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Introduction

Values are the factors that direct people's behaviour and have important effects on the formation of
people's lifestyles (Yel, & Aladag, 2015). Values are our choices that affect our way of life, determine our
goals, affect our decisions, reflect our beliefs, and form our principles (Aktepe, & Yel, 2009). Values, also
defined as thoughts that shape our lives (Doganay, 2012), are the beliefs and thoughts that indicate the
stance and attitude of individuals towards any phenomenon or event (Yesil, & Aydin, 2007).

Values education, which involves helping individuals in the process of determining values (Naylor, &
Diem, 1987), is important in terms of bringing people together in a common understanding of value
(Sucu, 2012). It would be wrong to consider values education which should be given under formal
education and which contributes to the character development and socialization of individuals
(Gultekin, 2007) as a simple part of formal education (Dilmag, 1999). In order to support the positive
character traits of individuals, values should be gained in formal education institutions as planned
(Cengelci, 2011). Since upbringing and gaining certain values begin in the family and continue in school
for individuals, the transference of certain values to individuals, especially starting from elementary
school, is among the most important tasks of the education systems (Aladag, 2009).

Teachers, who define the value of patriotism as one of the primary values that students should
acquire, believe that social values should be given to children from an early age (Kus, & Aksu, 2017).
While gaining patriotism value, the examination of the lives of heroes who contributed to the writing of
Turkish history will contribute to the recognition of the importance of patriotism and the effectiveness
of its teaching.

Patriotism can be defined as an instinctive feeling, a manifestation of positive feelings that each
person has for where he was born and raised (Canci, 2008). Patriotism, which is one of the most
important values that should be gained to people for its unifying aspect, can be described as a social
value that integrates the society, culture and cultural environments of human beings (Ergen, 2006).
According to Hegel (2004), patriotism is the tendency to make sacrifices, to do big things or to love the
homeland in daily work and in usual situations and conditions (cite in: Yazici &Yazici, 2010).

Patriotism is a strong commitment to one's country and a high level of love for the country's honour
(Huddy, & Khatib, 2007). Patriotism is also used in terms of being ready to defend the honor of the
country, praising martyrs for their country and commemorating those who strive for the freedom of
their country. Yildirim (2006) defines patriotism as self-awareness of a person, awareness that s/he has
of his/her family, environment, profession, institution, country, citizens and as finding them meaningful
and valuable while Elban (2015) associates patriotism with the concepts of national pride, national
identity, love of country, love of nation. Patriotism can also be defined as being aware of and fulfilling
responsibilities towards the land and nation.

Individuals having patriotism value are expected to know and use their rights, to fulfil their
responsibilities, to be sensitive to world and country problems, animals and natural heritage, to produce
solutions, to protect historical heritage and to adopt social values (Avci, ibret & Avci, 2017). Thanks to
patriotism, which provides social order and continuity, individuals learns social roles and they adapt to
society and socialize (Avci, 2015).

The fact that patriotism is an important value makes it important for individuals to have an attitude
towards loving their homeland. Because, attitudes are persistent and unchanging beliefs, emotions and
tendencies that cause us to behave in the same way towards a certain person, object, event or
organization (Gunes, 2015). Having a significant effect on learning, attitude is a mental, affective and
psychomotor response that a person creates based on their experience and knowledge about
themselves or any social object around them (Baysal, 1981). Attitudes that are not directly observed but
are learned by meaningful behaviours can be defined as part of the acquired personality traits of the
individual (Morgan, 2015).
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Teaching of Values

Although there is a consensus among scientists on the necessity to continue values education in
formal instructional activities, there are different opinions about what to be transferred to whom and
how in values education (Harris, 1991). In values education, as it is not possible to talk about methods,
techniques or processes that can be applied universally throughout the world (Taylor, 1996), what is
important here is not whether schools will transfer values, but what values will be transferred and by
which methods and techniques this transfer will be carried out (Lickona, 1996). One of the issues that all
educators agree on is that the method and technique applied have a decisive effect on the achievement
of educational objectives. This consensus reveals the importance of method(s) to be used in the process
of adding value to individuals. Generally, educational games technique, presentation and narration
technique, story method, invention method, question-answer method, drama method, method of
teaching by analysis, scenario teaching method, role play method, demonstration technique,
brainstorming technique, computer assisted instruction method, simulation method and discussion
method are used (Akto, & Akto, 2017).

Biography, defined as personal background and life story (TDK, 2011), is a literary type that examines
the lives of individuals who are renowned for their lives and actions based on documents (Oguzkan,
2001). Biography is a literature type in which growing up style, events, social activities, emotions,
thoughts and works of people who have played important roles in the development and change of
societies in different fields are treated and narrated (Agca, 1999). In terms of educational sciences,
biography can be defined as a method of examining and ordering historical subjects for educational
purposes by using important people who are famous in society with their thoughts and actions (Oncill,
2000).

One of the teaching materials that can be used in teaching values is biographies (Karagézoglu, 2018).
Being applied to the process of giving character education and adding value to young people (Oguzkan,
2001), biographies are an educational material that can have significant effects on individuals when
used at the right place and time and can be evaluated as a teaching tool that contributes to the
development of perception skills of history, change and continuity (Er, & Sahin, 2012). Biographies, that
tell about struggles of others, problems they faced and successes they had, enable children to admire
and love great people, to integrate with them and help them to learn about the rules, values, customs
and traditions of the society in which biographical people lived (Kaymakgi, & Er, 2015). The use of
biographies as a teaching material can contribute to the acquisition of knowledge, skills and human
values in many areas.

Purpose and Importance of the Study

In this study, biographies of Halide Edip, Miinevver Saime, Kara Fatma, Nene Hatun, Serife Baci,
Tayyar Rahmiye, Gordesli Makbule, Kilavuz Hatice, Binbasi Ayse, Nezahat Onbasi, Elif Bacli and Halime
Cavus were used. The War of Independence was won with the sense of unity that was integrated with
the courage and patriotism of the whole nation whether men, women, young, old or children. Anatolian
women supported the National Struggle in different ways. While some women tried to spread the spirit
of National Struggle to Anatolia by organizing rallies, some women were organized by establishing
societies.

While some women supported the struggle by carrying ammunition, providing food, drinks and
treating wounded soldiers, others supported the liberation of the country by taking part in the war itself
(Saricoban, 2017). During the National Struggle period, Turkish women helped to keep the Nationalist
Forces in hiding or to move to Anatolia and took active part in logistics and military missions apart from
carrying out tasks such as health, education, intelligence and organizing rallies (Altinkaynak, 2004). In
the War of Independence, the heroic Turkish woman, who stood shoulder to shoulder with her man,
made important contributions to the defeat of the enemy and to the salvation of the country by
producing and carrying bullets behind the front, treating wounded soldiers, manufacturing weapons and
clothing. The patriotic spirit of Turkish women who played an important role in winning the War of
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Independence with the spirit of solidarity and struggle in the front and behind the front will enable
children to discover and develop the patriotic feeling that exists in them through empathy (Karagézoglu,
2018).

When the related literature is reviewed, it is observed that there is not much experimental work on
the use of biographies in the process of adding value. It is seen that the literature encompasses studies
related to how to design a biography-based values education (Caliskan, & Ontas, 2018), how biography
should be used in social studies (Oztiirk, Sevgi, & Otluoglu, 2014), biography, types of biography, and the
relationship between social studies and biography (Kaymakgi, & Er, 2015), where, how and in what way
to use biography method (Er, 2009; Kaya, 2011; Simsek, 2009), and the effect of the use of biography on
the academic achievement and attitudes of the students in social studies course (Erdem, 2010;
Gengtlrk, 2005; Orug, & Erdem, 2010; Tekgdz, 2005; Top, 2009). In these studies, it is seen that the
focus was on the use of biography in social studies and history courses, the basic information about
biography and the relationship that biography has with social studies and history courses were mainly
discussed, the relationship among biography, academic achievement and students' attitudes towards
lessons was examined in some practical studies based on teachers' and students' views. This shows that
there is a need for an up-to-date study that empirically demonstrates the effect of biography on
teaching value in general and on teaching patriotism value in particular.

It is considered that this study is important as it will lead to the ideal of good people, good citizens
and good society by conducting values education as more effectively and productively and demonstrate
the effective usability of biography in education-teaching process in general, values education in
particular, and especially in teaching the value of patriotism. In addition, this work is thought to be
original and important in terms of drawing attention to the Turkish women who have been subjected to
violence recently, but who served as an important helper behind the front during the National Struggle,
as a fearless warrior and brave commander on the front.

The aim of this study is to determine the effect of biography-based values education on the attitudes
of 4th grade students towards the value of patriotism. For this purpose, answers were sought to the
following questions:

1. Is there a significant difference concerning attitudes towards patriotism value between students in
the experimental group in which biography-based values education was implemented and those in
the control group in which biography-based values education was not used according to the pretest
and posttest measurements?

2. Is there a significant difference concerning attitudes towards patriotism value between students in
the experimental group in which biography-based values education was implemented and those in
the control group in which biography-based values education was not used according to the
variables of gender, parental education level and family income level based on the pretest and
posttest measurements?

3. What are the opinions of the classroom teacher and parents regarding the attitudes of the students
in the experimental group towards patriotism value?

4. What are the opinions of the experimental group students related to the application of biography-
based values education?

Method
Research Design

In this study, a semi-experimental model with pretest-posttest control group was used to determine
whether there was a significant difference concerning attitudes towards patriotism value between
students in the experimental group in which biography-based values education was applied and those in
the control group in which biography-based values education was not implemented. The semi-
experimental model with pretest-posttest control group is a powerful, complex design that provides
significant statistical support to the research in order to reveal the effect of the experimental process on
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dependent variable and allows interpretation of findings in a cause-effect relationship (Blyukoztirk,
2016). In the trial model with pretest-posttest control group, a comparison is made definitely and there
is an attempt to reveal how and to what extent dependent variables are affected in a controlled manner
(Karasar, 2017).

In this study, in addition to quantitative research techniques in which comparisons are made based
on statistical data, qualitative research techniques were used in order to get more detailed information
from the participants, benefit from the experiences of the participants, understand their emotions,
thoughts and ideas and diversify data sources and data collection methods. According to Yildirim and
Simsek (2016), diversification is an effort to increase the credibility of the results by using different data
sources, different data collection and analysis methods.

Participants

Since the main axis of the study is the value of patriotism included in the 4th grade social studies
program, the study group consists of 4B and 4D classes in a primary school located in Altinordu, Ordu. In
the selection of this school for research, following issues were effective: teachers' and school
administrators' predisposition towards scientific studies, the socio-economic structure of the school,
teacher, student and parent profile reflecting the general structure of the district, and the school's
physical and technological opportunities being more suitable for scientific studies than other schools. In
the study, 4B and 4D classes were chosen because of the existence of many common aspects (number,
gender, parental education level, parental monthly income, academic achievement levels, etc.).

In the study, the snowball sampling, one of the purposeful sampling methods, was used to
determine parents to be interviewed. Six parents to be interviewed were determined by directing the
researchers to each other on the basis of questions asked by Patton (2014) as “Who knows best about
this subject? Who do you recommend me to interview?” Criterion sampling, one of the purposeful
sampling methods, was used to determine students to be interviewed. The criterion sampling method,
which is defined as the study of all situations that meet predetermined criteria (Yildirm, & Simsek,
2016), is to form the sample from individuals, events, objects or situations with the qualifications
identified in relation to the problem (Blyilkoztirk, Akglin, Karadeniz, Demirel, & Cakmak, 2018). Parents
being selected for interview were determined as selection criteria for their children in the research and
six children of the previously determined six parents were interviewed. The real names of the
participants were not used for ethical reasons, and thus names were coded as Teacher, Student 1,
Student 2..., Parent 1, Parent 2.

There were 28 students in the experimental group and 27 students in the control group. 14 (50.00%)
of the students in the experimental group were girls and 14 (50.00%) were boys whereas, in the control
group, 14 (51.85%) were girls and 13 (48.15%) were boys. Therefore, the experimental and control
group students were formed as equal in terms of both gender and general size.

The education level of the mother of 7 students in the experimental group was primary school while
it was secondary school, high school, and university for the mother of 7, 9 and 5, respectively. The
education level of the father of 3 students in the experimental group was primary school while it was
secondary school, high school, and university for the father of 8, 9 and 8, respectively. The education
level of the mother of 8 students in the control group was primary school while it was secondary school,
high school, and university for the mother of 8, 7 and 4, respectively. The education level of the father of
4 students in the same control group was primary school while it was secondary school, high school, and
university for the father of 9, 8 and 6, respectively. Therefore, both mothers and fathers of the
experimental and control group students have similarities in terms of education level. The parental
monthly income of 5 of the students in the experimental group was less than 3000 TL while it was
between 3001-5000 TL and more than 5000 TL for 14 and 9 students, respectively. In the control group,
the monthly income of 5 families was less than 3000 TL, while it was between 3001-5000 TL and more
than 5000 TL for 15 and 7 students, respectively. Therefore, the parental monthly income of the families
of experimental and control group students is in the range of 3001-5000 TL.
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When the year-end scores of the students in the experimental and control groups obtained from the
e-school system of the Ministry of Education were compared, it was seen that the grade point average
of the students in the experimental group was 93.97, and that of the students in the control group in all
courses was 94.26. Therefore, it can be said that the groups were very close to each other in terms of
the year-end average of all courses. Since the Biography-Based Values Education application was
conducted within the scope of 4th grade social studies course, the year-end average of the students in
this course was compared, and the results are presented in Table 1.

Table 1.

Year-end Average of Experimental and Control Group Students in Social Studies Course.1

Groups n X Sd df t p
Experimental Group 28 92.10 2.24 61 .28 71
Control Group 27 92.26 2.44

Table 1 shows that there is no statistically significant difference at .05 confidence level between the
year-end average (X= 92.10) of the experimental group and that of the control group (x¥=92.26)
(ti60=-28, p>.05). The results of the pretests conducted before the application in order to determine the
attitudes of the groups towards patriotism value are given in Table 2.

Table 2.
Pretest Scores of the Experimental and Control Groups related to the Value of Patriotism.
t test
Pretest Groups n X Sd Sh, t df P
Test Total Experimental 28 101.08 6.19 1.15 -.40 61 .62

Control 27 100.19 5.90 1.04

Table 2 demonstrates that, as a result of the independent group t test, there is no statistically
significant difference between the scores of attitude towards the patriotism value of the experimental
group students (¥=101.08) and those of the control group students (X=100.19) (tg)=-.40, p>.05).

Research Process

Preparations, projections, and applications made during the research process are explained below:
Care was taken to ensure that the experimental and control groups were balanced in terms of number,
gender, family income, parental education level, academic achievement and attitudes towards the value
of patriotism. Patriotism Attitude Scale, and Teacher, Student and Parent Interview Forms were
developed by the researchers.

Biographies related to biography-based values education were prepared by the researchers. In this
study, biographies of Halide Edip, Miinevver Saime, Kara Fatma, Nene Hatun, Serife Baci, Tayyar
Rahmiye, Gordesli Makbule, Kilavuz Hatice, Binbasi Ayse, Nezahat Onbasi, Elif Baci and Halime Cavus as
women heroes of the national struggle, and particularly sections related to the value of patriotism, were
used. Halide Edip made fierce speeches during the rallies held and ensured the participation of the
people in the national struggle; she also fought on the fronts for a long time (Caka, 1948). Miinevver
Saime took part in the western front and showed significant success especially on the front and
intelligence works (Kirkpinar, 2001). Kara Fatma, who fought against the Armenians in the Caucasian
front, also participated in the battles of Sakarya and the High-Command (Tansel, 1991). Nene Hatun
fought heroically with Russian soldiers in Aziziye Bastion in 1877 (Misirlioglu, 1994). Serife Baci is a
female hero who froze to death on her moose even though she had a few months old baby wrapped
around the carriage while carrying the ammunition she loaded from inebolu to the front in December
1921 (Eski, 2008).

