. Yazilidan diisiik aliyor mesela. Ben simdi
onun yazihisini ¢ok diisiik verirsem, ben bunu yasadim, sézllyl ne kadar yliksek verirsem vereyim notu
yeterince yukseltemiyorum. Ben bu sene se¢meli yazililarda yasadim. Se¢gmelide normalde ¢ocuk istekli
olmasi lazim ama bizim okulda sinif olarak segtik. Simdi gocuk istemedigi bir ders segmis se¢meli dersinin
notunun en asagl seksen doksan olmasi lazim mantiken. Yazili sinav yaptim, cocuklar elli altmis. O zaman
ne yaptim, her birinin puanini onar on beser puan yukselttim. Cocuk diyelim ki ¢ok zayif yazilidan on bes
yirmi almis. Okulda kalma olmadigini biliyorum. Simdi ben bu ¢ocugu sube 6gretmenler kuruluna
biraksam hicbir anlami yok. Nasil olsa gegecek. O ylizden ben o yazili notunu sozliilerle kirka kirk bese
falan c¢ekiyorum. Bir yandan da ¢ekmemem gerektigini disliniiyorum. Normalde ¢ocugun bunu hak
etmedigini diisiiniyorum ama zaten kalma olmadig icin, sistem zaten bu sekilde oldugu icin yukariya
cekiyorum (...).

0O,: (...) Okuldaki bazi kurallar kisisel ve bu da benim degerlerimle catisiyor. Mesela bu belirli giin ve
haftalar olayinda mesela bazi seyleri mesela kanser haftasi diye bir sey var. Okul idaresi diyor ki bunu
yapacagiz. Bunu siirle degil de baska bir sekilde bilinglendirme adina yapilmasi gerek. Bunu ben
soyledim. Bunu neden yapiyoruz dedim. Bir tane anne ya da bir tane kardes kiz kardesini kanserden
kaybetmis. Mesela siz orda siir okurken o ¢ocuk orada kotl seyler yasiyor, hissediyor. Kot duygular
yaslyor. Bana gore yanlis. Yani orada bana gore yanlis olan, benim hi¢ inanmadigim bir seyin orada
yapilmasi gerekiyor. O da bana cok ters geliyor. Yani zoraki yapmis oluyorum (...).

Os: (...) Mudiriin oglu sekizinci siniftaydi. Benim 6grencimdi. Hep en geg sinavi ben yaparim. Cinkii
ben okulu erken kapatma taraftari olamam. Cuma giniydi. Onlarin futbol takimindalar ayni zamanda.
Bir grup 6grencim 6dul almaya gidecek. Muduriin oglu da var iginde. Onlar gittiler ben lgiinci saat ben
sinavl yaptim. Onlar girmediler sinavi. Gelince ben onlari alirrm dedim. Erken gelmisler. Cok iyi bir
6grencim var. Mudir onu cagirtyor ve sorulari aliyor. Sonra ¢ocuklardan biri geldi bunu bana séyledi.

621



Onur ERDOGAN, Ferudun SEZGIN — Pegem Egitim ve Ogretim Dergisi, 10(2), 2020, 593-634

Mudurle baya tartistik. Midir terbiyesizlesti. Dedim ki sali sinav yapacagim farkli sorularla. Baya
benimle ugrasti. Ertesi sene benim esim Erzurum’daydi. Kizim da TEOG’a hazirlaniyordu. Esim olmadigi
icin kizimi ben okula birakacaktim. Tek bir sey istedim 6ncelikle sabahg¢i olmak istedim yapmadi. Birinci
saatlerim bos olursa derse ge¢ kalmam dedim. Bana Oyle bir program yapti ki. Birinci saatler dolu, aralar
bos ve son saatler dolu. Baskinin son noktasini yasadim ben (...).

0O5: (...) Bazi okullarda, 6zel okullarda notlarin sisirildigini diisiinliyorum. Ortak sinavlarin yapilmasinin
daha objektif olacagini disiiniyorum. TEOG’da notun etkili olmasi beni baski altinda birakiyor. Disik
not verdigim zaman kendimi ihanet etmis gibi hissediyorum &yle bir ortam var. Baski var. Ogrencilere
illaki kendi brangim igin séyliyorum beden egitiminden bir ¢cocuk kesinlikle 20 alamaz gibi bir olgu var.
Ve velilerin okula tepki gdstermesine higbir idareci set koymuyor. Yani bunu sanki olagan bir hareketmis

gibi karsiliyorlar. Bu konuda asla yanimizda olmuyorlar {...).

Okul yoneticilerinin ve 6gretmenlerin etik ikilem yasama nedenleri Tablo 5’te bitlncil bir sekilde

sunulmustur.

Tablo 5.

Okul Yéneticileri ve Ogretmenlerin Etik ikilem Yasama Nedenleri

Boyutlar Okul Miidiirii Miidiir Yardimcisi Ogretmen
Davranigsal v Ogretmenlerin talepleri v Kisisel iliskilerin v Ogrenci basarisinin
v Velilerin talepleri surdirilmesi degerlendirilmesi
v Ogrenci disiplininin v’ Velilerin talepleri v Ogretmenlere olumsuz
saglanmasi v Ogretmenlerin talepleri davraniglarini bildirme
v Ogrencilerin talepleri v Ogrenci disiplininin v Ogrenci disiplininin
v" Ogretmenlerin saglanmasi saglanmasi
Ogrencilere karsi kirici v’ Velilerin talepleri
davranislari v Ogrencilerin olumsuz
davranislarini velilerine
bildirme
v Ogrencilerin gizli bilgilerinin
paylasiimasi
v Ogrencilerin hazir bulunusluk
dizeyindeki farkhliklar
Yapisal v" Okula maddifinansman  v' Okula maddifinansman v Okul yénetiminin aldigi
saglama saglama kararlar
v Okul kurallarinin v Okul kurallarinin v Okula maddi finansman
uygulanmasi uygulanmasi saglama
v Okulun fiziksel v' Okul midiri tarafindan v Okul yénetiminin tutarsiz
imkanlarinin iyilestirilmesi alinan kararlar uygulamalari
v" Okul yénetiminin adaletsiz
uygulamalari
Politik v Ust yénetimin talep ve v Ust yénetimin talepleri v Ust yénetimin talepleri
baskilari v" Kamu bilgi edinme v" Ogretmenler arasi
v" Kamu bilgi edinme portallari gruplasmalar
portallari
Sistemsel v" Merkezi sinavlar v" Merkezi sinavlar v" Merkezi sinavlar (not)
v Yardimci yayinlar v' Miifredat v" Merkezi sinavlar (ders)
v’ Yasalar ve resmi yazilar v Ziumre toplantilar v' Miifredat (icerik)
v' Miifredat v' Miifredat (yogunluk)
v" Ogretmenlerin nébet v" Mesleki gelisim olanaklari
gorevleri (hizmetigi egitim)
v" Okul miidirlerinin v" Mesleki gelisim olanaklar
gorevlendirme sistemi (lisansustl egitim)
v" Mesleki gelisim olanaklar
v’ ikili egitim
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Tablo 5’te okul mudirlerinin, midiar yardimcilarinin ve 6gretmenlerin davranissal boyutta 6grenci
disiplinin saglanmasi, yapisal boyutta okula maddi finansman saglama, politik boyutta st yonetimin
talepleri ve sistemsel boyutta merkezi sinavlar ve miifredat konularinda ortak olarak etik ikilemler
yasadiklari gérilmektedir.

