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Introduction

Starting from the end of childhood and ending with the general completion of growth and
maturation, adolescence is a biopsychosocial process in which individuals prepare for adulthood
(Neinstein, Gordon, Katzman, Rosen, & Woods, 2009). Adolescence is a period in which individuals tend
to experience many problems related to family, friends, school, environment and individual (Ege, 2018).
The most important developmental task of adolescence is the acquisition of identity (Erikson, 1968).
During the adolescence, development process is very important for adolescents to develop an
autonomous identity by becoming independent from their parents. The adolescent, who began to
separate from the family during adolescence, completes the individuation process after healthily getting
over this period. During the separation and individuation process, differences may be observed
according to the individual’s life, but adolescence has significant effects during this process (Meeus,
Oosterwegel & Vollebe, 2002). While trying to cope with different problems of the period in which they
are in, adolescents are also trying to gain a successful identity status. One of the important
determinants of identity development is separation -individualization characteristic, which represents
the independence of the adolescent from the family.

Separation-Individuation

While separation is defined as differentiation from others, distancing and determination of
boundaries, individuation is defined as the testing of intellectual separation and reality. The first of the
two critical periods in the individual's separation-individuation process is the first three years (Mahler,
Pine & Bergman, 2003) and the other is the adolescence period (Blos, 1989). Individuals, around the age
of three, start to act independently realizing that they are different from their family. By expanding its
boundaries, this independence manifests itself as an effort to stand on their own feet in adolescence. In
this respect, separation-individuation process is noticeable in adolescence. In adolescents, separation-
individuation process is associated with stress (Skowron, Wester & Azen, 2004), adaptability (Mattanah,
Hancock & Band, 2004), attachment level (Downing & Nauta, 2010), mental health (Gharehbaghy,
2011), parental attitudes (Rakipi, 2015) and cultural characteristics (Chen, 2016). As seen in studies in
literature, this developmental process that affects adolescents in many ways is too important to be
ignored.

Emerging in adolescence, separation is the ability to standing on one’s own feet and to maintain self-
control, such as being distant with parents, setting boundaries and being emotionally and economically
independent (Karadayi, 1998). On the one hand, there is a tendency to act independently of parents on
adolescence while, on the other hand, there is anxiety and confusion over separation from them
because separation-individuation is one of the critical periods in human life. The fact that it is a critical
period indicates that this period is a decisive process in an individual's life. It is understood from this that
the separation-individuation is also the ability of adolescents to make their own decisions in an
autonomous manner without moving away from those around them, especially their parents. With
physical and cognitive maturation, adolescents feel grown up and do not see their parents as competent
like they did when they were younger. This shows that adolescents begin to have a sense of self that
shows that they are separated and individualized (Kins, Soenens & Beyers, 2011). During this period,
adolescents experience conflicts with their parents from time to time in order to mature and separate,
they embark on a search outside the family, and their peers gain importance (Blos, 1989). As a result of
this situation, individuals’ dependence on their parents weakens during adolescence and they try to gain
their own independence (Yiinci et al. 2009). Adolescents breaking with their parents, who they see as a
part of themselves, is a natural process in adolescent separation-individuation (Kroger, 1985). During
adolescence, adolescents begin to become autonomous by reviewing the relationship with their
parents. Thus, by becoming individualized, adolescents try to separate emotionally, too (Sabaka, 2009).
It is stated that the autonomous attitude emerging due to separation arises with intrinsic motive and
personal will (Kagit¢ibasi, 2005).
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During adolescence, adolescents are constantly interested in how accurate their decisions are.
Adolescent, who started to act autonomously by separating their parents, create a separate sense of self
from their first-degree relatives. This autonomous attitude enables adolescents to develop a healthy
emotional attachment (Bartle & Anderson, 1991). However, Lapsley and Edgerton (2002) state that
problems experienced in this period set the ground for problems that will arise in the future life of
individuals. Because negativities experienced in adulthood are associated with the separation-
individuation anxiety seen in previous periods (Manicavasagar, Silove & Curtis, 1997). It is also stated
that separation-individuation has a profound effect on the whole life of individuals, especially in
adolescence (Lapsley & Stey, 2010). As it is understood from these explanations, as a natural result of
social life, individuals’ differentiation from others and gaining their own identity turns into a protective
factor for their mental health. In addition, the separation-individuation process, which is an element of
social development, has a critical importance during adolescence (Crespi & Sabatelli, 1993). Therefore,
separation-individuation is one of the important issues in adolescence. In this study, separation-
individuation of adolescents was evaluated in three sub-dimensions.

1. Separation anxiety: It is the separation from the important ones (mother, father, sibling, etc.) for
individuals (Aslan & Guven, 2009). Separation anxiety describes the fear of losing emotional or physical
contact with someone who cares. It is associated with feelings of rejection and abandonment. There is
anxiety or depressive feelings caused by this thought of separation (Levine, Green, & Millon, 1986;
Levine & Saintonge, 1993).

2. Restriction anxiety: It is the restriction of the child's life by the control of parents. (Aslan & Given,
2009). It is the sense that the autonomy of individual is tried to be prevented. Adolescents often feel
controlled or surrounded by other people (mother, father, sibling, etc.) whom they think affect their
autonomy (Levine et al., 1986; Levine and Saintonge, 1993).

3. Expectation of rejection: 1t is the sense that they are not wanted by their first-degree relatives
such as mother, father and sibling (Aslan & Glven, 2009). Fear of being hurt by them, not being
understood, believing that no one will be there when they need it, thinking that people who are
important to their problems are insensitive, thinking that they are not desired in family environment,
being excluded, having difficulty in trusting people, avoiding close relationships, feeling worthless and
behavior exhibited in this direction have been related to expectation of rejection (Levine & Saintonge,
1993).

The separation-individuation process, which is handled with the sub-dimensions of separation
anxiety, expectation of rejection and restriction anxiety, is effective for adolescents in gaining identity
and it is not independent of individuals” attitudes. One of these attitudes shows itself as assertiveness.
Because the ability of adolescents to behave assertive is one of the factors that determine whether they
will be successful in the separation-individuation process (Aslan, 2013). In this respect, it can be stated
that assertiveness is effective on separation-individuation (Mazor & Tal, 1996). This information shows
that the assertiveness level of adolescents has a critical importance in the separation-individuation
process.

Assertiveness

Assertiveness refers to the ability to defend one's rights and express one’s feelings and thoughts
easily as well as to an attitude that is equal and free from anxiety in human relations. In addition,
individuals with an assertive attitude find the rights of others as valuable as theirs (Alberti & Emmons,
2002). Assertiveness affects individual’s self-confidence, adaptation to society, and mental well-being
(Gormez, 2014). Wolpe (1970) explained assertiveness with the reciprocal inhibition theory, and defined
assertive behavior as an individual being sociable in interpersonal relationships. Theoretically,
assertiveness does not only develop and shape according to hereditary or cultural characteristics. In
addition to heredity and cultural characteristics, the quality of the bond established with parents also
affects the skill of assertiveness (Ozer, 2011). In this respect, healthy separation-individuation becomes
an important variable in attaining assertiveness. During this process, individuals who are not assertive
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develop passive characteristics. Assertive behavior affects the quality of the individual's relationship
with oneself and others, and requires that the individual treat oneself and others fairly (Pamuk, 2013).
In addition, assertive individuals are compatible and effective when making decisions. Again, assertive
individuals strive to achieve their life-related goals and can direct their own lives (Dingyirek, 2010). They
are aware of need for self-disclosure while doing what they want (Townend, 2007), and they develop a
pattern of behavior that takes into account the situation of the other person as well as their own
situation. Therefore, the adolescent individual does not tend to act passive, which is defined as
behavioral patterns that generate negative emotions (Celik, 2016). While adolescents who are assertive
do not have problems in expressing themselves, adolescents who are passive may experience different
problems while expressing themselves (Tagay, Onen & Polat, 2018). It is also known that passive
individuals feel alone (Mofrad & Mefradi, 2015) and experience intense social anxiety problems
(Delamater & Mcnamara, 1986). Because passive individuals are anxious, slow-moving and hesitant to
express their feelings (Kiraz, 2016). Since passive individuals’ self-confidence is not high, they push
themselves into the background. Their decisions are taken by others, and they are worried about not
looking good. They don't have the ability to say no. Not sociable, these individuals are afraid to take
responsibility and to change (Ozkan & Ozen, 2008). Although adolescents want to have an assertive
nature, they can not always reflect this on their behaviors and they may exhibit passive behaviors. For
this reason, it is important that adolescents have assertive skills and behave assertively. In the literature,
there are studies on the relationship between assertiveness and substance use (Trudeau, Lillehoj, Spoth
& Redmond, 2003), depression (Fuspita, Susanti & Putri, 2018), empathy (Simarmata & Rahayu, 2018),
social anxiety (Ahmadi, Daramadi, Asadi-Samani & Sani, 2017), self-confidence, stress, psychological
well-being, academic achievement (Maqgbool Parray & Kumar, 2017) and family communication
(AbolfazlVagharseyyedin & Mood, 2017). As it will contribute to adolescence researches, it is thought
that the relationship between adolescents' seperation-individuation level and assertiveness level should
be examined carefully.

