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Introduction

Clinical supervision is central for counselor trainees to reflect theory to practice and develop
counseling skills and professional identity. According to the U.S. Council for Accreditation of Counseling
and Related Educational Programs (CACREP) standards (2016), clinical supervision is the most important
part of practicum and internship for counselor trainees. Studies supported that practicum and
internship under clinical supervision has an essential role for the development of counselor trainees as
an effective professional practitioner (Beinart, 2014; Bernard & Goodyear, 2009; Borders et al., 1991;
Vallance, 2005; Worthington, 2006). Reviews of the clinical supervision studies (Beinart, 2014; Bernard
& Goodyear, 2009; Karpenko & Gidycz, 2012) also showed that supervisees needed to feel supported,
comfortable, trusting, and safe in their supervision environment in order to take risks to self-disclose
and seek feedback in supervision, and practice new skills. Thus, some researchers (Beinart, 2014;
Bernard & Goodyear, 2009; Ellis, 2010) indicated that the development and sustaining of the strong
supervisory relationship creates safe learning environment for supervisees and is of great importance
for the delivery of effective clinical supervision.

Supervisory relationship has appeared in the clinical supervision literature with Bordin’s (1979; 1983)
studies in the first years of 1980s. Bordin’s initial studies were about therapeutic working alliance.
Subsequently, his studies were revised and reflected on the supervisory working alliance. Bordin (1983)
highlighted three components of the supervisory working alliance: goals, tasks, and emotional bond.
According to these components, qualified supervisory relationship can be developed and sustained with
establishing a caring emotional bond between supervisor and supervisee, deciding mutual supervision
goals in the beginning of the relationship, revising them during the clinical supervision process if
necessary, and implementing the accurate tasks to achieve supervisory goals. In pursuit of Bordin’s
initial studies regarding supervisory working alliance, several researchers (Bernard & Goodyear, 2009;
Beinart, 2014; Campbell, 2000; Ellis, 2010; Holloway, 1995) have also focused on the supervisory
relationship. Reviews of these studies supported that supervisory relationship also included broader
cultural, educational, and evaluative characteristics in addition to goals, tasks, and emotional bond
components (Beinart, 2014). Consequently, it is obvious that goals, tasks and emotional bond
components are of great importance for considering the structure of supervisory relationship. Also,
reviewing the clinical supervision studies today, it is widely accepted that supervisory relationship has
been an outstanding research topic in several studies for effective clinical supervision.

A major part of the previous studies on the supervisory relationship was concentrated on identifying
the facilitative and hindering factors that have effects on the supervisory relationship. For instance,
research indicated that supervisor's interpersonally sensitive and task-oriented style (Ladany, Hill,
Corbett, & Nutt, 1996; Ladany, Walker, & Melincoff, 2001; Lizzio, Wilson, & Que, 2013), self-disclosure
(Ladany & Lehrman-Waterman, 1999), sensitivity to the supervisee's developmental level (Ladany, Ellis,
& Friedlander, 1999; Magnuson, Wilcoxon, & Norem, 2000; Ramos-Sanchez et al., 2002), and supportive
and instructive feedback (Heckman-Stone, 2003; Hughes, 2012; Lehrman-Waterman & Ladany, 2001;
Scaife, 2009; Worthington, 2006; Worthington & Roehlke, 1979), as well as supervisee’s cognitive
complexity (Fong, Borders, Ethington, & Pitts, 1997; Lochner & Melchert, 1997; Swanson & O’Saben,
1993) were some of the factors that contributed the strong supervisory relationship. However,
inaccuracy of feedback (Karpenko & Gidycz, 2012), role ambiguity and role conflict between supervisor
and supervisee (Ladany & Friedlander, 1995; Nelson, Gray, Friedlander, Ladany, & Walker, 2001; Olk &
Friedlander, 1992), and supervisee’s anxiety (Bradley & Ladany, 2001; Ladany et al., 1996) were stated
as the hindering factors for the supervisory relationship. For example, Bernard and Goodyear (2009)
highlighted that negative supervisory environment increased supervisees’ anxiety and impaired their
ability to learn. Research findings also indicated that the supervisory relationship was related to
supervisee’s satisfaction from supervision (Cheon, Blumer, Shih, Murphy, & Sato, 2009; Hutt, Scott, &
King, 1983; Inman, 2006; Ladany et al., 1999; Min, 2012), perceived effectiveness of supervision
(Palomo, Beinart, & Cooper, 2010), supervision outcome (Ladany et al., 1999; Weaks, 2002; Nelson &
Friedlander, 2001; Worthen & McNeill, 1996), supervisee’s personal and professional development (Ellis
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& Ladany, 1997; Horrocks & Smaby, 2006; Ellis, 2010; Nelson & Friedlander, 2001), and supervisor’s
multicultural competence (Inman, 2006). Nevertheless, reviews of supervisory relationship literature
showed that several studies (Beinart, 2014; Cheon et al.,, 2009) have examined the supervisory
relationship according to supervisees’ views. However, few studies (Nelson, Barnes, Evans, & Triggiano,
2008) have studied the supervisory relationship according to the supervisors’ perspectives. However,
both supervisors’ and supervisees’ views are important to explore and gain comprehensive
understanding about the supervisory relationship. Therefore, in recent years, researchers (Beinart,
2014; Nelson et al., 2008) found more crucial and effective to focus both supervisors’ and supervisees’
perspectives to explore and understand the supervisory relationship.

Clinical Supervision Related Studies in Turkey

When the counselor education in Turkey is reviewed, the history of counselor education in Turkey
dates back to the 1960s (Dogan, 2000; Korkut Owen & Gineri Yerin, 2015; Poyrazli, Dogan, & Eskin,
2013). Counselor education in Turkish universities is carried out at undergraduate, master’s and doctoral
levels. Today, numbers of counseling undergraduate, master’s, and doctoral programs have been
reached to 60 (Atlas of Undergraduate Programs, 2017), 21, and 15 (Yesilyaprak, 2012), respectively.
Considering the numbers of counseling programs, it can be claimed that counseling undergraduate
programs have still critical role for training of Turkish counselors. Since counseling undergraduate
programs mainly train counselor trainees as guidance teacher and mental health providers in Turkey,
practicum and internship under clinical supervision during the undergraduate level becomes more
critical for undergraduate supervisees.

In recent years, since counselor educators and researchers have addressed the importance of the
systematic and effective clinical supervision in counselor education, some advances in clinical
supervision in Turkey have been observed. For instance, researchers have been studying supervision
models (Kog, 2013; Meydan, 2015), supervision methods and techniques (Aladag & Bektas, 2009;
Denizli, Aladag, Bektas, Cihangir-Cankaya, & Ozeke-Kocabas, 2009; Biiyiikgdze-Kavas, 2011; Zeren &
Yilmaz, 2011), supervisors’ characteristics and supervisory feedback (Aladag & Bektas, 2009; Denizli et
al., 2009; Biiylikgoze-Kavas, 2011), the effect of supervision on counseling skills (Aladag & Bektas, 2009;
Denizli et al., 2009; Denizli, 2010; Bliylikgdze-Kavas, 2011; Kog, 2013; Meydan, 2010; 2015), the effect of
supervision on counselor’s self-efficacy (Kog, 2013; Meydan, 2015), the relationship between
supervision satisfaction and counselor’s self-efficacy (Pamukgu, 2011), experiences of undergraduate
counselor trainees (Aladag, 2014; Aladag & Kemer, 2016; Atik, 2017; ilhan, Rahat, & Yéntem, 2015;
Meydan & Denizli, 2018; Ulker-Tiimlii, Balkaya-Cetin, & Kurtyilmaz, 2015), effective supervision practices
(Aladag & Kemer, 2016; Atik, 2017), peer supervision (Atik, 2015; Atik, Celik, Gii¢, & Tutal, 2016), and
multicultural competencies (Kagnici, 2015) in Turkey. However, the research on supervisory relationship
is still limited to a few studies (Aladag, 2014; Aladag & Kemer, 2016; ilhan et al., 2015; Kurtyilmaz, 2015;
Meydan & Denizli, 2018), although the international literature on supervisory relationship seems to be
quite rich and there is a concensus that strong supervisory relationship is the foundation of effective
clinical supervision (Beinart, 2014; Bordin, 1983; Falender & Shafranske, 2007). In general, findings of
studies (Aladag, 2014; Aladag & Kemer, 2016; Atik, 2017; ilhan et al., 2015; Kurtyilmaz, 2015; Meydan &
Denizli, 2018) in Turkey indicated that undergraduate supervisees defined the interactions with their
supervisors as warm, intimate, sincere, and trustworthy. In the first study examining Turkish
undergraduate supervisees’ views regarding the supervisory relationship by Meydan and Denizli (2018),
undergraduate supervisees stated that the supervisory relationship was impacted by their own
developmental needs, as well as supervisor’s attitudes, interventions, feedback, roles, personal
characteristics, and time management. In addition, the supervisory relationship had an intense effect on
supervisees’ attitudes and feelings towards supervision. However, it is obvious that what we actually
know about the supervisory relationship between supervisors and undergraduate supervisees in Turkey
is inadequate although these studies provided a point of view about the supervisory relationship.
Nevertheless, these studies focused on the supervisory relationship from only supervisees’ perspectives.
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However, researchers (Beinart, 2014; Nelson et al., 2008) highlighted that it is worthwhile to examine
the supervisory relationship according to both supervisors’ and supervisees’ opinions. Moreover,
reviewing the international literature on the supervisory relationship (Borsay, 2012; Clohessy, 2008;
Frost, 2004), researchers indicated that it is easier to prevent problems about the supervisory
relationship than solving them after they have occurred. For instance, Beinart (2014) suggested, “it is
worthwhile to invest time and attention early on supervisory relationship to ensure good beginnings” (p.
269). Additionally, Karpenko and Gidycz (2012) suggested that facilitative and hindering factors
regarding the supervisory relationship should be taken into consideration for developing the strong
supervisory relationship.

The Purpose of the Study

In conclusion, taking into consideration the importance of undergraduate counseling programs in
Turkey, it is considered that there is a need for understanding facilitative and hindering factors
regarding the supervisory relationship based on both supervisors’ and undergraduate supervisees’ views
in undergraduate level in Turkey. Therefore, in this study, it was aimed to examine Turkish counseling
supervisors’ and undergraduate supervisees’ opinions about the supervisory relationship. The findings
of the present study are thought to shed a light for supervisors to develop strong supervisory
relationship with the first-time undergraduate supervisees. Accordingly, the research question of the
study was:

“What are Turkish supervisors’ and undergraduate supervisees’ opinions regarding the supervisory
relationship?”

Method

Research Design

Case study design was used in the present study. A case study is a study that investigates a “case” in
its real world context (Yin, 2011). The case investigated in this study was the opinions of supervisors and
their undergraduate supervisees about supervisory relationship within Individual Counseling Practice
course during fall semester of 2016-2017 academic years.

Study Group

Maximum variation sampling method (Patton, 1990) was used for the present study when selecting
supervisors, as each supervisor’s supervisory relationship style and characteristics were expected to be
different from each other. Of the original five supervisors, four supervisors (two female, two male) with
doctoral degrees in counseling and at least two years of experience in clinical supervision for
undergraduate supervisees volunteered to participate in the study. The supervisor participants
supervised the students in Individual Counseling Practice course offered in a university in west coast of
Turkey Guidance and Counseling undergraduate program. The supervisors’ ages ranged from 35 to 42
years. Nevertheless, the supervisee participants of the study were four voluntary undergraduate
supervisees (four female) who were enrolled in Individual Counseling Practice course offered in a
university in west coast of Turkey Guidance and Counseling undergraduate program. The supervisees’
ages ranged from 21 to 23 years. The supervisees’ counseling experiences ranged from ten to 15
counseling sessions. Clinical supervision experiences of the supervisees ranged from ten to 15
supervision sessions. None of supervisees had prior counseling or clinical supervision experiences.
Informed consent was obtained from all participants.
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Data Collection Tools

The data was collected through semi-structured, face-to-face, and individual interviews. When the
draft forms prepared, clarity and appropriateness of the questions were taken into consideration as
proposed by Patton (1990). According to these recommendations, open-ended, clear, and nondirective
interview questions for supervisees and supervisors were formed by researcher on the basis of the
supervisory relationship literature and the research questions of the study. The draft form of interview
questions for supervisees and supervisors included 12 open-ended questions. Also, the complexity of
the interview questions for the participants was taken into consideration and alternative questions and
probes were formed by researcher. Next, three experts who had experiences in qualitative research in
counseling shared their opinions to prevent ambiguity of questions. Moreover, a pilot interview with an
undergraduate supervisee and a lecturer who had doctoral degree in counseling was conducted before
actual interviews. The interview questions revised according to experts’ feedbacks and the pilot study
experiences of the researcher. Finally, two separate interview forms for supervisees and supervisors
were formed ten open-ended questions.

Data Collection

At the beginning of the Individual Counseling Practice course, supervisees were divided into five
groups. Nearly 12-13 supervisees randomly assigned to each of the five supervisors. In each supervision
group, supervisors re-grouped their supervisees into two smaller groups and supervise them for five
academic hours once in every week. During supervision, each supervisee was supervised for about 15-20
minutes, where supervisees took feedback from both their supervisor and peers in the group. Group
supervision continued for 14 weeks. At the end of the semester, research was announced to the
supervisees and supervisors. The supervisees and supervisors were informed about the aim of the study
and asked to participate in the study. Individual interviews were carried out with the voluntary
supervisees (n=4) and supervisors (n=4). The individual interviews with supervisees and supervisors took
approximately 30 minutes and 35 minutes each, respectively. Each interview was audio-recorded and all
interviews were completed in two weeks.

Data Analysis

The data was analyzed utilizing content analysis (Bogdan & Biklen, 2007). Firstly, interviews were
transcribed and prepared for data analysis by researcher. Secondly, the raw data set was read several
times and coded by the researcher. To provide confidentiality, before feedback of a researcher was
asked, supervisees were coded with the letter as “S1, S2, S3, and S4” and supervisors were coded with
the letter as “Sr1, Sr2, Sr3, and Sr4”. Thirdly, two researchers, who had doctoral degrees in counseling,
coded the transcripts, separately. Finally, researchers came together and discussed the coding lists and
their possible conflicts.

Validity and reliability

Validity and reliability (trustworthiness) were checked by different strategies in qualitative research
(Marshall & Rossman, 1999). In the present study, trustworthiness were ensured by using researcher
triangulation, consulting other researchers when forming the interview questions and themes and code
list of the data set, using open-ended interview questions for in depth data collection, making detailed
transcriptions, spending sufficient time for in depth data coding. Maximum variation sampling method
was also used, participants, data collection procedures, data analysis, results were described in detail.
Direct quotations without making any comments were used when results of the study were presented.
The interview questions, coding drafts, and researcher’s notes without any change were secured.
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The Role of the Researcher

The researcher earned the doctoral degree from Guidance and Counseling Division and focused on
clinical supervision in her doctoral dissertation. During graduate education, researcher took individual
and group supervision courses to develop her knowledge and skills regarding clinical supervision and
also took one qualitative research course to conduct qualified qualitative studies. The researcher
participated in several quantitative and qualitative studies regarding counseling skills training,
counseling practices and supervision. The researcher did not teach Individual Counseling Practice course
when she was conducting the current study, as the relationship among supervisors, undergraduate
supervisees and the researcher could have negative effects on participants’ answers to interview
questions of the study. Nevertheless, during individual interviews, the researcher explained to the
participants the purpose of the study and how and where she would use the findings of the study in
order to ensure their answers’ sincerity. Consequently, the researcher took necessary precautions to
ensure the validity and reliability of the study.

Results

Content analysis results of the study indicated three main themes: a) facilitative factors, b) hindering
factors, and c) effects. The themes and the codes of the study are listed in Table 1.