Tayyar Rahmiye participated in the war with French forces around Hasanbeyli in February 1920 with
her detachment (Tansel, 1988). Gordesli Makbule, who organized a gang with her husband in 1921,
joined the national struggle with her husband, although she was newly married (Tansel, 1988). Kilavuz
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Hatice, who took part in the struggle against the French in Adana and its region in 1920 and participated
in the militia forces, guided the French forces into the fire line of the Turks by misguiding them and
caused the French soldiers to be captured (Kirkpinar, 2001). Binbasi (Major) Ayse participated in the
movement to resist the invasion of Izmir on 15 May 1919 with a gun. She fought the Greeks in Salihli
and joined the Great Offensive (Aslan, 2006). Nezahat Onbasi, who joined World War | with her father
when she was eight years old, was given the rank of Corporal at the age of 12 (Tarakgi, 2008). Elif Baci is
a heroic woman who disguised as a man and tried to get materials collected from villages to the military
and who lost her child for this cause (Kapusuzoglu, 2011). Halime Cavus, who joined the national
struggle at the age of 12-14, fought side by side with soldiers, hiding that she was a woman, carried
ammunition to the Sakarya front and never took off her sergeant outfit (Cavdar, 2015).

Biographies were prepared in a format close to the genre of biographical novel in terms of fiction
and presentation styles. Biographical novels are biographies prepared with a literary expression by
adding information and documents apart from the author's own feelings, thoughts, and interpretations
(Kaymakgl & Er, 2015). In these biographies, psychological and physical characteristics, attitudes and
behaviours, emotions, thoughts, and reactions are given in detail while presenting slices of the hero's
life (Cetin, 2010). Biographies were developed to add the value of patriotism and sub-dimensions of this
value, and for this purpose, biographies of individuals were presented not with a chronological simplicity
but in interesting sections that would add the targeted value.

Before the experimental procedure, the Patriotism Attitude Scale was applied to the experimental
and control groups as a pretest. In the experimental group, biography-based values education was
conducted for the purposes of the research while in the control group, values education was conducted
within the framework of the current social studies curriculum. This study was conducted in 2018-2019
academic year. The experimental application was carried out for a total of 12 weeks and 36 lessons. 3
lessons were given per week and each lesson was planned as 40 minutes. Social studies course program,
some of which could not be processed due to experimental study was planned to be compensated
during free activities. The Patriotism Attitude Scale, which was previously applied as a pretest, was re-
applied to the experimental and control groups as a posttest after the application was completed.
Interviews were conducted with the experimental group students, parents of these students and the
teacher of the class.

Data Collection Tools

Patriotism Attitude Scale: The attitude scale was developed based on the steps of creating attitude
items, obtaining expert opinions, pretesting, main application, validity study, factor analysis and
reliability calculation (Karasar, 2017; Tezbasaran, 2008). After reviewing the literature and interviewing
field experts, a pool of 85 items, 42 positive and 43 negative items, was created regarding the values of
patriotism. A 5-point Likert-type attitude scale was used. Responses were coded as “strongly disagree”,

“disagree”, “neither disagree nor agree”, “agree” and “strongly agree”. The actual application of the
scale after the pretest was conducted on a total of 454 students, 213 girls and 241 boys.

The skewness coefficient of the scale was found as .-55, the kurtosis value as .21, the mean value as
151.24, and the median value as 145.00. In Kolmogorov-Simirnov test, K-S value was found as .07. Since
this value is greater than .05, it can be said that the scores show normal distribution (Blylkoztirk,
2016). In order to determine the degree of discrimination of each item in the scale, the significance level
of the difference between the item scores of the upper 27.00% and lower 27.00% groups was examined
according to the scale scores. As a result of the Pearson Product Moment Correlation analysis made for
that purpose, the relationship between all items and the total score was statistically significant at p <.05
level. The item analysis was applied to the scale based on the difference between the upper and lower
group averages and it was found that the t-values showing the item discrimination coefficients ranged
between -3.17 and 21.10 and therefore the item-remaining, item-total and item-discrimination indexes
of the items in the scale were statistically significant at .01 level.
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Exploratory and confirmatory factor analyses were conducted related to the scale. As a result of the
factor analysis, four factors with eigenvalues greater than 1 were determined and the variance
explanation ratios of these four factors explaining 87.32% of the total variance were 37.15%, 24.10%,
16.05% and 10.02% respectively. As a result of the exploratory factor analysis, the 4 main factors were
subjected to axis rotation, and the factor load values of the scale varied between .82 and .45 as a result
of varimax rotation processing. It was observed that the final scale was formed of 25 items, 13 positive
and 12 negative items under 4 factors: sacrifice subdimension with 7 items in the first factor, loyalty
subdimension with 6 items in the second factor, love subdimension with 7 items in the third factor,
martyrdom subdimension with 5 items in the fourth factor.

As a result of confirmatory factor analysis, CFI (Comparative Fit Index) value was calculated as .92,
NFI (Normed Fit Index) value as .89, GFI (Goodness of Fit Index) value as .90, AGFI (Adjusted Goodness of
Fit Index) value as .91, RMSR (Root Mean Square Residual) value as .03, and RMSEA (Root Mean Square
Error of Approximation) value as .05, and besides, all relationships between the items and the factors
were found to be statistically significant (p <.01). Since these calculated parameters are within
acceptable limits and confirm the factor structure of the scale (Cokluk, Sekercioglu & Blylkoztirk, 2016;
Schermelleh-Engel & Moosbrugger, 2003), It can be said that the model is in good agreement with the
data.

In order to determine the reliability of the scale, Cronbach's alpha reliability coefficients of the
subdimensions and the whole scale were examined. Accordingly, the reliability coefficient for the first
factor (sacrifice) was .89, for the second factor (loyalty) was .83, for the third factor (love) was .80 and
for the fourth factor (martyrdom) was .76. Cronbach's alpha reliability coefficient of the whole scale was
calculated as .91. It can be said that this calculated value is a high value for the reliability of the scale
(Buytikoztirk, 2016; Tavsancil, 2014).

Interview forms: Researchers developed a teacher interview form to determine the opinions of the
classroom teacher regarding the attitudes of the experimental group students to whom biography-
based values education was applied, a parent interview form to determine the parents' opinions, and a
student interview form to determine the students' opinions about the application. Interview forms were
composed of semi-structured open-ended questions. According to Yildirrm and Simsek (2016), semi-
structured interview forms consist of certain questions and participants answer these questions at will
and express their personal thoughts clearly.

Interviews were planned by taking into consideration the dimensions of the interview form
preparation, testing the form, setting the interviews in terms of time and place, and conducting the
interviews (Yildirnm, & Simsek, 2016). The draft of the interview, which was formed by taking the
opinions of 2 lecturers who are experts in the subject, was tried on 2 parents, 3 teachers and 45
students who had similar characteristics but were not included in the sample. Problems encountered
were solved.

Data Collection

Quantitative and qualitative research techniques were used to collect data. Attitude scale was used
as quantitative data collection tool while interview forms were used as qualitative data collection tool.
All data collection tools were developed by the researchers. Following the completion of the
experimental study, quantitative data were collected by reapplying the attitude scale which was
previously used as pretest.

During the interviews, from the beginning of the biography-based values education to the day of the
interview, questions were asked to the teacher and to the parents about changes in the attitudes of the
students related to patriotism values and how they found the application. The students were asked
questions related to what they thought about their studies in the context of the implementation of
biography-based values education, whether the application created a change in their attitudes in terms
of patriotic values, whether they liked the application, and where and how they thought values
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education should be done. The interviews, which lasted approximately 15 minutes each, carried out in a
room reserved for this purpose in the school, and after taking permission, the voice recordings of the
participants were made along with note-taking.

Data Analysis

Quantitative data analysis: In the analysis of quantitative data, arithmetic mean, frequency,
independent group t-test, Kruskal-Wallis H test, and Mann-Whitney U test were used. In this
experimental study, independent group t-test was used since the main goal was to provide training for
the same content with two different applications in two groups determined impartially and to evaluate
the effectiveness between the two applications as a result of the research (Bliylkoztirk, 2016). While
Kruskal-Wallis H test was used for the variables of parental education level and parental income level,
which had fewer subjects and did not meet the assumption of normality, Mann-Whitney U test was
used for gender variable.

Qualitative data analysis: In the research, a descriptive analysis approach was preferred in the
analysis of qualitative data obtained through interviews. In the descriptive analysis approach, data are
summarized and interpreted according to interview questions and direct quotations are made from the
opinions of interviewees (Yildirim, & Simsek, 2016). The reliability of the data obtained from the study
was performed through participant confirmation, peer review and intercoder reliability processes
(Boyatzis, 1998; Cresswell, 2013; Lincoln, & Guba, 1985; Miles, Huberman, & Saldana, 2018); and the
validity and reliability of the qualitative dimension of the research were tested in the light of credibility,
transferability, consistency and validity criteria (Yildirim, & Simsek, 2016).

In order to ensure the reliability of the interviews, the audio recordings of the interviews were
analysed at two different times and the agreement percentage in both analyses was determined as .90.
In addition, since the involvement of a peer expert in the research process allows for a more
comprehensive data analysis (Lincoln, & Guba, 1985), a faculty member took part as co-expert in the
research, and the texts containing the views of the participants were examined separately by both
researchers and co-experts along with productive discussions. In order to ensure the reliability of
multiple coders in the research, in addition to the researchers, a teacher who had a doctorate in the
field of measurement and evaluation in education was assigned as a coder.

The written texts prepared by the researchers and other coders for the analysis and classification of
the participants' responses were examined and compared, and 88.00% consistency/agreement was
determined in the comparison. As taking verbal speeches converted into written texts back to their
owners and working on them strengthens the accuracy and validity of the data (Silverman, 2006), voice
recordings converted into written texts and notes taken by the researchers were checked by the class
teacher, the parents and the students.

Findings
In this section of the study, findings for each sub-problem are given below, respectively.

Findings related to the First Sub-problem

The data on whether there is a significant difference concerning attitudes towards patriotism value
between students in the experimental group in which biography-based values education was
implemented and those in the control group in which it was not used according to the measurements
before and after the experimental procedure are presented in Table 3.

Table 3 shows that there is no statistically significant difference at .05 confidence level between
pretest scores of experimental (X= 112.31) and control (X= 111.10) (tee= .42, p>.05) groups and that
there is a significant difference between experimental group posttest scores (X= 143.11) and control
group posttest scores (x= 115.41) in favor of experimental group (tsq= 8.91, p<.05).
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Table 3.
Independent Group t-Test Results related to Pretest and Posttest Attitude Scores of Experimental and
Control Group Students.

Test Groups n X Sd df t p

Pretest Experimental 28 112.31 5.94 60 42 .65
Control 27 111.10 8.87

Posttest Experimental 28 143.11 6.97 60 8.91 .00
Control 27 115.41 9.84

Findings related to the Second Sub-problem

Table 4 gives data on whether there is a significant difference related to attitudes towards patriotism
value between students in the experimental group in which biography-based values education was
implemented and those in the control group in which it was not used in terms of the variable of gender
according to the measurements before and after the experimental procedure.

Table 4.
Mann-Whitney U Test Results for Pretest and Posttest Attitude Scores According to Genders of
Students.2

Test Group Gender n Mean Rank Rank Sum U p
Pretest Experimental Girl 14 16.35 215.50 98.50 .34
Boy 14 14.59 212.50
Control Girl 14 14.43 217.50 107.50 .47
Boy 13 13.41 215.50
Posttest Experimental Girl 14 13.50 274.50 115.50 .03
Boy 14 14.20 251.50
Control Girl 14 15.25 231.50 101.50 .40
Boy 13 13.26 228.50

Table 4 shows that there is no statistically significant difference in the pretest scores of the
experimental group between girls and boys (U=98.50, p>.05) and no significant difference appears in the
pretest scores of the control group between girls and boys (U=107.50, p>.05). Besides, it is observed
that, in the experimental group posttest scores, there is a difference between girls and boys in favor of
girls (U=115.50, p<.05) and, in the control group posttest scores, there is no significant difference
between girls and boys (U=101.50, p>.05).

Table 5 and Table 6 offers data on whether there is a significant difference related to attitudes
towards patriotism value between students in the experimental group in which biography-based values
education was implemented and those in the control group in which it was not used in terms of the
variable of parental education level according to the measurements before and after the experimental
procedure. Table 5 shows that there is no statistically significant difference in the pretest scores of
experimental group between educational levels of mothers and attitudes of students ((H(4)=.22, p>.05)
and there is no significant difference in the pretest scores of control group between educational levels
of mothers and attitudes of students ((H(4)=3.34, p>.05). Besides, it is observed that, in the
experimental group posttest scores, there is no significant difference between educational levels of
mothers and attitudes of students ((H(4)=3.83, p>.05) and, in the control group posttest scores, there is
no significant difference between levels of mothers and attitudes of students ((H(4)=.21, p>.05).

Table 6 shows that there is no statistically significant difference in the pretest scores of experimental
group between educational levels of fathers and attitudes of students ((H(4)=8.53, p>.05) and there is
no a significant difference in the pretest scores of control group between educational levels of fathers
and attitudes of students ((H(4)=3.09, p>.05). Besides, it is observed that, in the experimental group
posttest scores, there is no significant difference between educational levels of fathers and attitudes of
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students ((H(4)=2.98, p>.05), and, in the control group posttest scores, there is no significant difference
between educational levels of fathers and attitudes of students ((H(4)=2.21, p>.05).

Table 5.
Kruskal Wallis H-Test Results related to Pretest and Posttest Attitude Scores According to the Educational
Level of Mothers.3

Test Group Educational Level of Mother n Rank Sum x? df P
Pretest Experimental Elementary 7 15.11 22 2 .75
Secondary 7 15.16
High School 9 15.90
University 5 13.13
Control Elementary 8 1234 334 2 .11
Secondary 8 12.21
High School 7 16.08
University 4 14.21
Posttest Experimental Elementary 7 16.57 383 2 .12
Secondary 7 16.79
High School 9 17.08
University 5 13.26
Control Elementary 8 13.31 21 2 .72
Secondary 8 12.07
High School 7 14.16
University 4 15.21
Table 6.

Kruskal Wallis H-Test Results related to Pretest and Posttest Attitude Scores According to the Educational
Level of Fathers.

Test Group Educational Level of the Father n Rank Sum x2 df p
Pretest Experimental Elementary 3 12.23 8.53 2 .18
Secondary 8 12.21
High School 9 15.21
University 8 14.94
Control Elementary 4 11.31 3.09 2 07
Secondary 9 10.43
High School 8 15.62
University 6 16.04
Posttest Experimental Elementary 3 13.04 2.98 2 08
Secondary 8 12.59
High School 9 14.71
University 8 12.90
Control Elementary 4 1410 221 2 21
Secondary 9 15.45
High School 8 10.13
University 6 15.21

Table 7 represents the data on whether there is a significant difference between the attitudes of the
experimental group in which biography-based values education was applied and of the control group
students in which it was not applied towards the value of patriotism depending on the parental income
level according to the measurements before and after the experimental procedure.

Table 7 shows that there is no statistically significant difference in the pretest scores of experimental
group between parental income levels and attitudes of students ((H(3)=.71, p>.05) and there is no
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significant difference in the pretest scores of control group between parental income levels and
attitudes of students ((H(3)=1.51, p>.05). Besides, it is observed that, in the experimental group posttest
scores, there is no significant difference between parental income levels and attitudes of students
((H(3)=.29, p>.05), and, in the control group posttest scores, there is no significant difference between
parental income levels and attitudes of students ((H(3)=1.12, p>.05).