Okul Yéneticilerinin ve Ogretmenlerin Etik ikilemlerle Bas Etme Stratejilerine iliskin Bulgular

Okul mdaddrlerinin etik ikilemlerle bas etme stratejileri Tablo 6’da sunulmustur. Tablo 6
incelendiginde sonuca donik olarak okul mudirlerinin genel strateji baglaminda etik ikilemlerin
¢6ziminde en c¢ok tercih ettikleri stratejinin tam ¢6zim oldugu goérilmektedir. Okul midirlerine
yoneltilen senaryolarda ise muduirler davranigsal, politik ve sistemsel boyutlarda en ¢ok tam ¢6ziim
stratejisini izlerken yapisal senaryoda en ¢ok kismen ¢6ziim ve kaginma stratejilerini izlemistir. Okul
midirlerinin yaridan fazlasi siirece donik olarak diyalog ve gorls alma stratejilerini kullandiklarini
belirtmistir. Okul mudirlerine yoéneltilen senaryolarda ise mudirler davranissal, yapisal ve politik
boyutlarda en ¢ok diyalog stratejisini kullanirken sistemsel boyutta en ¢ok tek tarafli karar stratejisini
kullanmustir. Etik ikilemlerin ¢6zimiine dénik okul maddrlerinin gérisleri asagida sunulmustur:

Tablo 6.
Okul Miidiirlerinin Etik ikilemlerle Bas Etme Stratejileri.
Alt Katilima Katilima (Senaryolar)
Kategori kategori (Genel strateji) Davranigsal Yapisal Politik Sistemsel
Sonuca Tam M, M,, My, Mg, My, My, My, My My My, My, My, M,, Ms, Mg,
donuk ¢oziim M, Mg, Mg, Myg My, Mg, M, Ms, Mg, M;, My, Mg, M,
Mio Mg, Mg, My Mio
Kismen Ms, Ms Ms, Mg My, M,, Mg, Mg - -
¢6zim
Kaginma - M M3, My, M, Mg M; My, M3, M,
Siirece Diyalog M1, M3, My, Mg, My, M,, M, M1, M,, Mg, My, M,, Mg, Ms, Mg
donik M,, Mg, Mo My, Mg, Mg, Mo, Mo M, Mg, My
Mo, Myo
Goriis My, My, M3, My, M, M, M -
alma Ms, Mo
Tek tarafli Ms, Ms, M, M, M;, Mg M, Ms, Myg M, Mg, M5,
karar Mo

M,: (...) Otelemek, duymazliktan, gérmezlikten gelmek care degil. Okul mudiri olarak ¢dziim
merciiyiz. Bu tlr sorunlarla karsilasan meslektaslarimizla yani diger okul muddrleri ile istisare ederiz. Ya
benim sdyle bir sorunum var nasil ¢dzeriz diye istisare edebiliriz. Ya da ilge Milli Egitim Mudarliigi'ne,
oradaki sube miidirlerimize de sorabiliriz. Fikirlerini alabiliriz. Gerekirse inisiyatif alarak, risk alarak
¢Ozerim (...).

Mio: (...) Kesinlikle ertelemem. (...) Etik ikilemin Gzerinde kesinlikle durulmasi lazim. Bir karar
verilecekse bu benim vicdanimi rahatlatmamali. Egitim 6gretimde de vicdan artik sonuca zarar veriyor.
Bu yanlis bir sey. Ogretmen sinava geg geldiginde, almadigimda &gretmen belki 100 lira kaybedecek ama
bu benim vicdanimi rahatsiz etmemeli (...).

Mdidir yardimcilarinin etik ikilemlerle bas etme stratejileri Tablo 7’de sunulmustur. Mudir
yardimcilarinin etik ikilemlerle bas etme stratejilerine iliskin tablo incelendiginde sonuca doniik olarak
midir yardimcilarinin genel strateji baglaminda en ¢ok kismen ¢6ziim stratejisini tercih ettikleri
gorulmektedir. Mudir yardimcilarina yoneltilen senaryolarda ise davranissal, politik ve sistemsel
boyutlarda en ¢ok kullanilan stratejinin tam ¢6ziim oldugu goriilirken yapisal boyutta en ¢ok kismen
¢O6zUm stratejisi kullanilmistir. Strece donik olarak genel strateji baglaminda mudir yardimcilarinin
tamami goris aldiklarini belirtmistir. Bununla birlikte midir yardimcilarinin tamamina yakini diyalog
stratejisini kullandiklarini ifade etmistir. Senaryolarda ise midir yardimcilari alt boyutlarin tiiminde en
cok diyalog stratejisini kullanmistir.
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Tablo 7.
Miidiir Yardimcilarinin Etik ikilemlerle Bas Etme Stratejileri.
Alt Katilimai Katilima (Senaryolar)
Kategori kategori (Genel strateji) Davranigsal Yapisal Politik Sistemsel
Sonuca Tam Yy, Y3, Y6, Yy Yy, Y, Y3, Yy, Yo, Yo, Y7, Yo Yo, Yo, Yo, Yo Y, Y4, Yg, Yoo
doniik ¢6zUm Ys, Yo, Y7, Ys, Yo
Kismen Y,, Ya, Ys, Ys, Yo, Yao Yi0 Yy, Y3, Yo Yo, Yo Yo, Ys, Yio Ys, Yy, Yo
¢6zim
Kaginma - - Ys Ys Y, Y3, Ye
Sirece Diyalog Y,, Ys, Yg Y10 - Y, -
doniik Goris Y, Y5, Y3, Ya, Y5, Yy, Y1, Y, Y3, Yy, Y, Y5, Y3, Ya, Y1, Y5, Y3, Ys, Yy, Yy Vs, Y5,
alma Ys, Yo Ys, Y7, Yo, Y10 Ys, Y7, Yg, Yo, Ys, Yio Ys, Y10
YlO
Tek tarafli Yy, Yy, Y3, Yo, Ys, Yo, Ya Y3, Ys, Yy, Yo, Ya, Yg, Yo Y, Ys, Yo Ys, Yo, Vg
karar Y5, Ys, Yo, Y10 Yg, Yo, Y10

Etik ikilemlerin ¢oziiminde kullanilan stratejilere doniik olarak mudir yardimcilarinin gérisleri
asagida verilmistir:

Ys: (...) Bizde olumlu olan sey su. Eski okulumda midir hicbir sey yapmiyor derdim. Tamamen ilge
milli egitimi arayip sorardi, Gstlinden atardi. Ama burada tamamen ¢6zmeye odakli gidiyoruz. Burada her
sey ¢Oziime yonelik. Ikilemi tam ¢dzmek ve istisare etmek c¢ok &nemli bence. Siz de fikrinizi
sdyleyeceksiniz ben de sdyleyecegim. Son bir kisinin karar vermesi gereken durumlar oluyor. Burada da
okul midiri son noktayl koyuyor. Karsi taraf da hakh ya da haksiz olabilir ama s6ziini soyledigi igin
kuruma karsi motivasyonunu kaybetmiyor. Deger gordiginu hissettirmek 6nemli bir sey (...).