Table 1.
Themes and Codes of the Study.
According to supervisees According to supervisors
Facilitative Factors  Supervisors’ Supervisors’
Personal characteristics (n=4) Personal characteristics (n=4)
Style (n=4) Style (n=3)
Feedback (n=3)
Interventions (n=1)
Supervisees’ Supervisees’
Personal characteristics (n=4) Personal characteristics (n=4)
Professional identity (n=3)
Appropriate behaviors to tasks (n=3)
Effective time management (n=1)
Mutual Mutual
Specified supervisory tasks (n=3) Specified supervisory tasks (n=4)
Specified supervisory goals (n=1) Specified supervisory goals (n=3)
Hindering Factors  Supervisors’ Supervisors’
Interventions (n=1) Personal characteristics (n =1)
Personal characteristics (n=1) Style (n=1)
Style (n=1) Feedback (n=1)
Feedback (n=1) Ineffective time management (n=1)
Supervisees’ Supervisees’
Personal characteristics (n=3) Personal characteristics (n=2)
Negative attitudes (n=1) Negative attitudes (n=2)
Counseling and supervision anxiety (n=1)
Mutual Mutual

Ambiguous supervisory goals (n=3)  Ambiguous supervisory goals (n=1)
Ambiguous supervisory tasks (n=1)
Effects Personal Supervision process (n=1)
Emotions (n=4)
Coping skills (n=1)
Self-awareness (n=1)

Professional Professional
Supervisory satisfaction (n=4) Supervisory satisfaction (n=2)
Counseling self-efficacy (n=3) Gaining experience (n=2)

Professional identity (n=1)
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Facilitative Factors

Facilitative factors according to supervisees

Under the facilitative factors theme, according to supervisees three main codes emerged; 1)
supervisors’ personal characteristics (n=4), style (n=4), feedback (n=3), and interventions (n=1), 2)
supervisees’ personal characteristics (n=4), and 3) mutual factors including specified supervisory tasks
(n=3), and specified supervisory goals (n=1). In terms of supervisors’ personal characteristics,
supervisees reported that they established and maintained stronger supervisory relationship with
supervisors’ who are open to feedback, humorous, helpful, soothing, flexible, tolerant, sincere, fair,
calm, systematic, not being prejudice, and have effective interpersonal relationship skills. One of the
supervisees indicated that: “The relationship with my supervisor was very intimate and sincere. When |
came to supervision, | felt comfortable and serene because my supervisor was not judgmental. S/he was
systematic in supervision class. Since sincerity is important to me, our relationship was very good and
made me feel adequate.” (S4)

Regarding supervisors’ style, supervisees’ indicated that supervisors who are supportive, try to
reduce supervisees’ counseling and supervision anxiety, use proper guidance and direction, and focus
supervisees’ feelings about counseling. One supervisee mentioned that:

Obviously, s/he was very open to help. Whenever s/he expressed his/her opinion in every matter,
s/he also got my opinion. | think this way, but what do you think? S/he did not order. In some cases,
s/he guided me like “it would be better if you think way”, but there was no direct guidance, that has
allowed me to proceed with my own ideas. (S2)

As another facilitative factors theme according to supervisees, supervisors’ feedback regarding
counseling sessions and supervisees’ self-awareness was also underlined by supervisees. One of the
supervisees stated that “My supervisor’s feedbacks made it easier for me to establish a relationship. Our
supervisory relationship would be weak if | had not received enough feedback. Our relationship was
good, as s/he was giving me convenient feedbacks. The fact that supervisor was giving supportive
feedback, that is to say, being constructive and pointing out negativity in a constructive manner was
important.” (S4)

It was also found that one of the supervisees benefited from supervisors’ interventions such as
minimal encouragers, reflection of feeling, and interpretation when established stronger relationship.
The supervisee expressed his/her thoughts in this way: “Understanding my feelings and thoughts and
reducing my anxiety was important for me. | felt like mentally alert with my supervisor’s comments.
Making enriching comments provided satisfaction in our relationship.” (S3)

Under the supervisees’ personal characteristics code, supervisees reported that they have stronger
relationship when they are hardworking, practical, curious, adaptable, cooperative, well-disciplined,
responsible, humorous, warm, solution-focused, and open to help and feedback. A supervisee
mentioned that: “I am a business-oriented person in general and fulfilling my responsibilities in time. |
plan everything. | think these personal characteristics made our relationship easier. My humorous side
was also fun in the supervision group. Also, my calm attitude and not being apprehensive... My solution-
oriented approach had a good effect on the relationship.” (S4)

Reviewing mutual factors code, supervisees reported that specified supervisory tasks such as
examining the transcripts, listening audio-records, writing session reports, and regular participation for
supervision class provided stronger relationship with supervisors. Supervisees expressed his/her
thoughts as “I heard that most supervisors did not listen to voice recordings and had superficially
examined transcripts. However, | was very happy with my own supervisor. S/he was scoring our
counseling skills. S/he listened to the voice recordings and made the supervision class listen to it. One
week s/he opened the video record and we watched it all together. All of these contributed to our
relationship.” (S2)
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The supervisees also stated specified supervisory goals as another factor that facilitated to establish
and maintain the relationship. One of the supervisees mentioned that: “There was an implicit
supervisory goal. My counseling style was like a teacher, and my supervisor worked with me at
supervision class to change it. This goal had a positive effect on me” (S4).

Facilitative factors according to supervisors

Under the facilitative factors theme, according to supervisors three main codes emerged: 1)
supervisors’ personal characteristics (n=4), and style (n=3), 2) supervisees’ personal characteristics
(n=4), professional identity (n=3), appropriate behaviors to tasks (n=3), and effective time management
(n=1), and 3) mutual factors including specified supervisory tasks (n=4), and specified supervisory goals
(n=1).

Supervisors reported that their own personal characteristics such as being humorous, soothing,
polite, sincere, flexible, respectful, unprejudiced, and open to feedback and communication facilitated
the relationship with supervisees. One supervisor explained his/her thoughts as: “Being open to
feedback, communication, development and assistance; being knowledgeable and experienced in
counseling and partly in supervision, having a counselor's point of view, style and attitude and having a
prejudiced approach to the supervisees... | think these characteristics facilitated the relationship with
supervisees.” (Srl)

Supervisors also reported that their style played important role for the relationship. For example,
their sensitivity to the personal issues of supervisees, their teacher role, usage of proper guidance and
direction in supervision, and being supportive affected the supervisory relationship. One of the
supervisors indicated that: “I make comments about the lives and personalities of the supervisees. |
connect those with their clients. In addition, for example, if they do not understand something, if there
is a gap from their theoretical perspectives, | try to explain briefly and teach it in supervision class. |
think this style facilitated the relationship.” (Sr2)

According to supervisors, supervisees’ personal characteristics such as being curios, hardworking,
adaptable, brave, purposive, well disciplined, motivated, systematic, and open to feedback and learning,
and having high self-efficacy were also important for establishing and maintaining the relationship. One
supervisor reflected his/her thoughts as “I think that it is easier for curious, hard-working, open-minded,
self-confident, self-promoting and professionally courageous supervisees to establish supervisory
relationship with me.” (S1)

It was also found that supervisees who have professional identity facilitated the supervisory
relationship. In other words, supervisees who could decide proper counseling theory and techniques for
their clients, establish a therapeutic relationship with his/her clients according to ethics, aware of
normal and abnormal mental health clues, use proper basic and advanced counseling skills, have
conceptualization skills established stronger relationship with supervisors. One supervisor indicated
that:

| expected them to decide and use a counseling theory in counseling sessions, to get in touch with
their clients by considering basic ethical principles, to learn what abnormal behaviors and disorders are,
and generally expected to remember the basic counseling skills and use them. My expectations were
these for the facilitation of relationships in general. (Sr1)

Reviewing appropriate behaviors to tasks code, supervisors reported that establishing the
supervisory relationship with supervisees attending the supervision class regularly and arranging
necessary forms before supervision class was easier. One of the supervisors expressed his/her thoughts
as:
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Firstly, they were open to learning. The latter, they were all very hard working, they all brought their
transcripts in time and arrived to the supervision class very early. They all adapted the directions that |
gave at the beginning of the lesson. | set the supervision duration for everyone; | wanted them to
specify what they were going to say during that time and what they wanted to learn from me. When
everyone followed my directions and made high efforts to learn, our supervisory relationship has
become easier. (Sr3)

Effective time management was also indicated by one supervisor as another facilitative factor. This
supervisor expressed his/her thoughts as:

There were few supervisees who demanded longer time outside the supervision class and who
wanted to share opinions about their client outside supervision class. This is also important in terms of
our relationship, as there may be cases in which | might refuse the supervisee who is constantly
demanding time out of the supervision class and fail to satisfy his/her needs, or | may be angry with
him/her for taking my time which | have spared it for a different job. Moreover, none of this was
experienced. Being loyal to their supervision time was important for the relationship. (Sr4)

Under mutual factors code, supervisors stated that specified supervisory tasks and specified
supervisory goals were other facilitative factors. One of the supervisors expressed his/her thoughts
regarding specified supervisory tasks as “At the beginning of the semester | mentioned that | would pay
attention to their studies about an effective counseling process, being an effective counselor and how to
carry out an effective process, how to help clients and their efforts in this direction.” (Sr1)

Another supervisor expressed his/her thoughts regarding specified supervisory goals as:

Specifying the supervisory tasks relieve supervisee to a large extend. S/he comes to supervision well
prepared every week because s/he knows what to study, what to think about and what to plan
beforehand and how we work better. Generally, when they are clear about what to do in the next
counseling session after the current one, they are satisfied with the supervision and with our
relationship. For this reason, after the weeks that we specified tasks, | noticed that it usually had a
positive impact on the relationship because the supervisee was very relaxed. (Sr4)

Hindering Factors

Hindering factors according to supervisees

Under the hindering factors theme according to supervisees, three main codes emerged: 1)
supervisors’ interventions (n=1), personal characteristics (n=1), style (n=1), and feedback (n=1), 2)
supervisees’ personal characteristics (n=3), and negative attitudes (n=1), and 3) mutual factors including
ambiguous supervisory goals (n=3).

As interventions code, one supervisee reported that he/she wanted to hear examples about his/her
supervisor’s own counseling sessions and clients. This supervisee mentioned that: “l expected my own
supervisor to give examples of his/her clients and share more cases with us. | think it would have been
more useful for our relationship if s/he had explained how to follow the process with examples.” (S1)

Regarding supervisors’ personal characteristics, one supervisee underlined that establishing a
relationship with supervisors who are not soothing and polite was harder. He/she expressed this
thought as “I expected him/her to be a little more understanding and kind in our supervisory
relationship because his/her criticism style could sometimes be ruthless. This caused me to put off from
the supervision and counseling process and sometimes made me think | would not be a counselor. S/he
could be more understanding.” (S1)

It was also found that a supervisor who does not use proper guidance and direction as a style in
supervision sessions hindered the supervisory relationship. One supervisee indicated that:
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When | say a supervisor, the first thing that comes to my mind is guiding me. | would expect him/her
to say that “you made a mistake in this counseling session, it would be better if you did that way, or you
could do this and that in the following session”. But, it was not the case with my supervisor. (S1)

Reviewing the feedback code, supervisees stated that disruptive feedback from supervisors also
hindered the relationship. One of the supervisees mentioned that: “S/he could have delivered the
feedbacks more constructively. Okay, we deserved negative feedbacks because we were making too
many mistakes since we were inexperienced. But the feedback of these mistakes could be delivered in a
little more constructive manner.” (S1)

Under the supervisees’ personal characteristics code, supervisees mentioned that they establish
weak supervisory relationship when they are oversensitive, reluctant to feedback, impatience, shy, and
introversive. A supervisee mentioned that: “I am a person who is having difficulty in self-disclosing. | am
a bit introverted. S/he made it a little harder. Then, as | said, | was afraid of doing wrong and sharing my
mistakes.” (S3)

Another hindering factor according to supervisees was their negative attitudes towards clinical
supervision. One supervisee expressed his/her negative attitudes and its effects to the supervisory
relationship as:

| was a bit reluctant because | am too sensitive and emotional person, and feeling that the supervisor
was saying something to me personally or criticizing me personally. So, there were disagreements
between us, and my reluctance affected our relationship negatively. (S1)

As mutual factors code, supervisees stated that ambiguous supervisory goals hindered the
relationship. One of the supervisees expressed his/her thoughts as “To tell the truth, at some point |
asked myself where | was heading and the road ahead was very blurry. It was a period that | felt empty. |
think it might be better to specify the supervisory tasks. | think it might be better if we specified clear
tasks and move forward.” (S2)

Hindering factors according to supervisors

Under the hindering factors theme, according to supervisors three main codes emerged: 1)
supervisors’ personal characteristics (n=1), style (n=1), feedback (n=1), and ineffective time
management (n=1), 2) supervisees’ personal characteristics(n=2), negative attitudes (n=2), and
counseling and supervision anxiety (n=1), and 3) mutual factors including ambiguous supervisory tasks
(n=1), and ambiguous supervisory goals (n=1).

According to supervisors, their own personal characteristics such as perfectionism and high
expectations from supervisees’ session performance played a hindering role for establishing and
maintaining the relationship with supervisees. One supervisor reflected his/her thoughts as: “I think that
my characteristics, such as being a perfectionist, having high expectations from my supervisees, being
elaborative, attaching importance to individual learning and curiosity made the relationship difficult.”
(Sr1)

As a style, supervisors mentioned inadequate guidance and direction in supervision sessions,
ineffective communication skills, and being over strict in supervision class hindered the supervisory
relationship. One supervisor indicated that: “Sometimes | made explanations about all kinds of
information when they needed, but | did not exactly state what they would say or do, like other
supervisors did. It could have been difficult for our relationship when | sometimes left them incomplete
or uncertain about these matters.” (Srl)

Another finding regarding hindering factors, negative and corrective feedback had unfavorable
effects on the relationship. One of the supervisors reflected his/her thoughts as “The fact that | gave
negative and corrective feedback than positive feedback might have complicated the relationship from
the supervisees’ point of view.” (Sr1)
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It was also found that ineffective time management hindered the supervisory relationship. One
supervisor indicated that: “Sometimes there were supervisees who asked a lot of questions, and |
answered all of them. Those who waited might have thought that they were disentitled. | mean, it was
like I had trouble using time.” (Sr2)

In terms of supervisees’ personal characteristics, supervisees who are over dependent to guidance
and direction, incurious, having limited social skills and low self-efficacy, and prejudiced were slow in
establishing and maintaining the relationship. One supervisor mentioned that: “Some supervisees had
limited social skills. It was harder to develop strong relationship with them.” (Sr3)

Negative attitudes of supervisees such as reluctance to take negative feedback, unwillingness for
supervision, and unmotivated were another hindering factors according to supervisors. One supervisor
expressed his/her thoughts in this way:

The ones who established a relationship with me as if | am a student made the relationship difficult.
So it looks like they sit in the class and take notes of what the teacher said. Whether s/he listens or does
not listen, it doesn’t matter ... S/he can also play with his cell-phone. The relationship was also weak
with the ones who carried the behaviors we observed in the supervision class, saw supervision as just a
classroom time and waited for the end of the class rather than trying to establish a relationship with the
supervisor, expected the supervisor to tell them what to do in the counseling session. The relationship
became difficult with the ones who saw this as a necessity and as a duty. (Sr4)

As counseling and supervision anxiety, one supervisor underlined that performance anxiety had
negative effects on establishing relationship. He/she reflected his/her thoughts as:

Some had fear of making a mistake and hearing negative evaluations by authority. In fact, the
mission of “Do not hurt a client”, which is tried to be taught in counseling skills class, is becoming a fear
of making mistakes in supervision and hearing negative evaluations by authority. This is something that
pushes them not to make a stride, to make contact with clients and me. (Sr3)

As mutual factors code, supervisors stated that ambiguous supervisory goals and ambiguous
supervisory tasks hindered the relationship. One of them mentioned that: “Not specifying supervisory
goals with a supervisee individually may have caused the relationship to start distant from the beginning
and make the supervisees felt a bit lost.” (Sr1)

Effects

Effects according to supervisees

Under the effects theme according to supervisees, two main codes emerged: 1) personal effects
including emotions (n=4), coping skills (n=1), and self-awareness (n=1), and 2) professional effects
including supervisory satisfaction (n=4), counseling self-efficacy (n=3), and professional identity
development (n=1). Supervisees reported that they felt mainly anxiety, tension, and shyness in the
beginning of the supervisory relationship. One of the supervisees expressed his/her first feelings
regarding the relationship as “lI was anxious at first. When supervision class started, my anxiety was
reduced because my supervisor was directive. S/he calmed us down when we were anxious. Then, s/he
has stopped guiding us towards the last counseling sessions, and we already had not much to anxiety. It
was more relaxing because s/he followed a reduced guidance.” (S3)

Subsequently, supervisees reported that some of them felt calm, peaceful, relief, hopeful,
confidence, supported, and happy, or others felt frustrated, sadness, unwillingness, discomfort, and
worn according to the quality of their relationship. One supervisee indicated that: “The most intense
feeling was probably comfort and competence. | mean, | never felt the feeling | could never do. | felt the
most intense comfort and competence because | was going out of the supervision class like | am doing
this job every week.” (54)
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Another supervisee mentioned that: “I may have made too many mistakes in this counseling session.
I would always got restless about how these mistakes would be slapped on my face in this supervision
class, how | would face them and how my supervisor’s wording would be while telling me these.” (S1)

In terms of coping skills, one of supervisees reported that trouble in their relationship with his/her
supervisor caused him/her to gain specific coping skills. He/she expressed his/her thoughts as “I wonder
if 1 would be a counselor. Then, | learned to deal with it. | can say that my supervisor has developed my
coping skills in supervision. | can say that it has contributed to my problem-solving skills because | was
searching myself and finding the solution myself.” (S1)

It was also found that other personal effect of the relationship was self-awareness. One supervisee
mentioned that: “Our relationship had personal effects because our supervisor gave feedback about our
own personal characteristics as well as feedbacks about the clients in the supervision. S/he gave each us
clues as to how we could develop those. It made me think about myself.” (S3)

As professional effects, all supervisees underlined that their supervisory satisfaction affected by the
relationship. One of them explained that: “I was satisfied because it was an intimate relationship. Since |
cared about all the relationships in my life and my supervisor’s sincere and non-judgmental attitudes
have also allowed me to get satisfaction.” (54)

Another supervisee mentioned that “I wasn’t fully satisfied because like | said | had some
expectations. | wish s/he would soften his/her wording a little bit more, share some more cases. These
did not meet my expectations.” (51)

