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Introduction

Changes in the society’s demographic structure (Pianta, Barnett, Burchinal, & Thornburg, 2009), new
scientific studies about child development and learning, and the positive effects of early learnings to
individuals’ future learning as well as social and economic success have increased the expectations from
early childhood education (ECE) and early childhood teachers (ECTs) (Barnett, 2003, The Organization
for Economic Cooperation and Development [OECD], 2011; Shonkoff & Phillips, 2000). The quality of
ECTs which depends on education and training (OECD, 2006), affects the pedagogical quality of ECE,
which in turn affects child acquisitions (OECD, 2005). Teachers who receive a minimum of 4-year initial
education in the field of ECE yield better educational outcomes (Barnett 2003; Bowman, Donovan, &
Burns, 2001; Elliot, 2006; Howes, 1997; Whitebook, 2003). ECTs who have had good initial education are
more positive in their relations with children (Dwyer, Chait, & Mckee, 2000; Howes, James, & Ritchie,
2003; Sommer, Samuelsson, & Hundeide, 2010) and can design supportive environments for child
development (Goe, 2007).

However, there are discrepancies between existing early childhood teacher qualities and
expectations from them (Pianta et al., 2009). Two main reasons for this are the mismatch between the
teacher education curriculum content and today’s needs (Bowman et al.,, 2001, Lobman, Ryan, &
McLaughlin, 2005) and the diversity in teacher education curricula (Ackerman, 2004). Globally, there are
vast differences between initial ECT education programs. In certain countries, these teachers comprise
the group that receives the least amount of education (Early et al., 2007).

In Turkey, education faculties are the main institution which raises ECT; however, alternative ways
such as “second education” and “distance education” were taken whenever a need arose for teachers
prior to 2012 (Eurydice, 2019). Training teachers via alternative ways which is like “pouring water into a
bucket with a gaping hole at the bottom” (Darling-Hammond, 2006, p. 12) has been a concern for
criticism in Turkey as well (Doganay et al., 2015; Erdem, 2015; Saylan, 2013).

The most important characteristic of quality teacher education systems is a high quality initial
teacher education curriculum (Cochran-Smith & Zeichner, 2005; Darling-Hammond, 2000; Darling-
Hammond & Bransford, 2005; Ozcan, 2012). Therefore, criticisms directed towards teacher education
systems mostly focus on curricula, and these criticisms form the bases of teacher education reforms
(Yaldirim, 2011).

Milestones in ECE Teacher Education in Turkey

The Kindergarten Teacher Class launched in 1913-1914 school year, under the Dariilmuallimat
(Female Teachers' Training School) is considered as the beginning of ECT education as a separate field
even though it may have been far from the understanding of education in our day (Giiler & Oztiirk,
2003). The National Education Law numbered 1739 defined teaching as a specialist profession requiring
education in the fields of general knowledge (GK), pedagogical content knowledge (PCK) and
pedagogical knowledge (PK), which was an important milestone in the professionalism of early
childhood teaching. Reforms for restructuring teacher education institutions have been undertaken ever
since the 80s (Atay-Turhan, Koc, Isiksal & Isiksal, 2009). With the transfer of teacher education to
universities in 1982, ECTs started to be educated in 2-year colleges (ISCED 5 level) until 1992 (Gursimsek,
Kaptan, & Erkan, 1997), and in education faculties through undergraduate programs (ISCED 6 level) ever
since, which has been a strength for Turkey in ECE (Kavak, Aydin, & Akbaba-Altun, 2007; OECD, 2017).

In the 15 years following the transfer of teacher education to universities, teacher education
curricula have been criticized for the lack of logical ties between courses, the lack of emphasis on
practicum, the small number of field education courses and elective courses, inconsistencies in
implementations in different institutions and the differences these have caused in teacher quality
(Higher Education Council [HEC], 1998). In order to address these problems and meet the need for basic
education teachers, reforms were undertaken in teacher education in 1997. This involved the
restructuring of education faculties as well as the updating of teacher education curricula (Grossman,
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Onkol, & Sands, 2007). The early childhood teacher education curriculum (ECTEC) was one of the 16
teacher education curricula officially accepted during the 1997 reforms. With the new regulations, all
education faculties started to follow a standard curriculum which later came to be known among
teacher educators as the “fixed curriculum”, the number of PK courses and their duration were
increased, as well as teaching practice courses. As a result of the traditional belief that the country’s
education level could be improved via basic education, the 1997 reform prioritized elementary school
teacher education (Simsek & Yildirim, 2001), making no special emphasis on ECT education.

Problems such as the lack of flexibility in education faculties caused by the standard teacher
education curriculum, the inefficiency of teaching practice, the disregard for the GK dimension, the lack
of coordination between faculties and universities, and the lack of quality lecturers (Kavcar, 2002)
demanded that the 1997 curricula be updated once again in 2006. The ECTEC was primarily updated as a
result of Turkey’s intended accession to the European Union (EU). While the internal factors that played
a role in the updating of the ECTEC included the small number of PK and GK courses as well as limited
university-society collaboration and scientific research experiences, the external factors included the
updated ECE curriculum in 2006 and the identification of general competencies for the teaching
profession (Atay-Turhan et al., 2009).

The 2006 reform targeted “educating problem-solving teachers who teach how to learn, rather than
the technician teacher who follows what s/he is told to do” (HEC, 2006, p.4). The process also aimed to
obtain parallelism with the teacher education curricula in EU countries. Faculties were given 25.00 %
flexibility to choose their courses, thus softening the effects of the fixed program. The number of
courses which was 51 in the 1997 ECTEC rose to 57, and the total number of credits rose from 146 to
152, in order to have a balanced distribution of courses in different fields. The addition of the courses
entitled Scientific Research Methods, Research Project, Preparation for Elementary Education and
Elementary Curricula, and Service Learning are among the noteworthy innovations brought by the 2006
ECTEC (HEC, 2006). However, according to Kiiglikahmet (2007), who has concerns regarding course
distribution by different fields and some other curricular issues, the 2006 ECTEC seems “like a plate of
rotten food on the table to anyone who is knowledgeable in the field” (p.217).

The Rationale for the 2018 Reform

The factors that led to the 2018 reform included the updating of the General Competencies of the
Teaching Profession in line with the European Higher Education Competencies Framework in 2017
(Ministry of National Education [MoNE], 2017), the formation of core curricula for initial teacher
education programs at undergraduate level across Europe by the European Commission and their
recommendations that curricula comprise at least 25.00 % elective courses (HEC, 2018). Other than
these, 2006 research results on the ECTEC were another driving force. The common criticism of
international comparative studies (Aras & Soézen, 2012; Aykag, 2018), comprehensive studies with
Turkish samples (Haktanir, Daglioglu, & Giiler, 2010), and studies with small samples of ECTEC students
(Dereobali & Unver, 2009; Ozder, Konedrali, & Sabancigil, 2013; Sahin, Kartal & imamoglu, 2013; Uysal,
Ozen-Altinkaynak, Taskin, Akman, Dinger, 2016) and ECE teachers (Aggiil-Yalgin & Yalgin, 2018; Ozkut &
Kaya, 2012; Oztiirk, Zayimoglu-Oztiirk, & Kaya, 2016) was that the 2006 ECTEC was poor on practicum.

According to teacher candidates who referred to the ECTEC with the metaphors of “dusty chest,
bottle with a hole at the bottom, empty box” (Uysal et al., 2016), the courses and course content in the
curriculum were insufficient, and the educational methods were unsuitable (Sahin et al., 2013).
According to lecturers, the courses in the 2006 curriculum were generally appropriate, albeit some not
superior to their alternatives in the 1997 curriculum, and the capacity of the new curriculum to improve
teacher candidates’ affective characteristics was low (Dereobali & Unver, 2009). The 2006 curriculum
also had deficiencies in imparting effective teaching (Akdag & Haser, 2010) and curriculum
implementation (Tan-Sisman, 2017) skills in underprivileged (Aggil-Yalgin & Yalgin, 2018) schools with
broad cultural differences.
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Turkey's quantitative and qualitative ECE indicators were also thought to take role in the 2018
reforms. Although schooling rate in ECE is expected to be above 60.00 % for 2010 based on per capita
income (World Bank [WB], 2013), 66.88% was only reached in the 2017-2018 school year for 5-year-olds
(MoNE, 2019). Turkey’s ECE schooling rate is the lowest among OECD countries (OECD, 2017). PISA
(MoNE, 2016a) and TIMSS (MoNE, 2016b) national reports show that students who undergo ECE have
different achievement levels than the international trend, thus implying that the quality of ECE in Turkey
is not at the expected level (TEDMEM, 2017).

Changes in educational curricula are inevitable to meet changing needs and expectations (Wiles &
Bondi, 1998). Curricula need to be evaluated as a complementary step of the curriculum development
process (Oliva & Gordon Il, 2005) and to see whether they have unexpected aspects (Demirel, 2017;
Yiksel & Saglam, 2012) and to make acceptance, change or termination decisions (Ornstein & Hunkins,
1998). Evaluation is a process that can be undertaken before, during and after curriculum
implementation and the key in the process is to ask right questions to right people (Oliva & Gordon I,
2005). As teacher education curricula are developed by a centralized body, when decisions regarding
curriculum implementation are made (Oliva & Gordon Il, 2005), program-related views and
recommendations of lecturers as the implementers may offer scientific data to decision makers
(Fitzpatrick, Sanders, & Worthen, 2004).

Turkey’s previous experiences have shown that the participation of teacher educators in the process
is essential for the sustenance of teacher education reforms (Grossman et al., 2007). Policy initiatives
that disregard stakeholder views have little chance of obtaining favorable outcomes (McLaughlin, 1991).
Whether curriculum-oriented or structural, or stemming from intrinsic or extrinsic motivation, policies
cannot be guaranteed to be implemented as they were planned (Hopkins & Levin, 2000). The
acceptance level of any change in education does not only depend on what the change itself is or how it
is presented, but also how it is perceived by the main stakeholders. Therefore, as innovations are
designed, besides the structural factors, the perceptions of end users should also be considered (Aksit,
2007). Also, regardless of the existing condition of teacher education curricula, they always have the
potential to be improved (Hyson, Tomlinson, & Morris, 2009).

This study therefore aims to examine the characteristics of the 2018 ECTEC and evaluate it with
regard to the views of its end users, lecturers.

Answers will be sought to the following questions:
1. What are the characteristics (compulsory and elective courses, number of class hours and credits,
courses which were removed, changed and added) of the 2018 ECTEC?

2. What are the views of lecturers regarding the 2018 ECTEC (strengths and weaknesses, courses in the
curriculum) and their recommendations for improvements?

The results are expected to guide future ECTEC evaluation and development studies, and contribute
to the development of evidence-based teacher education policies.

Method
Research Design

The present research is a qualitative study aiming to evaluate the 2018 ECTEC. Qualitative studies
reveal detailed information about the thoughts and reactions of people about the topic studied
(Creswell, 2003). In order to reveal perceptions and phenomena both realistically and holistically if it is
required, written documents about the research topic may be analyzed (Yildirm & Simsek, 2016). In the
present study, the 2018 ECTEC and the 2006 curriculum were first studied, then as end users of the
curriculum, views and recommendations of the lecturers about the 2018 ECTEC were collected.
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Study Group

The study group consisted of 21 volunteering lecturers, six of whom were males, from 14 public and
one private education faculties located in different regions of Turkey. The majority of them (62.00%)
were lecturers with PhD degrees, along with a professor and an associate professor. Lecturers had a
minimum of 1.5 and a maximum of 36.00 years professional experience, and the mean was 12.26 years.
Sixteen lecturers were specialists in ECE, four in curriculum and instruction and one in classroom
teaching. One of the lecturers in the study group had taken part in the updating of the 2018 ECTEC; one
had participated in a preparation workshop; 3 had submitted their views via their institutions; one had
done so individually; and 15 stated that their views had not been taken.

Data Collection

In the first stage of the study, data were collected by examining the 2006 and 2018 ECTEC and
informative documents. These analyses were supported in the second stage by gathering lecturer views
via the e-Written View Collection Form (e-WVCF) developed by the researchers. The draft form asked
the lecturers their views about the ECTEC (added-removed, compulsory-elective, theoretical-practical
courses, the distribution of courses by different fields, strengths and weaknesses of the curriculum) and
their recommendations. The draft form was finalized and turned into e-form after obtaining the views of
two experts from the fields of ECE, curriculum development and measurement and evaluation, and
completing a trial run with a lecturer. Following this, the views of lecturers teaching the ECTEC were
collected by sending the link for the e-WVCF to their institutional e-mail addresses.

Data Analysis

In the first stage of the study, the data obtained were subjected to descriptive analysis. In this kind of
analysis, data are summarized based on pre-specified themes and interpreted (Yildirnm & Simsek, 2016).
The themes considered here were compulsory and elective courses, the number of class hours and
credits, and removed, changed and added courses. The second stage involved content analysis on the
data obtained from the lecturers. In content analysis, similar data are gathered under certain concepts
and themes, and mass data are made more understandable (Kvale, 1996). The content analysis process
included a careful reading of a 5 371-word document on the views of lecturers, coding of concepts, and
building of themes based on code similarities and relationships.

There are several reliability criteria in qualitative research (Lincoln & Guba (1985) as cited in Teddlie
& Tashakkori, 2009). In the study, to improve credibility expert views were taken. Numerical data were
used to increase objectivity in data interpretation and make comparisons between themes and
categories. In addition, direct quotations were taken from participant responses to support the
comments made in the study and directly reflect participant perspectives. In addition, data were
diversified by using document analysis and collecting the views of lecturers. For transferability purposes,
details about the topic of the study and its context were presented.

Findings

This section presents findings obtained by descriptive analyses, followed by those obtained via
content analysis.

Findings about the Characteristics of the 2018 ECTEC

Descriptive analysis findings regarding the comparison of the general characteristics of the 2018 and
the 2006 ECTEC in relation to certain themes are presented in Figure 1 and Tables 1 to 4.

Figure 1, which summarizes the number of class hours and credits in the 2018 and 2006 ECTEC,
shows that the total number of courses increased to 59 in the 2018 curriculum. While the number of
compulsory courses dropped to 43, the number of elective courses rose to 16. Whereas the 2006 ECTEC
consisted of 48.00% PCK, 27.00% PK and 25.00% GK courses, these rates were 46.00%, 35.00% and
19.00%, respectively, in the 2018 curriculum. In the 2006 ECTEC, 72.57% of the total number of 175 class
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hours were theoretical, while in the 2018 ECTEC 90.54% of the total number of 148 class hours were
theoretical. Whereas in the 2018 ECTEC, PCK class hours dropped to 64 with no practicum hours and GK
class hours dropped to 28 (2 practicum hours), PK hours were raised to 56 (12 practicum hours). The
total number of local credits required for graduation was lowered to 141.

H Theoretical M Practice Total B Credits W ECTS Percentage

134 14 141 240
27 42

Elﬁ
=

2018
ECEUC

50 93
64 105
127 48 151

35
020
2006
Eceuc M2

w

Figure 1. Number of class hours and credits in the 2006 and 2018 ECTEC.

Table 1.
Courses from the 2006 ECTEC which were Removed in the 2018 ECTEC.

Area Course

PCK Human Anatomy and Physiology
Psychology
Material Development
Special Instructional Methods Il
Research Project |
Research Project Il
Early Childhood Development Il
Mother-Child Nutrition
Music Education Il

PK Special Instructional Methods |
School Experience

GK Computers I
Statistics
GK Elective

Table 1 shows that a total of 14 courses from the 2006 ECTEC, 9 of which are PCK courses, were not
included in the 2018 ECTEC. Those that were present in the 2006 ECTEC and were adapted to with
certain changes to the 2018 ECTEC are listed below in Table 2.