Y10 (...) Mesela bir sorunla karsilastigimizda licimiz bir araya gelip bunu nasil ¢dzelim, ne diyelim,
ortak bir karar alip bunun 6gretmene ya da veliye de boyle oldugunu séyleyelim. Ya da nasil ¢6ziim
bulalim, nereden baslayalim. Bir problem var problemin ¢6zimi su, bunu nasil séyleyebiliriz karsiya.
Oturup bir karar aliyoruz ve ben diyorum ki séyle yapalim 6birl diyor ki béyle yapalim. Ortak bir sey
bulup 6yle karar aliyoruz. Sistemi de sucladigimiz ¢ok oluyor. Konu ¢ok onemliyse tabi ki ¢oziime
ulastirmaliyiz, strekli karsimiza cikacak bir seyse eger. Siurekli 6niliniize gelen bir sey ben bunu
gecistireyim diyemiyorsunuz ¢linkii seneye tekrar karsiniza gikacak. Ama ¢ok 6nemli bir sey degil de o
anlik atlanabilecek bir seyse atlayabiliyoruz. Arkadaslarimdan da goris aldigim oluyor. Sen sunu ne
yaptin, bunu ne yaptin gibi. Dogrudan karar verdigim ¢ok olmuyor (...).

Ogretmenlerin etik ikilemlerle bas etme stratejilerine yénelik bulgular Tablo 8’de sunulmustur.

Tablo 8.
Ogretmenlerin Etik ikilemlerle Bas Etme Stratejileri.
Alt Katihmai Katilimai (Senaryolar)
Kategori kategori (Genel strateji) Davranigsal Yapisal Politik Sistemsel
Sonuca Tam 0,, 0,4, Os, O, O, 0,, 6, 0,,0;,05,0, 04,0, 05 04,0, 0,0,
doniik ¢6ziim 0, 0,, 0s, 05, 04 (o)
Kismen 05, Og, 04, 049 0,,0,, 05,0 0,, O, O, O, 0, Oq 0, O3
¢6ziim 010
Kaginma 0, 03, O, 0o, 04 - Oy 0,, 05, O
Siirece Diyalog - 0,, 0 - - -
donuk Gorus 0,, 0,, 04, 05,6, 0,,0,, 04,05, 0;, O, O, Os, 0,, G4 0,
alma 0Og, O, 010 0, 0, Oy
Tek tarafi  0O,, O,, 04, O, O,, 0,, G4 0,, O3, O 0s, O3, O 0,, 03, O
karar 0Os, 0o, 010
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Tablo 8 incelendiginde oOgretmenlerin etik ikilemlerin ¢6zimiine doniik olarak genel strateji
baglaminda genellikle tam ¢6ziim ve kismen ¢6ziim stratejilerini tercih ettikleri gdriilmektedir. Bununla
birlikte Ogretmenlere yoneltilen gercek yasam senaryolarinda &gretmenler politik ve sistemsel
ikilemlerde ikilemleri tam olarak ¢6zerken yapisal boyutta yari yariya tam ve kismen ¢ozmdislerdir.
Davranissal boyutta ise 6gretmenler kismen ¢6zim ve kaginma stratejilerini kullandiklarini belirtmistir.
Sirece donik stratejilerde 6gretmenlerin neredeyse tamami diyalog ve goéris alma stratejilerini
kullandiklarini ifade etmistir. Gergek yasam senaryolarinda ise davranissal ve yapisal boyutta
ogretmenler daha ¢ok diyalog stratejisini kullanirken politik boyutta en ¢ok tek tarafli karar ve sistemsel
boyutta goris alma stratejilerini kullanmiglardir. Etik ikilemlerin ¢éziimiinde kullanilan stratejilere donik
olarak 6gretmenlerin gorisleri asagida sunulmustur:

0,: (...) Turkiye’de biliyorsunuz silsile denilen ¢ok sagma sapan bence, gegirgenligi olmayan bir sistem
birokrasinin ana unsurlarindan birisi. Sanirim en ¢ok yaptigimiz sey kaginmak. Bu kaginmanin ana nedeni
de ulkenin yasadigi olaganisti seyler. Adalete glivensizlik hissi var ve biliyorsun ki seni 6lgerken bu insan
isini cok iyi yapiyor, mesleginde cok iyi, ilgiliye gore 6lgmeyecekler. Bu adam bizimle ¢atisma yasiyor,
kendi etik degerlerinde israrci oluyor, o zaman biz bunu bir an 6nce enterne edelim diyecekler. Bunu
bildigimiz i¢in daha ¢ok kaginma davranisi var (...).

0O,: (...) Kenara koyayim olayi yok. Kendim ¢ézmeye calisiyorum. Cézemedigim zaman gerekiyorsa
konusuyorum, veliden yardim aliyorum, yéneticilerden yardim aliyorum. Hepsini agamali yapiyorum ama
oncesinde kendim ¢dzmeye calisiyorum. Devamsiz olan 6grencilerde ¢6zim benim elimde degil. Ama
okul idaresi benden istiyor. Sen bunu yazili yapacaksin diyor. Cocuk devamsiz, li¢ ay hi¢ okula gelmemis
ama sen bunu yazili yap. O zaman ne yaplyorum evet bana gére yanlis ama ¢ocugu yazili yapip olayi
kapatiyorum (...).

Tartisma, Sonug ve Oneriler

Arastirma sonuglari okul yoneticilerinin ve 6gretmenlerin davranissal, yapisal, politik ve sistemsel
boyutlarda etik ikilemler yasadiklarini ortaya koymustur. Okul muduirleri davranissal boyutta 6nem
sirasina gore Ogretmenlerin talepleri, velilerin talepleri, 6grenci disiplinin saglanmasi, 6grencilerin
talepleri ve 6gretmenlerin 6grencilere karsi kirici davranislarindan kaynaklanan etik ikilemler yasarken
midir yardimcilari kisisel iliskilerin strdarilmesi, velilerin talepleri, 6gretmenlerin talepleri ve 6grenci
disiplinin saglanmasindan kaynaklanan etik ikilemler yasamaktadir. Okul yoneticilerinin yasadiklari etik
ikilemlere iliskin literatir incelendiginde Howe ve Miramontes (1992) okullarda mesleki iliskilerin,
0grenci refahi ve mahremiyeti ile ilgili konularin ve velilerle ilgili konularin i¢ ¢atismalara dolayisiyla da
davranigsal etik ikilemlere neden olduguna isaret etmektedir. Ehrich ve digerleri (2012) durist olmayan
akademik davraniglar ve 6grencilere yonelik uygunsuz davraniglarin davranissal boyutta etik ikilemleri
aciga cikarabildigine isaret etmektedir. Catacutan ve de Guzman (2016) ise egitim yoneticilerinin
yasadiklari etik ikilemlerin davranissal boyutta akademik veya disiplin sorunlari nedeniyle 6grencilerin
ihra¢ edilmesi, disik performans gosteren 6gretim elemanlarinin isten uzaklastiriimasi, kural ihlali
yapan Ogretim elemanlarinin disipline edilmesi konularinda yaptirnm uygularken acgiga ¢iktigini
belirtmektedir. Kirby ve digerlerine (1992) gére okul mudurleri davranigsal boyutta 6gretmen-6grenci
catismalarindan, okul kurallarina aykiri davranis sergileyen 6grencilere doniik disiplin eylemlerinden ve
veli gruplari arasindaki olumsuz iliskilerden kaynaklanan etik ikilemler yasayabilmektedir. S6z konusu bu
arastirmada da okul yoneticilerinin ilgili literatlrle benzer etik ikilemler yasadiklari yorumu yapilabilir.

