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Kuzey Kibris’ta okul oncesi donemdeki ¢ocuklarin 6z diizenleme becerilerinin

cesitli degiskenler agisindan incelenmesi
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Introduction

Although self-regulation is perceived as an individual concept due to "self" in its content, the social
and cultural environment in which the individual is in the realization and development of the self-
regulation has an important place according to many definitions which define learning as a social
phenomenon. Factors such as the perspectives of the parents towards their children, their goals,
anticipations, the structure of the authority in the family shape how the child perceives herself/himself
as a learning individual (McCaslin & Murdock, 1991 cite in: Sakiz & Yetkin Ozdemir, 2014). The family
structure in which the child lives, the socio-demographic characteristics of parents, and the parenting
competences affect children in different ways and at different levels in developing self-regulation skills
(Montry, Bowles, Skibbe, McClellenad &Morrison,2016).

The concept of self-regulation has been described by Bandura, the founder of social cognitive theory
as evaluation of individual's own behavior by comparing it with her/his own criteria, and to regulate
her/his behavior by reinforcing or punishing herself/himself (Senemoglu, 2013). Self-regulation,
according to social cognitive construction, starts with observing models in social environments, and then
imitation or attentive behaviors become internalized over time until they become individuals's own
behavioral forms. When children enter formal education after home-based care, they enter a more
structured atmosphere. In such settings, the child faces demands for effective use of social competences
and self-regulation skills (McClelland & Cameron, 2011). With the development of self-regulation, the
child has a balance against these new expectations (Denham, Warren-Khot & Perna, 2012).

According to socio-cognitive theorists like Zimmerman (1989), children organize themselves by
actively participating in activities rather than following the instructions of their teachers, parents, or
anyone else. According to Zimmerman (1989), self-regulation requires not only the ability of individuals
to conduct their own behavior in the face of environmental events, but also to acquire the knowledge
necessary to use this skill in appropriate conditions. According to him, self-regulation concerns thoughts,
feelings and actions that are planned and directed to achieve personal goals (Zimmerman, 2000).

Another widely used definition based on the social cognitive structure of self-regulation was made
by Pintrich. Pintrich (2000) describes self-regulation as "an effective and constructive process in which
learners set their own learning goals and are guided and constrained by the contexts of their aims,
environments and the contexts in which they try to regulate their cognition, motivation and behavior
(cited in: Uredi & Erden, 2009). According to Polnariev (2006), these skills develops through interactions
involving many factors. Therefore, taking into account the influence of social environments in the
development process of children's self-regulation skills is of great importance in terms of the
effectiveness of this developmental process. (cite in: Yildiz, Ertirk Kara, Findik, Tanribuyurdu & Goénen,
2014; Zeman, Cassono, Parrish & Stegall, 2006).

When literature is examined, it is seen that researchers generally define self-regulation in three
different dimensions as "behavioral", "cognitive" and "emotional". (Calkins & Fox, 2002; Smith-Donald,
Raver, Hayes & Richardson, 2007). Behavioral regulation is defined as the ability to apply cognitive skills
such as attention, work memory, and inhibitory control to behavior (Blair, Zelazo & Greenberg, 2005;
Sektnan, McClelland, Accok & Morrison, 2010) and the ability to maintain attention on a given task,
obey instructions, and prevent inappropriate behavior (McClelland, Cameron, Connor, Farris, Jewkes &
Morrison, 2007; Morrison, Ponitz & McClelland, 2010). The ability of the child to adapt to external
orientations by postponing certain activities, to be able to follow their behavior simultaneously and to
receive feedback from their behaviors are also indicative of behavioral control (Brownell & Kopp, 2010).
Behavioral control processes are emphasized to support child-related functioning in childhood and to
protect the child from failure in social settings (Brownell &Kopp, 2010; Eisenberg, Cumberland, Spinrad,
Fabes, Shepard, Reiser, Murphy, Losoya & Guthrie, 2001). Morrison et al. (2010) state that children who
fail to behave in a behavioral manner are at risk of failing at school. It is also seen that children who are
successful in regulating their behavior are more successful in social functions. Von Suchodoletz,
Trommsdorff, Heikamp, Wieber and Gollwitzer (2009) also state that behavioral regulation is positively
related to academic performance and positive class behavior.

