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purpose of this study is to find out whether a difference occurs in academic
Keywords: procrastination of the Psychological Counseling and Guidance Departments students
Academic Procrastination, when their class level, gender, and success are taken into consideration. Survey
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their self-esteem. According to the results a medium-level, negative and significant
correlation was also found between academic procrastination behaviour of the
Psychological Counseling and Guidance students and their learning approach.

s w

Psikolojik danismanlik ve rehberlik 6grencilerinin akademik erteleme davranisi
ile basan yonelimleri ve benlik saygisi arasindaki iliskinin incelenmesi

Makale Bilgisi 0z
DOI: 10.14527/pegegog.2019.014 Universite 6ére.r.1cilerinin,.e.§.itim yasamn.'lda akadem.ik konulard.a sorun yasamasina
neden olan faktérlerden birisi de akademik ertelemedir . Akademik erteleme davranisi
Makale Gegmisi: ev Odevlerinin yapilmasindan, sinavlara hazirlanmaya kadar etkisini gostermektedir.
Gelig 09 Subat 2018 Dolayisiyla 6grencilerin egitim yasantilarindan beklenen verimin alinmasinda olumsuz
Dlzeltme 27 Agustos 2018 bir etken olarak karsimiza gikmaktadir. Bu galismanin temel amacini PDR 6grencilerinin
Kabul 30 Eylul 2018 akademik erteleme davranislari ile bagari yonelimleri ve benlik saygisi arasindaki iligkiyi
Cevrimici 18 Mart 2019 incelemek olusturmaktadir. Bu temel amacin yani sira sinif seviyesi, cinsiyete gore
akademik ertelemenin farklilagip farklilasmadigini bulmak da amaglanmistir. Bu amagla
Anahtar Kelimeler: ¢alismada tarama modeli kullaniimistir. Bu kapsamda arastirmanin 6rneklemini 2016-
Akademik Erteleme, 2017 egitim 6gretim yiinda 426 PDR 6grencisi olusturmaktadir. Veri toplama araci
Bagari Yonelimleri, olarak, Akademik Erteleme Olgegi, 2x2 Basari Yonelimleri dlgegi, Rosenberg Ozsaygi
Benlik Saygis!. Olgegi ve arastirmaci tarafindan hazirlanan bilgi formu kullanilmistir. Arastirma

sonucunda PDR 6grencilerinin akademik erteleme ile benlik saygisi arasinda anlamli bir
iliski bulunmustur. Bunun yanisira akademik erteleme ile 6grenme yaklagsma davranigi
arasinda orta diizeyde negatif ve anlamli bir iliski bulunmustur.

Makale Tiirii:
Ozgiin makale

Author: zehranesrin@hotmail.com Orcid ID: https://orcid.org/0000-0001-8545-085X
Author: yurdagulgunal@hotmail.com Orcid ID: https://orcid.org/0000-0002-9385-1167

*k


https://orcid.org/0000-0001-8545-085X
https://orcid.org/0000-0002-9385-1167
http://dx.doi.org/10.14527/pegegog.2019.014

Zehra Nesrin Birol, Yurdagiil Giinal — Pegem Egitim ve Ogretim Dergisi, 9(2), 2019, 435-450

Introduction

Postponing or not carrying out the tasks and responsibilities in daily life to an unspecific time is a
prevalently encountered situation. Procrastination attitude is, indeed, not merely a contemporary
subject. Preliminary documents concerning procrastination attitude can be seen in Rome and ancient
Greece records available, dating back to approximately 3000 years ago. (Steel,2007). At the present
time, procrastination attitude is regarded as postponing necessary everyday confrontations without a
logical reason. (Solomun & Rothblum, 1984). One of the fields we observe the impacts of
procrastination attitude is academic subjects as well. That bounden academic responsibilities are
postdated by postponing is accepted as academic procrastination in literature (Lay, 1986). It is clarified
in another explanation as “various problems that individuals face in consequence of delaying academic
works in a sort of way” (Akbay & Gizir, 2010). In addition to this, it is one of the factors that leads to
certain troubles when college students further their education (Celik & Odaci, 2015; Onwuegbuzie,
2004). Furthermore, it takes effect from home assignments to testing preparation. (Solomun &
Rothblum, 1984; Ozer, 2005). Hence, academic procrastination confronts with a negative factor in
obtaining expected return as students maintain their education.

What is thought as another factor in gaining intended efficiency in undergraduate education is
achievement goal orientation. The concept occurs as a result of motivation studies (Kaplan;2011; Lens,
Elliot, Soenens & Mouratidis, 2014) and with reference to social cognitive theory (Midgley et al, 1998).
When we look at the historical process of the remarks regarding achievement goal orientation theory,
we are capable of examining it into three sections. (Lens, Elliot, Soenens & Mouratidis, 2014).
Achievement goal orientation is primarily divided into performance orientation and learning orientation
(Ames, 1992). In the second phase, each situation is explained by separating them to sub-dimensions.
(Howell & Watson, 2007). These are named in the form of learning-approach, learning-avoidance,
performance-approach, and performance-avoidance (Arslan & Akin; 2014; Pintrich & Schunck, 1996). In
the third phase, achievement goal orientation is commenced being analyzed into three sections with
two dimensions for each. These are classified as task approach, task avoidance approach, intrapersonal
approach, intrapersonal avoidance approach, other approach and other avoidance approach (Lens,
Elliot, Soenens & Mouratidis, 2014). The last classification is in development progress as it is a novice
differentiation (Elliot, Murayama, Kobeisy & Lichtenfeld; 2015).

In this study, the second phase classification of achievement goal orientation was utilized. In spite of
the fact that aforementioned dimensions are named in distinct forms in different studies, the concepts
learning orientation and performance orientation, and sub-dimensions of these concepts which current
assessment and evaluation instrument opts for were used in this study.

Achievement goals divide into two parts: Performance orientation and learning orientation. Those
who have performance orientation tend to obtain positive judgement with their qualifications.
Individuals with learning orientation have an interest in enhancing their skills (Dweck & Leggett, 1988).
These two dimensions also distinguish two dimensions in themselves: learning-approach, learning-
avoidance, performance-approach, performance-avoidance (Akin, 2007). The difference between
performance-approach and performance-avoidance is a factor of performance demonstration. In
performance-approach orientation, the aim is to display better performance relatively; however, the
situation in performance-avoidance orientation is not to show performance so as not to seem
unsuccessful from other individuals (Uzbe & Bacanli, 2015). A figure who possesses learning-approach
orientation believes to learn, and exerts entire self-efforts. In learning-avoidance orientation, persona
abstains from learning for fear of not learning efficiently.