Ogretmelerin yasadiklari etik ikilemlere iliskin literatiirde &gretmenlerin &grencilerin sirlarinin
saklanmasi, diger 6gretmenlerin 6grencilere karsi olumsuz davranislari, velilerin inanglari, ayrimci
o6gretmen davranislari, 6grencilere karsi merhamet ile tutarllik arasindaki ¢atismalar, okul ¢calisanlarinin
sipheli davranislari, 6grencilerin olumsuz davranislarinin velilere iletilmesi ve diger 6gretmelerin
yetersizlikleri veya ihmalleri karsisinda etik ikilemler yasadiklari belirtilmektedir (Campbell, 2000; Helton
& Ray, 2006; Husu, 2001; Pope et al., 2009; Shapira-Lishchinsky, 2011). Bu arastirmanin sonuglari
literatlrle paralel sekilde 6gretmenlerin 6gretmenlere olumsuz davranislarini bildirme, 6grencilerin
olumsuz davranislarini velilere bildirme, 6grenci disiplinin saglanmasi, 6grencilerin gizli kalmasi gereken
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bilgilerinin paylasilmasi konularinda etik ikilem yasadiklarini ortaya koymaktadir. Literatiirden farkli
sekilde bu arastirmanin sonuglari 6gretmenlerin 6grenci basarisinin degerlendirilmesi, velilerin talepleri
ve 6grencilerin hazirbulunusluk diizeyleri arasindaki farklilar karsisinda etik ikilemler yasadiklarina isaret
etmektedir. Ogretmenlerin 6grenci basarisinin degerlendirilmesi ve veli talepleri karsisinda yasadiklari
etik ikilemlerin temel nedeninin ortaokuldan liseye gegiste uygulanan merkezi degerlendirme sistemi
oldugu ileri siiriilebilir. Ogretmenler gériismelerde merkezi sinavlarda 6grencilerin aldiklari notlarin etkili
olmasi sebebiyle 6grenci basarisini degerlendirmede etik ikilem yasadiklarini ifade etmistir. Ayni sekilde
ogretmenler merkezi sinavlarda okul notlarinin etkili olmasi sebebiyle velilerin ¢ocuklari igin hak
etmedikleri notlar talep edebildiklerini ve bu durumun etik ikilem yasamalarina neden oldugunu ifade
etmistir. Ulkeler arasindaki egitim sistemlerinde ortaokuldan liseye gecis sistemlerindeki farkliligin
O0gretmenlerin yasadiklari s6z konusu etik ikilemlerde farkhliga neden oldugu yorumu vyapilabilir.
Hazirbulunusluga iliskin olarak PISA 2015 sonuglari Tirkiye’de egitim esitligi dizeyinin OECD
ortalamasinin altinda olduguna isaret etmektedir. Yine ayni sonuglar Tirkiye’deki 6grencilerin basari
yoniinden heterojen bir yapi gosterdigine isaret etmektedir (OECD, 2016). Bu baglamda Tirkiye’de ayni
siniftaki 6grencilerin basari yoniinden heterojen bir yapi gosterebilecegi ve bunun da 6gretmenlerin
dersin zorluk diizeyini ayarlamak konusunda etik ikilem yasamalarina neden olabilecegi séylenebilir.

Yapisal boyutta okul mudiirlerinin okula maddi finansman saglama, okul kurallarinin uygulanmasi ve
okulun fiziksel imkanlarinin iyilestiriimesi konusunda etik ikilem vyasadiklari gorilirken madir
yardimcilarinin maddrlerle benzer sekilde okula maddi finansman saglama ve okul kurallarinin
uygulanmasi konusunda etik ikilem yasadiklar gorilmektedir. Madir yardimcilart madirlerden farkli
olarak okul mudurinin aldiklari kararlar karsisinda da etik ikilem yasayabilmektedir. Okul y6neticilerinin
yapisal boyutta yasadiklari etik ikilemlere iliskin alanyazin incelendiginde okul yoneticilerinin grup
kararlarinin uygulanmasi, okul alaninin kontrolli, zamanin verimli kullaniimasi ve kaynaklarin etkin
kullanimi konularinda etik ikilem yasadiklari belirtiimektedir (Catacutan & de Guzman, 2016; Crowson,
1989; Ehrich et al., 2012; Tekel & Karadag, 2017). Ehrich ve digerlerine (2012) gore yapisal boyutta 6rgiit
kurallari baglaminda yoneticilerin etik ikilemleri denetginin direktifleri ve orgiitiin kural ve politikalari
arasindaki ¢atismalardan ortaya ¢ikmaktadir. S6z konusu bu etik ikilemler sonucunda yoneticilerin kaygi
ve gerilim hissettikleri de belirtiimektedir. Catacutan ve de Guzman (2016) ise yoneticilerin yapisal
boyutta 6zellikle uygun bulmadiklari bir grup kararini uygularken ikilem yasadiklarini ifade etmektedir.
Crowson (1989) orgiitlin yapisal sireclerinde orglitsel kural veya direktiflerin etik ikilemlere neden
olabildigini belirtmektedir. Buna goére okul midirleri mesleki veya orgiitsel normlar agisindan kabul
edilebilir ancak uygulanmasi veya olasi sonuglarinin sorunlu oldugu dusiinilen karar durumlarinda daha
fazla etik degerlendirme yapmaktadir. Uygulandigi takdirde orgilitte endiselere sebep olabilecek 6rgiitsel
kural veya direktiflerde okul mudirleri etik se¢cim yapmak durumunda kalmaktadirlar. Tekel ve Karadag
(2017) okul yoneticilerinin okul kurallari baglaminda hangi 6gretmene nasil bir ortam yaratmasi
gerektigi, 6gretmenlere bos glin verme ve ek ders kesintisi yapma konularinda etik ikilem yasadiklarini
belirtmektedir. S6z konusu bu arastirmanin bulgulari yapisal boyutta yasanan okulun finansmanindan
kaynaklanan etik ikilemler noktasinda uluslar arasi literatlirden farklilasmaktadir. Ortaokullar Gzerinde
gerceklestirilen bu calismada okul mddirleri MEB tarafindan okullara yeterli maddi 6denegin
verilmedigini ve bunun yani sira maddi finansman saglamalarina donik olarak velilerden aidat talep
etmelerinin de yasalarla yasaklandigini belirtmistir. Eyaletler arasi farkhliklar bulunmakla birlikte
Amerika Birlesik Devletlerinde 2019-2020 egitim 6gretim yili icin Seattle eyaletinde bulunan 1045
6grencinin 6grenim gordugu bir kamu ortaokulunun yillik bltgesi yaklasik 9.3 milyon dolardir (Seattle
Public Schools, 2019). Baska bir ifade ile 2020 Ocak ayi kuruna gore yaklasik 56 milyon TL'dir. Bu
calismada gorisme yapilan bazi katilimcilar okullarina 6denek génderilmedigini bazilari ise 5000 TL
odenek gonderildigini belirtmistir. Bu baglamda okullarin finansmani bakimindan okul yéneticilerinin
yasadiklari etik ikilemler literatiirden ayrismaktadir. Literatiire gore okul yoneticileri halihazirda
kaynaklari bulundugu icin kaynaklarin etkin kullanimi konusunda etik ikilem yasarken Tirkiye 6zelinde
okul vyoneticileri okula kaynak yaratma konusunda etik ikilem yasamaktadir. Okullarin fiziksel
imkanlarinin iyilestirilmesi de bu baglamda ele alinabilir. Buradan hareketle uluslararasi literatiirde
kaynaklarin etkin kullanimi bir etik ikilem nedeni olurken Tirk milli egitim sisteminde okula kaynak
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yaratmak bir etik ikilem nedeni olmaktadir. S6z konusu bu ¢alismanin sonuglarinda ortaya ¢ikan okul
kurallarinin uygulanmasinda yasanan etik ikilemler Tekel ve Karadag'in (2017) arastirma sonuglariyla
paralellik gbstermektedir.