Table 7.
Kruskal Wallis H-Test Results regarding Pretest and Posttest Attitude Scores According to Family Income
Level.

Test Group Parental Income Level n Rank Sum x2 df p
Pretest Experimental Less than 3000 TL 5 1481 .71 2 .62
3001 TL-5000 TL 14 15.35
More than 5000 TL 9 12.55
Control Less than 3000 TL 5 10.66 1.51 2 4
3001 TL-5000 TL 15 14.83
More than 5000 TL 7 15.25
Posttest Experimental Less than 3000 TL 5 12.38 .29 2 .84
3001 TL-5000 TL 14 14.57
More than 5000 TL 9 14.62
Control Less than 3000 TL 5 16.05 1.12 2 .50
3001 TL-5000 TL 15 12.59
More than 5000 TL 7 13.09

Findings related to the Third Sub-problem

After the application, the teacher of the experimental group students was asked questions about
changes in the attitudes of the students in classroom or school environment from the beginning of the
application of biography-based values education to the day of the interview and how they found the
application. Some of the answers by the classroom teacher are summarized below:

Experimental group teacher:

I can say that | have observed positive developments concerning patriotism among my students.
While evaluating current events at the beginning of the lessons, | noticed that the students told news
about terrorist incidents in our country more and emphasized the indivisibility of the homeland.
Under the influence of this practice, my students wrote a play about the love of homeland and played
it in classroom with their friends. A few of my students interviewed foreign students at our school
about being separated from their homeland and presented them to the class in a very emotional way.
| can say that the program is successful for students to adopt patriotism value and cause changes in
their attitudes in the light of this value. | think that this practice should be done frequently not only in
certain courses but also in all courses and it would be useful to prepare programs and textbooks in
this direction. | think it would be good to raise awareness in parents about values through such
practices.

When the data obtained from the interview with the classroom teacher were subjected to
descriptive analysis, it was found that the teacher's views on the application of biography-based values
education were positive and she had positive evaluations for application. It can be said that according to
the opinions of the classroom teacher, it is a successful and effective application that affects students'
attitudes positively, the students became more sensitive to their homeland after the application and
their love for the homeland and their desire to protect the homeland increased. According to the
classroom teacher, the application of biography-based values education should be extended to all
courses and all teaching levels; curriculum and textbooks should be prepared in this direction, and
parents should be educated with such or similar practices in values education.
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Parents of 6 students in the experimental group were asked questions about what changes they
observed in their children in terms of adopting the values of patriotism at home or out of home and
showing these values as behaviors and how they found the relevant application from the beginning to
the day of the interview. Some of the answers given by parents are summarized below:

Parent 1 (Mother of student 1):

With this application, | can say that my child has a greater sense of patriotism. I've seen my child
become more sensitive to terrorism. | noticed that he felt very sorry for foreign students in his school
and he talked about them more often at home. | think this is a successful study.

Parent 2 (Mother of student 2):

| believe we have already raised our child as a patriot, but | can say that this application supports us
and compensates for our shortcomings. Through this application, | realized that my child became
more sensitive to the unity and integrity of the country. This application made a huge attitude and
behavior change in my child regarding the value of patriotism.

Parent 3 (Father of student 3):

| can say that the sense of patriotism increased in my child after this application. After this
application, | saw that my child drew pictures like flags, soldiers, policemen more often. | think this
kind of work should be applied to adults.

Parent 4 (Father of student 4):

| can say that this study made my child have more devotion to the nation and have the feelings of
homeland protection, working for the homeland, and glorifying the homeland. This application
should be extended to the whole school and maintained throughout the year.

Parent 5 (Mother of student 5):

| can say that this application reinforces the feeling of patriotism that exists in my child and allows
my child to develop a tougher attitude towards enemies of the homeland. | find this study successful
in teaching values to our children. More time should be devoted to this application.

Parent 6 (Mother of student 6):

I noticed that after this application, my child had a positive attitude change, showing that we should
especially appreciate the value of our country. | must say that | found this study successful. This
should be extended to all schools.

The descriptive analysis was applied to the answers given by the 6 parents of the experimental group
students to the questions asked about changes in their children in terms of adopting the value of
patriotism at home or out of home and exhibiting this value as an attitude and behavior from the
beginning of the application to the day of the interview and the results are listed below:

This application:

¢ Increased sense of patriotism in my child.

e Made my child be aware of the statelessness of asylum seekers in our country.

e Developed a sense of sharing in my child.

e Made my child exhibit a stern attitude towards enemies of the homeland.

e Increased in my child the sense of being sensitive to homeless, orphans and stateless people.
e Made positive changes in my child's attitudes and behaviors towards patriotism.

¢ Should be extended to all schools.

e Should be done in all courses.

e Must be maintained throughout the year.

e Should also be done with parents.
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In the interviews, the parents stated that there were positive changes in their children's attitudes
and behaviors after biography-based values education and the application had positive effects on
students in terms of patriotism value. This result shows that this is a successful application that affects
students' attitudes positively. According to the parents, the application of biography-based values
education should be extended to all classes and schools, more time should be devoted to these
applications, and parents should be trained for values education with such or similar applications.

Findings related to the Fourth Sub-problem

After the application, 6 students in the experimental group were asked questions related to what
they thought about activities in the course as part of the application of biography-based values
education, whether this application changed their attitudes in terms of the values of patriotism,
whether they liked the application of biography-based values education and biographies, and where and
how values education should be done. Here are some examples of answers given by the experimental
group students:

Student 1:

The biographies we read in lessons were very good. Activities we did in this course were very
enjoyable. In this way, | knew my country.

Student 2:

The lives of patriotic women seemed very different to me. Now | know more about the value of my
homeland.

Student 3: Thanks to patriotic women, | realized that | had to work hard for my homeland. For, they
worked hard.

Student 4:

Through the life stories we read in lessons, | understood that | had to protect my homeland. If we
don't like our homeland, we will be like Syrians taking refuge in our country.

Student 5:

Through the life stories we read in lessons, | learned that we should be united in our homeland.
Student 6:

Values education should be conducted at school. Because teachers give better education at school.

The descriptive analysis was applied to the answers given by the 6 six students in the experimental
group to the questions related to what they thought about activities in the course as part of the
application of biography-based values education, whether this application changed their attitudes in
terms of the values of patriotism, whether they liked the application of biography-based values
education and biographies, and where and how values education should be done, and the results are
listed below in brief:

Answers related to biographies:
e Biographies were exciting.
e Biographies were different.

e Biographies were very nice.

e | learned a lot from biographies.

Answers related to attitudes:

e | became more patriotic.

e | understood the value of my homeland.

¢ | have to work hard for my homeland.

e | understand that | need to protect my homeland.
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e | learned that we should be united.

Answers related to the application:

o | liked the application.
e The application was very exciting
e The application was very nice.

e We learned a lot of things.
Answers related to Values Education

e Values education should be conducted at schools.

¢ Values education should be done by teachers.

In the interviews, the students stated that there were positive changes in their attitudes and
behaviors after the application of biography-based values education, they liked the application, they
found it entertaining and instructive, and values education should be done in school and by teachers.
This result shows that the application is a successful application that affects students' attitudes
positively.

Discussion, Conclusion & Suggestions

In the study, it was seen that there was a significant difference in the attitudes of the students in the
experimental group, in which biography-based values education was applied, towards the value of
patriotism according to the measurements before and after the application. This result shows that
biography-based values education has a positive effect on students' attitudes towards patriotism value.
This result, which is supported by qualitative data based on teacher, parent and student interviews, also
reveals that interesting and intriguing narrative features of biographies enable children to learn values
more easily and effectually and are effective on children's attitudes. In the study conducted by Er (2010),
having the features of satisfying curiosity and being interesting teaching tool has made biographies
effective in teaching value. Accordingly, it can be said that biographies can be used effectively in
carrying out many learning activities related to acquisitions such as character and values education.

This result revealing that biography-based values education has positive effects on students'
attitudes towards the value of patriotism is supported by other studies. In the study conducted by
Erdem (2010), it was determined that biography is a highly effective method in developing positive
attitudes. Kavcar (1999) and Mutluay (1977) stated that literary works like biography develop and
reinforce human attitudes and values such as goodness, friendship, and patriotism. In the study
conducted by Kaymakgi and Er (2013), it was stated that the use of biographies in courses enabled
students to develop their sense of national identity. Yazici (2009) found that heroism stories increased
patriotism among students. Karagézoglu (2018), in his study, found that the use of biographies of
heroines in teaching value was effective in gaining citizenship value. In other studies, it was concluded
that the use of literary products such as biography in teaching accelerates the appreciation process of
students, affects students' beliefs and attitudes positively, enhances students' level of gaining affective
behavior characteristics and that biography-aided teaching practices are more effective than other
applications in gaining the value of patriotism (Akkus, 2007; Aktepe & Oguzkan, 2013; Erdem, 2010;
Kaymakei & Er, 2013; Oztiirk, & Otluoglu, 2002; Oztiirk et al. 2014; Oztiirk, 2002; Tekgdz, 2005; Top,
2009).

The present study indicated that there was a significant difference between the posttest scores of
the experimental group students related to the value of patriotism after the experimental procedure in
favor of female students. This result shows that the gender variable has an effect on students' attitudes
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towards the value of patriotism. It can be said that the use of biographies of heroines in the study
caused female students to have a positive perception towards women. In addition, it can be said that
emotional scenes in the biographies (especially the scenes of babies and mothers freezing to death or
being shot dead) are more effective on girls who have stronger emotional feelings than boys do.
Because women are more emotional than men (Mudd, 2002) and have stronger feelings of pity and
devotion (Beutel & Marini, 1995). Other studies on values education have also found that the gender
variable often causes a difference in favor of girls. In the study conducted by Akbas (2004), it was
concluded that female students reached democratic values and basic values at a higher level than male
students. In the study conducted by iscan (2007), it was found that female students were more
successful than male students in terms of their level of showing values. Dilmag (1999) found that there
was a significant difference in terms of acquiring values in favor of female students in the experimental
group. The studies conducted by Gomleksiz and Ciiro (2011), and Bas (2016) found that girls adopted
the value of patriotism more than boys. In the study conducted by Mousavi and Roshan (2010), it was
found that patriotic identity differentiated in favor of girls.

In the study, it was found that there was no significant difference between the posttest scores of
both experimental and control group students regarding the value of patriotism after the experimental
procedure in terms of the variables of parental education and income level. This result shows that
variables of parental education and income level are not effective on students' attitudes towards
patriotism value. It can be said that the absence of rich-poor discrimination in the selected biographies
was effective in this result. It can be said that parents' educational levels do not affect students'
attitudes towards the value of patriotism because parents do not reflect to their children the pros or
cons related to their educational levels.

Student ages (9-10) and egalitarian thinking may have influenced the fact that both parental income
and educational level did not affect students’ attitudes towards the value of patriotism. In the study
conducted by Er and Sahin (2012), it was determined that there was no significant relationship between
biography use, in order to create change in attitudes, and socio-economic levels of students. In the
study conducted by Er (2010), no significant difference was found between biography preferences and
the socio-economic level variable. In other studies, it was also found that there was no significant
relationship among students’ attitudes in value education and parental education and income level
variables (Akbas, 2004; Aktepe, 2010; Aladag, 2009; Baydar, 2009; iscan & Senemoglu, 2009; Keskinoglu,
2008; Ozensel, 2007; Tas & Kiroglu, 2019; Tas & Minaz, 2019; Yigittir, 2009).

In the interview with the classroom teacher, it was concluded that biography-based values education
was a successful and effective application that positively affected students’ attitudes in relation to the
value of patriotism and that it enabled students to be more patriotic, to love and protect their homeland
more than before, and exhibited more sensitive attitudes and behaviors for their unity and integrity.
This result is supported by different studies. In the studies conducted, teachers stated that they
observed positive behavioral changes in students after values education and values education
applications had positive effects on students' attitudes (Aladag, 2009; Moore, 2005; Thompson, 2002;
Yalar, 2010; Yigittir, 2009). In interviews with teachers, it was determined that the use of biography as a
literary product positively affects students' beliefs and attitudes and biographies are an interesting,
intriguing and instructive literary genre for students (Cencen, 2010; Er, 2010; Kaymakgi & Er, 2015).

In the interviews with parents, it was observed that there were positive changes in students'
attitudes and behaviors regarding the value of patriotism after biography-based values education and
the application was a successful and effective that positively affected students’ attitudes towards
patriotism. These results are supported by other studies with parents. In these studies, it was concluded
that values education applications had positive effects on students' attitudes towards values (Aladag,
2009; Karma & Kabhil, 2005; Moore, 2005; Thompson, 2002).

In the interviews with the experimental group students, after the application of biography-based
values education, there were positive changes in the attitudes and behaviors of the students regarding
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the value of patriotism; the application was embraced by the students and found to be entertaining and
instructive; they thought that values education should be conducted at school and by teachers and that
it was a successful and effective application which affected students' attitudes positively. These results
are supported by other studies with students.

In the interviews conducted with students, it was found that the applications of values education
positively affected their attitudes (Aktepe, 2010; Aladag, 2009; iscan & Senemoglu, 2009; Perry &
Wilkenfeld, 2006; Thompson, 2002; Uzunkol, 2014) and that through written literature products, they
saw themselves as more competent in enjoyment, awareness, drawing attention, making a request,
reflecting personality, and linking with what has been learned (Oztiirk & Otluoglu, 2002). In the
interviews conducted with students in other studies, it was concluded that biography-supported
teaching practices enable students to learn subjects and values better and enjoy the teaching process
more. Biographies are an interesting, intriguing and instructive literary genre for the students (Akkus,
2007; Er, 2007; 2010; Kaymakei & Er, 2015; Tekg6z, 2005; Top, 2009).

Since biography-based values education is effective in teaching value and gaining positive attitudes
towards values, it can be used in different teaching levels and in different courses. This application can
be used effectively to gain the value of patriotism as well as the values of justice, family unity,
independence, peace, science, industriousness, solidarity, sensitivity, honesty, aesthetics, equality,
freedom, respect, love, responsibility, economy, tolerance and helpfulness included in the primary
school social studies curriculum. Biographies can be used as an intriguing, interesting and instructive
genre in value teaching if necessary arrangements are made in terms of language and expression. The
story-like aspect of biographies and their intriguing and interesting features enable children to learn
values more easily, more effectively and more permanently. Choosing appropriate biographies and
presenting them to students through various artistic activities such as drama and theatre, and
supporting biographies with visual and audio technologies may have a more positive and faster effect on
students' attitudes towards values.

In order to make values education more effective, it may be more appropriate to have an
independent values education course instead of giving values interspersed among other courses. While
preparing curriculum and textbooks, more space can be given to biographies which are suitable in terms
of language and expression. By classifying biographies according to the intended use and developmental
characteristics of students, a data repository can be created for the use of teachers, students and
parents. Students can be more actively involved in the learning process with the application of
biography-based values education or similar applications rather than with teacher-centered values
education. In order for values given in school to be supported and reinforced by the family and the
environment, families can be formally educated about values. Since teachers are important models in
value teaching, they can be better educated in the teaching of value before and during service.
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Turkish Version

Girig
Degerler, insanlarin davranislarina yon veren ve insanlarin yasam bicimlerinin olusumunda énemli
etkileri olan faktoérlerdir (Yel, & Aladag, 2015). Degerler, yasam bicimimizi etkileyen, hedeflerimizi
belirleyen, kararlarimizi etkileyen, inanglarimizi yansitan, ilkelerimizi olusturan segimlerimizdir (Aktepe,
& Yel, 2009). Yasamimiza yon veren duslinceler olarak da tanimlanan degerler (Doganay, 2012),

bireylerin herhangi bir olgu ya da olay karsisindaki durus ve tutumunu belirten inanislar ve diisiintslerdir
(Yesil, & Aydin, 2007).