One of the aspects that also influences undergraduates’ achievement adversely is self-esteem.
According to Rosenberg (1979), it is too difficult to identify self-esteem concept. In general terms, self-
esteem represents overall evaluation of one’s value as an individual. It is divided into high and low self-
esteem. Those who own high self-esteem are accepted that they are aware of their qualifications, and
are satisfied from those qualifications they have. Persons with low self-esteem mention that they do not
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respect themselves, and regard their qualifications inadequate (Rosenberg, 1979). As distinct from that,
self-esteem is high, if individuals feel good about themselves. Contrary to this, figures have negative
expectations concerning their own performances on condition that they have low self-esteem. When it
comes to academic achievement, it is thought that high self-esteem provides a favorable academic
performance (Boyaci, 2016).

Certain studies that specify correlation between academic procrastination and weak self-sufficiency
(Corkin, Yu, Wolters & Wiesner, 2014), exhaustion (Balkis, 2013), sense of self (Aydogan, 2008; Ferrari,
1992; Ferrari & Patel, 2004; Ferrari and et al. 2007; Kandemir, 2014, Solomon & Rothblum, 1984) can be
found in review of the literature. Besides, the studies are discovered, which emphasize that academic
achievement (Aydogan & Ozbay, 2009; Balkis & Duru, 2010) and self-esteem (Balkis & Duru, 2010)
diminish as long as academic procrastination orientation increases. Research findings (Aydogan, &
Ozbay, 2009; Balkis, 2007; Giilebaglan, 2003; Cikrik¢i & Erzen, 2016; Ozer, 2009) about substantive
correlation between academic procrastination and gender are found, and vice versa (Eksi & Dilmag,
2010; Solomon & Rothblum, 1984).

The surveys that reveal negative correlation (Howell & Watson, 2007; Kandemir, 2014) between
academic procrastination and learning-approach attitude, and positive correlation between
procrastination and learning-avoidance attitude take part in literature (Howell & Watson, 2007).
Additionally, studies about positive correlation between academic procrastination and performance-
avoidance are available (Ozer & Altun, 2011).

Psychological counseling and guidance students principally work at educational institutions when
they graduate. The paramount responsibility expected from psychological counseling and guidance in
those institutions is to provide students to get ultimate yield from education given in schools. In other
words, they are asked to solve students’ academic problems and do preventive works to increase
academic achievement. It is anticipated that individuals awaited to augment academic achievement
with their school activities do not possess academic procrastination issue in their life. Awareness on
academic achievement with lesson contents are supposed to be high. At this point, what is taken into
account with this study is that it is crucial to be found out the characteristics related with psychological
counseling and guidance students’ academic procrastination attitude. The research that investigate the
effects of academic procrastinations among university students exist. (Arif & Altun, 2011; Lee, 2005;
Saddle & Sacks, 1993). On the other hand, a study regarding psychological counseling and guidance
students’ academic procrastination attitudes lacks in literature. The aim of this study is to reveal the
impact of achievement goal orientation and self-esteem to interpret psychological counseling and
guidance students’ academic procrastination attitudes. By this means, to identify academic
procrastination attitudes of psychological counseling and guidance students as a specific purpose, and
aid them to be more useful in related enforcements they do in further education institutions are aimed
on the basis of characteristics of students’ academic procrastination. Below are the research questions
in parallel with this purpose.

1. Do psychological counseling and guidance students’ academic procrastination attitude differentiate
due to gender and class level?

2. Does self-esteem of psychological counseling and guidance students differentiate due to gender and
class level?

3. Is there a relationship between psychological counseling and guidance students’ procrastination
attitude and self-esteem?

4. Is there a relationship between the sub-dimensions of academic procrastination and achievement
orientation for relevant students?
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Method
Research Design

In the study, the survey method was used as data collection tool. The survey method is a model
which is used in order to determine individuals’ attitutes, senses and thoughts on a sample (Aypay,
2015).

Population and Sample/ Study Group/Participants

The research group consists of 426 psychological counseling and guidance students studying at a
state university in 2016-2017 academic year. Distribution of the students is given in Table 1.

Table 1.

Student Distribution.
Gender N F
Female 305 %66.00
Male 121 %44.00

In total, the research group has 426 students including 305 female (66.00%) and 121 male (44.00%).
The students are composed of 92 (21.60%) freshmen, 103 (24.20%) sophomores, 48 (11.30%) juniors,
and 183 (66.00%) seniors.

Data Collection Tools

In this study, Personal Information Form, Rosenberg Self-Esteem Scale, Academic Procrastination
Scale and 2x2 Achievement Orientation Scale were utilized as data collection materials.

Personal Information Form: On the purpose of representing the research group, Personal
Information Form prepared by the researchers involves demographic information such as department,
class, gender, family income status, and success periods.

Rosenberg Self-Esteem Scale: Morris Rosenberg developed this scale in 1963. Its Turkish adaptation
was realized by Cuhadaroglu (1986). The scale comprises 63 questions, and it has 12 sub-dimensions.
The validity coefficient and test re-test reliability of the scale were determined .76 and .75 respectively.
In this study, self-esteem subscale was employed. The self-esteem scale consists of 10 questions. That
score gained from the scale increases means decay of self-esteem (Oner, 1996)

2x2 Achievement Goal Orientation Scale: It is a valid and reliable data collection tool designed by
Akin (2006). The scale which consists of 26 questions is 5 point likert scale. It has four sub-dimensions:
learning-approach, learning-avoidance, performance-approach, and performance-avoidance. In sub-
dimensions of the scale, coefficient of internal consistency reliability is .92; coefficient of test — retest
reliability varies between .77 and .86. Total item correlation of the scale is between .56 and .73, and
scale factor loadings change between .41 and .98.

Academic Procrastination Scale: Designed by Cakici (2003), Academic Procrastination Scale is a 5
point likert scale comprising 19 positive and 7 negative questions. Cronnbach Alpha reliability coefficient
was appointed .92. High point obtained from the scale reveals academic procrastination.