Counseling self-efficacy was stated by some supervisees as professional effects of the relationship.
One supervisee said that “I felt | could do this job. In the first few counseling sessions, | said this job was
not for me and possibly, | could not do this. But then | was hopeful with the support and encouragement
of my supervisor.” (S3)

Also, one supervisee reported that his/her professional identity was developed through the
supervisory relationship. This supervisee explained this development as “This relationship was good for
me to obtain a professional identity. | am finishing this faculty, but | still could not develop that identity
until the supervision class. Obviously our relationship was useful in obtaining that identity.” (S3)

Effects according to supervisors

Two main codes emerged under the effects theme; 1) supervision process (n=1), and 2) professional
effects including supervisory satisfaction (n=2), and gaining experience (n=2). One supervisor mentioned
that supervisory relationship affected the supervision process. He/she explained this effect as:

This relationship has affected the supervision process. | cannot say that the stronger a relationship is,
the more effective it will be, but if the relationship does not exist, it becomes very difficult to gather that
energy to run and work on the supervision. The relationship is like a prerequisite. However, it was not
the only thing that made the whole supervision effective. | could say that it has created the
substructure. (Sr4)

It was also found that supervisory satisfaction was affected by the relationship. One of the
supervisors indicated that “I was satisfied with the ones who understood and practiced what | meant. |
was satisfied with those who developed themselves by questioning and who made an effort. Thirdly, |
was actually satisfied with those who were basically not very capable but who worked hard.” (Sr2)

In terms of gaining experience, since some supervisors perceived the supervision class as a learning
process, they reported that they gained supervision experiences through the different supervisory
relationships. One supervisor mentioned this as “Every semester | learn something new, | notice
something new, | see the changes in myself and | discover a different supervisee. | always learn
something from the supervisory relationship.” (Sr3)
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Discussion, Conclusion, & Implementation

In the present study it was aimed to examine Turkish counseling supervisors’ and undergraduate
supervisees’ opinions about the supervisory relationship. The results of the study provided three main
categories: a) facilitative factors, b) hindering factors, and c) effects. In terms of personal characteristics,
according to developmental supervision models, it is accepted that the personal and professional
characteristics of the supervisor were important variables for the strong supervisory relationship
(Loganbill, Hardy, & Delworth, 1982; Stoltenberg, 1981; Stoltenberg, McNeill, & Delworth, 1998). For
example, parallel to the findings of this study, Loganbill et al. (1982) stated that being transparent,
optimistic, supportive, humorous, close, and respectful facilitated the establishment of the supervisory
relationship. Supporting the findings of this study, some research (Fong et al., 1997; Lochner &
Melchert, 1997; Swanson & O'Saben, 1993) found that it was easier to develop the supervisory
relationship with supervisees who have high level of conceptualization and practicality; in other words,
who have a high level of cognitive complexity. When the research conducted in Turkey was examined, it
was found out that some personal characteristics have facilitative role for the supervisory relationship.
For example, being promotive (Aladag & Bektas, 2009; Meydan & Denizli, 2018); being supportive (Atik,
2017; Bulylikgbze-Kavas, 2011; Denizli et al., 2009; Meydan & Denizli, 2018), and sincere and
understanding (Atik, 2017; Denizli et al., 2009; Meydan & Denizli, 2018) were stated as the facilitative
personal characteristics. In a study by Aladag (2014), it has been stated that there was stronger
supervisory relationship with supervisors who were open to criticism, humorous, openhearted, reliable,
understanding, calming, sincere, understanding, sensitive, thoughtful and well-intentioned. In the lights
of these findings, it seemed reasonable for this study that supervisees expected their supervisors to be
open to feedback, humorous, helpful, soothing, flexible, tolerant, sincere, fair, calm, systematic,
unbiased, and have effective interpersonal skills and that they could not develop strong supervisory
relationship with intolerant and rude supervisors. Nevertheless, in this study, it was also found that the
supervisees, who were over-dependent on guidance and direction, uncurious, inadequate social skills,
low self-efficacy, prejudiced, and unwilling and unmotivated attitudes, hindered the development of the
relationship. For instance, Clohessy (2008) indicated that when supervisees were open to learning and
feedback, and showed motivation and enthusiasm for supervision, the supervisory relationship was
stronger and more effective. In fact, when those characteristics were taken into consideration, they
were the essential characteristics for establishing an effective communication. In this sense, it is clear
that possessing effective interpersonal skills (Campbell, 2000) and positive attitudes in establishing and
reinforcing a supervisory relationship, are the factors influencing both supervisors and supervisees.

In parallel with personal characteristics, it was found that the style of the supervisors also influenced
the supervisory relationship in this study. When this finding of the study was examined in more detail,
supervisees indicated that they were anxious since it was their first counseling and supervision
experiences, and that they needed to deal with their emotions and they developed stronger
relationships with supervisors who had a didactic style. However, it was observed that supervisees had
weak relationship with supervisors who were strict in supervision class, implemented inadequate
guidance and direction in supervision sessions, and had ineffective communication skills. In addition,
supervisors mentioned that it was difficult to develop the relationship with supervisees who had high
anxiety for counseling and supervision. Ronnestad and Skovholt (2003) indicated that supervisees went
through different stages during their professional development process, and that they were often
concerned about their experience in the first counseling practices under supervision, and that they
needed to be informed and guided by their supervisors. Bang and Park (2009) found that teaching and
exploration of personal issues were useful for supervisees who receive clinical supervision for the first
time. Nevertheless, it is known that supervisees who receive clinical supervision for the first time
frequently experienced anxiety about their performances of the counseling sessions and the supervisory
process (Bernard & Goodyear, 2009; Bradley & Ladany, 2001; Ladany et al., 1996). In a study (Hilton,
Russell, & Salmi, 1995), it was found that supervisees who receive supervision for the first time were
more likely to experience performance anxiety and found that supervisors with a supportive style made
it easier for supervisees to deal with this anxiety. Findings of another study (Jacobsen & Tanggaard,
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2009) indicated that beginning supervisees found supervisors’ guidance and support helpful. In a study
by Aladag (2014), it has been found that supervisees, who receive supervision for the first time, needed
the guidance and instruction of their supervisors. In addition to this, some research (Ladany, Mori, &
Mehr, 2013; Ladany et al., 1996; Ladany et al., 2001; Lizzio et al., 2013) showed that it was easier to
develop the relationship with supervisors who were interpersonally sensitive and task-oriented styles.
Similarly, in a study by Ramos-Sanchez et al. (2002), the supervisory relationship with the supervisors
with critical, judgmental, and disrespectful style was pointed out as a weak supervisor relationship by
supervisees. Taking into consideration developmental supervision models and studies that investigated
the developmental needs of supervisees (Ladany et al., 1999; Magnuson et al., 2000; Ramos-Sanchez et
al., 2002), it is thought that supervisors may consider adopting a more instructive, guiding and
supportive style and use anxiety-reducing strategies towards supervisees with performance and
evaluation anxiety (Bernard & Goodyear, 2009) in order to reinforce the supervisory relationship in
undergraduate level.

When the other factors affecting the supervisory relations were examined within the scope of this
study’s findings, supervisors' feedback and interventions were found to be important in developing the
supervisory relationship. In terms of feedback, supervisees have reinforced their relationship with
adequate, constructive and supportive feedbacks; but it was evident that disruptive feedback made the
relationship weak. Reviewing the studies, the feedback itself stands out as one of the essentials of
clinical supervision and supervisory relationship (Bernard & Goodyear, 2009; Campbell, 2000; Karpenko
& Gidycz, 2012; Phelps, 2013). It was stated that adequate, supportive and instructive feedback has a
critical importance for the professional development of supervisees who perform counseling under
supervision for the first time (Beinart, 2014; Scaife, 2009). For example, Beinart (2014) indicated that
one of the most important ways to build a qualified supervisory relationship was to receive and gave
supportive and meaningful feedback during the supervision. Parallel to these views, it has also been
supported by some research that supportive and instructive/corrective feedback was an important
factor in developing supervisory relationship (Heckman-Stone, 2003; Hughes, 2012; Lehrman-Waterman
& Ladany, 2001; Scaife, 2009; Worthington, 2006; Worthington & Roehlke, 1979). Additionally, it was
proposed that feedback should be accurate, specific, timely, objective, consistent, clear, constructive,
and behaviorally-based (Bernard & Goodyear, 2009; Heckman-Stone, 2003; Karpenko & Gidycz, 2012)
and should be delivered in a respectful manner (Hughes, 2012) for a strong supervisory relationship. In a
review of the studies in Turkey, there were similar findings indicating that the feedbacks of supervisors
were one of the predictors of effective supervision according to supervisees (Denizli et al., 2009;
Blylikgdze-Kavas, 2011; Meydan & Denizli, 2018). Based on these findings, it is thought that it is
important for supervisors to be trained on how to provide effective feedback to supervisees for
establishing effective supervisory relationships.

Besides feedback, another finding of this study, the interventions such as minimal encouragers,
reflection of feeling, and interpretation used by the supervisors were the facilitative factors of the
supervisory relationship. It was also found that the supervisor’s inability to self-disclose in professional
matters; in other words supervisor's inability to share his/her counseling experiences during supervision
did not seem to hamper the relationship, but at the same time it did not seem to strengthen the
relationship. In terms of skills such as minimal encouragers and reflection of feeling defined as
facilitative interventions in the clinical supervision (Loganbill et al.,, 1982), it became clear that
supervisees, who encouraged with these skills and felt that their emotions are understood, were more
likely to communicate and establish relationship with supervisors who frequently used these skills
during supervision. Moreover, studies suggested that such facilitative interventions should be integrated
with confrontational and conceptual interventions (Borders et al., 1991; Loganbill et al., 1982). Besides,
in this study, supervisees mentioned that the interventions such as self-disclosure and interpreting
contributed to the establishment of the relationship. In some studies (Ladany & Lehrman-Waterman,
1999; Ladany et al.,, 2013), indicated that when supervisors' used self-disclosure in supervision, it
facilitated also supervisees’ self-disclosure in the supervision. Nevertheless, supervisors and supervisees
who easily self-disclose in the supervision had a higher supervisory working alliance. In the light of these
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findings, it is meaningful when supervisees expected their supervisors to use advanced skills such as self-
disclosure and interpretation (lvey & lvey, 2003) in order to develop strong supervisory relationship. In
summary, the findings of this study and the results of other research demonstrated the role and
importance of feedback and facilitating, confronting and conceptual interventions used in supportive
manner in establishing a supervisory relationship.

Finally, in terms of facilitative and hindering factors, another finding of this study was that
supervisees’ professional identity and appropriate behaviors to tasks and time management in
supervision affected the relationship. In terms of professional identity, supervisors seemed to think that
supervisees with a professional identity provided more effective help to their clients and they were also
more effective in their supervisory relationship. In this context, these expectations of the supervisors
became clear when considering Bordin's seminal study (1983) which was revised from therapeutic
working alliance to supervisory working alliance. Because developing strong relationship with a client
and helping him/her within effective therapeutic working alliance by a supervisee could be an example
for supervisory working alliance for supervisors. Patton and Kivlighan (1997) indicated that the quality of
supervisory relationship was related to the quality of the counseling working alliance. Nevertheless, in
the supervision groups, it was presented under the “Data Collection” title that each supervisor had
approximately 15 minutes to deliver supervision. When supervision time was considered, it was
understandable that supervisors expected supervisees to attend the class on time, to fulfill assigned
tasks and to use the time effectively. They easily established relationships with such supervisees, and
they have difficulty to establish and foster this relationship with supervisees who cannot effectively use
the time. This finding of the study was parallel with the studies. For instance, Falender and Shafranske
(2012) listed some of the appropriate behaviors of supervisees for an effective supervisory relationship:
making supervision sessions is a priority, avoiding being late or canceling, following through with
supervisory suggestions, taking responsibility for preparing for supervision, reporting back and following
up on suggestions from previous supervision sessions, identifying any specific supervision strategies that
they find particularly helpful, being open and receptive to discussions of differences of assumptions and
attitudes, respectfully raising any concerns, using outcome measures to add to the supervisory
discussion, taking responsibility for professional development (e.g. reading), and discussing any
innovative ideas in supervision before trying them out in practice were appropriate behaviors of
supervisees. Moreover, it was said that this finding of the study was also related to the supervisory goals
and tasks codes that both supervisors and supervisees mentioned under the mutual theme. Thus,
according to Bordin (1983), the first two of the three components of the supervisory working alliance
were defined as mutual agreements on goals and tasks. When examined in more detail, it was stated
that specifying supervisory tasks and fulfilling these specified goals in line with these aims enhanced
supervisory working alliance (Bordin, 1983).

Additionally, Holloway (1995) proposed that expectations from supervision according to both
supervisors and supervisees and supervision goals should be determined in the beginning of the
supervision for the quality of the supervisory relationship. Beinart (2014) also indicated that clarifying
expectations, goals, and tasks in the beginning of the supervisory relationship provided stronger
relationship between supervisors and supervisees. Otherwise, the negotiation of expectations, goals,
and tasks at the beginning of the relationship can reduce uncertainty and hamper to establish the trust
(Holloway, 1995). Thus, it was stated that supervisors and supervisees experienced less role conflict and
ambiguity (Karpenko & Gidycz, 2012; Ladany & Friedlander, 1995; Nelson et al., 2001; Olk & Friedlander,
1992). In a study (Olk & Friedlander, 1992), that role conflict was often seen in inexperienced
supervisees, it was mentioned that the handling of expectations regarding the supervision and the
supervision tasks and goals clearly in the supervision prevented the complication and conflict. In that
case, it can be proposed that such preventive interventions (Borsay, 2012; Clohessy, 2008; Frost, 2004;
Holloway, 1995; Karpenko & Gidycz, 2012) such as contracting by self-report or paper-and-pencil
instruments to determine supervisory goals and tasks will lead to easier establishment of supervisory
relationship.
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Effects of the supervisory relationship were the final theme of the current study. Both supervisors
and supervisees reported professional effects of the relationship. Nevertheless, supervisees expressed
also personal effects and supervisors indicated effects of the relationship on the supervision process.
According to supervisees, personal effects of the relationship were emotions, coping skills, and self-
awareness. In terms of the feelings, coping skills and self-awareness of supervisees, in the beginning
many supervisees felt anxiety, tension, and shyness. The supervisees, who developed strong supervisory
relationship afterwards, indicated that these feelings turned into being calm, peaceful, relieved, hopeful,
confident, supported, and happy but the supervisees who indicated weak supervisory relationship were
intensely display frustration, sadness, unwillingness, discomfort, and worn. Nevertheless, supervisees
who stated that the supervisory relationship made them feel positive feelings, have expressed their self-
awareness increased in this process, but those who expressed that the supervisory relationship made
them feel negative feelings often developed various coping skills to overcome these feelings and
situation. In parallel with this study’s findings, there have been studies indicating that the supervisory
relationship had effects on the supervisee’s personal development (Horrocks & Smaby, 2006; Ellis, 2010;
Meydan & Denizli, 2018; Nelson & Friedlander, 2001) and emotions (Aladag, 2014; Hutt et al., 1983;
Meydan & Denizli, 2018; Min, 2012). In addition to personal effects of the relationship, professional
effects of the relationship such as supervisory satisfaction, counseling self-efficacy, and professional
identity were expressed by supervisees. When examined in detail, it was observed that when
supervisees received supervision from supervisors with whom they had a strong supervisory relationship
improved their supervisory satisfaction, counseling self-efficacy and professional identity development.
Similarly, supervisors mentioned that the supervisory relationship affected the supervision process.
Also, supervisory satisfaction and gaining experience regarding clinical supervision were professional
effects of the relationship. Following the review of the previous studies, many studies concluded that
supervisory relationship were related to supervision satisfaction (Cheon et al., 2009; Hutt et al., 1983;
Inman, 2006; Ladany et al., 1999; Min, 2012), perceived effectiveness (Palomo et al., 2010), supervision
outcome (Ladany et al., 1999; Weaks, 2002; Nelson & Friedlander, 2001; Worthen & McNeill, 1996)
trainee’s self-efficacy (Ladany et al., 1999), supervisee’s professional development (Horrocks & Smaby,
2006; Ellis, 2010; Nelson & Friedlander, 2001). Indeed, Bernard and Goodyear (2009) highlighted that
negative interaction in supervision increased supervisees’ anxiety, and impaired their ability to learn,
demonstrate skills and interact with their supervisor.