Table 2 shows that 31 courses from the 2006 curriculum were included in the 2018 ECTEC with
changes to their name, practice, theory or total class hours and semester. While 13 courses from the
2006 ECTEC featured in the 2018 ECTEC with the same name, 19 courses underwent a name change, 17
courses underwent a semester change, 9 courses underwent a reduction of total class hours, and 6
underwent an increase in their theoretical class of hours. The 2006 ECTEC courses Creativity and Its
Development, Parent Education and Effective Communication were turned into elective courses in the
2018 ECTEC with different names, and nine courses with practicum hours, such as Drama, only featured
in this new curriculum with no practicum hours.
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Table 2.
Courses from the 2006 ECTEC which were Adapted with Changes into the 2018 ECTEC.
2006 ECTEC 2018 ECTEC
Course Term T*/P** Course Term T/P
Introduction to ECE 1 3 Introduction to Early Childhood 1 3
(EC) Education
Turkish Language I: Written 1 2 Turkish Language | 1 3
Expression
Foreign Language | 1 3 Foreign Language | 1 2
Computers | 1 2/2  Computing Technologies 1 3
Introduction to Educational Science 1 3 Introduction to Education 1 2
Educational Philosophy 2 2 Educational Philosophy 1 2
Mother-Child Health and First Aid 2 3 Child Health and First Aid 1 2
Turkish Language Il: Oral Expression 2 2 Turkish Language Il 2 3
Foreign Language Il 2 3 Foreign Language I 2 2
Educational Psychology 2 3 Educational Psychology 2 2
Educational Sociology 3 2 Educational Sociology 2 2
EC Development | 3 3 EC Development 2 3
Turkish Educational History 4 2 Turkish Educational History 3 2
Scientific Research Methods 6 2 Research Methods in Education 3 2
Science Education 5 2/2 Early Science Education 3 3
Mathematics Education 4 3 Early Mathematics Education 3 3
Creativity and its Development 3 2/2  Early Childhood Creativity and
Creative Child Activities
Educational Principles and Methods 3 3 Educational Principles & Methods 4 2
Educational Technologies and 4 2/2 Educational Technologies 4 2
Materials Development
Community service practices 6 1/2 Community Service Practices 4 1/2
Effective Communication 6 3 Human Relations and
Communication
Music Education | 5 1/2 Early Music Education 4 3
Play Development in Children 3 2 EC Play Development and 4 3
Education
Physical Education and Play 5 2/2 EC Play Development and 4 3
Education
Drama 4 2/2 Drama in ECE 4 2
Children's Literature 4 2 EC Literature 6 2
Child Mental Health 4 3 Child Mental Health 7 3
Visual Arts Education 5 2/2 EC art Education 5 3
Classroom Management 5 2 Classroom Management 6 2
Measurement and Evaluation 6 3 Measurement and Evaluation in 5 2
Education
Counselling 7 3 Counselling in Schools 7 2
Special Education 6 2 Special Education and Inclusion 8 2

* Theoretical, ** Practical

In addition to the courses that were removed and changed, certain ones were added for the first
time to the 2018 ECTEC. These can be found in Table 3, and elective courses in Table 4. Table 3 shows
that 25 new courses, 16 of which were elective, were added to the 2018 ECTEC. New elective or
compulsory courses in PCK outnumbered those in the other areas. Table 2 and 3 also reveal that, in the
2018 ECTEC, an emphasis was made on “Early childhood” in PCK course titles, and “Education” in PK
course titles.
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Table 3.
New Courses in the 2018 ECTEC which were not Present in the 2006 ECTEC.
Area Course Semester
Infant Development and 2
Education
ECE Curricula 3
Knowing and Evaluating 5
Children
Learning Approaches in Early 5
Childhood
EC Environmental Education 6
PCK Character and Values Education 7
Adaptation to School and Early 7
Literacy Education
ECE Policies 8
Elective I, II, 11, IV, V, VI 3,4,5,6,7,8
PK Morality and Ethics in Education 6
Elective I, II, III, IV, V,VI 3,4,5,6,7,8
GK Elective I, I, IIl, IV, 2,4,5,6

According to Table 4, there is a total of 53 courses, 20 are in the PK area, 18 in the GK and 15 in the
PCK areas, in the elective course pool of the 2018 ECTEC. Of these two-hour elective courses, GK courses
have 3 credits while others have 4 credits. Although some courses such as Drama may have had similar
alternatives in the 2006 ECTEC, most elective courses are new ones.

Lecturer Views about the 2018 ECTEC

Findings concerning lecturer views about the 2018 ECTEC are presented in Tables 5 and 6, while the
findings regarding their recommendations are given in Table 7.

Table 5 shows that most (f=118) of the data regarding lecturer views (f=141) on the 2018 ECTEC
were gathered under weakness themes. While the lecturers thought that the strengths of the
curriculum were increased number of elective courses and their types (f=11), addition of contemporary
courses (f=9), having balance in the number of courses in different areas (f=8) and bringing standards to
ECT education (f=2), the weaknesses gathered under the themes of the general structure of the
curriculum (f=64), course contents (f=16), curriculum preparation style (f=8), uniformity in teacher
education (f=15) and lack of lecturers (f=15). The positive aspects of the curriculum are summarized
below in the views of lecturers (L) L4 and L7:

L4. The best aspect of the curriculum is the increase in the number and type of elective courses.

L7: Bringing certain standards will spark an increase in quality, particularly in universities with not
enough lecturers.

Lecturers believed that the 2018 ECTEC was not superior to the 2006 one regarding its general
structure (f=10) and that it was not capable of educating quality ECTs (f=15), and that these stemmed
from the low rate of practices (f=17) and the mismatch between course content and real needs (f=11).
Also, due to practices such as standardized elective courses (f=6) or the need to ask for the HEC's
permission to open new courses (f=5), they thought that the 2018 ECTEC had the potential to cause
uniformity in ECT education (f=15).

According to the lecturers, another disadvantage of the curriculum was that it was developed with a
bureaucratic understanding (f=4), without obtaining the views of field experts (f=4).

896



Semra TiCAN BASARAN, Necdet AYKAG — Pegem Egitim ve Ogretim Dergisi, 10(3), 2020, 889-928

Table 4.

Elective Courses in the 2018 ECTEC by PK, GK and PCK.

PK

GK

PCK

Open and Distance Learning

Child Psychology
Attention Deficit and
Hyperactivity Disorder
Educational Legislation

Educational Anthropology
History of Education
Drama in Education

Extracurricular Activities in
Education

Curriculum Development in
Education

Project Preparation in Education

Critical and Analytical Thinking
Inclusive Education

Comparative Education
Micro Instruction
Museum Education

Out of School Learning
Environments

Learning Difficulties
Personalized Instruction and
Adaptation

Sustainable Development and
Education

Adult Education and Lifelong
Learning

Addiction and Combating It

Nutrition and Health
History and Philosophy of
Science

Science and Research Ethics

Economics and
Entrepreneurship
Traditional Turkish Handcrafts

Human Rights and Democracy
Education

Human Relations and
Communication

Career Planning and
Development

Culture and Language

Media Literacy
Professional English

Art and Esthetics

Turkish Folk Dances
Turkish Sign Language
Turkish Cultural Geography

Turkish Music
Turkish Art History

Family Education and
Participation

Child and Media

Behavior Management in
Children

Mobility Development and
Education in Children

Social Skill Education in Children

Traditional Children's Games in
ECE

Language and Concept
Development in EC

Sensory Education in Early
Childhood (EC)

Rhythm, Dance and Orff
Education in EC

Creativity and Creative Child
Activity in EC

ECE in Different Countries
Education for Hospitalized
Children

Children at Risk and Education
Evaluation of In-Class Learning
Family and Children in Turkish
Culture

Lecturers 9, 8, 12 and 20 summarized the negative aspects of the curriculum as follows:

L9: Utopic courses. | wonder if they really asked the views of teachers working in the field.

L8: Bureaucratic model- we did it -you’ll buy it.

L12: The increase in the number of elective courses is good for presenting students with options but
there is a lack of lecturers who can offer these courses.

L20: Of course, change is good but it is essential in this process to accurately read needs. The new
curriculum is too local. Instead of courses such as Coding and Robotics or STEM education, we got
courses irrelevant to ECE such as Handcrafts or Turkish Music.

As shown in Table 6, the views of lecturers about the courses in the 2018 ECTEC were gathered

under five main themes.
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Table 5.
Lecturer Views about the Strengths and the Weaknesses of the 2018 ECTEC.
Views f
Strengths 23
The increase in the number and types of elective courses 11
Addition of contemporary courses 9
Balancing number of course in different areas 8
Bringing standards to the ECTEC 2
Balancing the number of courses in different semesters 2
Requiring that PCK courses are taught by field experts 1
Weaknesses 118
General structure of the curriculum 64
Not being better than the old curriculum 10
Not being suitable for educating quality ECTs 15
Involving little practicum 17
Offering certain courses in the wrong semester 8
Low ratio of PCK courses 8
Reduced number of class hours 6
Course contents 16
Course content not meeting needs 11
Courses being highly theoretical 3
Being a local, as opposed to global, curriculum 2
Uniform teacher education 15
Elective courses being standardized 6
Having to ask for HEC's permission to open new courses 5
Limiting the freedom to open new courses 3
Promoting uniform teacher education 1

Lecturer need 15

Lack of lecturers to teach certain new courses 4
Lack of lecturers to teach certain elective courses 7
Lack of lecturers to teach PCK courses 4
Curriculum preparation style 8
Not taking field experts’ opinions 4
Preparation of the curriculum with a bureaucratic understanding 4

Table 6 reveals that lecturer views about the courses in the 2018 ECTEC gathered under the themes:
elective courses, practicum courses, courses that were present in the 2006 ECTEC and were also
included in the 2018 ECTEC, those that were removed in the 2018 ECTEC, and those that were included
for the first time in the 2018 ECTEC. In the elective courses theme, lecturers thought that the increase in
the number of elective courses (f=12) and their types (f=3) was positive for the contents of the 2018
ECTEC, while some lecturers (f=7) noted that course content did not reflect needs. Regarding the
practicum theme, while lecturers thought that it was a positive development to allow students to take
elective courses any semester they wished (f=3), they also emphasized the lack of lecturers equipped to
teach some of the elective courses (f=6). Under the originality theme, the need to take permission from
the HEC to open new elective courses (f=4), not giving initiative to lecturers (f=4) and standardizing
elective courses (f=5) were mentioned as the limitations. On the other hand, L21 thought positively
about having to ask permission from the HEC for elective courses as it would ensure “sharing of
information between universities”.

The theme of practicum courses had no positive views and housed the highest number of negative
ones (f=39). The negativities that lecturers mentioned in this theme included the lack of practicum hours
(f=14), the removal of the School Experience course (f=15), the excessive demands of the MoNE (f=4)
and the resulting deficiency in PCK experts (f=4).
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Table 6.
Lecturer Views on the 2018 ECTEC Courses.

Views f (Positive)  F (Negative)

Elective courses

Contents

The increase in the number of elective courses 12

The increase in the variance of elective courses 3

Not basing the courses on needs 7
Implementation

Flexibility in taking the courses any semester 3

Lack of lecturers 6
Originality

The need to ask for the HEC’s permission to open new elective courses 1 4
Not giving initiative to lecturers
Standardization of elective courses 5
Practicum courses

Removal of the School Experience course 15
Lack of practicum hours for courses that require practical work 14
The excessive demands of the MoNE

Lack of PCK specialist lecturers

Delaying teaching practicum until the senior year

Courses that were present in the 2006 ECTEC and were also included in

the 2018 ECTEC

Contents

Necessary courses 8
Duration

The decrease in the number of class hours 3
The decrease in the number of practicum hours 2
Courses that became compulsory

Knowing and Evaluating Children 1

Educational Philosophy 1

Courses that became elective

Parent Education 4
Effective Communication 2
Courses that were present in the 2006 ECTEC but were removed from the

2018 ECTEC

Research Project I, Il 3
Human Anatomy and Physiology 2
School Experience

Special Instruction Methods |, Il

EC Development Il

Materials Development

New Courses in the 2018 curriculum
Morality and Ethics in Education
Character and Values Education

EC Environmental Education

ECE Curricula

Education of Hospitalized Children
Infant Development

ECE Policies

Total 45 99
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While they had positive views about the contents of courses which were present in both the 2006
and 2018 ECTEC (f=8), they did not think positively about Parent Education (f=4) course becoming an
elective one. Likewise, while they thought positively about the removal of the courses Research Project |
and Il (f=3) in the 2018 ECTEC, they criticized the removal of certain courses, most notably School
Experience (f=9).

Some lecturers had positive thoughts about the up-to-date nature of the courses included for the
first time in the 2018 ECTEC (f=5) such as Morality and Ethics in Education (f=5), Character and Values
Education (f=2) and EC Environmental Education (f=3). However, there were others who believed that
courses such as Morality and Ethics in Education (f=3) were overrated.

While L12’s views reflect the positive aspects of the curriculum, those of L5, L4 and L11 reflect the
negative aspects:

L12: More elective courses and the opportunity to take them any semester will give flexibility to
students and allow us to direct them towards their interests...

L5: ... skill and practice-based courses have been ripped off. ... Internship opportunities have
particularly been shrunk.

L4: Lack of practicum hours in courses such as drama, music or play is a huge loss for students.

L11: I see the requirement to apply to the HEC to open new PCK-related elective courses as a blow to
the academic freedom of universities and lecturers.

Lecturers’ recommendations for improving the 2018 ECTEC are given in Table 7.

Table 7.

Lecturer Recommendations about the 2018 ECTEC.

Recommendations f
Practical Work 39
School practices should be increased 14
Practicum hours are needed 11
School Experience should be a freshman year course 8
Teaching practice should start in the junior year 3
School practices should increase towards the senior year 3
There should be professional practice areas in universities 1
Courses 13
Courses and their contents should be up-to-date 4
Lecturers should be given more independence 7
Universities should be able to design their own elective courses 2
Curriculum development process 15
The country needs a teacher education philosophy 2
All stakeholders should participate in curriculum development 7
Curriculum development should be based on scientific criteria 3
The curriculum should be redesigned 3
Lecturers 3
PCK specialist lecturers should be trained 1
Lecturer quality should be considered 1
Lecturers should know curriculum content well 1

Table 7 shows that lecturer recommendations were gathered under the themes practical work
(f=39), courses (f=13), curriculum development process (f=15) and lecturers (f=3). In the practical work
theme, lecturers mostly recommended increasing school practice (f=14) and adding practicum hours for
courses that need them (f=11); while in the courses theme they recommended more freedom for
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lecturers when suggesting course and developing course content (f=7); and in the curriculum
development process theme they recommended ensuring the participation of all stakeholders (f=7) and
taking scientific criteria as their basis (f=3). Lecturer L11, L13 and L19’s recommendations are
noteworthy:

L11: The curriculum should be renewed...by a comprehensive group including professionals in
curriculum development by considering scientific education criteria.

L13:...medicine education and teacher education are similar in that both are practical sciences. If this
model is right for doctor education, why isn’t it used when educating teachers?

L19: Observation courses should start in early years, teaching practice courses should start as of year
3, and the 4th year should be mainly internship.

