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The objective of this research is to evaluate the process and school applicability of
teacher training program designed and applied on Visual Culture Theory in visual arts
courses in line with opinions of project participant teachers. In this research, we used
the “holistic multi-stage” sampling since we examined visual culture studies in visual
arts courses in line with the opinions of classroom teachers and visual arts teachers.
The study group in this research consisted of a total of 508 teachers who participated
in the teacher training workshop organized under TUBITAK 4005 Science and Society
Innovative Education Practices. We collected data using participant diaries and focus
group interviews. The data were analyzed by content analysis and presented under
five main themes formed by visual culture theory; “Learning Experiences”, “Inquiries”,
“Concerns”, “Needs” and “New Ideas for Learning and Teaching”. Suggestions were
presented on extending pre-service and in-service training programs to teach new
approaches such as visual culture theory in art education and on increasing number of
practices involving student-teacher and parent interaction taking such approaches in
the scope of lifelong learning.
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Introduction

In an age of constantly accelerating change through technology, nature, context and type of
communication change as well as the tools of communication and cooperation. For May (2011)
communication may encourage a person to understand a question or develop an idea. But this is shaped
when the person finds their own way by internalizing it instead of adopting the idea as it is. This is
reflected in today’s innovative understanding of education as mutual interaction between the teacher,
the student and the content as opposed to the power relationship between the teacher and the student
in the traditional classroom setting. Students obtain the content from various resources, not from the
teacher. Knowledge is formed through different perspectives, methods and creative dialogue
(Thompson, 2014). This way, in classroom activities, the teacher becomes the student and the student
becomes the teacher. This understanding ideally allows the learner to develop necessary decision
making skills to become a subject who is active in communal living and has critical awareness.

In the recent years, education research studies (Partnership for 21st century learning (P21), 2007;
Pearlman, 2009; Scardamalia & Bereiter, 2014; Yalgin, 2018) frequently emphasize provision of 21st
century skills to learners. These skills, referred to as P21 in field literature, are discussed under three
categories: learning and refreshment skills, information, media and technology skills and life and
professional skills. For the achievement of these skills, it is important for teachers to improve and
reinforce themselves through various education and training approaches involving knowledge and
experiences, education technologies and new media tools enriching student learning and to reflect them
in their teaching practice. Because today’s technology-dependent world focusing on innovation and
creativity requires students to be aware of how this technology uses visual images it disseminates and
how their lives are affected by these images. As Freire (2014, p.39) points out, today we need to “adopt
an understanding of education focusing on reading the context, reading the world instead of reading the
word, reading the text”. Today, being literate means understanding photography, television, movie
scenes, blogs, digital media and different national characteristics (Kibbey, 2011). This reflects the
importance of visual literacy skills in art education and visual culture.

Today’s art education is intertwined with fine arts, computer games, mangas, feature films, toy
design, advertising, television programs, fashion design and other similar visual culture forms. Diversity
of these forms carry the field of art education beyond stylistic concerns, technical transference,
workshop/studio practices, art history studies, art criticism and aesthetic evaluation, towards a socio-
cultural perspective of formation and interpretation of meaning in the social context (Freedman, 2000;
Sanders, 2006). Today, it is possible to see reflections of such understanding in visual culture-based art
works.

The term “visual culture” was first used in 1983 by Svetlana Alpers to define 17th century Dutch
paintings. However, Elkins (cited in Stankiewicz, 2004, p.6) claims that this term was used by Micheal
Baxandall in 15th century Italy in texts on paintings, art and history. According to Walker and Chaplin
(1997), birth of visual culture as a field of study is a result of changing requirements of art and design
education in 1960s and 1970s. It is possible to see many definitions of visual culture in field literature.
However, it is possible to say that it was Malcolm Barnard who made the most comprehensive definition
of visual culture in his book “Art, Design and Visual Culture” (2010). Barnard (2010, p.34) interprets
visual culture from two different perspectives; “visual” and “cultural”. From the visual perspective, his
definition is; “everything that is visual, functional, and communicational and/or having aesthetic
purpose produced, interpreted or formed by people". From the cultural perspective, his definition is;
“the system of giving meaning to daily objectives, practices, values, beliefs and modes of living that
different cultural and social groups make use of”. From this point of view, it is possible to say that the
term visual culture means two different things. First, the term visual refers mostly to visual works and
their meanings. Second, the term cultural refers to social contexts in which images exist including their
production, dissemination and use. To this end, visual images are studied within their contextual
richness as part of the social discourse including their influence on social life (Saribas, 2019).
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Because visual culture examines studies in many different fields (such as anthropology, sociology, art
history, media, health, art education), it is defined as a multi-cultural, intercultural and interdisciplinary
area (Freedman, 2003; Mitchell, 2002; Saybasili, 2007; Walker & Chaplin, 1997). Visual culture helps us
understand messages given by mass media, what visual works or performances say in their original
context. It also provides opportunity for individuals to make associations between events in their daily
lives and visual texts. This way, individuals interpret what visual texts say and mean in social and cultural
contexts (Anderson, 2003; Wilson, 2003). Thus, the role of visual arts course in art education transforms
towards raising individuals who live and learn in a visual world and decode visual images.

Art education is given through visual arts courses in primary and secondary education levels. This
course functions to enhance creativity of students, providing aesthetic awareness to raise individuals
caring for art and thus, to include conscious art consumers in the society (Turkkan, 2008, p.8). The
objectives of the course, which were put into practice in 2018-2019 academic year, emphasize in the
Visual Arts Course Curriculum such terms as; use of information technologies, multilateral thinking,
visual literacy, art ethics, critical thinking, aesthetic sensitivity, self-awareness, cultural heritage, media
literacy, use of different materials, creative thinking (MEB, 2018). These identified objectives reflect
embracing contemporary art education approaches such as visual culture in Visual Arts Course
Curriculum.

Visual culture theory provides students with opportunities to recognize and interpret various visual
practices in visual arts courses. It helps students to understand and interpret association of different
areas (movies, advertisements, television, news media etc.) with art as well as providing them with skills
to analyse its elements and principles. Additionally, social, cultural and environmental effects of
globalization and its consequences are brought to the classroom setting through this course. It ensures
students to develop proposed solutions to such issues, to achieve creative expression and to be involved
in active learning process based on daily life experiences and to develop critical perspective of the
society. Visual arts courses are given by classroom teachers in primary schools and by visual arts
teachers in secondary schools and high schools. Therefore, classroom teachers and visual arts teachers
will be able to help their students and thus, their parents explore how their thoughts and desires are
shaped with local and global visual culture when they comprehend the importance and necessity of
visual culture in art education and reflect them in their classroom practices. Teachers will also be able to
prepare extraordinary art and education activities through lesson plans they develop based on visual
culture drawing students’ attention to this global issue.

A review of field literature shows that many studies have been done both on national and
international level on visual culture theory. The researches investigate a variety of visual culture subjects
such as advertisements (Freedman, 1997), music videos (Taylor, 2000), shopping centres (Stokrocki,
2001), TV series and the Internet (Congdon & Blandy, 2001), children’s toys (Barrett, 2003),
amusement/theme parks (Jeffers, 2004), science and natural history images (Marshall, 2004), Disney
movies (Tavin, 2003) and gardening/landscaping (Lai & Ball, 2002). In the context of our country, it is
possible to see applications of visual culture at different educational stages of art education (Coskun,
2017; Cildir, 2015; Dilli, 2013; Dilli & Mamur, 2015; Dilli, Mamur & Alakus, 2016; Findikgi, 2015; Kuru,
2009; Mamur, 2012, 2014, 2015; Saribas, 2019; Soganci, 2011; Turkkan, 2008; Uysal, 2009). In the
conclusions of these studies, emphasis is made to the facts that studies are needed on how to include
visual culture theory in the course contents of different education levels in Visual Arts Course
Curriculum and through in-service training, teachers can experience this approach and reflect it on their
own classroom practice. In this context, a TUBITAK supported project was carried out especially for
teachers who give art lessons in primary and secondary schools in order to gain knowledge and
experience they need to develop a critical perspective for young minds taking lessons in their
classrooms. The project included activities to help classroom teachers and visual arts teachers raise
awareness among their students about harmful effects of global visual culture (climate change, fossil
fuels caused by production and consumption wastes, loss of biodiversity and plastic pollution of world
marine ecosystems) through both theoretical information and artistic practices providing them with
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high level critical thinking skills. In this article written based on the results of the research carried out
during the project, the objective is to evaluate the process and school applicability of teacher training
program designed and applied for visual culture theory in visual arts courses in line with opinions of
project participant teachers.

Method
Research Design

The study is a qualitative research, evaluating the process and later applicability at schools of a
teacher training program aiming to integrate visual culture studies into primary school and secondary
school visual arts courses. In this study, “holistic multi-state” sampling was used since visual culture
studies in art courses were examined for two different states. “In this pattern, there is more than one
case on its own. Each case is considered holistically in itself and compared afterwards” (Yildirim &
Simsek, 2013, p.327). Accordingly, the state examined in this study involves teachers’ perceptions of
visual culture-based art education process after teacher training workshops held in seven Turkish cities
between September 2018 and April 2019. Evaluations of classroom teachers and visual arts teachers
were studied as two different states (multi-state) in this case.

Study Group

Teacher training workshops organized under TUBITAK 4005 Science and Society Innovative Education
Practices were carried out in Canakkale, Erzincan, Kayseri, Diyarbakir, Giresun, Mersin and Denizli
provinces selected from seven regions in Turkey in cooperation between Faculties of Education of
universities and Provincial Directorates of National Education. In the scope of the project, a total of 508
teachers in seven provinces participated in the whole process of workshops. Data were collected from
these participant teachers through reflective diaries. Since we wanted to make in depth analysis on the
research case, we also carried out focus group interviews after the workshops with participation of 10 -
11 teachers in each province. We have interviewed with a total of 35 visual arts teachers and 31
classroom teachers. To select this study group under the research, we used criterion sampling which is a
purposeful sampling method. We used two criteria to identify the participants. The first was
voluntariness and the second was the condition to participate in the whole workshop process. Thus,
focus group interviews were carried out at each province with two groups consisting of classroom
teachers and visual arts teachers. Distribution of participating teachers on province basis is given in
Table 1 below.

Table 1.

Distribution of Teachers Interviewed on Province Basis.

Provinces Visual Arts Classroom Total
Canakkale 6 6 12
Erzincan 6 5 11
Kayseri 6 5 11
Diyarbakir 6 5 11
Mersin 6 5 11
Denizli 5 5 10
Giresun 2 - 2
Total 6 FGI 6 FGI 12 FGI

No focus group interview was carried out with participants of Giresun province since there were only
2 teachers participating in the workshop. However, opinions of these teachers regarding the process
were obtained through participant diaries.
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Data Collection Tools

Data collection tools of the research were participant diary and focus group interview records.
Expert opinions were taken for both data collection tools, however after the Canakkale application,
which was the first city where the workshop was held, the participant diary was made to reduce the
number of questions since it was seen that some questions were answered adequately due to the high
number of questions.

Participant diary: It was applied at the end of each day. It consisted of five questions on the
expression of thoughts, feelings and learnings about activities conducted during that day, the expression
of thoughts on suggestions we are happy with and concerned about, thoughts on contribution to
professional teaching knowledge and daily life experiences and contribution to students. The
participant’ diary questions were as follows:

1. Explain today’s learning activity in one word or sentence.
2. What are the aspects that please and worry you in learning activities?
3. How do you think learning activities contribute to you?

4. What kind of contributions will the learning activities of today make to your teaching profession and
your daily life?

5. In what aspects do you think today's learning activities will contribute to primary and secondary
school students?

Focus group interview: This was done on the last day of the workshop for in dept analysis of the
process, with participation of volunteering teachers with the condition of full participation to the whole
process. Classroom teachers and visual arts teachers were interviewed separately by project research
team. The duration of interviews was between 60 and 90 minutes.

Data Collection

The project included activities to help classroom teachers and visual arts teachers raise awareness
among their students about harmful effects of global visual culture through both theoretical information
and artistic practices providing them with high level critical thinking skills. To this end, the teacher
training process was planned for 3 days. Each workshop consisted of 18 to 20 hours training program. 2
hours difference in workshop durations is a result of the number of participants in groups. The training
program was based on 3 categories:

1) Basic philosophical process,
2) Individual and cooperative group activities, and

3) Information for participants on school level practices to help them develop their own teaching
approach.

In the first stage of the training; changing values and parameters in visual arts training were analysed
in the framework of contemporary art practices and education and we asked questions -“Why are we
interested in visual culture? How should we interpret visual culture symbols?”- to focus on
fundamentals of visual culture such as “Attractiveness, Representation, Perspective, ldeology, Power,
Intertextuality, Multimodality”. Following this process where question-answer and brainstorming
methods were used, we continued with individual and cooperative group activities. A total of 5 activities
-2 individual and 3 group activities- were carried out at this stage. At the last stage of the workshop; to
help participants improve their teaching approaches, school level practices were discussed to show
participants ways of opening visual culture discussions in their classrooms.

Throughout the process, participant diaries (PDs) were collected from the participants to question
use of visual culture in art education. However, focus group interviews were also carried out for a
deeper definition and analysis. This allowed us to define the case studied using multiple data sources.
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Focus group interviews were carried out after completion of workshops by the project coordinator and
two different researchers using sound recorders upon necessary explanations on research ethics. This
process resulted in 24 hours of recorded interviews.

Data Analysis

In this research, carried out in seven cities in a period of seven months, data analysis started as early
as the data collection process. This provided us with the opportunity to use the data obtained in data
analysis to take necessary precautions to improve effectiveness of the teacher training program and to
obtain valid and reliable results. Basic data collection tool in this research was the focus group
interviews carried out upon completion of workshops. Each of these interviews was transcribed. Yet, it is
a fact that diversity of data in qualitative studies is important to ensure validity and reliability of the
research done. Thus, participant diaries were also included in data analysis. Content analysis was used
to analyse data. Content analysis, also referred to as inductive analysis in some resources (Merriam,
2013; Yildirm & Simsek, 2013), includes extrapolating text data, dividing texts based on the
extrapolation, naming obtained parts using codes, investigating the codes against unnecessary
redundancy and converting these codes into comprehensive themes (Creswell 2012).

Thus, second and third authors of the research coded the data separately, compared them and
developed common codes and themes. In this research, five main themes of visual culture theory were
developed; “Learning Experiences”, “Questioning”, “Concerns”, “Needs” and “New ldeas for Learning
and Teaching”. Before definition and interpretation of findings, these themes and code contents were
checked by the first author of the research who was also the project coordinator. In this research,
participants’ views were reported as quotes supporting findings. This way, we aim to draw a mental

picture for readers.

Findings

In this research studying two different states (multistate) regarding the use of visual culture theory in
arts lessons by classroom teachers and visual arts teachers, five themes were defined in consequence of
data analysis. These themes are learning experiences, questioning, concerns, needs and new ideas for
learning and teaching of visual culture theory. Figure 1 shows the interrelation of these themes. Codes
derived from themes and subthemes developed in the study were presented in comparison in a table,
followed by quotations from both states. Additionally, comparative analyses were made for both states
for the same theme.

Learning
experiences

Concerns

Figure 1. Interrelation of themes.
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1- Learning experiences theme had two subthemes. The first one is defining the experience. This
subtheme includes defining learning outcomes from visual culture-based activities. The second
subtheme was titled as interaction after coding the data obtained. The interaction subtheme is based on
dialogues established on visual image and experiences in cooperative group work. Codes derived from
opinions stated by classroom teachers and by visual arts teachers are compared in Table 2.

Table 2.

Learning Experience Theme: Subthemes and Comparison of Codes.

Subthemes Visual Arts Teachers (VAT) Codes Classroom Teachers (CT) Codes

Defining the Questioning (critical) perspective Questioning (critical) perspective

experience Learning to see Learning to see
Recognize formation of stereotypes Unique and deep thinking
Unique and deep thinking Artistic experience
Contextual thinking Recognize importance of art
Catch the times/era education

Interaction Brainstorming Enrichment with new ideas
Enrichment with new ideas Creative result/product
Creative result/product Group dynamism

As Table 2 suggests, visual arts teachers frequently use such concepts as questioning perspective,
learning to see, recognize formation of stereotypes, unique and deep thinking, and contextual thinking,
catch the times/era to define experiences they achieved. Below are examples of statements that may be
a reference for these codes:

Awareness and interaction; | can say it’s an experience related to the effect of visual elements we are
unconsciously interacting with in our daily lives (VAT, PD, Kayseri).

Importance of visual culture in the formation of stereotypes and how we can overcome these
stereotypes by making think on them (VAT, PD, Kayseri).

The difference between looking and seeing, awareness of the fact that an image can have visible and
hidden meanings (VAT, FGI, Mersin).

Analytical. Implicit. Extrapolating the hidden meaning beneath things etc (VAT, FGI, Mersin).

We observed that visual arts teachers’ approach towards defining experiences they achieved
through visual culture works mostly develop around the concept of “thinking”. In the framework of this
process, teachers evaluated visual culture activities as a new and updated perspective for art education.
Two statements supporting this opinion are:

I can say it is to interpret visual image, internet, modernity, age of technology that is to catch up with
the times (VAT, FGI, Kayseri).

... this was a workshop addressing innovation. About communication, Russell says: communication in
the modern world is to do things in cooperation. What you have done in a collective exchange, so |
believe this is needed in education (VAT, FGI, Mersin, C3).

Similarly, concepts classroom teachers frequently use to define the experiences they achieved are
similar to those of visual arts teachers; namely, questioning perspective, learning to see, unique and
deep thinking. However, in the case of classroom teachers, we have noted that culture-based workshop
served mainly to enrich artistic experience and opinions regarding the importance of art education.
Below is a selection of statements supporting their opinions:

Through visual culture theory, we have seen that many images in our lives are not as innocent as they
seem to be. We have seen how they influence our lives, our identities (CT, PD, Diyarbakir).

We have explored how to interpret what we see, explored the part of the iceberg invisible to the eye.
We have seen how important the difference between looking and seeing can be (CT, PD, Diyarbakir).

773



Vedat OZSOY, Nuray MAMUR, Sevcan SARIBAS — Pegem Egitim ve Ogretim Dergisi, 10(3), 2020, 767-808

To me, the biggest experience is the fact that art is a very effective teaching approach, if there is art,
there is learning (CT, PD, Erzincan).

In the visual culture-based workshop program, individual and cooperative group activities were
offered to teachers. These activities were structured in a way to allow dialogue on exploration,
understanding and reflection of visual culture images. In relation to this process, the second subtheme
for teachers’ learning experience was named interaction. The subtheme interaction is based on dialogue
with visual image and experience gained through cooperative group work. Below are examples of
statements of visual arts teachers regarding this experience:

... during the activities, we were always brainstorming, either on an image or with each other. ...(VAT,
FGI, Mersin).

In activities, use of methods guiding towards brainstorming and opportunities for exchange of
opinions resulted in outputs that were both enjoyable and creative (VAT, PD, Mersin).

Creative group works were really useful. Dialogue and discussions within the group gave me new
ideas that | can put into practice in my classrooms (VAT, WEF, Denizli).

Under the interaction subtheme, visual arts teachers frequently used such concepts as
brainstorming, enrichment with new ideas and creative result/output. Similar code contents were
identified in opinions stated by classroom teachers. Classroom teachers stated opinions on dynamism of
group works rather than dialogue created with the visual culture image. For example;

Group work resulted in really creative works. Presentations of outputs by different groups were
effective in widening my perspective (CT, PD, Mersin).