Consequently, the findings of the present study provided a point of view of both supervisors and
undergraduate supervisees regarding the supervisory relationship in Turkey. Although the present study
is one of the first studies that examined Turkish supervisors’ and undergraduate supervisees’ opinions
regarding facilitative and hindering factors on the supervisory relationship, this study has also its own
limitations. The data of the present study was collected from only one counseling undergraduate
program. This limits the transferability of results to other supervisors and undergraduate supervisees. As
another limitation, the data was gathered with case study design. For the following studies, various
quantitative and qualitative research designs should use to obtain deeper information regarding the
supervisory relationship in undergraduate level. In conclusion, since the present study is one of the first
studies conducted about supervisory relationship in Turkey, it is believed that the findings will
contribute to Turkish clinical supervision literature.
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Tiirkge Siiriim

Giris

Psikolojik danisman egitiminde siipervizyon, psikolojik danisman adaylarinin 6grendikleri kuramsal
bilgileri uygulamaya yansitabilmeleri, psikolojik danisma becerilerini ve mesleki kimliklerini
gelistirebilmeleri icin &nemli bir yere sahiptir. Psikolojik Danisma ve ilgili Programlarin Akreditasyonu
Kurulu (The Council for Accreditation of Counseling and Related Programs [CACREP]) standartlarina
(2016) gore supervizyon, psikolojik danisman adaylari i¢in uygulama ve kurum deneyimi derslerinin en
onemli parcasidir. Yapilan c¢alismalar, slipervizyon altinda ydritilen uygulama ve kurum deneyimi
derslerinin psikolojik danisman adaylarinin etkili birer uygulayici olarak yetismelerinde énemli bir rolii
oldugunu destekler niteliktedir (Beinart, 2014; Bernard & Goodyear, 2009; Borders et al., 1991; Vallance,
2005; Worthington, 2006). Bununla birlikte, siipervizyon konusunda yapilan ¢alismalar (Beinart, 2014;
Bernard & Goodyear, 2009; Karpenko & Gidycz, 2012) slipervizyon alan psikolojik danisman adaylarinin
slipervizyonda kendilerini acgabilmeleri, geribildirim talebinde bulunabilmeleri ve vyeni becerileri
deneyebilmeleri igin silipervizyon ortaminda desteklenme, rahatlik, diristlik ve gilivende olma
duygularini hissetmeye ihtiyaglari oldugunu goéstermektedir. Bu nedenle bazi arastirmacilar (Beinart,
2014; Bernard & Goodyear, 2009; Ellis, 2010), guglu stpervizyon iliskisi kurulmasi ve gelistirilmesinin
slipervizyon alan psikolojik danisman adaylari igin glivenli bir 6grenme ortami olusturulmasini sagladigini
ve stipervizyon siirecinin etkililigini artirdigini vurgulamaktadirlar.

Supervizyon iliskisi kavrami, stipervizyon alanyazininda Bordin’in (1979; 1983) calismalari ile birlikte
1980°li yillarin baslarinda ortaya c¢ikmistir. Bordin’in ilk calismalari terapoétik calisma uyumu Uzerine
temellenmistir. Daha sonra, bu galismalarini stipervizyon galisma uyumuna yansitmistir. Bordin (1983)
slipervizyon ¢alisma uyumunda amaglar, gorevler ve duygusal bag olmak lzere Ug¢ bilesen oldugunu
vurgulamaktadir. Bu bilesenlere goére, nitelikli stipervizyon iliskisi siipervizér ve siipervizyon alan aday
arasinda koruyucu bir duygusal bag gelistiriimesi, stupervizyon iliskisinin basinda ortak slipervizyon
amaglarina karar verilmesi ve gerektiginde bu amaglarin silipervizyon siirecinde revize edilmesi ve
slipervizyon amaglarinin gerceklesmesi icin amaglara uygun gorevlerin yerine getirilmesi ile mimkdinddr.
Bordin’in slpervizyon ¢alisma uyumu konusundaki bu ilk ¢alismalarini takiben pek cok arastirmaci
(Bernard & Goodyear, 2009; Beinart, 2014; Campbell, 2000; Ellis, 2010; Holloway, 1995) slipervizyon
iliskisine odaklanmaya baglamistir. Bu galismalar, siipervizyon iligkisinin s6z konusu amaglar, goérevler ve
duygusal bag bilesenlerinin yani sira ¢ok daha genis kiiltiirel, egitimsel ve degerlendirici 6zellikler
icerdigini ortaya cikarmistir (Beinart, 2014). Sonug olarak, stipervizyon iligkisinin yapisini kavramak igin
amaclar, gorevler ve duygusal bag bilesenlerinin blylik 6nem tasidigi acgiktir. Bununla birlikte,
glinlimizde, slpervizyon konusunda yapilan arastirmalarda slipervizyon iliskisi kavraminin etkili
slipervizyon verilebilmesi icin 6ne ¢ikan bir arastirma konusu oldugu da kabul edilmektedir.

Alanyazinda slipervizyon iliskisi konusundaki arastirmalarin énemli bir kismi, stipervizyon iliskisini
etkileyen kolaylastirici ve zorlastirici faktérlerin belirlenmesine odaklanmistir. Ornegin, arastirmalar
stipervizorin kisilerarasi iliskilere duyarli ve gérev yoénelimli bir slipervizyon tarzina sahip olmasinin
(Ladany, Hill, Corbett, & Nutt, 1996; Ladany, Walker, & Melincoff, 2001; Lizzio, Wilson, & Que, 2013),
kendini agmasinin (Ladany & Lehrman-Waterman, 1999), sipervizyon alan adayin mesleki gelisim
diizeyine duyarli olmasinin (Ladany, Ellis, & Friedlander, 1999; Magnuson, Wilcoxon, & Norem, 2000;
Ramos-Sanchez et al.,, 2002), destekleyici ve duzeltici geribildirimin (Heckman-Stone, 2003; Hughes,
2012; Lehrman-Waterman & Ladany, 2001; Scaife, 2009; Worthington, 2006; Worthington & Roehlke,
1979) ve slpervizyon alan psikolojik danisman adayinin bilissel/kavramlastirma diizeyinin (Fong,
Borders, Ethington, & Pitts, 1997; Lochner & Melchert, 1997; Swanson & O’Saben, 1993) gigclu
stipervizyon iliskisine katki saglayan faktorlerden bazilari oldugunu géstermistir. Ancak, uygun olmayan
geribildirimin (Karpenko & Gidycz, 2012), stipervizor ve slipervizyon alan aday arasindaki rol karmasasi
ve rol catismasinin (Ladany & Friedlander, 1995; Nelson, Gray, Friedlander, Ladany, & Walker, 2001; Olk
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& Friedlander, 1992), slipervizyon alan psikolojik danisman adayinin kaygisinin (Bradley & Ladany, 2001;
Ladany et al., 1996) siipervizyon iliskisini zorlastiran faktérlerden oldugu belirtiimektedir. Ornegin,
Bernard ve Goodyear (2009) olumsuz slpervizyon ortaminin siipervizyon alan psikolojik danisman
adaylarinin kaygisini artirdigini ve 6grenmelerini engelledigini vurgulamistir. Ek olarak, arastirma
sonuglari stipervizyon iliskisinin sipervizyon alan psikolojik danisman adayinin slipervizyon memnuniyeti
(Cheon, Blumer, Shih, Murphy, & Sato, 2009; Hutt, Scott, & King, 1983; Inman, 2006; Ladany et al., 1999;
Min, 2012), algilanan siipervizyon etkililigi (Palomo, Beinart, & Cooper, 2010), slipervizyon sonuglari
(Ladany et al., 1999; Weaks, 2002; Nelson & Friedlander, 2001; Worthen & McNeill, 1996), slipervizyon
alan psikolojik danisman adayinin kisisel ve mesleki gelisimi (Ellis & Ladany, 1997; Horrocks & Smaby,
2006; Ellis, 2010; Nelson & Friedlander, 2001) ve sUpervizorin ¢ok kalturli yeterligi (Inman, 2006) ile
iliskili oldugunu ortaya cikarmistir. Bununla birlikte, supervizyon iliskisiyle ilgili alanyazin pek ¢ok
arastirmanin (Beinart, 2014; Cheon et al.,, 2009) slpervizyon alan adaylarin gorislerine goére
sekillendigini gostermektedir. Ancak, sinirh sayida calismada (Nelson, Barnes, Evans, & Triggiano, 2008)
stipervizyon iliskisi stipervizorlerin bakis agilarina gére incelenmistir. Oysaki siipervizyon iliskisine yonelik
kapsamli bir anlayis kazanmak icin hem stpervizorlerin hem de slipervizyon alan psikolojik danisman
adaylarinin gorusleri 6nemlidir. Bu nedenle, son yillarda arastirmacilar (Beinart, 2014; Nelson et al.,
2008) slpervizyon iliskisini incelemek ve derinlemesine anlamak icin hem sipervizérlerin hem de
slipervizyon alan psikolojik danisman adaylarinin gorislerine odaklanilmasini daha yararli ve etkili
bulmaktadirlar.

Tiirkiye’de Siipervizyon Konusundaki Bazi Caligmalar

Tirkiye'deki psikolojik danisman egitimi incelendiginde, psikolojik danisman egitiminin 1960’lara
dayandigi goriilmektedir (Dogan, 2000; Korkut Owen & Glineri Yerin, 2015; Poyrazli, Dogan, & Eskin,
2013). Turkiye’deki Universitelerde psikolojik danisman egitimi lisans, ylksek lisans ve doktora
duzeyinde verilmektedir. Glinimuzde, (lkemizde lisans programlarinin sayisi 60’a (Atlas of
Undergraduate Programs, 2017), yiksek lisans programlarinin sayisi 21’e ve doktora programlarinin
sayisi 15’e (Yesilyaprak, 2012) ylkselmistir. Psikolojik danisman egitimi programlarinin sayilari dikkate
alindiginda, lisans programlarinin tlkemizde psikolojik danisman yetistirme konusunda kritik 6neme
sahip oldugu soylenebilir. Dolayisiyla, Tirkiye’de lisans programlari rehber 6gretmen ve ruh saghgi
elemani yetistirme konusunda temel bir yere sahip oldugundan, lisans diizeyindeki spervizyon altinda
yapilan uygulama ve kurum deneyimi dersleri psikolojik danisman adaylari igin buyik 6nem
tasimaktadir.

Son yillarda, psikolojik danisman egitimcileri ve arastirmacilar siklikla psikolojik danisman egitiminde
sistematik ve etkili sipervizyonun 6nemini vurguladiklari icin Tirkiye’de slipervizyon konusunda bazi
onemli gelismeler oldugu gdzlemlenmistir. Ornegin, arastirmacilarin Tiirkiye’de slipervizyon modelleri
(Kog, 2013; Meydan, 2015), sipervizyon yéntem ve teknikleri (Aladag & Bektas, 2009; Denizli, Aladag,
Bektas, Cihangir-Cankaya, & Ozeke-Kocabas, 2009; Biiyiikgéze-Kavas, 2011; Zeren & Yilmaz, 2011),
stipervizorlerin 6zellikleri ve geribildirimleri (Aladag & Bektas, 2009; Denizli et al., 2009; Blylikgdze-
Kavas, 2011), stipervizyonun psikolojik danisma becerilerine etkisi (Aladag & Bektas, 2009; Denizli et al.,
2009; Denizli, 2010; Blylikgbze-Kavas, 2011; Kog, 2013; Meydan, 2010; 2015), stipervizyonun psikolojik
danisma 06z-yeterligine etkisi (Kog, 2013; Meydan, 2015), stpervizyon memnuniyeti ve psikolojik
danisma 6z-yeterligi iliskisi (Pamukcu, 2011), lisans dlizeyindeki psikolojik danisman adaylarinin
siipervizyon deneyimleri (Aladag, 2014; Aladag & Kemer, 2016; Atik, 2017; ilhan, Rahat, & Yéntem,
2015; Meydan & Denizli, 2018; Ulker-Timli, Balkaya-Cetin, & Kurtyilmaz, 2015), etkili siipervizyon
uygulamalari (Aladag & Kemer, 2016; Atik, 2017), akran stpervizyonu (Atik, 2015; Atik, Celik, Gig, &
Tutal, 2016), ve c¢ok kultirli vyeterlikler (Kagnici, 2015) konularinda calismalar yirGttikleri
gorulmektedir. Ancak, siipervizyon iliskisi konusundaki uluslararasi alanyazin oldukga zengin olmasina ve
gicli stpervizyon iliskisinin etkili sipervizyonun temelini olusturdugu konusunda fikir birligi olmasina
ragmen (Beinart, 2014; Bordin, 1983; Falender ve Shafranske, 2007), Turkiye’de slpervizyon iliskisi ile
ilgili arastirmalarin sinirli sayida oldugu soylenebilir (Aladag, 2014; Aladag & Kemer, 2016; Atik, 2017;
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ilhan et al., 2015; Kurtyilmaz, 2015; Meydan & Denizli, 2018). Genel olarak, Tirkiye’deki arastirma
sonuglari (Aladag, 2014; Aladag & Kemer, 2016; Atik, 2017; ilhan et al., 2015; Kurtyilmaz, 2015) lisans
dizeyindeki psikolojik danisman adaylarinin siipervizérleriyle kurduklari etkilesimi sicak, yakin, huzurlu
ve givenilir olarak tanimladiklarini gostermektedir. Meydan ve Denizli (2018) tarafindan Tirkiye'de
lisans dizeyinde slpervizyon alan psikolojik danisman adaylarinin sipervizyon iliskisine yonelik
goruslerinin dogrudan incelendigi ilk arastirmada sonuglar, psikolojik danisman adaylarinin kendi mesleki
gelisimsel ihtiyaglarinin ve slipervizorlerinin tutumlarinin, miidahalelerinin, geribildirimlerinin, rollerinin,
kisisel ozelliklerinin ve zaman yonetimlerinin sipervizyon iliskisini etkiledigini ve bununla birlikte
stipervizyon iligskisinin stpervizyona yonelik tutumlari ve duygulari Gzerinde yogun etkileri oldugunu
gostermistir. Ancak, s6z konusu arastirmalar stipervizyon iligkisi konusunda bir bakis agisi saglasa da,
Tirkiye'de stpervizérler ve lisans diizeyinde slipervizyon alan psikolojik danisman adaylari arasindaki
stipervizyon iliskisi konusundaki bilgimizin heniiz sinirli oldugu agiktir. Bununla birlikte, bu arastirmalar
stipervizyon iliskisini sadece slipervizyon alan psikolojik danisman adaylarinin gorislerine dayal olarak
incelemistir. Oysaki arastirmacilar (Beinart, 2014; Nelson et al., 2008) sipervizyon iliskisinin hem
slipervizorlerin hem de slpervizyon alan psikolojik danisman adaylarinin gorislerine dayali olarak
incelenmesinin alanyazina ¢ok degerli katkilari olacagi sonucuna ulasmistir. Dahasi, stipervizyon iliskisine
yonelik uluslararasi alanyazin (Borsay, 2012; Clohessy, 2008; Frost, 2004) incelendiginde, arastirmacilarin
stipervizyon iliskisinde sorunlar ortaya ¢ikmadan 6nce 6nlenmesinin daha anlamli oldugunu belirttikleri
gorilmektedir. Ornegin, Beinart (2014) “siipervizyon iliskisinde iyi baslangiclar yapmak icin iliski kurmaya
zaman ayrilmasi ve dikkatli olunmasi 6nemlidir” (p. 269) diyerek iliskide sorunlarin 6nlenmesinin
6nemini vurgulamistir. Karpenko ve Gidycz (2012) de gigli stpervizyon iliskisi kurulmasi igin iliskiyi
etkileyen kolaylastirici ve zorlastirici faktorlerin dikkate alinmasini vurgulamaktadir.

Aragtirmanin Amaci

Sonug olarak, Turkiye’de lisans programlarinin rehber 6gretmen ve ruh sagligi elemani yetistirmedeki
onemi dikkate alindiginda, hem supervizorlerin hem de lisans diizeyinde silipervizyon alan psikolojik
danisman adaylarinin goriislerine dayal olarak stipervizyon iliskisini etkileyen kolaylastirici ve zorlastirici
faktorlerin belirlenmesine ihtiya¢ oldugu dusinilmektedir. Bu ihtiyactan hareketle, bu calismada
Tlrkiye’de slpervizorlerin ve lisans dlizeyinde stpervizyon alan psikolojik danisman adaylarin
slipervizyon iliskisi kurmalarina yonelik gorislerinin incelenmesi amaglanmistir.  Arastirmanin
sonuglarinin, Tirkiye’de slipervizyon altinda ilk uygulamalarini yapan psikolojik danisman adaylariyla
guclu stipervizyon iligkisi kurulmasinda supervizorlere yol gosterecegine inanilmaktadir. Bu dogrultuda,
bu ¢calismanin arastirma sorusu su sekildedir:

“Turkiye’de slpervizorlerin ve lisans diizeyinde slipervizyon alan psikolojik danisman adaylarinin
slipervizyon iliskisine yonelik gorisleri nelerdir?”

Yontem

Arastirma Deseni

Arastirmada durum calismasi deseni kullanilmistir. Durum g¢alismasi, bir “durum”un gercek yasam
kosullarinda incelenmesini saglayan bir arastirma desenidir (Yin, 2011). Bu arastirmada incelenen
durum, stipervizorlerin ve lisans diizeyinde slipervizyon alan psikolojik danisman adaylarinin 2016-2017
egitim-6gretim yih gliz déneminde Bireyle Psikolojik Danisma Uygulamasi dersinde kurduklari
slipervizyon iliskisine yonelik gorisleridir.
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Calisma Grubu

Bu arastirmada suipervizoérlerin segciminde her bir stipervizoriin stipervizyon iliskisi tarzi ve iliski kurma
ozelliklerinin birbirlerinden farkli olacagi dusiinllerek maksimum cesitlilik 6rneklemesi yontemi (Patton,
1990) kullanilmistir. Tarkiye’nin batisinda bir tniversitede Rehberlik ve Psikolojik Danismanlik lisans
programinda 2016-2017 egitim-6gretim yili gz doneminde Bireyle Psikolojik Danisma Uygulamasi
dersini veren bes slpervizorden, psikolojik danisma alaninda doktora derecesine sahip ve lisans
diizeyinde stpervizyon alan adaylara stipervizyon verme konusunda en az iki yillik deneyimi olan dort (iki
kadin, iki erkek) gonllli stipervizor arastirmanin katiimcisi olmustur. Stpervizorlerin yaslan 35-42
arasinda degismektedir. Bununla birlikte, arastirmanin katihmcisi olan psikolojik danisman adaylari ayni
Universitede Bireyle Psikolojik Danisma Uygulamasi dersine kayith lisans duzeyindeki gondllii dort kadin
psikolojik danisman adayidir. Siipervizyon alan psikolojik danisman adaylarinin yaglari 21-23 arasinda
degismektedir. Sipervizyon alan psikolojik danisman adaylarinin psikolojik danisma ve sipervizyon
deneyimleri 10 ila 15 oturum arasinda degismistir. Stipervizyon alan psikolojik danisman adaylarinin
onceden herhangi bir psikolojik danisma ve siupervizyon deneyimleri bulunmamaktadir. Tim
katilimcilardan bilgilendirilmis onay formu alinmistir.