Data Collection

In this study, the data were collected in the 2016-2017 academic year at a state university. The study
was conducted by the researchers with the university students as participants who were voluntary.
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Data Analysis
Taking account of voluntary basis, overall scales were applied to the students in class. SPSS 20 was
used for analysis of acquired data. T-test, Anova and Pearson correlation coefficient for the analyses.
Findings

Findings of Gender And Class Level with Academic Procrastination Attitude

Table 2

T-Test Outcomes of Academic Procrastination Scale Points for Gender.

Gender N X Sd df t p
Female 305 55.18 13.51 424 2.08 .38
Male 121 58.22 13.63

In accordance with gender, academic procrastination points of psychological counseling and
guidance students do not indicate a significant difference [t(4,6)=2.08, p>.01].

Table 3

ANOVA Outcomes of Academic Procrastination Scale Points for Class Level.

Source of Variance Sums of Square df Mean Square F p
Between Groups 302.118 3 100.70 .54 .65
Within Groups 78319.88 422 185.59

Sum 78621.949 425

According to the analysis results, statistically significant difference between academic
procrastination points and class levels is unavailable. That is, to the degree of class level, academic
procrastination levels of psychological counseling and guidance students do not differentiate in
significant level (F (3 42)= 54, p>.05).

Findings of Gender and Class Level with Self-Esteem

Table 4

T-Test Outcomes of Self-Esteem Scale Points For Gender.

Gender N X Sd df t p
Female 305 26.94 2.31 424 2.66 .01
Male 121 26.28 2.33

Considering gender, self-esteem points of psychological counseling and guidance students shows a
significant difference. [t(,6=2,66, P<.05].

Table 5

ANOVA Outcomes of Self-Esteem Scale Points for Class Level.

Source of Variance Sums of Square df Mean Square F P
Between Groups 34.23 3 11.41 2.10 .09
Within Groups 2291.89 422 5.43

Sum 2326.133 425

Analysis results show that statistically significant difference between self-esteem points and class
levels does not exist. In other words, self-esteem levels of psychological counseling and guidance
students do not significantly differentiate by class level (F (3 455=2.10, P>.05).

In proportion to gender, performance approach points of psychological counseling and guidance
students demonstrate a significant difference [t(s;2)=1.53, P<.05].
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Table 6

T-Test Outcomes of Performance Approach Points for Gender.

Gender N X Sd df t p
Female 305 17.86 5.26 424 1.53 .02
Male 121 18.77 6.03

Findings of Self-Esteem with Academic Procrastination Attitude

The correlation between academic procrastination and self-esteem was probed with Pearson
Correlation formula. A low-level, positive and significant correlation was attained between the two.
(r=.11, P<.05).

Findings about Academic Procrastination and Sub-Dimensions of Achievement Orientation

In the study, the correlation between academic correlation and learning approach was investigated
using Pearson Correlation formula. Among the concepts, a medium-level, negative and significant
correlation was found out (r=.49, P<.05). Pearson Correlation formula was also utilized for determining
the correlation between academic procrastination and performance avoidance. The correlation result
among them is low-level, positive and significant. (r=.22, P<.05). The correlation between academic
procrastination and performance approach was detected with Pearson Correlation formula. It was
revealed that statistically significant correlation was not determined among them. (r=.06, P>.05). In
order to ascertain the correlation between academic procrastination and learning approach, Pearson
Correlation formula was adopted. Inter-concepts investigation displayed the results as low-level,
negative and statistically significant. (r=.16, P<.05).

Discussion, Conclusion and Implications

The aim of the study is to examine the relations between the Psychological Counseling students’
academic procrastination behavior and achievement goal orientations as well as their self-esteem and
demographic features. The findings showed that there is no significant difference between academic
procrastination behavior and gender. There have been inconsistent data on the arena in the literature.
While some research findings show there are significant relations between academic procrastination
behavior and the gender (Aydogan & Ozbay, 2012; Balkis, 2007; Ozer, 2009; Cikrik¢i & Erzen, 2016;
Giilebaglan, 2003), some studies show there are no (Eksi & Dilmag, 2010; Uzun-Ozer, 2009; Solomon &
Rothblum, 1984).

The findings of this research showed that there is no significant difference between academic
procrastination behavior and gender. Another finding of the research showed that there is no significant
difference between academic procrastination and the class level. This finding is contrary to the research
findings which reveals a relation between academic procrastination and the class level (Balkis, 2007;
Celik & Odaci, 2015; Yesil & Sahan, 2012). The findings of the research also showed that there is a
significant difference between self-esteem and gender. There have been contradictory results in the
literature. Some research findings show that there is a signifant difference between self-esteem and
gender (Altiok & Koruklu, 2010; Ozkan, 1994; Verkuyten, & Brup, 2002) whereas other studies show that
there is no (Kurtyilmaz, Can & Ceylan, 2017). This study is consistent with the other studies whose
findings show that there is a significant difference between self-esteem and gender. It can be argued
that the result might be cultural. For female students self-esteem scores were higher because female
students consider themselves more important as they study at the university. For further research this
result can be examined in a detailed way supported by qualitative data.

The findings of this research also showed that there is a slight difference between academic
procrastination and self-esteem. There are studies whose findings indicate that the higher the academic
procrastination, the higher the self-esteem is (Can, 1990; Verkuyten & Brup, 2002). There, on the
contrary, are some studies showing that the higher the academic procrastination, the lower the self-
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esteem is (Aydogan, 2008; Ferrari e. Al.,, 2007; Balkis & Duru, 2011; Kandemir, 2014, Solomon &
Rothblum, 1984). This research showed that the higher the academic procrastination, the higher the
self-esteem is. We assume the result is mostly due to the students’ self confidence in academic issues,
that is, academically the more confident the students are, the higher academic procrastination they
have. It is assumed that if there were more researches examining the reasons of academic
procrastination, there would appear more studies consistent with the result of this search. The findings
of this study showed that there is a significant negative correlation between academic procrastination
and learning approach on secondary level. This result is consistent with the findings of some other
studies showing that there is a negative correlation between academic procrastination and learning
approach (Kandemir, 2014; Howell & Watson, 2007).

The individuals who have learning approach behaviour are ambitious to obtain knowledge and they
believe they can achieve this goal. This trait of individuals could be an explanation for the negative
correlation between learning approach behaviour and academic procrastination. There is a similarity
between this research finding and the one which examined the reasons of academic procrastination.
The results of the later study showed that academic procrastination might be because of the fear of
failure and the lowness of the hope level (Uzun-Ozer, 2009). It can be assumed that while the fear of
failure and hopelessness increase academic procrastination, the belief of the individual for academic
success might lessen academic procrastination. It is expected that the individuals who feel obliged to
their responsibilities and who are more inclined to finish what they have started show less academic
procrastination behaviour than others.