Having independent individuals work together in group activities helped us have a multi dimensional
perspective. The richness of the end product of interaction between each individual was a satisfying
process (CT, PD, Denizli).

Classroom teachers stated benefits they enjoyed through contribution of getting together with
individuals of various age ranges, different branches (VAT) who do not know each other, to
multidimensional thinking at the moment of dialogue on visual images. Effects of the moment of
dialogue on creative output were frequently underlined by classroom teachers in participant diaries.

2- Questioning theme had four subthemes. Questioning one’s own perspective subtheme is based
on participants’ questioning of their own awareness of visual images. The subtheme of questioning the
effect of visual culture includes questioning of the effect of visual images on children and individuals.
Questioning the visual arts course subtheme includes findings related to participants’ current
educational approaches for the lesson content. Questioning applicability at schools subtheme is based
on evaluations made about applicability of the theory considering the class level, size and the region of
the school. Subthemes and codes for the Questioning theme are given in Table 3 below.

Visual arts teachers questioned their own perspectives by thinking that their awareness of visual
images is not sharp enough. These questions took place on failure to think deeply on visual images,
focus on style rather than meaning and failure to focus adequately on visual images of daily life. A
selection of opinions stated is given below:

I noticed how superficial | approach and how I never think on the environment, the images in my daily
life (VAT, WEF, Denizli).

We used to look at artwork from the point of view of style but now it turns out, we should focus more
on meaning ... (VAT, FGI, Mersin, C5).

...It made me realize that no work is done without a message, that they all embody a meaning and
made me notice that. It helped me turn to something and think about its message... Yes, we used to
look before, but we used to look at the stylistic structure ... (VAT, FGI, Erzincan, C1).
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Table 3.
Questioning Theme: Subthemes and Comparison of Codes.
Subthemes VAT Codes CT Codes
Questioning one’s Failure to think deeply on visual images Questioning indifference to art,
own perspective Focus on style rather than meaning Questioning self-confidence in issues
Failure to focus adequately on visual related to art
images of daily life Questioning the effect of art on daily
life
Questioning the Formation of stereotypes A generation quick to adopt
effect of visual Technology effect everything without questioning
culture
Questioning visual Expanding lesson content Questioning the expanding lesson
arts course Increasing visual technologies content
Visual literacy Visual literacy
Questioning lesson perspective
Questioning one’s competence
Questioning Class size Lack of basic materials and
applicability at The region of the school technological requirements
schools Duration of lesson Students’ perceptive capacity

Teacher competence

Teachers’ questioning their own perspectives reflects a requirement to keep cognitive processes
active. In relation to this theme, visual art teachers also questioned the effect of visual images on
children and individuals. For example;

... Today, children don’t communicate, they are always on the Internet, you greet them but they are
too busy with Internet to greet you back (VAT, FGI, Erzincan, C2).

...Children are our problem of priority. They look but they don’t see (VAT, FGI, Kayseri, C5).

... | can’t say today'’s children are patient. It’s about this generation. When | want to make kids create
a picture from scratch, they grow away from the lesson. They are used to watching rather than
creating (VAT, PD, Denizli).

As the reference examples suggest, teacher C1 refers to the effect of visual culture on the formation
of stereotypes while teacher C3 stresses the effect and power of technology on the dissemination of
visual culture. The teachers assess the domination of visual culture on children and individuals.

Codes identified among the classroom teachers related to self-questioning subtheme differs greatly
from those of the visual arts teachers. The classroom teachers questioned themselves on; their
indifference to art, their self-confidence in issues related to art and the effect of art on daily life. Below
are some opinions stated that could serve as reference to these codes:

...at a personal level, | started to see things that | used not to look at and see, although | can’t plan
activities in my classroom for the moment, there is a major leap in my internal perspectives... (CT,
FGl, Denizli, C2).

....| realize that we don’t sufficiently let visual arts in our lives. And, technology and visuality have a
great place in our lives... (CT, FGI, Erzincan, C3).

I've seen how indifferent | was to art, to art works, how | went by without questioning them and how
deficient | was. | understand how big an insufficiency this indifference creates as the times get more
visual (CT, PD, Kayseri).

In relation to this sub-theme, classroom teachers too were observed to question the effect of visual
culture from the point of view of children. Teachers’ assessment is the rise of a generation quick to
adopt everything without questioning. Below are a number of statements found in participant diaries
and focus group interviews:
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Our students are under the hegemony of visual culture, they adopt, accept everything quickly, they
don’t question (CT, PD, Mersin).

The new generation doesn’t question, a generation failing to question is rising. This questioning
through images that we do here is superb. That is, we have to teach children to question using art
(CT, FGI, Mersin, C1).

...for one thing, students don’t have the ability to comment. That ability is gone. The student and the
family don’t have the culture to read books. So they can’t comment too much ... they copy from the
Internet, present the readily available information... (CT, FGI, Diyarbakir, C4).

Based on these questionings, we saw that teachers question the content of visual arts course as well
as the teaching approach they currently employ in their classrooms. An analysis of participant diaries
and focus group interviews showed that visual arts teachers made assessments mainly on expanding
lesson content, increasing visual technologies and their contribution to the lesson and visual literacy. For
example;

In the scope of a critical approach, scrutinizing and being more sensible and sensitive, | can say that
what we have been doing in classrooms are very superficial (VAT, FGI, Erzincan, C2).

... | have always considered myself as a technology person but | now notice it is not so. | use all of
these things but | haven’t been conveying them to children. Using these software programs is not
enough, at a certain point, children bring it to a certain level and we stay back. I've seen that we
shouldn’t. We need to renew ourselves too. | have students who develop games and do this in an
advanced level although it is not taught at school. | realize | have fallen behind in these areas. We
have to catch up with our students here, if not get one step ahead of them ... (VAT, FGI, Denizli, C4).

... We can at least think of it this way: other than artistic ability of children, how can we raise them
perceptively ... (VAT, FGI, Diyarbakir, C5).

As the above statements suggest, the visual arts teachers questioned the lesson content and the
teaching approaches they used. We saw that such questioning served to reinforce belief in subject
education. Teacher C2’s statement ...made us reconnect with visual arts. We have lost hope recently ...
This workshop opened a different window (VAT, FGI, Erzincan, C2) is a reference for this belief. Teachers
C6 and C5 also stated their belief that visual culture studies would contribute considerably to visual arts
courses, saying:

I think we need to wake up to ourselves once in a while. Sometimes we can’t convey things we are
aware of to others. As such, visual culture concept has been something we have come across
frequently but have problems in conveying to students in the recent years. There are now so many
things about it in my mind (VAT, FGI, Erzincan, C3).

At schools, students usually say, “what difference would be learning art make”. We tell them that
their aesthetic values would improve. When we’ll give them these examples, they will become more
aware of why they need to learn. They will start questioning at what stages we are being fooled with
advertisements, what tools are used to guide us, they will not just question the art technically, they
will also question everything we have in our lives and daily activities (VAT, FGI, Diyarbakir, C5).

As part of the subtheme of questioning the visual arts course, we saw that the classroom teachers,
apart from the visual arts teachers, question their perspective of the lesson and their self-competence
as well as the lesson content and teaching approaches they use. A selection of statements that would
serve as reference to these codes is:

Until today, the art lessons were based mostly on drawing skills. But, from what you have told us, |
can say that you are placing it on a theoretical dimension and change our understanding of art
education. A change of perception is needed ... (CT, FGI, Kayseri, C1).

It has been a remarkable experience about types of reading, | am disturbed by the cannonry of
images. A distinctive idea of image reading developed in my mind. As classroom teachers, after
graduation from faculty, when we use what we have stocked without refilling our resources,
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unfortunately we fail to offer an insight. | have always felt | was falling back on visual arts, but we
don’t know the methods ... (CT, FGI, Mersin, C3).

Teachers also questioned school applicability of visual culture studies in the scope of innovations
made to art education methods and content. Majority of the visual arts teachers noted that visual
culture subjects could be applied at schools. But they evaluated the elements that would make
application possible. For the visual arts teachers, these questionings were made on class size, region of
the school and level of student’s issues. Examples of teachers’ opinions include:

Different images can be shown to be questioned at classroom level. But it may not be possible to
reach each student in a populated classroom within the limited duration of the lesson (VAT, PD,
Denizli).

As teachers who recently relocated from a school in the rural area to a school in the city centre, | can
see the difference between children in visual culture context. Children in city centres need such
applications more than the others (VAT, PD, Denizli).

| think the activities you made here can be applied to children. Subjects such as animal rights, child
abuse can be studied. They are appropriate for secondary and high schools (VAT, FGI, Canakkale, C3).

The visual arts teachers indicated that visual culture studies would increase the lesson content and
classroom sizes and lesson durations would be problematic considering the questioning methods
involved in this approach. While they noted difficulties of application at schools, they also stressed that
it would be possible to apply it through efficient planning connecting them with the current contents.
However, some teachers such as teacher C6, indicated that the applicability of this theory would be
possible as part of a separate lesson.

In classroom teachers’ assessment of applicability in schools, two distinct opinions arose: difficult to
apply and possible to apply. Teachers who assessed the applicability as difficult, emphasized lack of
basic materials and technological requirements at school, students’ perceptive capacity and teacher
competence. Below are some opinions that can be reference for these codes:

The school | work in at the moment is a primitive building, No overhead projector, no smart board, no
transportation. That is, it is not possible to practice these in a school like that (CT, FGI, Diyarbakir,
C1).

The teacher must be interested in art for this to be applicable. The teacher needs to be qualified to a
certain degree. Needs to be enthusiastic about this. Science, Turkish, Mathematics should not be the
teacher priority, technologic qualifications are important too. There are teachers who don’t know
how to turn the computer on and off. The teacher should place his/her researcher identity at work to
convey what s/he has learned to students. The teacher should come to the classroom with a plan and
a program. Considering that the teachers prepare for other lessons before class, they would be
successful if they show the same sensitivity to visual arts courses (CT, FGI, Diyarbakir, C1).

As can be seen in the statements above, the applicability of visual culture theory in primary schools
was mostly associated with teacher competencies. Teachers emphasized the need for teachers to love
art, to stay up to date with the times, enthusiasm and researcher identity to be able to bring the theory
into the classrooms. Teachers who stated opinions supporting the applicability of the theory indicated
that effective results could be obtained through design of teaching corresponding to student capacities.
While some of these teachers noted that it would be more effective at 3™ and 4" grades considering the
perceptive capacities of students, others noted that it would be possible to apply it in almost every
lesson. Some of the statements that establish a reference for these codes are:

... I think it is very applicable. Plus, we need to reformat ourselves. | was dispirited when | first came
here but that changed later. Because | now know what to do when | go to school. For instance, we
have Syrian refugee children in our classrooms and we are having a hard time finding a common
language. Here, | can understand that the common language is art. Now | will examine problems,
starting with my own classroom. | will also work on families. | will carry out art work taking into
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consideration problems of children. But the work will not end there; I’ll make sure they adopt their
school garden. | will make them prepare and present reports on their studies. | believe that problems
that stem from children’s own will be over with these activities... (CT, FGI, Mersin, C4).

| think it can be effective at all grades but not all of them of course, a selection of them. We can also
modify some of them, changing parts of it to apply in classrooms. Awareness, methods of self-
expression in children would develop, | already try to do some of them but I've learnt that | can do
better... (CT, FGI, Denizli, C1).

| agree that it would be more convenient at 3" and 4" grades. We sometimes have 3" graders who
are yet to develop cognitive skills, they have a hard time because they could not move from concrete
conceptions towards abstract concepts, but it is applicable at 3" and 4" grades (CT, FGI, Denizli, C4).

3- Concerns theme included four interrelated subthemes: visual arts education, duration of lesson,
school administration and family (parents). Concerns related to visual arts education were based on
changes in teaching methods in the field. Duration of visual arts course includes concerns related to use,
application and assessment of inquiry-based teaching techniques. Concerns related to school
administration and colleague attitudes are based on intervening attitudes and attitudes towards
teaching materials. Family dimension includes teachers’ concerns related to inclusion of families in
visual culture practices.

Table 4.

Concerns Theme: Subthemes and Comparison of Codes.

Subthemes VAT Codes CT Codes

Concerns related to Changes in art Failure to have comprehensive art
visual arts education  Technologic developments knowledge,

Teaching methods

Failure to have comprehensive
knowledge of art teaching methods,

Concerns related to Teaching Sufficient
duration of visual Application Insufficient
arts course Assessment

Concerns related to Attitudes of school administration -

school and colleagues
administration’sand  Attitudes towards material
colleagues’ requirements

perspectives
Concerns related to
attitudes of families

Importance of families’ attitudes Underestimating the importance of art
lesson,

Establishing a role model for their
children in uncontrolled use of mass
media that is an effective way of
dissemination of visual culture,

Failure to know their children well

Concerns related to visual arts education were based on failure to catch up with changes in art and
technology and failure to integrate changes in both areas with effective teaching approaches. Visual arts
teachers indicated concerns about modernity of teaching methods they applied considering changes in
art and changes in technology. Some of the statements that establish a reference for these codes are:

It made me a little anxious. | am worried that technology providing convenience makes art look like
something that can be done effortlessly. But | also thought that | was behind the technology in a
sense that it is something that would allow me to teach children faster ... (VAT, FGI, Denizli, C3).

... | think, to be able to use Visual arts courses more effectively, we need to start with improving
perceptions of teachers. Through this workshop, our perspective changed. | used not to have such a
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critical eye before. We were not given such activities in our college education, maybe it would be

effective to develop such perspective in teacher training. In our classrooms, we present many images

to children, we make them comment on art works but we have to be aware of the artistic perspective
of the times (VAT, FGI, Kayseri, C3).

In this approach, all lessons intertwine. That makes it necessary for children to use their sensory

organs very actively. How easy would it be for teachers to develop that; that is a difficult task (VAT,

FGl, Mersin, C3).

As the above statements suggest, diversification in information, production and exhibition
approaches in art, advantages and disadvantages of technology made teachers worry about visual arts
education. Their concerns grew bigger because of the expanding nature of visual arts course with visual
culture due to limited duration of lessons. Teachers indicated the insufficiency of duration of lessons for
such features as the use of inquiry-based teaching techniques, application and assessment dimensions
at various occasions in participant diaries they kept throughout the workshop. For example; teacher C4
in Erzincan says, “we said its content expanded but number of lessons decreased, unfortunately we were
anxious about being able to do it” (VAT, FGI, Erzincan, C4) is just an expression of the concerns they had
in their minds and they discussed with each other.

Another concern that visual arts teachers had was about school administration and colleague
attitudes. The teachers stated their concerns regarding school administrations’ and other school
colleagues’ intervening attitudes towards visual arts course and their attitude towards teaching material
requirements. One opinion that may serve as reference for the code is:

... we ask the student to do something but the student wouldn’t. If the student is a candidate with
prospects to go to a Science High School, other teachers would tell us to give a perfect “100” points
grade. And | would but that makes me upset. This way, the kid adopts the feeling of achievement
without having to work for it and we are giving the idea that it is possible to fix an achievement. We
actually code a lot of things in that child but we are just not aware of it (VAT, FGI, Erzincan, C4).

The teachers emphasize the need for a change of perception among school administrations and
other subject teachers. They specifically noted the need for school administrators to participate in
training programs like this. The teachers indicated their concerns regarding the possibility of application
of innovative approaches such as visual culture in their classrooms unless there is a change in school
administration’s perspective:

This workshop must be done with school administrators. If this workshop was done with
administrators, it would have been beneficial to ensure other subject teachers to support this.
Because this way it is only left to us. When we tell administrators all these, they would be delighted
to listen to the activities we talk about but the moment they leave the room, the others would
continue saying “OK friends, what are our source books, how are we doing at pilot tests” (VAT, FGl,
Erzincan, C1).

Teacher C1 in Erzincan stressed the need for raising awareness among school administrators and
indicated their belief and experience based presumption that administrator’s perspective would
influence the school culture as a whole. Visual arts teachers indicated their concern that a complete
success of visual culture education would not be possible without raising awareness among families.
Below are examples of opinions stated:

| think before all these, we have to make families a part of this. Social gender thing for example, is
obviously a fact in families that we see a reflection of it in children ... (VAT, FGI, Kayseri, C6).

We all are, teachers, children, and parents, surrounded by this visual world. | also found myself
drifting along and being here made me become more aware in many ways. We can organize
activities to transfer this awareness to children but of course this awareness won’t be possible
without parents ... (VAT, FGI, Mersin, C2).
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Classroom teachers’ concerns related to visual arts education were based on failure to have
comprehensive knowledge of art and teaching methods in art education. In many occasions throughout
the workshop, the classroom teachers underlined their deficiency in art knowledge. This deficiency was
more clearly expressed by teachers of different subjects appointed as classroom teachers as reflected in
the statement of teacher C2 in Kayseri:

... | believe | am competent in other lessons but | am upset because | don’t have the same competency
in art and music. How can | give them something | myself don’t have? | have it on my conscience; | am
not enough for a kid who is good in arts because | really don’t know how to approach ... (CT, FGI,
Kayseri, C2).

Falling insufficient in visual arts education as a classroom teacher ... (CT, WEF, Denizli).

Duration of visual arts course was not as concerning for the classroom teachers as for the visual arts
teachers. However, there were teachers who indicated that duration of lessons would not be enough.
One such opinion is as follows:

One lesson hour for visual arts course is usually not enough for me. | usually give 2 hours. But
considering these studies, it is apparent that | can never give less than 2 hours now (CT, PD,
Canakkale).

Teacher C2 in Kayseri says “..in addition to the education we give to students at school until mid-day,
opportunities must be created to spare time for art activities ...” (CT, FGI, Kayseri, C2) emphasizing the
need to expand the content of arts through extracurricular activities. On the other hand, concerns
voiced by the visual arts teachers regarding attitudes of school administrators were not mentioned by
the classroom teachers. Although the classroom teachers mention some parent intervention in
particular issues, this was not considered to be relevant with the research subject. However, teachers
stated their concerns about parents in the sense of underestimating the art lessons, establishing a role
model for their children in uncontrolled use of mass media that is an effective way of dissemination of
visual culture and failure to know their children well. Below are some opinions in relation to parents’
perspective of arts lesson:

Parents give priority to science lessons. They don’t focus much on the field of arts (CT, FGI, Kayseri,
C1).

Our society and student’s parents are distant to art. They think listening to music is art. Wonder how
many people go to an arts gallery or a museum? And we are trying to teach their children all these...
(CT, FGI, Canakkale, C4).

Teachers’ opinions on allowing uncontrolled use of mass media and establishing a role model for
children are:

We are stuck when it comes to parents, the fact | can’t change, | say. OK, | contribute to the student
but the parents keep discrediting what | do. ...For example, parents buy anything children see,
children want; they don’t say no (CT, FGI, Mersin, C1).

We also have problems stemming from families, such as aggressive and uncontrolled use of
communication tools ... (VAT, FGI, Mersin, C4).

As indicated above, teachers consider parents as a fact they can’t change. In this respect, another
important issue stressed by the teachers is about not knowing their children well.