Relationship between Separation-Individuation and Assertiveness

Considering the above explanations, it is believed that assertive individuals do not have much
problems in the separation-individuation process; but passive individuals will have difficulty. For this
reason, it is very important for individuals to refrain from passiveness and attain assertive qualities.
According to Kilig (2010), there is a positive relationship between adolescents' level of assertiveness and
their attachment to their parents. Adolescents behaving assertive in the process of moving towards
being an independent individual is one of the factors determining whether or not they are successful in
the separation-individuation process from their parents (Aslan, 2013). Definitions of assertiveness show
that assertive individuals are extroverted and social individuals. Extroversion, on the other hand,
expresses assertive behavior characteristics (McCabe & Fleeson, 2012). In this respect, it is estimated
that assertiveness and passiveness can be predictive of separation-individuation. Mazor and Tal (1996)
state that individuals with inadequacies in individualization have difficulties in expressing trust and
behaving in an assertive manner, and exhibit passive attitudes. Aslan (2013) states that assertiveness
has a significant relationship with separation anxiety. However, there are very few studies investigating
the relationship between these variables. Therefore, in this study, it was aimed to determine whether
assertiveness predict restriction anxiety, separation anxiety and expectation of rejection, which are the
sub-dimensions of Separation-Individuation Test of Adolescence. In the Turkish literature, there is no
study examining the relationship between assertiveness and separation-individuation except Aslan’s
(2013). Therefore, there is a need for studies that will put forth the relationship between assertiveness
and separation-individuation and recommendations that will be made in line with the findings of this
study. With this study, it is believed that important data that will contribute to the solution of problems
experienced by individuals in terms of separation-individuation during adolescence will be obtained. For
this purpose, the accuracy of the following hypotheses was tested.
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1. Sex significantly differentiates the scores of restriction anxiety, separation anxiety and expectation of
rejection, which are the sub-dimensions of the separation-individuation scale.

2. Assertiveness significantly predicts the restriction anxiety, separation anxiety and expectation of
rejection, which are the sub-dimensions of the separation-individuation scale.

Method
Research Design

This study employed the correlational survey model to examine the relationships between
restriction anxiety, separation anxiety and expectation of rejection, which are the sub-dimensions of
Separation-Individuation Test of Adolescence and the assertiveness levels.

Participants

This study was conducted with 10th, 11th and 12th grade students studying in four different high
schools in a Central Anatolian city during the second semester of 2018-2019 academic year. Attention
was paid that the students had different socio-economic characteristics and different academic success
levels in the selection of the school where the scales were applied. A total of 488 students, 324 girls
(66.40%) and 164 boys (33.60%) participated in the study. Simple random sampling method was used in
the study and the volunteering was taken as the basis. The data were collected by using the Separation-
Individuation Test of Adolescence, Assertiveness Inventory and the personal information form
developed by the researchers in order to obtain participants’ socio-demographic information. The
participants’ ages ranged between 16-18 (M + SD=16.28 +.92).

Data Collection Tools

Personal Information Form: The personal information form prepared by the researchers consists of
information such as the age and sex of the participants.

Assertiveness Inventory: This inventory was developed by Voltan-Acar and Ogretmen (2007) to
measure individuals’ assertiveness. In the inventory, there are 17 items for passiveness, and 11 for
assertiveness. The scale is a six-point likert-type measuring instrument consisting of 28 items. When
some items in the scale are scored upside down, the scale gives the total assertiveness score. The score
obtained from this measurement tool ranges between 28 and 168. The high score obtained from the
inventory refers to high assertiveness level. The internal consistency coefficient of the inventory’s
passiveness dimension is .83. The internal consistency coefficient of the inventory’s assertiveness
dimension is .78. The internal consistency coefficient for the total inventory is .87. Conducting the study
with a sample of 35 people for the test-retest technique while developing this measurement tool was
reported as one of the inventory’s limitations. For this reason, Voltan-Acar and Ogretmen (2007)
recommended that the scale should be examined again by applying a larger sample than this, and
reliability was re-examined using a test-retest method with a new sample group of 113 people.
According to the results of this analysis, the test-retest reliability was calculated as .78 for the total
score. This measurement tool showed that aggressiveness and assertiveness were two different
concepts. Developed to determine assertiveness levels of individuals, this inventory was found to be a
valid and reliable measurement tool. In the data obtained by the researchers within the scope of this
research, the internal consistency coefficient of the scale was found to be .85.

The Separation-Individuation Test of Adolescence: Developed by Levine, Green and Millon (1986),
The Separation-Individuation Test of Adolescence was adapted into Turkish by Aslan and Given (2009).
The scale is a measurement tool aiming to determine the separation-individuation levels of individuals
with sub-dimensions of separation anxiety, expectation of rejection, and restriction anxiety. The test-
retest reliability coefficient of the scale was .85 for the expectation of rejection, .86 for the separation
anxiety, and .85 for restriction anxiety. The internal consistency coefficient of the scale was .82 for
expectation of rejection, .75 for separation anxiety, and .79 for restriction anxiety. These data show that
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the scale is a reliable measurement tool. In this study, the internal consistency coefficient of the scale
was found to be .80 for expectation of rejection, .72 for separation anxiety and .77 for restriction
anxiety.

Data Collection

In order to collect the study data, the necessary official permissions were obtained from the relevant
provincial directorate of national education. In this context, the Separation-Individuation Test of
Adolescence, Assertiveness Inventory and the Personal Information Form were administered to students
by the researcher during the second semester of the 2018-2019 academic year. During the data
collection, school administrators and students were informed about the purpose of the study, and
attention was paid to ensure that there was a suitable environment and time to answer the scales. After
the necessary explanations about the data collection tools were given, the scales were answered by the
students under the supervision of the researcher and this process took an average of 20 minutes.

Data Analysis

In this study, the relationship between the variables was examined and firstly the homogeneity of
the data was tested. The sample has a normal distribution. The skew value is between -.12 and .41 for
all variables, and kurtosis value is between -.48 and .15 for all variables. The fact that the scores'
skewness and kurtosis coefficients are close to + 1.00 borders can be interpreted as the scores not
showing excessive deviation from normal (Blylikoztirk, Cokluk & Kokli, 2010). T-test, Pearson
correlation coefficient, simple linear regression analysis and hierarchical regression analysis were used
for data analysis. The outliers with Mahalanobis distance values were calculated, and 10 data with
outlier were removed from the data set. Durbin-Watson values used to test autocorrelation are in the
range of 1.76 and 1.89.

Findings
Preliminary Analysis

When Table 1 is examined, the adolescents’ separation anxiety score differed significantly between
means according to the sex (tjz4ss = 3.11, p<.05) variable. However, restriction anxiety (t(;.4g6= -1.40,
p>.05) and expectation of rejection (t;.4s5= .81, p>.05) scores did not differ significantly according to the
sex variable.

Table 1.
Effects of Sex on Separation Anxiety, Restriction Anxiety, Expectation of Rejection and Assertiveness.
Sex
Female (n=324) Male (n=164)

Mean * SD Mean * SD tass) p
Separation Anxiety 35.24 +7.89 32.84 £8.37 3.11 .00
Restriction Anxiety 20.02 £ 6.47 20.85 +£5.55 -1.40 .16
Expectation of Rejection 33.66+9.63 32.94 +£8.30 .81 42
Assertiveness 109.14 + 20,83 106.35 + 18.86 1.41 .15

Correlations among Variable

According to the correlation analysis results in Table 2, it is observed that there is a moderate
negative relationship between assertiveness and Separation-Individuation Test of Adolescence sub-
dimensions. (The high score in the Separation-Individuation Test of Adolescence sub-dimensions shows a
negative situation in separation-individuation while the low score in sub-dimensions shows a positive
situation.)