Another finding of the study is that there is a significantly negative and low relation between
academic procrastination and learning avoidance behaviour. There have been studies in the literature
(Countinho & Neuman, 2008; Kandemir, 2014) whose findings are similar to this research findings. There
are also studies (Howell & Watson, 2007) which show that there is a positive relation between academic
procrastination behaviour and learning avoidance. That there is a positive relation between academic
procrastination and learning avoidance is expected when an individual does not believe that s/he cannot
totally reach the learning standarts of themselves. However, the findings of this study showed that the
more academic procrastination behaviour increases, the less learning avoidance occurs. This can be
explained that the individuals who show learning avoidance behaviour are more responsible than the
others. Kandemir (2014) explains that academic procrastination lessens with the increase of the
responsibility. When it is supposed that the psychological counseling students who have learning
avoidance behaviour and at the same time who are eager to learn, there appears a negative relation
between academic procrastination behaviour and learning avoidance. The findings of the study also
showed that there is no relation between academic procrastination behaviour and performance
approach. It can be assumed that while the individuals who have performance approach behaviour
show some attitutes, they regard other people as criteria.

The findings of this study showed that there is a significant positive low relation between academic
procrastination and performance approach behaviour. This result is consistent with the results of some
studies (Dejitthirat, 2004; Ozer & Altun; 2011). The individuals who have performance avoidance
behaviour try to disguise their incompetencies so as to escape that they are a failure (Ozer & Altun,
2011). This characteristics of them can be interpreted as the cause for academic procrastination.

To sum up, there is a relation between academic procrastination and learning avoidance, learning
approach and performance avoidance. For further detailed search, qualitative studies are needed in
order to find out the reasons of academic procrastination. Also, it would be more illuminating that the
study be conducted comparatively not only at a state university but at a private university as well.
Moreover, academic procrastination can be included in the school curriculum of the Psychological
Counceling students so as to raise the awareness of the pupils about the issue.
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Tiirkge Siiriim

Girig

Gunlik hayat icinde yapilacak gorev ve sorumluluklarin belirli olmayan bir zamana 6telenmesi ya da
yapilmamasi yaygin olarak karsilasilan bir durumdur. Aslinda erteleme sadece glinlimiize ait bir konu
degildir. Erteleme davranisiyla ilgili ilk belgeler yaklasik 3000 yil dncesine Roma ve antik Yunan
kayitlarina dayanmaktadir (Steel, 2007). GUnUmuzde erteleme davranisi gegerli bir neden olmaksizin
yapilmasi gereken isleri 6teleme olarak kabul edilir (Solomun & Rothblum, 1984). Erteleme davranisinin
etkilerini gozlemledigimiz alanlardan birisi de akademik konulardir. Yapilmasi gereken akademik
sorumluluklarin 6telenerek ileri bir zamana birakilmasi literatiirde akademik erteleme olarak kabul edilir
(Lay, 1986). Bir diger tanimda ise “bireylerin akademik isleri bir sekilde geciktirmeleri sonucu yasadiklari
gesitli sikintilar” olarak aciklanmaktadir (Akbay & Gizir, 2010). Universite 6grencilerinin egitimlerini
devam ettirirken sorun yasamasina neden olan etmenlerden birisidir (Celik & Odaci, 2015;
Onwuegbuzie, 2004) Ev 6devlerinin yapilmasindan, sinavlara hazirlanmaya kadar etkisini gostermektedir
(Solomun & Rothblum, 1984; Ozer, 2005). Dolayisiyla &grencilerin egitimlerini siirdiiriirken beklenen
verimin alinmasinda olumsuz bir faktor olarak karsimiza gtkmaktadir.

Universite &grencilerin egitimden istenilen verimi almasinda etkili oldugu diisiiniilen bir diger faktor
de basari yonelimidir. Basari yonelimleri kavrami motivasyon arastirmalarinin neticesinde (Sideridis &
Kaplan; 2011; Vansteenkiste, Lens, Elliot, Soenens & Mouratidis, 2014) ve sosyal bilissel kuramdan
hareketle ortaya ¢ikmistir (Midgley et al. 1998). Basari yonelimleri teorisi ile ilgili géruslerin tarihsel
sirecine baktigimizda Ug¢ kisimda inceleyebiliriz (Vansteenkiste, Lens, Elliot, Soenens & Mouratidis,
2014). Basari yonelimleri ilk olarak performans yonelimi ve 6grenme yonelimi seklinde ikiye ayrildigini
goririz (Ames, 1992). ikinci dénemde her iki durumda kendi igerisinde iki alt boyuta ayrilarak
aciklanmistir (Howell & Watson, 2007). Bunlar 6grenme-yaklasma, 6grenme- kaginma, performans-
yaklasma ve performans-kaginma seklinde isimlendirilmistir (Arslan & Akin; 2014; Pintrich & Schunck,
1996). Uglincli asamada ise basari yonelimi (i¢c kissmda ve her biri iki boyutta incelenmeye baslanmustir.
Bunlar gorev yaklasimi, gérev kaginma yaklasimi, kisisel yaklasim, kisisel kacinma yaklasimi, diger
yaklasim ve diger kacinma yaklasimi seklinde siniflanmistir (Vansteenkiste, et al. 2014). Son siniflama
yeni bir ayrim oldugu icin heniz gelisme asamasindadir (Elliot, Murayama, Kobeisy & Lichtenfeld, 2015).

Bu calismada basari yonelimlerinin ikinci asamasindaki siniflamadan vyararlanilmistir. Farkh
calismalarda s6z konusu boyutlar farkli sekillerde isimlendiriimekle beraber, bu galismada kullanilan
Olgme aracinin tercih ettigi terimler olan 6grenme yonelimi ve performans yonelimi kavramlari ve bu
kavramlarin alt boyutlari kullanilmistir.