...they are so indifferent; they don’t even care to come out of curiosity once. There are those who
wouldn’t even bring their 1° grader to the classroom. There were kids who showed up on their own;
when something happens, “my kid won’t do that” is their answer... (CT, FGI, Denizli, C4).

Parents actually are too carried away with their work that they don’t know their children, they are
tired when they get home, they watch their TV series, have no communication with their children ...
(CT, FGI, Denizli, C6).
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4- Under the Needs theme, the subthemes of need for tools-equipment and visual material and in-
service training need for art and culture education appeared. These subthemes include assessments
related to the type of qualifications the teachers need to prepare visual culture-based art activities.
Codes under this theme are given in Table 5.

Table 5.
Needs Theme: Subthemes and Comparison of Codes.
Subthemes VAT Codes CT Codes
Need for tools-equipment Improvement of technology Improvement of technology
and visual material infrastructure Need for visual infrastructure

materials Need for visual materials
In-service training need Following innovations in art education  Establishing art background

The visual arts teachers indicated that need for tools-equipment and visual material for visual culture
education is not different from that of arts lesson. They noted that a good number of images in the
framework of a theme they identify could be easily found in the Internet. However, they also underlined
the need to improve Internet infrastructure at schools to be able to bring certain technologies into
classrooms. They have indicated that EBA could be used to get support.

We need to have reliable Internet in the country. In the past, we had our own modems and Internet
connection would not be a problem. But now, it is covered by the State and Internet is not working
well. (VAT, FGI, Canakkale, C5).

Similar opinions were stated also by the classroom teachers. They noted that tools and equipment to
be used for visual culture studies were similar to materials used for arts lesson. Thus, other than relative
indifference on the side of parents, need for materials was thought not to be an extra burden for
teachers and students. However, just like visual arts teachers, the classroom teachers mentioned
insufficient technology infrastructure at schools and problems especially at schools in rural areas:

... First, it needs to be supported technologically. Let me say that | don’t even have an overhead
projector in my classroom. The area of my school is like a hardship area ... (CT, FGIl, Mersin, C2).

In some poor neighbourhoods, there are students who don’t even have pencils. ... Especially for arts
lessons, we have deficiencies with stationary (CT, FGI, Diyarbakir, C2).

I work at a village school. Opportunities are limited. | bought an overhead projector myself, | bring my
own computer to the classroom. My mobile Internet is not working at school. | have to connect to the
Internet at home and download... (CT, FGI, Diyarbakir, C4).

The teachers indicated that they need to constantly self-develop to be able to effectively give visual
culture studies in classrooms. They frequently noted that the most important requirement here is in-
service training. Examples of opinions stated by the visual arts teachers include:

Such training programs including both theory and practice should be urgently disseminated in all
cities by the MoNE. We have difficulty in catching up with the times. For the new generation, we need
to refresh ourselves (VAT, PD, Mersin).

In order to keep pace with the requirements of our time, we need to participate more in training
programs like this one. Especially when the training subject is as important as this one, school
administrators should also participate. Otherwise we encounter problems in school applications after
these trainings (VAT, PD, Giresun).

As the statements by teachers suggest, the visual art teachers request in-service training mainly to
catch up with the times, to follow innovations. Contrary to the visual art teachers, in-service training
requirements of classroom teachers, however, are identified with the support needed for their art
background. The classroom teachers consider themselves insufficient in the field of art. Examples of
opinions include:
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... sometimes we rush to finish lesson subjects followed with activities and we can’t go too much into
arts. We work with small children so even a simple sticking activity may take those 2 to 3 hours.
Therefore, | think teachers should be informed more on this subject and see the facts (CT, FGI,
Canakkale, C5).

As classroom teachers, we try to work in all subjects but we have deficiencies in visual arts. We don’t
all have the same talent. We are having difficulties there. That’s why, starting from the 1 grade we
start with colouring pages. We mostly give exercises that support muscle development and
perception of colours. (CT, FGI, Erzincan, C1).

5- Under the theme new ideas for learning and teaching, two subthemes came up: establishing
interdisciplinary connections and design of original activities. Visual culture requires interdisciplinary
relations. Therefore, the subtheme establishing interdisciplinary connections was based on assessments
regarding what type of relations teachers could establish with which disciplines. Finally, under the
subtheme of design of original activities are ideas the teachers developed regarding the types of visual
culture-based art activities for their classrooms throughout the workshop process and opinions on what
they can open for discussion in their classrooms through visual culture. Codes related to these
subthemes are given in Table 6.

Table 6.

New Ideas for Learning and Teaching Theme: Subthemes and Comparison of Codes.

Subthemes VAT Codes CT Codes

Establishing Artistic perspective of social and Values education (respect, empathy etc.)

interdisciplinary  environmental issues Environmental awareness

connections Integration of art into other lessons Development of self-awareness

Design of Association with New ideas for ~ Association with past New ideas for

original past experiences future experiences future

activities Inter-semiotic Inquiries about  Interdisciplinary Inquiries about
TV  series scene visual culture Orientation towards visual culture
analysis and forms social themes forms
reinterpretation Orientation Orientation
Orientation towards  towards social towards social
social themes themes themes

In the establishing interdisciplinary connections subtheme, the visual arts teachers mostly showed
tendency to work in cooperation with other subject teachers. They indicated that social and
environmental issues could be investigated through art and noted that they could use examples of
contemporary art, which is interdisciplinary, in line with fields of interests of students:

There is the material and light exhibition. Physics is involved there. It is possible cooperate with other
teachers. An artist makes sound-waves visible. It is a subject of physics but the artist approaches it in
such a way that we can see the sound-wave there. Or, there was a contemporary artist creating
temporary clouds. His machine was listed among best inventions. These are all related to science,
literature, chemistry, and physics. Things you explained, the practices here are all convenient (VAT,
FGI, Mersin, C2).

Sustainability, environment for example, good ideas can come up about them and they concern all
the subjects. Each teacher could present what they can do in relation to their subject. We can get
together to do something about environment sensitivity. Or energy saving (VAT, FGI, Canakkale, C3).

As statements of teacher C3 in Denizli and teacher C6 in Canakkale indicate, another point that the
visual arts teachers emphasize is that it is necessary to improve other subject teachers’ knowledge of art
to be able to carry out cooperative interdisciplinary work and to integrate contents of all other lessons
with art. The classroom teachers, on the other hand, explained that they would not have difficulty in
establishing interdisciplinary connections. They emphasized that they usually make connections
between different subjects but that they need to open more space for visual culture. They mentioned
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that visual culture contents could be linked especially to certain topics in Life Sciences, Turkish and
Science lessons. For example;

I think we can use visual culture in subjects such as life sciences to raise awareness among our
students, to help them develop such skills as good self expression, respect, sensitivity, ability to look
from different angles (CT, PD, Canakkale).

Science lessons can also be appropriate because in 3" grade Science lesson we are now working on a
journey to the world of living beings. That is, the subject is about the environment; we discuss the
environment, living creatures, raising a plant, planting seeds; that is, how a living creature comes to
being. We can establish a link stating that with so many lives in this world, they should not be
exterminated (CT, FGI, Denizli, C3)

Life Science, Turkish. They absolutely involve self-expression for one thing. Images can be specifically
worked on. | haven’t thought of that before. As we worked with images here, | thought this was very
convenient ... (CT, FGI, Mersin, C3).

As can be seen in opinions stated by the teachers, the classroom teachers indicate the possibility of
establishing interdisciplinary connections between value education (respect, empathy etc.),
development of environmental awareness and self-awareness and visual culture images. It is noted that
associations can be made with visual culture in topics such as getting to know my body, journey to the
world of living beings, in class representative elections and in Turkish lessons.

In design of original activities subtheme, the teachers expressed their ideas throughout the
workshop on art activities based on visual culture in their classrooms, on possible topics of classroom
discussions through visual culture. In this section, they shared how certain activities they carried out in
the past were visual culture-based as well as new ideas for future practices. Examples of classroom
practices the visual arts teachers associated with visual culture education are:

As part of an activity with 7™ grades, | asked the students about TV series they watched and what the
most disturbing scene was. | put the question on a piece of paper and asked them to think about it. |
asked them; if you were the director, how would you shoot the scene and gave them a week. (VAT,
FGI, Mersin, C3).

There was a movie called Isle of Dogs. | saw it; a very nice movie. The movie was made up of
photographs. We watched the movie with my kids. Dogs were left to die in an island. | also learned
that in the time of the Ottomans 80.000 dogs were left to die in an island called Hapless Island. We
associated the movie with the event and based our lesson on it (VAT, FGI, Mersin, C2).

Such practices as reproducing art works of the past in today’s context, analysing a scene in a TV
series and reinterpreting it, discussing animal rights over a movie in their classrooms are good examples
of visual culture studies. These examples indicate that some visual arts teachers have already included
visual culture in their classrooms. Hence, throughout the workshop process, the teachers stated that
new ideas for their lessons were forming in their minds. When we analysed their statements, we came
up with inquiries about visual culture forms (TV series and animations, advertisements, posters,
photographs etc.) and orientation towards social themes (Friendships, Migration, Urbanization, Cultural
degeneration, Terror, Savings culture, consumer culture, environment sensitivity etc.). Examples that
could establish references for these codes are:

Children can produce their own materials. Or we can tell them why ecosystem and getting aware is
necessary instead of letting them throw away used paper. Most of the times, children won’t even pick
up what falls on the floor. The family would buy a new one anyway. Sustainability, why saving forests
is important, why is it so valuable for us, what can we do about it ...(VAT, FGI, Mersin, C4).

We can get them to design a new product and ask them what messages they attribute to the product
or what story they want to tell. They can present it to their friends in the classroom and before the
presentations, we can ask the classroom what messages they perceive in the products they see (VAT,
FGI, Erzincan, C2).
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We have Syrian children in our classroom. Other students don’t call them by their names, they
nicknamed them “Syrian”. There is alienation here. The kid alienates the other because s/he is not
his/her kind. This makes me upset and | want to do something about it (VAT, FGI, Kayseri, C3).

Under the subtheme of design of original activities, the classroom teachers shared, similar to the
visual arts teachers, associations with previous learning (past) experiences and new ideas for future
practices. Examples of classroom practices that they associated with visual culture education are:

... In Life Sciences lesson, there was an illustration in the book showing mom and dad doing
housework together and the whole class laughed at it a lot. | didn’t make any comments. We
discussed that image for two days. When | told them that my husband helps me at home, they made
fun of it for quite a while (CT, FGI, Diyarbakir, C4).

Our students waste a great deal during feeding times. Their parents put lots of food in their lunch
boxes for them to eat but kids don’t eat them all. Noticing that, on the smart board, | opened images
of African children with inflated stomachs due to malnutrition. | just opened the images and waited
without making comments. Soon the kids started criticizing and questioning. Images have a great
impact on children (CT, FGI, Kayseri, C3).

Discussing social gender roles, associations with other disciplines, discussing the culture of waste
over an image are subjects that can be studied in the visual culture perspective. As the above
statements suggest, these example dialogues started in the classroom environment over an image can
lead the students to think conceptually and deeply and to think about daily life. New ideas for future
among the classroom teachers, similar with the visual arts teachers, gathered around two codes;
inquiries about visual culture forms (TV series and animations, advertisements, photography etc.) and
orientation towards social themes. Examples of opinions that may serve as reference to these codes are:

...Here is what | thought in this training; some boys are inspired by TV series and make pictures with

guns, wars, showing violence, | wanted to raise their awareness about this violence. | am thinking of

showing them an image and starting a discussion to raise awareness among them (CT, FGI, Denizli,
c2).

I have an environment project on my mind. They are more sensitive at that age they have a sense of

respect for adults. | thought | can give children exercises in order not to lose these qualities (CT, FGI,

Kayseri, C3).

In their course books, there are many stories and images on roles of women and men reflecting

discrimination. | am actually disturbed by that and | thought | could cover that (CT, FGI, Diyarbakir,

C1).

An analysis of opinions stated by the classroom teachers show that they developed ideas mainly on
social topics such as alienation, social gender roles, violence, waste, relation between consumption and
aesthetics, peer bullying, saving culture, consumption and environment sensitivity. In addition to these
ideas, they also emphasized that interaction with parents could be improved with good training
projects.

Discussion, Conclusion and Suggestions

Ballengee-Morris and Stuhr (2001) says that teachers should think about and question how to reflect
and show the influence of visual culture education on classroom practices. In this research, we studied
the opinions of classroom teachers and visual arts teachers on the use of visual culture theory in visual
arts course. Consequent to the analysis of data obtained, a variety of conclusions were reached related

to five main themes, namely “learning experiences”, “inquiries”, “concerns”, “needs” and “new ideas on
learning and teaching”.

The visual culture-based workshop process offered both participant groups such learning
experiences as learning to see, critical thinking, deep and independent thinking. Additionally, we saw
that cooperative group works carried out as part of this process helped multidimensional thinking and
production of creative work. In the framework of this finding, similar results were noted in many

784



Vedat OZSOY, Nuray MAMUR, Sevcan SARIBAS — Pegem Egitim ve Ogretim Dergisi, 10(3), 2020, 767-808

research works (Dilli & Mamur, 2015; Mamur, 2015; Saribas, 2019; Sohn, 2004; Tavin, 2003) on pre-
service teacher training -though not in-service training- for visual culture education. These researchers
found that exchange of ideas through activities and state of interaction among participants helped them
obtain different perspectives, improve creative thinking capacity through interaction with group,
multilateral thinking and critical approach to images and develop high level thinking skills.

This research shows that the classroom teachers inquire their perception of self-competence in
relation to visual arts education. They indicated that their knowledge of art was especially deficient and
they felt incompetent for art lessons and therefore they feel concerned about not having good
command of art and teaching methods for art education. Teachers’ proposed solution to this problem
was to meet their in-service training needs and to support their art knowledge and skills. This conclusion
of our research shows similarity with many other previous researches on classroom teachers and visual
arts course in our country. These researches (Adiglizel & Tomsur, 2010; Cakmak & Tirkcan, 2019;
Kahraman, 2007; Kizilirmak, 2018; Tari, 2011; Yikselglin & Tirkcan, 2012) indicate that classroom
teachers have difficulties in identifying the relevant discipline [art history, art criticism, aesthetic] of
activities, carrying out practices that would improve students’ creative imagination and aesthetic
perception and identifying new approaches to art education.

Both groups of teachers evaluated school applicability of visual culture studies. Visual culture and art
education covers a wide range of practices. It encourages students to take part in the exploration of a
variety of global issues pointed out by contemporary artists and interpretation of popular culture
related images (Herrmann, 2005). The visual arts teachers considered that visual culture studies
required enrichment of lesson content and use of inquiry-based teaching methods and techniques.
However, they mentioned possible problems in practice due to insufficient lesson duration and
classroom size. Nonetheless, application was still considered possible through good planning and
cooperation with other lesson subjects. To be able to apply innovative approaches such as visual culture
in classrooms, the teachers also emphasized the need for visual culture-based training for school
administrators and other subject teachers to get them step back from interfering attitudes. This
research finding is supported by Saribas’s (2019) visual culture education research with pre-service
teachers concluding that support from school administrations and the Ministry of National Education is
required to extend application of visual culture-based practices in visual arts courses.

The classroom teachers noted the difficulty of application of visual culture theory due to the lack of
fundamental materials and technology at schools. This research finding is parallel to statements by
teachers noting the difficulty in finding tools and equipment, inability to utilise diverse tools and
equipment due to financial constraints and insufficient physical conditions of schools in a number of
research studies (Adigiizel & Tomsur, 2010; Cakmak & Tirkcan, 2019; Yikselgiin & Tirkcan, 2012)
investigating classroom teachers’ opinions on visual arts courses. Additionally, some classroom teachers
in this research associated applicability with teacher competencies. They emphasized that, the teacher
needed to love art, follow the latest innovations, be enthusiastic and have a researcher’s characteristics
to be able to bring the theory into classroom practices. While some teachers noted that it would be
more effective at 3" and 4™ grades considering perceptive capabilities of students, others said it could
be applied in almost all lessons.

The workshop ensured both teacher groups to develop new ideas for their own lessons. The
teachers indicated that, in their classroom practices, they will get the students to make inquiries over
visual culture forms, establish interdisciplinary connections and cover social issues. According to Walker
and Chaplin (1997, p.1), visual culture studies constitute a complex and interdisciplinary initiative
resulting from various intersecting disciplines and methods. In our research, the visual arts teachers
indicated that they could carry out cooperative work with other subject teachers, inquire social and
environmental issues through art and benefit from contemporary art examples in line with fields of
interests of their students. The classroom teachers, on the other hand, emphasized that they usually
make associations with other lessons in their classrooms but that they needed to reserve more space for
visual culture in their practices. The teachers indicated that, especially for values education,
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development of environmental awareness and self-awareness they could associate visual culture
content with certain topics in life sciences, Turkish and social sciences.

In conclusion, review of field literature shows that, many studies on visual culture theory in our
country (Coskun, 2017; Cildir, 2015; Dilli & Mamur, 2015; Dilli et al., 2016; Mamur, 2012; Mamur, 2015;
Saribas, 2019) focus on pre-service teacher training. As part of the conclusions of these studies,
recommendations are made with respect to in-service training for teachers on visual culture education
and provision of experiences relevant with their educational practices. In this context, as part of this
research, we ensured that visual culture theory was handled with a holistic approach by classroom
teachers and visual arts teachers giving visual arts courses, in the form of an in-service training, which
we consider to be a neglected dimension of education in our country.

It is possible to offer implications in line with the conclusions of this research. In sum, these
implications are; to provide theoretical and practical courses on contemporary art education approaches
to pre-service teachers as part of their pre-service training, to increase the number of studies on how to
transfer visual culture approach taught at pre-service visual arts teacher training programs to in-service
training, to carry out visual culture-based projects involving interactions between students, teachers and
parents in the scope of lifelong learning. Moreover, due to the fact that visual images are easily
disseminated through technologic interfaces, it is of great importance to ensure interaction between art
education and technology, and thus, to include digital visual culture-based practices.
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Turkish Version

Girig

Degisimin teknoloji yoluyla stirekli hizlandigi cagimizda degisen yalnizca iletisim ve isbirligi araglari
degildir; iletisimin dogasi, baglami, sekli de degismektedir. May’e (2011) gore iletisim, kisiyi bir soruyu
anlamaya veya fikri gelistirmeye tesvik edebilir. Ancak bu, kisinin bir fikri dogrudan almasi yerine onu
icsellestirerek kendi yolunu bulmasi Uzerine sekillenir. Bunun ginimiziin yenilikgi egitim anlayisina
yansimasi, genellikle geleneksel sinif ortaminda gerceklesen 6gretmen ve 6grenci arasindaki giic iliskisi
yerine 6gretmen, 6grenci ve icerik arasinda yasanan karsilikli etkilesime dayanir. Ogrenciler, icerigi
o6gretmen yerine gesitli kaynaklardan elde ederler. Bilgi, farkh bakis agilari, yéntemler ve yaratici diyalog
yoluyla olusturulur (Thompson, 2014). Boylece sinif icinde uygulanan etkinliklerde 6gretmen 6grenci,
o6grenci de 6gretmen olur. Bu anlayis, ideal olarak 6grenenin toplumsal yasam icinde aktif ve elestirel
bilince sahip bir 6zne olmasi icin gerekli karar verme becerilerinin edinmesini olanakli kilar.