874



izzet PARMAKSIZ, Suat KILICARSLAN — Pegem Egitim ve Ogretim Dergisi, 10(3), 2020, 869-888

Table 2.

Means, Standard Deviations and Correlations.

Variables Mean + SD Assertiveness SA RA ER
Assertiveness 108.21 +20.21 1.00

SA 34.43+8.12 -.37%* 1.00

RA 20.30+6.18 -21%* .26%* 1.00

ER 33.42+9.20 -.29% .39% 49* 1.00

*p<.01 SA: Separation Anxiety, RA: Restriction Anxiety, ER: Expectation of Rejection

The Results of Regression Analysis

Since sex significantly differed the separation anxiety scores and since it had a normal distribution, it
was as a dummy variable and included in the regression analysis. Hierarchical regression analysis was
conducted to determine the extent to which students' assertiveness and the results are presented in
Table 3.

Table 3.

Summary of the Regression Analysis.

Dependent Variable Independent Variable R’ F B t

Separation Anxiety Sex .02 9.70** -.14 -3.11**
Sex .17 48.43* -17 -3.97*
Assertiveness -.38 -9.25%*

Restriction Anxiety Assertiveness .05 22.98* =21 -4.79*

Expectation of Rejection Assertiveness .09 45.84* -.29 -6.77*

*p =.00, **p<.01

According to the Table 3, assertiveness and sex negatively predicted separation anxiety (17.00%).
Linear regression analysis was conducted to determine the extent to which the students' assertiveness
means scores predicted expectation of rejection and restriction anxiety scores, which are the sub-
dimensions of the Separation-Individuation Test of Adolescence, and the results are presented in Table
3. Sex was not included in the analysis since it did not significantly differ the sub-dimensions of
restriction anxiety and expectation of rejection. Assertiveness was a significant negative predictor of
restriction anxiety (5.00%) and expectation of rejection (9.00%).

Discussion

In this study, the predictive effect of assertiveness on restriction anxiety, separation anxiety and
expectation of rejection in adolescence was examined. In the preliminary analysis, it was determined
that there was a negative relationship between assertiveness and separation-individuation sub-
dimensions. This result is important to correctly interpret the separation-individuation process in
adolescence.

The role of sex in the anxiety experienced due to separation from parents, which is an important
factor in individuation and separation, cannot be ignored. Also, according to the findings of this
research, sex significantly differentiates separation anxiety scores. But, it does not significantly
differentiate the scores of restriction anxiety and expectations of rejection. In the study of Dogru-
Cabuker and Balci-Celik (2019), the restriction anxiety does not show a significant difference according
to sex. Separation anxiety and expectation of rejection differ significantly by sex. These data are in
parallel with the results of the present study in terms of restriction anxiety and separation anxiety
dimension whereas they do not show parallelism in terms of expectation of rejection dimension.
Expecting more commitment and continuation to relationship roles from women than men (Polat, 2013)
may lead to a more troubled separation anxiety and difficulty in gaining identity during the separation-
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individuation process. Chen (2016) states that affective independence is culturally related to separation-
individuation structures. In this respect, it can be said that this dimension of separation-individuation is
affected by cultural factors in women. In addition, compared to boys, it is seen that girls experience
more problems both in separation-individuation process and psychological adjustment (Yaman, 2005).
Because passive behavior in Turkish society is seen as a good behavior in women while it is seen as a
deficiency in men. While men are expected to behave more assertive, the expectation for women to be
assertive is low (Sayar, Solmaz, Oztiirk, Ozer & Arikan, 2000). From this point, women have more
difficulties in separating from parents and forming their independent identity.

Another hypothesis of the study was that assertiveness would a negative predictor of restriction
anxiety, separation anxiety and expectation of rejection. In this study, it was found that the
assertiveness of adolescents predicted the scores of separation anxiety, restriction anxiety and
expectation of rejection negatively. Adolescents who fail to separate themselves from their parents and
does not realize individuation experience anxiety of being controlled and abandonment anxiety (La Sala,
2002) by adapting less to their environment (Sauber, L’Abate & Weeks, 1985). The quality of the bond
with parents is very important in attaining assertiveness, which is a desired quality (Ozer, 2011). In this
respect, it can be said that individuals with assertive qualities will be separated from their parents in a
healthier manner and will be more resilient adults. According to the results of this study, the fact that
there is a negative relationship between assertiveness, which is a positive characteristic, and Separation-
Individuation Test of Adolescence sub-dimensions (restriction anxiety, separation anxiety and
expectation of rejection), and Separation-Individuation Test of Adolescence sub-dimensions shows that
assertiveness has an important role in separation-individuation. Assertiveness is also a significant
predictor of separation anxiety and expectation of rejection (Aslan, 2013). Maqgbool Parray and Kumar
(2017) state that assertive attitude decreases stress levels of adolescents by increasing their sense of
self and has a positive effect on their emotional well-being. Furthermore, assertiveness makes
individuals self-confident, self-fulfilled and well adapted to the society in which they live (Gormez,
2014). As assertiveness increases, separation-individuation sub-dimension scores decrease. Decreased
scores are an expected situation in separation-individuation. It can be seen that assertive individuals
have most of the desired personality traits that should be possessed to experience anxiety felt in case of
separation at the minimum level, to have decreased expectation of rejection felt against other people
and not to experience restriction anxiety. Assertive individuals also have high self-esteem (Tagay et al.,
2018). Because assertive individuals communicate effectively, have social skills, are compatible with
their environment, and are successful in their social life. These people have the ability to say no and set
a boundary with others. In addition, assertive individuals can express their feelings clearly and do not
hesitate to exercise their rights. While doing all these, they also respect the rights of others. In this
context, being assertive supports the individual's personal needs as well as being able to adapt to the
society in a healthy way (Voltan, 1980). This contributes positively to the acquisition of a healthy
identity. In the literature, there is no study that has the opposite findings with this research data. This
result increases the validity of our findings.

On the other hand, passive individuals who have the opposite characteristics of being assertive have
difficulty in claiming their rights, cannot express their feelings as they wish and do not have effective
communication skills. Therefore, passive individuals consider themselves socially inadequate (Mc
Whirter & Voltan-Acar, 2005). Passive people act shy, helpless and act as if they are victims. They seem
like they have no power or ability to take action and speak, and try to keep their true selves hidden.
They allow their rights to be violated by others. They do not express their needs, wishes and feelings,
and are often anxious, angry and excited, but they hold these emotions inside themselves (Doty, 2018).
It is seen that gaining identity with healthy separation from their parents is a challenging situation for
these individuals. In addition, adolescents with high rejection anxiety and separation anxiety are more
depressed and experience more negative emotions (Taskin, Yiiksel & Ozmen, 2009). For this reason, it is
important for these individuals to gain assertive attitudes. Considering the research findings mentioned
above, it can be said that passive individuals will have negative experiences in the separation-
individuation process and will have difficulty in gaining identity. From this point of view, these results
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support the findings of this research, which expresses the relationship between assertiveness and
separation-individuation. Studies in the literature have shown that surviving the separation-
individuation process without experiencing too many problems has a positive relationship with social
adjustment and a negative relationship with loneliness (Hoffman & Weiss, 1987; Rice, Cole, & Lapsley,
1990). Assertiveness is also considered as a social skill (Altun, 2006) and therefore assertive individuals
are well-adjusted individuals with social skills. The findings of this study also show that there is a
negative relationship between assertiveness and separation-individuation sub-dimensions and
assertiveness is a negative predictor of separation-individuation sub-dimension. These results show that
in adolescence, which is a critical period in personality development, the fact that individuals do not
behave passively and behave assertively contributes to the development of an autonomous personality.
From this point of view, it can be said that assertive individuals are more successful in separation-
individuation whereas passive (lonely) individuals are not as successful as assertive individuals.

Conclusion and Implications

As it can also be understood from the results of this study, since the separation-individuation process
is a predictor of possible problems in the future, the issue of separation-individuation, which is an
important developmental skill for adolescents, emerges as a situation that needs to be emphasized. In
similar studies in the future, socio-cultural effects affecting the separation-individuation process during
adolescence and the effects of parental attitudes on this process can be investigated.