Bireylere deger belirleme siirecinde yardimda bulunmayi kapsayan degerler egitimi (Naylor, & Diem,
1987), insanlari ortak bir deger anlayisinda bulusturmak agisindan énemlidir (Sucu, 2012). Formel egitim
icerisinde verilmesi gereken, bireylerin karakter gelisimine ve sosyallesmelerine katki saglayan degerler
egitimini (Gultekin, 2007), formel egitimin basit bir bolimi olarak gormek yanhs olur (Dilmag, 1999).
Bireylerin olumlu karakter 6zelliklerinin desteklenmesi amaciyla, degerlerin formel egitim kurumlarinda
planh olarak kazandiriimasi gerekir (Cengelci, 2011). Belirli degerleri kazanma sireci ailede baslayip
okulda devam ettiginden, 6zellikle ilkokuldan baslayarak degerleri bireylere aktarma egitim sistemlerinin
en Onemli gorevlerinden biri haline gelmistir (Aladag, 2009). Vatanseverlik degerini Ogrencilere
kazandirilmasi gereken oncelikli degerlerden biri olarak tanimlayan 6gretmenler, toplumsal degerlerin
kiicik yaslardan itibaren cocuklara kazandirilmasi gerektigine inanmaktadirlar (Kus, & Aksu, 2017).
Vatanseverlik degeri kazandirilirken Tirk tarihinin yazilmasinda emegi gecen kahramanlarin hayatlarinin
incelenmesi vatanseverligin dneminin fark edilmesine ve 6gretimin etkililigine katki saglayacaktir.

Vatanseverlik, her insanin dogustan getirdigi, dogdugu ve yetistigi yere karsi duydugu olumlu hislerin
bir tezahuri, iggldusel bir his olarak tanimlanabilir (Canci, 2008). Birlestirici yoniiyle insanlara
kazandirilmasi gereken degerlerin en 6nemlilerinden biri olan vatanseverlik, insanin sahip oldugu
toplumu, kiltiri ve kiltur gevrelerini bitinlestiren toplumsal bir deger olarak nitelendirilebilir (Ergen,
2006). Hegel’e (2004) gore vatanseverlik, 6zveride bulunmak, blyiik isler yapmak ya da giinlik islerde ve
alisilmis durum ve kosullarda vatani sevme egilimidir (aktaran: Yazici, & Yazici, 2010). Vatanseverlik,
kisinin tlkesine kuvvetli bir baglilik hissetmesi, tlke onuruna st diizeyde sevgi gostermesidir (Huddy, &
Khatib, 2007). Vatanseverlik, llke onurunu savunmaya hazir olma, llkesi icin sehit olanlari 6vme,
tlkesinin 6zglirliglinl saglamak icin caba gosterenleri anma gibi anlamlarda da kullaniimaktadir. Yildirim
(2006), vatanseverligi kisinin kendisinin, ailesinin, g¢evresinin, mesleginin, gérev yaptigi kurumun,
tlkesinin, yurttaslarinin farkinda olmasi ve onlari degerli bulmasi olarak tanimlarken; Elban (2015),
vatanseverligi milli gurur, milli kimlik, vatan sevgisi, millet sevgisi kavramlariyla iliskilendirmistir.
Vatanseverlik, lizerinde yasanilan toprak pargasina ve ulusuna karsi sorumluluklarinin bilincinde olma ve
sorumluluklarini yerine getirme seklinde de tanimlanabilir.

Vatanseverlik degerine sahip bireylerden; haklarina sahip ¢ikmasi, gérev ve sorumluluklarini yerine
getirmesi, Ulke sorunlarinin farkinda olmasi ve ¢éziim Uretmesi, biitlin canllara ve gevreye karsi duyarh
olmasi, tarihsel mirasi korumasi ve toplumsal degerleri benimsemesi beklenir (Avci, ibret, & Avci, 2017).
Vatanseverlik, bireyin toplumsal rollerini 6grenerek icinde yasadigl topluma uyum saglamasinda ve
sosyallesmesinde 6nemli rol oynar (Avci, 2015). Vatanseverligin 6nemli bir deger olmasi, bireylerin
vatanlarini sevmeye yonelik tutuma sahip olmalarini da 6nemli hale getirmektedir. Clinki tutumlar,
belirli bir kisi, nesne, olay ya da orglite karsi benzer sekilde tepki verilmesine neden olan, devamli ve
degismez inanglar, duygular ve yonelimlerdir (Glines, 2015). Tutum, kisinin kendisine ya da gevresinde
bulunan herhangi bir toplumsal objeye veya olaya karsi deneyim ve bilgisine dayanarak olusturdugu
bilissel, duyussal ve psikomotor bir tepkidir (Baysal, 1981). Dogrudan dogruya gbzlenemeyen, ancak
davranislarin anlamlandiriimasiyla 6grenilebilen tutumlar, bireyin kazanilmis kisilik 6zelliklerinin bir
pargasi olarak tanimlanabilir (Morgan, 2015).
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Degerlerin Ogretimi

Degerler egitiminin formel 6gretimsel faaliyetler iginde surdirilmesi gerektigi konusunda bilim
insanlari arasinda fikir birligi bulunmakla birlikte, degerler egitiminde nelerin, kimlere, nasil aktarilacagi
konusunda farkli gorusler bulunmaktadir (Harris, 1991). Degerler egitiminde, tim diinyada evrensel
olarak uygulanabilecek yontem, teknik ya da sireglerden bahsetmek olanakli olmadigindan (Taylor,
1996), burada 6nemli olan, okullarin deger aktarip aktarmayacagi degil, hangi degerlerin hangi yontem
ve teknikle aktarilacagi konusudur (Lickona, 1996). Nitekim tim egitimcilerin Gzerinde goris birligine
vardiklari konulardan biri, egitim 6gretim faaliyetlerinin belirlenen amaglara ulasmasinda, uygulanan
yontem ve teknigin belirleyici bir etkisinin olmasidir. Buna goére, bireylere deger kazandirma siirecinde
kullanilacak yéntemin/yontemlerin 6nemli oldugu soylenebilir. Deger 6gretiminde genellikle, egitici
oyunlar teknigi, sunum ile anlatim teknigi, hikaye yontemi, bulus yéntemi, soru-cevap yontemi, drama
yontemi, analizle 6gretim teknigi, senaryo ile 6gretim yontemi, rol oynama teknigi, gosteri teknigi, beyin
firtinasi  teknigi, bilgisayar destekli Ogretim yontemi, benzetim yontemi ve tartisma yontemi
kullaniimaktadir (Akto, & Akto, 2017).

Degerlerin  6gretiminde kullanilabilecek 06gretim materyallerinden biri de biyografilerdir
(Karagdzoglu, 2018). Ozgecmis ve yasam &ykiisii olarak tanimlanan biyografi (TDK, 2011), yasamlari ve
eylemleriyle taninan bireylerin yasamlarini belgelere dayali olarak inceleyen edebi bir tirdir (Oguzkan,
2001). Biyografi, toplumlarin farkli alanlardaki gelismelerinde ve degismelerinde 6nemli roller Ustlenmis
olan insanlarin, yetisme tarzlarinin, yasadiklari olaylarin, sosyal faaliyetlerinin, duygu, disiince ve
eserlerinin islenip anlatildigi bir edebiyat turtdir (Agca, 1999). Egitim bilimleri agisindan ise biyografi,
distiince ve eylemleriyle toplumda in yapmis onemli kisilerden yararlanilarak tarihsel konularin
incelenmesi ve diizene konmasi ydntemi olarak tanimlanabilir (Onciil, 2000). Geng bireylere karakter
egitimi verme ve deger kazandirma slirecinde basvurulan biyografiler (Oguzkan, 2001), dogru yer ve
zamanda kullanildiginda bireyler lzerinde 6nemli etkiler birakabilecek bir 6gretim materyali; tarihi,
degisimi ve surekliligi algilama becerilerinin gelisimine katki saglayan bir 6gretim araci olarak da
degerlendirilebilir (Er, & S$ahin, 2012). Cocuklara baskalarinin hayat miicadelelerini, karsilastiklari
sorunlari ve basarilarini anlatan biyografiler, onlarin biytk kisilere karsi hayranlik ve sevgi duymalarini,
onlarla butinlesmelerini ve biyografiye konu olan kimsenin yasadigl toplumu, toplumda gecerli olan
kurallari, degerleri, gelenek ve goérenekleri 6grenmelerine yardimci olur (Kaymakegi, & Er, 2015).
Biyografilerin bir 6gretim materyali olarak kullaniimasi, ¢ocuklarin bircok alana yoénelik bilgi, beceri
edinmelerine ve insani degerleri kazanmalarina 6nemli katkilar saglayabilir.

Arastirmanin Amaci ve Onemi

Bu galismada, milli miicadelenin kadin kahramanlarindan Halide Edip, Miinevver Saime, Kara Fatma,
Nene Hatun, Serife Baci, Tayyar Rahmiye, Gordesli Makbule, Kilavuz Hatice, Binbasi Ayse, Nezahat
Onbasl, Elif Baci ve Halime Cavus’un biyografileri kullanilmistir. Kurtulus Savasi erkek, kadin, geng, yasl,
cocuk demeden biitlin ulusun cesaret ve vatanseverlikle bitinlesmis bir birlik duygusuyla kazanilmistir.
Anadolu kadini Milli Miicadele’ye farkli sekillerde destek olmustur. Bazi kadinlar mitingler yaparak Milli
Micadele ruhunu Anadolu’ya yayarken, bazi kadinlar cemiyetler kurarak orgiitlenmislerdir. Bazi kadinlar
cephane tasiyarak, gida temin ederek ve yarali askerleri tedavi ederek miicadeleye destek olurken,
bazilari da bizzat savasta yer alarak vatanin kurtulusuna destek vermistir (Sarigoban, 2017). Turk kadini
Milli Miicadele doneminde saglik, egitim, istihbarat, miting diizenleme gibi gérevlerde bulunmanin yani
sira Kuva-yi Milliyecilerin saklanmalarina veya Anadolu’ya gecmelerine yardimci olmus, lojistik ve askeri
gorevlerde de aktif yer almislardir (Altinkaynak, 2004). Kurtulus Savasinda erkegi ile omuz omuza veren
kahraman Tirk kadini, cephede diismanla gogiis goglise carpisarak, cephe gerisinde cephane tasiyarak,
yarallari tedavi ederek, silah ve giyecek (reterek diismanin bozguna ugramasina ve vatanin
kurtulmasina 6nemli katkilar sunmustur. Cephede ve cephe gerisinde gosterdigi dayanisma ve miicadele
ruhuyla Kurtulus Savasi’nin kazanilmasinda 6nemli rol oynayan Tirk kadinlarinin vatanseverlik ruhunun
cocuklara hissettirilmesi, ¢ocuklarin empati yoluyla kendilerinde var olan vatanseverlik duygusunu
kesfederek gelistirmelerini saglayacaktir (Karagézoglu, 2018).
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ilgili alanyazin tarandiginda, deger kazandirma siirecinde biyografilerin kullaniimasina yénelik fazla
deneysel ¢alisma yapilmadig gorilmektedir. Alanyazinda, biyografi temelli bir degerler egitiminin nasil
tasarlanacagi (Caliskan, & Ontas, 2018); sosyal bilgilerde biyografinin nasil kullaniimasi gerektigi (Oztiirk,
Sevgi, & Otluoglu, 2014); biyografi, biyografi cesitleri, sosyal bilgiler ve biyografi iliskisi (Kaymakgi, & Er,
2015); biyografi yonteminin, nerede, nasil ve ne sekilde kullanilacagi (Er, 2009; Kaya, 2011; Simsek,
2009); sosyal bilgiler dersinde biyografi kullaniminin 6grencilerin akademik basarilarina ve derse iliskin
tutumlarina etkisi (Erdem, 2010; Gengtiirk, 2005; Orug, & Erdem, 2010; Tekgtz, 2005; Top, 2009) konulu
cahismalarin bulundugu goriilmektedir. Bu calismalarda, sosyal bilgiler ve tarih dersinde biyografi
kullanimi {izerinde yogunlasildigi, daha ¢ok biyografiyle ilgili temel bilgiler ve biyografinin sosyal bilgiler
ve tarih dersiyle olan iligkisi Uzerinde duruldugu; 6gretmen ve 6grenci géruslerine dayali bazi uygulamali
calismalarda ise biyografi ile akademik basari ve 6grencilerin derslere yonelik tutumlari arasindaki
iliskinin incelendigi gorilmektedir. Bu durum, genelde deger Ogretiminde, Ozelde ise vatanseverlik
degerinin 6gretilmesinde biyografinin etkisini deneysel olarak ortaya koyacak gilincel bir calismaya
gereksinim oldugunu gostermektedir.

Bu calismanin, degerler egitiminin daha etkili ve sonug alici olarak gergeklestirilerek, iyi insan, iyi
vatandas ve iyi toplum idealine ulasma konusunda yol géstermesi; genelde egitim-6gretim siirecinde,
Ozelde degerler egitiminde ve Ozellikle de vatanseverlik degerinin 6gretilmesinde biyografinin etkin
kullanilabilirliginin ortaya konmasi bakimindan 6nemli oldugu distinilmektedir. Ayrica, son zamanlarda
stk sik siddete maruz kalan, ancak Milli Miicadele doneminde cephe gerisinde 6nemli bir yardimci,
cephede korkusuz bir savas¢l ve cesur bir komutan olarak gérev yapan Tirk kadinina dikkat ¢ekmesi
acisindan da bu galismanin 6zgiin ve 6nemli oldugu disliniilmektedir.

Bu arastirmanin amaci, biyografi temelli degerler egitiminin, ilkokul 4. sinif 6grencilerinin
vatanseverlik degerine iliskin tutumlarina etkisini belirlemektir. Bu amagla ¢alismada asagidaki sorulara
yanit aranmigtir:

1. Biyografi temelli degerler egitiminin uygulandigi deney grubu ile uygulanmadig kontrol grubu
ogrencilerinin, deneysel islem Oncesi ve sonrasi Olgiimlere gore vatanseverlik degerine iliskin
tutumlari arasinda anlamli bir farklilik var midir?

2. Biyografi temelli degerler egitiminin uygulandigi deney grubu ile uygulanmadig kontrol grubu
ogrencilerinin, deneysel islem Oncesi ve sonrasi Olgcimlere gore vatanseverlik degerine iliskin
tutumlari arasinda cinsiyet, anne-babanin 6grenim diizeyi ve ailenin gelir diizeyi degiskenlerine gére
anlaml bir farkhlik var midir?

3. Biyografi temelli degerler egitiminin uygulandigi deney grubu 6grencilerinin vatanseverlik degerine
iliskin tutumlarina yoénelik olarak sinif 6gretmeninin ve velilerin gérusgleri nelerdir?

4. Biyografi temelli degerler egitimi uygulamasina iliskin deney grubu 6grencilerinin gorisleri nelerdir?

Yéntem
Arastirma Modeli

Bu calismada, biyografi temelli degerler egitiminin uygulandigi deney grubu ile uygulanmadigl
kontrol grubu 6grencilerinin vatanseverlik degerine iliskin tutumlari arasinda anlamh bir farklihk olup
olmadigini belirlemek amaciyla 6ntest-sontest kontrol gruplu yari deneysel model kullanilmistir. Karisik
desenlerin bir tlrl olan ontest-sontest kontrol gruplu deneme modeli, deneysel islemin bagiml
degisken Uzerindeki etkisinin ortaya konulabilmesi agisindan arastirmaya énemli bir istatistiki destek
saglar ve bulgularin neden-sonug iliskisi icinde yorumlanmasina olanak tanir (Blyukozturk, 2016).
Ontest-sontest kontrol gruplu deneme modelinde mutlaka bir karsilastirma yapilir ve kontrolli bir
sekilde bagimh degiskenlerin bagimsiz degiskenlerden ne oranda ve nasil etkilendikleri ortaya konmaya
cahsihr (Karasar, 2017).