Son yillarda egitim arastirmalarinda (Partnership for 21st century learning (P21), 2007; Pearlman,
2009; Scardamalia & Bereiter, 2014; Yalgin, 2018) siklikla 6grenenlere 21. ylizyil becerileri kazandirma
vurgusu yapilmaktadir. Alan yazinda P21 seklinde ifade edilen bu beceriler; 6grenme ve yenilenme
becerileri, bilgi, medya ve teknoloji becerileri ile yasam ve meslek becerileri olarak li¢ kategoride ele
alinmaktadir. Bu becerilerin gergeklesmesinde 6gretmenlerin, 6grencilerin 6§renmelerini zenginlestirici
bilgi ve deneyimleri, egitim teknolojileri ve yeni medya araclarini iceren farkl egitim 6gretim yaklasimlari
yoluyla gelismeleri, glclenmeleri ve tiim bunlari kendi egitim uygulamalarina yansitmalari 6nemlidir.
Clnkl bugin duanyanin teknolojiye daha baglh hale gelmesi, yenilik ve yaraticihga odaklanmasi
ogrencilerin bu teknolojinin yaydigi gorsel imgeleri nasil kullandigi ve bu imgelerin yasamlarini nasil
etkilediginin farkina varmalarini gerekli kilmistir. Freire’nin (2014, p.39) dedigi gibi artik glinimiizde
“kelimeyi okumayla, metni okumayla sinirlanmis bir egitim yerine baglami okumayi, diinyayr okumayi
iceren bir egitim anlayisi benimsenmelidir”. Bugiin okuryazar olmak fotograf, televizyon, film
goruntdilerini, bloglari, dijital medyayi ve farkli uluslara 6zgii olanlari anlamayi da igerir (Kibbey, 2011).
Bu durum sanat egitimi ve gorsel kiiltiirde gorsel okuryazarlik becerilerinin gelisiminin dnemini yansitir.

Gunumuzde sanat egitimi; glizel sanatlar, bilgisayar oyunlari, manga, uzun metrajli filmler, oyuncak
tasarimi, reklamcilik, televizyon programciligl, moda tasarimi ve benzeri gorsel kiltir formlariyla ig
icedir. Bu formlarin gesitliligi sanat egitiminin alanini bigcimsel kaygilar, teknik aktarim, atélye/stiidyo
uygulamalari, sanat tarihi ¢alismalari, sanat elestirisi ve estetik degerlendirmenin 6tesinde toplumsal
baglamda anlamin insasina, yorumlanmasina dogru sosyo-kiiltiirel bir bakis agisina gétirir (Freedman,
2000; Sanders, 2006). Bugtin bdyle bir anlayisin yansimalarini gorsel kiiltiir temelli sanat ¢alismalarinda
gormek mimkindur.

“Gorsel kiltir” terimi ilk kez 1983 yilinda Svetlana Alpers tarafindan 17. yizyil Hollanda resimlerini
tanimlamak icin kullanilmistir. Ancak Elkins’in (2003) (cite in: Stankiewicz, 2004, p.6) iddiasina gore bu
terim Micheal Baxandall tarafindan 15. yiizyil italya’sinda resimsel, sanatsal ve tarihsel metinlerinde
kullaniimistir. Walker ve Chaplin’e (1997) gore, gorsel kiiltliriin bir calisma alani olarak dogusu, 1960 ve
1970’li yillarda sanat ve tasarim egitiminin degisen ihtiyacglarindan kaynaklanir. Alan yazinda gorsel
kaltur teriminin pek ¢cok tanimina rastlamak miimkiindiir. Ancak gorsel kiltir Gizerine en kapsayici tanimi
'Sanat, Tasarim ve Gorsel Kiltir' adli kitabinda Malcolm Barnard'in (2010) yaptig1 sdylenebilir. Barnard
(2010, p.34) gorsel kaltira, 'gorsel' ve 'kilturel' olmak tzere iki agidan yorumlamistir. Gorsel olani
“islevsel, iletisimsel ve estetik amaci olan ve insanlar tarafindan Uretilmis, yorumlanmis ya da meydana
getirilmis her sey" seklinde tanimlamistir. Kiltiirel olani ise “farkli kiltiirel ve sosyal gruplarin glinlik
amaglarini, uygulamalarini, degerlerini, inanglarini ve yasam sekillerini anlamlandirma sistemleri” olarak
tanimlar. Bu agidan bakildiginda gorsel kaltir teriminin iki farkh seyi ifade ettigi soylenebilir. Birincisi,
gorsel terimi buyik dlgiide gérsel eserler ve onlarin anlamlariyla ilgilidir. ikincisi, kiltiir terimi gorsellerin
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Gretimi, dagitimi ve kullanimi da olmak (zere var olduklari sosyal baglamlarla ilgilidir. Bu baglamda
gorsel imgeler, sosyal yasam (izerindeki etkilerini iceren toplumsal sdylemin bir parcasi olarak kendi
baglamsal zenginlikleri igerisinde incelenir (Saribas, 2019).

Gorsel kiltir, birgok farkli alandaki (antropoloji, sosyoloji, sanat tarihi, medya, saglk, sanat egitimi
vb.) calisma incelediginden c¢ok kiltirlt, kaltirlerarasi ve disiplinlerarasi bir alan olarak tanimlanir
(Freedman, 2003; Saybasili, 2007; Mitchell, 2002; Walker & Chaplin, 1997). Gorsel kiiltar, kitle iletisim
araglarinin yaydigi mesajlari, gorsel eserlerin veya performanslarin kendi 6zglin baglamlarinda ne
soylediklerini ne anlam ifade ettiklerini anlamaya yardimci olur. Ayrica bireylerin glindelik yasamlarina
ait olaylar ve gorsel metinler arasinda iliski kurmalarina firsat tanir. Béylece bireyler, gérsel metinlerin
toplumsal ve kiilturel baglamlarda ne soyledigine ve ne ifade ettigine yonelik gesitli anlamlar yaratirlar
(Anderson, 2003; Wilson, 2003). Bu baglamda gorsel sanatlar dersinin sanat egitimdeki roll, gorsel
diinyada yasayan ve 0grenen, gorsel imgelerin kodunu ¢6zebilen bireyler yetistirmeye dogru donisiime
ugrar.

Sanat egitiminin ilk ve ortaégretim kademelerindeki uygulama alani gérsel sanatlar dersidir. Bu ders,
ogrencilerin yaraticihginin  gelistirilmesi, estetik bir biling kazandirilarak sanata duyarli bireyler
yetistirilmesi ve boylece, bilingli sanat tiketicilerinin topluma kazandirilmasi gibi islevler Ustenir
(Tarkkan, 2008, p.8). Dersin, 2018-2019 o6gretim yilinda uygulamaya konan Gorsel Sanatlar Dersi
Ogretim Programi’nda yer alan amaglari; bilisim teknolojilerini kullanma, ¢ok yénlii diisiinme, gérsel
okuryazarlik, sanatsal etik, elestirel disinme, estetik duyarlilk, 6z-farkindalik, kiltirel miras, medya
okuryazarligi, farkhh malzemeler kullanma, yaratici diisinme gibi ifadelerle vurgulanmaktadir (MEB,
2018). Belirlenen bu hedefler, Gérsel Sanatlar Dersi Ogretim Programinin gorsel kiiltiir gibi cagdas sanat
egitimi yaklasimlari Gizerinden ele alinmasini yansitir niteliktedir.

Gorsel kiltir kurami gorsel sanatlar derslerinde 6grencilere gesitli gorsel uygulamalari fark etmeleri
ve yorumlamalari icin firsatlar sunar. Ogrencilerin ége ve ilkelerini ¢éziimleme becerisi kadar, farkli
alanlarin  (filmler, reklamlar, televizyon, haber medyasi vs.) sanatla iliskisini anlamalari ve
anlamlandirmalarina yardimci olur. Ayrica kiresellesmenin sosyal, kiltlrel ve cevresel etkileri ve
yarattigl sonuclar bu ders yoluyla sinif ortamina tasinir. Ogrencilerin bu sorunlara iliskin ¢6ziim énerileri
gelistirmelerinin yani sira yaratici ifade glici kazanmalari, gindelik yasam deneyimlerine dayali ve
topluma yonelik elestirel bakis acilari gelistirerek etkin 6grenme siirecine dahil olmalari saglanir. Gorsel
sanatlar dersi ilkokulda Sinif 6gretmenleri, ortaokul ve lisede ise gorsel sanatlar 6gretmenleri tarafindan
verilmektedir. Dolayisiyla sinif ve goérsel sanatlar 6gretmenlerinin goérsel kiltlrlin sanat egitimi
icerisindeki 6nemi ve gerekliligini kavramalari ve bunlari derslerine yansitmalariyla kendi 6grencilerinin
ve onlar yoluyla velilerin dislince ve arzularinin yerel ve kiiresel gorsel kilturle nasil sekillendigini
kesfetmelerine yardimci olacaktir. Ogretmenler ayrica goérsel kiiltiir temelli gelistirecekleri ders planlari
yoluyla alisiimisin disinda sanat ve egitim etkinlikleri gerceklestirerek 6grencilerin dikkatlerini bu kiresel
soruna ¢ekebileceklerdir.

Alan yazin incelendiginde, gorsel kiltir kurami Gzerine hem ulusal hem de uluslararasi alanda pek
¢ok calismanin yapildigi gorilmektedir. Gergeklestirilen arastirmalarda, reklamlar (Freedman, 1997),
muzik klipleri (Taylor, 2000), alisveris merkezleri (Stokrocki, 2001), diziler ve internet (Congdon & Blandy,
2001), ¢ocuk oyuncaklari (Barrett, 2003), eglence/tema parklari (Jeffers, 2004), bilim ve doga tarihi
gorselleri (Marshall, 2004), Disney filmleri (Tavin, 2003) ve bahg¢e/peyzaj sanati (Lai & Ball, 2002) gibi
cesitli gorsel kiiltiir konu alanlarinin incelendigi gorilmektedir. Ulkemiz baglaminda bakildiginda ise
gorsel klltirin sanat egitiminin farkh 6gretim kademelerinde uygulamalarina rastlamak mimkindir
(Coskun, 2017; Cildir, 2015; Dilli, 2013; Dilli & Mamur, 2015; Dilli, Mamur & Alakus, 2016; Findikgi, 2015;
Kuru, 2009; Mamur, 2012, 2014, 2015; Saribas, 2019; Soganci, 2011; Tirkkan, 2008; Uysal, 2009). Bu
calismalarin sonuglarinda gorsel kiiltiir kuraminin Gorsel Sanatlar Dersi Ogretim Programi’nda farkli
ogretim dizeylerindeki ders iceriklerine nasil dahil edilebilecegine iliskin ¢alismalara ihtiya¢ duyuldugu
ve hizmet-i¢i egitim yoluyla 6gretmenlerin bu yaklasimi deneyimleyip kendi sinif i¢i uygulamalarina
yansitmalarinin 6nemi vurgulanmistir. Bu kapsamda, siniflarinda ders alan geng beyinlerin elestirel bakis
acisi gelistirebilmeleri igin ihtiyac duyacaklari bilgi ve deneyimi kazandirmak amaciyla 6zellikle ilkokul ve
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ortaokulda sanat dersi veren &gretmenlere yénelik, TUBITAK destekli bir proje gerceklestirilmistir.
Projede, sinif ve gorsel sanatlar 6gretmenlerinin kiresel gorsel kiiltiriin zararh etkileri (iklim degisikligi,
Uretim ve tuketim atiklarinin sebep oldugu fosil yakitlar, biyogesitlili§in kaybi ve diinya deniz
ekosistemlerinin plastik kirliligi) hakkinda 6grencilerini gerek kuramsal bilgiler gerekse sanatsal
uygulamalar yoluyla bilinglendirerek Ust dizey elestirel dislinme becerileri kazandirmalarina yonelik
etkinlikler yer almistir. Uygulanan proje sirasinda yapilan arastirma sonuglarina dayal olarak hazirlanan
bu makalede, gorsel sanatlar derslerinde gorsel kiltir kuramina yonelik tasarlanan ve uygulanan
o6gretmen egitimi programinin siire¢ ve okullarda uygulanabilirligini projeye katilan 6gretmen goérisleri
dogrultusunda degerlendirmek amaglanmistir.

Yoéntem
Arastirma Deseni

Arastirma, ilkokul ve ortaokul gorsel sanatlar derslerine gorsel kiltlr ¢alismalarini entegre etmeye
donik bir 6gretmen egitim programi sirecini ve sonrasinda okullarda uygulanabilirligini degerlendiren
nitel bir arastirmadir. Calismada sanat derslerinde gorsel kiltir calismalari iki farkli durum baglaminda
irdelendigi icin “bitlncil ¢coklu durum” deseninden yararlaniimistir. “Bu desende birden fazla kendi
basina butincil olarak algilanabilecek durum s6z konusudur. Her durum kendi iginde biitiincil olarak
ele alinir ve daha sonra birbiriyle karsilastirilir” (Yildirim & Simsek, 2013, p.327). Bu kapsamda ¢alismada
arastinlan durum, Eylil 2018 - Nisan 2019 arasinda Tirkiye’'nin yedi ilinde gergeklestirilen 6gretmen
egitimi sonrasi gorsel kiltir temelli sanat 6gretimi siirecine dair 6gretmenlerin algilaridir. Bu durum
icinde sinif 6gretmenleri ve gorsel sanatlar dersi 6gretmenlerinin degerlendirmeleri iki farkli durum
(coklu durum) olarak ele alinmustir.

Calisma Grubu

TUBITAK 4005 Bilim ve Toplum Yenilik¢i Egitim Uygulamalar kapsaminda diizenlenen 6gretmen
egitimi galistaylari Tirkiye’nin yedi cografi bolgesinden segilen Canakkale, Erzincan, Kayseri, Diyarbakir,
Giresun, Mersin ve Denizli illerinde {niversitelerin Egitim Fakiiltesi Dekanlklari ve il Milli Egitim
Miuddarliklerinin AR-GE birimleri ile yapilan isbirligi ile gergeklesmistir. Proje kapsaminda yedi ilde toplam
508 6gretmen calistay siirecinin tamamina katilmistir. Bu katilimci 6gretmenlerden katilimci ginlikler
yoluyla veriler toplanmistir. Ancak arastirmada galisilan durum Uzerine daha derin incelemeler yapilmak
istediginden her ilde ¢alistay sonrasi 10 - 11 68retmenin katihmi ile odak grup goérismeleri gerceklesmis;
toplam 35 gorsel sanatlar 6gretmeni ve 31 sinif 6gretmeni ile gérismeler yapilmistir. Arastirmanin bu
¢alisma grubunun belirlenmesinde amagh 6rnekleme yontemlerinden 6lgit érneklemi kullaniimistir. Bu
kapsamda iki 6lcut katilimcilarin belirlenmesinde etkili olmustur. Birincisi gonilliilik, digeri de 6g§retmen
egitim sirecinin tamamina katilmis olmaktir. Bu kapsamda her ilde sinif ve gorsel sanatlar
o6gretmenlerinden olusan iki grupla odak grup gorisme gerceklestirilmistir. Arastirmaya katilan
ogretmenlerin illere gore dagilmi Tablo 1’de verilmistir.

Tablo 1.

Gériisme Yapilan Ogdretmenlerin illere Gére Dagihmi.

Projenin gergeklestigi iller Gorsel Sanatlar Sinif Toplam
Canakkale 6 6 12
Erzincan 6 5 11
Kayseri 6 5 11
Diyarbakir 6 5 11
Mersin 6 5 11
Denizli 5 5 10
Giresun 2 - 2
Toplam 6 OGG 6 0GG 12 0GG
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Calistayin yapildig1 Giresun ilinde sadece 2 6gretmenin katilimi gerceklestigi icin odak grup goériisme
yapilmamigtir. Ancak bu iki 6gretmenin siirece dair gorusleri katiimci ginlukler yoluyla alinmistir.

Veri Toplama Araglan

Arastirmanin veri toplama araglari katihmci guinligi ve odak grup gériisme kayitlandir. Her iki veri
toplama araci igin uzman gorisi alinmis, ancak katilimei glinlGginin ¢alistayin gerceklestigi ilk sehir olan
Canakkale uygulamasindan sonra soru sayisinin fazla olmasina istinaden bazi sorularin yeterince
cevaplandigi goruldiigi icin soru sayisinda azaltma dogrultusunda bir diizenlemeye gidilmistir.

Katilimci giinliigii: Her giiniin sonunda uygulanmistir. Gin iginde gerceklestirilen etkinliklerle ilgili
duslince, duygu ve 6grenilenlerin betimlenmesi, memnun olunan ve endise duyulan Onerilere dair
dislncelerin ifadesi, 6gretmenlik meslek bilgisi ve gilinlik yasam deneyimlerine katkisina iligkin
dislnceler ile 6grencilere saglayacagl katkilari degerlendirdikleri bes sorudan olugmustur. Katilmci
glnltgu sorular soyledir.

1. Buglinki 6grenme etkinligini tek bir kelimeyle ya da ciimleyle aciklayiniz.

2. Ogrenme etkinliklerinde sizi memnun eden ve endiselendiren yénler nelerdir?
3. Ogrenme etkinliklerinin size nasil katkilar sagladigini diisiiniiyorsunuz?
4

Buglinkii 6grenme etkinliklerinin 6gretmenlik mesleginize ve gilinlik yasantiniza ne tir katkilari
olacaktir?

5. Buglinkli 6grenme etkinliklerinin ilkogretim ve orta 6gretim 6grencilerine hangi yonlerden katki
saglayacagini disiiniyorsunuz?

Odak grup goriisme: Sirecin derinlemesine ¢oziimlenmesini yapmak icin ¢alistayin son gilini siirecin
tamamina katilmak kosuluyla gonilli katilimcilarla gegeklestirilmistir. Sinif 6gretmenleri ve gorsel
sanatlar 6gretmenleri projenin arastirmaci ekibi tarafindan ayri ayri gériismeye alinmistir. Gorlismeler
60 ila 90 dakika arasinda slirmustur.

Verilerin Toplanmasi

Projede, sinif 6gretmenlerinin ve gorsel sanatlar 6gretmenlerinin kiresel gorsel kiltarin zararh
etkileri hakkinda 6grencilerini gerek kuramsal bilgiler gerekse sanatsal uygulamalar vyoluyla
bilinglendirerek st diizey elestirel diisinme becerileri kazandirmalarina yonelik etkinlikler yer almistir.
Bu kapsamda 6gretmen egitimi siireci 3 glin olarak planlanmistir. Her bir ¢alistay 18-20 saatlik egitim
programindan olusmustur. Calistaylar arasindaki 2 saatlik zaman dilimindeki farklilasmanin nedeni grup
mevcududur. Egitim programi 3 kategoride olusturulmustur. Bunlar;

1) Temel felsefi sireg,
2) Bireysel ve isbirlikli grup etkinlikleri ve

3) Katilimcilarin kendi 6gretim yaklasimlarini gelistirebilmelerine yonelik okul diizeyinde uygulamalar
hakkinda bilgilendirilmeleridir.