492



Hatice Cemre DAGGUL, Ayse ISIK GURSIMSEK — Pegem Egitim ve Ogretim Dergisi, 9(2), 2019, 491-522

The role of cognition in self-regulation is more concerned with processing, remembering, and
memorizing information (Yilrik, 2014). Cognitive regulation is defined as the process of continuous
monitoring towards an objective by paying attention to output and redirecting unsuccessful efforts
(Berk, 2013). It can be said that the basic element of cognitive regulation is attention regulation.
Attention; taking into account the cognitive, emotional and social components of the individual, is
defined as "the ability to manipulate behavior in a particular situation" and forms a large part of self-
regulation (Ruff & Rothbart, 1996; cite in: Rueda, Posner & Rothbart, 2011). An important part of the
attention-making process is executive functions. Welsh, Nix, Blair, Bierman and Nelson (2010)
conducted a study to investigate the relationship between executive function ability and word-count
information acquisition in pre-school children with a mean age of fifty-four months. The results
demonstrated that cognitive regulation was related to number and letter information. Welsh et al.
(2010) state that cognitive regulation is an original contribution to mathematics and reading knowledge
even when language development is controlled. It is also seen that disadvantaged children in executive
functions have difficulties in reading and learning mathematics (Blair, 2006).

Emotional regulation is defined as the ability of a child to manage his emotions in excitement,
tension or stressful situations; to prevent, to maintain and to regulate his emotional stimulation to reach
the targets (Eisenberg, Fabes, Shepard, Murphy, Guthrie & Jones, 1997; Eisenberg, Liew & Pidada, 2004;
Kopp, 1982, Smith-Donald et al., 2007). Calkins (2007) state that "self-regulation" is generally a
functional value for expressing the integrity of the control mechanisms, and for the child, to acquire
autonomy in this way and to adapt to the environment. Eisenberg (2005) also argues that self-regulation
affects the quality and the learning capacity of the child's social interaction. Having a high level of self-
regulation use is one of the many positive aspects of social skills (Fabes & Eisenberg, 1992), academic
readiness and academic achievement (Smith-Donald et al., 2007), and endurance (Luthar, Cicchetti &
Becker, 2000) as developmental achievements.

When literature is examined, findings indicate that different variables are effective in the
development of children's self-regulation skills. It was reported that the gender of the child was related
to self-regulation skills (Montry et al., 2016) and that girls had higher self-regulation skills than boys
(Matthews et al.,, 2009; McClelland et al., 2007). The family environment and the development
opportunities offered to the child seem to be influential on the development of self-regulation skills as
well. It is stated that when low socio-economic level (Montry et al., 2016; Tominey &McClelland, 2011)
and lower level of parent education are concerned (Sektnan et al., 2011; Tominey & McClelland, 2011),
the resources provided to the child within the family as well as the parent-child relationship are affected
negatively (Mintz, Hamre & Hatfield, 2011).

It is important that socioeconomic characteristics which are determined as important variables
affecting parental behavior (Brooks-Gunn & Duncan, 1997; Conger, Ge, Elder, Lorenz &Simons, 1994;
Conger, McCarty, Yang, Lahey & Kropp, 1984; Mcloyd,1998 cite in: Baydar, Akcinar & imer, 2012) are
examined in the studies related to self-regulation. Baydar, Akcinar and imer (2012) indicate that
variables such as; the gender of the child, education status of the parents, the number of children in the
family and the birth order are all related to the quality and quantity of resources provided, the support
given, along with the aims and the behaviours of the parents. The quantity of material and relational
investment made to the child are considered influencial in thedevelopment of self-regulation. Findik
Tanribuyurdu (2012) conducted a study in Turkey and determined that childrens’ self-regulation scores
increased with age, but no significant relations were found in relation to gender, school type, parent’s
age and the birth order of the child. In Ertirk Kara and Génen’s (2015) study, it was found that children’s
self-regulation scores did not differ according to their gender; yet, children with older brother / sister
had lower positive emotional scores, higher attention impulse scores. Also, the positive emotional
scores of children aged 48-60 months were higher than those aged 60-72 months while the attention /
impulse scores of the children whose mother's educational status is high were higher. Finally, higher
father education level was related with higher scores of attention / impulse and positive emotional
scores.
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This study, which was conducted for the first time in Northern Cyprus to determine the self-
regulatory skills of the children in pre-school in North Cyprus and the variables affecting these skills, will
contribute to the similar work in the future and educational arrangements to be made in the North
Cyprus education system.