Discussion, Conclusion and Implications
Discussion

With the updated ECTEC, the number of courses increased. The number of compulsory courses was
decreased, and that of elective courses was increased threefold to make its ratio in the curriculum rise
to 27.00%. While credits in the 2018 ECTEC decreased in PCK and GK, they rose by in PK. It seems that
the 2018 ECTEC at least partially supports Kiigikahmet’s (2007) view that the ECTEC should be PK and
GK intensive. While the number of courses decreased in the PCK and GK, it rose in PK. In the 2018
curriculum, the changes regarding course hours mostly aimed to support the PK, while the changes in
course contents mostly aimed to support PCK (HEC, 2018).

Even though lecturers have some positive views about the 2018 ECTEC, criticisms far outweigh these.
While lecturers saw the increased number and type of elective courses, the addition of up-to-date
courses and the balancing of courses across GK, PCK and PK areas as the strengths of the curriculum,
they also thought that the curriculum was generally not better than the old one, and therefore not fit
for quality ECT education. Lecturers viewed the improper semester of certain courses and the low ratio
of PCK courses, reduced course and practicum hours as the weaknesses of the curriculum. Some
lecturers stated that the balanced number of courses across different areas was the strength of the new
curriculum. This balance clearly enabled a common knowledge base, which is the basis of teacher
education (Long & Riegele, 2002). According to Yildirrm (2011), teacher education curricula that
integrate PCK and PK have more chances of educating higher quality teachers.

The PCK and PK emphasis in the updated curriculum is thought to be valuable for preventing ECTs
from being seen as child-minders (Boyd, 2013; Zembat, 2012) and for increasing professionalism in
teaching (TEDMEM, 2016). However, the 2018 curriculum seems to have regressed to the most harshly
criticized element of the 1997 curriculum, namely fixed (HEC, 2006) or uniform curriculum (Ustiiner,
2004), by eliminating the flexibility of selecting 25.00% of the courses given to education faculties by the
2006 ECTEC. Even though the HEC (2018) contends that the common elective course pool was created
to eliminate disorder, the fixed curriculum understanding is furthered by the allowance of a maximum
of six courses in PCK and PK areas with the approval of the HEC. Lecturers also voiced similar opinions.
Some lecturers think that the ECTEC was developed with a bureaucratic understanding without inviting
expert opinions; lecturer freedom to open courses was banished by standardizing elective courses; and
this would lead to uniformity in teacher education. It seems that the 2018 ECTEC renewal will fuel
criticisms toward the bureaucratic approach (Feiman-Nemser, 2001; Doganay et al., 2015) and the
centralized one-size-fits-all model (Kavak, et al., 2007) with which initial teacher education curricula are
developed, and it will serve to continue the yearning for education faculties that are capable of create
their own teacher education model (TEDMEM, 2017; Yildirim, 2013). On the other hand, it should be
noted that there are also lecturers who believe that curricula created by the HEC have the advantage of
bringing standards to universities.
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The local credits needed to become an ECT were lowered, but the ECTS credits were not changed.
The reason for the HEC (2018) to decrease the total number of credits is to align with the Bologna
process, and to also enable teacher candidates to participate in extracurricular social and cultural
activities and more easily attend school practice. However, this does not look possible with the reduced
course hours because senior year teacher candidates in Turkey do not put enough emphasis on school
practice as they need to prepare for the comprehensive Public Personnel Selection Exam (PPSE) held
annually for becoming a teacher (Eraslan, 2009).

Findings from the document analysis show that the number and type by area of elective courses
increased. According to the lecturers, this was one of the strongest positive aspects of the 2018 ECTEC.
The five previous elective courses, one in GK and four in PCK, were raised in number and distributed
more evenly across different areas in the new curriculum (6 PCK, 6 PK and 4 GK). While the 2006 ECTEC
had left the identification of elective courses to individual education faculties, the 2018 ECTEC witnessed
the formation of an elective course pool in order to fix the chaos caused by hundreds of different
elective courses in different faculties (HEC, 2018). It was stated that the aim was to make the best use of
lecturers and physical amenities in faculties and also to prevent elective courses from turning into
“compulsory elective” courses. However, lecturer criticisms about the elective courses being identified
by the HEC, the limitation on the number of courses in PCK and PK that they can suggest with the
approval of the HEC and the lack of lecturers for certain elective courses show that there is a risk of not
being able to offer needs based elective courses.

Teacher education curricula are affected by ideologies (Spodek, 1974) and paradigms (Yildirim,
2011). Courses such as Educational Legislation, Human Rights and Democracy Education, Sustainable
Development and Education, Media Literacy and those such as Turkish Folk Dances and Families and
Children in Turkish Culture offer clues about the determining ideology or paradigm in forming the
elective course pool. In relation to these, the HEC (2018) stated that when developing the 2018
curriculum, they never lost sight of the need for teachers who have internalized national, spiritual and
universal values. The emphasis in the 2023 Education Vision (MoNE, 2018) on equipping future
generations with the national culture via education may be said to be related with these preferences.

The 2018 ECTEC also includes courses that resemble those in the 2006 ECTEC. For example, the
compulsory 2006 course Parent Education becoming an elective course in 2018 with the title Family
Education and Involvement was not seen as a positive development by lecturers. Recent work by
Lindberg (2018) has shown that teacher candidates graduate with knowledge deficiencies about family
involvement and that all candidates need to take this course. As it is now an elective course, not all ECT
candidates will receive family education, and it seems that their deficiencies in “School, Family and
Society Relationships”, one of the Turkish ECT competencies, (MoNE, 2008) will continue.

According to document analysis results, while the total course hours were decreased as compared to
the 2006 ECTEC, theoretical course hours increased and practical course hours decreased by 71.00%. Of
the total course hours on the curriculum, 91.00% are allocated to theoretical courses. While 88.00% of
the 14 practicum hours in the 2018 curriculum belong to the PK area, all 22 practicum hours in 2006 in
the PCK area have been cancelled. As can be seen, the total class hours and practicum hours were
significantly reduced in the 2018 ECTEC, while the number of theoretical course hours increased. In
addition, while the course hours in PCK and GK areas decreased, those in the PK area increased. Lecturer
criticisms about the decrease in the total course hours and practical courses and the highly theoretical
course content parallel these findings. While some lecturers thought that course distribution by area
was appropriate, an equal number of lecturers believed that PCK courses were not enough.

Darling-Hammond (2006) equates educating teachers with curricula that do not have theoretical
bases to “training doctors in the techniques of surgery without giving them a thorough knowledge of
anatomy and physiology” (p.4). As the practice-based 1997 curricula did not offer solid theoretical bases
(Ustliner, 2004), the 2006 curricula aimed to establish theory-practice balance (Oztiirk, 2008). The
reasons for the failure to have theory-practice balance include the inability of lecturers to update
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themselves (Lobman et al., 2005) and the inadequate PCK and PK background of some lecturers in the
teacher education programs. Altan (2017) likens this situation to the assignment of an orthopedist
lecturer in the urology department of a faculty of medicine. Studies on the 2006 curriculum revealed
that practical work was limited and it could be increased by a strong cooperation between schools and
faculties (Akdag & Haser, 2010; Aras & Sozen, 2012; Bilylikgdze-Kavas & Bugay, 2009; Ozder et al., 2013;
Sahin et al., 2013); however, with the 2018 ECTEC, the balance between theory and practice was once
again disturbed in favor of theory, as was the case in the 90s (Yildirim, 2011). In this case, “educating
and developing teachers with practical work” (HEC, 2018, p.8) does not seem possible at a favorable
level.

In the European higher education area, as a requirement of alignment with the Bologna process,
initial teacher education curricula were renewed and common core curricula were drawn (HEC, 2018).
Therefore, the opening of PK and GK courses to all departments as common courses is a positive
development for the efficient use of human resources and physical infrastructure in education faculties.
However, Dereobali and Unver (2009) note that there is a risk of course content not being adapted to
the field of ECE as the courses are taught by lecturers from other fields.

It is noteworthy that the courses removed from the previous curriculum were mostly in the PCK
area. For instance, the decision to remove the course Mother-Child Nutrition, which used to focus on
equipping young children with healthy food consumption habits and on preparing balanced menus for
children, does not reflect research findings that one in every six children is either overweight or obese
(OECD, 2017) and that the problems of being slightly heavy or thin have become more common among
children aged 0-5 years (Turkish Ministry of Health, 2014).

The removal of Music Education Il also contradicts with the research results that suggest enlarging
the scope of the music education course and adapting it to ECE (Ozkut & Kaya, 2012). On the other
hand, the removal of Human Anatomy and Physiology overlaps with lecturer views and findings of a
previous curriculum evaluation study (Sahin et al., 2013).

The removal of the School Experience course is perhaps the most noticeable and most commonly
criticized change in the 2018 ECTEC. The reduction of the School Experience course from the 1997
ECTEC, where it was taught in semesters 2, 6 and 7 (HEC, 1998), to a one-off course in the 2006
curriculum in semester 5 (HEC, 2006), and then its complete removal in the 2018 curriculum suggests
that the school practice debate will re-emerge. The decision to remove this course which enabled
teacher candidates to observe work environments and know the profession (Akdemir, 2013) contradicts
with research results that the School Experience classes increased teacher candidates’ awareness of the
teaching profession (Ekinci & Tican-Basaran, 2015) and that the 2006 ECTEC should have changed the
semesters and continued with these three classes without decreasing their number (Akdag & Haser,
2010). HEC (2018) states that the contents of School Experience were incorporated into the Teaching
Practice course, and that offering Teaching Practice 1 and 2 in two semesters means increased practical
courses. However, while this decision which was a result of the effort to establish a core curriculum
brought an advantage to education departments which offered School Experience and an additional
Teaching Practice course, it became a disadvantage for ECE which offered School Experience as well as
Teaching Practice I and II.

Some lecturers believed that the removal of the courses Research Project | and Il from the 2018
ECTEC was a positive development. According to studies evaluating the 2006 ECTEC, the course was not
found effective due to its implementation, the lack of a pre-requisite course (Ozder et al., 2013) and the
failure of senior year teacher candidates to show enough interest in the course due to the PPSE (Eraslan,
2008). This will probably refuel the criticism that the 1997 ECTEC “overlooks” the issue of the
researching teacher education required by the 21st century (Mustan, 2002). It was also overlooked that
nearly 20.00% of the teacher education curricula in Finland known with its PISA success included
research methods courses (Vaillant & Manso, 2013) and that the European Commission (2000)
recommended quality teacher education curricula to also include research education. As the addition of
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research courses was seen as one of the main strengths of the 2006 ECTEC (Oztiirk, 2008) and the 2018
ECTEC aimed to educate researching teachers (HEC, 2018) and researching children through ECE (MoNE,
2013), removing Research Project | and Il seems to be a backward step. There is a need for teachers who
prepare students for the 21st century (Schleicher, 2012). In order to do this, curricula must educate
innovative and researching teachers as opposed to civil servants simply carrying out a given curriculum
(Achiron, 2012).

Some lecturers thought that a weakness of the 2018 ECTEC was the lack of lecturers well-equipped
to teach certain courses in the curriculum. Similar criticisms were voiced in other studies as well (Altan,
2017; Dereobali & Unver, 2009). In the ECT education programs, the number of students per lecturer
was too high and differences existed between curricula (Abazaoglu, Yildirnm & Yildizhan, 2016). In
addition, the latest school practice regulations by the MoNE require that each lecturer has a maximum
of 8 practice students and that each student gets observed at least four times, which exacerbated the
need for lecturers. Therefore, there is the risk that the already shrunk school practices in the 2018
ECTEC will be affected even more negatively.

While 31 courses from the 2006 ECTEC were transferred to the 2018 ECTEC with certain changes in
their title, practice, theory or total course hours and semesters, a total of 25 new courses were added,
of which 16 were elective. Lecturers thought that the courses transferred from the 2006 ECTEC were
necessary; however, they did not appreciate the fact that their course and practice hours were lower
and that some PCK courses had become elective. The cancellation of practicum hours in courses such as
Drama in ECE does not reflect the results of previous research that practical courses are the most
beneficial ones (Sahin et al., 2013) and that the curriculum renewal process needs to consider practicum
hours (Biiylikgdze-Kavas & Bugay, 2009; Darling-Hammond, 2006; Ozder et al., 2013; Ozkut & Kaya,
2012; Uysal et al., 2016). The HEC (2018) states that not having practicum hours does not mean that
there will be no practice; however, considering that the new curriculum also decreased theoretical
course hours, it seems unlikely that there will be time for practicum. This may bring back the lack of
practice problems experienced before the 1997 reforms.

The preference for “Early Childhood” in PCK course titles and “Education” in PK courses is a positive
change as these titles help the perception of these courses as belonging to ECE in the core curricula that
are common for all fields of education (Dereobali & Unver, 2009).

A small number of lecturers viewed the addition of up-to-date courses in the curriculum as
innovative regarding content, more lecturers argued that course content did not reflect needs and
contents of courses such as Infant Development and Early Childhood Development were similar. The
same is true for the Evaluation of In-Class Learning and Evaluation and Measurement in Education
courses, which did not have pre-requisites. The existence of courses with similar content means that the
criticism of overlapping content in the 2006 ECTEC (Dereobali & Unver, 2009) will continue for the new
one as well.

While courses on Professional Ethics were suggested for the 2006 ECTEC, the course entitled
Morality and Ethics in Education was added to the 2018 ECTEC as a compulsory PK course. It may be
stated that the addition of this course in the new curriculum facilitated the education of ethical, role
model teachers with internalized professional values and ideals despite the social, cultural and ethical
problems of recent years (HEC, 2018) and thus enabled the professionalism mentioned in the Green
Paper on Teacher Education in Europe (European Commission, 2000).

The expanded scope of the Informatics Technologies course is a positive development for equipping
teacher candidates with 21st century skills (P21, 2019) and Turkish General Teacher Competencies
(MoNE, 2017). However, course content being limited to equipping teacher candidates, but not children,
with Information Communication Technologies (ICT) skills despite the heightened interest in imparting
ICT skills in ECE curricula (OECD, 2017), is an important deficiency for the new curriculum.
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Child development and learning depends on their culture and environment (National Association for
the Education of Yougn Children [NAEYC], 2009). Student differences also affect teachers’ self-
sufficiency perceptions and work satisfaction (OECD, 2016). Therefore, the inclusion of courses on
special education and cultural differences in the 2018 ECTEC is an innovative aspect. However, limiting
the education of children with cultural differences only to the elective course of Inclusive Education will
likely cause the continuation of criticisms regarding the knowledge deficiencies of teachers in cultural
differences (Akdag & Haser, 2010; Lobman et al., 2005) especially regarding the Syrian children living in
Turkey.

Lecturers made several recommendations for the improvement of the 2018 ECTEC. Increasing school
practice and assigning practicum hours to necessary courses were among the most audibly voiced
suggestions. They stated that, similar to the 1997 ECTEC, teacher candidates should take a school
experience course in their freshman year in order to get to know the profession, and that teaching
practice should increase starting from semesters 6 and 7 towards the final year. Some lecturers even
suggested that this final year should be fully devoted to practicum. They also believed that universities
and lecturers should be given the freedom to suggest courses and identify course content, and that the
curriculum renewal process should include all stakeholders. Indeed, some lecturers suggested that the
curriculum be redesigned. Doganay et al. (2015) also showed similar weaknesses in the 2006 ECTEC.

Lecturers were of the opinion that Turkey needs a teacher education philosophy. Altan (2017) also
argues that an educational model needs to be determined for the country and teacher education should
fit within this model. Although there is no one-size-fits-all model agreed upon in teacher education
(Cochran-Smith, 2000; Yildirnm, 2011), it may be possible to decide on teacher education standards in
line with an educational philosophy so that the teacher education system may rely on scientific criteria
(Lobman & Ryan, 2007).