Egitimin ilk asamasinda; gorsel sanatlar egitiminde degisen degerler ve paradigmalar ¢agdas sanat
uygulamalari ve egitim baglaminda ¢6zlimlenmis ve “Gorsel kiltlr ile nigin ilgileniyoruz? Gorsel kiltar
imgelerini nasil okumaliyiz?” sorulari tizerinden “ Cekicilik, Temsil, Bakis, ideoloji, Giic, Metinlerarasilik,
Cokmodellik ” gibi gorsel kiltirin temel kavramlarina odaklaniimistir. Soru-cevap ve beyin firtinasi
yontemleriyle gerceklestirilen bu slire¢ sonrasi bireysel ve isbirlikli grup etkinliklerine gegcilmistir. Bu
ikinci asamada 2 bireysel 3 grup olmak lizere toplam 5 etkinlik yer almistir. Calistayin son asamasinda ise
katimcilarin  kendi 6gretim yaklasimlarini gelistirebilmeleri igin gorsel kiltliri derslerinde nasil
tartismaya acabileceklerine yonelik okul diizeyinde uygulamalara yer verilmistir.

Tim bu slirecte sanat egitiminde goérsel kiltirin kullanimini sorgulamaya donik katilimcilardan;
katimci gunliga (KG) toplanmistir. Ancak derinlemesine tanimlama ve analiz yapabilmek adina odak
grup gorismelerine basvurulmustur. Boylelikle c¢alisilan  durum c¢oklu veri kaynaklari ile
betimlenebilmistir. Odak grup gorismeleri ¢alistaylar sonrasi proje yuriticusi ve iki farkli arastirmaci
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tarafindan arastirma etigine iliskin aciklamalar yapildiktan sonra ses kaydi alinmak suretiyle
gerceklesmistir. Bu stiregte toplam 24 saatlik gérisme kaydi ortaya ¢ikmistir.

Verilerin Analizi

Yedi ayri kente yedi aylk bir siregte gerceklesen bu arastirmada veri analizine veri toplama
sirecinde baslanmistir. Boylelikle veri analizi sirecinden elde edilen verilerle, 6gretmen egitim
programinin daha etkili hale getirilmesine doniik dnlemleri alma ve daha gegerli ve glvenilir sonuglar
elde etme olanagina firsat yaratilmistir. Bu arastirmanin temel veri toplama araci katiimcilarla galistaylar
sonrasl yapilan odak grup goriismeleridir. Bu goriismelerin her biri yaziya dokilmustir. Ancak nitel
arastirmalarda verilerin gesitliligi arastirmanin gecerligi ve glivenirligi agisindan 6nemlidir. Bu kapsamda
¢alistay siirecinden elde edilen katihmci giinlukleri, de veri analizi kapsamina alinmistir. Veriler igerik
analizi ile ¢ozliimlenmistir. Cesitli kaynaklarda tiimevarimsal analiz olarak da adlandirilan igerik analizi
(Yildirnm & Simsek, 2013; Merriam, 2013) veri metinlerinden anlam ¢ikarmak, c¢ikarilan anlam
dogrultusunda metinleri parcgalara bélmek, parcalari kodlar yoluyla adlandirmak, gereksiz fazlahga karsi
kodlari incelemek ve bu kodlari kapsamli temalara dontstirmektir (Creswell, 2012).

Bu kapsamda veriler arastirmanin ikinci ve Uglncl yazan tarafindan ayr ayri kodlanmis,
karsilastirilmis, ortak kod ve temalar olusturulmustur. Arastirmada gorsel kiltir kuraminin olusturdugu;
“Ogrenme Deneyimleri”, “Sorgulamalar”, “Endiseler”, “ihtiyaglar” ile “Ogrenme ve dgretmeye déniik
yeni fikirler” seklinde bes ana tema olusturulmustur. Bu temalar ve kod igerikleri bulgularin
tanimlanmasi ve yorumlanmasina gegmeden 6nce ayni zamanda proje ylritiiclisi de olan arastirmanin
birinci yazari tarafindan kontrol edilmistir. Arastirmada katilimci gorisleri bulgulari destekleyecek sekilde
alintilanarak aktariimistir. Boylelikle okuyucunun zihninde bir resim olusturmak amacglanmustir.

Bulgular

Gorsel kaltir kuraminin sanat derslerinde kullaniimasina iliskin sinif 6gretmenleri ve gorsel sanatlar
O6gretmenleri baglaminda iki farklh durumun (¢oklu durum) ele alindigi bu g¢alismada verilerin analizi
sonucunda bes tema belirlenmistir. Bu temalar gorsel kiltlir kuraminin olusturdugu; 6grenme
deneyimleri, sorgulamalar, endiseler, ihtiyaglar ve 6grenme -6gretmeye donik yeni fikirlerdir. Bu
temalarin birbirleriyle iliskisi Sekil 1’de gdsterilmistir. Calismada olusan temalar ve alt temalar
dogrultusunda ulasilan kodlar karsilastirmali olarak tablo halinde sunulduktan sonra her iki duruma
iliskin alintilara yer verilmistir. Ayrica ayni tema altinda her iki duruma dair karsilastirmali analiz

yapilmistir.
Ogrenme
deneyimleri
<+

[ ihtiyaclar | | Endiseler]

Sekil 1. Temalarin birbirleri ile iliskileri.

Sorgulamalar
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1- Ogrenme deneyimleri temasinin altinda iki alt tema yer almistir. Bunlardan ilki deneyimi
tanimlamadir. Bu alt tema gorsel kiiltiir temelli etkinliklerden elde edilen kazanimlarin tanimlanmasini
icermektedir. Ikinci alt tema ise elde edilen verilerin kodlanmasi sonucunda etkilesim olarak
adlandiriimistir. Etkilesim alt temasi, gorsel imge ile kurulan diyalog ve isbirlikli grup ¢alismalarindan elde
edilen deneyimlere dayanmaktadir. Bu kapsamda sinif ve gorsel sanatlar 6gretmenlerinin gorislerinden
elde edilen kodlar karsilastirmali olarak Tablo 2’de sunulmustur.

Tablo 2.
Ogrenme Deneyimleri Temasi: Alt temalar ve Karsilastirmali Kodlar.
Alt Temalar Gorsel Sanatlar Ogretmeni (GSO) Kodlar Sinif Ogretmeni (SO) Kodlar
Deneyimi Sorgulayici bakis Sorgulayici (elestirel)bakis agisi
tanimlama Gormeyi 6grenme Gormeyi 6grenme
Kalip yargilarin nasil olustugunu fark etme Ozgiin ve derin diisiinme
Ozgiin ve derin diisinme Sanatsal deneyim
Baglamsal dusiinme Sanat egitiminin Gnemini kavrama
Gunceli/cagi yakalama
Etkilesim Beyin firtinasi Yeni fikirlerle zenginlesme
Yeni fikirlerle zenginlesme Yaratici Grliin/sonug
Yaratici sonug/urin Grup dinamizmi

Tablo 2’de de gorildiigu gibi gorsel sanatlar 6gretmenlerinin elde ettikleri deneyimleri tanimlamada
kullandigi kavramlar; sorgulayici bakis acisi, gérmeyi 6grenme, kalip yargilarin nasil olustugunu fark
etme, 6zgin ve derin distinme, baglamsal disinme, ginceli / ¢agl yakalama’ dir. Bu kodlara referans
olabilecek ifadelerden bazilari soyledir:

Farkindalik ve etkilesim; giinliik yasamda farkinda olmadan etkilesim halinde oldugumuz gérsel
unsurlarin bizler iizerinde yaratti§i etkiye dair bir deneyim diyebilirim (GSO, KG, Kayseri).

Gorsel kiiltiiriin kalip diisiinceler ve yargilar olusturma konusundaki 6nemini ve bunlari onlar (izerine
diisiindiirme yoluyla nasil yikabilecegimizi (GSO, KG, Kayseri).

Bakmak ve gérmek arasindaki fark, Bir gérselin hem gériinen hem gériinmeyen anlamlara sahip
olabilecegdine farkindalik (GSO, OGG, Mersin).

Analitik. Ortiik. Bir takim seylerin altinda yatan anlamlari ¢citkarma vs...(GSO, OGG, Mersin).

Gorsel sanatlar 6gretmenlerinin gorsel kiiltir calismalari yoluyla elde ettikleri deneyimleri tanimlama
yaklagimlarinin agirhkh olarak “disinme” kavrami etrafinda gergeklestigi gorilmektedir. Bu siregle
baglantili olarak 6gretmenler gorsel kultir etkinliklerini sanat egitimi icin yeni ve giincel bir bakis agisi
olarak degerlendirmislerdir. Bu goriisi destekleyen ifadelerden ikisi soyledir:

Gorsel imgeyi yorumlama, internet, caddaslik, teknoloji cadi yani giinceli yakalamak diyebilirim (GSO,
OGG, Kayseri).

... yenilige hitap eden bir ¢alistaydi. Russell diyor ki iletisimle ilgili; modern diinyada iletisim, isbirligi
ile bir seyler yapmaktir. Sizin yaptiginiz da kolektif bir bicimde alisveris ya, dolayisiyla bunun egitimde
olmasi gerektigine inaniyorum (GSO, OGG, Mersin, C3).

Sinif 6gretmenlerinin elde ettikleri deneyimi tanimlamada siklikla kullandigi kavramlar gorsel sanatlar
ogretmenleri ile benzer sekilde; sorgulayici bakis agisi, gormeyi 6grenme, 6zgiin ve derin diisinme
olarak tanimlanmistir. Ancak goérsel kiltiir temelli galistay sirecinin agirlikli olarak sinif 6gretmenlerinin
sanatsal deneyimini ve sanat egitiminin dnemine dair fikirlerini genislettigi tespit edilmistir. Goruslerini
destekleyici ifadelerden bazilari soyledir:

Gorsel kiiltiir kurami yoluyla aslinda hayatimizda ¢ogu gérsel imgenin gériindiikleri gibi masum
olmadigini gérdiik. Onlarin hayatimiza, kimligimize nasil etki ettigini gordiik (SO, KG, Diyarbakir).
Goérdiiklerimizi anlamlandirmayi, buzdadinin gériinmeyen yiiziinii kesfettik. Bakmakla gérmek
arasindaki farkin ne kadar énemli olabilecedini gérdiik (SO, KG, Diyarbakir).
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Benim icin en biiyiik deneyim, sanatin ¢ok etkili bir 6gretme yaklasimi oldugudur, sanat varsa
dgrenme de vardir (SO, KG, Erzincan).

Gorsel kultir temelli galistay programinda 6gretmenlere bireysel ve isbirlikli grup etkinlikleri
sunulmustur. Bu etkinlikler gorsel kiltiir imgelerini kesfetme, anlama ve yansitma Uzerine karsilikli
diyaloglar olusturacak sekilde yapilandiriimistir. Bu slrece istinaden 6gretmenlerin 6grenme
deneyimlerinin ikinci alt temasi etkilesim olarak adlandirilmigtir. Etkilesim alt temasi, gorsel imge ile
kurulan diyalog ve isbirlikli grup ¢alismalarindan elde edilen deneyimlere dayanmaktadir. Gorsel sanatlar
O0gretmenlerinin bu deneyime ait ifadelerinden bazilari s6yledir:

... etkinliklerde siirekli bir beyin firtinasi yaptik, gerek gérsel iizerinden gerekse birbirimizle. ...(GSO,
OGG, Mersin).

Uygulamalarda beyin firtinasina neden olarak yéntemlerin ve fikir alisverisi imkanlarinin kullanimi
hem eglendirici hem de yaratici sonuglarin ¢tkmasina neden oldu (GSO, KG, Mersin).

Yaratici grup ¢alismalari gercekten ¢ok faydaliydi. Grup iginde olusan diyaloglar ve tartismalar
sinifimda uygulayabilecedim yeni fikirler verdi (GSO, CDF, Denizli).

Etkilesim alt temasi altinda gorsel sanatlar 6gretmenlerinin beyin firtinasi, yeni fikirlerle zenginlesme
ve vyaratict sonug/iriin kavramlarini sikhkla kullandiklari gérilmistir. Benzer kod igerikleri sinif
O0gretmenlerinin gorlslerinde de belirlenmistir. Sinif 6gretmenleri goérsel kiltlir imgesi ile olusan
diyalogdan ziyade grup ¢alismalarindaki dinamizmi ifade eden gérisler bildirmislerdir. Ornegin;

Grup ¢alismasi gercekten yaratici ¢alismalar ortaya ¢ikmasina neden oldu. Farkh gruplarin
irettiklerini sunmalari bakis agimi genislemek adina etkiliydi (SO, KG, Mersin).

Grup etkinliklerinde birbirinden bagimsiz kisilerin bir araya gelmesi, bakis agimizin ¢ok yénlii olmasini
sagladi. Her bir bireyin etkilesiminden cikan (riindeki zenginlik insani memnun eden bir siirecti (SO,
KG, Denizli).

Sinif 6gretmenleri farkli yas diizeyinde, farkli bransta (GSO) ve birbirini tanimayan bireylerin bir araya
gelip gorsel imgeler Uzerinden olusan diyalog aninin gok yonli disiinmeye katki saglama agisindan
kendileri igin faydalarini ifade etmislerdir. Diyalog aninin yaratici Urline olan etkileri katilmci
ginliklerinde sinif 6gretmenleri tarafindan siklikla vurgulanmistir.

2- Sorgulamalar temas altinda dort alt tema yer almistir. Kendi bakis agisini sorgulama alt temasi
katimcilarin goérsel imgelere dair farkindaliklarini sorgulamalarina dayanmaktadir. Bu temayla iliskili
gorsel kiltiran etkisini sorgulama alt temasi ise gorsel imgelerin ¢cocuk ve birey lizerinde yarattigi etkiye
iliskin sorgulamalari icermektedir. Gorsel sanatlar dersini sorgulama alt temasinda katilimcilarin ders
icerigi ile hali hazirda kullandigi 6gretim yaklagimlarini sorgulamasina iliskin bulgular yer almaktadir.
Okullarda uygulanabilirligini sorgulama alt temasi ise sinif diizeyi, mevcudu ve okulun bulundugu bolge
baglaminda kuramin uygulanabilirligine iliskin degerlendirmelere dayandirilmistir. Sorgulamalar
temasina ait alt tema ve kodlar Tablo 3’de sunulmustur.

Gorsel sanatlar 6gretmenleri gorsel imgelere dair farkindaliklarinin ¢ok keskin olmadigi yoniinde
kendi bakis agilarini sorgulamislardir. Bu sorgulamalar goérsel imgeler Ulzerine derin dislinmeme,
anlamdan ziyade bigcimsel yonlere odaklanma ve gilindelik yasamda ki gorsel imgelere yeterince
odaklanmama boyutunda gergeklesmistir. Gértslerden bazilari asagida sunulmustur:

Giindelik yasamda cevreye, gérsellere ne kadar yiizeysel yaklastigimi onlar (izerine hig diisinmedigimi
fark ettim (GSO, CDF, Denizli).

Biz daha ¢ok bicimsel bakiyorduk eserlere ama simdi daha ¢ok anlamlarina odaklanmamiz gerektigi
¢cikiyor...(GSO, OGG, Mersin, C5).

...yapilan hicbir isin mesajsiz yapiilmadigini bunlarin birer anlam barindirdigini ve bunlari fark etmemi
sadladi. Bir seye déniip ne anlatmak istedigini diisiinmemi sagladi... Onceden evet bakiyorduk ama
daha ¢ok bicimsel kurguya...(GSO, OGG, Erzincan, C1).
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Tablo 3.

Sorgulamalar Temasi: Alt temalar ve Karsilastirmali Kodlar.

Alt Temalar GSO Kodlar SO Kodlar

Kendi bakis acilarini  Gorsel imgeler lzerine derin Sanata kayitsizhgini sorgulama,
sorgulama diisinmeme Sanatla iliskili konularda 6zgiivenini

Gorsel kiltirin
etkisini sorgulama
Gorsel sanatlar
dersini sorgulama

Okullarda
uygulanabilirligini
sorgulama

Anlamdan ziyade bigimsel yonlere
odaklanma

Giindelik yagamdaki gorsel imgelere
yeterince odaklanmama

Kalip yargilarin olusumu
Teknolojinin etkisi

Genisleyen ders igerigi

Gorsel teknolojilerin artisi

Gorsel okuryazarlik

Sinif mevcudu
Okulun bulundugu bolge
Dersin sliresi

sorgulama
Sanatin guindelik yasamdaki etkisini
sorgulama

Her seyi cabuk benimseyen
sorgulamayan nesil

Genisleyen ders igerigini sorgulama
Gorsel okuryazarlik

Derse karsi bakis agilarini sorgulama
Kendi yeterliklerini sorgulama
Temel materyal ve teknolojik
ihtiyaclarin eksikligi

Ogrencinin algilama kapasitesi
Ogretmen yeterligi

Ogretmenlerin kendi bakis acilarini sorgulamalarinda bilissel siireglerin daha aktif tutulmasina dair bir
gereklilik yansimistir. Bu temayla iliskili olarak gorsel sanatlar 6gretmenleri gorsel imgelerin ¢ocuk ve
birey lizerinde yarattigi etkiye iliskin sorgulamalar da gergeklestirmislerdir. Ornegin;

... Gliniimiizde iletisim kurmuyor ¢ocuklar internetle ugrasiyor siirekli, selam veriyorsun selami bile

almiyorlar internetle ugrasmaktan. (GSG, OGG, Erzincan, C2).

...Oncelikli problemimiz ¢cocuklar. Bakiyor ama gérmiiyorlar (GSO, OGG, Kayseri, C5).

... bu dénemdeki ¢ocuklarda sabir var diyemem. Bu nesille alakali. Ben bir ¢ocuga resmi bastan
yaptirmak istedigim zaman ¢ocuk bu derse kiisiiyor. Seyretmeye alismislar, yapmaya degil (GSO, KG,

Denizli).

Ornek referanslarda da gorildigii gibi C1 kodlu &gretmen goérsel kiltiiriin kalip vyargilar
olusumundaki etkisini ifade ederken, C3 kodlu 6gretmen teknolojinin gorsel kiltirin yayilimindaki
etkisine ve giiciine vurgu yapmistir. Ogretmenlerin degerlendirmeleri gérsel kiltiiriin ¢ocuk ve birey
lizerinde yarattigi tahakkiimine yoneliktir.

Sinif 6gretmenlerinin  kendilerini sorgulama alt temasinda belirlenen kodlar gorsel sanatlar
o0gretmenlerinden oldukga farklidir. Sinif 6gretmenlerinin kendilerini sorgulamalari; sanata kayitsizigini
sorgulama, sanatla iliskili konularda 6zglivenini sorgulama ve sanatin glindelik yasamdaki etkisini
sorgulama seklinde gerceklesmistir. Bu kodlara referans olabilecek goriislerden bazilari séyledir:

...ben kendimden yola ¢ikarak bakmadigim gérmedigim seyleri gérmeye basladim, sinifimdaki
etkinlikleri su an cok planlayamasam da kendi icsel bakis acilarimda cok biiyiik sigramalar oldu... (SO,

OGG, Denizli, C2).

....gorsel sanatlari hayatimiza ¢ok sokmuyormusuz onu fark ettim. Teknoloji ve gérsellik hayatimizin
icinde ¢ok yer aliyor... (SO, OGG, Erzincan, C3).

Sanata, sanat eserlerine ne kadar kayitsiz kaldigimi, onlari sorgulamadigimi ve eksikligimi gérdim.

Cag gorsellesirken bu ilgisizligin ne kadar biiyiik bir eksiklik yarattigini anladim (SO, KG, Kayseri).