Basari amaglari; performans yonelimi ve 6grenme yonelimi olarak iki kisma ayrilir. Performans
yonelimli kisiler yeterlilikleriyle olumlu yargi kazanmayla ilgilenen kisilerdir. Ogrenme yénelimli kisiler ise
yeteneklerini arttirmayla ilgilenen kisilerdir (Dweck & Leggett, 1988). Bu iki boyutta kendi icinde iki
boyuta ayrilmaktadir. Bu boyutlar 6grenme- yaklasma yonelimi, 6grenme kaginma yénelimi, performans
yaklasma yoénelimi, performans kaginma yonelimi seklindedir (Akin, 2007). Performans yaklasma
yonelimi ile performans kaginma yonelimi arasindaki fark, performansi gésterme nedenidir. Performans
yaklasma yoneliminde amag digerlerinden daha iyi performans goéstermek iken, performans kaginma
yaklasiminda digerlerinden basarisiz géziikmemek icin performans gostermeme durumu s6z konusudur
(Uzbe & Bacanli; 2015). Ogrenme- yanasma yaklasimina sahip kisi 6grenebilecegine inanir ve
dgrenebilmek icin tiim potansiyelini kullanir. Ogrenmeme- kaginma yaklasiminda ise kisi iyi bir sekilde
o6grenemeyecegini dislindigu icin 6grenmeden kaginir.

Universite dgrencilerinin basarisini etkileyen &zelliklerden bir digeri de benlik saygisidir. Rosenberg
(1979) benlik saygisi kavraminin tanimlanmasinin gii¢ oldugunu belirtmistir. Genel hatlariyla tanimlarsak
benlik saygisi, kisinin bir birey olarak degerini genel degerlendirilmesini ifade eder. Yiksek ve disik
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benlik saygisi seklinde ayrilmaktadir. Yiiksek benlik saygisina sahip kisilerin kendi 6zelliklerinin farkinda
olan, sahip oldugu o6zelliklerden memnun kisiler oldugunu kabul edilir. Benlik saygisi disiik kisilerin ise
kendilerine saygli duymadigini ve yetersiz gordigiinden s6z eder (Rosenberg, 1979). Farkh bir sekilde
ifade edersek kisi kendisiyle ilgili iyi hissediyorsa benlik saygisi ylksektir. Disiik benlik saygisina sahip
olanlar ise kendi performanslariyla ilgili olarak olumsuz beklentiye sahiptirler. Akademik basari s6z
konusu oldugunda yiksek benlik saygisinin iyi bir akademik performansi saglayacag duistnalir
(Boyacioglu, 2016)

Literatiir incelendiginde akademik erteleme ile dislk 6z yeterlilik (Corkin, Yu, Wolters & Wiesner,
2014), tikenmislik (Balkis, 2013), benlik algisi (Aydogan, 2008; Ferrari, 1992; Ferrari & Patel, 2004;
Kandemir, 2014; Solomon & Rothblum, 1984) arasinda iliski oldugunu belirten galismalar bulunmaktadir.
Bunun yani sira akademik erteleme egilimi artikga akademik basari (Aydogan & Ozbay, 2012; Balkis &
Duru, 2010) ve benlik saygisinin (Balkis & Duru, 2010) azaldigini belirten ¢alismalar bulunmaktadir.
Akademik erteleme ile cinsiyet arasinda anlamli iliski oldugunu belirten arastirma bulgulari (Aydogan, &
Ozbay, 2012; Balkiz, 2007; Ozer, 2009; Giilebaglan, 2003; Cikrik¢i & Erzen, 2016) bulunurken. Bunun tersi
olarak akademik erteleme ile cinsiyet arasinda iliski olmadigini (Eksi & Dilmag, 2010; Solomon &
Rothblum, 1984) belirten ¢alismalar da mevcuttur.

Akademik erteleme ile 6grenme yaklasma davranisi arasinda negatif iliski oldugu (Howell & Watson,
2007; Kandemir, 2014) ve erteleme davranisi ile 6grenme kaginma davranigi arasinda pozitif iligki
bulunduguna dair arastirmalar bulunmaktadir (Howell & Watson, 2007). Bunun yani sira akademik
erteleme ile performanstan kaginma arasinda pozitif iliski oldugunu gosteren calismalarda mevcuttur
(Ozer & Altun, 2011).

PDR ogrencileri mezun olduklarinda ¢ogunlukla egitim kurumlarinda galismaktadir. Bu kurumlarda
PDR mezunlarindan beklenen en énemli sorumluk okullarda verilen egitim ve 6gretimden 6grencilerin
en Ust diizeyde verim almasini saglamaktir. Bir baska sekilde ifade ettigimizde okullarda 6grencilerin
sahip oldugu akademik problemleri ¢6zmeleri ve akademik basariyl arttirmayr saglayan onleyici
calismalar yapmalari beklenmektedir. Okullarda yaptiklari faaliyetlerle akademik basariyi artirmasi
beklenen kisilerin kendi hayatinda akademik erteleme sorununa sahip olmamasi beklenmektedir.
Aldiklari derslerin icerigiyle akademik basari konusunda farkindaliklarin yiksek olmasi beklenmektedir.
Bu noktada bu calisma ile PDR 6grencilerinin akademik erteleme davranisiyla ilgili 6zelliklerinin ortaya
cikarilmasinin 6nemli oldugu disiiniilmistiir. Universite 6grencileri tzerinde akademik ertelemenin
etkilerini inceleyen arastirmalar bulunmaktadir (Lee, 2005; Saddle & Sacks, 1993; Ozer & Altun, 2011).
Ancak Ozel olarak PDR o6grencilerinin akademik erteleme davranislarini inceleyen bir calisma
bulunmamaktadir. Bu ¢alisma ile PDR 6grencilerinin akademik erteleme davranislarini agiklamada basari
yonelimlerinin ve benlik saygisinin etkisini ortaya ¢ikarmak amaglanmistir. Bu sayede PDR 6grencilerin
akademik erteleme 06zelliklerinden yola c¢ikarak, 6zelde PDR 06grencilerinin akademik erteleme
davranislarinin belirlenmesinin saglanmasi, genelde ise ileride egitim kurumlarinda bu alanda
yapacaklari uygulamalarda daha yararli olmalarina yardimci olunmasi amaglanmistir. Bu amag
dogrultusunda asagidaki sorulara yanit aranmistir.

1. PDR 6grencilerinin akademik erteleme davranisi cinsiyet ve sinif diizeyine gore farkhlasmakta midir?
2. PDR 6grencilerinin benlik saygisi cinsiyet ve sinif diizeyine gore farklilasmakta midir?

3. PDR 6grencilerinin akademik erteleme davranisi ile benlik saygisi arasinda iliski var midir?

4

. PDR 6grencilerinin akademik erteleme ile basari yénelimlerinin alt boyutlari arasinda iliski var midir?