Arastirmanin sonuglari 6gretmenlerin okul yénetiminin aldig kararlar, okul yénetiminin tutarsiz ve
adaletsiz uygulamalari ile okul yoneticileriyle paralel sekilde okula maddi finansman saglama konularinda
etik ikilem yasadiklarini ortaya koymustur. Ogretmenlerin yapisal boyutta yasadiklari etik ikilemlere
iliskin literatlr incelendiginde 6gretmenlerin kisisel ihtiyaclari ile gatisan okul kurallari, okul standartlari,
odullendirmeler, kisisel veya mesleki etikle ¢atisan yonetimsel kararlar, érgitsel adalet, tutarsiz politika
uygulamalari, orgitsel denge, yetersiz kanitlarla yapilan islemler ve o6rgit kiltiriyle uyusmazlik
konularinda etik ikilemler yasadiklari belirtiimektedir (Dowd, 2012; Husu, 2001; Pope et al., 2009;
Shapira-Lishchinsky, 2011; Walker & Dimmock, 2000). Walker ve Dimmock (2000) 6gretmenlerin
degerleri ile okulun kultirel degerleri ve yapisal dizenlemeler catistiginda 6gretmenlerin etik ikilem
yasadiklarini belirtilmektedir. Okullardaki adaletsiz karar ve uygulamalar, tutarsiz politikalar, dengesizlik
ve yetersiz kanitlara dayali karar ve uygulamalar da 6gretmenleri etik ikilemde birakabilmektedir (Dowd,
2012). Shapira-Lishchinsky (2011) 6gretmenlerin yapisal boyutta kisisel ihtiyaclari ile okul kurallarina
uyulmasi arasindaki ¢atismalarda, ¢abaya uygun odiller verilmesi ve okulda karar verme ile ilgili agik
kriterleri temsil eden okul standartlari konularinda ikilemler yasayabildiklerini belirtmektedir. Bununla
birlikte okula maddi finansman yaratma konusundaki etik ikilemler okul yoneticilerinde oldugu gibi
literattirden farkhlasmaktadir. Bunun nedeni olarak okul yoneticilerinin okula maddi finansman saglamak
icin 6gretmenlerden okul aidati toplamalarini ve kermes dizenlemelerini talep etmeleri gosterilebilir.
Ogretmenler boyle talepler karsisinda yasalarla mesleki etik anlayislari ve degerleri arasinda i¢ catisma
yasamakta ve etik ikilemde kalmaktadirlar.

Bu calismanin sonuglari st yonetimin talepleri ve kamu bilgi edinme portallarinin hem okul
midirlerinin hem de miidir yardimcilarinin politik boyutta etik ikilem yasamasina neden oldugunu
ortaya koymustur. Okul yoneticilerinin politik boyutta yasadiklari etik ikilemlere iliskin literatir
incelendiginde okul yéneticilerinin Uist diizey yoneticilerin kararlara tesir etmeye ¢alismalari ve Ust diizey
yoneticilerin veya vyakinlarin ayricalik istekleri karsisinda etik ikilem yasadiklari belirtilmektedir.
Catacutan ve de Guzman’in (2016) fakilte dekanlari Gizerinde gerceklestirdikleri arastirmanin sonuglari
dekanlarin politik boyutta takdir gliclerini kullanirken {iniversitenin Ust dlizey yetkililerinin kararlara tesir
etmeye calistiklari durumlarda ikilem yasadiklarina isaret etmektedir. S6z konusu bu ¢alismada da okul
mudurleri st yonetimden gelen bazi isteklerin degerleriyle ¢atisabildigini ve bazi lst diizey yoneticilerin
okuldaki slireglere miidahale girisimlerinin olabildigini ifade etmistir. Midir yardimcilari ise adres kayit
bolgesinde ikamet etmemesine karsin bazi 6grencilerin kaydinin okula alinmasi igin list yoneticilerden
taleplerin gelebildigini belirtmistir. Bununla birlikte madir yardimcilari bazi yarismalara katilmalari ve
yardim kampanyalarina katilmalari icin st yonetimin talepte bulundugunu ve bu durumun etik ilkem
yasamalarina neden olabildigini ifade etmistir. Buradan hareketle s6z konusu bu calismanin (st
yonetimin talepleri karsisinda yasanan etik ikilemeler noktasinda literatirle tutarli oldugu soylenebilir.
Bu calismanin kamu bilgi edinme portallarinin neden oldugu etik ikilemler konusundaki sonuglari
literatiirden ayrismaktadir. Tiirkiye’de CIMER, BIMER ve MEBIM kamu bilgi edinme portallari
bulunmaktadir. Okul yoneticileri bilgi edinme portallarinin amaci disinda kullanilarak bir sikayet hatti gibi
kullanildigini ve ilge milli egitim mudurliklerinin sikayetlerin dogrulugunu arastirmadan isleme aldigini
belirtmistir. Buradan hareketle kamu bilgi edinme portallarinin politik birer baski araci olarak kullanildigi
yorumu yapilabilir.

Arastirma sonuglari 6gretmenlerin politik boyutta st yonetimin talepleri ve 6gretmenleri arasindaki
gruplasmalar karsisinda politik etik ikilemler yasadiklarini gdstermistir. Ogretmenlerin politik boyutta
yasadiklari etik ikilemlere donik literatiir incelendiginde 6gretmenlerin etik disi uygulama konusundaki
yonetimsel baskilar, iltimas konusundaki baskilar, ¢cikar catismalari, gergeklerin yanhs beyani, 6grencilere
davranislar konusunda yonetimsel baskilar ve ders iceri konusunda velilerden gelen baskilar konusunda
etik ikilemler yasadiklarina isaret edilmektedir (Campbell, 2000; Dowd, 2012; Helton & Ray, 2009).
Campbell (2000) o6gretmenlerin politik boyutta meslektaslarindan 6grencilerin sinav notlarini

627



Onur ERDOGAN, Ferudun SEZGIN — Pegem Egitim ve Ogretim Dergisi, 10(2), 2020, 593-634

degistirmesi konusunda baski gérdiigliinde, 6grenci raporlari konusunda yonetimden baski gordigiinde,
Ogrencilerin basarisizliklarini  diger 06grencilerin 6nilinde bildirmesi konusunda yénetimden baski
gordiigiinde, okul yonetiminin bir girisimine karsi ¢iktigi halde velilerin 6niinde bunu desteklemek
zorunda kaldiginda ve ders igerigini degerli bulurken bu konuda velilerden sikayet aldigi durumlarda etik
ikilem yasadiklarina isaret etmektedir. Dowd (2012) ise Ogretmenlerin yasadiklari etik ikilemlerin
bazilarinin orgit ici veya disi baskilar ve glic micadeleleri gibi politik konulardan kaynaklandigini ve
ogretmenlerin en ¢ok yoneticilerin iltimas talepleri konusunda ikilem yasadiklarina isaret etmektedir.
Ogretmenlerin cikar catismalari ve gerceklerin yanlis beyani konularinda da politik etik ikilemler
yasayabildiklerini belirtmektedir. Bu ¢alismada literatiirle uyumlu sekilde 6gretmenler Ust yoneticilerin
kendi cocuklari veya baska 0Ogrenciler icin 6gretmenlerden not talebinde bulunabildiklerini ve bu
durumun etik ikilem yasamalarina neden oldugunu ifade etmistir. Bununla birlikte 6gretmenler okulda
o6gretmenler arasinda olusturulan gikar gruplarinin okuldaki birlikteligi ve diizeni olumsuz etkiledigini
belirtmistir.