The main questions that are to be answered in this study are defined as:
1. What are the self-regulation skill levels of pre-school children in North Cyprus?

2. Do self-regulation skill levels of pre-school children differ according to;
a. their gender,
b. education level of parents,
c. income level of the family,

d. the number of children in the family?

Method

This study is a quantitative research on observable, searchable, measurable and analytical data that
can be processed. The research is based on descriptive scanning model as it aims to examine pre-school
children’s use of self-regulation skills. Screening surveys are studies that aim to collect data to identify
specific characteristics of a group (Blyukozturk, Kilig Cakmak, Akgilin, Karadeniz, & Demirel, 2014).

Population and Sample

The study was carried on with 122 children and 122 parents (84 mothers and 38 fathers). The sample
consisted 63 girls and 59 boys aged between 48-72 months from two independent kindergardens that
are located at Nicosia and Girne districts of North Cyprus under Ministry of National Education. The
sample was determined among the schools at the mentioned districts by means of the purposeful
sampling approach due to the rich information and data collection oppurtunities fort his size of sample.
Frequency distributions of socio-demographic information of the participating children and their parents
are given in Table 1 in the findings section.

Data Collection Tools

Preschool Self-Regulation Assessment (PSRA): The Pre-School Self-Regulation Assesment developed
by Smith-Donald et al. (2007) is a measurement tool that provides performance-based assessment. The
study of adaptation of the scale to Turkish was made by Findik Tanribuyurdu (2012). The scale consists
of two main parts: the practitioner guide and the practitioner evaluation form for the tasks that the
child is expected to perform. In the first part, there are nine tasks put together to evaluate children's
self-regulation performances. In order to determine the level of pleasure postponement of children, the
tasks of Confectionary Storage, Confectionary Holding on Language, Toy Packaging and Waiting are
used. Balance Board, Towering and Pencil Clicking tasks are implemented to measure executive controls
that point to the processes by which children can follow the guidelines (Murray & Kochanska, 2002;
Smith-Donald et al., 2007). Collecting Towers, Separating Toys and Returning to the Game are tasks that
assess children's social adjustment skills. The PSRA Assessor Report Examiner Rating Scale, which forms
the second part of the scale, allows the practitioner to assess the emotion, attentiveness and behavior
of the child based on the practitioner-child interaction. For the application of the scale, it is necessary to
prepare a suitable environment in which the practitioner and the child can work individually. During
implementation, the division of the task is recorded in the coding page of the child's performance scale.

The assessment takes 20 minutes on average for each child. After completing the application and
leaving the child assessment environment, the practitioner evaluates the child's performance with the
Practitioner Evaluation Form based on the data recorded on the coding page. The Practitioner
Evaluation Form is a rubric type measuring instrument consisting of the items scored from 0 to 3.
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Behavioral indicators are included in the material, with O representing the lowest score and 3
representing the highest score. However, in some materials placed on a scale for practitioner reliability,
this scoring system works in reverse. The highest score that can be taken in the Attention / Impulse
Control subscale consisting of 10 items is 30.00, the highest score that can be taken in Positive Sensation
subscale of 6 items is 18.00. When the whole of the O00S is evaluated, the highest score that children
can get is 48.00. The lowest score that can be taken from the sub-dimensions and from the whole scale
is 0.00. It was determined that the factor structure originally displayed in the adaptation study of the
scale had similar characteristics in Turkey; The cronbach alpha reliability coefficient in the Attention /
Impulse Control subscale was .88; Positive Emotion subscale was .80 and all of the scale was .83 (Findik
Tanribuyurdu, 2012).

In this study, in the analyses to determine the reliability, which is also related to the degree to which
the researcher measures the scale he or she wants to measure, the cronbach alpha reliability coefficient
for the dimension of Attention / Impulse Control consisting of 10 items and the first factor was found to
be .85. As for the positive emotional dimension consisting of 6 items as the second factor, the cronbach
alpha reliability coefficient was .88 while the cronbach alpha reliability coefficient for the scale was
found to be .72. These values, which are determined within the scope of this study, indicate that the
scale is highly reliable in measuring children's self-regulation skills.

Personal Information Form: The Personal Information Form prepared by the researcher includes
personal information about the parent of the participating child and various questions to determine the
socioeconomic status of the child's family. In the form, there are five optional questions (gender of the
child, parental education status, monthly total income of the family, number of children in the family) to
reflect different sociodemographic characteristics of the parents. The question of the educational status
of the parents is marked by the parent filling in the Personal Information Form for both spouses.