Conclusion

The study concluded that, ECTEC was developed with a bureaucratic understanding without
following the curriculum development principles. A comprehensive needs assessment study with the
participation of all stakeholders couldn’t be undertaken to identify specific needs. Increased number
and type of elective courses, the addition of up-to-date courses and the balancing of courses across GK,
PCK and PK areas are the strengths of the new curriculum. On the other hand, uniformity and limited
number of practical courses and practicum hours are the weaknesses. Next ECTEC should be developed
in line with the principles of curriculum development.

Implications

Future ECTEC development processes are recommended to follow the principles of curriculum
development. To this end, effective participation of all parties in the ECTEC development process should
be ensured, and a comprehensive needs assessment study should be undertaken to identify courses and
their content. The approach to be adopted in the development of initial teacher education curricula
should be “working with, not for, education faculties”.

Secondly, the links between theory and practice should be strengthened. In order to do this,
practical courses and practicum hours should be added to the ECTEC. School practice can be increased
by re-introducing the School Practice course, which was part of the 2006 ECTEC, in semesters 2 and 5 in
order to help ECT candidates get to know the profession, and in semesters 6, 7 and 8 so as to reinforce
theoretical information with practice and also to increase the candidates’ professional readiness.

In order to educate innovative researcher teachers, the curriculum needs the Research Project
course where students can experience the scientific process. Naturally, lecturers should be provided a
sustainable support throughout the implementation.
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The standard curriculum approach needs to be more flexible to allow the exploration of effective
teacher education models. For this to be realized, education faculties need to be able to identify the
contents of teacher education curricula.

Furthermore, teacher education curriculum renewal should adopt a balanced change policy with
small but steady steps instead of big changes over large chunks of time. Considering that initial teacher
education curricula in Turkey become renewed every 10 years on average, the year 2028 should not be
the goal for the next set of renewals. The country’s teacher education philosophy should first be
defined, and any initial teacher education curriculum built in line with this philosophy should be open to
renewal independently from other initial teacher education curricula.

Study group consisted of 21 lecturers even though the initial target was to reach all 358 lecturers
working with ECTEC across Turkey, lecturer views based upon their first impressions and use of the e-
WVCF as the only data collection instrument from lecturers were the limitations of the study. Therefore,
the study may be replicated in the 2021-2022 school year, when the first graduates of the new
curriculum will emerge, with a bigger number of lecturers, studying teacher candidates and graduates
who experience the process, and with more detailed data collection methods, such as interviews.
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Turkish Version

Girig

Toplumun demografik yapisindaki degisimler (Pianta, Barnett, Burchinal & Thornburg, 2009),
cocugun gelisimi ve 6grenmesi ile ilgili yeni bilimsel ¢calismalar ve erken donemdeki 6grenmelerin bireyin
dgrenme, sosyal ve ekonomik basarisina olumlu etkileri okul &ncesi egitim (OOE) ve okul &ncesi
dgretmenlerinden beklentileri arttirmistir (Barnett, 2003, Ekonomik Kalkinma ve isbirligi Orgiitii [OECD],
2011; Shonkoff & Phillips, 2000). Okul 6ncesi 6gretmenlerinin niteligi egitimi ve yetistirilmesi ile iliskili
olup (OECD, 2006), OOE’nin pedagojik kalitesini, o da ¢ocugun kazanimlarini etkilemektedir (OECD,
2005). OOE alaninda en az dért yil baslangic egitimi alan dgretmenler ile daha iyi egitim sonuglari elde
edilmektedir (Barnett 2003; Bowman, Donovan, & Burns, 2001; Elliot, 2006; Howes, 1997; Whitebook,
2003). lyi bir baslangi¢ egitimi almis OOE 6gretmenleri cocuklarla iliskilerinde daha olumlu (Dwyer, Chait
& Mckee, 2000; Howes, James & Ritchie, 2003; Sommer, Samuelsson, & Hundeide, 2010) ve gelisimlerini
destekleyici ortamlar sunabilen 6gretmenlerdir (Goe, 2007).

Ancak, mevcut okul Oncesi ©gretmenlerinin nitelikleri ile onlardan beklenenler arasinda
uyumsuzluklar bulunmaktadir (Pianta et al., 2009). Bunun temel nedenlerinden ikisi; 6gretmen
yetistirme programlarinin giiniin ihtiyaglarina uygun olmamasi (Bowman et al., 2001; Lobman, Ryan, &
McLaughlin, 2005) ve okul &ncesi 6gretmeni (000) yetistirme programlarinin gesitliligidir (Ackerman,
2004). Diunya genelinde baslangic egitimi bakimindan okul 6ncesi 6gretmenleri arasinda biylk
farkhhklar s6z konusudur, hatta, kimi Glkelerde temel egitim 6gretmenleri arasinda en az egitim alan
gruptur (Early et al., 2007).

Tiirkiye’de 000 yetistiren ana kurum egitim fakiilteleridir ancak égretmen ihtiyacina bagli olarak
2012 dncesinde “ikinci 6gretim” ve “uzaktan egitim” gibi alternatif yollarla 000 yetistirilmistir (Eurydice,
2019). Darling-Hammond’a (2006) gore, “dibi delik kovaya su dokmek” (p. 12) gibi olan alternatif yollarla
O6gretmen yetistirme Turkiye’de de elestiri konusu olmustur (Doganay et al., 2015; Erdem, 2015; Saylan,
2013).

Nitelikli 6gretmen yetistirme sistemlerinin en 6nemli 6zelligi nitelikli baslangi¢ egitimi programlaridir
(Cochran-Smith & Zeichner, 2005; Darling-Hammond, 2000; Darling-Hammond & Bransford, 2005;
Ozcan, 2012). Bu nedenle, 8gretmen yetistirme sistemlerine yapilan elestiriler daha ¢ok programlara
yoneliktir ve bu elestiriler 6gretmen yetistirme reformlarinin temelini olusturmaktadir (Yildirim, 2011).

Tiirkiye’de 000 Yetistirmede Kilometre Taslari

Dariilmuallimat (Kiz Ogretmen Okulu) binyesinde 1913-1914 &gretim yilinda agilan Ana Muallime
Sinifi gliniimiiz anlayisindan uzak olsa da 6zel bir alan olarak OO0 yetistiriimesinde baslangi¢ kabul
edilmektedir (Giiler & Oztiirk, 2003). 1739 Sayili Milli Egitim Temel Kanunu ile égretmenlik mesleginin
genel kiltdr, alan egitimi (AE) ve pedagojik formasyon egitimi gerektiren 6zel uzmanlik meslegi olarak
tanimlanmasi okul dncesi 6gretmenliginin mesleklesmesi anlaminda 6nemli bir kilometre tasidir. 80'li
yillardan bu yana da 6gretmen yetistiren kurumlarin yeniden yapilandirilmasina yonelik reformlar
gerceklestirmektedir (Atay-Turhan, Koc, Isiksal & Isiksal, 2009). 1982’de 6gretmen yetistirme gorevinin
tiniversitelere devredilmesiyle 1992’ye kadar 6n lisans (ISCED 5) (Gursimsek, Kaptan & Erkan, 1997),
1992’den bu yana egitim fakiiltelerinde lisans (ISCED 6) diizeyinde OO0 vyetistiriimektedir ki bu durum
Tiirkiye’nin OOE’deki giiclii yanlarindan birisidir (Kavak, Aydin, & Akbaba-Altun, 2007; OECD, 2017).

Universitelere devrinden sonraki 15 yillk dénemde &gretmen yetistirme programlari, dersler
arasinda mantiksal iliski olmadigi, uygulamalarin ihmal edildigi, alan egitimi derslerinin ve se¢meli
derslerin kit oldugu, okul uygulamalarinda tutarsizliklar oldugu ve bunlarin 6gretmen niteliginde
farkliliklara yol actigi yéniinde elestirilmislerdir (Yiksek Ogretim Kurulu [YOK], 1998). Bu sorunlarin
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giderilmesi ve temel egitim sisteminin 6gretmen ihtiyacini karsilamak amaciyla 1997’de 6gretmen
egitiminde kokli reformlar gergeklestirilmistir. Bu slregte bir yandan egitim fakilteleri yeniden
yapilandirilirken, diger yandan 6gretmen yetistirme programlari glincellenmistir (Grossman, Onkol &
Sands, 2007). 1997 reformunda okul éncesi 6gretmenligi lisans programi (OOOLP) resmi olarak kabul
edilen 16 6gretmen yetistirme programindan birisidir. Yeni diizenleme ile tiim egitim fakdlteleri “gakili
program” olarak bilinen standart bir program takip etmeye baslamis, Meslek Bilgisi (MB) derslerinin
sayisi ve uygulama siiresi ile okul uygulamalar arttirilmistir. Ulkenin egitim seviyesini arttirma aracinin
temel egitim olduguna dair geleneksel alginin bir sonucu olarak 1997 reformunda ilkokul 6gretmeni
yetistirmeye o6ncelik verilmis (Simsek & Yildinm, 2001), 000 vyetistiriimesine &6zel bir vurgu
yapilmamistir.

Standart 6gretmen yetistirme programi anlayisinin egitim fakiltelerine esneklik tanimamasi, okul
uygulamalarinin  verimsizligi, genel kiltir (GK) boyutunun ihmal edilmesi, fakiilte-liniversite
esgldumsiizligu, nitelikli 6gretim elemani yetersizligi gibi aksakliklar (Kavcar, 2002) 1997 programlarinin
2006’da giincellenmesini gerektirmistir. OOOLP Tirkiye’nin Avrupa Birligi (AB)'ne iiyelik amaci
dogrultusunda oncelikle glincellenen programlardan birisidir. MB ve GK derslerinin az olmasi, tniversite-
toplum isbirligi ve bilimsel arastirma deneyimlerinin sinirli olmasi OOOLP’nin giincellenmesinde rol alan
icsel etkenlerken, 2006’da OOE programinin giincellenmesi ve 6gretmenlik meslegi genel yeterliklerinin
belirlenmesi digsal etkenlerdir (Atay-Turhan et al., 2009).

2006 reformuyla “kendisine soyleneni yapan teknisyen Ogretmen yerine problem ¢ozen ve
dgrenmeyi dgreten 6gretmenleri yetistirmek hedeflenmistir” (YOK, 2006, p.4). Siurecte AB iilkeleri
ogretmen yetistirme programlari ile paralelligin saglanmasi da goz o6ninde bulundurulmustur.
Fakiltelere %25.00 oraninda derslerini belirleme yetkisi verilerek ¢akili program esnetilmistir. 1997
00O0LP’de 51 olan ders sayisi 57’ye, toplam kredi 146’dan 152’ye cikarilirken, derslerin alanlara gére
dagilimi dengelenmeye c¢ahsilmistir. Bilimsel Arastirma Yontemleri, Arastirma Projesi dersleri,
ilkdgretime Hazirlik ve ilkégretim Programlari ve Topluma Hizmet Uygulamalari derslerinin eklenmesi
2006 OOOLP’nin 6nemli yenilikleridir (YOK, 2006). Fakat derslerin alanlara gére dagilimini ve diger baz
ozelliklerini uygun bulmayan Kigcikahmet’'e (2007) gore 2006 6gretmen yetistirme lisans programlari
“bu isten anlayanlar icin sofraya konmus bir tabak bozuk yemek” (p.217) gibidir.

2018 Reformunun Gerekgeleri

2017’de Ogretmenlik Meslegi Genel Yeterliklerinin Avrupa Yiiksekégretim Alani Yeterlikler Cercevesi
dogrultusunda gilincellenmesi (Milli Egitim Bakanligi [MEB], 2017) ve Avrupa Komisyonunun ayni alanda
egitim veren lisans programlari igin ¢ekirdek programlarin olusturulmasi ve programlarda en az %25.00
oraninda se¢meli derslere yer verilmesine yonelik dnerileri 2018 reformunu baslatan etkenlerdir (YOK,
2018). Bunlarin disinda, 2006 OOOLP iizerine yapilan arastirma sonuglari da itici gii¢ olusturmustur.
Uluslararasi karsilastirmali calismalar (Aras & Sézen, 2012; Aykag, 2018) Tiirkiye 6rnekleminde yapilan
kapsamli ¢alismalar (Haktanir, Daglioglu & Giiler, 2010) ve OOOLP &grencilerini (Dereobali & Unver,
2009; Ozder, Konedrali & Sabancigil, 2013; Sahin, Kartal & imamoglu, 2013; Uysal, Ozen-Altinkaynak,
Taskin, Akman & Dinger, 2016) ve okul 6ncesi 8gretmenlerini (Aggiil-Yalgin & Yalgin, 2018; Ozkut & Kaya,
2012; Oztiirk, Zayimoglu-Oztiirk & Kaya, 2016) kapsayan kiigiik 6rneklemli arastirmalarin ortak elestirisi;
2006 OOOLP’nin uygulama fakiri olmasidir.

000LP’yi “tozlu sandik, dibi delik sise, ici bos kutu” metaforlari ile tanimlayan 000 adayi grencilere
gore (Uysal et al., 2016), programda yer alan dersler ve icerikleri yetersiz, uygun 6gretim yontemleri
kullanilmamaktadir (Sahin et al., 2013). Ogretim elemanlarina gére 2006 programindaki dersler genel
olarak uygun fakat yine de bazi dersler 1997 programindaki alternatifinden daha iyi degil ve programin
dgretmen adaylarinin duyussal dzelliklerini gelistirme kapasitesi diisiiktiir (Dereobali & Unver, 2009).
imkanlari sinirh (Aggiil-Yalgin & Yalgin, 2018), kiiltiirel farkhiliklarin fazla oldugu okullarda dgretmenlik
(Akdag & Haser, 2010) ve egitim programini etkin bir sekilde uygulayabilme (Tan-Sisman, 2017)
becerilerinin kazandirilmasinda da 2006 programinin eksiklikleri bulunmaktadir.
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Tirkiye’nin nicel ve nitel OOE gostergelerinin de 2018 reformunda rol aldigi diisiiniilmektedir. Kisi
basina gelir oranina gére OOE’de okullulasma oraninin 2010’da %60.00"in {izerinde olmasi beklenirken
(Dlinya Bankasi [WB], 2013) 2017-2018 egitim 6gretim yilinda bes yas grubunda %66.88’e ulasilabilmistir
(MEB, 2019). Tiirkiye erken gocukluk egitimi (ECE) okullulasma orani en disik OECD ulkesidir (OECD,
2017). Ayrica, PISA (MEB, 2016a) ve TIMSS (MEB, 2016b) ulusal raporlari OOE alan &grencilerin basari
diizeyinin uluslararasi egilimden farkli oldugunu, OOFE’nin niteliginin istenilen diizeyde olmadigini
gostermektedir (TEDMEM, 2017).

Degisen ihtiya¢ ve beklentiler dogrultusunda egitim programlarinin da degisimi kaginilmazdir (Wiles
& Bondi, 1998). Program gelistirme siirecinin tamamlayici bir pargasi olarak (Oliva & Gordon Il, 2005)
beklenmedik yanlarinin olup olmadigini belirlemek (Demirel, 2017; Yiksel & Saglam, 2012) ve kabul,
degisiklik ya da sonlandirma karari verebilmek (Ornstein & Hunkins, 1998) igin egitim programlarinin
degerlendirilmesi gerekmektedir. Degerlendirme, programin uygulanma 6ncesi, esnasi ve sonrasinda
gerceklestirilebilen bir islemdir ve bu islemde isin sirri dogru kisilere dogru sorulari sormaktir (Oliva &
Gordon 1, 2005). Ogretmen yetistirme programlarinin merkezi bir yap! tarafindan gelistirildigi goz
o6niinde bulunduruldugunda, programin nasil uygulanacagina dair kararlarda (Oliva & Gordon II, 2005),
uygulayicilar olarak 6gretim elemanlarinin goriis ve Onerileri karar vericilere bilimsel veriler sunacaktir
(Fitzpatrick, Sanders & Worthen, 2004).