Bu galismada, istatistiksel verilere dayah karsilastirmalarin yapildigi nicel arastirma tekniklerinin yani
sira, katilimcilarin duygu, disince, fikir ve tecriibelerinin daha detayli bir bicimde ortaya konulabilmesi
icin nitel arastirma teknikleri de kullanilmistir. Nitekim Yildirim ve Simsek (2016) farkh veri kaynaklari,
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veri toplama ve ¢éziimleme ydntemlerinin kullaniimasinin, arastirma sonuglarinin inandiriciligina katki
saglayacagini savunmaktadir. Bu arastirmada da veri kaynaklari ve veri toplama yodntemlerinde
cesitlemeye gidilerek ulasilan sonuglarin inandiricihgr arttirilmaya calisiimigtir.

Calisma Grubu

Arastirmanin ana eksenini 4. sinif sosyal bilgiler programinda yer alan vatanseverlik degeri
olusturdugundan, arastirmanin g¢alisma grubunu, Ordu ili Altinordu ilgesinde bulunan bir ilkokuldaki 4/B
ve 4/D siniflari olusturmaktadir. Arastirma icin bu okulun segilmesinde 6gretmenlerin ve okul
yoneticilerinin bilimsel ¢alismalara yatkinliklar; okulun sosyo-ekonomik yapisi, 6gretmen, 6grenci ve veli
ozellikleri bakimindan ilgenin genel profilini yansitmasi ile okulun sahip oldugu fiziksel ve teknolojik
olanaklarin diger okullara oranla bilimsel galisma yapmaya daha elverisli olmasi etkili olmustur. Arastirmada
4/B ve 4/D siniflari ise birgok benzer yonlerinin (toplam 6grenci sayisi, cinsiyet dagihimi, veli 6grenim dizeyi,
veli aylik geliri, akademik basari diizeyleri) varligindan dolayi segilmistir.

Arastirmada gorisme yapilacak velilerin belirlenmesinde amacgl 6rnekleme yontemlerinden kartopu
ornekleme yontemi kullaniimistir. Patton’un (2014) “Bu konuyu en iyi kim bilebilir? Bu konuda kim ya da
kimlerle gorlismemi tavsiye edersiniz?” sorularindan hareketle katilimcilarin arastirmacilari birbirlerine
yonlendirmeleriyle gorisme vyapilacak alti veli belirlenmistir. Goérlisme yapilacak 6grencilerin
belirlenmesinde ise amagli 8rnekleme ydntemlerinden 6lgiit 6rnekleme ydntemi kullaniimistir. Onceden
belirlenmis olgitleri karsilayan biitiin durumlarin ¢alisilmasi olarak tanimlanan 6l¢iit rnekleme yéntemi
(Yildirnm, & Simsek, 2016); 6rneklemin, problemle ilgili olarak belirlenen niteliklere sahip kisiler, olaylar,
nesneler veya durumlardan olusturulmasidir (Blyikoztiirk, Akgln, Karadeniz, Demirel, & Cakmak, 2018).
Velisinin gérisme icin secilmis olmasi arastirmada 6grenci segme 0lgitu olarak belirlenmis ve daha 6nce
gorisme icin belirlenmis olan alti velinin alti 6grencisiyle gorisme yapilmistir. Calismada ahlaki ve etik
acidan uygun olmayacagi dislincesiyle, gérismelere katilanlarin gergek isimleri kullanilmamis, isimler
Ogretmen, Ogrenci 1, Odrenci 2..., Veli 1, Veli 2... seklinde kodlanmistir.

Deney grubunda 28, kontrol grubunda ise 27 6grenci bulunmaktadir. Deney grubundaki 6grencilerin
14’G (%50.00) kiz, 14’U (%50.00) erkek; kontrol grubundaki 6grencilerin ise 14’G (%51.85) kiz, 13U
(%48,15) erkektir. Dolaysiyla deney ve kontrol grubu 6grencileri hem cinsiyet hem de genel mevcut
acisindan birbirlerine denktir.

Deney grubunda bulunan 6grencilerin 7’sinin annesinin 6grenim diizeyi ilkokul, 7’sinin ortaokul,
9’unun lise, 5’inin Universite; ayni 6grencilerin 3’Unln babasinin 6grenim diizeyi ilkokul, 8’inin ortaokul,
9’unun lise, 8'inin ise Universitedir. Kontrol grubundaki 6grencilerin ise 8’inin annesinin 6grenim dizeyi
ilkokul, 8’inin ortaokul, 7’sinin lise, 4’tinlin Gniversite; ayni 6grencilerin 4’linlin babasinin 6grenim dizeyi
ilkokul, 9’unun ortaokul, 8’inin lise, 6’sinin ise (niversitedir. Dolayisiyla deney ve kontrol grubu
6grencilerinin hem anneleri hem de babalari 6grenim diizeyi agisindan benzerlik gostermektedir. Deney
grubunda bulunan 6grencilerin 5’inin ailesinin aylik geliri 3000 TL'den az, 14’Gnin 3001-5000 TL
arasinda, 9’unun ise 5000 TL'den fazladir. Kontrol grubundaki 6grencilerin ise 5’inin ailesinin aylik geliri
3000 TL'den az, 15’inin 3001-5000 TL arasinda, 7’sinin ise 5000 TL'den fazladir. Dolayisiyla deney ve
kontrol grubu 6grencilerinin ailelerinin aylk gelirleri 3001-5000 TL araligindadir.

Deney ve kontrol grubundaki 6grencilerin bitlin derslerdeki yil sonu puanlari MEB e-okul
sisteminden alinarak karsilastirilmis ve deney grubu 6grencilerinin yil sonu puan ortalamalarinin 93.97;
kontrol grubu o6grencilerinin bitin derslerdeki yil sonu puan ortalamalarinin ise 94.26 oldugu
gorilmistir. Dolayisiyla bitiin derslerden yil sonu puan ortalamalari bakimindan gruplarin birbirlerine
cok yakin olduklari séylenebilir. Biyografi Temelli Degerler Egitimi uygulamasi 4. sinif sosyal bilgiler dersi
kapsaminda yapildigindan, 6grencilerin Sosyal Bilgiler dersi yil sonu puan ortalamalari karsilastiriimis ve
sonuglar Tablo 1’de sunulmustur. Tablo 1 incelendiginde, sosyal bilgiler dersine iliskin deney grubunun
yil sonu puanlari (X= 92.10) ile kontrol grubu yil sonu puanlari (X= 92.26) arasinda anlaml bir farklihgin
olmadig gorilmektedir (ts0)=.28, p>.05). Uygulama &ncesinde gruplarin vatanseverlik degerine iliskin
tutumlarini belirlemek igin uygulanan 6ntest sonuglari Tablo 2’de verilmistir.
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Tablo 1.
4Deney ve Kontrol Grubu Ogrencilerinin Sosyal Bilgiler Dersi Yil Sonu Puanlari.
Gruplar n X ss sd t P
Deney Grubu 28 92.10 2.24 61 .28 71
Kontrol Grubu 27 92.26 2.44
Tablo 2.
Deney ve Kontrol Gruplarinin Vatanseverlik Degerine iliskin On-test Puanlari.

t test
On-test Gruplar n X ss Sh, t sd P
Test Toplam Deney 28 101.08 6.19 1.15 -40 61 .62

Kontrol 27 100.19 5.90 1.04

Tablo 2 Uzerinde yapilan incelemede, yapilan bagimsiz grup t testi sonucunda, deney grubu
ogrencilerinin vatanseverlik degerine iliskin tutum puanlarn (X= 101.08) ile kontrol grubu 6grencilerinin
vatanseverlik degerine iliskin tutum puanlar (X= 100.19) arasinda anlamh bir farklihgin olmadig
gorilmektedir (tp=-.40, p>.05).

Arastirma Siireci
Arastirma surecinde yapilan hazirliklar, planlamalar ve uygulamalar asagida agiklanmistir:

Deney ve kontrol gruplarinin sayi, cinsiyet, aile gelir durumu, anne-baba 6grenim dizeyi, akademik
basari ve vatanseverlik degerine iliskin tutum diizeyleri agisindan dengeli bir dagilima sahip olmasina
calisilmistir. Arastirmacilar tarafindan Vatanseverlik Tutum Olgedi; Odretmen, Ogrenci ve Veli Gériisme
Formlari gelistirilmistir.

Arastirmacilar tarafindan biyografi temelli degerler egitimine yonelik biyografiler hazirlanmistir. Bu
calismada, milli miicadelenin kadin kahramanlarindan Halide Edip, Miinevver Saime, Kara Fatma, Nene
Hatun, Serife Baci, Tayyar Rahmiye, Gordesli Makbule, Kilavuz Hatice, Binbasi Ayse, Nezahat Onbasi, Elif
Baci ile Halime Cavus’un biyografileri ve ozellikle biyografilerde yer alan vatanseverlik degerine iligkin
kesitler kullanilmistir. Kadin kahramanlardan biri olan Halide Edip, diizenlenen mitinglerde bir yandan
atesli konusmalar yaparak halkin Milli Micadele’ye katihmini saglarken, diger yandan uzun siire
cephelerde savasmistir (Caka, 1948). Bati cephesinde gérev almis olan Minevver Saime, cephe gerisinde
ve istihbarat islerinde yadsinamaz basarilara imza atmustir (Kirkpinar, 2001). Kafkas Cephesi’'nde
Ermenilere karsi savasan Kara Fatma, Sakarya ve Baskumandanlik Muharebeleri'ne de katilmistir (Tansel,
1991). Nene Hatun, 1877’de Aziziye Tabyasi’'nda Rus askerleriyle kahramanca savasmistir (Misirhoglu,
1994). Serife Baci, 1921 yilinin Aralik ayinda inebolu’dan vyiikledigi cephaneyi cepheye gétiiriirken,
vaninda kundaga sarili birkag aylik bebegi oldugu halde kagnisinin lizerinde donarak 6lmis bir kadin
kahramandir (Eski, 2008). Tayyar Rahmiye, 1920 Subatinda Hasanbeyli civarindaki Fransiz kuvvetleriyle
olan savasa mifrezesi ile birlikte katilmistir (Tansel, 1991). 1921’de esiyle birlikte bir cete orgitleyen
Gordesli Makbule, yeni evli olmasina ragmen esinin yaninda Milli Micadele’ye katilmistir (Tansel, 1991).
1920’de Adana ve yoresinde Fransizlara karsi verilen miicadelede yer alan Kilavuz Hatice, Fransiz
kuvvetlerine yanlis kilavuzluk ederek onlari Tirklerin ates hattina sokmus, Fransiz askerlerinin esir
diismesini saglamistir (Kirkpinar, 2001). Binbasi Ayse, 15 Mayis 1919’daki izmir’in isgaline karsi koyma
hareketine silahla katilmistir. Salihli’de Yunanlilarla miicadele etmis, Blylk Taarruz’a katilmistir (Aslan,
2006). Sekiz yasindayken babasiyla I. Diinya Savasi’na katilan Nezahat Onbasi’’'ya 12 yasinda Onbasi
ratbesi verilmistir (Tarakgi, 2008). Elif Baci, erkek kiigina girerek askere destek olmak icin koylerden
toplanan malzemeleri kagni katariyla cepheye ulastirmaya ¢abalayan ve bu ugurda ¢ocugunu kaybeden
kahraman bir kadindir (Kapusuzoglu, 2011). 12-14 yaslarindayken Milli Micadele’ye katilan Halime
Cavus, kadin oldugunu gizleyerek askerlerle omuz omuza savasmis; Sakarya Cephesi’ne cephane tasimis,
cavus kiyafetini Gzerinden hig ¢cikarmamis bir kahramandir (Cavdar, 2015).
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Biyografiler, kurgulari ve sunus sekilleri bakimindan, biyografik roman tiirline yakin bir formatta
hazirlanmistir. Biyografik romanlar, bilgi ve belgelerin yaninda, yazarin kendi duygu, dslince ve
yorumlarini da katarak edebi bir anlatimla hazirlanmis biyografilerdir (Kaymakgi, & Er, 2015). Bu
biyografilerde, kahramanin hayatindan kesitler sunulurken psikolojik ve fiziksel 6zellikleri, tutum ve
davranislari, duygulari, distinceleri ve tepkileri ayrintili olarak verilir (Cetin, 2010). Bu calismada da
vatanseverlik degeri ile bu degerin alt boyutlarini kazandiracak sekilde gelistirilen biyografilerde, kisilerin
hayatlari kronolojik bir yalinlikta degil hedeflenen degeri kazandirmaya yonelik ilgi gekici kesitler halinde
sunulmustur.

Deneysel islem o6ncesi, deney ve kontrol grubuna Vatanseverlik Tutum Olcedi 6ntest olarak
uygulanmistir. Deney grubunda, arastirmanin amaglari dogrultusunda biyografi temelli degerler egitimi
yapilirken, kontrol grubunda mevcut sosyal bilgiler 6gretim programi gercevesinde degerler egitimi
yapilmistir. Deneysel uygulama, toplam 12 hafta ve 36 ders saatini kapsayacak sekilde
gerceklestirilmistir. Haftada 3 ders yapilmis olup, her ders saati 40 dakika olarak planlanmistir. Deneysel
calismadan kaynakli olarak bir kismi islenemeyen sosyal bilgiler dersi programinin, serbest etkinlikler
saatinde telafi edilmesi planlanmistir. Deney ve kontrol gruplarina, daha énce 6ntest olarak uygulanmis
olan Vatanseverlik Tutum Olcedi uygulamanin tamamlanmasinin ardindan sontest olarak tekrar
uygulanmistir. Deney grubu 6grencileriyle, bu 6grencilerin velileriyle ve sinifin 6gretmeniyle goriismeler
yapilmistir.

Veri Toplama Araglar

Vatanseverlik Tutum Olgedi: Tutum dlcegi, tutum maddelerini olusturma, uzman goriisii alma, pilot
uygulama, asil uygulama, gecerlik calismasi, faktor analizi ve givenirlik hesaplamasi asamalari temel
alinarak (Karasar, 2017; Tezbasaran, 2008) gelistirilmistir. Alanyazin taranarak ve alan uzmanlari ile
gorusilerek Vatanseverlik degerleriyle ilgili 42’si olumlu 43’ olumsuz toplam 85 maddelik bir madde
havuzu olusturulmustur. Olcekte, “kesinlikle katiimiyorum”, “katiimiyorum”, “kararsizim”, “katiliyorum”
ve “tamamen katiliyorum” seklinde 5’li Likert tipi dereceleme kullanilmistir. Olgegin pilot uygulamasi 46’si
kiz, 51’i erkek olmak tzere toplam 97 6grenciyle; esas uygulamasi ise 213’ kiz, 241’i erkek olmak Uzere
toplam 454 6grenci ile gergeklestirilmistir.

Olgegin carpiklik katsayisi .-55, basiklik degeri .21, ortalama degeri 151.24, ortanca degeri 145.00
olarak tespit edilmistir. Yapilan Kolmogorov-Simirnov testinde ise K-S degeri .07 bulunmustur. Bulunan
bu deger .05’ten buyik oldugundan, puanlarin normal dagihm goésterdigi séylenebilir (Blytkoztark,
2016). Olgekte bulunan her maddenin bireyleri ayirt etme derecesini tespit etmek icin élgek puanlarina
gore Ust %27.00 ve alt %27.00’lik grubun madde puanlari arasindaki farkin anlamlilik derecesine bakilmis
ve bu amagla yapilan Pearson Momentler Carpimi Korelasyon analizi sonucunda biitin maddelerle
toplam puan arasindaki iliski p<.05 diizeyinde istatistiki agcidan anlamh bulunmustur. Olcege alt-iist grup
ortalamalar farkina dayali madde analizi uygulanmis ve madde ayirt edicilik katsayilarini gosteren t
degerlerinin -3.17 ile 21.10 arasinda degistigi ve dolayisiyla 6lcekte bulunan maddelerin madde-kalan,
madde-toplam ve madde-ayirt edicilik dizinlerinin istatistiksel olarak .01 diizeyinde anlaml oldugu
gorulmustir.