Yéntem
Arastirma Modeli

Bu arastirma da tarama modeli kullanilmistir. Tarama modeli kisilerin tutum, duygu, ve disiincelerini
tespit etmek amaciyla bir 6rneklem tizerinde gergeklesen bir yontemdir (Aypay, 2015).
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Katilimcilar

Arastirma grubunu 2016-2017 egitim 6gretim yilinda bir devlet liniversitesine devam eden 426 PDR
Ogrencisi olusturmaktadir. Tablo 1'de 6grencilerin dagilimi verilmistir.

Tablo 1.

Arastirma Grubunun Dagilimi.

Cinsiyet N F
Kiz 305 %66.00
Erkek 121 %44.00

Arastirma grubunda 305’i (%66) kiz, 121'i (%44.00) erkek toplam 426 06grenci bulunmaktadir.
Ogrencilerin 92’si (%21.60)"1 1. sinif &grencisi, 103U (% 24.20), 2. sinif 6grencisi, 48’si (% 11.30) 3. sinif
ogrencisi, 183’li (%66.00) 4. sinif 6grencisinden olusmaktadir

Veri Toplama Araglari

Bu calismada veri toplama araci olarak Kisisel Bilgi Formu, Rosenberg Benlik Saygisi Olcegi, Akademik
Erteleme Olcegi ve 2x2 Basari Yonelimleri Olgegi kullaniimistir.

Kisisel Bilgi Formu (KBF): Arastirmacilar tarafindan hazirlanan Kisisel Bilgi Formunda ¢alisma grubunu
tarif etmek amaciyla bélim, sinif, cinsiyet, aile gelir durumu, kendini ne zaman basarili algiladigi gibi
demografik bilgilere yer verilmistir.

Rosenberg Benlik Saygisi Olcegi (RBSO): Bu Olcegi Morris Rosenberg 1963 yilinda gelistirilmistir.
Tiirkgeye uyarlamasini Cuhadaroglu (1986) tarafindan gerceklestirmistir. Olgek 63 sorudan olusmakta ve
12 alt boyutu vardir. Olgegin gecerlilik katsayisi .76, test-tekrar test giivenirliligi .75 olarak bulunmustur.
Bu calismada benlik saygisi alt olcegi kullanilmistir. Benlik saygisi Olgegi 10 sorudan olusmaktadir.
Olgekten alinan puanin yiikselmesi benlik saygisinin diismesi anlamina gelir (Oner, 1997).

2x2 Basari Yénelimleri Olgedi (BYO): 2x2 Basari yoénelimleri 8lgegi Akin (2006) tarafindan gegerlilik ve
guvenirlilik galismasi yapilmis bir 6lgme aracidir. 26 sorudan olusan odlgek 5’li likert tipinde bir dlgektir.
Dort alt boyuttan olusur; 6grenme yaklasma, 6grenme kaginma, performans yaklasma, performans
kacinma seklindedir. Olgegin alt boyutlarinda i¢ tutarhilik giivenirlilik katsayisi .92 ile .97 arasinda, test-
tekrar test givenirlilik katsayillari .77 ile .86 arasinda degismektedir. Olcegin madde toplam
korelasyonlari .56 ile .73 arasinda siralanmakta ve 6lgek faktor yikleri .41 ile .98 arasinda degismektedir.

Akademik Erteleme Olgedi (AEO): Cakici (2003) tarafindan gelistirmis olan, 19 sorudan olusan 5’li
likert tipinde bir Olgektir. Akademik Erteleme 6lgegi 12 olumlu, 7 olumsuz sorudan olugmaktadir.
Cronbach Alpha guvenirlilik katsayisi .92 bulunmustur. Bu 6lgme aracindan alinacak yiksek puan
akademik erteleme oldugunu géstermektedir.

Verilerin Toplanmasi
Bu arastirmada veriler 2016-2017 egitim oOgretim yilinda bir devlet Universitesinde toplanmistir.
Arastirmaya katilmaya gonllii olan 6grencilere arastirmacilar tarafindan 6l¢me araglari uygulanmistir.

Verilerin Analizi

Tim oOlgekler gonallilik esasi dikkate alinarak 6grencilere sinifta uygulanmistir. Elde edilen veriler
SPSS 20 programinda analiz edilmistir. Analizler t- testi, Anova ve Pearson korelasyon katsayisi
kullantimstir.
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Bulgular

Akademik Erteleme Davranisi ile Cinsiyet ve Sinif Diizeyi Bulgulari

Tablo 2

Akademik Erteleme Olgedi Puanlarinin Cinsiyete Gére T-Testi Sonuglari.

Cinsiyet N X Ss Sd t p
Kiz 305 55.18 13.51 424 2.08 .38
Erkek 121 58.22 13.63

PDR Ogrencilerinin akademik erteleme puanlari ile cinsiyete gére anlamli bir farkhlik
gostermemektedir[t(s,6 =2,08, P>.01].

Tablo 3

Akademik Erteleme Olgedi Puanlarinin Sinif Seviyesine Gére ANOVA Sonuglari.

Varyansin Kaynagi KarelerToplami Sd Kareler Ortalamasi F p
Gruplararasi 302.118 3 100.70 .54 .65
Gruplar igi 78319.88 422 185.59

Toplam 78621.949 425

Analiz sonuglari akademik erteleme puani ile sinif diizeyleri arasinda istatistiksel olarak anlamh fark
yoktur. Yani PDR o6grencilerinin akademik erteleme dizeyleri sinif seviyesine gbére anlamli dizeyde
farkhlagsmamaktadir (F (3, 452)=.54, P>.05).

Benlik Saygisi Cinsiyet ve Sinif Diizeyi Bulgulari

Tablo 4

Benlik Saygisi Olgedi Puanlarinin Cinsiyete Gére T-Testi Sonuglari.

Cinsiyet N X Ss Sd t o]
Kiz 305 26.94 2.31 424 2.66 .01
Erkek 121 26.28 2.33

PDR Ogrencilerinin benlik saygisi puanlari ile cinsiyete gére anlamli bir farkhlik géstermektedir
[t(426)=2,66, P<05]

Tablo 5

Benlik Saygisi Olgedi Puanlarinin Sinif Seviyesine Gére ANOVA Sonuclari.