Bu alt temayla iliskili olarak sinif 6gretmenlerinin de gorsel kiltlirlin etkisine yonelik daha ¢ok ¢cocuk

lizerinden sorgulamalara gittigi goriilmustiir. Ogretmenlerin bu yéndeki degerlendirmeleri, her seyi
cabuk benimseyen sorgulamayan neslin olusumudur. Katilimci ginliklerine ve odak grup goriismeye
yansiyan ifadelerden bazilari soyledir:
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Ogrencilerimiz gérsel kiiltiiriin hegemonyasi altinda, her seyi hemen benimsiyorlar, kabulleniyorlar,
sorgulamiyorlar (SO, KG, Mersin).

Yeni nesil sorgulamiyor, sorgulamayan bir nesil yetisiyor. Bizim buradaki yapmis oldugumuz
gorsellerden yola ¢ikarak sorgulama mantigi ¢ok siiper. Yani sanattan yola ¢ikarak ¢ocuga
sorgulamayi é§retmeliyiz (SO, 0GG, Mersin, C1).

...oncelikle cocuklarda yorum yapma yetenedi yok. Kérelmis. Ogrencide ve ailede kitap okuma kiiltiirii
yok. Bundan dolayi ¢ok fazla yorum yapamiyorlar... internetten aliyorlar, hazir bilgiyi sunuyorlar...(SO,
OGG, Diyarbakir, C4).

Bu sorgulamalara istinaden 6gretmenlerin gorsel sanatlar dersinin icerigini ve siniflarinda hali hazirda
kullandigi 6gretim yaklasimlarini sorguladiklari gérialmustir. Katilimci gunlikleri ve odak grup goérisme
icerikleri analiz edildiginde gorsel sanatlar 6gretmenlerinin agirlikli olarak; genisleyen ders icerigi, gorsel
teknolojilerin artisi ve derse katkisi ile gorsel okuryazarlik baglaminda degerlendirmelerine rastlanmistir.
Ornegin;

Sorgulayici bakma, irdeleme, daha duyarli ve hassas olabilme noktasinda bizim sinifta yaptiklarimiz
cok yiizeysel kaliyormus diyebilirim (GSG, OGG, Erzincan, C2).

... ben kendimi teknolojiye hep yakin gérmiisiimdiir ama gergekten o kadar yakin olmadigimi fark
ettim. Hepsini kullaniyorum ama ¢ocuklara aktarmiyormusum. Programlari kullanmak yetmiyor, bir
zamandan sonra ¢ocuklar belli bir seviyeye tasiyor bunu, biz bir yerde kaliyoruz. Bizim de kendimi
yenilememiz gerekiyor. Okulda editimi verilmemesine ragmen oyun tasarlayan ve bunu ileri
boyutlarda yapan égrencilerim var. Ben bu konularin gerisinde kaldigimi hissediyorum. Bu konuda
dgrencilere yetismeli, onlarin bir tik ileride olmaliyiz... (GSO, OGG, Denizli, C4).

... En azindan su sekilde diisiinebiliriz; cocugun resimsel olarak yetenedinin disinda onu algisal olarak
nasil yetistirebiliriz...(GSO, OGG, Diyarbakir, C5).

Yukaridaki ifadelerde de goruldiigl gibi gorsel sanatlar 6gretmenleri dersin igerigi ve kullandiklari
0gretim yaklagimlari baglaminda sorgulamalar yapmislardir. Bu sorgulayici bakisin alan egitimine iligkin
inanci artirdigl gorilmistir. C2 kodlu 6gretmen “..gdrsel sanatlara tekrar baglanmamizi sagladh.
Gergekten (imitsizdik son dénemde... Bu calistay bize farkl bir pencere acti” (GSO, OGG, Erzincan, C2)
sozleri bu inanca referans olabilecek niteliktedir. Yine C6 ve C5 kodlu 6gretmenler de gorsel kaltir
calismalarinin gorsel sanatlar dersine kayda deger bir katki saglayacagi yoninde inanglarini sdyle ifade
etmislerdir.

Arada bence bizim silkelenmeye ihtiyacimiz varmis. Bazen farkinda oldugumuz seyleri karsi tarafa
aktarma konusunda yetersiz kalabiliyoruz. Bununla beraber gérsel kiiltiir kavramini bizim son yillarda
siklikla karsilastigimiz ve égrencilere aktarmakta sorun yasadigimiz bir kavramdi. Benim kafamda
bununla ilgili cok sey uyandi. (GSO, OGG, Erzincan, C3).

Okullarda genelde dgrenciler “6gretmenim biz resim 6grensek ne olacak” diyorlar. Bizde estetik
degerlerinin artacadini séyliiyoruz. Bu &rnekleri verdigimiz zaman ¢ocuk neden d&grenmesi
gerektiginin daha ¢ok farkinda olacak. Bizleri hangi asamalarda reklamlarla kandiriyorlar, nelerle
yonlendirmeye ¢alisiyorlar, sadece resmin teknik agisindan degil, hayatimizin ve giinliik yasantimizin
icinde olan her seyi sorgulayacaklar (GSO, OGG, Diyarbakir, C5).

Gorsel sanatlar dersini  sorgulama alt temasinda sinif 6gretmenlerinin  gorsel sanatlar
ogretmenlerinden farkli olarak dersin icerigi ya da hali hazirda kullandiklar 6gretim yaklasimlarina ek
olarak derse karsi bakis acilarini ve kendi yeterliklerini sorguladiklari gérilmdstiir. Bu kodlara referans
olabilecek ifadelerden bazilari soyledir:

Bugiine kadar resim dersinde daha ¢ok ¢izim becerisi vardi. Ama sizin anlattiklarinizdan yola ¢ikarak
séyliiyorum, olayr kuramsal boyuta oturtuyorsunuz ve tamamen resim editimi anlayisimizin
degismesini sagliyorsunuz. Algi dedisikliginin yapilmasi lazim... (SO, OGG, Kayseri, C1).

Okuma tiirleri lizerine ¢ok dikkat cekici bir seydi, gérsel bombardimandan ¢ok rahatsizim. Gérsel
okuma konusunda ¢ok ayri bir sey olustu kafamda. Sinif 6gretmenleri olarak fakiilteden mezun
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olduktan sonra ceptekileri tiiketip eger yerine yeni seyler koyamiyorsak orada maalesef iyi bir acilim
saglayamiyoruz. Yani gérsel sanatlarda eksik kaldigimi hep hissetmisimdir. Caba sarf ediyorum, ama
bir yéntem bilmiyoruz... (SO, OGG, Mersin, C3).

Ogretmenler gorsel kiiltiir calismalarinin sanat egitimi yontem ve iceriklerine getirecegi yenilikler
baglaminda okullarda uygulanabilirligini de sorgulamiglardir. Gérsel sanatlar 6gretmenlerinin gogu gorsel
kiltar icerikli ders konularinin okullarda uygulanabilecegini belirtmislerdir. Ancak uygulanabilirligi
mumkin kilan unsurlan degerlendirmislerdir. Bu sorgulamalar gorsel sanatlar 6gretmenlerinde sinif
mevcudu, okulun bulundugu bélge ve &grenci diizeyi baglaminda gerceklesmistir. Ogretmen
gorislerinden bazilar soyledir:

Sinif diizeyine gére farkli gérseller derslerde sorgulatilabilir. Ancak kisith ders siiresinde kalabalik
siniflarda her 6grenciye ulasmak miimkiin olamayabilir (GSO, KG, Denizli).

Kirsal kesimde yer alan bir okuldan yakin zamanda sehir merkezine gelen bir 6gretmen olarak
cocuklarin aralarindaki farki, gérsel kiiltiir etkisi baglaminda gérebiliyorum. Sehir merkezindeki
cocuklarin daha ¢ok ihtiyaci var bu tiir uygulamalara (GSO, KG, Denizli).

Bence sizlerin yaptirdidi etkinlikler ¢cocuklara da uygulanabilir... Hayvan haklari, ¢cocuk istismari gibi
giincel konular ele alinabilir. Ortaokul ve lise seviyesi icin uygun bunlar (GSO, OGG, Canakkale, C3).

Gorsel sanatlar 6gretmenleri gorsel kultir ¢alismalar yoluyla ders igeriginin artacagi ve bu
yaklagiminin sorgulayici yontemleri igin sinif mevcudu ve ders saatinin sikinti yaratacagini belirtmislerdir.
Bu nedenle okullarda uygulanabilirliginin zorluguna deginirken, glncel iceriklerle birlestirip iyi bir
planlama ile uygulanabilecegini de vurgulamislardir. Ancak C6 kodlu 6gretmen gibi bazi 6gretmenler bu
kuramin uygulanabilirliginin bir baska ders ile daha mimkin kilinabilecegini belirtmislerdir.

Sinif  6gretmenlerinin  okullarda uygulanabilirligi Gzerine yapmis olduklari degerlendirmede;
uygulanabilirligi zor, uygulanabilirlig§i mimkin olmak Uzere iki farkh durum ortaya ¢ikmistir.
Uygulanabilirligini zor olarak degerlendiren 6gretmenler 6zellikle okullardaki temel materyal ve
teknolojik ihtiyaglarin eksikligi, Ogrencinin algilama kapasitesi ile ©6gretmen vyeterligine wvurgu
yapmislardir. Bu kodlara referans olabilecek gériislerden bazilari séyledir:

... benim su an ki gérev yaptigim okul ilkel bir okul Projeksiyon yok, akilli tahta yok, ulasim yok. Yani
béyle bir okulda bunlarin uygulanmasi miimkiin dedil (SO, OGG, Diyarbakir, C1).

Uygulanabilmesi icin 8gretmenin sanata karsi bir ilgisinin olmasi sart. Ogretmenin belli bir
donaniminin olmasi gerekiyor. Istekli olmasi gerekiyor bu konuda. Odretmenin énceliginin Fen,
Tiirkge, Matematik nceliginin olmamasi gerekiyor, teknoloji donanimi da ¢ok énemli. Bilgisayari agik
kapatmasini bilmeyen égretmenler var. Arastirmaci yéniini de én plana koymasi gerekiyor ki
ogrendiklerini bu unsurlarla édgrencilere aktarabilmesi gerekiyor. Odgretmenin sinifa planli ve
programli girmesi gerekiyor. Ogretmen diger dersler icin énceden bir hazirlik yapiyor ve bu
hassasiyeti Gérsel Sanatlar dersi icin de yaparsa basarili olur (SO, OGG, Diyarbakir, C1).

Yukaridaki ifadelerde de goraldugi gibi gorsel kiltur kuraminin ilkokullarda uygulanabilirligi agirlikli
olarak dgretmen yeterliligi ile iliskilendirilmistir. Ogretmenler, kuramin sinif uygulamalarina tasinabilmesi
icin 6gretmenin sanati sevmesi, ¢cagin getirdigi yenilikleri takip etmesi, istekliligi ve arastirmaci yoninin
gerekliligine vurgu yapmiglardir. Uygulanabilirliginin mimkiin olduguna dair goris bildiren 6gretmenler
ise, 0grencinin kapasitesine uygun iyi bir 6gretim tasarimi ile etkili sonuglara ulasabileceklerini ifade
etmislerdir. Bu 6gretmenlerden bazilari 6grencinin algilama kapasitesi agisindan ozellikle 3. ve 4. Sinif
diizeyinde daha etkili olacagini belirtirken, bazilari da hemen hemen her derste uygulanabilecegini ifade
etmislerdir. Bu kodlara referans gosterilebilecek ifadelerden bazilari séyledir:

. son derece kullanilabilir oldugunu diisiiniiyorum. Arti bizim kendimize bir format atmamiz
gerektigini disiiniiyorum. Ben buraya gelirken moralim bozuktu ama sonradan diizeldi. Ciinkii ben
okula giderken ne yapacagimi biliyorum artik. Mesela bizde Suriye’den gelen ¢ocuklar var ve ortak dil
konusunda biz zorlaniyoruz. Ben burada ortak dilin sanat oldugunu anladim. Simdi ben kendi
sinifimdan da baslayarak sorunlari masaya yatiracagim. Aileleri de tarayacagim. Sonra ¢ocuklarin da
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sorunlarini ele alarak sanat ¢alismalari yaptiracagim. Ama bu c¢alismalar bunlari yaptirmakla
kalmayacak, ézellikle okul bahgelerini sahiplenmesini saglayacagim. Daha sonra bu ¢alismalari rapor
haline getirip sunmalarini saglayacagim. inaniyorum ki cocuklarin kendilerinden kaynakli sorunlar bu
calismayla sona erecek... (SO, OGG, Mersin, C4).

Her sinifta etkili olabilir diye diisiiniiyorum ben ama hepsi degil tabii ki bazilari. Bazilarinda
uyarlayarak, biraz bazi yénlerini dedistirerek uygulayabiliriz. Cocuklarin farkindaligi, kendilerini ifade
etme yontemleri gelisir... (SO, OGG, Denizli, C1).

Bence de 3. ve 4. siniflar icin daha uygun olur diye diisiiniiyorum. Bazen 3. Sinifta bile soyut kavrama
gecememis cocuklar oluyor, zorlaniyor somut kavramdan soyut kavrama gecemedigi icin, ama 3 ve
4’te uygulanabilir (SO, OGG, Denizli, C4).

3- Endiseler temasi, gorsel sanatlar 6gretimi, dersin siresi, okul idaresi ve aile (veli) boyutu tizerinden
birbiriyle iligkili dort alt temayi icermistir. Gorsel sanatlar 6gretimine iliskin endigeler alanin 6gretim
yontemlerindeki degisime dair bulgulara dayandiriimistir. Gorsel sanatlar dersinin siiresi, sorgulayici
ogretim teknikleri kullanma, uygulama ve degerlendirme boyutu gibi unsurlardaki endiseleri
kapsamaktadir. Okul idaresi ve meslektas tavirlarina iliskin endiseler; midahaleci tavirlar ve 6gretim
materyali ihtiyacina iliskin tutumlarina dayanmaktadir. Aile boyutu 6gretmenlerin aileyi gorsel kultlr
uygulamalarina dahil edebilmelerine donik endiseleri icermektedir.

Tablo 4.

Endiseler Temasi: Alt temalar ve Karsilastirmali Kodlar.

Alt Temalar GSO Kodlar SO Kodlar

Gorsel sanatlar Sanattaki degisimler Sanat alanina hakim olamama,
ogretimine iliskin Teknolojik gelismeler Sanat egitiminin 6gretim yontemlerine
endiseler Ogretim ydntemleri hakim olamama,

Gorsel sanatlar Ogretim Yeterli

dersinin sliresine Uygulama Yetersiz

iliskin endiseler Degerlendirme

Okul idaresi ve Okul idaresi ve meslektaslarin -

meslektaslarin bakis  tawvirlar

acisina dair endiseler  Materyal ihtiyacina dair tutumlar

Aile tutumlarina dair  Aile tutumlarinin 6nemi Sanat dersini 6hemsememe,

endiseler Gorsel kilttrian yayilimda etkili olan kitle
iletisim araglarini kontrolstizce kullanma
konusunda ¢ocuklarina model olma,
Cocuklarini tanimama

Gorsel sanatlar 6gretimine iliskin endiseler; sanatsal ve teknolojik degisimleri yakalayamamak ve her
ikisindeki degisimi etkin 6gretim yaklasimlari ile birlestirememek Uzerinden gergeklesmistir. Gorsel
sanatlar 6gretmenleri hem sanatsal degisimler hem de teknolojideki gelismeler baglaminda uyguladiklari
o6gretim yontemlerinin ¢aga uygun olup olmadigi konusunda endiselerini ifade etmislerdir. Bu kodlara
referans olabilecek goriislerden bazilari soyledir:

Beni biraz endiselendirdi. Teknolojinin sagladigi kolaylik sanatin emek verilmeden yapilabilecek olan
bir seymis gibi gésteriliyor olmasi beni endiselendirdi. Ama onun disinda ¢ocuklara bir seyi daha
cabuk verebilme adina teknolojiden de geri kaldigimi diisiindiim... (GSO, OGG, Denizli, C3).

. Bence Goérsel Sanatlar dersini daha etkili kullanabilmek icin éncelikle égretmenlerde bir algi
olusturulmasi lazim. Bu ¢alistayda bizim bakis agimiz degisti. Ben daha dncesinde béyle elestirel gézle
bakmiyordum. Bize iiniversitede egitim verilirken bu tarz etkinlikler gésterilmedi, belki 6gretmenlerin
egitiminde bu tarz bir bakis agisinin gelistirilmesi etkili olabilir. Biz siniflarimizda birgok gdérsel
glsteriyoruz, resim yorumlatiyoruz ama ¢aga uygun sanatsal bakis agisinin farkinda olmak lazim
(GSO, OGG, Kayseri, C3).
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Bu yaklasimda her bir ders birbirine girebiliyor. Cocuklarin duyu organlarini ¢ok aktif olarak
kullanabilmesi gerekiyor. Tabii bunu gelistirebilmek 6gretmenler icin ne kadar kolay, oldukg¢a zor bir
olay (GSO, OGG, Mersin, C3).

Yukaridaki ifadelerde de gorildigi gibi sanat alaninda bilgi, Gretim ve sergileme yaklasimlarindaki
cesitlenmeler, teknolojinin sundugu avantaj ve dezavantajlar gorsel sanatlar 6gretimine yonelik olarak
O0gretmenleri endigelendirmistir. Gorsel sanatlar dersinin gorsel kiiltiir ile genisleyen yapisi dersin
stiresinin azlig nedeniyle endiseleri daha da ¢ok artirmistir. Ogretmenler sorgulayici 6gretim teknikleri
kullanma, uygulama ve degerlendirme boyutu gibi unsurlarda ders suresinin yetersizligini bircok kez
calistay siirecinde kaleme aldiklar katilimc giinliiklerinde ifade etmislerdir. Ornegin; Erzincan C4 kodlu
ogretmen “dedik ki ¢ok kapsamlasti ama dersin saati diisti, biz bunu nasil yapacagiz diye bir kaygiya
diistiik ne yazik ki” (GSO, OGG, Erzincan, C4) ifadesi kendi iclerinde yasadiklari ve tartistiklari endiselerin
disavurumundan sadece bir tanesidir.

Gorsel sanatlar 6gretmenlerinin yasadigl bir diger endise ise okul idarecilerinin ve meslektaslarin
tutumlan (zerinden gerceklesmistir. Ogretmenler okul idaresinin ve okuldaki meslektaslarin goérsel
sanatlar dersine dair miidahaleci tavirlari ve 6gretim materyali ihtiyacina iliskin tutumlarina dair
endiselerini dile getirmislerdir. Bu kodlara referans olabilecek gorislerden biri sdyledir.

... biz 6grenciye ¢alisma yaptiriyoruz ama égrenci yapmiyor. Mesela ¢ocuk Fen Lisesini kazanmaya
aday bir 6grenciyse ve diger hocalar “ver 100°i” diyor. Ben o notu veriyorum ama ¢ok (iziiliiyorum.
Bu ¢ocuk bir seyleri yapmadan elde etme duygusunu benimsemis oluyor ve torpille bir seyleri
basarabilme duygusunu veriyorsun. Bir¢ok seyi ashinda o ¢ocuda kodluyoruz ama farkinda degiliz
(GSO, OGG, Erzincan, C4).