Veri Toplama Araglar

Arastirmanin verileri yari yapilandirilmis ve yiiz yize bireysel goriismeler yoluyla elde edilmistir.
Gorusme formlari hazirlanirken sorularin agikhgl ve uygunlugu konusunda Patton’in (1990) onerileri
dikkate alinmistir. Bu oneriler temelinde, slpervizyon iliskisi alanyazinina ve bu calismanin arastirma
sorusuna dayah olarak arastirmaci tarafindan slpervizérler ve stipervizyon alan psikolojik danisman
adaylari igin agik uclu, anlasilir ve yonlendirme icermeyen sorulardan meydana gelen bir soru havuzu
olusturulmustur. Siipervizorler ve slipervizyon alan psikolojik danisman adaylari igin hazirlanan taslak
gorisme sorulari formu 12 agik uglu sorudan meydana gelmistir. Ayni zamanda, s6z konusu sorularin
katilimcilar tarafindan anlasiimama olasihgi dikkate alinarak alternatif sorular ve sondalar hazirlanmigtir.
Ardindan, psikolojik danismada nitel arastirma deneyimine sahip li¢ uzmandan goriisme sorularindaki
karmasikligin 6nlenmesi amaciyla gérusleri alinmistir. Gergek goriismelerden 6nce stipervizyon alan bir
psikolojik danisman adayi ve psikolojik danisma alaninda doktora derecesine sahip bir 6gretim elemani
ile pilot goérismeler gergeklestiriimistir. Uzmanlarin geribildirimlerine ve arastirmacinin  pilot
goriismelerdeki deneyimlerine gore goérisme sorulari dizeltilmistir. Sonug olarak, slipervizorler ve
slipervizyon alan psikolojik danisman adaylari igin 10’ar agik uglu sorudan olusan iki ayri gériisme formu
hazirlanmistir.

Verilerin Toplanmasi

Bireyle Psikolojik Danisma Uygulamasi dersinin basinda, slipervizyon alan psikolojik danisman
adaylari bes gruba ayrilmistir. Her slpervizyon grubuna yaklasik 12-13 silpervizyon alan psikolojik
danisman adayi atanmistir. Her bir slpervizyon grubunda, slipervizorler slipervizyon alan psikolojik
danisman adaylarini iki kiigclik gruba ayirmislar ve her hafta bes akademik ders saati boyunca slipervizyon
vermislerdir. SUpervizyonda, her bir psikolojik danisman adayina sipervizériinden ve gruptaki
akranlarindan geribildirim almasi icin yaklasik 15-20 dakika ayrilmistir. Grup silipervizyonu 14 hafta
sirmistir. Donem sonunda sipervizorlere ve slipervizyon alan psikolojik danisman adaylarina arastirma
duyurusu yapilmistir. Stipervizyon alan psikolojik danisman adaylari ve stipervizorler arastirmanin amaci
hakkinda bilgilendirilmis ve gonilli olup olmadiklari sorulmustur. Arastirmaya katilmaya gondlli olan
slipervizyon alan psikolojik danisman adaylari ve slpervizérler ile bireysel goriismeler
gerceklestirilmistir. SUpervizyon alan psikolojik danisman adaylariyla ve slpervizorler ile yapilan
gorismelerin her biri yaklasik 30-35 dakika stirmustir. Her gorisme ses kayit cihazi ile kaydedilmis ve
tiim gortusmeler yaklasik iki haftada tamamlanmustir.
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Verilerin Analizi

Aragtirmanin verileri icerik analizi kullanilarak ¢éziimlenmistir (Bogdan & Biklen, 2007). ilk olarak,
goriismeler arastirmac tarafindan desifre edilmis ve veri analizi icin hazir hale getirilmistir. ikinci olarak,
ham veri seti arastirmaci tarafindan tekrar tekrar okunmus ve kodlanmistir. Gizliligi korumak amaciyla,
iki farkli arastirmacinin geribildirimleri alinmadan 6nce sipervizyon alan psikolojik danisman adaylari
“S1, S2, S3 ve S4” olarak ve siipervizorler “Srl, Sr2, Sr3 ve Sr4” olarak kodlanmistir. Ugiincii olarak,
psikolojik danisma alaninda doktora derecesine sahip iki arastirmacidan desifreleri yazarin
kodlamasindan bagimsiz olarak kodlamalari istenmistir. Sonug olarak, arastirmacilar bir araya gelerek
kod listelerini ve olasi anlagmazliklarini tartismislardir.

Gegerlik ve giivenirlik

Nitel arastirmalarda gecerlik ve glivenirlik (inandiricilik) farkli stratejilerle saglanmaya calisiimaktadir
(Marshall & Rossman, 1999). Bu arastirmada inandiricilik arastirmaci ¢esitlemesi yapilarak, gériisme
sorularinin olusturulmasi ve veri setine iliskin tema ve kod listesi olusturulmasi sirecinde diger
arastirmacilara danisilarak, derinlemesine veri toplanmasi i¢in agik uglu goériisme sorulari kullanilarak,
detayl degsifreler yapilarak ve derinlemesine veri kodlamasi igin yeterli zaman ayrilarak saglanmistir.
Bununla birlikte, ¢alismada maksimum gesitlilik 6érneklemesi yontemi kullanilmis ve katilhimcilar, veri
toplama sureci, veri analizi ve sonuglar detayli olarak betimlenmistir. Arastirma sonuglari sunulurken
dogrudan alintilar herhangi bir yorum katilmaksizin verilmistir. Gériisme sorulari, kod listesi taslaklari ve
arastirmacinin siirecte aldigi notlar tizerlerinde herhangi bir degisiklik yapilmadan saklanmistir.

Aragtirmacinin Rolii

Arastirmaci, Rehberlik ve Psikolojik Danismanlik alaninda doktora egitimini tamamlamistir ve doktora
tezinde siipervizyon konusunu calismistir. Arastirmaci, lisanslisti egitimi sirasinda slpervizyon
konusunda bilgi ve becerilerini gelistirmek amaciyla bireysel ve grup slipervizyonu derslerine ve nitel
arastirmalari nitelikli yurutebilmek amaciyla bir nitel arastirma dersine devam etmistir. Arastirmaci,
psikolojik danisma becerileri egitimi, psikolojik danisma uygulamalari ve siipervizyonu konusunda cesitli
nicel ve nitel arastirmalarda yer almistir. Arastirmaci, arastirmay yirtttigli donemde anabilim dalinda
lisans diizeyinde Bireyle Psikolojik Danisma Uygulamasi dersi vermemistir. Dolayisiyla slipervizorler,
slipervizyon alan psikolojik danisman adaylari ve arastirmaci arasinda katiimcilarin arastirmaya
katilmalarini ve goériisme sorularina verdikleri yanitlari etkileyecek bir iliski gelismemistir. Ayrica,
arastirmaci, bireysel gorismelerde, katilimcilara arastirmanin amacini, arastirma sonuglarinin nasil ve
nerede kullanilacagini agiklamis ve katilimcilarin sorulari igtenlikle yanitlamalarini saglamaya c¢alismistir.
Sonugta, arastirmaci, arastirmanin inandiricihgini saglamak icin gerekli 6nlemleri almistir.

Bulgular

Arastirmanin igerik analizi sonuglari (ic temayi isaret etmistir: a) kolaylastirici faktorler, b) zorlastirici
faktorler ve c) etkiler. Arastirmanin temalari ve kodlari Tablo 1’de sunulmustur.

Kolaylastirici Faktorler

Siipervizyon alan psikolojik danisman adaylarina gére kolaylastirici faktérle

Kolaylastirici faktérler temasi altinda, slipervizyon alan psikolojik danisman adaylarina gore (i¢ kod
ortaya ¢ikmustir; 1) stpervizorlerin kisisel 6zellikleri (n=4), tarzi (n=4), geribildirimi (n=3) ve midahaleleri
(n=1), 2) supervizyon alan psikolojik danisman adaylarinin kisisel 6zellikleri (n=4) ve 3) belirlenmis
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slipervizyon gorevleri (n=3) ve belirlenmis slpervizyon amaglarini (n=1) kapsayan ortak faktorler.
Supervizorlerin kisisel 6zellikleri agisindan, sipervizyon alan psikolojik danigsman adaylari geribildirime
acik, esprili, yardimsever, sakinlestirici, esnek, hosgorili, yakin, adil, sakin, sistematik, yargilayici
olmayan ve etkili kisilerarasi iliski kurma becerilerine sahip supervizérlerle daha gliclii sipervizyon iligkisi
kurabildiklerini ifade etmislerdir. Stpervizyon alan psikolojik danisman adaylarindan biri gorisini su
sekilde belirtmistir: “Stpervizorimle kurdugum iliski gayet samimi ve ictendi. SUpervizyona her
geldigimde kendimi rahat ve huzurlu hissediyordum. Clnkl stpervizorim vyargilayici degildi.
Stpervizyonda sistemliydi. Samimiyet benim icin énemli oldugu igin iliskimiz gayet iyiydi ve kendimi

yeterli hissettirdi bana.” (54)

Tablo 1.

Arastirmanin Tema ve Kodlari.

Siuipervizyon alan adaylara gore

Supervizoérlere gore

Kolaylastirici
Faktorler

Zorlastirici Faktorler

Etkiler

Stpervizorlerin

Kisisel 6zellikleri (n=4)
Tarzi (n=4)

Geribildirimi (n=3)
Midahaleleri (n=1)
Supervizyon alan adaylarin
Kisisel 6zellikleri (n=4)

Ortak

Belirlenmis stipervizyon gorevleri
(n=3)

Belirlenmis stipervizyon amaglari
(n=1)

Slipervizorlerin

Miidahaleleri (n=1)

Kisisel ozellikleri (n=1)

Tarzi (n=1)

Geribildirimi (n=1)

Silipervizyon alan adaylarin
Kisisel 6zellikleri (n=3)

Olumsuz tutumlari (n=1)

Ortak

Belirsiz stipervizyon amaglari (n=3)

Kisisel

Duygular (n=4)

Bas etme becerileri (n=1)

Kisisel farkindahk (n=1)
Profesyonel

Stpervizyon memnuniyeti (n=4)
Psikolojik danisma 6z-yeterligi
(n=3)

Profesyonel kimlik (n=1)

Suipervizorlerin
Kisisel 6zellikleri (n=4)
Tarzi (n=3)

Supervizyon alan adaylarin

Kisisel 6zellikleri (n=4)

Profesyonel kimligi (n=3)

Gorevlere uygun davranislari (n=3)
Etkili zaman y6netimi (n=1)

Ortak

Belirlenmis stipervizyon gorevleri(n=4)
Belirlenmis stipervizyon amaglari(n=3)

Sipervizorlerin

Kisisel 6zellikleri (n =1)

Tarzi (n=1)

Geribildirimi (n=1)

Etkisiz zaman yonetimi (n=1)
Silpervizyon alan adaylarin

Kisisel 6zellikleri (n=2)

Olumsuz tutumlari (n=2)

Psikolojik danisma ve siipervizyon kaygisi
(n=1)

Ortak

Belirsiz slipervizyon amaglari (n=1)
Belirsiz slipervizyon gorevleri (n=1)
Supervizyon siireci (n=1)

Professional
Stipervizyon memnuniyeti (n=2)
Deneyim kazanma (n=2)
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Supervizorlerin tarzina iliskin stipervizyon alan psikolojik danisman adaylar destekleyici, psikolojik
danisma ve slperviyon kaygisini azaltmaya ¢alisan, uygun rehberlik ve yonlendirmeyi kullanan ve
psikolojik danismaya yonelik duygulara odaklanan siipervizorlerle iliski kurmanin daha kolay oldugunu
belirtmislerdir. Stipervizyon alan bir psikolojik danisman adayi gérusiini su sekilde agiklamistir:

“Acikcasi ¢cok fazla yardim etmeye acik biriydi. Her konuda fikir belirtirken benim fikrimi de alirdi. Ben
boyle diisiinilyorum ama sen ne dusiniyorsun seklinde. Emretmiyordu. Bazi noktalarda acaba soyle
gitsen iyi olur mu seklinde séyliyordu ama direk bir yonlendirme olmadigi icin kendi fikirlerimle de
hareket etmemi sagladi.” (S2)

Supervizyon alan psikolojik danisman adaylarina goére bir diger kolaylastirici faktor stipervizérlerin
psikolojik danisma oturumlarina ve siipervizyon alan psikolojik danisman adayinin kisisel farkindalik
kazanmasina yonelik verdigi geribildirimlerdir. Stpervizyon alan psikolojik danisman adaylarindan biri
gorusinid su sekilde ifade etmistir: “Slpervizérimun verdigi geribildirimler iliski kurmamizi kolaylastirdi.
Yeterli geribildirim alamasaydim, siipervizyonda iliskimiz zayif kalirdi. isime yarayan geribildirimler
verdigi icin iliskimiz iyiydi. Stpervizérimin destekleyici geribildirimler vermesi yani yapici olmasi ve
olumsuzlari da yapici bir sekilde sdylemesi 6nemliydi.” (S4)

Supervizyon alan psikolojik danisman adaylarindan biri, iliski kurarken asgari dizeyde tesvik etme,
duygu yansitma ve yorumlama gibi slipervizorin kullandigi midahalelerin yarari oldugunu belirtmistir.
Stpervizyon alan aday dusincesini su sekilde agiklamistir: “Benim duygumu ve disiincelerimi anlayip
anlagildigimi hissettirmesi ve kaygimi azaltmasi 6nemliydi. Sanki benim zihnimi agiyormus gibi
hissediyordum yaptigi yorumlarla. Zenginlestirici yorumlar yapmasi iliskimizde doyumu saglyordu.” (S3)

Supervizyon alan psikolojik danisman adayinin kisisel oOzellikleri kodu altinda slipervizyon alan
adaylarin ¢aliskan, pratik, merakli, uyumlu, isbirlikgi, disiplinli, sorumluluk sahibi, esprili, ihmli, ¢6zim
odakli ve yardima ve geribildirime agik olmalari durumunda daha giglu iliski kurabildiklerini ifade
ettikleri gorilmustlr. Stpervizyon alan bir psikolojik danisman adayi gorlisiini séyle agiklamistir: “Benim
de genel olarak is odakh bir insan olmam ve sorumluluklarimi zamaninda yerine getirmem iliskiyi
kolaylastirdi. Clinkii ben her seyi planli yaparim. Esprili olmam da slipervizyon grubunda eglenceli
oluyordu. Sakin tavirlarim, evhamli olmamam... Probleme ¢6zim odakli yaklasmam iyi etkiledi iliskiyi.”
(s4)

Ortak faktorler kodu altinda sipervizyon alan psikolojik danisman adaylari desifrelerin incelenmesi,
ses kayitlarinin dinlenmesi, oturum 6zetlerinin yazilmasi ve slipervizyona diizenli katilim gibi belirlenmis
supervizyon gorevlerinin sipervizorleriyle daha gugli iliski kurmalarini sagladigini ifade etmislerdir.
Supervizyon alan psikolojik danisman adaylarindan biri gorisini su sekilde agiklamistir: “Cogu
supervizoriin ses kayitlarini dinlemedigini ve desifreleri yiizeysel inceledigini duyuyordum. Ama kendi
slipervizorimden ¢ok memnundum. Tek tek becerilerimizi puanliyordu. Ses kayitlarini dinliyordu ve
sinifta dinletiyordu, bir hafta video kaydini duvara yansitti ve hep beraber izledik. Bunlari yapmasi
iliskimize katki sagladi.” (S2)

Belirlenmis stipervizyon amacglari da slipervizyon alan psikolojik danisman adaylar icin iliski kurmayi
kolaylastiran faktorlerden biri olarak belirtilmistir. Sipervizyon alan psikolojik danisman adaylarindan
biri gbriisiinii su sekilde ifade etmistir: “Ortiik bir amag vardi, benim psikolojik danisma tarzim 6gretmen
gibiydi ve sipervizérim bunu degistirebilmem igin oturumlarda benimle galisti. Bu amacin benim igin
olumlu bir etkisi oldu.” (54)