Bu arastirmanin sonuglari sistemsel boyutta merkezi sinavlarin, yardimci yayinlarin, yasalar ve resmi
yazilarin, miufredatin, 0©gretmenlerin nobet gorevlerinin, okul mudirlerinin gorevlendiriime
sistemlerinin, mesleki gelisim olanaklarinin ve ikili egitimin okul mudirlerinin etik ikilem yasamasina
neden olduguna isaret etmektedir. Bununla birlikte midirlerle benzer sekilde merkezi sinavlarin ve
mufredatin, mudirlerden farkli olarak ziimre toplantilarinin mudir yardimcilarinin  etik ikilem
yasamasina neden oldugunu ortaya koymaktadir. Okul yoneticilerinin sistemsel boyutta yasadiklari etik
ikilemlere iliskin literatir incelendiginde birokratik denetimi sorgulamanin, standartlasmanin,
hiyerarsinin, yasalarin ve hesapverebilirligin okul yoneticilerinin etik ikilem yasamasina neden oldugu
belirtiimektedir (Catacutan & de Guzman, 2016; Marshall, 1992, Middlewood & Cardano, 2001; Rosano
et al., 2005). Marshall (1992) yoneticilerin burokratik denetimi sorgulamaktan, hiyerarsik otoriteden,
uzmanlasmadan ve standartlasmadan kaynakl etik ikilemler yasayabildiklerini belirtmektedir. S6z
konusu bu arastirmanin sonuglarina gore etik ikilem yaratan durumlardan biri olan mifredat
standartlasma baglaminda ele alinabilir. Tirk milli egitim sisteminde mifredat ve buna uygun ders
kitaplari MEB tarafindan hazirlanmakta veya hazirlatiilmakta ve okullara dagitilmaktadir. Okullar s6z
konusu bu mifredata gore standart bir 6gretim sireci izlemektedir. Bu baglamda bu arastirmanin
mifredat baglamindaki sonuclarinin literatiirle tutarli oldugu sdylenebilir. Catacutan ve de Guzman
(2016) sistemin sundugu yasalar ile ahlaki anlayisin catistigi durumlarda yoneticilerin etik ikilem
yasadigina isaret etmektedir. S6z konusu bu g¢alismanin sonuglari da yoneticilerin etik ikilem yasamasina
neden olabilen durumlardan birinin yasalar olduguna isaret etmektedir. Okul miidirleri bazi yasalarin ve
resmi yazilarin degerleriyle ¢atisabildigini belirtmistir.

Okullarda yoneticiler tarafindan yasanan baslica sistemsel etik ikilemlerden birinin ise
hesapverebilirlik baglaminda yasandigi belirtilmektedir. Yasal, biirokratik ve mesleki hesapverebilirligin
vani sira hesapverebilirlik baglaminda okullarin basarilarinin  degerlendiriimesinde kullanilan
standartlastiriimis sinavlarin etik ikilemlere neden oldugu belirtilmektedir. Okullarin ve dolayisiyla
yoneticilerin basarilarinin degerlendirilmesinde standartlastirilmis sinav sonuglarinin kullanilmasinin
suglayicihk yaratan bir yapi olarak gorilebilecegi ve bunun etik ikilemlere temel teskil eden deger
catismalarina neden olabilecegi ifade edilmektedir. Bununla birlikte basarinin degerlendiriimesinde
sadece test sonuglarina odaklanilmasi yoneticileri test sonuglarinda basariya goétiirecek durumlarla
degerlere veya ahlaki anlayisa uygun durumlar catistiginda etik ikilemlere siriikleyebilmektedir
(Middlewood & Cardano, 2001; Rosano et al., 2005). Bu arastirmanin sonuglari da paralel sekilde okul
yoneticilerinin sistemsel boyutta en ¢ok merkezi sinavlarla ilgili etik ikilem yasadiklarina isaret
etmektedir. Bu ¢alismada okul midirleri derslerde 6grencileri merkezi sinavlara hazirlamakla ¢ocuklari
miifredat dahilinde merkezi sinavlar disindaki konularda da gelistirmeye donik galismalara zaman
ayirmak konusunda etik ikilem yasadiklarini belirtmislerdir. Bununla birlikte okul mudirleri merkezi
sinavlarda basari gésteren okul middrleri igin herhangi bir 6dillendirmenin bulunmadigini buna karsin
merkezi sinavlardaki basarisizliklar karsisinda ¢esitli yaptirrmlar bulundugunu belirtmistir. Okul maddrleri
o6grencileri merkezi sinavlara hazirlama sirecinde deneme sinavi yapmalari gerektigini ancak bunun
yasak oldugunu ve bu durumun kendilerinde ikileme neden oldugunu ifade etmistir. Ayrica okul
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middirleri merkezi sinavlarin 6gretmenlere derslerin  dagitiimasi ve Ogretmenlerin  6grencileri
degerlendirme siireglerinde de etik ikilemlere neden oldugunu belirtmistir. Benzer sekilde mudir
yardimcilari da merkezi sinavlarin 6grencilere verilen notlar, firsat esitsizligi ve sekizinci siniflarin dersine
girecek o6gretmenlerin belirlenmesi olmak Uzere li¢ yolla etik ikilemlere neden olabildigine isaret
etmistir. Bu baglamda okul yodneticilerinin merkezi sinavlar konusunda yasadiklari etik ikilemlerin
literatdrle tutarh oldugu soylenebilir.