Social projects and activities can be organized to ensure that individuals exhibit assertive attitudes
during adolescence and take young people away from passiveness. Informative studies (brochures,
posts on the school website) and in-service trainings can be conducted for teachers and school
administrators who are influential on students' behaviors, about the importance of separation-
individuation and what are the assertive skills. In accordance with the understanding of developmental
guidance, seminars that will increase awareness of students and families can be organized within the
scope of preventive psychological counseling services. Peer support programs, which may be role
models, can be prepared. In addition, since the supportive communication of parents is very important
in the separation-individuation process, family trainings can be organized in order to develop these skills
of adolescents.

The results of this study should be carefully evaluated within the framework of its limitations. It
should be emphasized that the results of this study are limited with the measurement tools and sample
group used in this study. The study results are based on the personal opinions of the individuals
participating in the study group and can only be interpreted in terms of young individuals with similar
socio-cultural structure and developmental stage. This research can be repeated with sample groups
with different socio-demographic characteristics and the results can be examined comparatively.
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Turkish Version

Girig

Ergenlik, c¢ocuklugun sonlarindan baslayarak biyime ve olgunlasmanin genel olarak
tamamlanmaslyla sona erip yetiskinlige hazirlanilan biyopsikososyal bir siirectir (Neinstein, Gordon,
Katzman, Rosen, & Woods, 2009). Ergenlik, bireylerin aile, arkadas, okul, cevre ve bireysel kaynakli pek
¢ok sorun yasama egiliminde oldugu bir donemdir (Ege, 2018). Ergenlik déneminin en 6nemli gelisimsel
gorevi ise kimlik kazanimidir (Erikson, 1968). Ergenlik doénemi, gelisim slrecinde ergenlerin
ebeveynlerinden bagimsizlasarak o6zerk bir kimlik gelistirmesi agisindan ¢ok ©6nemlidir. Ergenlik
doéneminde aileden ayrismaya baslayan ergen bu sirecin saglikli atlatiimasiyla bireylesme siirecini
tamamlamaktadir. Ayrisma-bireylesme siirecinde, bireyin yasantisina gore farkliliklar gdzlenebilir, fakat
ergenlik doneminin bu slrecte 6nemli etkileri mevcuttur (Meeus, Oosterwegel & Vollebe, 2002). Ergen,
icinde bulundugu doénemin farkli sorunlariyla bas etmeye calisirken ayni zamanda basarili bir kimlik
statlisli kazanmak icin de cabalamaktadir. Kimlik gelisiminin énemli belirleyicilerinden biri ise ergenin
aileden bagimsizlagsmasini temsil eden ayrisma-bireylesme 6zelligidir.

Ayrisma-Bireylesme

Ayrisma diger bireylerden farklilasma, uzaklasma, sinirlarin belirlenmesi olarak tanimlanirken
bireylesme dislinsel ayriligin ve gergekligin test edilmesi olarak tanimlanmaktadir. Bireyin ayrisma-
bireylesmesi strecinde iki kritik donemden birincisi ilk i¢ yas (Mahler, Pine & Bergman, 2003), digeri ise
ergenlik donemidir (Blos, 1989). Kisi ortalama 3 yasinda ailesinden farkli bir birey oldugunu farkederek
bagimsiz hareket etmeye baslar. Ergenlikte ise bu bagimsizlik biraz daha sinirlarini genisleterek kendi
ayaklarinin Gzerinde durabilme cabasi olarak kendini gosterir. Bu agidan ayrisma-bireylesme siireci
ergenlik doneminde fark edilir derece kendini gostermektedir. Ergenlerde ayrisma-bireylesme sirecinin
stresle (Skowron, Wester & Azen, 2004), uyum becerisiyle (Mattanah, Hancock & Band, 2004), baglanma
dlzeyiyle (Downing & Nauta, 2010), ruh saghgiyla (Gharehbaghy, 2011), anne-baba tutumlariyla (Rakipi,
2015) ve kdltirel 6zelliklerle iliskili oldugu (Chen, 2016) gortlmektedir. Yapilan calismalarda goruldagi
Uzere ergenleri pek ¢cok yonden etkileyen bu gelisimsel siire¢ géz ardi edilmeyecek kadar dnemlidir.

Ergenlikte ortaya c¢ikan ayrisma; ebeveyn ile mesafeli olma, sinirlarini belirleme, duygusal ve
ekonomik anlamda bagimsiz olma gibi kisisel kontrolli saglama ve kendi ayaklarinin Gizerinde durabilme
becerisidir (Karadayi, 1998). Ergenlikte bir tarafta anne babadan bagimsiz hareket etme egilimi varken
diger bir taraftan da onlardan ayrilamamanin ortaya ¢ikardigi kaygi ve karmasa da mevcuttur. Clnki
ayrisma-bireylesme, insan yasamindaki kritik donemlerden biridir. Kritik bir dénem olmasi da bu
donemin bireyin yasaminda belirleyici bir siire¢ oldugunu gostermektedir. Buradan anlasiliyor ki
ayrisma-bireylesme ayni zamanda ergenin etrafindakilerden 6zellikle anne babadan uzaklasmadan 6zerk
bir tutumla kendi kararlarini alabilme becerisidir. Fiziksel ve bilissel olgunlagsmayla birlikte, ergenler,
blyuduklerini hissetmekte ve ebeveynlerini cocukken oldugu gibi her konuda yetkin gérmemektedir. Bu
durum da ergenlerin ayristiklari ve bireysellestiklerini gosteren bir benlik algisinin ortaya ¢iktigini
gostermektedir (Kins, Soenens & Beyers, 2011). Bu donemde ergen olgunlasmak ve farkhlasmak igin
anne-babayla zaman zaman gatismalar yasar, aile disinda arayisa girer ve bu siliregte akranlari 6nem
kazanir (Blos, 1989). Bu durumun sonucu olarak da ergenlik doneminde bireyin anne-babasina olan
bagimliligi zayiflar ve kendi bagimsizligini kazanmaya calisir (Yiincl et al., 2009). Ergenlerin kendileriyle
sanki bir bltlin olarak gordigli anne babalariyla baglarini koparmalari ergen ayrisma-bireylesmesinde
dogal bir slrectir (Kroger, 1985). Ergenlik doneminde ebeveyniyle arasindaki iliskiyi gézden gecirerek
ozerklesmeye baslayan ergen kendine has olmaya baslar. Boylece ergen bireyselleserek duygusal
anlamda da ayrismaya galisir (Sabaka, 2009). Ayrismaya bagl olarak ortaya ¢ikan 6zerk tutumun ise igsel
gidi ve kisisel iradeyle ortaya c¢iktigl ifade edilmektedir (Kagitgibasi, 2005).
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Ergenlik doéneminde ergen sirekli verdigi kararlarin ne kadar dogru olduguyla ilgilenir.
Ebeveynlerinden ayrilarak 6zerk davranmaya baslayan ergen birinci derece yakinlarindan ayri bir benlik
algisi olusturmaktadir. Bu Ozerk tutum ise ergenin saglkli bir duygusal baglilik gelistirmesini
saglamaktadir (Bartle & Anderson, 1991). Bununla birlikte Lapsley ve Edgerton (2002) bu donemde
yasanan problemlerin bireyin gelecek yasantisinda ortaya ¢ikacak problemlere zemin hazirladigini ifade
etmektedir. Clinku yetiskinlikte yasanan olumsuzluklar énceki dénemlerde gorilen ayrisma-bireylesme
kaygisiyla iliskilendirilir (Manicavasagar, Silove & Curtis, 1997). Ayrica ayrisma-bireylesmenin ergenlik
donemi basta olmak Uzere bireyin tlim yasami Uzerinde derin bir etkisinin olduguda ifade
edilmektedirler (Lapsley & Stey, 2010). Bu agiklamalardan anlasildigi Gizere bireyin sosyal yasamin dogal
sonucu olarak diger fertlerden farklilagarak kendi kimligini kazanmasi bireyin ruh saghgini da koruyucu
bir unsura donismektedir. Ayrica sosyal gelisiminin de bir unsuru olan ayrisma-bireylesme siireci,
ergenlik déneminde kritik bir Gneme sahiptir (Crespi & Sabatelli, 1993). Bu nedenle ayrisma-bireylesme
ergenlik donemindeki dnemli konulardan biridir. Bu arastirmada ergen bireylerin ayrisma-bireylesmeleri
lc alt boyutta degerlendirilmistir.