Varyansin Kaynagi Kareler Toplami Sd Kareler Ortalamasi F o]
Gruplararasi 34.23 3 11.41 2.10 .09
Gruplar igi 2291.89 422 5.43

Toplam 2326.133 425

Analiz sonuglari benlik saygisi puani ile sinif dlizeyleri arasinda istatistiksel olarak anlamli fark yoktur.
Yani PDR 6grencilerinin benlik saygi diizeyleri sinif seviyesine gére anlamli diizeyde farklilasmamaktadir
(F (3, 422)=2.10, P>05)

Tablo 6

Performans Yaklasma Puanlarinin Cinsiyete Gére T- Testi Sonuglari

Gender N X Ss Sd t p
Female 305 17.86 5.26 424 1.53 .02
Male 121 18.77 6.03

Rehberlik ve Psikolojik Danismanlik 6grencilerinin cinsiyetleri ile performans yaklasma puanlari
arasinda istatistiksel olarak anlamli bir farkhlik bulunmaktadir [t(422)=1.53, P<.05].
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Akademik Erteleme Davranisi ile Benlik Saygisi Bulgulari

Arastirmada akademik erteleme ile benlik saygisi arasindaki iliskiye Pearson Korelasyon ¢arpimi ile
bakilmistir. Akademik erteleme ile benlik saygisi arasinda disik diizeyde, pozitif ve anlamli iligki
bulunmustur (r=.11, P<.05).

Akademik Erteleme ile Basari Yonelimlerinin Alt Boyutlari ile ilgili Bulgular

Arastirmada akademik erteleme ile 6grenme yaklasma arasindaki iliskiye Pearson Korelasyon ¢arpimi
ile bakilmistir. Akademik erteleme ile 6grenme yaklasma arasinda orta diizeyde, negatif ve anlamli iliski
bulunmustur (r=.49, P<.05). Arastirmada akademik erteleme ile performans kaginma arasindaki iliskiye
Pearson Korelasyon ¢arpimi ile bakilmistir. Akademik erteleme ile performans kaginma arasinda disiik
dizeyde, pozitif ve anlamh iliski bulunmustur (r=.22, P<.05). Akademik erteleme ile performans
yaklasma arasindaki iliskiye Pearson Korelasyon carpimi ile bakilmistir. Akademik erteleme ile
performans yaklasma arasinda istatistiksel olarak anlamli iliski olmadigi bulunmustur (r=.06, P>.05).
Akademik erteleme ile 6grenme yaklasma arasindaki iliskiye Pearson Korelasyon carpimi ile bakilmistir.
Akademik erteleme ile 6grenme kaginma arasinda negatif yonde, disik dizeyde ve istatistiksel olarak
anlamli bir iliski bulunmustur (r=.16, P<.05).

Tartisma, Sonug ve Oneriler

Bu ¢alisma ile PDR 6grencilerinin akademik erteleme davraniglari ile basari yonelimleri, benlik saygisi
ve bazi demografik ozellikler arasindaki iliski incelenmistir. Arastirmadan elde edilen ilk bulguya gore
akademik erteleme ile cinsiyet arasinda anlamh bir farklihk bulunmamaktadir. Literatiirde akademik
erteleme ile cinsiyet arasindaki iliski konusunda tutarsiz veriler yer almaktadir. Bazi arastirma sonuglari
akademik erteleme ile cinsiyet arasinda anlamli iliski oldugunu belirtirken (Aydogan, & Ozbay, 2012;
Balkis, 2007; Ozer, 2009; Cikrikgi & Erzen, 2016; Giilebaglan, 2003; Dogan vd., 2014) bazi arastirma
sonuglari tersini sdylemektedir (Eksi & Dilmag 2010; Uzun-Ozer, 2009; Rathblum, vd., 1986; Solomon &
Rothblum, 1984). Bu arastirma sonucunda PDR &grencilerinin akademik erteleme 6zellikleri ile cinsiyet
arasinda anlamh bir farklilik bulunmamistir. Arastirmadan elde edilen bir diger bulgu ise akademik
erteleme ile sinif diizeyi arasinda anlamli farkliik olmadigidir. Bu sonu¢ akademik erteleme ile sinif
diizeyi arasinda iliski oldugunu gosteren arastirmalar (Balkis, 2007; Celik & Odaci, 2015; Dagan, Karim &
Kazak, 2014; Yesil & Sahan, 2012) ile farkhlik gostermektedir. Bu arastirmada c¢ikan her iki bulgunun
sebebi PDR 6grencilerinin aldigi egitim ile iliskilendirilebilir. Bu noktada boylamsal ve nitel verilerle
desteklenen arastirmalar yapilmasi daha ayrintil bilgi saglayacaktir.

Arastirmanin diger bir bulgusu da benlik saygisi ile cinsiyet arasinda anlamli bir farklilik oldugudur.
Literatlirde benlik saygisi ile cinsiyet arasindaki iliski hakkinda geliskili bulgular yer almaktadir. Benlik
saygisi ile cinsiyet arasinda anlamh farklilik oldugunu belirten arastirmalar (Altiok & Koruklu, 2010;
Aydogan & Ozbay, 2012; Ozkan, 1994; Verkuyten & Brup,2002) bulunurken, anlamh farklilik olmadigini
belirten arastirmalarda (Kurtyilmaz, vd., 2017) yer almaktadir. Bu calisma benlik saygisi ile cinsiyet
arasinda anlamh farklihk oldugunu soyleyen arastirmalarla paralellik gostermektedir. Bu sonucun
sebebinin kilturel olabilecegi tartisilabilir. Kiz 6grencilerin kendilerini Gniversite 6grencisi olduklari igin
daha degerli algiladiklari ve bu sebeple benlik saygilarinin daha ylksek oldugunu sdyleyebiliriz. Bunun
yani sira kiz 6grencilerin tzerinde ailelerinin etkisinin daha yiliksek olmasi ile de agiklanabilir (Aydogan &
Ozbay, 2012). Aslinda bu sonug nitel verilerle desteklenerek daha derinlemesine incelenebilir.