Data Collection

The means of measurement were applied in both kindergartens with the same physical conditions
and according to the rules of research ethics. The Pre-School Self-Regulation Scale was administered by
the researcher to each child whose parental consent was obtained and the Personal Information Form
was filled. After the implementation of the Pre-School Self-Regulation Scale, all the data on the "Coding
Page" were checked to be complete and the "Practitioner Evaluation Form" was filled out by the
practitioner for each child depending on the child's performance. The collected data were numbered
and recorded.

Data Analysis

The data collected with the Pre-School Self-Regulation Questionnaire and the Personal Information
Form were analyzed in the SPSS 22 package program. Firstly, the normality test was performed on the
total scores of 16 items in the Pre-School Self-Regulation Scale. The result of the Kolmogorov-Smirnov
test showed that the distribution was not normal (p <.05). Likewise, the Kurtosis and Skewness
coefficients were examined and it was seen that the distribution was not among the acceptable values
for the normal distribution (Attention / impulsive dimension skew. = - 2.89, kurt. = 10.14, Positive affect
dimension skew. = -. 19 kurt. = - 1.27, Total skew = - .39, kurt = - .58). Therefore, Mann-Whitney U-test
was used for non-parametric tests in the analysis of the scores obtained from the Pre-School Self-
Regulation Scale. According to the analysis of the scores obtained from the preschool self-regression
scale, if necessary, the Kruskal Wallis test was used if the data set could not meet the normality
assumption.
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Results

In this part; first the frequency distributions of socio-demographic information of children and
parents participating in the research are given, and then, findings of study variables in relation with the
self-regulation scores of the children are discussed.

Frequency distributions of socio-demographic information of children and parents participating in
the survey are given in Table 1.

Table 1.
Frequency Distributions Related to Socio-demographic Information.
Sociodemographic Information Qualifications n %
Gender of the child Girl 63 51.60
Boy 59 48.40
Total 122 100.00
Mother Education Status * Not literate 7 5.70
Primary school graduate 38 31.10
Secondary school graduate 28 23.00
High school graduate 34 27.90
Graduated from a University 15 12.30
Total 122 100.00
Father Education Status* Not literate - ---
Primary school graduate 46 37.70
Secondary school graduate 34 27.90
High school graduate 33 27.00
Graduated from a University 9 7.40
Total 122 100.00
Family Income Level 1000 TL and less --- ---
1001-2000 TL 41 33.60
2001-3000 TL 48 39.30
3001-4000 TL 19 15.60
4001 TL and more 14 11.50
Total 122 100.00
Number of Children in the Family 1 Child 19 15.60
2 Cildren 61 50.00
3 Cildren 30 24.60
4 Cildren and more 12 9.80
Total 122 100.00

* The person filling out the form on the Personal Information Form has been marked for both parents.

As shown in Table 1, the sample consists of 63 girls, 59 boys and their parents. When the educational
status of parents is examined; 5.70 % were not literate, 31.10 % were primary school graduates, 23.00 %
were middle school graduates, 27.90 % were high school graduates and 12.30% were university
graduates. It is seen that 37.70 % of the parents are graduates of primary school, 27.90 % are of middle
school, 27.00% are of high school and 7.40 % have university degrees. 33.60 % of the families have total
monthly incomes of TL 1001-2000, 39.32% of them are 2001-3000 TL, 15.60 % of them are 3001-4000 TL
and 11.50 % of them are 4001 TL and more. It was determined that 50.00% of the participating families
had two children, 15.60 % had one child, 24.60 % had three children and 9.80 % had more than four
children.

Table 2 shows the results of the subscales of the Pre-School Self-Regulation Assesment (PSRA) and
their scores on the sum of the children who participated in the study.
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Table 2.

Score Averages of Preschool Self-Regulation Assessment (PSRA).
Dimension N X Lowest Score Highest Score pp
Attention / Impulse Control 122 27.92 9.00 30.00 3.45
Positive Emotion 122 11.33 4.00 18.00 4.08
PSRA Total 122 39.26 26.00 48.00 4.72

The highest total score that children can get from Pre-school Self-Regulation Assesment (PSRA) Scale
consisting of totally 16 items is 48.00. While the average of self-regulation total scores of the children
participating in the study was X = 39.26. The highest score that can be taken from the subscale Attention
/ Impulse Control composed of 10 items is 30.00, while the mean scores of the children are X= 27.92.
Children's Attention / Impulse Control subscale scores are high. The highest score of Positive Emotion
subscale composed of 6 items is 18.00 and the average score of the children participating in the study
was X = 11.33.