1. Ayrilik kaygisi: Birey icin 6nemli olanlardan (anne, baba, kardes vb.) ayrismadir (Aslan & Guven,
2009). Ayrilik kaygisi deger verilen biriyle duygusal veya fiziksel temasi kaybetme korkusunu tanimlar.
Reddedilme ve terkedilme duygulariyla iliskilidir. Bu ayrilik diisiincesinin ortaya c¢ikardigl endise veya
depresif duygular s6z konusudur (Levine, Green, & Millon, 1986; Levine & Saintonge, 1993).

2. Kisitlanma kaygisi: Anne babanin ¢ocugun yasamini kontrol ederek sinirlandirmasidir (Aslan &
Guven, 2009). Bireyin ozerklesmesinin engellenmeye c¢alisildigi duygusudur. Ergenler c¢ogunlukla
ozerkliklerini etkiledigini dustndukleri diger insanlar (anne, baba, kardes vb.) tarafindan kendilerini
kontrol altina alinmis veya kusatilmis hissederler (Levine et al., 1986; Levine & Saintonge, 1993).

3. Reddedilme beklentisi: Anne, baba, kardes vb. tarafindan istenilmedigi duygusunun yagsanmasidir
(Aslan & Guven, 2009). Onlar tarafindan incitiimekten, onlarin kendisini anlamamalarindan endise
duyma, ihtiya¢ duydugunda kimsenin yaninda olmayacagina inanma, yasadigl sorunlar karsisinda kendisi
icin 6nemli olan kisilerin duyarsiz kaldigini disiinme, aile ortaminda istenilmedigini dislandigini ve
kendisinden rahatsiz olundugunu diisiinme, insanlara giivenmede zorluk yasama, yakin iliski kurmaktan
kacinma, kendisini degersiz hissetme gibi duygularin yasandigi durum ve bu dogrultuda sergilenen
davranislardan olusmaktadir (Levine & Saintonge, 1993).

Ayrilik kaygisi, reddedilme beklentisi ve kisitlanma kaygisi alt boyutlariyla ele alinan ayrisma-
bireylesme siireci ergenin kimlik kazanmasinda etkilidir ve bireylerin sahip olduklari tutumlardan
bagimsiz degildir. Bu tutumlardan biri de giivengenlik olarak kendini géstermektedir. Clinki bir ergenin
givengen davranabilmesi ayrisma-bireylesme sirecinde basarili olup olmayacagini belirleyen
faktérlerden biridir (Aslan, 2013). Bu acgidan glivengenligin ayrisma-bireylesme lzerinde etkili oldugu
ifade edilebilir (Mazor & Tal, 1996). Bu bilgiler ergen bireyin ayrisma-bireylesme siirecinde glivengen
olabilme dizeyinin kritik bir 6neme sahip oldugunu géstermektedir.

Gilivengenlik

Guvengenlik, insan iligskilerinde esit ve kaygidan uzak bir tutumu ifade ederken kisinin kendi haklarini
savunabilmesi, duygu ve dislincelerini rahatca ifade etmesidir. Ayrica glivengen tutuma sahip bireyler
baskalarinin haklarini da kendilerininki kadar degerli bulurlar (Alberti & Emmons, 2002). Guvengenlik,
bireyin 6zgivenli olmasini, topluma uyumlu olmasini ve ruhsal olarak iyi olmasini etkilemektedir
(Gormez, 2014). Wolpe (1970), glivengenligi karsit ket vurma kuramiyla agiklamis ve bireyin kisilerarasi
iliskilerde girisken olmasini glivengen davranis olarak tanimlamistir. Kuramsal agidan glivengenlik sadece
kaltimsal ozelliklerle ya da kiiltirel 6zelliklere gore gelisip sekillenmemektedir. Kalitimsal ve kdltirel
ozelliklerin yani sira glivengenlikte ebeveynlerle kurulan bagin kalitesi de glivengen beceriyi
etkilemektedir (Ozer, 2011). Bu agidan saglikli ayrisma-bireylesme, giivengenlik kazaniminda dnemli bir
degiskene donismektedir. Bu siiregte glivengen olamayan bireyler ¢ekingen 6zellikler kazanmaktadir.
Guvengen davranis, bireyin kendisiyle ve digerleriyle iletisiminin kalitesini etkilemekte ve bireyin
kendisine ve digerlerine adil davranmasini gerektirmektedir (Pamuk, 2013). Ayrica givengen bireyler
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karar verirken uyumlu ve etkindirler. Yine glivengen bireyler hayatlariyla ilgili amaglarini gergeklestirmek
icin ¢abalarlar ve kendi hayatlarini yénlendirebilirler (Dingytirek, 2010). Guvengen birey kendi istegini
yaparken karsidakinin de kendini agiklama ihtiyacinin farkindadir (Townend, 2007) ve kendisini
distindugu kadar karsisindakinin de durumunu dikkate alan bir davranig orlintiist gelistirir. Dolayisiyla
ergen birey negatif duygular ortaya ¢ikaran davranis oriintileri (Celik, 2016) olarak tanimlanan g¢ekingen
davranma egiliminde olmaz. Glvengen ergenler kendilerini ifade etmede sorun yasamazken c¢ekingen
olan ergenler ise kendilerini ifade ederken farkl sikintilar yasayabilmektedir (Tagay, Onen & Polat,
2018). Ayrica gekingen bireylerin kendini yalniz hissettigi (Mofrad & Mefradi, 2015) ve yogun sosyal
kaygi problemleri yasadigi bilinmektedir (Delamater & Mcnamara, 1986). Clnku gekingen bireyler
kaygili, yavas hareket eden ve duygularini ifade etmekten gekinen kisilerdir (Kiraz, 2016). Cekingen
bireylerin kendilerine olan giiveni yetersiz oldugundan kendini ikinci plana atarlar. Kararlar baskalarinca
alinir ve iyi gérinmeme kaygisi yasarlar. Hayir deme becerisine sahip degillerdir. Girisken olmayan bu
bireyler sorumluluk almaktan ve degisiklikten cekinirler (Ozkan & Ozen, 2008). Ergenler ise giivengen bir
tabiata sahip olmak isteseler de bunu davranislarina her zaman yansitamazlar ve pasif davranislar
sergileyebilirler. Bu nedenle ergenlerin glivengen becerilere sahip olmasi ve glivengen davranabilmesi
6nem arz etmektedir. Literatiire bakildiginda giivengenligin; madde kullanimi (Trudeau, Lillehoj, Spoth &
Redmond, 2003), depresyon (Fuspita, Susanti & Putri, 2018), empati (Simarmata & Rahayu, 2018), soysal
kaygl (Ahmadi, Daramadi, Asadi-Samani & Sani, 2017), 6zglven, stres, psikolojik iyilik hali ve akademik
basari (Magbool-Parray & Kumar, 2017) ve aile iletisimi (AbolfazlVagharseyyedin & Mood, 2017) ile
iliskisini arastiran galismalar mevcuttur. Ergenlik donemi arastirmalarina katki saglayacagindan dolayi
ergenlerin ayrisma-bireylesme dizeyi ile glivengenlikleri arasindaki iliskinin de dikkatle incelenmesi
gerektigi distintlmektedir.