Olgegin yapi gecerligine iliskin acimlayici ve dogrulayici faktér analizi uygulanmistir. Agimlayici faktér
analiz sonucunda ozdegeri 1’den buyilk dort faktér tespit edilmis, toplam varyansin %87.32’sini
aciklayan bu dort faktor sirasiyla %37.15, %24.10, %16.05 ve %10.02 oraninda toplam varyansa katki
sunmaktadir. Ardindan bulunan 4 faktér eksen dondirmesine (varimax dondirme yontemi) tabi
tutulmustur. Bu dondiirme islemiyle birlikte, 6lcegin faktor yiik degerlerinin .82 ile .45 arasinda degistigi
tespit edilmistir. Elde edilen 4 faktoriin sirasiyla 1. faktorde 7 madde “Fedakarhk” alt boyutunu, 2.
faktérde 6 madde “Sadakat” alt boyutunu, 3. faktorde 7 madde “Sevgi” alt boyutunu, 4. faktérde 5
madde “Sehitlik” alt boyutunu olusturdugu; nihai 6lgegin 13’l olumlu, 12’si olumsuz olmak lzere toplam
25 maddeden olustugu gorilmistir.
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Yapilan dogrulayici faktor analizi sonucunda; CFl (Comperative Fit Index) .92, NFI (Normed Fit Index)
.89, GFl (Goodness of Fit Index) .90, AGFI (Adjusted Goodness of Fit Index) .91, RMSR (Root Mean Square
Residual) .03 ve RMSEA (Root Mean Square Error of Approximation) .05 olarak hesaplanmis, ayrica
maddeler ile faktorler arasindaki butun iliskiler istatistiksel agidan (p<.01) anlamh bulunmustur.
Hesaplanan bu parametreler kabul edilebilir sinirlar iginde ve 6lgegin faktor yapisini dogrular nitelikte
oldugundan (Cokluk, Sekercioglu, & Bliyukoztirk, 2016; Schermelleh-Engel, & Moosbrugger, 2003),
modelin veriyle iyi bir uyum sagladig séylenebilir.

Olgegin giivenirligini belirlemek amaciyla 6lgegin alt boyutlarinin ve tamaminin Cronbach Alfa
glvenirlik katsayilarina bakilmistir. Buna gore, glivenirlik katsayilari birinci faktor (Fedakarlik) igin .89,
ikinci faktor (Sadakat) icin .83, ticlincu faktor (Sevgi) igin .80 ve dordiinci faktor (Sehitlik) i¢in.76 olarak
bulunmustur. Olgegin tiimiine ait Cronbach Alpha giivenirlik katsayisi ise .91 olarak hesaplanmistir.
Olgegin alt boyutlari ve geneli icin elde edilen bu degerler, dlgegin yiiksek diizeyde giivenirlige sahip
oldugunu gostermektedir (Blytlikoztirk, 2016; Tavsancil, 2014).

Goriisme formlari: Arastirmacilar tarafindan, biyografi temelli degerler egitiminin uygulandigl deney
grubu Ogrencilerinin tutumlarina iliskin sinif 6gretmeninin gorislerini tespit etmek icin bir dgretmen
gorisme formu, velilerinin goruslerini tespit etmek igin bir veli gérisme formu ve 06grencilerin
uygulamaya iliskin goruslerini tespit etmek igin bir dgrenci gériisme formu gelistirilmistir. Gérisme
formlari, yari yapilandiriimis agik uglu sorulardan olusturulmustur. Yildirim ve Simsek’e (2016) goére, yari
yapilandiriimis goériisme formlari belli sorulardan olusmakta ve katilimcilar bu sorulara istedikleri tarzda
cevaplar vermekte ve kisisel distincelerini net olarak belirtmektedirler.

Gorusmeler; gériisme formunun hazirlanmasi, formun sinanmasi, gériismelerin yer ve zaman olarak
ayarlanmasi ile gorismelerin gerceklestiriimesi asamalar (Yildirnm, & Simsek, 2016) dikkate alinarak
planlanmistir. Konu uzmani 2 6gretim dyesinin gorlsleri alinarak olusturulmus olan gérisme taslagi,
orneklemde yer almayan, ancak yakin o6zelliklere sahip 2 veli, 3 6gretmen ve 45 O6grenci Uzerinde
denenmis, karsilasilan sorunlar giderilmistir.

Verilerin Toplanmasi

Arastirma verilerinin toplanmasinda nicel ve nitel arastirma teknikleri kullaniimistir. Nicel veri
toplama araci olarak tutum 6lgegi, nitel veri toplama araci olarak ise goriisme formlari kullanilmistir. Veri
toplama araglarinin tamami arastirmacilar tarafindan gelistirilmistir. Deney ve kontrol gruplarina, daha
once ontest olarak uygulanmis olan tutum 6lgegi, deneysel calismanin tamamlanmasindan sonra sontest
olarak tekrar uygulanarak nicel veriler toplanmistir.

Gorusmelerde, biyografi temelli degerler egitimi uygulamasinin baslangicindan gériismenin yapildigi
gune kadar, O©grencilerin vatanseverlik degerine iliskin tutumlarinda ne gibi degisiklikler
gozlemlediklerine ve yapilan uygulamayi nasil bulduklarina iliskin 6gretmene ve velilere sorular
sorulmustur. Ogrencilere ise biyografi temelli degerler egitimi uygulamasi kapsaminda derste yaptiklari
calismalar hakkinda ne disindikleri, uygulamanin vatanseverlik degeri agisindan tutumlarinda bir
degisiklik olusturup olusturmadigi, uygulamayi sevip sevmedikleri, degerler egitiminin nerede ve nasil
yapilmasi gerektigini distindiklerine iliskin sorular sorulmustur. Yaklasik 15’er dakika stiren gériismeler,
okulda bu amagla ayrilmis olan bir odada gergeklestirilmis ve izin almak suretiyle katilimcilarin ses kaydi
yapilmis, notlar alinmustir.

Verilerin Analizi

Nicel verilerin analizi: Arastirmada nicel verilerin analizinde, aritmetik ortalama, frekans, bagimsiz
grup t-testi, Kruskal-Wallis H testi ve Mann-Whitney U testi kullanilmistir. Deneysel bir calisma olan
arastirmada, yansiz olarak belirlenen iki grupta iki farkli uygulamayla ayni icerik icin egitim verilmesi ve
arastirma sonucunda iki uygulama arasindaki etkililigin degerlendirilmesi amaglandigindan bagimsiz grup
t-testi kullanilmistir (Buytkoztiirk, 2016). Az denekli ve puanlarin normallik varsayimini karsilamadigi
anne-baba 6grenim dizeyi ile aile gelir diizeyi degiskenleri icin Kruskal-Wallis H testi; cinsiyet degiskeni
icin ise Mann-Whitney U testi kullaniimistir.
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Nitel verilerin analizi: Arastirmada, gorisme yoluyla elde edilen nitel verilerin ¢6ziimlemesinde
betimsel analiz yaklasimi tercih edilmistir. Betimsel analiz yaklasiminda, veriler gériisme sorularina gore
Ozetlenerek yorumlanir ve gériisme yapilan bireylerin gérislerinden dogrudan alintilar yapilir (Yildirim,
& Simsek, 2016). Arastirmada edinilen verilerin giivenirligi katilimci teyidi, es uzman incelemesi ve
kodlayicilar arasi givenirlik hesaplamasi yoluyla gerceklestirilmis (Boyatzis, 1998; Cresswell, 2013;
Lincoln, & Guba, 1985; Miles, Huberman, & Saldana, 2018); inandiricilik, aktarilabilirlik, tutarlik ve
onaylanabilirlik kriterleri i1siginda arastirmanin nitel boyutunun gecerlik ve givenirligi test edilmistir
(Yildirim, & Simsek, 2016).

Gorusmelerin glvenirligini saglamak igin gériismelerin ses kayitlari iki fakli zamanda ¢ézimlenmis ve
her iki ¢o6zlimlemedeki uzlagma ylzdesi .90 olarak belirlenmistir. Ayrica, arastirma siirecinde bir es
uzmanin yer almasi, daha kapsamh bir veri analizi yapilmasini sagladigindan (Lincoln, & Guba, 1985),
arastirmada, bir 6gretim Uyesi es uzman olarak yer almis ve katilimci géruslerinin yer aldigi metinler hem
arastirmacilar hem de es uzman tarafindan ayri ayri incelenerek verimli tartismalar gerceklestirilmistir.
Arastirmada coklu kodlayici givenirligini saglamak icin arastirmacilara ek olarak, egitimde 6lgme ve
degerlendirme alaninda doktora yapmis bir 6gretmene de kodlayici gérevi verilmistir. Arastirmacilarin ve
diger kodlayicinin, katilimcilarin yanitlarinin ¢éziimlenmesine ve siniflandiriimasina yonelik hazirladiklar
yazili metinler incelenerek karsilastirlmig ve vyapilan karsilastirmada %88.00 oraninda bir
tutarhlk/uzlasma tespit edilmistir. Yazih metne doénustirilen sézel konusmalarin tekrar sahibine
goturilup Gzerinde galisiimasi, verilerin dogrulugunu ve gegerligini glclendirdiginden (Silverman, 2006),
arastirmacilar tarafindan yazili metne dénustirilmis ses kayitlari ve notlar hem sinif 6gretmenine hem
velilere hem de 6grencilere kontrol ettirilerek teyit edilmistir.

Bulgular
Arastirmanin bu bélimunde, her bir alt probleme iliskin bulgular sirasiyla asagida verilmistir.

Birinci Alt Probleme iligkin Bulgular

Biyografi temelli degerler egitiminin uygulandigi deney grubu ile uygulanmadigi kontrol grubu
ogrencilerinin, deneysel islem 6ncesi ve sonrasi 6lglimlere gore vatanseverlik degerine iliskin tutumlari
arasinda anlamh bir farkhhk olup olmadigina iliskin veriler Tablo 3’te sunulmustur.

Tablo 3.
Deney ve Kontrol Grubu Odrencilerinin Ontest-Sontest Tutum Puanlarina fliskin Ba§imsiz Grup t-Testi
Sonuglari.

Test Gruplar n X Ss sd t p

Ontest Deney 28 112.31 5.94 60 42 .65
Kontrol 27 111.10 8.87

Sontest Deney 28 143.11 6.97 60 8.91 .00
Kontrol 27 115.41 9.84

Tablo 3 incelendiginde, deney grubu ontest puanlari (x= 112.31) ile kontrol grubu ontest puanlari
(x=111.10) arasinda anlamli bir farkliigin olmadigi (teo= .42, p>.05); deney grubu sontest puanlari
(*==143.11) ile kontrol grubu sontest puanlari (x= 115.41) arasinda ise deney grubu lehine anlamh bir
farkhhk oldugu (tse= 8.91, p<.05) goriilmektedir.

ikinci Alt Probleme iliskin Bulgular

Biyografi temelli degerler egitiminin uygulandigi deney grubu ile uygulanmadigi kontrol grubu
o6grencilerinin, deneysel islem Oncesi ve sonrasi oOl¢climlere gore vatanseverlik degerlerine iliskin
tutumlari arasinda cinsiyet degiskenine gére anlamli bir farklilik olup olmadigina iliskin veriler Tablo 4’te
sunulmustur.
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Tablo 4.
50grencilerin Cinsiyetlerine Gére Ontest-Sontest Tutum Puanlarina lliskin Mann-Whitney U Testi
Sonuglari.

Test Grup Cinsiyet n Sira Ortalamasi Sira Toplami V) P
Ontest Deney Kiz 14 16.35 215.50 98.50 .34
Erkek 14 14.59 212.50
Kontrol Kiz 14 14.43 217.50 107.50 .47
Erkek 13 13.41 215.50
Sontest Deney Kiz 14 13.50 274.50 115.50 .03
Erkek 14 14.20 251.50
Kontrol Kiz 14 15.25 231.50 101.50 .40
Erkek 13 13.26 228.50

Tablo 4 incelendiginde; deney grubu 6ntest puanlarinda, kiz 6grenciler ile erkek 6grenciler arasinda
istatistiksel olarak anlamli bir farkhligin olmadigl (U=98.50, p>.05), kontrol grubu 6ntest puanlarinda da
kiz 6grenciler ile erkek 6grenciler arasinda istatistiksel olarak anlaml bir farkhligin olmadigi (U=107.50,
p>.05); deney grubu sontest puanlarinda, kiz 6grenciler ile erkek 6grenciler arasinda kiz 6grenciler lehine
anlamli bir farkhligin oldugu (U=115.50, p<.05); kontrol grubu sontest puanlarinda ise kiz 6grenciler ile
erkek 6grenciler arasinda anlamli bir farkliligin olmadigi (U=101.50, p>.05) gérilmektedir.

Biyografi temelli degerler egitiminin uygulandigi deney grubu ile uygulanmadigi kontrol grubu
ogrencilerinin, deneysel islem 6ncesi ve sonrasi 6lglimlere gore vatanseverlik degerine iliskin tutumlari
arasinda anne ve babanin 6grenim dizeyi degiskenine gore anlamh bir farklilk olup olmadigina iliskin
veriler Tablo 5 ve Tablo 6’da sunulmustur.

Tablo 5.
60grencilerin Anne Ogrenim Diizeyine Gére Ontest-Sontest Tutum Puanlarina lliskin Kruskal Wallis H-
Testi Sonuglari.

Test Grup Anne Ogrenim Diizeyi n Sira Ortalamasi x2 sd P
Ontest Deney ilkokul 7 15.11 .22 2 .75
Ortaokul 7 15.16
Lise 9 15.90
Universite 5 13.13
Kontrol ilkokul 8 12.34 3.34 2 11
Ortaokul 8 12.21
Lise 7 16.08
Universite 4 14.21
Sontest  Deney ilkokul 7 16.57 3.83 2 12
Ortaokul 7 16.79
Lise 9 17.08
Universite 5 13.26
Kontrol ilkokul 8 13.31 21 2 72
Ortaokul 8 12.07
Lise 7 14.16
Universite 4 15.21

Tablo 5 incelendiginde; deney grubu o6ntest puanlarinda anne O6grenim dizeyi ile 6grencilerin
tutumlari arasinda anlamli bir farklihgin olmadigi ((H(4)=.22, p>.05), kontrol grubu 6ntest puanlarinda da
anne 6grenim dizeyi ile 6grencilerin tutumlari arasinda anlamh bir farkliigin olmadigi ((H(4)=3.34,
p>.05); deney grubu sontest puanlarinda anne 6grenim duzeyi ile 6grencilerin tutumlari arasinda anlaml
bir farklihgin olmadigi ((H(4)=3.83, p>.05), kontrol grubu sontest puanlarinda da anne 6grenim diizeyi ile
ogrencilerin tutumlari arasinda anlamli bir farkliligin olmadigi ((H(4)=.21, p>.05) gorilmektedir.
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Tablo 6.
Ogrencilerin Baba Ogrenim Diizeyine Gére Ontest-Sontest Tutum Puanlarina iliskin Kruskal-Wallis H Testi
Sonuglari.