Ogretmenler okul idaresi ve diger brans ogretmenleri baglaminda alg degisikligine ihtiyac
vurgulamaktadir. Bu gibi egitimlere okul idarecilerinin de katiliminin gerekliligini 6zellikle
belirtmektedirler. Ogretmenler okul idaresinin bakis acisi degismedikce gorsel kiltiir gibi yenilikgi
yaklasimlari siniflarinda tam anlamiyla uygulamaya dair endiselerini ifade etmislerdir:

Bu calistayin mutlaka okul yéneticilerine verilmesi gerekiyor. idarecilere de bu ¢alistay verilseydi diger
branslarin da buna katilmasi bazinda ¢ok iyi olacakti. Ciinkii bu sadece bizim (izerimizde kaliyor.
idarecilere bunlari anlattiGimizda biiyiik bir keyifle dinler hosuna gider anlatti§imiz etkinlikler ama o
odadan ¢iktigi anda “evet arkadaslar kaynak kitaplar nelerdi, deneme siralamamiz nasil”’ direkt buna
gecerler (GSO, OGG, Erzincan, C1).

Erzincan C1 kodlu 6gretmen okul idarecilerinin bilinglenmesinin gerekliligine vurgu yaparak idareci
bakis agisinin tim okul kultirinid de etkileyecegi yoniinde inancini ve deneyimleri baglaminda bir
Ongorusinl dile getirmistir. Gorsel sanatlar 6gretmenleri aileler bilinglendirilmeden gorsel kiltar
o6gretiminin tam bir basariya ulasamayacagl yoniinde endiselerini de ifade etmislerdir. Gorlslerden
bazilari soyledir:

Bence tiim bunlardan énce velileri de isin igine sokmamiz gerekiyor. Mesela o toplumsal cinsiyet olayi
ailelerde var ki bu cocuda yansiyor... (GSO, OGG, Kayseri, C6).

Bu gérsel diinya, ¢ocuklarin, bizim ve velilerin yani hepimizin gevresini sarmis durumda. Ben de kapilip
gitmisim ve buraya geldigimde bircok agidan farkindalik kazandim. Biz bu farkindaligi ¢ocuklara
gecirmek igin etkinlikler diizenleriz ama tabii ki veli boyutu olmadan bu farkindalik olmaz... (GSO,
OGG, Mersin, C2).

Sinif 6gretmenlerinin gorsel sanatlar 6gretimine iliskin endiseleri, sanat ve sanat egitiminin 6gretim
yontemlerine hakim olamama (zerinden gergeklesmistir. Sinif 6gretmenleri galistay sireci igerisinde
sanata dair bilgilerinin eksik oldugunu defalarca vurgulamislardir. Bu eksiklik Kayseri C2 kodlu
6gretmenin ifadelerine vyansiyan sinif 6gretmenligine farkh alanlardan atamalarin  yapildigi
6gretmenlerce daha belirgin bir bicimde ifade edilmistir:
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Diger derslerde yeterli olduguma inaniyorum ama resim ve miizikte ayni yeterlilige sahip olmadigim
i¢in Uziliiyorum. Ben kendimde olmayan bir seyi ¢ocuga nasil verebilirim ki. Bu benim vicdanimi
sizlatiyor, resimde ¢ok iyi olan bir cocuga ben yeterli olamiyorum, nasil yaklasacagimi bilemiyorum...
(SO, OGG, Kayseri, C2).

Sinif 6§retmeni olarak gérsel sanatlar editimi ile ilgili yeterli olamamak... (SO, CDF, Denizli).

Sinif 6gretmenleri gorsel sanatlar dersinin siiresine gérsel sanatlar 6gretmenleri kadar bir endiseyle
yaklasmamislardir. Ancak ders siresinin bu yeni yaklasimlarla yeterli olmayacagini belirten 6gretmenler
olmustur. Géruslerden biri séyledir:

Bana gdrsel sanatlar dersinde bir saatlik siire yetmiyor. Genellikle 2 saat yapiyorum. Ama simdi bu
calismalan degerlendirdigimde asla 2 saatin altinda yapamayacagim ortaya cikiyor (SO, KG,
Canakkale).

Kayseri’den C2 kodlu 6gretmen ise “..okullarda ¢ocuklara égleye kadar verdigimiz egitimin disinda
sanatsal anlamda zaman ayiracak imkén yaratmak lazim...” (SO, OGG, Kayseri, C2) sbzleriyle sanatin
kapsaminin ders digi faaliyetler yoluyla artiriimasi gerekliligini vurgulamistir. Diger yandan gorsel sanatlar
O0gretmenlerinin okul idarecilerinin tutumlarina dair belirttigi endiseler sinif 6gretmenleri tarafindan dile
getirilmemistir. Sinif 6gretmenleri zaman zaman velilerden kimi konularda birtakim midahaleler
gordiklerini belirtseler de bu durum arastirmanin konu igerigi ile ilgili bulunmamistir. Ancak 6gretmenler
veliler ile ilgili sanat dersini Gnhemsememe, gorsel kiltirin yayilimda etkili olan kitle iletisim araglarini
kontrolsiizce kullanma konusunda c¢ocuklarina model olma ve c¢ocuklarini tanimama noktasinda
endiselerini ifade etmiglerdir. Velilerin sanat dersine bakisi baglaminda gorislerden bazilari s6yledir:

Velilerimiz genelde sayisal agirlikli egitime 6nem veriyorlar. Sanat alaninda pek bir agirliklari olmuyor
(SO, OGG, Kayseri, C1).

Bizim halkimiz da velilerimiz de biraz uzak sanata. Yani sanati sarki dinlemek falan saniyorlar. Yani
galeriye veya miizeye giden kag kisi vardir acaba? Ve biz bu kisilerin ¢cocuklarina bunlari 6gretmeye
calsiyoruz...(SO, OGG, Canakkale, C4).

Ogretmenlerin kitle iletisim araglarinin kontrolsiizce kullanimina izin verme ve g¢ocuklarina model
olma konusunda goérusleri ise soyledir:

Biz veli boyutunda kaliyoruz, degistiremeyecedim gercek diyorum. Ben tamam dgrenciye bir seyler
katiyorum ama aile tarafindan bu G&drettiklerim karalanmaya devam ediyor. ...Ornedin veliler
cocuklarin her istedigini her gérdiigiinii aliyor, hayir demek yok (SO, OGG, Mersin, C1).

Ailelerden kaynakli sorunlarimiz da var bizim, iletisim araglarinin agresifce ve kontrolsiizce
kullaniimasi gibi... (GSO, OGG, Mersin, C4).

ifadelerde de goriildiigti gibi Ogretmenler veli boyutuna degistiremeyecekleri gercek olarak
degerlendirmektedir. Bu baglamda 6gretmenlerin vurguladigi énemli unsurlardan biri de g¢ocuklarini
tanimama Gzerinedir.

...0 kadar ilgisizler ki, daha bir kere merak edip gelmiyorlar bile. 1. Sinifta bile ¢ocuklarini sinifa
getirmeyenler var. Cocuklar kendileri geldi sinifa, mesela bir sey oluyor “benim ¢ocugum yapmaz”
diyorlar... (SO, OGG, Denizli, C4).

Aslinda veliler o kadar is temposuna kaptirmislar ki kendilerini ¢cocuklarini tanimiyorlar, yorgun eve
geliyorlar, dizi izliyorlar, iletisim yok ¢ocukla... (SO, OGG, Denizli, C6).

4- ihtiyaglar temasi altinda arag-gereg ve gérsel materyal ile sanat ve kiiltiir editimine dair hizmetici
egitim ihtiyaci alt temalari yer almistir. Bu alt temalar, gorsel kiltir temelli sanatsal etkinlikler
hazirlanabilmesi icin 6gretmenlerin ne tir donanimlara ihtiyaci olduguna dair degerlendirmeleri
icermektedir. Bu temaya ait kodlar Tablo 5’ de verilmistir.

Gorsel sanatlar 6gretmenleri gorsel kiltlir 6gretiminin arag-gereg ve gorsel materyal ihtiyacini sanat
dersinin ihtiyaclarindan farkli olmadigini belirtmislerdir. internetten belirledikleri tema cercevesinde pek
cok gorselin rahatlikla bulunabildigi ifade etmislerdir. Ancak okullarin internet alt yapisinin bazi
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teknolojileri sinifa tasima noktasinda iyilestiriimesi gerektigi de vurgulanmistir. Bunun i¢in EBA’dan
destek alinabilecegi ifade edilmistir.

Saglam bir internete sahip olmamiz gerekiyor. Eskiden kendi modemlerimiz oluyordu ve internet
konusunda sikintilar yasamiyorduk. Ama simdi internet dogru diizgiin ¢ahsmiyor. (GSO, OGG,
Canakkale, C5).

Tablo 5.

ihtiyaclar Temasi: Alt temalar ve Karsilastirmali Kodlar.

Alt Temalar GSO Kodlar SO Kodlar

Arac-gere¢ ve gorsel Teknolojik alt yapinin iyilestirilmesi Teknolojik alt yapinin iyilestirilmesi
materyal ihtiyaci Gorsel materyal ihtiyaci Gorsel materyal ihtiyaci

Hizmetigi egitim Sanat egitimindeki yenilikleri takip etme  Sanat alt yapisi olusturma

ihtiyaci

Benzer gorisler sinif 6gretmenleri tarafindan da belirtilmistir. Ogretmenler gérsel kiiltiir calismalari
kullanilacak arag ve gereglerin sanat dersi materyalleri ile benzer oldugunu ifade etmislerdir. Bu nedenle
ailenin ilgisizligi disinda materyal ihtiyacinin 6gretmen ve Ogrenci icin arti bir yik getirmeyecegini
belirtmislerdir. Ancak gorsel sanatlar 6gretmenleri gibi sinif 6gretmenleri de okullarin teknoloji alt
yapisinin yeterince saglanamadigindan 6zellikle kéy okullarinda sorunlar yasandigindan bahsetmislerdir:

... Oncelikle teknolojiyle desteklenmesi lazim. Benim sinifimda projeksiyon bile yok mesela. Benim
bélgem mahrumiyet bélgesi gibi bir yer... (SO, 0GG, Mersin, C2).
Bazi yoksul semtlerde kalemi bile olmayan 6grenciler var. Ozellikle de resim konusunda kirtasiye
malzemelerinde ¢ok eksiklik yasiyoruz (SO, OGG, Diyarbakir, C2).

Ben kéy okulundayim. Imkdénlarimiz sinirll.  Kendim projeksiyon aldim, bilgisayari kendim
gétiiriiyorum. Telefonumun interneti de ¢ekmiyor okulda. Evde internete badglanip indirmek
durumunda kaliyorum. (SO, OGG, Diyarbakir, C4).

Ogretmenler gorsel kiltiir calismalarinin siniflarda verimli yiiriitiilebilmesi icin 6gretmenlerin sanat
ve kiltir egitimine dair kendilerini strekli glincellemesi gerektigini belirtmislerdir. Bu konuda da en
blyluk ihtiyacin hizmetici egitimler oldugu siklikla belirtilmistir. Gorsel sanatlar 6gretmenlerinin
gorislerinden bazilari séyledir:

Bu tiir hem teorik hem de uygulamali egitimlerin MEB kapsaminda her ilde hizla yayginlastiriimasi
gerekiyor. Bizler cadi yakalamakta zorlaniyoruz. Yeni nesil icin, bizlerin yenilenmesi gerekiyor (GSO,
KG, Mersin).

Cadin gerektirdigi yeniliklere ayak uydurabilmemiz icin bu gibi editimlere katilimin daha fazla olmasi
gerekiyor. Ozellikle bu gibi 6nemli konu iceriklerinde okul miidiirlerinin mutlaka bulunmasi gerekiyor.
Yoksa editimlerden sonra okul uygulamalarinda sikintilar yasayabiliyoruz (GSO, KG, Giresun).

Ogretmenlerin séylemlerinde de gorildigi gibi gorsel sanatlar dgretmenlerinin hizmetici egitim
ihtiyaclari agirlikli olarak, ¢adr yakalamak, yenilikleri takip etmek amaciyla talep edilmektedir. Sinif
O0gretmenlerinin gorsel sanatlar 6gretmenlerinden farkh olarak hizmetici egitim ihtiyaglarinin belirleyicisi
sanat alt yapisinin desteklenmesine yoneliktir. Sinif 6gretmenleri kendilerini sanat dersleri konusunda
yeterli gdrmemektedir. Gorlislerden bazilari sdyledir:

... bazen konularin yetismesi, ondan sonra etkinliklerin tamamlanmasi derken ¢ok fazla sanat
boyutuna dahil olmuyoruz. Bizim ¢ocuklarimiz kii¢clik oldugu icin yapistirma etkinliklerinde bile 2 saat-
3 saat ugrasabiliyorlar. O yiizden égretmenlerin bu konuyla ilgili daha ¢ok bilgilendirilmesi, gercegi
gérmeleri iyi olur (SO, OGG, Canakkale, C5).

Biz sinif 6gretmenleri olarak her alanda ¢alismaya calisiyoruz ama gérsel sanatlar agisindan eksigimiz
var. Hepimizin ayni yetenedi yok. Bu konuda zorlaniyoruz. O yiizden biz 1. Siniftan baslamak (lizere hazir
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ici boyamali seylerle basliyoruz. Daha ¢ok ¢ocuklarda kaslarinin gelismesi agisindan bosluklari doldurma
gibi renklerin algilanmasina yénelik ¢calismalar yaptiriyoruz... (SO, OGG, Erzincan, C1).

5- Ogrenme ve dgretmeye doéniik yeni fikirler temasi altinda disiplinlerarasi baglantilari kurma ve
ozglin etkinliklerin tasarimi olmak Uzere iki alt tema yer almistir. Gorsel kiltir disiplinlerarasi iligkileri
gerektirmektedir. Dolayisiyla disiplinlerarasi baglantilari kurma alt temasi 06gretmenlerin hangi
disiplinlerle ne tur iliskiler kurabileceklerine yonelik degerlendirmelerine dayandiriimistir. Son olarak
ozglin etkinliklerin tasarimi alt temasinda ¢alistay sirecinde kendi siniflarinda gorsel kiltir temelli ne tir
sanatsal etkinlik fikirleri olustugu, gorsel kiltir yoluyla siniflarinda neleri tartismaya acabileceklerine
iliskin gorusleri yer almistir. Bu alt temalara iliskin kodlar Tablo 6’da sunulmustur.

Tablo 6.
Ogrenme ve 6gretmeye déniik yeni fikirler temasi: Alt temalar ve Karsilastirmali Kodlar.
Alt Temalar GSO Kodlar SO Kodlar
Disiplinlerarasi Sosyal ve ¢evresel sorunlara sanatsal bakis  Degerler egitimi (saygi, empati vs.)
baglantilari Diger derslere sanatin entegrasyonu Cevre bilinci
kurma Kendine dair farkindaligini gelistirme
Ozgiin Geg¢mis deneyimlerle  Gelecek igin yeni Gegmis Gelecek igin yeni
etkinliklerin iliskilendirme fikirler deneyimlerle fikirler
tasarimi iliskilendirme
Gostergelerarasilik Gorsel kaltar Disiplinlerarasilik Gorsel kalttr
Dizi sahnesi analizi formlari tGizerinden Sosyal icerikli formlar
ve yeniden yorumu sorgulamalar temalara yénelme lizerinden
Sosyal igerikli Sosyal igerikli sorgulamalar
temalara yonelme temalara yénelme Sosyal igerikli
konulara
yonelme

Disiplinlerarasi baglantilari kurma alt temasinda goérsel sanatlar 6gretmenlerinin agirlikh olarak; diger
brans 6gretmenleri ile isbirlikli calismalara egilimi kendini gostermistir. Gorsel sanatlar 6gretmenleri
sosyal ve cevresel sorunlarin sanat yoluyla sorgulanabilecegini, 6grencilerin ilgi alani dogrultusunda
disiplinlerarasi nitelikte olan ¢agdas sanat érneklerinden yararlanabileceklerini ifade etmiglerdir:

Madde isik sergisi var. Iginde fizik var mesela. Ogretmenlerle isbirligi yapilabilir bu konuyla ilgili. Ses
dalgasini sanatg¢i gériiniir kiliyor. Fizige ait bir konu ama sanatgi 6yle bir ele almis ki biz oradaki ses
dalgasini gérebiliyoruz. Ya da bu gecgici bulutlar yapan bir ¢agdas sanatgi vardi. Onun yapti§i bu
makine en iyi icat listesine girdi. Bilimle, edebiyatla, kimyayla ve fizikle alakasi var bunlarin. Bu
konuda anlattiklariniz cok uygun (GSO, OGG, Mersin, C2).

Mesela siirdiiriilebilirlik, ¢cevre bunlarla ilgili ¢ok giizel fikirler ¢ikabilir ve bu tiim alanlari da
ilgilendiriyor. Her égretmen kendi bransiyla ilgili yapabileceklerini sunar. Toplanip bu konuda cevre
duyarhiligiyla ilgili bir seyler yapilabilir. Ya da enerji tasarrufu (GSO, OGG, Canakkale, C3).

Denizli C3 ve Canakkale C6 kodlu 6gretmenlerin ifadelerinde de goruldiglu gibi gorsel sanatlar
o6gretmenlerinin bu noktada bir diger vurgusu ise isbirlikli disiplinlerarasi ¢alismalar yapilabilmesi diger
brans Ogretmenlerinin sanat konusunda bilgilerinin artirilmasi ve tim ders iceriklerinin sanatla
blitiinlestirilmesi  gerektigidir. Sinif ~ 6gretmenleri ise disiplinlerarasi  baglantilari  kurmada
zorlanmayacaklarini belirtmislerdir. Genellikle dersler arasinda baglantilar olusturduklarini, ancak
uygulamalarinda gérsel kiiltire daha fazla yer vermeleri gerektigini vurgulamislardir. Ogretmenler
ozellikle gorsel kaltlr iceriklerinin Hayat bilgisi, Tlirkge ve Fen bilgisi gibi derslerin bazi konu alanlari ile
iliskilendirilebilecegini ifade etmislerdir. Ornegin;
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Gorsel kiiltiiriin hayat bilgisi gibi derslerde 6grencilerimizi bilinglendirme, kendilerini daha iyi ifade
etme, saygi, duyarllik, farkli noktalardan bakabilme gibi becerileri gelistirmekte kullanilabilecegini
diisiiniiyorum (SO, KG, Canakkale).

Fen Bilgisi de olabilir ¢iinkii su anda 3. Siniflarda Fen Bilgisinde canlilar diinyasina yolculuk var. Yani
cevreyle ilgili; ¢evre, canlilar, bir bitkinin, tohumun ekilmesi yetismesi yani bir canlinin diinyaya
gelmesi isleniyor. Bu kadar canli diinyaya gelince o canlinin birden yok edilmemesi gerekiyor gibi bir
baglanti kurup yapilabilir (S8, OGG, Denizli, C3)

Hayat Bilgisi, Tiirkge. Kesinlikle en basta ikisinde de kendini ifade etme var. Gérseller konusunda
ozellikle ¢calisma yapilabilir. Bu benim hi¢ aklima gelmemisti. Burada gérsellerle ¢alisma yapildikca
bunun ¢ok uygun bir sey oldugunu diisiindiim... (SO, OGG, Mersin, C3).