Ayrisma-Bireylesme ve Giivengenlik Arasindaki iligkiler

Yukaridaki agiklamalara bakildiginda gilivengen bireylerin ayrisma-bireylesme siirecini saglikli bir
sekilde atlatacagi, fakat ¢ekingen bireylerin zorluk yasayacagi disinilmektedir. Bu nedenle bireylerin
cekingenlikten uzaklasarak guvengen nitelikler kazanmasi ¢ok o6nemlidir. Kilig (2010) ergenlerin
givengenlik dizeyiyle ebeveynlerine baglanma arasinda pozitif bir iliski oldugunu saptamistir. Bir
ergenin bagimsiz bir birey olmaya dogru hareket etmesi sirecinde glvengen davranabilmesi
ebeveynlerinden ayrisma-bireylesme sirecinde basarili olup olmayacagini belirleyen faktérlerden biridir
(Aslan, 2013). Guvengenlik tanimlar glivengen bireylerin disadoniik ve sosyal bireyler oldugunu
gostermektedir. Disadoniiklik ise glivengen davranis ozelliklerini ifade etmektedir (McCabe & Fleeson,
2012). Bu agidan giivengenligin ayrisma-bireylesme Gzerinde yordayici olabilecegi tahmin edilmektedir.
Mazor ve Tal (1996) bireysellesme konusunda yetersizlikleri olanlarin given ifade etme ve giivengen
davranislarda bulunma konusunda zorluklar yasadigini ve c¢ekingen tutumlar gosterdigini ifade
etmektedir. Aslan (2013) giivengenligin ayrilik anksiyetesi ile anlamli iliskisinin oldugu belirtiyor. Ayrica
bu degiskenlerin birbiriyle iliskisini arastiran arastirma sayisi da ¢ok azdir. Bu nedenle bu arastirmada
givengenligin ayrisma-bireylesme olcegi alt boyutlari olan kisitlanma kaygisi, ayrihk kaygisi ve
reddedilme beklentisini yordayip yordamadigini saptamak amaglanmistir. Turkiye’deki alanyazin
incelendiginde Aslan (2013) disinda ayrisma-bireylesmeyle glivengenlik iliskisini arastiran bir arastirmaya
rastlaniimamistir. Bu nedenle ayrisma-bireylesmeyle giivengenlik iliskini ortaya koyacak calismalara ve
bu calismalarin bulgulari dogrultusunda yapilacak onerilere ihtiyag vardir. Bu arastirmayla ergenlik
déneminde bireylerin ayrisma-bireylesmede yasadiklari problemlerin ¢éziimiine katkida bulunacak
veriler elde edilecegi diisiinlilmektedir. Bu amagla asagidaki hipotezlerin dogrulugu sinanmustir.

1. Cinsiyet ayrisma-bireylesme 6lcegi alt boyutlari olan kisitlanma kaygisi, ayrilik kaygisi ve reddedilme
beklentisi puanlarini anlamli farklilagtirmaktadir.

2. Gilvengenlik ayrisma-bireylesme oOlgeginin alt boyutlarindan kisitlanma kaygisi, ayrilik kaygisi ve
reddedilme beklentisini anlamli yordamaktadir.
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Yontem
Arastirma Modeli

Bu arastirma, ergenlerde ayrisma-bireylesme olceginin alt boyutlari olan kisitlanma kaygisi, ayrilik
kaygisi ve reddedilme beklentisiyle giivengenlik duzeyleri arasindaki iliskileri incelemeye yo6nelik iliskisel
tarama modeli ile yapilmis bir ¢calismadir.

Katilimcilar

Bu arastirma, 2018-2019 egitim 6gretim yili 1l. doneminde Orta Anadolu’da bir ildeki 4 farkh lisede
dgrenim goéren 10. 11. ve 12. sinif &grencileri ile yiiriitiilmustir. Olceklerin uygulanacagi okul seciminde
ogrencilerin farkli sosyo-ekonomik 6zelliklere sahip olmasi ve farkl basari diizeylerinde olmasina dikkat
edilmistir. Arastirmaya 324 kiz (%66.40) ve 164 erkek (%33.60) olmak iizere toplam 488 0grenci
katilmistir. Calismada basit tesadifi 6rnekleme yontemi kullaniimistir ve katilimcilarin gonGlluliagu esas
alinmistir. Arastirmanin verileri Ayrisma-Bireylesme Olgegi, Kendini Belirleme (Giivengenlik) Olgegi ve
katilimcilarin sosyo-demografik bilgilerine ulasabilmek icin arastirmacilar tarafindan olusturulan kisisel
bilgi formu kullanilarak toplanmistir. Katilimcilarin yaslari 16-18 arasinda degismektedir (Ort + SS= 16.28
+.92).

Veri Toplama Araglar

Kisisel Bilgi Formu: Arastirmacilar tarafindan olusturulan kisisel bilgi formu katihmcilarin yasi ve
cinsiyeti gibi bilgilerden olusmaktadir.

Giivengenlik Olgedi: Bu 6lgek Voltan-Acar ve Ogretmen (2007) tarafindan bireylerin giivengenliklerini
dlgmek icin gelistirilmistir. Bu dlgekte cekingenlik icin 17, glivengenlik icin 11 madde vardir. Olgek 28
maddeden olusan altili likert tipi bir 8lgme aracidir. Olgekteki bazi maddeler ters puanlandiginda 6lgek
toplam gilvengenlik puanini vermektedir. Bu 6lgme aracindan alinacak puan 28 ile 168 arasindadir.
Olgekten alinan puanin yiiksekligi glivengenlik diizeyinin yiiksek oldugunu ifade eder. Olgegin cekingenlik
boyutunun i¢ tutarlilik katsayisi .83’tlir. Glivengenlik boyutunun ig tutarlihk katsayisi .78’dir. Batlini igin
de .87’dir. Bu dlgme araci gelistirilirken test tekrar test teknigi igin 35 kisilik bir 6rneklemle galisilmasi
dlgek icin bir simirlihk olarak belirtilmistir. Bu sebeple Voltan-Acar ve Ogretmen (2007) 6lgegin bundan
daha biyik bir 6rnekleme uygulanarak test tekrar test giivenirligine tekrardan bakilmasi tavsiye etmistir
ve 113 kisiden olusan yeni bir 6rneklem grubuyla test tekrar test yontemi kullanilarak glivenirlige
yeniden bakilmistir. Bu analiz sonuglarina gére test tekrar test glvenirligi toplam puan icin .78 olarak
hesaplanmistir. Bu 6lgme araci, glivengenlik kavramini saldirganliktan farkli bir kavram olarak ele alan ve
bireylerin giivengenlik duzeylerini belirlemek amaciyla kullanilabilecek gegerlik ve glvenirligi olan bir
olgme araci olarak kabul edilmektedir. Arastirmacilar tarafindan bu arastirma kapsaminda elde edilen
verilerde Olgegin i¢ tutarlik katsayisi ise .85 olarak bulunmustur.

Ayrisma-Bireylesme Olgedi: Levine vd. (1986) gelistirilen ayrisma-bireylesme dlcegi (The Separation-
Individuation Test of Adolescence) Aslan ve Giiven (2009) tarafindan Tiirkgeye uyarlanmistir. Olgek
bireylerin ayrisma-bireylesme dizeylerini ayrilik kaygisi, reddedilme beklentisi ve kisitlanma kaygisi alt
dlgekleriyle saptamayi amaclayan bir 6lgme aracidir. Olcegin alt boyutlari icin hesaplanan test-tekrar test
guvenirlik katsayisi Reddedilme Beklentisi igin .85, Ayrilik Kaygisi igin .86, Kisitlanma Kaygis igin .85tir.
Olgegin alt boyutlari igin hesaplanan i tutarlik katsayisi Reddedilme Beklentisi igin .82, Ayrilik Kaygisi icin
.75 ve Kisitlanma Kaygisi icin .79'dur. Bu veriler, olgcegin glvenilir bir 6lgme araci oldugunu
gostermektedir. Bu ¢alismada 6lgegin i¢ tutarlik katsayisi reddedilme beklentisi igin .80, ayrilik kaygisi
icin .72 ve kisitlanma kaygisi icin .77 olarak bulunmustur.

Verilerin Toplanmasi

Arastirma verilerini toplamak icin ilgili il milli egitim mudurliginden gerekli resmi izinler alinmistir.
Bu cercevede; 2018-2019 egitim dgretim yili ll. déneminde Kendini Belirleme (Giivengenlik) Olgegi,
Ayrisma-Bireylesme Olcegi ve kisisel bilgiler formu arastirmaci tarafindan égrencilere uygulanmustir.
Verilerin toplanmasi esnasinda okul idarecileri ve 6grencilere arastirmanin amaci anlatilarak olgekleri
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cevaplandirabilecekleri uygun bir ortam ve zaman olmasina dikkat edilmistir. Veri toplama araglarina
iliskin gerekli agiklamalar yapildiktan sonra Olgekler arastirmacinin gézetiminde 6grenciler tarafindan
cevaplandiriimistir ve bu islem ortalama 20 dakika surmistir.

Verilerin Analizi

Bu arastirma kapsaminda degiskenler arasindaki iliskiye bakilmis ve dncelikle verilerin homojenligi
test edilmistir. Orneklem normal dagilima sahiptir. Carpiklik degeri tiim degiskenler icin -.12 ile .41
araligindadir; basikhk degeri ise tim degiskenler igin -.48 ile .15 araligindadir. Puanlarin garpikhk ve
basiklik katsayilarinin £1.00 sinirlarina yakin olmasi, puanlarin normalden asiri sapma gostermedigi
seklinde yorumlanabilir (Buyukoztiirk, Cokluk & Kokli, 2010). Veri analizinde t-testi, Pearson korelasyon
katsayisi, basit dogrusal regresyon analizi ve hiyerarsik regresyon analizi kullanilmistir. Mahalanobis
uzaklik degerine sahip olan aykiri degerlerin hesaplamasi yapilmis ve ug¢ degere sahip 10 veri, veri
setinden cikarilmistir. Otokorelasyonu test etmede kullanilan Durbin-Watson degerleri 1.76 ve 1.89
araligindadir.