Test Grup Baba Ogrenim Diizeyi n Sira Ortalamasi x2 sd P
Ontest Deney ilkokul 3 12.23 8.53 2 .18
Ortaokul 8 12.21
Lise 9 15.21
Universite 8 14.94
Kontrol ilkokul 4 11.31 3.09 2 .07
Ortaokul 9 10.43
Lise 8 15.62
Universite 6 16.04
Sontest  Deney ilkokul 3 13.04 2.98 2 .08
Ortaokul 8 12.59
Lise 9 14.71
Universite 8 12.90
Kontrol ilkokul 4 14.10 2.21 2 21
Ortaokul 9 15.45
Lise 8 10.13
Universite 6 15.21

Tablo 6 incelendiginde; deney grubu ontest puanlarinda baba 6grenim dilzeyi degiskeni ile
ogrencilerin tutumlari arasinda anlamli bir farkliligin olmadigi ((H(4)=8.53, p>.05), kontrol grubu 6ntest
puanlarinda da baba 6grenim dizeyi degiskeni ile 6grencilerin tutumlari arasinda anlaml bir farkhhgin
olmadigi ((H(4)=3.09, p>.05); deney grubu sontest puanlarinda baba 6grenim dizeyi degiskeni ile
6grencilerin tutumlari arasinda anlamli bir farkliligin olmadigi ((H(4)=2.98, p>.05), kontrol grubu sontest
puanlarinda da baba 6grenim diizeyi degiskeni ile 6grencilerin tutumlari arasinda anlamli bir farkliligin
olmadigi ((H(4)=2.21, p>.05) goriilmektedir.

Biyografi temelli degerler egitiminin uygulandigi deney grubu 6grencileri ile uygulanmadigi kontrol
grubu o6grencilerinin, deneysel islem 6ncesi ve sonrasi olclimlere gore vatanseverlik degerine iliskin
tutumlari arasinda ailenin gelir diizeyi degiskenine gore anlamli bir farkllik olup olmadigina iliskin veriler
Tablo 7’de sunulmustur.

Tablo 7.
Odrencilerin Ailelerinin Gelir Diizeyine Gére Ontest - Sontest Tutum Puanlarina iliskin Kruskal-Wallis H
Testi Sonuglari.

Test Grup Aile Gelir Diizeyi n Sira Ortalamasi x2 sd p
Ontest Deney 3000 TL’den az 5 14.81 71 2 .62
3001 TL-5000 TL 14 15.35
5000 TL’den fazla 9 12.55
Kontrol 3000 TL’den az 5 10.66 1.51 2 A1
3001 TL-5000 TL 15 14.83
5000 TL'den fazla 7 15.25
Sontest Deney 3000 TL'den az 5 12.38 .29 2 .84
3001 TL-5000 TL 14 14.57
5000 TL’den fazla 9 14.62
Kontrol 3000 TL’den az 5 16.05 1.12 2 .50
3001 TL-5000 TL 15 12.59
5000 TL'den fazla 7 13.09
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Tablo 7 incelendiginde; deney grubu Ontest puanlarinda ailenin gelir diizeyi ile 6grencilerin tutumlari
arasinda anlamli bir farkhhgin olmadig ((H(3)=.71, p>.05), kontrol grubu ontest puanlarinda da ailenin
gelir diizeyi ile 6grencilerin tutumlari arasinda anlaml bir farklihgin olmadigi ((H(3)=1.51, p>.05); deney
grubu sontest puanlarinda ailenin gelir duzeyi ile 6grencilerin tutumlari arasinda anlaml bir farkliligin
olmadig ((H(3)=.29, p>.05), kontrol grubu sontest puanlarinda da ailenin gelir diizeyi ile 6grencilerin
tutumlari arasinda anlaml bir farkhligin olmadigi ((H(3)=1.12, p>.05) gorilmektedir.

Uglincii Alt Probleme iliskin Bulgular

Uygulama sonrasi, deney grubu oOgrencilerinin 6gretmenine, biyografi temelli degerler egitimi
uygulamasinin baslangicindan gériismenin yapildigi gine kadar, sinifinda bulunan 6grencilerin sinif veya
okul ortamindaki tutumlarinda vatanseverlik degerine iliskin olarak ne gibi degisiklikler gozlemledigine
ve yapilan uygulamayi nasil bulduguna iliskin sorular sorulmustur. Sinif 6gretmeninin verdigi cevaplarin
bir kismi 6zetle asagida sunulmustur:

Deney grubu 6gretmeni:

Odgrencilerimde vatanseverlik konusunda olumlu gelismeler oldugunu gézlemledigimi séyleyebilirim.
Derslerin baslangicinda giincel olaylari dederlendirirken, égrencilerin iilkemizdeki terér olaylari ile
ilgili haberleri daha fazla anlattiklarini ve vatanin béliinmezligine daha fazla vurgu yaptiklarini fark
ettim. Ogrencilerim, bu uygulamanin etkisiyle vatan sevgisi konulu bir oyun yazip arkadaslariyla
sinifta canlandirdilar. Birka¢ 6grencim, okulumuzdaki yabanci uyruklu 6grencilerle, vatanlarindan ayri
kalma konusunda réportaj yaparak sinifa ¢cok duygusal bir sekilde sundular. Uygulanan programin,
6grencilere vatanseverlik dederini benimsetme ve bu deder isiginda tutumlarinda degisimlere neden
olma konusunda basarili oldugunu séyleyebilirim. Bu uygulamanin, sadece belli derslerde degil, biitiin
derslerde siklikla yapilmasi gerektigini, programlarin ve ders kitaplarinin da bu yénde hazirlamasinin
faydali olacagini diisiintiyorum. Velilerin de bu tir uygulamalarla degerler konusunda
bilinglendirilmelerinin iyi olacagi kanaatindeyim.

Sinif 6gretmeni ile yapilan gorismeden saglanan veriler betimsel analize tabi tutuldugunda,
O0gretmenin biyografi temelli degerler egitimi uygulamasina iliskin gorislerinin olumlu oldugu;
uygulamaya yonelik pozitif degerlendirmelerde bulundugu gorilmustir. Sinif 6gretmeninin gorislerine
gore, yapilan uygulamanin o6grencilerin tutumlarini olumlu yoénde etkileyen, basarili ve etkili bir
uygulama oldugu; uygulamadan sonra 6grencilerin vatanlarina kasi daha duyarli hale geldikleri, vatana
yonelik sevgilerinde ve vatani koruma isteklerinde artis oldugu séylenebilir. Sinif 6gretmenine gore,
biyografi temelli degerler egitimi uygulamasi bltin derslere ve butiin 6gretim kademelerine
yayginlastirilmal, ders programlari ve ders kitaplari bu yonde hazirlanmali, veliler de degerler egitimi
konusunda bu veya buna benzer uygulamalarla egitilmelidir.

Deney grubunda bulunan 6 6grencinin velilerine, biyografi temelli degerler egitimi uygulamasinin
baslangicindan goérismenin yapildigi gline kadar, evde veya ev disinda vatanseverlik degerlerini
benimseme ve bu degerleri davranis olarak gosterme agisindan c¢ocuklarinda ne gibi degisiklikler
gdzlemlediklerine ve yapilan uygulamayi nasil bulduklarina iliskin sorular sorulmustur. Ogrenci velilerinin
verdikleri cevaplardan bazilari 6zet olarak asagida sunulmustur:

Veli 1 (Ogrenci 1’in annesi):

Bu uygulama sayesinde c¢ocugumda vatanseverlik duygusunun daha arttigini séyleyebilirim.
Cocugumun terér olaylarina karsi daha duyarli hale geldigini gérdiim. Okullarindaki, vataninda ayri
yabanci 6grencilere ¢ok liziildiigiini, onlari evde daha sik anlattigini fark ettim. Bu ¢alismanin basarili
bir ¢alisma oldugunu diisiiniiyorum.

Veli 2 (Ogrenci 2’nin annesi):

Cocugumuzu zaten vatansever olarak yetistirdigimize inaniyorum, ancak bu uygulamanin bizi
destekledigini, eksikliklerimizi giderdigini séyleyebilirim. Bu uygulama sayesinde ¢ocugumun vatanin
birligi ve biitiinliigii konusunda daha duyarli hale geldigini fark ettim. Bu uygulama, vatanseverlik
degeri ile ilgili olarak ¢ocugumda ciddi bir tutum ve davranis dedisikligi yapmistir.
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Veli 3 (Ogrenci 3’iin babasi):

Bu uygulamadan sonra ¢ocugumda vatanseverlik duygusunun arttigini  séyleyebilirim. Bu
uygulamadan sonra gocugumun bayrak, asker, polis gibi resimleri daha sik ¢izdigini gérdiim. Bu tiir
calismalarin yetiskinlere de uygulanmasi gerekir bence..

Veli 4 (Ogrenci 4’tin babasl):

Bu ¢alismanin, ¢ocugumdaki vatan sevgisi, vatani koruma, vatan igin ¢alisma, vatani yliceltme
duygularini artirdigini séyleyebilirim. Bu uygulama biitiin okula yayginlastiriimali ve yil boyu devam
ettirilmelidir.

Veli 5 (Ogrenci 5’in annesi):

Bu uygulamanin, ¢ocugumda var olan vatanseverlik duygusunu pekistirdigini ve ¢gocugumun, vatan
diismanlarina yénelik daha sert bir tutum gelistirmesini sagladigini séyleyebilirim. Bu ¢alismayi,
cocuklarimiza degderleri égretme konusunda basarili buluyorum. Bu uygulamaya daha fazla zaman
ayrilmalidir.

Veli 6 (Ogrenci 6’nin annesi):

Cocugumun, bu uygulamadan sonra 6zellikle vatanimizin kiymetini bilmemiz gerektigi yéniinde
olumlu bir tutum degisikligine girdigini fark ettim. Yapilan bu c¢alismay! basarili buldugumu
séylemeliyim. Bu uygulama biitiin okullara yayginlastiriimalidir.

Deney grubunda yer alan 6 6grenci velisinin, uygulamanin baslangicindan goriismenin yapildigi gline
kadar, evde veya ev disinda vatanseverlik degerini benimseme ve bu degeri tutum ve davranis olarak
gosterme acisindan g¢ocuklarinda ne gibi degisiklikler gozlemlediklerine ve yapilan uygulamayi nasil
bulduklarina iliskin olarak sorulan sorulara verdikleri cevaplar betimsel analize tabi tutulmus ve sonuglar
asagida siralanmistir:

Bu uygulama,

e Cocugumdaki vatanseverlik duygusunu artirmistir.

e Cocugumun ulkemizdeki siginmacilarin vatansizliklarinin farkina varmasini saglamistir.
e Cocugumda paylasma duygusu gelistirmistir.

e Cocugumda vatan dismanlarina yonelik sert bir tutum olusturmustur.

e Cocugumdaki evsiz, kimsesiz ve vatansiz insanlara yonelik duyarhligi artirmistir.

e Vatanseverlik degerine yonelik olarak gocugumun tutum ve davranislarinda olumlu degisiklikler
yapmistir.

e Biitlin okullara yayginlastiriimalidir.
e Biitlin derslerde yapiimalidir.
e Biitilin yil boyunca siirdurilmelidir.

o Velilerle de yapilmalidir.

Yapilan gorismelerde veliler, biyografi temelli degerler egitimi uygulamasindan sonra ¢ocuklarinin
tutum ve davranislarinda olumlu degisiklikler oldugunu; uygulamanin 6grenciler lizerinde vatanseverlik
degeri agisindan olumlu etkiler yarattigini ifade etmislerdir. Bu sonug, yapilan uygulamanin 6grencilerin
tutumlarini olumlu yonde etkileyen basarili bir uygulama oldugunu gostermektedir. Velilere gore,
biyografi temelli degerler egitimi uygulamasi bitlin derslere ve bitiin okullarda yayginlastiriimali, bu
uygulamalara daha fazla zaman ayrilmali, veliler de degerler egitimi konusunda bu veya buna benzer
uygulamalarla egitilmelidir.

Dérdiincii Alt Probleme iliskin Bulgular

Uygulama sonrasi, deney grubunda bulunan 6 06grenciye, biyografi temelli degerler egitimi
uygulamasi kapsaminda derste yaptiklari galismalar hakkinda ne dislindlkleri; bu uygulamanin,
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vatanseverlik degerleri agisindan tutumlarinda bir degisiklik olusturup olusturmadigi; biyografi temelli
degerler egitimi uygulamasini sevip sevmedikleri; biyografileri begenip begenmedikleri, degerler
egitiminin nerede ve nasil yapilmasi gerektigi ile ilgili sorular sorulmustur. Deney grubu 6grencilerinin
verdikleri cevaplardan bazi 6érnekler 6zet olarak agagida sunulmustur:

Ogrenci 1:
Derste okudugumuz biyografiler ¢ok giizeldi. Bu derste yaptigimiz ¢alismalar ¢ok eglenceliydi. Bu
sayede vatanimi tanidim.

Ogrenci 2:
Vatansever kadinlarin hayatlari ¢cok degdisik geldi bana. Artik vatanimin degerini daha ¢ok biliyorum.

Ogrenci 3:

Vatansever kadinlar sayesinde vatanim igin ¢ok ¢alismam gerektigini anladim. Ciinki onlar ¢ok

calismislar.
Ogrenci 4:
Derste okudugumuz hayat hikéyeleri sayesinde vatanimi korumam gerektigini anladim. Vatanimizi
sevmezsek ilkemize siginan Suriyeliler gibi oluruz.

Ogrenci 5:

Derste okudugumuz hayat hikdyeleri sayesinde vatanimizda birlik olmamiz gerektigini 6grendim.
Ogrenci 6:

Degerler egitimi okulda yapilmalidir. Ciinkii okulda 6gretmenler daha iyi egitim vermektedir.
Deney grubunda yer alan 6 6grencinin, biyografi temelli degerler egitimi uygulamasi kapsaminda

derste yaptiklari calismalar/etkinlikler hakkinda ne dusindukleri; biyografi temelli degerler egitimi
uygulamasinin tutumlarinda bir degisiklik olusturup olusturmadigi; bu uygulamayi sevip sevmedikleri;

degerler egitiminin nerede ve nasil yapilmasi gerektigi ile ilgili olarak sorulan sorulara verdikleri cevaplar

betimsel analize tabi tutulmus ve sonuglar 6zetle asagida siralanmistir:
Biyografilere iliskin cevaplar:

¢ Biyografiler heyecanliydi.

e Biyografiler degisikti.

e Biyografiler cok glizeldi.

e Biyografilerden ¢ok bilgi edindim.
Tutumlara iliskin cevaplar:

e Daha ¢ok vatansever oldum.

e Vatanimin kiymetini anladim.

e Vatanim icin ¢ok ¢alismaliyim.

e Vatanimi korumam gerektigini anladim.
e Birlik olmamiz gerektigini 6grendim.
Uygulamaya iligkin cevaplar:

e Uygulamayi ¢ok sevdim.

e Uygulama ¢ok heyecan vericiydi.

e Uygulama ¢ok gtizeldi.

e Birgok sey 6grendik.

Degerler egitimine iliskin cevaplar:
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e Degerler egitimi okullarda yapiimaldir.
e Degerler egitimini 6gretmenler yapmaldir.

Yapilan gorismelerde 6grenciler, biyografi temelli degerler egitimi uygulamasindan sonra tutum ve
davranislarinda olumlu degisiklikler oldugunu; uygulamayi sevdiklerini, eglendirici ve Ogretici
bulduklarini, degerler egitiminin okulda ve 06gretmenler tarafindan yapilmasi gerektigini ifade
etmislerdir. Bu sonug, yapilan uygulamanin 6grencilerin tutumlarini olumlu yénde etkileyen basarili bir
uygulama oldugunu géstermektedir.