Sonuglar merkezi sinavlarin, mifredatin ve mesleki gelisim olanaklarinin 6gretmenlerin sistemsel
diizeyde etik ikilem yasamasina neden olduguna isaret etmistir. Yoneticilerden farkl olarak
O0gretmenlerde s6z konusu bu faktérler birden gok yoniyle 6gretmenleri etik ikilemde birakabilmektedir.
Merkezi sinavlar Ogretmenleri 6grencilere verilen notlar ve dersin islenisi yoniyle etik ikilemde
birakirken mufredat icerik ve yogunluk yoniiyle 6gretmenleri ikileme birakabilmektedir. Bununla birlikte
ogretmenler mesleki gelisim olanaklarinin hem hizmetici egitim yoni hem de lisanslistli egitim yonu
karsisinda etik ikilem yasayabilmektedir. Ogretmenlerin sistemsel diizeyde yasadiklari etik ikilemlere
iliskin literatir incelendiginde standartlastiriimis sinavlarin, yasalarin, politikalarin ve firsat esitliginin
o6gretmenlerin etik ikilem yasamasina neden olduguna isaret edilmektedir (Helton & Ray, 2006; Husu,
2001; Middlewood & Cardano, 2001). Middlewood ve Cardano (2001) 6gretmenlerin yasadiklari etik
ikilemlerin merkezi otorite tarafindan belirlenen politika ve yasalardan kaynaklanabildigini
belirtmektedir. Bununla birlikte sistemsel dizeyde yasanan etik ikilemlerde ©nemli bir pay
standartlastirilmis sinavlarin olusturduguna ve okullarda yoneticiler ve 6gretmenlerin basarilarinin
standartlastirilmis sinav sonuglarina gére belirlenmesinin sistemsel dizeyde etik ikilemlerin ortaya
cikmasina neden olduguna isaret etmektedir. S6z konusu bu ¢alismada da 6gretmenler mevcut sistemde
okul not ortalamasinin 6grenci agisindan énemli oldugunu ve 6zel 6gretim kurumlarinda 6grencilere hak
ettiklerinden daha yiiksek notlar verilebildigini iddia etmektedir. Ogretmenler bu durumun devlet
okullarinda 6grenim hayatina devam eden 6grenciler agisindan adaletsiz bir durum olusturduguna isaret
etmektedir. Bu baglamda 6gretmenler not agisindan adaleti saglamak istediklerini ancak bunun yanlis
oldugunu bildiklerini ve etik ikilem yasadiklarini belirtmistir. Buna ek olarak 6gretmenler 6zel 6gretim
kurumlarinda 8grenim hayatlarina devam eden &grencilerin yogun bir ingilizce egitimi aldiklarini bu
durumun da yine devlet okullari aleyhine bir adaletsizlik olusturdugunu ifade etmistir. Husu (2001) da
bezer sekilde firsat esitsizliginin 6gretmenleri etik ikilemde birakabildigine isaret etmektedir. S6z konusu
arastirmalardan yola cikarak 6gretmenlerin merkezi sinavlar ve buna bagl olarak firsat esitsizligi
konularinda yasadiklari etik ikilemlerin literatiirle uyumlu oldugu soylenebilir.

Ogretmenlerin sistemsel boyutta yasadiklari etik ikilemlere dénik literatiir incelendiginde bu
¢alismanin sonuglarindan farkl olarak geg¢mis arastirmalarda mifredatin bir etik ikilem nedeni olarak
ortaya ¢ikmadigi gorilmektedir. Bunun nedenin s6z konusu arastirmalarin yapildigi tlkelerde ulusal bir
mifredatin bulunmamasi buna karsin Turkiye’de ulusal bir mifredatin bulunmasi oldugu soylenebilir.
Yukarida bahsi gegen arastirmalar ABD ve Finlandiya’da gerceklestirilmistir. ABD’de ulusal veya eyalet
diizeyinde bir mifredat bulunmamaktadir (U.S. Department of Education, 2008). Benzer sekilde
Finlandiya’da da ulusal bir mifredat bulunmamaktadir. Finlandiya Ulusal Egitim Ajansi (Finnish National
Agency for Education) mifredatin hazirlanmasi igin temel bilesenleri belirlemektedir. Bu temel bilesenler
hedefleri, 6grenci degerlendirme ilkelerini, 6zel 6grenime ihtiya¢ duyan 6grencilerin egitimini, 6grenci
refahini ve egitim rehberligi hizmetlerini icermektedir. Okullar bu temel c¢ergceve baglaminda
mifredatlarini kendileri belirlemektedir (Finnish National Agency for Education, 2014). Mesleki gelisim
olanaklari konusunda ise 6gretmenler hizmetici egitimlerin mesleki gelisimlerine katki saglayacagini
distinmediklerini ve hizmetici egitim alacaklarin adaletsiz sekilde belirlendigini dlstndiklerini
belirtmistir. Ogretmenler lisansiistii egitimin ise kendilerine bir avantaj saglamadigini ifade etmistir.
Gincel durumda yiiksek lisans yapmis olan 6gretmenlere ylizde bes, doktora yapmis 6gretmenlere
ylizde on bes artirmh ek ders édenmektedir (MEB, 1998). Bunun disinda 6zlik haklari ve gorevde
yikselme baglaminda lisanlisti egitimin yasalarla belirlenmis kayda deger bir katkisinin olmadigi
soylenebilir.
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Bu arastirmanin sonuglarina goére okul muaddrlerinin gogunlugu etik ikilemlerin Gzerinde tam olarak
durduklarini belirtirken mudir yardimcilarinin ¢ogunlugu etik ikilemlerin tGzerinde kismen durduklarini
belirtmistir. Bagka bir anlatim ile okul muddrlerinin ¢ogunlugu etik ikilemleri tam olarak ¢cdzmeye
¢alismakta iken mudir yardimcilarinin gogunlugu etik ikilemleri baglangigta ¢6zmeye ¢alismakta ancak
¢6zUm getiremeyeceklerini disliindikleri noktada ¢6ziim adina gaba sarf etmeyi birakmaktadir. Roche’ye
(1997) gore okul mudurleri etik ikilemlerle karsilastiklarinda kaginma, ahlakiligi askiya alma, yaratici
itaatsizlik ve kisisel ahlaki anlayislarina gore karar verme stratejilerini izleyebilmektedir. Okul
middrlerinin genel olarak ortaya cikabilecek sonuglardan bagimsiz bir sekilde ahlaki durus sergilemeye
ve adil bir ¢6zim aramaya hazir gériinmekle birlikte yaygin olarak bu ahlaki durus gegici olmaktadir. Okul
mudurlerinin ¢ogunlugu bilerek veya bilmeyerek etik ikilemlerin igerdigi rasyonel otesi deger
¢atismalarindan kaginarak pratik ¢ézimler liretmek amaciyla sonug¢ odakli veya siire¢ odakh ¢ézim
stratejileri kullanmaktadir. Middr yardimcilari yapisal, politik ve sistemsel etik ikilemlerde toplamda tam
¢6zimden ziyade kismen ¢6zim, kaginma veya devretme stratejilerini kullanmistir. Bunun nedeninin
Tirk milli egitim sisteminde mudir yardimcilarinin yetkilerinin géreli olarak oldukga sinirli olmasi oldugu
sodylenebilir. Mudir yardimcilari etik ikilemlerde olayi dogrudan okul miidiiriine devredebilmekte ya da
midirin ¢ozmesi icin etik ikilemin ¢oziimiine doniik ¢aba sarf etmeyi birakabilmektedir. Terrazas-
Wells’in (2006) arastirma sonuglari okul midurlerinin etik ikilemlerle karsilastiklarinda 6grencilerin ve
¢alisanlarin ¢ikarina olan kararlari aldiklarina isaret etmektedir. Sprouse’ye (2010) gbre yoneticiler
yapisal boyutta tercih edilen ¢dziim okul yénetim kurulu tarafindan direnisle karsilanirsa veya okul
toplulugunun beklentileri veya normlari ile tutarli olmazsa ya uzlasma aramakta ve yeniden pozisyon
almakta ya da hicbir sey yapmamaktadirlar. S6z konusu bu arastirmanin sonuglari da benzer sekilde okul
middrlerinin yapisal etik ikilemlerde kismen ¢6ziim veya kaginmayi tercih ettiklerine isaret etmektedir.
Okul mudirleri ve mudir yardimcilari 6gretmenler kurulunda direnisle karsilasan kararlarda 6ncelikle
ogretmenleri ikna etmeye galismakta ikna edemedikleri durumda ise genellikle etik ikilemi ¢cozmemeyi
tercih etmektedir.