Tarkiye’nin onceki deneyimleri 6gretmen egitimi reformlarinin sirdurilebilirligi i¢in 6gretmen
egitimcilerinin stirece katilimlarinin 6nemli oldugunu géstermistir (Grossman et al., 2007). Paydaslarin
goruslerini almayan politika girisimlerinin istenilen sonuglara ulasma sansi disiiktiir (McLaughlin, 1991).
Politikalar ister programlara yonelik ister yapisal olsun, ister i¢ ister dis motivasyon kaynakh olsun
planlandiklari sekilde uygulamaya gececeklerinin garantisi yoktur (Hopkins & Levin, 2000). Egitim
alanindaki bir degisikligin kabul gérme dizeyi sadece degisikliklerin ne olduguna ve nasil sunulduguna
degil, ana paydaslar tarafindan nasil algilandigina da baglidir. Bu nedenle yenilikler kurgulanirken nihai
kullanicilarin algilari da g6z 6ninde bulundurulmahdir (Aksit, 2007). Ayrica, O6gretmen yetistirme
programlarinin mevcut durumu nasil olursa olsun her zaman iyilestirilme potansiyelleri bulunmaktadir
(Hyson, Tomlinson, & Morris, 2009).

Bu nedenlerle bu arastirma 2018 OOOLP’'nin &zelliklerini incelemeyi ve nihai uygulayicilar olarak
dgretim elemanlarinin gériisleri dogrultusunda OOOLP’yi degerlendirmeyi amaclamaktadir.

Bu amag dogrultusunda su sorulara cevap aranmistir.

1. 2018 OOOLP’'nin &zellikleri (zorunlu ve seg¢meli dersler, ders saati ve kredi sayilari, kaldirilan,
degistirilen ve eklenen dersler) nelerdir?

2. Ogretim elemanlarinin 2018 OOOLP (giiclii ve zayif yanlari, programda yer alan dersler) hakkindaki
gorusleri ve iyilestiriimesine yonelik onerileri nelerdir?
Calismanin sonuglarinin bundan sonra yapilacak olan OOOLP’yi degerlendirme ve gelistirme
calismalarina 1sik tutmasi ve kanita dayali 68retmen yetistirme politikalari gelistirmeye katki saglamasi
beklenmektedir.

Yontem

2018 OOOLPyi degerlendirmeyi amaclayan bu calisma nitel bir arastirmadir. Nitel arastirmalar,
cahisilan konu hakkinda insanlarin dislinceleri ve tepkileri ile ilgili detayl bilgilerin ortaya cikarldig
arastirmalardir (Creswell, 2003). Algilarin ve olaylarin gergek¢i ve bitincil bir bigimde ortaya
konulabilmesi icin gerekirse, dokiimanlar da incelenebilir (Yildirnm & Simsek, 2016). Bu dogrultuda;
arastirmada dnce 2018 ve 2006 OOOLP programi dokiimanlari incelenmis, ardindan uygulayicilar olarak
dgretim elemanlarinin 2018 OOOLP’ye iliskin gériis ve énerileri alinmistir.
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Calisma Grubu

GCalisma grubunu 14°G devlet Universitesine, biri 6zel lniversiteye bagh egitim fakiltesinden, altisi
erkek 21 gondlli 6gretim elamani olusturmustur. Cogunlugu (%62.00) Dr. Ogr. Uyesi olan calisma
grubunda birer profesor ve dogent bulunmaktadir. En az 1.50, en ¢ok 36.00, ortalama 12,26 yillik mesleki
deneyimi olan &gretim elemanlarinin 16’si OOE, dérdii egitim programlari ve dgretim, birisi de sinif
egitimi alaninda uzmandir. Calisma grubundaki 6gretim elemanlarinin birisi 2018 OOOLP’nin
giincellenme siirecine, birisi bir hazirlik galistayina katilmis, 3'G kurumu araciligi ile birisi bireysel olarak
goruslerini bildirirken, 15’i géruslerinin alinmadigini belirtmistir.

Veri Toplama Araglari ve Verilerin toplanmasi

Aragtirmanin ilk asamasinda 2006 ve 2018 OOOLP’ler ve agiklama dokiimanlari incelenerek veriler
toplanmustir. ikinci asamada, arastirmacilar tarafindan gelistirilen e-Yazili Gériig Alma Formu (e-YGAF) ile
dgretim elemanlarinin gériisleri alinmistir. Taslak formda &gretim elamanlarina OOOLP ile ilgili
distnceleri (dersler, derslerin alanlara gére dagilimi, programin giiclii ve zayif yanlari) ve 6nerileri ile
ilgili acik uclu sorulara yer verilmistir. OOE, program gelistirme ve dlgme degerlendirme alanlarindan
ikiser uzmanin goérusleri ve bir 6gretim elemani ile yapilan 6n uygulama sonuglarina gore taslak forma
son bicimi verilerek e-forma donistirilmistir. e-YGAF nin bulundugu link 2018-2019 akademik yilinda
Tirkiye’de egitim fakiiltelerinde bulunan 74 OOOLP’lerde gorevli 358 6gretim elemanin kurumsal e-
posta adresine génderilmistir.

Verilerin Analizi

Arastirmanin ilk asamasinda elde edilen veriler betimsel analize tabi tutulmustur. Betimsel analizde
veriler 6nceden belirlenen temalara gore 6zetlenir ve yorumlanir (Yildirnm & Simsek, 2016). Betimsel
analizde, zorunlu ve se¢meli dersler, ders saati ve kredi sayilari, kaldirilan, degistirilen ve eklenen dersler
temalari temel alinmistir. ikinci asamada 6gretim elemanlarindan elde edilen veriler icerik analizine tabi
tutularak daha anlasilir hale getirilmistir (Kvale, 1996). Bu kapsamda, 6gretim elemanlarinin gorislerini
kapsayan toplam 5371 sozciikten olusan dokiiman incelenerek kavramlar kodlanmis, sonra kodlarin
benzerlik ve iliskilerine dayanarak temalar olusturulmustur.

Nitel arastirmalarda gesitli glivenilirlik kistaslari bulunmaktadir (Lincoln & Guba (1985); akt. Teddlie &
Tashakkori, 2009). Calismada inanilirhg giglendirmek icin uzman gérisine basvurulmustur. Sayisal
degerler sunularak verilerin yorumlanmasinda nesnelligi arttirma ve tema ve kategoriler arasinda
karsilastirmalar yapma imkani saglanmistir. Yorumlari desteklemek ve katilimcilarin bakis acilarini
dogrudan yansitabilmek amaciyla katihmcilarin cevaplarindan dogrudan alintilara yer verilmistir. Ek
olarak, dokiiman incelemesi ve 6gretim elemanlarindan gorls alinarak veri gesitlemesi saglanmigstir.
Aktarilabilirlik igin arastirmanin konusu ve gergeklestirildigi baglam ile ilgili ayrintilar sunulmaya
calisiimistir.

Bulgular
Bu bolimde 6nce betimsel analiz, sonra icerik analizi ile elde edilen bulgular sunulmustur.
2018 OOOLP’nin Ozelliklerine Dair Bulgular

2018 OOOLP nin genel 6zelliklerinin belirli temalar ekseninde 2006 OOOLP ile karsilastirmali olarak
incelendigi betimsel analiz bulgulari Grafik 1 ve Tablo 1-4’te verilmistir. 2018 ve 2006 OOOLP’lerdeki
ders saatleri ve kredi sayilarini 6zetleyen Grafik 1’e gore 2018 programinda toplam ders sayisi 59’a
cikmistir. Zorunlu ders sayisi 43’e diiserken, segmeli ders sayisi 16’ya yiikselmistir. 2006 OOOLP %48.00
AE, %27.00 MB ve %25.00 GK derslerinden olusurken, 2018 programinda bu oranlar sirasiyla %46.00,
%35.00 ve %19.00°dir. 2006 OOOLP’de toplam 175 ders saatinin %72.57’si, 2018 OOOLP’de toplam 148
ders saatinin %90.54’(i kuramsaldir. 2018 OOOLP’de AE ders saati hi¢ uygulama saati olmayacak sekilde
64’e, GK ders saati 28’e (2’si uygulama) diiserken, MB ders saati 56’ya (12’si uygulama) c¢ikmistir.
Mezuniyet i¢in tamamlanmasi gereken toplam yerel kredi 141’e dismistir.
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Grafik 1. 2006 ve 2018 OOOLP’lerde alanlara gore ders saatleri ve kredi sayilari.

Tablo 1.
2006 OOOLP’de Olup 2018 OOOLP’de Kaldirilan Dersler.

Alan Ders Adi

AE insan Anatomisi ve Fizyolojisi
Psikoloji
Materyal Gelistirme
Ozel Ogretim Yéntemleri |l
Arastirma Projesi |
Arastirma Projesi Il
Erken Cocukluk Déneminde(ECD’de) Gelisim Il
Anne Cocuk Beslenmesi
Muzik Egitimi Il

MB Ozel Ogretim Yontemleri |
Okul Deneyimi

GK Bilgisayar Il
istatistik
GK Se¢meli

Tablo 1’e gére 2006 OOOLP’de bulunan dokuzu AE dersi toplam 14 ders 2018 OOOLP’de yer
almamistir. 2006 OOOLP’de olup bazi degisikliklerle 2018 OOOLP’de de yer alan dersler Tablo 2’de
listelenmistir. Tablo 2’de 2006 programinda yer alan 31 dersin isim, uygulama, teori veya toplam ders
saati ve dénemi bakimindan degisikliklerle 2018 OOOLP’de yer aldigi goériilmektedir. 2006 OOOLP’de yer
alan 13 ders ayni isimle 2018 OOOLP’de yer alirken, 19 dersin ismi, 17 dersin dénemi degismis, 9 dersin
toplam ders saati azalirken, alti dersin teorik ders saati artmistir. 2006 OOOLP’de Yaraticilik ve
Gelistirilmesi, Anne Baba Egitimi ve Etkili iletisim dersleri 2018 OOOLP’de farkli isimlerle segmeli derse
donistiralirken, Drama gibi uygulama saatleri olan dokuz ders uygulama saatleri olmaksizin yer
almustir.

Kaldirilan ve degisiklik yapilan derslerin yani sira 2018 OOOLP’de ilk kez programa alinan dersler
Tablo 3’te secmeli dersler ise Tablo 4’te verilmistir. Tablo 3 2018 OOOLP’de 16’si segmeli toplam 25 yeni
ders eklendigini gostermektedir. AE alanina eklenen segmeli veya zorunlu ders sayisi diger alanlara gore
daha fazladir.

Tablo 2 ve 3’te 2018 OOOLP’de AE ders isimlerinde “Erken Cocukluk”, MB ders isimlerinde “Egitim”
vurgusu yapildigi gorilmektedir.
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Tablo 2.
2006 Programinda Olup 2018 Programinda Degisikliklerle Yer Alan Dersler.
2006 000LP 2018 000LP
Dersin Adi Dénem T /U™ Dersin Adi Déne T/U
m
OOF’ye Giris 1 3 ECE’ye Giris 1 3
Tarkge I: Yazili Anlatim 1 2 Tark Dili | 1 3
Yabanci Dil | 1 3 Yabanci Dil | 1 2
Bilgisayar | 1 2/2  Bilisim Teknolojileri 1 3
Egitim Bilimine Giris 1 3 Egitime Girig 1 2
Egitim Felsefesi 2 2 Egitim Felsefesi 1 2
Anne Cocuk Saghgi ve ilkyardim 2 3 Cocuk Saghgi ve ilkyardim 1 2
Tirkge Il: S6zIG Anlatim 2 2 Tirk Dili Il 2 3
Yabanci Dil Il 2 3 Yabanci Dil Il 2 2
Egitim Psikolojisi 2 3 Egitim Psikolojisi 2 2
Egitim Sosyolojisi 3 2 Egitim Sosyolojisi 2 2
ECD’de Geligim | 3 3 ECD’de Geligim 2 3
Tirk Egitim Tarihi 4 2 Tirk Egitim Tarihi 3 2
Bilimsel Arastirma Yontemleri 6 2 Egitimde Arastirma Yontemleri 3 2
Fen Egitimi 5 2/2  EC’de Fen Egitimi 3 3
Matematik Egitimi 4 3 EC’de Matematik Egitimi 3 3
Yaraticilik ve Gelistirilmesi 3 2/2  EC’de Yaraticilik ve Yaratici 2-8 2
Cocuk Etkinlikleri
Ogretim ilke ve Yontemleri 3 3 Ogretim ilke ve Yéntemleri 4 2
Ogretim Teknolojileri ve Materyal 4 2/2  Ogretim Teknolojileri 4 2
Tasarimi
Topluma Hizmet Uygulamalari 6 1/2  Topluma Hizmet Uygulamalari 4 1/2
Etkili iletisim 6 3 insan iliskileri ve iletisim 4 2,46
Miizik Egitimi | 5 1/2  EQ’de Miizik Egitimi 4 3
Cocukta Oyun Geligimi 3 2 EC’de Oyun Gelisimi ve Egitimi 4 3
Beden Egitimi ve Oyun Ogretimi 5 2/2
Drama 4 2/2 ECE’de Drama 4 2
Cocuk Edebiyati 4 2 ECD Edebiyati 6 2
Cocuk Ruh Sagligi 4 3 Cocuk Ruh Sagligi 7 3
Gorsel Sanatlar Egitimi 5 2/2  EC’de Sanat Egitimi 5 3
Sinif Yonetimi 5 2 Sinif Yonetimi 6 2
Olgme ve Degerlendirme 6 3 Egitimde Olgme ve 5 2
Degerlendirme
Rehberlik 7 3 Okullarda Rehberlik 7 2
Ozel Egitim 6 2 Ozel Egitim ve Kaynastirma 8 2

*Teorik, **Uygulamali

Tablo 4’e gére 2018 OOOLP’de se¢meli ders havuzunda 20 MB, 18 GK ve 15 AE alanlarinda toplam 53
secmeli ders yer almaktadir. Tamami ikiser saat olan segmeli derslerden GK dersleri Ug, digerleri dérder
kredidir. Egitimde Drama gibi 2006 OOOLP’de benzerleri olanlar olsa da secmeli derslerin cogunlugu yeni
derslerdir.

Ogretim Elemanlarinin 2018 OOOLP Hakkindaki Goriisleri

Ogretim elemanlarinin 2018 OOOLP’ye ydnelik goriislerinden elde edilen bulgular Tablo 5 ve 6'da,
onerilerinden elde edilen bulgular Tablo 7'de sunulmustur.
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Tablo 3.

2006 0O0LP’de Olmayip 2018 OOOLP’deki Yeni Dersler.

Turd Ders adi

o
O:
=}
o
3

Bebeklik Doneminde Gelisim ve Egitim

OOE Programlari

Cocugu Tanima ve Degerlendirme
Erken Cocuklukta Ogrenme Yaklasimlari

ECD Cevre Egitimi

AE Karakter ve Deger Egitimi
Okula Uyum ve Erken Okuryazarlk Egitimi

ECE Politikalan

Segmeli I, I, 111, 1V, V, VI

00O NNOUL U1 WN

3,4,56,7,8

MB Egitimde Ahlak ve Etik 6

Segmeli I, II, III, IV, V,VI 3,4,5,6,7,8
GK Segcmeli I, II, II, 1V, 2,4,5,6
Tablo 4.