Siipervizorlere gére kolaylastirici faktérler

Kolaylastirici faktorler temasi altinda siipervizorlere gore li¢ kod ortaya cikmistir; 1) slipervizorlerin
kisisel 6zellikleri (n=4) ve tarzi (n=3), 2) sipervizyon alan psikolojik danisman adaylarinin kisisel 6zellikleri
(n=4), mesleki kimlikleri (n=3), gérevlere uygun davranislari (n=3) ve etkili zaman yonetimi (n=1) ve 3)
belirlenmis sipervizyon gorevleri (n=4) ve belirlenmis slipervizyon amagclarini (n=1) kapsayan ortak
faktorlerdir.
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Supervizorler esprili, sakinlestirici, kibar, yakin, esnek, saygili, 6nyargisiz ve iletisime ve geribildirime
actk olma gibi kendi kisisel o6zelliklerinin slpervizyon alan psikolojik danisman adaylariyla iliski
kurmalarini kolaylastirdigini ifade etmislerdir. Bir siipervizor goriisiinii su sekilde agiklamistir: “Geri
bildirime, iletisime, gelismeye ve yardimci olmaya agik olmam; psikolojik danisma ve kismen siipervizyon
konusunda bilgili ve deneyimli olmam ve bir psikolojik danisman bakis agisina, tarzina ve durusuna sahip
olmam, 6grencilere 6nyargisiz yaklasmam... Bunlarin kolaylastirdigini saniyorum bu siireci.” (Srl)

Supervizorler kendi tarzlarinin da sipervizyon iliskisinde onemli rol oynadigini ifade etmislerdir.
Ornegin, siipervizyon alan psikolojik danisman adaylarinin kisisel konularina duyarlilik, égretmen rol,
slipervizyonda uygun sekilde rehberlik etme ve yonlendirme yapma ve destekleyici olmanin slipervizyon
iliskisini etkiledigini belirtmislerdir. Siipervizérlerden biri gérisiini sdyle ifade etmistir: “Ogrencilerin
hayatlariyla ve kisilikleriyle ilgili yorum yaparim. Bunlarin danigsanlariyla bagini kurarim. Ve mesela birseyi
anlamamissa kuramsal agidan bir bosluk varsa, stipervizyonda kisaca anlatip 6gretmeye c¢alisirim.”(Sr2)

Supervizorler, stpervizyon alan psikolojik danisman adaylarinin merakh, galiskan, uyumlu, cesur,
amagli, disiplinli, motive, sistematik, geribildirime acik ve 6z-yeterligi yiksek olma gibi kisisel
ozelliklerinin de iliski kurmada ve sirdirmede 6nemli oldugunu belirtmislerdir. Bir stipervizér gorlisini
soyle yansitmistir: “Merakl, arastirmaci, geribildirime agik, 6z farkindaligi ve 6zglveni yiksek, kendini
gelistirmeye acik ve mesleki anlamda cesur tiplerin benimle siipervizyon iliskisi kurmalarinin daha kolay
oldugunu dustntyorum.” (S1)

Supervizyon alan psikolojik danisman adaylarinin mesleki kimlige sahip olmalarinin da stpervizyon
iliskisi kurmay!i kolaylastirdigi bulunmustur. Bir baska deyisle, danisanlari igin uygun psikolojik danisma
kurami ve tekniklerine karar verebilen, meslek etigine uygun olarak danisanlariyla terapotik iliski
kurabilen, normal ve anormal ruh saghginin ipuclarinin farkinda olan, uygun temel ve ileri diizey
becerileri kullanabilen ve kavramlastirma becerilerine sahip adaylarla daha gugli stpervizyon iligkisi
kuruldugu ortaya ¢ikmistir. Bir sipervizor gorlisiini su sekilde dile getirmistir:

“Kendilerine bir psikolojik danisma kurami belirlemelerini ve bunu kullanmaya calismalarini, temel
etik ilkeleri gdz onlinde bulundurarak danisanlariyla iliski kurmalarini, anormal davraniglarin ve
bozukluklarin neler oldugunu 6grenmelerini, genel olarak temel beceriler konusundaki bilgileri
hatirlamalarini ve bunlari kullanmalarini bekledim. Onlardan iliskiyi kolaylastirmalari igin beklentim
genel olarak buydu.” (Sr1)

Gorevlere uygun davranislar kodu incelendiginde, slipervizorlerin stipervizyona diizenli olarak katilan
ve gerekli formlari siipervizyondan 6nce hazirlayan psikolojik danisman adaylariyla iliski kurmanin daha
kolay oldugunu belirttikleri gérilmustir. Stpervizorlerden biri diistincelerini sdyle agiklamistir:

“Birincisi onlar 6grenmeye agikti. ikincisi hepsi ¢ok caliskandi, hepsi zamaninda raporlarini getirdiler
ve derse ¢ok erken geldiler. Ders basinda verdigim yonergelere hepsi uydular. Herkese siireyi
belirtmistim, o siire icinde anlatacaklari ve benden neler 6grenmek istediklerini somutlastirmalarini
istemistim. Yonergelere uyunca ve 6grenmeye donik cabalari da yiksek olunca sitipervizyon iliskimiz
kolaylasti.” (Sr3)

Etkili zaman yonetimi de bir stipervizor tarafindan bir diger kolaylastirici faktor olarak belirtilmistir.
Bu slipervizor diistincelerini su sekilde agiklamistir:

“Slipervizyon oturumu disinda uzun sireler talep eden ve bu oturumlar disinda da danisaniyla ilgili
paylasimda bulunmak isteyen 6grenciler azdi. Bu da iliskimiz agisindan dnemli; ¢linkii stipervizyon
oturumu disinda siirekli talepte bulunan 6grenciyi de ister istemez reddetme ve onun ihtiyaclarina
karsilik vermeme ya da benim farkli bir is icin ayirdigim zamanda ona karsi 6fkelenme ve sinirlenme
gibi durumlar yasanabilirken bunlar yasanmamis oldu. Slpervizyon saatlerine sadik kalmalari iliski
acisindan onemliydi.” (Sr4)
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Ortak faktorler kodu altinda siipervizorler belirlenmis sipervizyon gorevleri ve belirlenmis
supervizyon amaglarinin diger kolaylastirici faktérler oldugunu belirtmislerdir. SUpervizérlerden biri
belirlenmis silipervizyon gorevlerine yonelik duslincelerini su sekilde agiklamistir: “Dénem basinda
onlarin arastirmalarini, etkili bir psikolojik danisma siireci, etkili bir psikolojik danigman olmak ve etkili
bir slire¢ nasil yuratilar, danisanlara insanlara nasil yardim edilir bunlarla ilgili calismalarini ve bu
dogrultudaki cabalarina benim dikkat edecegimi belirttim.” (Sr1)

Bir diger stpervizor belirlenmis slipervizyon amaglarina yonelik distincelerini soyle agiklamistir:

“Ogrenciyi rahatlatiyor biyik olciide siipervizyon amaci belirlemek. O her hafta siipervizyona
gelirken neyle ilgili ¢alisilacagini, neyi disiinecegini ve neyi planlayacagini énceden bildigi icin daha
hazirlikh geliyor ve daha iyi galisiyoruz. Genellikle de slipervizyon oturumu bittiginde bir sonraki
oturumda ne yapacagiyla ilgili ne kadar net olurlarsa siipervizyondan ve iliskimizden o kadar doyum
aliyorlar. O nedenle amag belirledigimiz haftalar sonrasinda genellikle iliskinin olumlu etkiledigini
goriyorum ¢linkli 6grenci ¢cok rahatliyor.” (Sr4)

Zorlagtiric1 Faktorler

Siipervizyon alan psikolojik danisman adaylarina gére zorlastirici faktérle

Supervizyon alan psikolojik danisman adaylarina gore zorlastirici faktorler temasi altinda l¢ kod
ortaya ¢ikmustir; 1) siipervizorlerin miidahaleleri (n=1), kisisel 6zellikleri (n=1), tarzi (n=1) ve geribildirimi
(n=1), 2) stipervizyon alan psikolojik danisman adaylarinin kisisel 6zellikleri (n=3) ve olumsuz tutumlari
(n=1) ve 3) belirsiz stipervizyon amaglarini igeren ortak faktorlerdir (n=3).

Midahaleler kodu icin bir psikolojik danisman adayi sipervizoriiniin kendi psikolojik danisma
oturumlarina ve danisanlarina iliskin deneyimlerini stipervizyonda paylasmasini istedigini belirtmistir. Bu
psikolojik danisman adayr gorlisini soyle aciklamistir:  “SUpervizérimden daha c¢ok kendi
danisanlarindan 6rnek vermesini ve daha ¢ok vaka paylasmasini bekledim. Bu yolda nasil bir siireg
izledigini 6rneklerle soyleseydi iliskimize daha faydali olurdu diye diistintiyorum.” (S1)

Supervizorlerin kisisel 6zelliklerine iligkin bir psikolojik danisman adayi sakinlestirici ve kibar olmayan
stpervizorlerle iliski kurmanin daha zor oldugunu ifade etmistir. Bu aday dlslncesini su sekilde
actklamistir: “Stipervizyon iliskimizde biraz daha anlayish ve nazik olmasini beklerdim. Clinki tarz olarak
elestirileri bazen biraz acimasiz olabiliyordu. Bu da benim siregten sogumama ve bazen benden
psikolojik danisman olmaz diye bir diisiinceye sebep olabiliyordu. Daha anlayisli olabilirdi.” (S1)

Supervizyon oturumlarinda uygun sekilde rehberlik etmeyen ve yonlendirme kullanmayan tarza
sahip supervizorlerle de siipervizyon iligkisi kurmanin zor oldugu belirtilmistir. Stpervizyon alan bir
psikolojik danisman adayi gérusini su sekilde ifade etmistir:

“Benim zaten slipervizér dedigim zaman ilk aklima gelen sey beni yonlendirmesi. “Bu oturumda soyle
bir hata yapmissin, bdyle yapsan daha iyi olurdu” demesini ya da “bir sonraki oturumda sunlari yap”
demesini beklerdim. Ama benim stipervizoriimde 6yle bir durum s6z konusu degildi.” (S1)

Geribildirim  kodu incelendiginde, supervizyon alan psikolojik  danisman  adaylarinin
slipervizorlerinden yikici geribildirim almanin iliskiyi zorlastirdigini belirttikleri goértilmustir. Stpervizyon
alan psikolojik danisman adaylarindan biri gériisiint soyle aciklamistir: “Tamam, olumsuz geribildirimleri
tabii hak ediyoruz; ¢linkl tecribesiz oldugumuz igin ¢ok fazla hata yapiyorduk. Ama bu hatalarin bize
geribildirim olarak verilmesi biraz daha yapici olabilirdi.” (S1)

Supervizyon alan psikolojik danisman adaylarinin kisisel 6zellikleri kodu altinda psikolojik danisman
adaylarinin asiri duyarh, geribildirim almaya isteksiz, sabirsiz, utanga¢ ve ice kapanik olmanin
slipervizyon iliskisini kurmayi zorlastirdigini belirttikleri gorilmistir. Bir psikolojik danisman adayi
goriisiini soyle aciklamistir: “Ben sosyal iliskilerimi ve kendimi agmak konusunda zorluk yasayan biriyim,
biraz icine kapanik biriyim. O biraz zorlastirdi. Sonra dedigim gibi yanls yapmaktan ve yanlsimi agiga
vurmaktan da korkuyordum.” (S3)
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Supervizyon alan psikolojik danisman adaylarina gére bir diger zorlastirici faktor sipervizyona yonelik
olumsuz tutumlaridir. Bir slipervizyon alan psikolojik danisman adayi olumsuz tutumunun siipervizyon
iliskisine etkilerini soyle agiklamistir:

“Benim biraz duygusal olmam ve biraz da belki de supervizoériin soylediklerini kisisel bir sey
soyluyormus gibi yani beni kisisel olarak elestiriyormus gibi hissetmemden dolayi biraz isteksizdim.
Boyle olunca aramizda anlasmazliklar oldu ve bu isteksizligim iliskimizi de olumsuz yonde etkiledi.”
(S1)

Ortak faktorler kodu igin stpervizyon alan psikolojik danisman adaylari belirsiz slipervizyon
amaglarinin da iliski kurmayi zorlastirdigini belirtmislerdir. Psikolojik danisman adaylarindan biri
distincelerini su sekilde agiklamistir: “Agikgasi bazi noktalarda kendime nereye gittigimi sordum, ilerisi
¢ok bulanikti. Boslukta hissettigim bir dénem oldu agik¢asi. Amag belirlemek daha iyi olabilirdi diye
distiniyorum. Net bir amag belirleyip ilerlesek daha net olabilirdi diye diisiiniiyorum.” (S2)

Siipervizorlere gére zorlastirici faktorler

Zorlastirici faktorler temasi altinda stpervizorlere gore (¢ kod ortaya gikmistir; 1) stpervizorlerin
kisisel 6zellikleri (n=1), tarzi (n=1), geribildirim (n=1) ve etkisiz zaman yonetimi (n=1), 2) stipervizyon alan
psikolojik danisman adaylarinin kisisel 6zellikleri (n=2), olumsuz tutumlari (n=2) ve psikolojik danisma ve
stipervizyon kaygisi (n=1) ve 3) belirsiz stipervizyon gorevleri (n=1) ve belirsiz siipervizyon amaglarini
(n=1) kapsayan ortak faktorlerdir.

Supervizorlere gore mikemmeliyetcilik ve psikolojik danisman adaylarinin  oturumlardaki
performanslarina yonelik yiiksek beklentilere sahip olmak gibi kendi kisisel 6zellikleri stipervizyon iliskisi
kurulmasini ve slrdiirtlmesini zorlastirici bir role sahip olmustur. Bir stpervizor dislincesini su sekilde
yansitmistir: “Mikemmeliyetci olmam, 6grencilerden beklentimin fazla olmasi, ayrintici olmam, bireysel
O6grenmeye ve meraka 6nem veriyor olmam gibi 6zelliklerimin iliskiyi zorlastirdigini distintiyorum.” (Sr1)

Tarz agisindan sipervizorler, slpervizyon oturumlarinda vyetersiz rehberlik ve yonlendirme
kullanmalarinin, etkisiz iletisim becerilerine sahip olmanin ve supervizyonda asiri kuralci olmalarinin
stipervizyon iliskisini zorlastirdigini belirtmislerdir. Bir slipervizor goérisini su sekilde ifade etmistir:
“Bazen ihtiyac duyduklarinda her tarli bilgi konusunda onlara acgiklama yaptim ama baska
slipervizorlerin yaptigi gibi kelime kelime nerede, ne soyleyeceklerini ve ne yapacaklarini da
soylemedim. Bazen bu konularda eksik ya da belirsiz birakmis olmam iliskiyi zorlastirmis olabilir.” (Sr1)

Zorlastirici faktorlere iliskin bir diger bulgu, olumsuz ve dizeltici geribildirimin iliski Uzerinde
istenmeyen etkiye sahip oldugudur. Stipervizorlerden biri bu konudaki diisiincelerini soyle yansitmistir:
“Olumlu geribildirimlerden daha ¢ok olumsuz ve dizeltici geribildirim vermis olmam yapici da olsa iliskiyi
ogrenciler acisindan zorlastirmis olabilir.” (Sr1)

Etkisiz zaman yoOnetimi de sipervizyon iliskisini zorlastiran faktérlerden biridir. Bir sipervizor
goriisiinl su sekilde belirtmistir: “Bazen ¢ok soru soranlar oluyordu ve ben hepsine cevap veriyorum.
Sonrasinda bekleyenler haklarinin ellerinden alindigini distinmis olabilir. Yani zamani kullanmakla
sikintim var gibiydi.” (Sr2)

Supervizyon alan psikolojik danisman adaylarinin kisisel 0Ozellikleri agisindan rehberlige ve
yonlendirmeye asiri bagimli, meraksiz, sinirl sosyal becerilere ve diisik 6z-yeterlige sahip ve onyargih
psikolojik danisman adaylariyla iliski kurmanin ve siirdiirmenin zor oldugu gorilmdstir. Bir stpervizér
goriisini su sekilde agiklamistir: “Bazi 6grencilerin sosyal becerileri sinirli. Sosyal becerileri biraz daha
sinirli cocuklar vardi onlarla ilisi kurmak biraz zorluyordu.” (Sr3)

Olumsuz geribildirim almaya gonilstzliik ve slipervizyona isteksizlik gibi psikolojik danisman
adaylarinin olumsuz tutumlari da slpervizorlere gore zorlastirici faktérlerdendir. Bir stpervizér bu
konudaki dislincesini su sekilde agiklamistir:
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“Benimle sadece 6grenciymis gibi iliski kuranlar zorlastirdi iliskiyi. Yani sanki bir derste oturmus
o0gretmenin soyledigi seyleri not alacak. Dinlese de olur dinlemese de... Telefonuyla da oynayabilir.
Sinifta gozledigimiz davranislari slipervizyona tasiyan, slipervizyonu bir ders saati olarak goren ve
supervizoriyle bir iliski kurmaya ¢alismaktan ¢ok sinifta oturan bir 6grenciymis gibi kendini goren ve
ders saati bitimini bekleyen, stipervizyonda ne yapacagini hemen séylememi isteyenler iliski de zayif
oluyordu. Bunu bir gereklilik ve bir gérev olarak gérenle iliski de gli¢ oluyor.” (Sr4)