Bulgular
On Analiz

Tablo 1 incelendiginde ergenlerin ayrilik kaygisi puaninin cinsiyet (t(;.4g6 = 3.11, p<.05) degiskenine
gore ortalamalar arasi farkin anlamli oldugu; buna karsin kisitlanma kaygisi (t(;.4g6= -1.40, p>.05) ve
reddedilme beklentisi (t;;.4g6= .81, p>.05) puanlarinin cinsiyet degiskenine goére anlamli farklilk
gostermedigi bulunmustur.

Tablo 1.
Cinsiyetin Ayrilik Kaygisi, Kisitlanma Kaygisi, Reddedilme Beklentisi ve Giivengenlik Uzerindeki Etkisi.
Cinsiyet
Kiz (n=324) Erkek (n=164)

Ortalama = SS Ortalama + SS t(ass) P
Ayrilik Kaygisi 35.24+7.89 32.84 +8.37 3.11 .00
Kisitlanma Kaygisi 20.02 £ 6.47 20.85 £5.55 -1.40 .16
Reddedilme Beklentisi 33.66 £ 9.63 32.94+8.30 .81 42
Glivengenlik 109.14 +20.83 106.35 + 18.86 1.41 .15

Degiskenler Arasindaki Korelasyonlar

Tablo 2’de korelasyon analizi sonuglari incelendiginde; glvengenlikle ayrisma-bireylesme alt
boyutlari arasinda negatif yonli orta dizeyde bir iliskinin oldugunu gorialmektedir. (Ayrisma-bireylesme
alt boyutlarindaki yiiksek puan ayrisma-bireylesmede olumsuzlugun disiik puanlar ise ayrisma-
bireylesmede olumlu bir durumun géstergesidir.

Tablo 2.

Ortalama, Standart Sapma ve Korelasyonlar.

Degiskenler Ortalama t SS Givengenlik AK KK RB
Glvengenlik 108.21 +20.21 1.00

AK 34.43 +8.12 -.37* 1.00

KK 20.30+6.18 -21* .26* 1.00

RB 33.42+£9.20 -.29* .39* A49* 1.00

*p<.01 AK: Ayrilik Kaygisi, KK: Kisitlanma Kaygisi, RB: Reddedilme Beklentisi
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Regresyon Analizi Sonuglari

Cinsiyet, ayrilik kaygisi puanlarini anlamli farklilagtirdigi ve normal dagilima sahip oldugu igin dummy
degisken olarak tanimlanmis ve regresyon analizine dahil edilmistir. Ogrencilerin giivengenlik
puanlarinin ayrilik kaygisi puanlarini ne 6lgiide yordadigini belirlemek igin hiyerarsik regresyon analizi
yapilmis ve sonuglar Tablo 3’te verilmistir.

Tablo 3.

Regresyon Analizi Sonuglari.

Bagimli Degiskenler Bagimsiz Degiskenler R’ F B t

Ayrilik Kaygisi Cinsiyet .02 9.70%** -.14 -3.11%**
Cinsiyet 17 48.43* -17 -3.97*
Guvengenlik -.38 -9.25*

Kisitlanma Kaygisi Glivengenlik .05 22.98* -21 -4.79*

Reddedilme Beklentisi Glivengenlik .09 45.84* -.29 -6.77%

*p =.00, **p<.01

Tablo 3’te yer alan regresyon analizi sonuglarina gore glivengenlik ve cinsiyetin ayrilik kaygisini
negatif yénde (%17.00) yordadig saptanmistir. Ogrencilerin giivengenlik puan ortalamalarinin ayrisma-
bireylesme 06lgegi alt boyutlari olan reddedilme beklentisi ve kisitlanma kaygisi puanlarini ne élgide
yordadigini belirlemek icin dogrusal regresyon analizi yapilmis ve sonuglar Tablo 3’e eklenmistir.
Cinsiyet; kisitlanma kaygisi ve reddedilme beklentisi alt boyutlarini anlamh farklilastirmadigi icin analize
dahil edilmemistir. Regresyon analizinde glvengenligin kisitlanma kaygisinin (%5.00), reddedilme
beklentisinin (%9.00) negatif yordayicisi oldugu saptanmistir.

Tartisma

Bu calismada, ergenlikte kisitlanma kaygisi, ayrilik kaygisi ve reddedilme beklentisi Uzerinde
guvengenlik degiskeninin yordayici etkisi incelenmistir. Yapilan 6n analizde glivengenlik ile ayrisma-
bireylesme alt boyutlari arasinda negatif bir iliski oldugu saptanmistir. Bu sonug ergenlikteki ayrisma-
bireylesme siirecini dogru yorumlamak icin 6nem arz etmektedir.

Ayrisma-bireylesmede 6nemli bir faktor olan anne babadan ayrilma durumunda yasanan kaygida
cinsiyetin rolii gormezden gelinemeyecek derecede 6nemlidir. Ayrica bu arastirma bulgularina goére
cinsiyet ayrilik kaygisi puanlarini anlamli farklilastirmaktadir. Fakat reddedilme beklentisi ve kistlanma
kaygisi puanlarini anlaml farkhlastirmamaktadir. Dogru-GCabuker ve Balci-Celik’in (2019) arastirmasinda
kisitlanma kaygisi cinsiyete goére anlamh bir fark géstermemektedir. Ayrilik kaygisi ve reddedilme
beklentileri cinsiyete gore anlaml bir fark gostermektedir. Bu veriler kisitlanma kaygisi ve ayrilik kaygisi
boyutuyla bu arastirmanin sonuglari ile paralellik gosterirken; reddedilme beklentisi boyutuyla paralellik
gostermemektedir. Kadinlardan baghhk ve iliskiyi devam ettirme rollerinin erkeklere gére daha fazla
beklenmesi (Polat, 2013), ayrisma-bireylesme slrecinde 6zellikle ayrihk kaygisinin daha sikintili
gecmesine ve kimlik kazanmanin zorlasmasina neden olabilmektedir. Chen (2016), duygusal
bagimsizhgin, kiltirel olarak ayrisma-bireylesme yapilariyla ilgili oldugunu belirtmektedir. Bu agidan
ayrisma-bireylesmenin bu boyutunun kadinlarda kilturel etkenler tarafindan etkilendigi séylenebilir.
Ayrica kizlarin hem ayrisma-bireylesme sirecinde hem de psikolojik uyum bakimindan erkeklere gore
daha fazla sorun yasadiklari gorilmustir (Yaman, 2005). Clinkt Turk toplumunda c¢ekingen davranis
kadinlarda iyi bir davranis olarak gortliirken, erkeklerde ise bir eksiklik olarak goérilmektedir. Erkeklerin
daha glivengen davranmasi beklenirken kadinlarin glivengen davranmasina yonelik beklenti azdir (Sayar,
Solmaz, Oztiirk, Ozer & Arikan, 2000). Bu acidan kadinlarin aileden ayrismasinda ve bagimsiz kimligini
olusturmasinda daha fazla zorlandiklari séylenebilir.
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Bu arastirmanin bir diger hipotezi glivengenligin kisitlanma kaygisi, ayrilik kaygisi ve reddedilme
beklentisini negatif yordayacagi idi. Bu arastirmada da ergenlerin giivengenliklerinin ayrilik kaygisi,
kisitlanma kaygisi ve reddedilme beklentisi puanlarini negatif yonde yordadig saptanmistir.
Ebeveynlerinden ayrisamayarak bireylesmeyi saglayamayan ergenler, c¢evrelerine daha az uyum
saglayarak (Sauber, L’Abate & Weeks, 1985) kontrol edilme ve terkedilme kaygisi yasarlar (La Sala,
2002). istendik bir nitelik olan giivengenlik kazaniminda ise ebeveynlerle kurulan bagin kalitesi ¢ok
dénemlidir (Ozer, 2011). Bu agidan giivengen niteliklere sahip bireylerin, ailelerinden daha saglkli
ayrisacagl ve psikolojik saglamligi yiksek yetiskinler olabilecegi séylenebilir. Bu arastirma sonuglarina
gore olumlu bir 6zellik olan giivengenlik ile ayrisma-bireylesme alt boyutlari (ayrilik kaygisi, kisitlanma
kaygisi ve reddedilme beklentisi) arasindaki negatif iliski glivengenligin ayrisma-bireylesmede dnemli bir
roll oldugunu gostermektedir. Glivengenlik ayni zamanda ayrilik anksiyetesi ve reddedilme beklentisinin
anlamh yordayicisidir (Aslan, 2013). Maqgbool-Parray ve Kumar (2017) glivengen tutumun ergenlerin
benlik algisini ylikselterek stres dizeylerini dusirdGgini ve duygusal iyilik haline olumlu etkisinin
oldugunu ifade etmektedir. Ayrica glvengenlik bireyin kendine glivenmesini, kisisel isteklerinin
giderilmesini ve iginde yasadigl topluma uyumlu olmasini saglamaktadir (Gérmez, 2014). Glvengenlik
yukseldikge ayrisma-bireylesme alt boyutlari puanlarinda disme gorilmektedir. Puanlarin dismesi
ayrisma-bireylesmede beklenen bir durumdur. Goriliyor ki glivengen bireyler ayrilik durumunda
yasanan kayginin en asgari diizeyde yasanmasinda, diger insanlara karsi hissedilen reddedilme
beklentisinin diismesinde ve kisitlanma kaygisinin yasanmamasinda sahip olunmasi gereken istendik
kisilik 6zelliklerinin pek coguna sahip bireylerdir. Glvengen bireylerin ayni zamanda 6z-saygilari yiksektir
(Tagay et al.,, 2018). Cunkl givengen birey, etkili iletisim kurar, sosyal becerilere sahiptir, cevreye
uyumludur, toplumsal yasaminda basarilidir. Bu kisiler, hayir diyebilme ve baskalariyla aralarina sinir
koyabilme becerisine sahiptirler. Ayrica givengen kisilerin duygularini agik bir bicimde rahat¢a ifade
edebildiklerini, kendi haklarini kullanma konusunda g¢ekingenlik gostermediklerini ve tim bunlari
yaparken baskalarinin haklarina saygi duyduklarini séylemek mimkiindiir. Bu baglamda glivengen olmak
hem bireyin kisisel anlamda ihtiyaclarinin karsilanmasini hem de topluma saglikli bir bigimde uyum
saglayabilmesini desteklemektedir (Voltan, 1980). Bu durum da bireylerin saghkli kimlik kazanimina
olumlu katkida bulunmaktadir. Alan yazinda bu arastirma verileriyle zit bulgulara sahip herhangi bir
arastirmaya rastlanilmamistir. Bu sonug da arastirma bulgularinin gecerliligini artirmaktadir.