MB, GK ve AE Alanlarina Gére 2018 OOOLP’deki Se¢meli Dersler.

MB

GK

AE

Acik ve Uzaktan Ogrenme

Cocuk Psikolojisi

Dikkat Eksikligi ve Hiperaktivite
Bozuklugu

Egitim Hukuku

Egitim Antropolojisi
Egitim Tarihi
Egitimde Drama

Egitimde Program Disi Etkinlikler
Egitimde Program Gelistirme

Egitimde Proje Hazirlama

Elestirel ve Analitik Dusiinme
Kapsayici Egitim

Karsilastirmali Egitim
Mikro Ogretim

Muze Egitimi

Okul Disi Ogrenme Ortamlari
Ogrenme Giicligi

Ogretimi Bireysellestirme ve
Uyarlama

Sirdirilebilir Kalkinma ve Egitim
Yetiskin Egitimi ve Hayat Boyu
Ogrenme

Bagimhlik ve Bagimlilikla
Miicadele

Beslenme ve Saglik
Bilim Tarihi ve Felsefesi

Bilim ve Arastirma Etigi

Ekonomi ve Girisimcilik
Geleneksel Tirk El Sanatlar
insan Haklari ve Demokrasi
Egitimi

insan iliskileri ve iletisim
Kariyer Planlama ve
Gelistirme

Kaltir ve Dil

Medya Okuryazarhgi
Mesleki ingilizce

Sanat ve Estetik
Tirk Halk Oyunlari

Tirk Isaret Dili

Tirk Kaltir Cografyasi
Tiirk Musikisi

Turk Sanati Tarihi

Aile Egitimi ve Katihmi

Cocuk ve Medya
Cocukta Davranis Yonetimi

Cocukta Hareket Gelisimi ve
Egitimi

Cocukta Sosyal Beceri Egitimi
ECE’de Geleneksel Cocuk Oyunlari
EC’'de Dil ve Kavram Geligimi

EC’de Duyu Egitimi
EC’de Ritim, Dans ve Orff Egitimi

EC’de Yaraticilik ve Yaratici Cocuk
Etkinlikleri

Farkl Ulkelerde EGE

Hastanede Yatan Cocuklarin
Egitimi

Risk Altindaki Cocuklar ve Egitimi
Sinif ici Ogrenmelerin
Degerlendirilmesi

Tark Kaltarinde Aile ve Cocuk
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Tablo 5.
Ogretim Elemanlarinin 2018 OOOLP’nin Giiglii ve Zayif Yénlerine iliskin Gériisleri
Gorugsler f
Gugla yanlari 23
Se¢meli ders sayisinin ve g¢esidinin arttirilmasi 11
Guincel derslerin eklenmesi 9
Alanlara gore ders sayisinin dengelenmesi 8
000 yetistirme programina standart getirilmesi 2
Dénemlere gore ders sayisinin dengelenmesi 2
AE derslerini alan uzmanlarinin verme zorunlulugu getirilmesi 1
Zayif yanlar 118
Programin genel yapisi 64
Eski programdan daha iyi olmamasi 10
Nitelikli 000 yetistirmeye uygun olmamasi 15
Uygulamalara az yer verilmesi 17
Bazi derslerin donemlerinin uygun olmamasi 8
AE derslerinin oraninin distik olmasi 8
Ders saatlerinin azaltilmasi 6
Ders icerikleri 16
Ders igeriklerinin ihtiyaglara yonelik olmamasi 11
Derslerin kuramsal agirlikli olmasi 3
Kiresel degil, yerel bir program olmasi 2
Tek tip 6gretmen yetistirme 15
Se¢meli derslerin standart hale getirilmesi 6
Yeni ders agmak icin YOK’ten izin alinmasi 5
Ders agma 6zglrlGglinin sinirlandiriimasi 3
Tek tip 6gretmen yetistirmeye donik olmasi 1

Ogretim elemani ihtiyaci 15
Yeni bazi dersler igin yeterli 6gretim elemaninin olmamasi
Seg¢meli bazi dersler igin yeterli 6gretim elemaninin olmamasi
AE dersleri icin yeterli 6gretim elemaninin olmamasi
Programin hazirlanis bigimi

Alan uzmanlarinin gorislerinin alinmamasi

Blirokratik anlayisla hazirlanmasi

BP0 DI D

Tablo 5 &gretim elemanlarinin 2018 OOOLP’ye yénelik gérislerinden elde edilen verilerin (f=141)
gogunun (f=118) programin zayif yanlarina ydnelik temalar altinda toplandigini géstermektedir. Ogretim
elemanlarina gore se¢meli ders sayisinin ve gesidinin arttirilmasi (f=11), glincel derslerin eklenmesi (f=9),
alanlara gére ders sayisinin dengelenmesi (f=8) ve 000 yetistirmeye standart getirilmesi (f=2) programin
gicll yanlari iken, programin genel yapisi (f=64), ders icerikleri (f=16), programin hazirlanis bigimi (f=8),
tek tip 6gretmen yetistirme (f=15) ve Ogretim elemani yetersizligi (f=15) temalar altinda toplanan
zayifliklari bulunmaktadir. Ogretim elemani (OE) OE4 ve OE7’nin gérisleri programin olumlu yanlarini
O0zetlemektedir:

OE4. Se¢meli derslerin sayisinin ve gesidinin artmasi en olumlu yani programin.

OE7: Egitime belli bir standart getirmesi 6zellikle 6¢§retim elemant az olan (iniversitelerde belli bir
kalite artisi getirecektir.

Ogretim elemanlari 2018 programinin genel yapisi bakimindan 2006 programindan daha iyi
olmadigini (f=10) ve nitelikli 000 yetistirmeye uygun olmadigini (f=15), bunun uygulamalara az yer
verilmesi (f=17) ve ders igeriklerinin ihtiyaclara yonelik olmamasi (f=11) ile iliskili oldugunu
diisinmektedirler. Ayrica, secmeli derslerin standart hale getirilmesi (f=6), yeni dersler icin YOK’ten izin
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alinmasi (f=5) gibi uygulamalar nedeniyle 2018 OOOLP’nin 000 yetistirmede tek tiplesmeye neden olma
(f=15) potansiyeli bulundugunu diistinmektedirler.

Ogretim elemanlarina gére biirokratik bir anlayisla (f=4), alan uzmanlarinin gérisleri alinmadan (f=4)
gelistirilmis olmasi programin diger dezavantajidir.

Ogretim elemanlari OE 9, 8, 12 ve 20’nin gorisleri programin olumsuz yanlarini ézetlemektedir:

OEQ: Utopik dersler. Alanda ¢alisan 6G§retmenlerin gercekten ihtiyaglari sorulmus mu merak
ediyorum.

OES: Biirokratik model- biz yaptik -siz alin

OE12: Secmeli ders sayisinin artmasi 6grencilere secenek saglama agisindan basaril ancak bu dersleri
verebilecek 6gretim lyesi eksigi var.

OE20: Degdisime ihtiya¢ duymak elbette giizel ama dedisim siirecinde ihtiyaglari dogru okumak cok
6nemli. Yeni program fazla yerel. Kodlama ve Robotik, STEM editimi gibi dersler beklenirken El
Sanatlari, Tiirk Musikisi gibi OOE ile dogrudan ilgisi olmayan dersler bulunmaktadir.

Ogretim elemanlarinin 2018 OOOLP’deki derslere ydnelik goériisleri Tablo 6’da gériildigi lizere bes
ana tema altinda toplanmustir. Tablo 6’ya gére 6gretim elemanlarinin 2018 OOOLP’de yer alan dersler ile
ilgili gdrislerinin; secmeli, uygulama gerektiren, 2006 OOOLP’de olup 2018 OOOLP’de de yer alan,
almayan ve ilk kez 2018 OOOLP’de yer alan dersler temalari altinda toplandigi gériilmektedir. Ogretim
elemanlari segmeli dersler temasinda 2018 OOOLP’de igerik bakimindan segmeli ders sayisinin (f=12) ve
¢esidinin (f=3) artmasini olumlu karsilarken, bazi 6gretim elemanlar (f=7) ders igeriklerinin ihtiyaglara
dayandirilmadigini diisiinmektedir. Ogretim elemanlari uygulama temasi ile ilgili olarak secmeli derslerin
istenilen donem alinabilmesini (f=3) olumlu karsilarken, yeni bazi se¢cmeli dersler icin 6gretim elemani
yetersizligi (f=6) olduguna dikkat cekmektedirler. Yeni segcmeli dersler icin YOK’ten onay alinmasi (f=4)
O6gretim elemanlarina inisiyatif verilmemesi (f=4) ve se¢meli derslerin standart hale getirilmesi (f=5)
dzglnlik alt temasi altinda belirtilen sinirhliklardir. OE21 se¢meli dersler icin YOK’ten izin alinmasini
‘Universiteler arasi bilgi paylagimini saglamasi” agisindan olumlu bulmaktadir.

Uygulama dersleri temasi olumlu gorisiin olmadigi, olumsuz gorislerin en fazla oldugu temadir
(f=39). Uygulama saatlerinin olmamasi (f=14), Okul Deneyimi dersinin kaldiriimasi (f=15), MEB’in fazla
talepleri (f=4) nedeniyle 6gretmenlik uygulamalari icin AE uzmani yetersizligi (f=4) 6gretim elemanlarinin
uygulamalarla ilgili belirttikleri olumsuzluklardir.

2006 programinda olup 2018 programinda da yer verilen dersleri icerik bakimindan (f=8) olumlu
bulurlarken, Anne-Baba Egitimi (f=4) dersinin seg¢meli olmasini olumlu bulmamiglardir. 2018
programinda yer verilmeyen Arastirma Projesi | ve Il (f=3) derslerinin olmamasini olumlu karsilarken,
Okul Deneyimi (f=9) en fazla olmak lzere bazi derslerin olmamasini elestirmektedirler.

Ogretim elemanlarinin bazilari ilk kez 2018 programinda yer alan yeni bazi derslerin iceriklerinin
gincel olmasini (f=5) bu anlamda Egitimde Ahlak ve Etik (f=5), Karakter ve Deger Egitimi (f=2) ve ECD
Cevre Egitimi (f=3) gibi bazi derslerinin konulmasini olumlu karsilamistir. Ancak Egitimde Ahlak ve Etik
(f=3) gibi derslerin gereginden fazla abartildigini diisiinenler de bulunmaktadir. OE12’nin gérisleri
programin olumlu yanlarini, OE12, OE5, OE4, OE11’in goriisleri ise olumsuz yanlarini 6zetlemektedir:

OE12: Secmeli derslerin artmasi ve istenilen dénem alinabiliyor olmasi 6§rencilere esneklik saglar ve
ilgilerine yénlendirilmelerine yardim eder...

OE5: ... beceri ve uygulamaya yénelik dersler adeta tirpanlanmis. ... Bilhassa staj olanaklari iyice
daraltiimis.

OE4: Drama, miizik, oyun gibi derslerin uygulama saatlerinin olmamasi, 6grenciler agisindan biiyiik
bir kayip.

OE11: AE ile ilgili secmeli ders agmak icin YOK'e basvurmanin iiniversitelerin ve 6gretim elemanlarinin
akademik 6zgiirliigiine vurulmus bir darbe oldugunu diisiiniiyorum.
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Tablo 6.

Ogretim Elemanlarinin 2018 OOOLP’deki Derslere Yénelik Gériisleri.
Gorugsler f(Olumiu)  f(Olumsuz)
Se¢cmeli dersler
icerik
Segmeli ders sayisinin artmasi 12
Secgmeli ders gesitliliginin artmasi 3
ihtiyaclara dayandirilmamis olmasi 7
Uygulama
istenilen dénem alinabilmesi 3
Yeterli 6gretim elemaninin olmamasi 6
Ozgiinliik
Yeni se¢cmeli dersler igin YOK’ten onay alinmasi 1 4
Ogretim elemanlarina inisiyatif verilmemesi 4
Segmeli derslerin standartlastiriimasi 5
Uygulama dersleri
Okul Deneyimi dersinin kaldiriimasi 15
Uygulama gerektiren derslerin uygulama saatlerinin olmamasi 14
MEB’in fazla talepleri 4
AE uzmani 6gretim elemani yetersizligi 4
Ogretmenlik uygulamalarinin son sinifa birakiimasi 2
2006 programinda olup 2018 programinda da yer alan dersler
icerik
Olmasi gereken dersler 8
Sure
Ders saatlerinin azaltilmasi 3
Uygulama saatlerinin azaltiimasi 2
Zorunlu derse donustiirilen dersler
Cocugu tanima ve degerlendirme dersinin zorunlu olmasi 1
Egitim felsefesi dersinin zorunlu olmasi 1
Secmeli derse donugtiriilen dersler
Anne -Baba Egitimi 4
Etkili iletisim 2
2006 programinda olup 2018 programinda olmayan dersler
Arastirma Projesi |, Il 3
insan Anatomisi ve Fizyolojisi 2 1
Okul Deneyimi 9
Ozel Ogretim Yéntemleri | ve lI 3
ECD’de Gelisim Il 2
Materyal Gelistirme 1
ilk kez 2018 programinda yer alan dersler
Egitimde Ahlak ve Etik 5 3
Karakter ve Deger Egitimi 2 1
ECD Cevre Egitimi 3
OOE Programlari 1
Hastanede Yatan Cocuklar 1
Bebeklik Doneminde Gelisim 1
ECE Politikalar 1
Toplam 45 99
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Ogretim elemanlarinin 2018 OOOLP’nin iyilestiriimesine yonelik dnerileri Tablo 7'de ézetlenmistir.

Tablo 7.

Ogretim Elemanlarinin 2018 OOOLP’ye Yénelik Onerileri.

Oneriler f
Uygulamalar 39
Okul uygulamalari arttiriimali 14
Uygulama saatleri konulmali 11
Okul Deneyimi dersi birinci sinifta olmali 8
Ogretmenlik uygulamalari tiglincii sinifta baglatiimali 3
Okul uygulamalarinin yogunlugu son sinifa dogru artmal 3
Universitelerde mesleki uygulama alanlari olmali 1
Dersler 13
Dersler ve icerikleri gincel olmali 4
Ogretim elemanlarina daha fazla 6zgiirliik taninmali 7
Universiteler secmeli derslerini kendileri olusturabilmeli 2
Programin gelistirilme sireci 15
Ulkenin 6gretmen yetistirme felsefesi olmali 2
Program tim paydaslarin katilimi saglanmall 7
Program gelistirilirken bilimsel 6l¢ttler temel alinmali 3
Program yeniden gelistirilmeli 3
Ogretim elemanlari 3
AE uzmani 6gretim elemani yetistirilmeli 1
Ogretim elemani niteligi gdz éniinde bulundurulmali 1
Ogretim elemanlari programin igerigini iyi bilmeli 1

Tablo 7 6gretim elemanlarinin 6nerilerinin uygulamalar (f=39), dersler (f=13), programin gelistiriime
siireci (f=15) ve dgretim elemanlar (f=3) temalarinda toplandigi gériilmektedir. Ogretim elemanlar
uygulamalar temasinda yogunlukla okul uygulamalarinin arttiriilmasini (f=14) ve uygulama gerektiren
derslere uygulama saatlerinin konulmasini (f=11); dersler temasinda ders 6nerme ve icerigini
olusturmada 6gretim elemanlarina daha fazla 6zgirlik taninmasini (f=7); programin gelistirilme sireci
temasinda ilgili tim paydaslarin katihminin saglanmasini (f=7) ve bilimsel o6lgltlerin temel alinmasini
(f=3) 8nermislerdir. Ogretim elemani OE11, OE13 ve OE19’un 6nerileri dikkat gekicidir:

OE11: Egitim programi ve gelistirilmesi icin bu isin mutfaginda yar almasi gereken profesyonellerin
oldudu; ... tesekkiillii bir ¢alisma grubu yeniden bilimsel egitim élgiitleri gézetilerek programi
yenilemeli.