Analysis of the scores of the Pre-School Self-Regulation Assesment Scale according to the gender of
the children participating in the survey are given in Table 3.

Table 3.

Preschool Self-Regulation Assessment for Children by Gender Mann Whitney U-Test Results.

Dimension Gender n Meanrank Sum of ranks U p

Attention / Impulse Control Girl 63 69.05 4350.00 1383.00 .01
Boy 59 53.44 3153.00

Positive Emotion Girl 63 64.80 4082.50 1650.50 .28
Boy 59 57.97 3420.50

PSRA Total Girl 63 69.93 4405.50 1327.50 .01
Boy 59 52.50 3097.50

p<.05

It is seen from Table 3 that there is a statistically significant difference between the scores of the
Attention / Impulse Control subscale of girls and boys (U = 1383.00, p = .01, p <.05). In this subscale, the
average score of the girls (X = 69.05) is significantly higher than the average score of the boys (X= 53.44).

When the average scores of positive emotion subscale were examined, there was a difference in
favor of the girls (female X = 64.80, male X= 57.97) but this difference between the scores was not
statistically significant (U = 1650.50; p = .28; p> .05). As shown in the PSRA total score average, girls (X =
69.93) had higher average scores than boys (X= 52.50) and there was a statistically significant difference
between the scores of two groups (U = 1327.50; p = .01; p <.01). Analysis results of the scores of the
children's Pre-school Self-regulatory Assesment Scale according to the education level of mothers are
given in Table 4.

Table 4 shows that, in the Attention / Impulse Control subscale, as the education levels of the
mothers increase, the scores of the children also increase. In this subscale; the mean scores of the
children whose mothers are illiterate are (X= 57.93), primary school graduates are (X= 54.70) and
secondary school graduates are (X= 55.68). It is seen that children whose parents are high school
graduates (X= 71.16) and university graduates (X= 69.37) have higher average scores in this subscale.
However, there is no statistically significant difference between the scores of the children in the
Attention / Impulse Control subscale according to the educational status of the mother as seen in Table
4 (x* =6.12; p = .19; p>.05).
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Table 4.
Kruskal Wallis H-Test Results of Preschool Self-Regulation Assessment Scores According to Education
Level of Mothers.

Dimension Education Level n Mean rank df X2 P
Attention / Impulse Not literate 7 57.93 4 6.12 .19
Control Primary school graduate 38 54.70
Secondary school graduate 28 55.68
High school graduate 34 71.16
Graduate from a University 15 69.37
Total 122
Positive Emotion Not literate 7 59.14 4 6.42 .17
Primary school graduate 38 59.57
Secondary school graduate 28 52.48
High school graduate 34 63.21
Graduate from a University 15 80.47
Total 122
PSRA Total Not literate 7 58.00 4 9.12 .06
Primary school graduate 38 56.41
Secondary school graduate 28 53.30
High school graduate 34 64.43
Graduate from a University 15 84.70
Total 122

When the scores from the Positive Emotion subscale were examined, it was found that the mothers
who were not literate (X=59.14), primary school graduate (X= 59.57), secondary school graduate
(X=52.48) and high school graduate (X=63.21) had lower scores than the scores of the mothers who are
university graduates (X=80.47), however, the difference between the scores was not statistically
significant ()(2:6.42; p =.17; p> .05). A similar distribution is observed when the total scores of PSRA
were analyzed according to the educational status of childrens’” mothers. It was seen that the average
scores of the children who’s mothers are not literate (X=58.00), primary school graduates (X=56.41),
secondary school graduates (X=53.30) and high school graduates (X=64.43) were very close to each
other. The scores of the children whose mothers are university graduates (X=84.70) were higher, but
there was no statistically significant difference between the self-regulation skill scores of the children
according to the educational status of their mothers ()(2:9.12; p =.06; p>.05).