Glvengen olmanin tam tersi 6zelliklere sahip ¢ekingen bireyler ise kendi haklarini aramakta zorlanir,
duygularini istedikleri gibi ifade edemezler ve etkili iletisim becerilerine sahip degillerdir. Dolayisiyla
cekingen bireyler sosyal olarak da kendilerini yetersiz gorurler (Mc Whirter & Voltan-Acar, 2005).
Cekingen insanlar utangag, caresiz ve magdur davranirlar. Harekete ge¢me veya konusma glic ya da
becerisi yok gibi gortinirler ve gercek benliklerini gizli tutmaya calisirlar. Haklarinin baskalari tarafindan
ihlal edilmesine izin verirler. ihtiyaglarini, isteklerini, duygularini belirtmezler ve ¢cogunlukla kaygili, kizgin
ve heyecanhdirlar, fakat bu duygularini iclerinde tutarlar (Doty, 2018). Bu 6zelliklere sahip bireylerin
anne babadan saglikli ayrisarak kimlik kazanmasinin da bu bireyler icin zorlayici bir durum olacagi
gorilmektedir. Ayrica reddedilme kaygisi ve ayrilik kaygisi yiksek olan ergenlerin daha depresif olduklar
ve olumsuz duygulari daha ¢ok yasadiklarindan (Taskin, Yiiksel & Ozmen, 2009) bu bireylerin giivengen
tutumlar kazanmasi 6nem arz etmektedir. Yukarida belirtilen arastirma bulgularina bakildiginda
¢ekingen bireylerin ayrisma-bireylesme sirecinde olumsuz deneyimler yasayacagl ve kimlik kazanma
slirecinde zorlanacaklari soylenebilir. Bu agidan bakildiginda bu sonuglar giivengenlik ve ayrisma
bireylesme arasindaki iliskiyi ifade eden bu arastirma bulgularini destelemektedir. Alanyazindaki
calismalar ayrisma-bireylesme siirecini ¢ok fazla sorun yasamadan atlatmanin sosyal uyumla olumlu,
yalnizlikla negatif bir iliskisinin oldugunu gostermistir (Hoffman & Weiss, 1987; Rice, Cole & Lapsley,
1990). Guvengenlik de bir sosyal beceri olarak degerlendirilir (Altun, 2006). Bu nedenle de giivengen
olanlar sosyal becerileri olan uyumlu bireylerdir. Bu arastirmanin bulgular da giivengenlik ile ayrisma-
bireylesme alt boyutlari arasinda negatif yonli bir iliski ve glivengenligin ayrisma-bireylesme alt
boyutlarinin negatif yonde yordayicisi oldugunu gostermektedir. Bu sonuglar kisilik gelisiminde kritik bir
donem olan ergenlikte bireylerin c¢ekingenlikten siyrilarak glivengenlesmesinin o6zerk bir kisilik
gelistirebilmesi acgisindan ¢ok dnemli katkisi oldugunu goéstermektedir. Bu a¢idan bakildiginda giivengen
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bireylerin ayrisma-bireylesmede daha basarili olduklari; ¢ekingen (yalnizlasmis) bireylerin glivengen
bireyler kadar basarili olamadiklari sdylenebilir.

Sonug ve Oneriler

Bu arastirmanin sonuglarindan da anlasilacagl gibi ayrisma-bireylesme sireci gelecekteki olasi
problemlerin yordayicisi niteliginde oldugu icin bundan sonra yapilacak yeni arastirmalarda ergen
bireyler icin 6nemli bir gelisim becerisi olan ayrisma-bireylesme konusu, tzerinde durulmasi gereken bir
durum olarak karsimiza ¢ikmaktadir. Gelecekte yapilacak benzer arastirmalarda ergenlik dénemindeki
ayrisma-bireylesme sirecini etkileyen sosyo-kiltirel etkiler ve ebeveyn tutumlarinin etkileri
arastinlabilir.

Ergenlik doneminde bireylerin glivengen tutumlar sergilemesini saglayacak ve gengleri gekingen
olmaktan uzaklastiracak sosyal proje ve faaliyetler diizenlenebilir. Ogrencilerin davranislari izerinde
etkili olan 6gretmen ve okul yoneticilerine yonelik olarak ayrisma-bireylesmenin 6nemi ve giivengen
becerilerin neler oldugu ile ilgili bilgilendirici calismalar (brosir, okul web sitesi tGizerinden paylasimlar) ve
hizmet ici egitimler yapilabilir. Gelisimsel rehberlik anlayisina uygun olarak 6nleyici psikolojik danisma
hizmetleri kapsaminda Ogrencilerin ve ailelerin farkindahgi artiracak seminerler dizenlenebilir. Bu
konuda rol model olabilecek akran destek programlari hazirlanabilir. Ayrica ayrisma-bireylesme
sirecinde ebeveynlerin destekleyici iletisimleri ¢ok 6nemli oldugundan ergenlerin bu becerilerini
gelistirmek icin aile egitimleri diizenlenebilir.

Bu arastirmanin sonuglari sinirliliklari gergevesinde dikkatle degerlendirilmelidir. Bu g¢alismanin
sonuglarinin bu arastirmada kullanilan 6lgme araglari ve 6rneklem grubuyla sinirli oldugunu vurgulamak
gerekir. Arastirma sonuglari, calisma grubuna katilan bireylerin kisisel gorislerine dayanmaktadir ve bu
calisma benzeri sosyo-kiltlrel yapidaki ve gelisim asamasindaki bireyler acgisindan yorumlanabilir. Bu
arastirma farkli sosyo-demografik 0Ozelliklere sahip o6rneklem gruplariyla tekrarlanarak sonuglar
karsilastirilmali bir bicimde incelenebilir.
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