Tartisma, Sonug ve Oneriler

Arastirmada, biyografi temelli degerler egitiminin uygulandigi deney grubu &grencilerinin,
vatanseverlik degerine iliskin tutumlarinda, uygulama Oncesi ve sonrasi 6lcimlere gore anlamli bir
farkhhk olustugu gorilmastir. Ulasilan bu sonug, biyografi temelli degerler egitimi uygulamasinin,
ogrencilerin vatanseverlik degerine iliskin tutumlar Gzerinde olumlu yoénde etkili oldugunu
gostermektedir. Ogretmen, veli ve dgrenci gériismelerine dayali nitel verilerle de desteklenen bu sonug,
biyografilerin ilgi ¢ekici ve merak giderici hikdyemsi 6zelliklerinin, ¢ocuklarin degerleri daha kolay ve
etkili olarak 0Ogrenmelerini sagladigi ve ¢ocuklarin tutumlari Uzerinde etkili oldugu seklinde
yorumlanabilir. Er (2010) tarafindan yapilan calismada da biyografilerin merak giderici ve ilgi cekici
o6gretim araci olma 6zelliklerinin deger 6gretiminde etkili olmalarini sagladigi belirtilmistir. Bu durumda,
karakter ve degerler egitimi gibi bircok kazanima yonelik 6gretim faaliyetinin gergeklestirilmesinde
biyografilerden etkili olarak yararlanilabilecegi séylenebilir.

Uygulama sonrasi, biyografi temelli degerler egitiminin 6grencilerin vatanseverlik degerine iliskin
tutumlari Gizerinde olumlu yonde etki yaptigina iliskin olarak ulasilan bu sonug, baska calismalarla da
desteklenmektedir. Erdem (2010) tarafindan yapilan ¢alismada, olumlu tutum gelistirmede biyografinin
son derece etkili bir yontem oldugu belirlenmistir. Kavcar (1999) ve Mutluay (1977), biyografi gibi
edebiyat eserlerinin iyilik, dostluk, vatanseverlik gibi insani tutum ve degerleri gelistirip pekistirdigini
belirtmislerdir. Kaymakgi ve Er (2013) tarafindan vyapilan c¢alismada, derslerde biyografilerin
kullaniimasinin 6grencilerin milli benlik duygularinin gelismesini sagladigi belirtilmistir. Yazici (2009)
tarafindan yapilan ¢alismada kahramanlik éykilerinin 6grencilerdeki yurtseverlik duygusu artirdigi tespit
edilmistir. Karag6zoglu (2018) yaptigi calismada, kadin kahramanlarin biyografilerinin deger 6gretiminde
kullanilmasinin vatandashk degerinin kazandirilmasinda etkili oldugu belirlenmistir. Yapilan baska
calismalarda, 6gretimde biyografi gibi edebf Grlnlerin kullaniminin, 6grencilerin deger kazanma sirecini
hizlandirdigi; 6grencilerin inang ve tutumlarini olumlu yonde etkiledigi; 6grencilerin duyussal davranis
ozellikleri kazanma dizeylerini artirdig1 ve vatanseverlik degerinin kazandirilmasi konusunda biyografi
destekli 6gretim uygulamalarinin diger uygulamalardan daha etkili oldugu sonucuna ulasilmistir (Akkus,
2007; Aktepe, & Oguzkan, 2013; Erdem, 2010; Kaymakgi, & Er, 2013; Oztiirk, 2002; Oztiirk, & Otluoglu,
2002; Oztiirk et al. 2014; Tekgdz, 2005; Top, 2009).

Arastirmada, deneysel islem sonrasi deney grubu 6grencilerinin vatanseverlik degerine iliskin sontest
puanlari arasinda kiz 6grencilerin lehine anlamh bir farkhlik bulundugu goérilmistir. Bu sonug,
o6grencilerin vatanseverlik degerine iliskin tutumlari (izerinde cinsiyet degiskeninin etkili oldugunu
gostermektedir. Calismada kadin kahramanlarin biyografilerinin kullanilmasinin kiz 6grencilerin
hemcinslerine yonelik olumlu bir algiya sahip olmalarina neden oldugu séylenebilir. Ayrica biyografilerde
yer alan duygusal sahnelerin (6zellikle bebeklerin ve annelerin donarak ya da vurularak 6limi sahneleri)
duygusal yonleri erkeklere oranla daha baskin olan kiz 6grenciler Uzerinde daha etkili oldugu
soylenebilir. Clnkl kadinlar erkeklere oranla daha duygusal (Mudd, 2002), acima ve adanma duygulari
daha gelismis bireylerdir (Beutel, & Marini, 1995). Degerler egitimi konusunda yapilan baska
calismalarda da cinsiyet degiskeninin ¢cogu zaman kizlarin lehine bir farka neden oldugu saptanmistir.
Akbas (2004) tarafindan yapilan ¢alismada, kiz 6grencilerin, demokratik degerlere ve temel degerlere
erkek dgrencilerden daha st diizeyde ulastigl sonucuna ulasilmistir. iscan (2007) tarafindan yapilan
calismada, kiz 6grencilerin degerleri gdsterme dizeyleri bakimindan, erkek 6grencilerden daha basarih
oldugu sunucuna ulasilmistir. Dilmag (1999) yapmis oldugu arastirmada, degerleri edinme agisindan
deney grubunda yer alan kiz 6grencilerin lehine anlamh bir farklilk oldugu sonucuna ulasmistir.
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Gomleksiz ve Ciliro (2011) ve Bas (2016) tarafindan yapilan galismalarda kizlarin erkeklerden daha ¢ok
vatanseverlik degerini benimsedikleri tespit edilmistir. Mousavi ve Roshan (2010) tarafindan yapilan
¢alismada da, vatansever kimligin kizlar lehine farkhlastig tespit edilmistir.

Arastirmada, deneysel islem sonrasi hem deney hem de kontrol grubu 6grencilerinin vatanseverlik
degerine iliskin sontest puanlari arasinda anne-baba 06grenim dizeyi ile ailenin gelir diizeyi
degiskenlerine gére anlaml bir farklilk bulunmadigi gorilmastir. Bu sonug, 6grencilerin vatanseverlik
degerine iliskin tutumlari Uzerinde anne-baba 6grenim dizeyi ve ailenin gelir diizeyi degiskenlerinin
etkili olmadigini gostermektedir. Secilen biyografilerde zengin-fakir ayirimi yapilmamasinin bu sonugcta
etkili oldugu soylenebilir. Ailelerin 6grenim diizeylerinin 6grencilerin vatanseverlik degerine iligkin
tutumlan lzerinde etkili olmamasinin, ailelerin 6grenim dlzeylerinden kaynaklanan artilarini ya da
eksilerini gocuklarina yansitmamalarindan kaynaklandigi sdylenebilir. Gerek ailelerin gelir diizeyi ve
gerekse ailelerin 6grenim diizeylerinin 6grencilerin vatanseverlik degerine iliskin tutumlari tizerinde etkili
olmamasinda, o6grencilerin yaslari (9-10 yas) itibariyle bu degiskenleri tutum ve davranislarinda
farkhliklara neden olacak degerde gormemelerinin, bu degiskenleri bir farklihk gerekgesi olarak
algilamamalarinin ve bu yaslardaki ¢cocuklarin daha esitlik¢i diisinmelerinin de etkili oldugu séylenebilir.
Er ve Sahin (2012) tarafindan yapilan galismada, tutum degisikligi saglamak amaciyla biyografi
kullanilmasi ile 6grencilerin sosyo-ekonomik diizeyleri arasinda anlamli bir iliski bulunmadigi
belirlenmistir. Er (2010) tarafindan yapilan galismada, biyografi tercihleri ile sosyo-ekonomik diizey
degiskeni arasinda anlamh bir farklihk bulunmazken; yapilan baska calismalarda da deger egitiminde
ogrencilerin tutumlari ile anne-baba 6grenim diizeyi ve ailenin gelir dlizeyi degiskenleri arasinda anlamli
bir iliski bulunmadigi tespit edilmistir (Akbas, 2004; Aktepe, 2010; Aladag, 2009; Baydar, 2009; iscan, &
Senemoglu, 2009; Keskinoglu, 2008; Ozensel, 2007; Tas, & Kiroglu, 2019; Tas, & Minaz, 2019; Yigittir,
2009).

Sinif 6gretmeni ile yapilan gériismede, biyografi temelli degerler egitimi uygulamasinin vatanseverlik
degerine iliskin olarak 6grencilerin tutumlarini olumlu yonde etkileyen basarili ve etkili bir uygulama
oldugu; 6grencilerin daha vatansever, vatanini daha ¢ok seven, koruyan, vataninin birlik ve butlinlGgi
icin daha duyarli tutum ve davranislar sergilemelerini saglayan bir uygulama oldugu sonucuna
ulasilmistir.  Ulasilan bu sonug, farkli calismalarla da desteklenmektedir. Yapilan c¢alismalarda
ogretmenler, degerler egitimi sonrasi 6grencilerde olumlu davranis degisiklikleri gozlemlediklerini ve
degerler egitimi uygulamalarinin 6grencilerin tutumlari Gzerinde olumlu etkileri oldugunu ifade
etmislerdir (Aladag, 2009; Moore, 2005; Thompson, 2002; Yalar, 2010; Yigittir, 2009). Ogretmenlerle
yapilan goriismelerde, derslerde edebi Uriinlerden biyografinin kullaniimasinin égrencilerin inang ve
tutumlarini olumlu yénde etkiledigi, biyografilerin 6grenciler igin ilgi cekici, merak giderici ve 6gretici bir
edebi tir oldugu tespit edilmistir (Cencen, 2010; Er, 2010; Kaymakgl, & Er, 2015).

Velilerle yapilan goriismelerde, biyografi temelli degerler egitimi uygulamasindan sonra vatanseverlik
degerine iliskin olarak 6grencilerin tutum ve davranislarinda olumlu yonde degisiklikler oldugu; yapilan
uygulamanin 6grencilerin vatanseverlik degerine iliskin tutumlarini olumlu yonde etkileyen basarili ve
etkili bir uygulama oldugu sonucuna ulasiimistir. Ulasilan bu sonuglar, velilerle gériisme yapilan baska
calismalarla da desteklenmektedir. Bu c¢alismalarda velilerle yapilan gorismelerde, degerler egitimi
uygulamalarinin, 6grencilerin degerlere iliskin tutumlari Gzerinde olumlu etkileri oldugu sonucuna
ulasilmistir (Aladag, 2009; Karma, & Kahil, 2005; Moore, 2005; Thompson, 2002).

Deney grubu 6grencileriyle yapilan goériismelerde, biyografi temelli degerler egitimi uygulamasindan
sonra vatanseverlik degerine iliskin olarak 6grencilerin tutum ve davranislarinda olumlu degisiklikler
oldugu; uygulamanin o6grenciler tarafindan sevildigi, eglendirici ve 0gretici bulundugu; degerler
egitiminin okulda ve 6gretmenler tarafindan yapilmasi gerektigi; yapilan uygulamanin o6grencilerin
tutumlarini olumlu yonde etkileyen basarili ve etkili bir uygulama oldugu sonucuna ulasilmistir. Ulasilan
bu sonuglar, 6grencilerle gorisme yapilan baska calismalarla da desteklenmektedir. Bu galismalarda
ogrencilerle yapilan gorismelerde, 6grencilerin, degerler egitimi uygulamalarinin, tutumlarini olumlu
yonde etkiledigini ifade ettikleri (Aktepe, 2010; Aladag, 2009; iscan, & Senemoglu, 2009; Perry, &
Wilkenfeld, 2006; Thompson, 2002; Uzunkol, 2014); yazili edebiyat urinleri sayesinde, hoslanma, farkina
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varma, ilgi cekme, istek duyma, kisiligini katma, 6grendikleriyle bag kurma konularinda kendilerini daha
yetkinlesmis olarak gordikleri (Oztirk, & Otluoglu, 2002) tespit edilmistir. Baska calismalarda
ogrencilerle yapilan gériismelerde, biyografi destekli 6gretim uygulamalarinin, 6grencilerin konulari ve
degerleri daha iyi 6grenmelerini ve 6gretim siirecinden daha ¢ok zevk almalarini sagladigi, biyografilerin
ogrenciler icin ilgi cekici, merak giderici ve Ogretici bir edebi tir oldugu sonucuna ulasilmistir (Akkus,
2007; Er, 2010; Kaymakgl, & Er, 2015; Tekgbz, 2005; Top, 2009).

Biyografi temelli degerler egitimi uygulamasi, deger 6gretiminde ve degerlere iliskin olumlu tutum
kazandirmada etkili oldugundan, farkh 6gretim kademelerinde ve derslerde de kullanilabilir. Bu
uygulama, vatanseverlik degerinin yani sira ilkokul sosyal bilgiler programinda yer alan adalet, aile
birligine 6nem verme, bagimsizlik, baris, bilimsellik, caliskanlk, dayanisma, duyarlilik, duristlik, estetik,
esitlik, oOzgurlik, saygl, sevgi, sorumluluk, tasarruf, hosgoéri ve vyardimseverlik degerinin
kazandirilmasinda da etkili olarak kullanilabilir. Biyografiler, dil ve anlatim yoninden gerekli
diizenlemelerin yapilmasi halinde, deger 6gretiminde merak giderici, ilgi cekici ve 6gretici bir tir olarak
kullanilabilir. Biyografilerin hikdyemsi yonl, merak giderici ve ilgi cekici 6zellikleri sayesinde, ¢cocuklarin
degerleri daha kolay, daha etkili ve daha kalici olarak 6grenmeleri saglanabilir. Amaca uygun
biyografilerin segilip drama, tiyatro gibi c¢esitli sanatsal etkinliklerle 06grencilere sunulmasi ve
biyografilerin gorsel ve isitsel teknolojilerle desteklenmesi 6grencilerin degerlere yoénelik tutumlar
Uzerinde daha olumlu ve daha hizli etki yaratabilir.

Degerler egitiminin daha etkili yapilabilmesi igin, degerlerin diger derslerin icerisine serpistirilmis
olarak verilmesi yerine, bagimsiz bir degerler egitimi dersi konmasi daha uygun olabilir. Ogretim
programlari ve ders kitaplar hazirlanirken, dil ve anlatim yéninden seviyeye uygun diizenlenmis
biyografilere daha cok yer verilebilir. Biyografiler, kullanim amacina ve 6grencilerin gelisim 6zelliklerine
uygun olarak siniflandirilarak; 6gretmen, 6grenci ve velilerin kullanimina sunulmak tizere bir veri havuzu
olusturulabilir. Ogretmen merkezli degerler egitimi yerine; biyografi temelli degerler egitimi uygulamasi
veya bu uygulamanin esas alindigl benzer uygulamalarla, 6grencilerin 6grenme siirecine daha aktif
katilmalari saglanabilir. Okulda verilen degerlerin, ailede ve gevrede desteklenerek pekistirilebilmesi igin,
aileler degerler konusunda formel olarak egitilebilir. Ogretmenler deger 6gretiminde dnemli birer model
olduklarindan, hizmet 6ncesinde ve hizmet icinde deger 6gretimi konusunda daha iyi egitilebilirler.

Bu arastirma, ilkokul 4. sinif sosyal bilgiler dersi ve vatanseverlik degeri ile sinirh tutulmustur.
Biyografi temelli degerler egitimi uygulamasinin, sosyal bilgiler dersi disindaki diger derslerdeki
etkililiginin de incelenmesi, yararh sonuglara ulasilmasini saglayabilir. Ayrica, biyografi temelli degerler
egitiminin, ilkokul 4. sinif 6grencilerinin, adalet, aile birlig§ine 6nem verme, bagimsizlik, baris, bilimsellik,
cahiskanhk, dayanisma, duyarlilik, diirtstliik, estetik, esitlik, 6zgirlik, saygi, sevgi, sorumluluk, tasarruf,
hosgori ve yardimseverlik degerlerine iliskin tutumlarina etkisini konu alan calismalar da yapilabilir.
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