OE13: ...tip egitimi ile 6§retmenlik egitimi uygulamali bilim olmalari yéniiyle birbirine benzer. Doktor
yetistirirken bu model dogru ise 6gretmen yetistirirken neden kullanmiyorsunuz...

OE19: Gézlem derslerinin ilk yillara konmasi, 6§retmenlik uygulamasi derslerinin 3. siniftan baslamasi
ve dérdiincii sinifin staj yogunluklu gegmesi gerekmektedir.

Tartisma, Sonug ve Oneriler
Tartisma

Giincellenen OOOLP’de toplam ders sayisi artmistir. Zorunlu ders sayisi azaltilmis, segmeli derslerin
sayisi (¢ kat arttirilarak programdaki orani %27.00’a cikariimistir. 2018 OOOLP’de kredi orani AE ve GK
alaninda azalirken, MB alaninda artmistir. 2018 programinda Kiigiikahmet’in (2007) OOOLP’nin MB ve
GK agirhkli olmasi gerektigine yonelik gorisleri kismen desteklenmis gériinmektedir. Ders saatleri AE ve
GK alanlarinda azalirken, MB alaninda artmistir. 2018 programinda ders saatlerine yonelik yapilan
degisikliklerle daha ¢ok MB alani, ders igeriklerinde yapilan degisikliklerle daha ¢ok AE alani
giiclendirilmeye calisilmistir YOK (2018).
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Ogretim elemanlarinin 2018 OOOLP’ye yénelik olumlu gérisleri olsa da elestirileri cok daha fazladir.
Ogretim elemanlar se¢cmeli ders sayisi ve cesidinin arttirilmasini, giincel derslerin eklenmesini ve
alanlara gore ders sayisinin dengelenmesini programin gliglii yanlari olarak gérirken programin genel
yapisi itibariyla eski programdan daha iyi olmadigini, bu nedenle nitelikli 000 yetistirmeye uygun
olmadigini diisiinmektedirler. Ogretim elemanlari bu kapsamda bazi derslerin déneminin uygun
olmamasi ve AE derslerinin oraninin diisiik olmasini, ders saatlerinin azaltilmasini ve uygulamalara az yer
verilmesini programin zayif yanlari olarak gérmektedirler. Bazi 6gretim elemanlarina gore alanlara gore
ders sayilarinin dengelenmis olmasi yeni programin gigli yanidir. Bu denge ile 6gretmen egitimine
temel olusturan bilgi tabanlari ortakliginin (Long & Riegele, 2002) saglandigi gorilmektedir. Yildirnm’a
(2011) gore AE'nin MB ile butlnlestigi 6gretmen egitimi programlarinin daha nitelikli 6gretmenleri
yetistirme olasiliklari daha fazladir.

Guncellenen programin AE ve MB agirlikli olmasi okul dncesi 6gretmenlerinin ¢ocuk bakicisi olarak
gorilmelerine dair alginin (Boyd, 2013; Zembat, 2012) kirilmasi ve meslegin profesyonellesmesi
(TEDMEM, 2016) adina 6nemli gorilmektedir. Ancak 2018 programinda 2006 programindaki %25.00
oraninda ders belirleyebilme esnekligi kaldirilarak 1997 programin en cok elestirilen ¢akili program (YOK,
2006) veya tek tip program (Ustiiner, 2004) anlayisina geri doéniilmiis gériinmektedir. YOK (2018)
daginikliklari gidermek amaciyla ortak se¢meli ders havuzu olusturuldugunu belirtse de, AE ve MB
alanlarinda YOK onay ile en fazla alti ders acilabilmesi cakili program anlayisinin devami niteligindedir.
Ogretim elemanlari da benzeri gérisleri iletmislerdir. Bazi égretim elemanlari OO0 lisans programinin
alan uzmanlarinin goérusleri alinmadan, bilrokratik bir anlayisla hazirlandigini, segmeli dersler standart
hale getirilerek 6gretim elemanlarinin ders agma 6zglrliginin sinirlandirildigini ve bu durumun
o6gretmen egitiminde tek tiplesmeye neden olacagini distiinmektedirler. 2018 giincellemesi ile 6gretmen
yetistirme lisans programlarinin biirokratik anlayisla (Doganay et al., 2015; Feiman-Nemser, 2001) ve
merkezi sistem tarafindan gelistirilen tek model (Kavak, et al., 2007) olmasina yénelik elestiriler ve
kendine 6zgili 6gretmen yetistirme modelini olusturup, gelistirebilen egitim fakiltelerine duyulan 6zlem
(TEDMEM, 2017; Yildirim, 2013) devam edecek gibi gériinmektedir. Ote yandan programlarin YOK
tarafindan belirlenmesinin programlara standart getirdigini dlstinen 0Ogretim elemanlari da
bulunmaktadir.

000 olabilmek icin tamamlanmasi gereken vyerel kredi disurilmis ancak AKTS kredileri
degismemistir. YOK’tin (2018) toplam krediyi diisiirme amaclari Bolonya siirecine uyum saglanmasinin
yani sira, 6gretmen adaylarinin program disi sosyal ve kiltlrel etkinliklere katilimlarinin ve okul
uygulamalarina daha kolay gidebilmelerinin saglanmasidir. Ancak ders saatlerinin azaltilmasiyla bu
amaglarin gergeklesmesi pek mimkin géorinmemektedir ¢liinkl Tirkiye’de son sinif 6gretmen adaylari
o6gretmenlige giris icin yilda bir kez yapilan, kapsami oldukga genis Kamu Personeli Se¢me Sinavi (KPSS)
nedeniyle okul uygulamalarina gereken 6nemi verememektedirler (Eraslan, 2009).

Dokiiman analizinden elde edilen bulgular segmeli derslerin sayisinin ve alanlara gore cesitliligin
arttigini géstermektedir. Ogretim elemanlarina gére bu degisiklik 2018 programinin en gii¢lii yanlarindan
birisidir. Eski programda biri GK, dérdii AE alaninda olan bes segmeli dersin yeni programda sayica daha
fazla ve alanlara gore daha dengeli (6 AE, 6 MB ve 4 GK) dagitildig1 sdylenebilir. 2006 programinda
secmeli derslerin belirlenmesi egitim fakdiltelerine birakilirken 2018 programinda fakiltelerde yiizlerce
farkh seg¢meli ders agilmasindan kaynakh daginikhgr gidermek amaciyla seg¢meli ders havuzlari
olusturulmustur (YOK, 2018). Béylece bir yandan fakiiltelerin 6gretim elemani ve fiziki imkanlarindan en
iyi sekilde yararlanilmasi hedeflenirken diger yandan se¢meli derslerin “zorunlu se¢meli” derslere
déniismemesinin hedeflendigi belirtiimistir. Ancak &gretim elemanlarinin secmeli derslerin  YOK
tarafindan belirlenmis olmasi, GK alani hari¢ diger alanlar icin YOK izni ile simirh sayida ders
onerebilmeleri ve bazi se¢meli dersler icin yeterli 6gretim elemani olmadigina yoénelik elestirileri
ihtiyaglara uygun cesitlilikte segmeli derslerin sunulamama riski oldugunu gostermektedir.

Ogretmen yetistirme programlari belirli ideolojilerden (Spodek, 1974) ve paradigmalardan (Yildirim,
2011) etkilenmektedir. Egitim Hukuku, insan Haklari ve Demokrasi Egitimi, Strdirilebilir Kalkinma ve
Egitimi, Medya Okuryazarligi gibi dersler ile Tiirk Halk Oyunlari, Tiirk Kiltlirinde Aile ve Cocuk gibi
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dersler se¢meli ders havuzunun olusturulmasinda belirleyici olan ideoloji veya paradigma hakkinda
ipuclari vermektedir. Bu durum ile ilgili olarak, YOK (2018), 2018 programlari gelistirilirken milli, manevi
ve evrensel degerleri igsellestirmis 6gretmenlere ihtiyac duyuldugu gergeginin daima goéz Onlinde
bulunduruldugunu ifade etmistir. 2023 Egitim Vizyonundaki (MEB, 2018) egitim yoluyla milli kiiltirin
yeni nesillere kazandirilmasi vurgusunun da bu tercihlerle iliskili oldugu séylenebilir.

2018 00OOLP’de 2006 OOOLP’de de benzerleri olan dersler bulunmaktadir. 2006 programinda
zorunlu bir ders olan Anne-Baba Egitimi dersinin Aile Egitimi ve Katilimi adiyla 2018 OOOLP’de segmeli
derse dontsturilmesi ogretim elemanlari tarafindan olumlu karsilanmamistir. Lindberg (2018)
tarafindan yapilan ¢alisma 6gretmen adaylarinin aile katihmi konusunda bilgi eksiklikleri ile mezun
olduklarini ve tim 6gretmen adaylarinin bu dersi almasi gerektigini ortaya koymustur. Se¢meli bu ders
ile 000 adaylarinin tamaminin aile egitimi almalari miimkiin olmayacak ve okul dncesi 6gretmenligi 6zel
alan yeterlikleri arasinda bulunan “Okul, Aile ve Toplum iliskileri” yeterlik alanina (MEB, 2008) y6nelik
eksiklikleri devam edecek gibi goriinmektedir.

Dokliiman analizi sonuglarina gore, 2006 programina gore toplam ders saati azalirken, teorik ders
saati artmis, uygulama ders saati %71.00 azalmistir. Programda yer alan toplam ders saatinin %91.00’1
teorik derslere ayrilmistir. 2018 programinda yer alan 14 uygulama saatinin %88.00'1 MB alaninda yer
alirken 2006 programindaki AE’ye yonelik 22 uygulama ders saatinin tamami kaldirilmistir. 2018
programinda toplam ders saati ve uygulama ders saati sayisi bariz bir sekilde azalirken teorik ders saati
sayisi artmis, AE ve GK alanlarinda ders saatleri azalirken MB alaninda artmistir. Ogretim elemanlarinin
toplam ders saati, uygulama derslerinin azaltilmasi, ders iceriklerinin kuramsal agirlikli olmasina yonelik
elestirileri bu bulgular ile paralellik géstermektedir. Bazi 6gretim elemanlari derslerin alanlara gore
dagilimini uygun bulurken ayni oranda 6gretim elemani AE derslerinin az oldugunu disiinmektedir.

Darling-Hammond’a (2006) gore kuramsal temelleri olmayan programlarla 6gretmenlerin
yetistirilmesi “doktorlara saglam bir anatomi ve fizyoloji bilgisi verilmeden ameliyat tekniklerinin
Ogretilmesi” gibidir (p.4). Uygulama agirlikli 1997 programlari giicli teorik temeller sunamadigindan
(Ustiiner, 2004) 2006 programlarinda teori uygulama dengesi kurulmaya cahsilmistir (Oztiirk, 2008).
Kuram uygulama dengesinin kurulamama nedenleri 6gretim elemanlarinin kendilerini glincelleyememesi
(Lobman et al., 2005) ve 68retmen yetistirme lisans programlarindaki bazi 6gretim elemanlarinin AE ve
MB altyapilarinin yeterli olmamasidir. Altan (2017) bu durumu tip fakiltesinde droloji bélimiine
uzmanhgi ortopedi olan bir 6gretim elemaninin gérevlendirilmesine benzetmektedir. 2006 programi ile
ilgili yapilan ¢alismalar uygulamalarin sinirli oldugunu, arttirilmasi icin okul ve fakiilte arasinda giiglu bir
ishirliginin olmasi gerektigini ifade edegelmistir (Akdag & Haser, 2010; Aras & Sozen, 2012; Biylikgoze-
Kavas & Bugay, 2009; Ozder et al., 2013; Sahin et al., 2013) fakat, 2018 programi ile kuram uygulama
dengesi 90’h yillarda oldugu gibi (Yildirim, 2011) kuram lehine tekrar bozulmus gibi gérinmektedir. Bu
durumda, “Ogretmenin uygulama icinde yetistirilmesi ve gelistiriimesi” (YOK, 2018, p.8) istenilen
diizeyde mimkiin gérinmemektedir.

Avrupa yliksekégretim alaninda Bologna siirecine uyum calismalarinin geregi olarak 6gretmen
yetistirme lisans programlari giincellenmis ve ortak cekirdek programlar olusturulmustur (YOK, 2018). Bu
kapsamda MB, GK derslerinin program ayrimi yapilmadan ortak dersler olarak bitiin bolimlere agiimasi
egitim fakultelerinde insan kaynaklari ve fiziki alt yapinin verimli kullanilmasi agisindan olum bir
gelismedir. Fakat Dereobali ve Unver’e (2009) gére derslerin OOE alanindan olmayan &gretim elemanlari
tarafindan verilmesinin icerik ve uygulamalarin OOF’ye uyarlanamama riski tasimaktadir.

Onceki programdan 2018 programinda yer verilmeyen derslerin ¢cogunlugunun AE derslerinden
olmasi dikkat cekicidir. Bu kapsamda; erken yaslarda saglikli ve dengeli beslenme aliskanliklarinin
kazandirilmasi ve gocuklar icin menl hazirlama igerikli Anne Cocuk Beslenmesi dersinin kaldiriimasi,
diinya genelinde her alti ¢ocuktan birinin asiri kilolu veya obez oldugu (OECD, 2017), Turkiye genelinde
ise 0-5 yas cocuklarda hafif sismanlik ve zayifligin arttigini gésteren arastirma bulgular (Saglik Bakanhgi,
2014) ile 6rtismemektedir.
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Muizik Egitimi Il dersinin kaldirilmasi miizik egitimi dersinin kapsaminin genisletilmesini ve OOF’ye
yonelik uyarlanmasini &neren arastirma sonugclar (Ozkut & Kaya, 2012) ile értiismemektedir. Fakat,
insan Anatomisi ve Fizyolojisi dersinin kaldirilmis olmasi 6gretim elemanlarinin gérisleri ve dnceki
programi degerlendiren ¢alismanin (Sahin et al., 2013) bulgulari ile 6rtiismektedir.

Okul Deneyimi dersinin kaldirilmasi 2018 programinin en dikkat ceken farklihg ve o6gretim
elemanlarinin en fazla elestiri getirdikleri konudur. 1997 programlarinda 2., 6. ve 7. donemlerde yer alan
okul deneyimi dersinin (YOK, 1998), 2006 programinda 5. donemde tek derse indirilmesi (YOK, 2006),
2018 programindan ise tamamen kaldirilmasi okul uygulamalari ile ilgili tartismalari tekrar giindeme
getirecek gibi gdrinmektedir. Ogretmen adaylarina calisma ortamini gézlemleyerek meslegi tanima
firsatlari sunan (Akdemir, 2013) bu dersin kaldiriimasi, 6gretmen adaylarinin 6gretmenlik meslegine
yonelik farkindaliklarini attirdigini (Ekinci & Tican-Basaran, 2015) ve 2006 programinda sayisinin
azaltilmasi yerine donemleri degistirilerek devam etmesi gerektigini (Akdag & Haser, 2010) dile getiren
arastirmalarin sonuglari ile értiismemektedir. YOK (2018) Okul Deneyimi dersinin iceriginin Ogretmenlik
Uygulamasi dersi ile birlestirilerek bitiin programlarda Ogretmenlik Uygulamasi | ve Il olmak izere iki
doneme c¢ikarilarak uygulama derslerinin arttirildigi belirtilmektedir. Ancak c¢ekirdek programlar
olusturma gabasinin bir sonucu olan bu uygulama Okul Deneyimi ve bir Ogretmenlik Uygulamasi dersi
olan égretmenlik alanlari icin belirtilen avantaji saglarken Okul Deneyimi dersinin yani sira Ogretmenlik
Uygulamasi | ve Il dersi olan okul 6ncesi 6gretmenligi icin dezavantaj olusturmustur.