Bu arastirma ile akademik erteleme ile benlik saygisi arasinda distik diizeyde, pozitif ve anlamli iliski
bulunmustur. Farkli bir sekilde ifade edersek akademik erteleme artikca benlik saygisinin arttigini
soyleyen arastirmalarla (Can, 1990; Verkuyten & Brup, 2002) benzerlik gostermektedir. Bunun yani sira
akademik erteleme egilimi artikca benlik saygisinin azaldigini (Aydogan, 2008; Balkis & Duru, 2011;
Ferrari vd., 2007; Kandemir, 2014; Solomon & Rothblum, 1984) belirten g¢alismalarla farklilik
gostermektedir. Bu arastirma akademik erteleme artik¢a benlik saygisinin arttigini géstermektedir. Bu
sonu¢ PDR 6grencilerinin kendilerine akademik konularda giivendikleri icin akademik ertelemeyi tercih
ettikleri seklinde yorumlanabilir. Kendilerine akademik konularda duyduklari glivenin, 6grenmeyi ve
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akademik konular ertelemeyi sagladigi dusinilebilir. Sonug olarak akademik ertelemenin sebeplerini
arastiran ¢alismalarla bu konuda celiskili olmayan sonuglar elde edilecegi disunilmugtur.

Akademik erteleme ile 6grenme yaklasma davranisi arasinda orta diizeyde negatif ve anlamli iliski
bulunmustur. Bu sonu¢ akademik erteleme ile 6grenme yaklasma davranisi arasinda negatif iliski
oldugunu (Kandemir, 2014; Howell & Watson, 2007) belirten arastirmalarla paralellik géstermektedir.
Ogrenme yaklasma davranisina sahip bireyler konuyu &grenmek isterler ve bunu yapabileceklerine
inanirlar. Bu 0Ozellik 6grenme yanasma davranisi ile akademik erteleme arasindaki negatif iliskiyi
aciklayabilir. Benzeri bir sonug lise 6grencileri lGzerinde akademik ertelemenin sebebi olarak basarisizhk
korkusu ve umut dizeyinde dusuklik olarak gosteren arastirmanin sonuglari ile paralellik
gostermektedir (Uzun-Ozer, 2009). Dolayisiyla basarisizlik korkusu ve umutsuzluk akademik ertelemeyi
artirirken, kisinin akademik isi yapabilecegine inanmasi akademik ertelemeyi azalttigi soylenebilir.
Ogrenme yaklasma ydnelimine sahip bireylerin caba gdsterme ve géreve ilgi duyma egilimine sahip
olduklari icin akademik erteleme davranisini daha az géstermeleri beklenmektedir.

Bu arastirmadan elde edilen bir diger bulgu akademik erteleme ile 6grenme kaginma arasinda
negatif yonde, disik diizeyde anlaml bir iliski oldugudur. Literatiirde bu bulgu ile benzer sonug veren
arastirmalar (Countinho & Neuman, 2008; Kandemir, 2014) bulunmaktadir. Bunun yani sira erteleme
davranisi ile 6grenme kaginma davranisi arasinda pozitif iliski bulunduguna dair arastirmalar bulgulari da
(Howell & Watson, 2007) mevcuttur. Ogrenme kaginma davranisini 6grenmeyi tam anlamiyla
gerceklestiremeyecegini distinen, kendi 6grenme standartlarina ulasamayacagi fikrine sahip kisilerin
sergiledigi distnuldiginde akademik erteleme ile pozitif iliskili olmasi beklenmektedir. Ancak bu
arastirma sonucunda akademik erteleme arttikga 6grenme kaginma davranisi azalmaktadir. Bu durum
6grenme kaginma davranisini gésteren kisilerin sorumluk sahibi olmasi ile agiklanabilir. Kandemir (2014)
akademik ertelenin sorumlugun artmasiyla azaldigini belirtmistir. Farkli bir sekilde ifade edersek
0grenme kaginma davranisina sahip PDR 0Ogrencileri ayni zamanda 6grenmeyi arzu ettikleri
disunuldiginde akademik erteleme ile aralarinda negatif iliski aciklanabilir.

Bu arastirma ile akademik erteleme ile performans yaklasma arasinda iliski olmadigi bulunmustur.
Performans yaklasma davranisinda kisi performansini ortaya koymasinda referans aldigi kisilerden daha
iyi olmayi hedefledigi dusunilduginde akademik konularda bir standartlarinin olmamasi bu sonucu
aciklayabilir.

Akademik erteleme ile performans kaginma davranisi arasinda diisik dizeyde, pozitif ve anlamli iliski
bulunmustur. Bu arastirmanin sonuglari ile benzer sonug veren arastirmalar bulunmaktadir (Dejitthirat,
2004; Ozer & Altun; 2011). Performans kaginma davranisina sahip bireyler eksikliklerini gizleyerek
basarisiz gériinmekten kurtulmaya calisirlar (Ozer & Altun, 2011). Bu &zellikleri akademik erteleme
davranisina sebep olmaktadir seklinde yorumlanabilir.

Bu arastirmanin sonuglari degerlendirildiginde PDR 6grencilerinde akademik erteleme ile 6grenme-
kaginma, 6grenme-yanasma ve performans-kaginma arasinda iliski bulunmustur. PDR 6grencilerinde
akademik erteleme ile 6grenme yonelimleri arasindaki iliskiyi belirlemek amaciyla yapilan bu arastirma
6n c¢alisma niteligindedir. Bundan sonraki calismalarda akademik ertelemenin nedenlerinin ortaya
cikarilmasi igin nitel arastirma yontemleriyle desteklenen galismalarin yapilmasi daha kapsamli bilgiler
saglayacaktir. Ayrica arastirmanin sadece devlet Universitesindeki PDR 6grencileri ile gergeklestirilmesi
bir sinirliliktir. Ozel Universitede egitim alan PDR &grencileri ile yapilarak sonuclar kiyaslanabilir. PDR
ogrencileri ile farkli bolim 6grencilerinin akademik erteleme davranislari karsilastirilarak sinif seviyesine
gore akademik erteleme davranisinin degismeme sebebi ortaya ¢ikarilabilir. Bunun yanisira benlik saygisi
ile akademik erteleme arasindaki iliskiyi daha net ortaya ¢ikarmak amaciyla deneysel ¢calismalar yapilarak
ileride olusturulacak psikolojik egitim programlarina kaynak saglanabilir. Arastirma bulgularindan yola
cikarak PDR o6grencilerinin ders igeriklerinde akademik erteleme ve basari yonelimleri konusunda
farkindahlk saglanarak akademik erteleme davranislarinda farkhlk olusturulabilecegi diisintlmustir. Bu
galismanin Onerilerinden bir digeri de 6grenme kaginma yaklasimi konusunda egitsel calismalar
gerceklestirilerek akademik erteleme davranisina etkisinin incelenmesidir.
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