Psikolojik danisma ve siipervizyon kaygisi kodu igin bir slipervizér performans kaygisinin iliski kurma
izerinde olumsuz etkisi oldugunun altini gizmistir. Bu stipervizor dislincesini soyle yansitmistir:

“Bazilarinda yanls yapma ve otorite tarafindan negatif degerlendirilme korkusu vardi. Aslinda
derslerde 6gretilmeye calisilan “danisana zarar vermeyin” misyonu, slipervizyonda yanlis yapma ve
otorite tarafindan kotu degerlendiriime korkusuna doéniisiyor. Bu da adim atmamalarini,
danisanlarla ve benimle iliski kurmalarini cok zorlayan bir sey oluyor.” (Sr3)

Ortak faktoérler acisindan sipervizorler, belirsiz stpervizyon amaclari ve belirsiz slipervizyon
gorevlerinin iliskiyi zorlastirdigini belirtmislerdir. Stipervizorlerden biri gérisiini su sekilde agiklamistir:
“Bireysel olarak 6grenciyle amag belirlememek iliskinin bastan mesafeli baslamasina ve 6grencilerin
biraz daha kaybolmus hissetmelerine neden olmus olabilir.” (Sr1)

Etkiler

Siipervizyon alan psikolojik danisman adaylarina gére etkiler

Silpervizyon alan psikolojik danisman adaylarina gére etkiler temasi altinda iki kod ortaya ¢ikmistir;
1) duygulari (n=4), bas etme becerilerini (n=1) ve kisisel farkindaligi (n=1) kapsayan kisisel etkiler ve 2)
stipervizyon memnuniyeti (n=4), psikolojik danisma 6z-yeterligi (n=3) ve profesyonel kimlik gelisimini
(n=1) kapsayan profesyonel etkiler. Siipervizyon alan psikolojik danisman adaylari temel olarak
supervizyon iligkisinin baglarinda kaygil, gergin ve utangag hissettiklerini belirtmislerdir. Adaylardan biri
iliskiye yonelik bu duygularini su sekilde acgiklamistir: “Basta kaygiliydim. Sipervizyona basladigimda
kaygim azaldi ¢unkd slpervizérim yonlendiriciydi. Biz kaygiya kapildigimizda sakinlestiriyordu. Son
oturumlara dogru yonlendirmeyi birakti, zaten bizim de kaygimiz ¢ok kalmamisti. Azalan bir
yonlendirmeyle gittigi icin daha rahatlatici oldu.” (S3)

Ardindan, supervizyon iligkisinin niteligine bagl olarak siipervizyon alan psikolojik danisman
adaylarindan bazilari sakin, huzurlu, umutlu, givenli, desteklenmis ve mutlu hissettiklerini belirtirken;
digerleri kafasi karismig, Gzgiin, isteksiz ve rahatsizlik hissettiklerini ifade etmislerdir. Adaylardan biri
goruslni su sekilde belirtmistir: “En yogun duygum herhalde rahatlik bir de yetkinlikti. Yani hicbir zaman
yapamayacagim duygusunu hissetmedim. Her hafta ben bu isi yapiyorum diye stipervizyondan ¢iktigim
icin en yogun rahatlk ve yetkinlik hissettim.” (S4)

Bir diger aday gorisiini su sekilde agiklamistir: “Bu oturumda da ¢ok hata yapmis olabilirim. Acaba
bu hatalarim bu siupervizyon oturumunda yizime nasil vurulacak, bunlarla nasil yiizlesecegim ve
slipervizoriim bana bunlari séylerken nasil bir Gslupta olacak bu konuda hep huzursuzlanirdim.” (S1)

Bas etme becerileri agisindan, stipervizyon alan psikolojik danisman adaylarindan biri siipervizoriyle
yasadigi iliskideki karmasanin kendisine belli bas etme becerilerini kazandirdigini belirtmistir. S6z konusu
psikolojik danisman adayi diislincelerini soyle aciklamistir: “Acaba benden psikolojik danisman olmaz mi
diye dlstiniyordum. Sonra bununla basa ¢ikmayi 6grendim. Stipervizyonda, stipervizoriimin basa ¢ikma
stratejilerimi gelistirdigini soyleyebilirim. Problem ¢6zme becerilerime katkisi oldu diyebilirim. Clnki
kendim arastirlyordum ve kendim buluyordum.” (S1)

Supervizyon iliskisinin bir diger kisisel etkisi ise kisisel farkindalik olarak bulunmustur. Bir psikolojik
danisman adayl gorasiini soéyle aciklamistir:  “Kisisel olarak iliskimizin etkileri oldu. Cunki
slipervizoriimiiz stpervizyonda danisan hakkindaki geribildirimlerinin yani sira vakit kaldiginda bizim
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kendi kisisel ozelliklerimiz hakkinda da geribildirimler veriyordu. Her birimize bizim bunlari nasil
gelistirebilecegimiz konusunda ipuglari veriyordu. Kendim hakkimda distinmemi saglayan taraflari oldu.”
(S3)

Profesyonel etkiler igin, bltun slipervizyon alan psikolojik danisman adaylari iliskinin stipervizyon
memnuniyetini etkilediginin altini gizmislerdir. Psikolojik danisman adaylarindan biri goriisiini su sekilde
actklamistir: “Samimi bir iliski oldugu icin daha fazla doyum aldim. Ben kurulan iliskilere 6nem verdigim
icin slipervizorimin de icten ve yargilamayan tavirlari iliskimizden doyum almami sagladi.” (S4)

Bir diger psikolojik danisman adayi gorisiini soyle dile getirmistir: “Tam bir doyuma ulasamadim
¢linkli dedigim gibi beklentilerim vardi. Biraz daha Uslubunu yumusatmasini ve biraz daha vaka
paylasmasini isterdim. Bu beklentilerimi karsilamadi iliskimiz agisindan.” (S1)

iliskinin profesyonel etkilerinden biri de siipervizyon alan psikolojik danisman adaylar tarafindan
psikolojik danisma 0z-yeterligi olarak belirtilmistir. Bir psikolojik danisman adayi gorisiini su sekilde
ifade etmistir: “Bu meslegi yapabilecegimi hissettim. Baslarda ilk birka¢ oturumda bu is bana gore degil
herhdlde ben bu yapamayacagim dedim. Ama sonra slpervizorimin destegiyle ve beni
ylreklendirmesiyle umutlandim.” (S3)

Bununla birlikte, bir psikolojik danisman adayi siipervizyon iliskisi sayesinde mesleki kimlik gelisimi
saglamasini da profesyonel etkilerin igerisinde belirtmistir. Bu psikolojik danisman adayi yasadigi gelisimi
su sekilde agiklamistir: “Mesleki kimligi edinme konusunda iyi geldi. Ben bu bélimu bitiriyorum ama hala
o kimligi edinememistim. O kimligi edinmem de agikgasi faydali oldu iliskimiz.” (S3)

Siipervizorlere gore etkile

Etkiler temasi altinda iki kod ortaya ¢ikmistir. Bunlar; 1) stipervizyon siireci (n=1), 2) stpervizyon
memnuniyeti (n=2) ve deneyim kazanmayi (n=2) kapsayan profesyonel etkilerdir. Bir slpervizor,
slipervizyon iliskisinin stipervizyon sirecine etkisini su sekilde acgiklamistir:

“Slipervizyon sirecine etkisi oldu bu iliskinin. Bir iliski ne kadar gicli olursa o kadar etkili bir
stipervizyon olur diyemem ama o iliski olmadiginda slipervizyonu yiritmek ve calismak icin enerjiyi
toplamak oldukga zor hale geliyor. Sanki bir 6n kosul gibi iliski. Ama tabiiki bltilin stipervizyonun
etkililigini saglayan tek sey iliski de degildi. Alt yapisini olusturdu diyebilirim.” (Sr4)

Stpervizyon memnuniyetinin de siipervizyon iliskisinden etkiledigi ortaya ¢ikmistir. Siipervizérlerden
biri bu etkiyi su sekilde ifade etmistir: “Dedigimi anlayip uygulayanlarla iliskiden doyum sagladim. Bir
taraftan da sorup kendini gelistiren ve cabalayanlarla doyum sagladim. Uglincii olarak bu ise aslinda
temelde ¢ok yetenegi olmayan fakat calisip cabalayip gelisim saglayanlarla da doyum sagladim.” (Sr2)

Deneyim kazanma acisindan, bazi slpervizorlerin stpervizyonu bir 6grenme deneyimi olarak
algilamasindan dolayr farkh siipervizyon iliskileri sayesinde silipervizyonda deneyim kazandiklarini
belirttikleri goriilmistlr. Bir sipervizor bunu sdyle agiklamistir: “Her dénem ben yeni bir sey 6grenirim,
yeni bir sey fark ederim, kendim de degisen bir sey goértiriim ve farkl bir 6grenci kesfederim. Her zaman
kurulan iliskiden bir sey 6grenirim.” (Sr3)

Tartisma, Sonug ve Oneriler

Bu arastirmada, lisans dizeyinde slpervizyon alan psikolojik danisman adaylarinin ve
slipervizorlerinin slipervizyon iliskisine yonelik gorislerinin incelenmesi amacglanmistir. Arastirmanin
sonuglar G¢ temada toplanmustir: a) kolaylastirici faktorler, b) zorlastirici faktorler ve c) etkiler. Kisisel
ozellikler agisindan incelendiginde, genel olarak gelisimsel slipervizyon modellerinin (Loganbill, Hardy, &
Delworth, 1982; Stoltenberg, 1981; Stoltenberg, McNeill, & Delworth, 1998) giicli bir stipervizyon iliskisi
kurulmasinda stipervizorin kisisel ve mesleki 6zelliklerinin énemli bir degisken oldugunu isaret ettigi
gorilmektedir. Ornegin, Loganbill vd. (1982) bu arastirmanin bulgularina paralel olarak saydam, iyimser,
destekleyici, esprili, yakin ve saygili olmanin slpervizyon iliskisi kurulmasini kolaylastirdigini
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belirtmislerdir. Bununla birlikte, bu arastirmanin bulgularini destekler sekilde, gesitli arastirmalarda
(Fong et al., 1997; Lochner & Melchert, 1997; Swanson & O’Saben, 1993) kavramlastirma dizeyi yiiksek
ve Ogrendigini uygulama konusunda daha pratik olan bir baska deyisle biligssel karmasiklik (cognitive
complexity) diizeyi yiksek spervizyon alan psikolojik danisman adaylariyla iliski kurmanin daha kolay
oldugu bulunmustur. Tirkiye’de yapilmis arastirmalar incelendiginde ise silipervizyon iliskisi
kurulmasinda ve gelistiriimesinde bazi kisisel 6zelliklerin kolaylastirici oldugu ortaya ¢ikmistir. Ornegin,
tesvik edici olmak (Aladag & Bektas, 2009; Meydan & Denizli, 2018); destekleyici (Atik, 2017; Blyikgoze-
Kavas, 2011; Denizli et al., 2009; Meydan & Denizli, 2018) ve ilgili, icten ve anlayish olmak (Atik, 2017;
Denizli et al., 2009; Meydan & Denizli, 2018) iliski kurulmasini kolaylastirici kisisel 6zellikler olarak ifade
edilmistir. Aladag (2014) tarafindan yapilan bir arastirmada da elestiriye acgik, esprili, agik yirekli,
guvenilir, anlayigh, yatistirici, igten, anlayigh, duyarli, dislnceli, iyi niyetli stipervizorlerle daha giicli
stpervizyon iliskisi kuruldugu belirtilmistir. Bu arastirmalar genel olarak degerlendirildiginde,
slipervizyon alan psikolojik danisman adaylarinin silpervizérlerinden geribildirime acik, esprili,
yardimsever, sakinlestirici, esnek, hosgorili, yakin, adil, sicak, sistematik, dnyargisiz ve etkili iletisim
becerilerine sahip olmalarini beklemeleri ve bununla birlikte hosgorili ve kibar olmayan stipervizérlerle
glcli iliski kuramamalari anlasilir hale gelmektedir. Bununla birlikte, bu arastirmada siipervizyon alan
psikolojik danisman adaylarinin rehberlige ve yonlendirmeye asiri bagimli, sinirli sosyal becerilere ve
diisik Ozyeterlige ve onyargili olmalarinin ve slipervizyona karsi goniilsiiz ve isteksiz tutuma sahip
olmalarinin iliski kurmayi zorlastirdig gériilmustiir. Ornegin, Clohessy (2008) siipervizyon alan psikolojik
danisman adaylari 6grenmeye ve geribildirime agik olduklarinda ve stipervizyona karsi motivasyonlarini
ve isteklerini gosterdiklerinde stipervizyon iliskisinin daha glicli oldugunu belirtmistir. Aslina bakilirsa,
s6z konusu kisisel 6zellikler birarada dustnaldiginde, bu o6zelliklerin etkili iletisim ve iliski kurmak igin
temel kisisel 6zellikler oldugu dikkat cekmektedir. Bu baglamda, stipervizyon iligkisinin kurulmasinda ve
pekistiriimesinde 6n kosul kabul edilebilecek etkili kisilerarasi iliski becerilerine (Campbell, 2000) ve
olumlu tutuma sahip olmanin hem siipervizorler hem de siipervizyon alan psikolojik danisman adaylari
acisindan iliskiyi etkileyen faktorlerden olmasi anlasihrdir.

Bu arastirmada s6z konusu kisisel 6zelliklere paralel olarak, stipervizorlerin tarzlarinin da slipervizyon
iliskisini etkiledigi bulunmustur. Arastirmanin bu bulgusu daha detayli incelendiginde, slipervizyon alan
psikolojik danisman adaylari gelisimsel olarak ilk psikolojik danisma ve slipervizyon deneyimleri olmasi
dolayisiyla kaygih olduklarini, duygularinin ele alinmasina ihtiya¢c duyduklarini ve 6gretici/y6nlendirici
tarza sahip sipervizorlerle daha kolay iliski kurduklarini ifade etmislerdir. Bununla birlikte, psikolojik
danisman adaylarinin silipervizyonda yetersiz rehberlik ve yonlendirme kullanan, etkisiz iletisim
becerilerine sahip ve silipervizyonda asiri kati sahip stpervizérlerle zor iligki kurduklarini belirttikleri
gorilmistur. Ek olarak, stipervizorler psikolojik danisma ve slipervizyona yonelik kaygisi yliksek adaylarla
iliski kurmanin zorlastigini belirtmislerdir. Ronnestad ve Skovholt (2003) sipervizyon alan psikolojik
danisman adaylarinin mesleki gelisim siregleri boyunca farkli asamalardan gectiklerini ve slipervizyon
altindaki ilk psikolojik danisma deneyimlerinde siklikla kaygili olduklarini, sipervizorlerinden bilgi almaya
ve yonlendirilmeye ihtiya¢ duyduklarini belirtmislerdir. Bang ve Park (2009) yaptiklari arastirmada kisisel
konularin slpervizyonda kesfedilmesinin slpervizyon alan psikolojik danisman adaylari icin faydal
oldugunu bulmuslardir. Bununla birlikte, ilk kez slpervizyon alan psikolojik danisman adaylarinin
oturumlardaki performanslarina ve sipervizyon sirecine yonelik siklikla kaygi yasadiklari bilinmektedir
(Bernard & Goodyear, 2004; Bradley & Ladany, 2001; Ladany et al.,, 1996). Yapilan bir arastirmada
(Hilton, Russell, & Salmi, 1995), ilk kez slipervizyon alan psikolojik danisman adaylarinin performans
kaygisini daha ¢ok yasadiklari stpervizoriin destekleyici bir tarza sahip olmasinin slipervizyon alan
psikolojik danisman adayinin bu kaygiyla bas etmesini kolaylastirdigi bulunmustur. Bir diger arastirmanin
bulgulari da (Jacobsen & Tanggaard, 2009) sipervizyon altinda ilk kez uygulama yapan psikolojik
danisman adaylarin slipervizorlerinin rehberligini ve destegini oldukga yardimci bulduklarini géstermistir.
Aladag’in (2014) arastirmasinda da ilk kez siipervizyon altinda danisan goéren psikolojik danisman
adaylarinin stipervizorlerinin yonlendirici ve 6gretici olmalarina ihtiya¢ duyduklari bulunmustur. Bununla
birlikte, cesitli arastirmalarda (Ladany, Mori, & Mehr, 2013; Ladany et al., 1996; Ladany et al., 2001;
Lizzio et al., 2013) kisilerarasi iliskilerde duyarli ve gérev yonelimli tarzlari benimseyen stipervizorlerle
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iliski kurmanin daha kolay oldugu ortaya ¢ikmistir. Ramos-Sanchez vd. (2002) tarafindan yapilan bir
arastirmada elestirel, yargilayici ve saygl gostermeyen tarza sahip siipervizorlerle kurulan iligkinin
supervizyon alan psikolojik danisman adaylari tarafindan zayif siipervizyon iligkisi olarak belirtildigi
bulunmustur. Bu dogrultuda, gelisimsel slpervizyon modellerinin goriuslerine ve slpervizyon alan
psikolojik danisman adaylarinin gelisimsel ihtiyaglarini inceleyen arastirmalarin bulgularina (Ladany et
al., 1999; Magnuson et al., 2000; Ramos-Sanchez et al., 2002) paralel olarak performans ve
degerlendirilme kaygisi (Bernard & Goodyear, 2004) yasayan psikolojik danisman adaylarina slipervizyon
verirken siipervizorlerin daha 6gretici, yonlendirici ve destekleyici bir tarz benimsemelerinin ve kaygi
azalticl stratejiler kullanmalarinin stipervizyon iliskisini saglamlastiracagi distinilmektedir.