Arastirma Projesi | ve Il derslerinin 2018 programinda yer almamasi bazi 6gretim elemanlar
tarafindan olumlu karsilanmistir. 2006 programinin degerlendirildigi calismalara gére dersin verimli
bulunmama nedenleri; dersin uygulanisi ve 6n kosul dersler alinmadan dersin alinmasi (Ozder et al.,
2013) ve son sinifta 6gretmen adaylarinin KPSS’ye hazirlanabilmek icin derse gereken ilgiyi
gdsterememeleridir (Eraslan, 2008). Bu durum, 1997 OOOLP ile 21. yiizyilin gerektirdigi arastirmaci
Ogretmeni yetistirme konusunun “savsaklandigi” (Mustan, 2002) elestirilerini yeniden glindeme
getirecek gibi goriinmektedir. PISA basarisi bilinen Finlandiya’da 6gretmen yetistirme programlarinin
%20.00'Inin arastirma yontemleri derslerinden olustugu (Vaillant & Manso, 2013) ve Avrupa
Komisyonunun (2000) nitelikli 6gretmen egitimi programlarinin arastirma egitimini de kapsamasina
yonelik onerileri gdzden kagirilmistir. Arastirma derslerinin eklenmesi 2006 programinin en glgli
yanlarindan birisi olarak gérilirken (Oztiirk, 2008) ve 2018 OOOLP ile arastirmaci 6gretmenlerin
yetistirilmesi (YOK, 2018) ve OOF’de arastirmaci ¢ocuklar yetistiriimesi (MEB, 2013) hedeflenirken
Arastirma projesi | ve Il derslerinin kaldirilmasi geri bir adim olarak degerlendirilmektedir. Ogrencileri
21.yuzyila hazirlayan 6gretmenlere ihtiya¢ duyulmaktadir (Schleicher, 2012 ). Bunun igin ise 6gretim
programini hayata gecirmekle sorumlu memurlar yerine yenilik¢i ve arastirmaci 6gretmenler yetistiren
programlara ihtiya¢ duyulmaktadir (Achiron, 2012).

Bazi 6gretim elemanlarina gére 2018 OOOLP’nin zayif yanlarindan bir digeri; programda yer alan bazi
dersler icin yeterli sayida ve nitelikte O6gretim elemaninin olmamasidir. Benzeri elestiriler baska
calismalarda da dile getirilmistir (Altan, 2017; Dereobali & Unver, 2009). OOOLP’de &gretim elemani
basina disen 6grenci sayisi fazla ve programlar arasinda farkhhklar bulunmaktadir (Abazaoglu, Yildirrm &
Yildizhan, 2016). Ek olarak, okul uygulamalarinda MEB tarafindan en son yapilan diizenlemeler ile her
O0gretim elemaninin en fazla 8 uygulama 6grencisinin olmasi ve her bir uygulama 6grencisinin en az dort
kez izlenme zorunlulugu 6gretim elemani ihtiyacini daha da arttirmistir. Bu nedenle 2018 programinda
azalan okul uygulamalarinin niteliginin daha da olumsuz etkilenme potansiyeli bulunmaktadir.

2006 programinda yer alan 31 ders isim, uygulama, teori veya toplam ders saati ve donemi
bakimindan degisikliklerle 2018 programinda tekrar yer alirken, 16’si se¢meli olmak Uzere toplam 25
yeni ders eklenmistir. Ogretim elemanlari 2006 programindan aktarilan derslerin olmasi gereken dersler
oldugunu ancak ders ve uygulama saatlerinin azaltilmasini ve bazi AE derslerinin se¢meli derse
donistirilmesini olumlu karsilamamaktadirlar. Erken Cocukluk Egiminde Drama gibi uygulama
gerektiren derslerin uygulama saatlerinin kaldirilmis olmasi, uygulamali derslerin en yararli dersler
oldugu (Sahin et al., 2013) ve program giincellemelerinde derslerin uygulamalara yer verecek sekilde
diizenlenmesi gerektigini vurgulayan arastirmalarin (Buylkgoze-Kavas & Bugay, 2009; Darling-
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Hammond, 2006, Ozder et al.,, 2013; Ozkut & Kaya, 2012; Uysal et al., 2016) sonuglan ile
drtismemektedir. YOK (2018) uygulama saatlerinin olmamasinin uygulama yapilmayacagl anlamina
gelmeyecegini belirtmektedir ancak yeni programda derslerin kuramsal agirlikli ve ders saatlerinin de
azaltildig g6z 6ninde bulundurulursa uygulamalara yer verilmesi glic goériinmektedir. Bu durum 1997
reformlari 6ncesinde yasanan uygulama eksikligi sorunlarini geri getirebilir.

AE ders isimlerinde “Erken Cocukluk” MB derslerinde “Egitim” ifadelerinin tercih edilmesi tim
dgretmenlik programlar icin ortak olan cekirdek programlarda derslerin OOE alanina yonelik
algilanmasini ve uyarlanmasini kolaylastirmasi (Dereobali & Unver, 2009) bakimindan olumlu bir
degisikliktir.

Ogretim elemanlarinin birkagi, icerik bakimindan giincel derslerin programa eklenmesini programin
yenilikgi bir yani olarak goriirken ¢cogu 6gretim elamani, ders igeriklerinin ihtiyaglara yonelik olmadigini
ve Bebeklik Doneminde Gelisim, ECD’de Gelisim gibi bazi derslerin igeriklerinin benzer oldugunu
diisinmektedirler. Benzer bir durum Egitimde Olcme ve Degerlendirme ve Sinif ici Ogrenmelerin
Degerlendirilmesi dersleri icin de gecerli olup bu dersler igin 6n kosul da konulmamistir. icerikleri
drtiisen bu dersler, 2006 programina yapilan icerik binisikligi elestirilerinin (Dereobali & Unver, 2009)
yeni program i¢in de devam edecegini géstermektedir.

2006 programinda Mesleki Etik ile ilgili derslerin agilmasi 6nerilirken 2018 programinda Egitimde
Ahlak ve Etik dersi zorunlu MB dersi olarak programa konulmustur. Dersin programa konulmasi ile yeni
programin son yillarda yasanan sosyal, kiltiirel ve etik sorunlar nedeniyle, iyi ahlakli, mesleki deger ve
idealleri ictenlikle 6ziimsemis rol model 6gretmenlerin yetistirilmesi (YOK, 2018) ve bdylece Avrupa’da
Ogretmen Egitimi (izerine Yesil Belge [Green Paper on Teacher Education in Europe] dokiimaninda
(Avrupa Komisyonu, 2000) belirtilen profesyonellesmeyi saglayabilme kapasitesinin arttirildigi
soylenebilir.

Bilisim Teknolojileri dersi ile dersin kapsaminin genisletiimesi 6gretmen adaylarina 21. yuzyil
becerilerinin (P21, 2019) ve Ogretmenlik Meslegi Genel Yeterliklerinin (MEB, 2017) kazandiriimasi
acisindan olumlu bir gelismedir. Ancak, ECE programlarinda Bilgi iletisim Teknolojileri (BiT) becerilerinin
kazandirilmasina artan ilginin (OECD, 2017) aksine dersin kapsaminin yalnizca 6gretmen adaylarina
temel BIT becerilerinin kazandirilmasi ile sinirli tutulmasi ¢ocuklara BIiT becerilerinin kazandiriimasini
kapsamamasi yeni programin énemli bir eksikligidir.

Cocugun gelisim ve 6grenmesi geldigi klltire ve icinde bulundugu cevreye gore degismektedir
(National Association for the Education of Yougn Children [NAEYC], 2009). Ogrenci farkliliklar
O6gretmenin 0z yeterlik algisini ve is doyumunu da etkilemektedir (OECD, 2016). Bu anlamda, 2018
OOO0LP’'de &zel egitime ve kiiltirel farkhliklara ydnelik derslerin yer almasi 2018 OOOLP’nin yenilikgi
yanlarindan birisidir. Ancak kalttrel farkliliklari olan gocuklarin egitiminin Kapsayici Egitim dersi ile sinirli
tutulmasi, Tirkiye'deki Suriye’li gggmen ¢ocuklar géz 6niinde bulunduruldugunda 6gretmenlerin kiltirel
farkhhklar konusunda eksik yetistikleri elestirilerini (Akdag & Haser 2010; Lobman et al., 2005) devam
ettirme potansiyeli tasimaktadir.

Ogretim elemanlarinin 2018 OOOLP’nin iyilestirilmesine y&nelik 6nerileri bulunmaktadir. Okul
uygulamalarinin arttirilmasi ve uygulama gerektiren derslere uygulama saatlerinin eklenmesi 6gretim
elemanlarinin en giiglii énerileridir. Bu kapsamda 1997 OOOLP’de oldugu iizere dgretmen adaylarinin
meslegi tanimalari amaciyla birinci sinifta okul deneyimi dersinin olmasi gerektigini ve 6gretmenlik
uygulamalarinin 6-7. dénemlerden baslanarak son sinifa dogru uygulamalarin arttiriimasi gerektigini
disiinmektedirler. Hatta bazi 6gretim elemanlari son sinifin tamamen uygulamalara ayrilmasini
onermektedirler. Ders 6nerme ve ders iceriklerini belirlemede Universitelere ve 6gretim elemanlarina
ozglirlik taninmasi ve programlarin glincellenme siirecine tim paydaslarin katiiminin saglanmasi
gerektigini dusinmektedirler. Hatta bazi Ogretim elemanlari programin yeniden gelistirilmesini
onermektedirler. Doganay vd. (2015) de 2006 6gretmen yetistirme lisans programlarinin benzer zayif
yanlari oldugunu ortaya koymuslardir.

921



Semra TiCAN BASARAN, Necdet AYKAG — Pegem Egitim ve Ogretim Dergisi, 10(3), 2020, 889-928

Ogretim  elemanlari  Tirkiye’'nin  dgretmen vyetistirme felsefesinin  olmasi  gerektigini
dustinmektedirler. Altan’a (2017) gore de dlke igin bir egitim modeli belirlenerek bu modele uygun
dgretmen yetistirilmesi gerekmektedir. Ogretmen yetistirmede uzlasi saglanabilmis “herkese uyan” bir
model bulmak mimkin olmamakla birlikte (Cochran-Smith, 2000; Yildirim, 2011), egitim felsefesi
dogrultusunda 6gretmen yetistirme standartlarinin belirlenerek 6gretmen yetistirme sisteminin bilimsel
oOlgltlere gore izlenmesi (Lobman & Ryan, 2007) miamkin olabilir.

Sonug

Sonug olarak; bu calismada OOOLP program gelistirme ilkeleri izlenmeden biirokratik bir anlayisla
gelistirildigi, ilgili tim taraflarin katihmiyla kapsamli bir ihtiya¢ belirleme g¢alismasinin yapilmadigi ortaya
konulmustur. Segmeli derslerin sayisi ve tird, glincel derslerin eklenmesi ve GK, AB ve MB alanlarindaki
derslerin dengelenmesi programin gligli yanlari iken, tek tip olmasi, uygulama dersi ve saatlerinin azhg
programin dne ¢ikan zayif yanlaridir.

Oneriler

Bundan sonraki OOOLP gelistirme siireglerinin program gelistirme ilkelerine uygun bir sekilde
gerceklestiriimesi dnerilmektedir. Bunun igin OOOLP gelistirme siirecine ilgili tiim taraflarin etkin katilimi
saglanmali, derslerin ve iceriklerinin belirlenmesinde kapsamli bir ihtiya¢ analizi yapilmalidir. Ogretmen
yetistirme lisans programlarinin gelistiriimesinde “egitim fakulteleri icin degil, egitim fakilteleri ile
birlikte calisma” yaklasimi benimsenmelidir.

Teori ve uygulama arasindaki baglari giclendirecek sekilde uygulamalar arttirilmahdir. Bunun igin
OOOLP’ye uygulama dersleri ve uygulama gerektiren derslere uygulama saatleri eklenmelidir. 000
adaylarinin meslegi tanimasi amaciyla 2006 OOOLP’de yer alan Okul Deneyimi dersi 2. ve 5. déneme,
teorik bilgilerin uygulama ile pekistirilmesi ve 6gretmen adaylarinin meslege hazir olusluklarini arttirmak
amaciyla 6, 7 ve 8. dénemlere Ogretmenlik Uygulamasi dersi konularak okul uygulamalari arttiriimalidir.

Yenilikci ve arastirmaci 6gretmenler vyetistirmek isteniyorsa, bilimsel sirecin deneyimlendigi
Arastirma Projesi dersi programda yer almali, dersin bu hedefe yonelik gerceklestirilebilmesi icin 6gretim
elemanlarina siirdirilebilir bir destek saglanmalidir.

Standart program yaklasimeeinin esnetilerek, etkili 0gretmen vyetistrme modellerinin
kesfedilebilmesi saglanmalidir. Bunun icin egitim fakdiltelerinin 6gretmen yetistirme programlarinin
icerigini belirleyebilme firsatlari sunulmalidir.

Ogretmen yetistirme programlarinin giincellenmesinde genis zaman araliklarinda biiyiik degisimler
yerine kiiglk fakat stirekli degisim adimlari ile dengeli bir degisim politikasi benimsenmelidir. Tirkiye'de
Ogretmen yetistirme lisans programlarinin ortalama on yilda bir gincellendigi gbéz Onilinde
bulundurulursa siradaki giincellemeler icin 2028 beklenmemelidir. Ulkenin &gretmen yetistirme felsefesi
tanimlanarak bu dogrulta gelistirilecek 6gretmen yetistirme lisans programlari kendi alanlarina 6zgi
ihtiyaclar ~ dogrultusunda diger Ogretmen vyetistirme programlarindan bagimsiz  olarak
glncellenebilmelidir.

Calisma grubunun 21 &gretim elemanindan olusmasi, OOOLP heniiz uygulanmadigi icin &gretim
elemanlarinin goérislerinin ilk izlenimlerine dayali olmasi ve gorislerinin sadece e-YGAF ile toplanmis
olmasi ¢alismanin sinirliliklaridir. Bu nedenle, programin ilk mezunlarini verecegi 2021-2022 akademik
yilinda slreci deneyimleyen daha fazla 6gretim elemani, 6grenci 6gretmen adaylari ve mezunlar gibi ilgili
taraflari kapsayan calisma gruplari ile ve gériisme gibi daha detayl veri toplama yontemleri ile galisma
tekrarlanabilir.

Bilgilendirme

Bu c¢alisma 11-13 Ekim 2018 tarihlerinde Kars Tirkiye’de gergeklestirilen 6. Uluslararasi Egitim
Programlari ve Ogretim Kongresinde sozIi bildiri olarak sunulmustur.
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