Ogretmenlerin goriislerinde gorildiigiu gibi sinif 6gretmenleri dederler egitimi (saygi, empati vs.),
cevre bilinci ve kendine dair farkindaligini gelistirmede goérsel kultir imgeleri ile disiplinlerarasi
baglantilar kurulabilecegini ifade etmislerdir. Bedenimi taniyorum, canlilar diinyasina yolculuk, sinif
baskani se¢imi gibi konu alanlarinda ve Tirkge gibi derslerde gorsel imgeler Gizerinden kendini ifade
edebilme becerilerini gelistirmede gorsel kiltirler iliskilendirmeler yapilabilecegi ifade edilmistir.

Ozgiin etkinliklerin tasarimi alt temasinda calistay siirecinde kendi siniflarinda gérsel kiltiir temelli
ne tlr sanatsal etkinlik fikirleri olustugu, gorsel kiltir yoluyla siniflarinda neleri tartismaya
acabileceklerine iliskin gorisleri yer almistir. Ogretmenlerin bu béliimle iliskili paylasimlari, gecmiste
yapmis olduklari bazi etkinliklerin gorsel kiltir temelli olduguna iliskin paylasimlarindan ve gelecekteki
uygulamalar igin yeni fikirlerinden olusmustur. Gorsel sanatlar 6gretmenlerinin gorsel kiltiir 6gretimi ile
iliskilendirdikleri siniftaki uygulamalarindan bazilari sdyledir:

7. Siniflara yapmis oldugum bir uygulamada, ¢ocuklara bir giin hangi diziyi izlediklerini ve o dizilerde
onlari en ¢ok hangi sahnenin rahatsiz ettigini sordum. Bunu bir kdgida yazdim ve diisiinmelerini
istedim. Siz bir yénetmen olsaydiniz bu sahneyi nasil ¢ekerdiniz dedim ve diisiinmeleri icin siire
verdim. (GSO, OGG, Mersin, C3).

Képek adasi diye bir film vardi. Bunu izledim ve ¢ok giizeldi. Film fotograf karelerinden olusuyor.
Cocuklara onu izlettim. Bir adada képekler 6liime terk ediliyor. Ve séyle bir sey de égrendim,
Osmanli’da Bahtsiz Ada denen bir yerde 80.000 képek 6liime terk edilmis. Bu iki olay arasinda
baglanti kurup dersi islemeye basladik (GSO, OGG, Mersin, C2).

Gegmisin sanat yapitlarini glinimiziin baglaminda yeniden tretme, bir dizi sahnesini analiz edip onu
yeniden yorumlama, bir film UGzerinden hayvan haklarini tartisma gibi siniflarinda gerceklestirmis
olduklari uygulamalar gorsel kiltlr ¢alismalarina iyi 6érnek olabilecek tirdendir. Bu 6rnekler gorsel
sanatlar 6gretmenlerinin bazilarinin gérsel kiltira siniflarinin igine zaten aldiginin géstergesidir. Nitekim
calistay siirecinde de 6gretmenler zihinlerinde dersleri icin yeni fikirler olustugunu ifade etmislerdir. Bu
ifadeler analiz edildiginde gorsel kiltiir formlari Gzerinden sorgulamalar (Dizi ve gizgi filmler, reklamlar,
afis, fotograf vs.) ve sosyal igerikli konulara yonelme (Arkadas iliskileri, Gog, Kentlesme, Kilturel
yozlasma, Ter6r, Tasarruf kiiltiirt, Tiketim kaltird, Cevre duyarlilig vs.) kodlarina ulasiimistir. Bu kodlara
referans olabilecek goriislerden bazilari soyledir:

Kendi malzemesini iretebilir ¢ocuklar. Ya da kullandigi kagidi burusturup atmasi yerine ona
ekosistemin ve bilinclenmenin neden gerekli oldugunu anlatabiliriz. Cocuklar ¢ogunlukla yere
diisenleri almiyorlar bile. Nasil olsa aile gidip yenisini aliyor. Siirdiirilebilirlik bu anlamda ormanlarin
yok olmamasi neden énemli, neden bizim igin ¢ok degerli, biz bu konuda neler yapabiliriz...(GSO, OGG,
Mersin, C4).

Kiiltiirel yozlasma tartismaya agilabilir. Degerlerimizin yitip gitmesi mesela. Tiiketim baslgi altinda
istek ve arzularin neye gére sekillendigi tartismaya acilabilir (GSO, OGG, Erzincan, C2).

Sinifimizda Suriyeli ¢ocuklar var. Diger 6grenciler bu Suriyeli 6grencilere isimleriyle hitap etmek yerine
onlara “Suriyeli’’ lakabini takmislar. Burada bir 6tekilestirme var. Cocuk onu kendinden gérmedidi icin
otekilestiriyor. Ben bu duruma (iziildiim ve bununla ilgili bir seyler yapmak istiyorum(GSO, OGG,
Kayseri, C3).
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Sinif 6gretmenlerinin 6zglin etkinliklerin tasarimi alt temasindaki paylasimlari gorsel sanatlar
o6gretmenlerinde oldugu gibi 6nceki 6grenme (gecmisteki) deneyimleri ile iliskilendirmeler ve gelecekteki
uygulamalar igin yeni fikirlerden olugmustur. Sinif 6gretmenlerinin gorsel kiltlr 6gretimi ile
iliskilendirdikleri siniftaki uygulamalarindan bazilari séyledir:

... Hayat Bilgisi dersinde kitaptaki bir gérselde anne ve baba birlikte ev isi yapiyorlardi ve biitiin sinif
buna ¢ok giilmisti. Ben buna hi¢bir yorum yapmadim. O gérsel lizerine iki glin tartisma yaptik. Ben
kendi esimin de bana yardim ettigini séyledigimde epey bir dalga konusu oldu (SO, OGG, Diyarbakir,
C4).

Ogrencilerimiz beslenme saatinde ¢ok israf yapiyorlar. Ebeveynleri ¢antasina bir siirii yiyecek icecek
koyuyor ama c¢ocuklar yemiyorlar. Durum béyle olunca akilli tahtadan Afrika’daki yetersiz
beslenmeden dolayi karni sismis ¢ocuklarin gérsellerini agtim. Bu gérselleri actim ve hicbir agiklama
yapmadan bekledim. Daha sonra ¢ocuklar kendileri elestirmeye sorgulamaya basladilar... Gérseller
cok biiyiik etki yaratiyor ¢ocuklarda (SO, OGG, Kayseri, C3).

Gorseller tizerinden toplumsal cinsiyet rollerini tartisma, diger disiplinlerle baglantilar kurma, bir
gorsel Uzerinden israf kaltirinG tartisma gibi konular gorsel kaltir kurami perspektifinde ele
alinabilecek konulardandir. Yukaridaki ifadelerle de goruldtgi gibi, bir gorsel Gizerinden sinif ortaminda
olusturan bu diyalog ornekleri gocuklari baglamsal ve derin disiinmeye ile glinlik yasam {izerine
disinmeye yonlendirebilecek niteliktedir. Sinif 6gretmenlerinin gelecekte uygulamak igin gelistirdigi
fikirler ise gorsel sanatlar 6gretmenlerinde oldugu gibi gorsel kiltiir formlari Gzerinden sorgulamalar
(Dizi ve ¢izgi filmler, reklamlar, fotograf vs.) ve sosyal icerikli konulara egilim biciminde iki kodla kendini
gostermistir. Bu kodlara referans olabilecek gériislerden bazilari séyledir:

..Yani sunu diisiindiim bu editimde; simdi bazi erkek 6grenciler dizilerden etkilenip gergekten silah,
savas béyle vurdulu kirdili siddet igerikli resimler ¢ok yapiyorlar, bu siddetle ilgili onlarda farkindalik
yaratmak istedim. Bu konuda bir gérsel gésterip bu konuda tartisma ag¢ip onlara bu yénde bir
farkindalik yaratmay diisiiniiyorum (SO, OGG, Denizli, C2).

Cevreyle ilgili bir proje olustu kafamda. O yasta daha duyarlilar, biiyiiklerine karsi belli bir saygi var.
iste bunlari kaybetmemek adina ¢ocuklara uygulamalar yaptirabilirim diye diisiindiim (SO, OGG,
Kayseri, C3).

Su anki ders kitaplarinda bile kadin-erkek rolleri iizerine ayrimcilik icerikli bircok hikdye ve gérsel
mevcut. Ben acgikcast bunlardan cok rahatsizim, bu konuyu ele alabilecedimi diisiindiim (SO, OGG,
Diyarbakir, C1).

Sinif  6gretmenlerinin gorisleri analiz edildiginde 6gretmenlerin agirhkli olarak 6tekilestirme,
toplumsal cinsiyet rolleri, siddet, israf, tiiketim ve estetik iliskisi, akran zorbaligi, tasarruf kiltard,
tiketim ve gevre duyarhhg gibi sosyal icerikli konular Gzerinden fikirler gelistirdikleri gérilmistir. Bu
fikirlere ek olarak sinif Ogretmenleri iyi 6gretim tasarilari ile velilerle etkilesimin daha fazla da
artirilabilecegini vurgulamiglardir.

Tartisma, Sonug ve Oneriler

Ballengee-Morris ve Stuhr’a (2001) gbre 6gretmenlerin, gorsel kiltir egitiminin sinif uygulamalari
Uzerine etkisinin nasil yansitilabilecegi ve gosterilebilecegi Gizerine diistinmeleri ve sorgulamalari gerekir.
Bu arastirmada da gorsel kiltlir kuraminin gérsel sanatlar derslerinde kullanilmasina iliskin sinif ve gorsel
sanatlar 6gretmenlerinin gorisleri incelenmistir. Elde edilen verilerin analizi sonucunda “6grenme

deneyimleri”, “sorgulamalar”, “endiseler”, “ihtiyaglar” ve “6grenme ve 6gretmeye donik yeni fikirler”
olmak lizere bes ana temayla iliskili gesitli sonuglara ulasiimistir.

Gorsel kultur temelli galistay siireci her iki katilimci gruba gormeyi 6grenme, elestirel diisinme, derin
ve Ozgir diisiinme gibi 6grenme deneyimleri saglamistir. Ayrica bu siirecte gerceklestirilen isbirlikli grup
etkinliklerinin ¢ok yonli diisinmeye ve yaratici eserler ortaya koymaya yardimci oldugu gorilmdstiir. Bu
bulguya iliskin gorsel kiiltir 6gretimine yonelik hizmetici olmasa da hizmet dncesi 6gretmen egitimine
yonelik yapilan pek cok arastirmada (Dilli & Mamur, 2015; Mamur, 2015; Saribas, 2019; Sohn, 2004;
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Tavin, 2003) benzer sonuglara rastlanmistir. Gergeklestirilen arastirmalarda katihmcilarin etkinlikler
yoluyla fikir aligverisi yapmanin ve etkilesim halinde olmanin farkli bakis agilari kazanmada, grupla
etkilesimin yaratici diisinme gliclini artirmada, ¢ok yonli diisinme ve gorsele elestirel yaklagsmada, Ust
diizey diislinme becerilerinin gelisiminde etkili oldugu tespit edilmistir.

Bu arastirma sonucunda sinif 6gretmenlerinin gorsel sanatlar 6gretimine iliskin 6z-yeterlik algilarina
yonelik sorgulamalar yaptiklari gériilmistir. Ogretmenler 6zellikle sanat bilgilerinin eksik oldugunu,
sanat derslerinde kendilerini yeterli gérmediklerini bu nedenle sanat ve sanat egitiminin 6gretim
yontemlerine hakim olamayip endise duyduklarini ifade etmislerdir. Bu sorunlara yonelik 6gretmenlerin
sundugu ¢6zim Onerisi de hizmetigi egitim ihtiyaglarinin giderilmesi ve sanatsal bilgi ve becerilerinin
desteklenmesi yoniindedir. Arastirmanin bu sonucu, llkemizde sinif 6gretmenleri ve gorsel sanatlar
dersi Uzerine yapilan birgok arastirmanin sonucuyla benzerlik gostermektedir. Gergeklestirilen bu
arastirmalar (Adigiizel & Tomsur, 2010; Cakmak & Tiirkcan, 2019; Kahraman, 2007; Kizilirmak, 2018;
Tari, 2011; Yikselglin & Tarkcan, 2012), sinif 6gretmenlerinin yapilan etkinliklerin hangi disipline [sanat
tarihi, sanat elestirisi, estetik] yonelik oldugunu bilmede, 6grencilerin yaratici dis gliclinii ve estetik
algilarini gelistirici diizeyde uygulamalar yapmada, sanat egitiminde uygulanan yeni yaklasimlari
tanimada zorluklarla karsilastiklarini belirtmektedir.

Her iki Ogretmen grubu da gorsel kiltir ¢alismalarinin okullarda uygulanabilirli§ine ydnelik
degerlendirmeler yapmislardir. Gorsel kiltir ve sanat egitimi ¢ok genis bir uygulama yelpazesini igerir.
Ogrencileri ¢agdas sanatgilar tarafindan isaret edilen pek ¢ok kiiresel konularin incelenmesinde ve
popiler kiltarle iliskili gorsellerin yorumlanmasinda rol almalari konusunda tesvik eder (Herrmann,
2005). Gorsel sanatlar 6gretmenleri gorsel kiltlr ¢alismalarinin ders igerigini zenginlestirip, sorgulayici
o6gretim yontem ve tekniklerinin kullanimini gerektirdigini disinmuslerdir. Ancak bu durumun mevcut
ders siresinin yetersizliginden ve sinif mevcudundan dolayr uygulamada sikinti yaratacagini
belirtmislerdir. Buna karsin iyi bir planlama ve bagka derslerle isbirligi yapilmasiyla bunun mimkin
olabilecegi tespit edilmistir. Ayrica 6gretmenler gorsel kiltir gibi yenilikci yaklasimlarin siniflarda
uygulanmasi icin okul idaresinin ve diger brans Ogretmenlerinin kendilerine yonelik miidahaleci
tavirlarini azaltilmasina yonelik gorsel kaltir temelli bir egitimi almalari gerektigini vurgulamislardir.
Saribas’in (2019) gorsel kiltlir 6gretimi Gizerine 6gretmen adaylariyla yaptigi arastirmada, Gorsel sanatlar
dersinde gorsel kiltir temelli 68renme etkinliklerinin yayginlastiriimasi icin okul yénetiminin ve Milli
Egitim Bakanliginin bu konuda destekleyici olmasi sonucuna varilmasi arastirmanin bu bulgusunu
destekler niteliktedir.

Sinif 6gretmenleri gorsel kiltir kuraminin okullardaki temel materyal ve teknolojik ihtiyaglarin
eksikliginden dolayl uygulanmasinin zor oldugunu belirtmislerdir. Sinif 6gretmenlerinin gorsel sanatlar
dersine iliskin gorislerinin incelendigi bazi arastirmalarda (Adiglizel & Tomsur, 2010; Cakmak & Tirkcan,
2019; Yikselgiin & Tirkcan, 2012) Ogretmenlerin arag-gere¢ temininin zor oldugunu, maddi
olanaklardan dolayi farkli arag-gereclerden yararlanamadiklarini ve okulun fiziki kosullarinin yeterli
olmadigini dile getirmeleri arastirmanin bu bulgusuyla 6rtiismektedir. Ayrica bu arastirmada bazi sinif
dgretmenleri uygulanabilirligi 6gretmen vyeterligiyle iliskilendirmistir. Ogretmenler kuramin sinif
uygulamalarina tasinabilmesi igin 6gretmenin sanati sevmesini, ¢agin gerektirdigi yenilikleri takip
etmesini, istekli ve arastirmaci yoninin olmasina vurgu yapmiglardir. Bazi 6gretmenler de 6grencinin
algilama kapasitesi agisindan 6zellikle 3. ve 4. Sinif diizeyinde daha etkili olacagini belirtirken, bazilari da
hemen hemen her derste uygulanabilecegini ifade etmislerdir.

Calistay her iki 6gretmen grubunun kendi derslerine yonelik yeni fikirler gelistirmelerini saglamistir.
Ogretmenler sinif uygulamalarinda gorsel kiltiir formlar lzerinden sorgulamalar yaptiracaklarini,
disiplinlerarasi iliskiler kuracaklarini ve sosyal igerikli konulari ele alacaklarini belirtmislerdir. Walker ve
Chaplin’e (1997, p.1) gore, gorsel kiltir ¢ahsmalari, gesitli disiplin ve yontemlerin kesismesinin bir
sonucu olarak ortaya ¢ikan karmasik ve disiplinlerarasi bir girisimdir. Arastirmada gorsel sanatlar
ogretmenleri diger brans 6gretmenleri ile isbirlikli ¢calismalar yapabileceklerini, sosyal ve cevresel
sorunlari sanat yoluyla sorgulayabileceklerini, 6grencilerin ilgi alanlar dogrultusunda c¢agdas sanat
orneklerinden yararlanacaklarini dile getirmislerdir. Sinif 6gretmenleri ise genellikle derslerinde diger
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derslerle baglantilar olusturduklarini, ancak uygulamalarinda gorsel kiltire daha fazla yer vermeleri
gerektigini vurgulamiglardir. Ogretmenler 6zellikle degerler egitimi, cevre bilinci ve kendine dair
farkindahg gelistirmede gorsel kiiltur iceriklerini hayat bilgisi, Tiirkge ve sosyal bilgiler gibi derslerin bazi
konu alanlariyla iliskilendirebileceklerini ifade etmislerdir.

Sonug olarak, alan yazin incelendiginde tlkemizde goérsel kiiltir kurami (izerine gergeklestirilen pek
cok arastirmanin (Coskun, 2017; Cildir, 2015; Dilli & Mamur, 2015; Dilli et al., 2016; Mamur, 2012;
Mamur, 2015; Saribas, 2019) hizmet 6ncesi 6gretmen egitimi lzerine sekillendigi gorilmistir. Bu
arastirmalarin  sonuglarinda 6gretmenlerin  gorsel kuiltir 6gretimine iliskin hizmetici egitimlerle
bilgilendirilmeleri ve kendi egitim uygulamalarina iliskin deneyimler kazanmalarina yonelik Oneriler
getirilmistir. Bu baglamda yapilan bu arastirmada gorsel kiltiir kuraminin Glkemizde ihmal edilmis bir
boyut olarak diisiinilen hizmetigi egitim kapsaminda gorsel sanatlar derslerinden sorumlu olan sinif ve
gorsel sanatlar 6gretmenleri tizerinden bitlncdl bir yaklasimla ele alinmasi saglanmistir.

Bu arastirmanin sonuglarina yonelik bazi 6neriler yapilabilir. Bu 6neriler; hizmet 6ncesinde sinif
o6gretmen adaylarina yonelik cagdas sanat egitimi yaklasimlarinin dikkate alindigi kuramsal ve uygulamal
derslere yer verilmesi, hizmet Oncesi gorsel sanatlar 6gretmen egitiminde uygulanan gorsel kiltir
yaklagiminin hizmetigi egitimde nasil ele alinabilecegine yonelik ¢calismalarin yayginlastiriimasi, yasam
boyu 6grenme kapsaminda 6grenci, 6gretmen ve veli etkilesiminin yer aldigi gorsel kiltir temelli
uygulamalarin yapilmasi olarak 6zetlenebilir. Ayrica gorsel imgeler teknolojik arabirimler yoluyla kolayca
yayildigindan sanat egitiminin teknolojiyle etkilesim halinde olmasi, bu baglamda dijital gorsel kultir
temelli uygulamalara da yer verilmesi dnem tasimaktadir.
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