Bu arastirmanin bulgulari kapsaminda stipervizoérlere ait iliski kurmayi etkileyen faktérlerden digerleri
incelendiginde, slipervizyon iliskisi kurulmasinda ve gelistiriimesinde slpervizorlerin geribildirimleri ve
midahalelerinin 6nemli oldugu bulunmustur. Geribildirim agisindan, stpervizyon alan psikolojik
danisman adaylarinin yeterli, yapici ve destekleyici geribildirimlerin iliskilerini pekistirdigini; ancak yikici
geribildirimlerin iliski kurmayi zorlastirdigini ifade ettikleri gorGlmistir. Alanyazin incelendiginde,
geribildirim bash basina sipervizyonun ve siipervizyon iliskisinin olmazsa olmazlarindan biri olarak
karsimiza ¢ikmaktadir (Bernard & Goodyear, 2004; Campbell, 2000; Karpenko & Gidycz, 2012; Phelps,
2013). Yeterli, destekleyici ve 0gretici geribildirimin ilk kez sipervizyon altinda psikolojik danisma yapan
adaylar i¢in mesleki gelisimlerinde kritik bir 6neme sahip oldugu belirtiimektedir (Beinart, 2014; Scaife,
2009). Ornegin, Beinart (2014) nitelikli siipervizyon iligkisi kurmanin en &nemli yollarindan birinin
slipervizyonda destekleyici ve anlamli geribildirimler almak ve vermek oldugunu belirtmistir. Bu
gorislere paralel olarak, destekleyici ve 6gretici/dizeltici geribildirimin stpervizyon iliskisi kurulmasinda
ve gelistiriimesinde 6nemli bir faktor oldugu cesitli arastirmalarla da desteklenmistir (Heckman-Stone,
2003; Hughes, 2012; Lehrman-Waterman & Ladany, 2001; Scaife, 2009; Worthington & Roehlke, 1979;
Worthington, 2006). Buna ek olarak, nitelikli bir siipervizyon iliskisi kurulabilmesi icin geribildirimlerin
amaca uygun, somut, zamanlamasinin dogru, nesnel, durumla tutarl, yapici ve davranis odakli olmasinin
(Bernard & Goodyear, 2009; Heckman-Stone, 2003; Karpenko & Gidycz, 2012) ve saygi ¢ergevesi igcinde
verilmesinin onerildigi gorilmektedir (Hughes, 2012). Tirkiye’de yapilan arastirmalar incelendiginde,
benzer sekilde, slpervizyon alan psikolojik danisman adaylarinin slpervizér geribildirimlerinin
stipervizyonun etkililiginin belirleyicilerinden biri olarak isaret ettikleri bulunmustur (Denizli et al., 2009;
Blylikgbze-Kavas, 2011; Meydan & Denizli, 2018). Bu bulgulara dayanarak, nitelikli stipervizon iliskisi
kurulmasi igin slipervizorlere nasil etkili geribildirim verebilecekleri konusunda bilgi verilmesinin 6nemli
oldugu disiiniilmektedir.

Bu arastirmanin bulgularindan bir digeri de geribildirimin yani sira stipervizorler tarafindan kullanilan
asgari dizeyde tesvik etme, duygu yansitma ve yorumlama gibi miidahalelerin slipervizyon iliskisinin
kurulmasi ve gelistiriimesinde kolaylastirici faktoérler olmasidir. Bununla birlikte, bu arastirmada
slipervizoriin mesleki konularda kendini agmamasinin; bir baska deyisle stipervizoriin kendi psikolojik
danisma oturumlarina ve danisanlarina iliskin tecriibelerini slipervizyon sirasinda paylasmamasinin
iliskiyi engellemese dahi giiclendirmedigi bulunmustur. Oncelikle, asgari diizeyde tesvik etme ve duygu
yansitma gibi beceriler agisindan incelendiginde, zaten genel olarak bu becerilerin dogasi (lvey & lvey,
2003) ve slpervizyonda kolaylastirict mudahaleler olarak tanimlandigi (Loganbill et al., 1982)
diisintldiginde, bu becerilerle tesvik edilen ve duygularinin anlasildigini hisseden sipervizyon alan
psikolojik danisman adaylarinin stipervizyon sirasinda bu becerileri siklikla kullanan slipervizorlerle daha
kolay iletisim ve iliski kurmalari da anlasilir hale gelmektedir. Dahasi, alanyazinda s6z konusu
kolaylastirict miidahalelerin yizlestirici ve kavramsal midahaleler ile bitinlestiriimesi énerilmektedir
(Borders et al., 1991; Loganbill et al., 1982). Kaldi ki, bu arastirmada da siipervizyon alan psikolojik
danisman adaylari kendini agma ve yorumlama gibi midahalelerin iliski kurulmasina katkisi oldugunu
belirtmislerdir. Bazi arastirmalarda (Ladany & Lehrman-Waterman, 1999; Ladany, 2013) siipervizorlerin
stipervizyonda klinik deneyimlerine iliskin kendini agma muidahalesini kullanmalarinin slipervizyon alan
psikolojik danisman adaylarinin da kendilerini stipervizyonda agmalarini kolaylastirdig1 ortaya ¢ikmistir.
Bununla birlikte, s6z konusu arastirmada kendini slpervizyonda rahatlikla acan psikolojik danisman
adaylarinin stipervizorleriyle stipervizyon calisma uyumlarinin daha yiiksek oldugu ortaya ¢cikmistir. Bir
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baska arastirmada, Crook Lyon ve Potkar (2010) sipervizyon iliskisinde uygun sekilde kullanilan kendini
acma becerisinin iligkiyi gliglendirdigini ortaya g¢ikarmistir. Bu bulgular dogrultusunda, bu arastirmadaki
supervizyon alan psikolojik danisman adaylarinin slpervizoérlerinden gliclii bir stipervizyon iligkisi
kurulmasi igin kendini agma ve yorumlama gibi ileri diizey becerileri de (Ivey & Ivey, 2003) kullanmalarini
beklemeleri anlam kazanmaktadir. Ozetle, bu arastirmanin bulgulari ve diger arastirmalarin sonuglari,
geribildirimin ve destekleyici bir sekilde kullanilan kolaylastirici, ylzlestirici ve kavramsal miidahalelerin
stipervizyon iliskisi kurulmasindaki roliini ve 6nemini gosterir niteliktedir.

Son olarak, kolaylastirici ve zorlastirici faktorler agisindan silipervizyon alan adaylarin profesyonel
kimlige sahip olmalari, siipervizyon gorevlerine uygun davranislar sergilemeleri ve slipervizyon suresini
etkili kullanmalarinin iliski kurmayi etkilemesi bu arastirmanin bulgular arasinda yer almaktadir.
Profesyonel kimlik agisindan, siipervizorlerin profesyonel kimlige sahip supervizyon alan psikolojik
danisman adaylarinin hem danisanlarina daha etkili bir yardim sunacaklarini hem de kendileriyle daha
etkili bir stipervizyon iliskisi kuracaklarini distindikleri gértilmektedir. Bu baglamda, Bordin’in (1983) ilk
calismalarinin terap6tik calisma uyumuna yonelik oldugunu ve daha sonra bu kavrami sipervizyona
aktardigi goz oniline alindiginda, slipervizorlerin bu beklentileri anlasilir hale gelmektedir. Clinki
danisaniyla guglu bir iligki kuran ve etkili bir terap6tik calisma uyumu iginde ona yardim sunabilen bir
psikolojik danisman adayi, bu kurdugu iliskiyle stpervizor igin bir stpervizyon iliskisi 6rnegi teskil
edebilmektedir. Bununla birlikte, arastirmanin yiratuldigl siipervizyon gruplarinda stipervizyon vermek
icin her bir stipervizoriin yaklasik 15 dakikasi oldugu “Verilerin Toplanmasi” basligi altinda sunulmustu.
Ders saati ve slpervizyon siiresi goz oninde bulunduruldugunda, slpervizérlerin siipervizyon alan
psikolojik danisman adaylarindan derse zamaninda gelme, verilen gérevleri yerine getirme ve zamani
etkili kullanma konusunda beklentiye sahip olmalari ve boyle psikolojik danisman adaylariyla daha kolay
iliski kurmalari ve slipervizyon siresini etkili kullanamayan psikolojik danisman adaylariyla iliski kurmakta
ve bu iliskiyi gliclendirmekte zorlanmalari anlasilirdir. Bu bulgu, literatir ile paralellik gostermektedir.
Ornegin, Falender ve Shafranske (2012) nitelikli siipervizyon iliskisinde siipervizyon alan psikolojik
danisman adaylari icin siipervizyona uygun bazi davranislarin listesini yapmislardir. Ornegin, siipervizyon
oturumlarini dncelik olarak kabul etme, slipervizyona ge¢ kalmama ve iptal etmeme, silipervizyondaki
onerileri uygulama, stipervizyona hazirlikli gelmek igin sorumluluk alma, 6zelikle yararh bulunan belirli
slipervizyon stratejilerini belirleme, tutumlardaki farkhliklari kabul etme ve bu tar farkliliklarin
tartisiimasina aglk olma, mesleki gelisim icin sorumluluk alma (6rn. okumalar yapma) ve oturumda
uygulamadan oOnce slpervizyonda yeni fikirleri ele alma bu davraniglardan bazilaridir. Dahasi,
arastirmanin bu bulgusunun hem siipervizorlerin hem de sipervizyon alan psikolojik danisman
adaylarinin ortak faktérler temasi altinda belirttikleri stipervizyon amaglari ve gorevleri kodlari ile de
iliskili oldugu soylenebilir. Soyle ki, Bordin’e (1983) gére stipervizyon g¢alisma uyumunun Ug bileseninden
ilk ikisi “amaclar ve gorevler konusunda fikir birligine varmak” olarak tanimlanmistir. Daha detayh
incelendiginde, stipervizyon amaglari belirlemenin ve bu amaglara uygun olarak belirlenmis gérevlerin
yerine getirilmesinin slipervizyon ¢alisma uyumunu arttirdigi belirtiimektedir (Bordin, 1983).

Bunlara ek olarak, Holoway (1995) nitelikli bir stipervizyon iliskisi icin hem siipervizorlerin hem de
slipervizyon alan adaylarin siipervizyon beklentilerinin siipervizyon oturumlarinin basinda belirlenmesini
onermektedir. Beinart (2014) da beklentileri, amaglari ve gorevleri siipervizyon iliskisinin basinda
belirlemenin gigli bir stipervizyon iliskisi kurulmasini sagladigini belirtmektedir. Aksi halde, beklentiler,
amaglar ve gorevler konusunda slipervizyon iliskisinin baslarinda uzlasma saglanamamasinin belirsizligi
arttiracagi ve iliskiye zarar verecegi vurgulanmaktadir (Holloway, 1995). Uzlasma saglanmasinin ise
slipervizorlerin ve stipervizyon alan psikolojik danisman adaylarinin rol karmasasi ve belirsizligi daha az
yasamalarini sagladigi ifade edilmektedir (Karpenko & Gidycz, 2012; Ladany & Friedlander, 1995; Nelson
et al., 2001; Olk & Friedlander, 1992). Bir calismada (Olk & Friedlander, 1992) rol karmasasinin genellikle
deneyimsiz psikolojik danisman adaylarinda gorildiigl; slpervizyona iliskin beklentilerin, slipervizyon
amag ve gorevlerinin net bir sekilde stipervizyonda ele alinmasinin bu karmasayi 6nledigi belirtilmistir. O
halde, bu arastirmanin ve diger arastirmalarin bulgularindan yola ¢ikarak bu tir dnleyici miidahalelerin
(Borsay, 2012; Clohessy, 2008; Frost, 2004; Karpenko & Gidycz, 2012) slipervizyon iliskisinin daha kolay
kurulmasini saglayacagi sdylenebilir.
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Supervizyon iliskisinin etkileri bu arastirmanin son temasidir. Spervizyon alan psikolojik danisman
adaylarinin duygulari, bas etme becerileri ve 6z-farkindaliklari agisindan slipervizyonun baslarinda pek
¢ok stipervizyon alan psikolojik danisman adayinin kaygi, gerginlik ve utanma gibi duygular hissettigi;
sonrasinda guglu bir stpervizyon iliskisi kurduklarini belirten psikolojik danisman adaylarinin bu
duygularinin sakinlik, huzur, umut, glven, desteklenmis olma ve mutluluk duygularina dénistigld ancak
zayIf bir sipervizyon iliskisinden bahseden adaylarin ise yogun olarak kafa karisikligi, Gzlinti ve isteksizlik
hissettikleri ortaya ¢cikmistir. Bununla birlikte, stpervizyon iliskisinin olumlu duygular hissettirdigini
belirten psikolojik danisman adaylarinin 6z-farkindaliklarinin da bu siregte arttigini ifade ettikleri ancak
supervizyon iliskisinin olumsuz duygular hissettirdigini ifade eden psikolojik danisman adaylarinin ise
siklikla bu duygularla ve durumlarla bas etmek igin gesitli bas etme becerileri gelistirdikleri gdriilmustir.
Arastirmanin bu bulgularina paralel olarak, alanyazinda stipervizyon iliskisinin stipervizyon alan psikolojik
danisman adayinin mesleki gelisimine (Horrocks & Smaby, 2006; Ellis, 2010; Ladany et al., 2005; Meydan
& Denizli, 2018; Nelson & Friedlander, 2001) ve duygularina (Aladag, 2014; Hutt et al., 1983; Meydan &
Denizli, 2018; Min, 2012) etkileri oldugunu ortaya koyan arastirmalar oldugu gorilmektedir. iliskinin
kisisel etkilerine ek olarak, stipervizyon alan psikolojik danisman adaylarn tarafindan sipervizyon
memnuniyeti, psikolojik danisma 6z-yeterligi ve mesleki kimlik gelisimi gibi profesyonel etkileri oldugu
da belirtilmistir. Detayl incelendiginde, siipervizyon alan psikolojik danisman adaylarinin giiglii bir
supervizyon iligkisi kurduklari stipervizérlerden silipervizyon almanin onlarin siipervizyon doyumunu,
psikolojik danisma 6z-yeterligini ve mesleki kimlik gelisimlerini gliclendirdigini belirttikleri gdrilmustur.
Benzer sekilde, sipervizérler de stpervizyon iliskisinin slipervizyon sirecine etkileri oldugunu ifade
etmislerdir. Bununla birlikte, slipervizorlere goére slUpervizyon memnuniyeti ve deneyim kazanma da
iliskinin profesyonel etkileri arasindadir. Yapilan arastirmalar incelendiginde, siipervizyon iliskisinin
stipervizyon memnuniyeti (Cheon et al., 2009; Hutt et al., 1983; Inman, 2006; Ladany et al., 1999; Min,
2012); algilanan sipervizyon etkililigi (Palomo et al., 2010); slipervizyon sonuglari (Ladany et al., 1999;
Weaks, 2002; Nelson & Friedlander, 2001; Worthen & McNeill, 1996) adayin 6zyeterligi (Ladany et al.,
1999) ve mesleki gelisimi (Horrocks & Smaby, 2006; Ellis, 2010; Ladany et al., 2005; Nelson &
Friedlander, 2001) ile iliskili oldugunu ortaya koyan pek ¢ok arastirma bulunmaktadir. Zaten, Bernard ve
Goodyear (2009) da olumsuz siipervizyon ortaminin siipervizyon alan psikolojik danisman adaylarinin
kaygisini artirdigini vurgulamustir.

Sonug olarak, bu arastirmanin bulgulari Tirkiye’de stipervizyon iliskisine yonelik hem stipervizorlerin
hem de slipervizyon alan psikolojik danisman adaylarinin gorislerine dayali olarak bir bakis agisi
saglamaktadir. Bu arastirma, Turkiye’deki stipervizorlerin ve lisans diizeyinde stipervizyon alan psikolojik
danisman adaylarinin stipervizyon iliskisine yonelik kolaylastirici ve zorlastirici faktorlerin incelendiginde
ilk arastirmalardan biri olmasina ragmen belli bazi sinirhliklari bulunmaktadir. Bu arastirmanin verileri,
sadece bir lniversitenin Rehberlik ve Psikolojik Danismanlik lisans programindan elde edilmistir. Bu
durum, arastirma sonuglarinin diger sipervizorlere ve lisans diizeyinde slipervizyon alan psikolojik
danisman adaylarina transfer edilebilirligini sinirlamaktadir. Bir diger sinirlilik ise veriler durum galismasi
deseni ile toplanmistir. Gelecek arastirmalarin lisans diizeyinde slpervizyon iliskisine yonelik daha
detayli bilgiler saglamasi amaciyla nicel ve nitel arastirma desenleriyle gesitlendirilerek ylrGtilmesi
onerilmektedir. Sonugta, bu arastirmanin slpervizyon iliskisi konusunda Tirkiye’de vyapilan ilk
arastirmalardan biri olmasindan dolayr Tirkiye'deki stpervizyon alanyazinina katki saglayacagina
inanilmaktadir.
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