Sprouse’ye (2010) gore yoneticiler kabul edilmis normlar ve beklentilerle gatisan bir yasa veya
politika ile karsilastiklarinda éncelikle durumu anlamaya ve hissetmeye calismaktadirlar. Gergekleri ayirt
etmeye eger mimkinse coklu kaynaklari degerlendirmeye calismaktadirlar. Bununla birlikte diger
insanlarin gorislerine de basvurmakta ve olasi ¢oziimler hakkinda dislinmektedirler. Terrazas-Wells’in
(2006) arastirma sonuglarina gore ise mudurler etik kararlarina yon vermesi icin meslektaslarindan goérus
almakta, Ust yoneticilerin tavsiyeleri, yasalar ve politikalar gibi cesitli kaynaklara glivenmektedirler. Bahsi
gecen arastirma sonuglari ile tutarli sekilde bu arastirmanin sonuglari da okul mudirlerinin ve muidir
yardimcilarinin etik ikilemlerin ¢6zim sirecinde genellikle diyalog ve goris alma stratejilerini
kullandiklarina isaret etmektedir. Okul yoneticileri etik ikilemlerle karsilastiklarinda genellikle ilgili
kisilerle diyalog kurduklarini ve ilgili alanda kendilerinden daha uzman, yetkili veya yetkin gordikleri
kisilerden goris aldiklarini belirtmistir.

S6z konusu bu arastirmanin sonuglari 6gretmenlerin etik ikilemlerle karsilastiklarinda genellikle tam
¢6ziim ve kismen ¢dziim stratejilerini izlediklerine isaret etmektedir. Ogretmenler politik ve sistemsel
ikilemlerde daha ¢ok ikilemin lizerinde tam olarak dururken yapisal ikilemlerde tam ¢6ziimiin yaninda
kismen ¢o6ziim stratejisini de tercih etmektedir. Davranissal etik ikilemlerde ise 6gretmenler genellikle
kismen ¢6ziim, kaginma ve devretme stratejilerini tercih etmektedir. Ogretmenler davranissal ikilemleri
daha ¢ok ¢oziimsliz birakmalarinin nedeninin diger 6gretmenleri uyarma konusunda kendilerini yetkili
gormemeleri oldugunu belirtmistir. Maslovaty’ye (2000) gore 6gretmenler etik ikilemlerle bas etmede
sonuca donik olarak ikilemin tam olarak Uzerinde durmak, ikilemin kismen lzerinde durmak, ikilemi
okulda bagka bir yetkiliye devretmek ve tek tarafli karar verme stratejilerini kullanmaktadirlar. Husu’ya
(2001) gore 6gretmenler 6gretmen-veli ¢catismasindan kaynakli etik ikilemlerde genellikle goériisme, gizli
gorisme, akademik rehberlik, istisare, gozlem ve davranis kontrolii stratejilerinden faydalanmaktadir.
Bununla birlikte 6gretmenlerin en ¢ok diger 6gretmenlerle catismalarindan kaynakli etik ikilemleri
cozmekte zorlandiklari ve bu ikilemlerde istisare, sorunla yizlesme ve ikilemi tGglinci bir tarafla istisare
etme stratejilerinden faydalandiklari belirtiimektedir. Ogretmenler okul toplulugu yani okulun kiltiirel
ozellikleriyle yasadiklari etik ikilemlerde ise genellikle farkli uygulamalarin denenmesi, istisare, taviz
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verme ve gorisme stratejilerini kullanmaktadir. Paralel sekilde bu arastirmada da 6gretmenler
davranissal etik ikilemleri genellikle ¢d6ziimsiiz birakmayi tercih etmistir. Kieltyka-Gajewski’ye (2012) gére
ise 6gretmenler etik ikilemleri genellikle ¢dzimsuz birakmaktadir.

Bu arastirmanin sonuglari etik ikilemlerin ¢dziim siirecinde 6gretmenlerin genellikle diyalog ve gorus
alma stratejilerini kullandiklarina isaret etmektedir. Ogretmenler diyalog ve gériis alma stratejilerini
daha ¢ok davranissal ve yapisal etik ikilemlerde kullanirken politik etik ikilemlerde daha ¢ok tek tarafl
karar stratejisini tercih etmektedir. Literatiirde de &gretmenlerin etik ikilemler karsisinda
meslektaslarina danistiklari belirtiimektedir (Bigbee, 2011). Benzer sekilde Maslovaty (2000)
O0gretmenlerin etik ikilemlerin ¢6zlim sirecinde diyalog, olayi veliye devretme ve kaginma stratejilerini
kullandiklarini belirtmistir. Bu baglamda 6gretmenlerin kullandiklari diyalog ve goriis alma stratejileri
baglaminda literatiirle tutarli oldugu sdylenebilir.

Etik ikilem yasamanin kiside olumsuz duygulari da beraberinde getirdigi soéylenebilir. Okullarda
yoneticiler ve 6gretmenler etik ikilem yasadiklari durumlarda ya yasalara aykiri davranis géstermek ya da
degerlerine aykiri davranis gostermek durumunda kalabilmektedir. Her iki durumun da istenmeyen
durumlar oldugu ileri sirilebilir. Bu noktada egitimde politika yapicilarin ve uygulayicilarin etik
ikilemlerin O6nlenmesi ve etkin ¢6zimi baglaminda gerekli tedbirleri almasinin faydali olacagi
soylenebilir. MEB tarafindan o6gretmenlik meslegi ve okul vyoéneticiligi igin etik standartlarin
belirlenmesinin ve bu etik standartlarin 6gretmenlere ve yoneticilere saghkli bir sekilde aktarilmasinin,
kamu okullarina pratik sekilde kullanilabilir bir bitge ayrilmasinin, mevzuatin agik, anlasilir ve istikrarl
hale getirilmesinin, 6zel 6gretim kurumlarinda yapilan denetimlerin daha acik bir sekilde paydaslarla
paylasilmasinin, okul yoneticilerine 6gretmenlere izin yetkisi verilmesinin, mesleki gelisimin somut
sekilde tesvik edilmesinin ve yonetici gorevlendirmelerinde somut kriterler kullaniimasinin
saglanmasinin faydali olacagi séylenebilir. Bununla birlikte okul yoneticilerinin adaletsiz uygulamalari ve
okulda kararlarin alinma bigimi 6gretmenleri etik ikilemde birakabilmektedir. Bu baglamda okul
yoneticilerine okuldaki kurullari daha etkin kullanarak kararlari bu mekanizmalar yoluyla demokratik
sekilde ya da en azindan makul katilim diizeyinde almalari dnerilmektedir.

Aciklayici desende tasarlanan bu calisma ortaokul diizeyinde gergeklestirilmistir. Tirk egitim
sisteminde okul Oncesi, ilkogretim ve ortadgretim kurumlari farkli amag¢ ve onceliklere sahip
olduklarindan egitim kademeleri arasinda yasanan etik ikilemlerin farkhhklar gosterebilecegi yorumu
yapilabilir. Buradan hareketle etik ikilemlere donik olarak farkli egitim kademelerinde yapilacak
aciklayici desende calismalarin egitim yonetimi literatlriine katki saglayacagl soylenebilir. Okul
yoneticilerinin ve 6gretmenlerin etik ikilem yasamasinin bazi psikolojik sonuglari olabilir. Etik ikilemler ile
cesitli psikolojik degiskenlerin iliskisini ele alacak ¢alismalarin literatlre katki saglayacagi sdylenebilir.
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