Analysis results of the scores of the children's Pre-school Self-regulatory Assesment Scale according
to the education level of fathers are given in Table 5. In the Attention / Impulse Control subscale, Table
5 shows that the scores of children whose fathers are primary school graduate (X=54.49) are
significantly lower than the scores of children whose fathers are secondary school graduate (X=67.00),
high school graduate (X=64.20) and university graduate (X=66.67). However, as shown in Table 5, there
is no statistically significant difference between the scores of the children in the Attention / Impulse
Control subscale according to their fathers’ education level ()(2:3.34; p=.34; p>.05).

When the scores of Positive Emotion subscale are examined, similar to the first subscale, the scores
of children whose fathers are primary school graduate (X=57.80) are lower than the scores of children
whose fathers are secondary school graduate (X=64.32), high school graduate (X=62.18) and university
graduate (X=67.28). In this subscale, the difference between the average scores of the children
according to the educational level of the fathers was not statistically significant (x2=.98; p=.81; p>.05).

When the distribution of PSRA total scores according to education level of fathers is examined, some
differences are observed in the distribution. The average score of the children whose fathers are
primary school graduate is lower than all other groups (X=55.12). It is seen that the average scores of
the children whose fathers are secondary school graduate (X=67.31) and high school graduate (X=61.12)
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are close to each other. The scores of children whose father's are university graduates (X=73.56) are
higher than all other groups. There is no statistically significant difference between children's self-
regulation skill scores according to their fathers’ educational status ()(2:3.49; p=.32; p>.05).

Table 5.
Kruskal Wallis H-Test Results of Preschool Self-Regulation Assessment Scores According to Education
Level of Fathers.

Dimension Education Level n Mean rank df X2 p
Attention / Impulse  Primary school graduate 46 54.49 3 334 34
Control Secondary school graduate 34 67.00
High school graduate 33 64.20
Graduate from a University 9 66.67
Total 122
Positive Emotion Primary school graduate 46 57.80 3 98 .81
Secondary school graduate 34 64.31
High school graduate 33 62.18
Graduate from a University 9 67.28
Total 122
PSRA Total Primary school graduate 46 55.12 3 3.49 .32
Secondary school graduate 34 67.31
High school graduate 33 61.12
Graduate from a University 9 73.56
Total 122

Analysis results of the scores of the children's Pre-school Self-regulatory Assesment Scale according
to the total monthly income levels of their families are displayed in Table 6.

Table 6.
Kruskal Wallis H-Test Results of Preschool Self-Regulation Assessment Scores According to the Income of
the Family.

Dimension Monthly Income Levels n Mean rank df X2 p
Attention / Impulse 2000 TL and less 41 65.80 3 4.11 .25
Control 2001-3000 TL 48 53.91
3001-4000 TL 19 66.29
4001 TL and more 14 68.43
Total 122
Positive Emotion 2000 TL and less 41 55.28 3 6.68 .08
2001-3000 TL 48 59.85
3001-4000 TL 19 63.18
4001 TL and more 14 83.07
Total 122
PSRA Total 2000 TL and less 41 58.41 3 6.45 .09
2001-3000 TL 48 56.15
3001-4000 TL 19 66.82
4001 TL and more 14 81.68
Total 122

Table 6 presents the distributions of the children's scores from the PSRA subscales and the total
scale according to the monthly income level of the family. In the Attention / Impulse Control subscale,
there was no statistically significant difference between the income level of the family and the average
scores of the children (x?=4.11; p=.25; p>.05). In this dimension, it is observed that the children with
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families that have monthly income of 2001-3000 TL have the lowest scores (X=53.91). Apart from that,
the Attention / Impulse Control subscale scores of children from families of different income groups are
very close to each other (2000 TL and lower X=65.80, 3001-4000 TL X=66.29, 4001TL and more
X=68.43).

When the scores of Positive Emotion subscale are examined, it is seen that as the income level of the
family increases, children's scores also increase. The average of the children in the families with monthly
income below 2000 TL and less is (X=55.28) whereas the children in the families with the income
between 2001-3000 TL have the scores of (X=59.85), and the children in the families with the income
between 3001-4000 TL are seen to have scores as (X=63.18). The scores of children in the families with
income of 4001 TL and more (X=83.07) are significantly higher than the other groups but this difference
between the scores is not statistically significant (x?=6.68; p=.08; p>.05).

A similar distribution is also observed when the total scores of PSRA are analyzed according to
income level of the family. Average scores of children in families with a monthly income less than
2000TL (X=58.41) and the children in the families with an income between 2001-3000 TL (X =56.15) are
seen to be lowest. As the income level of the family increases, a significant increase in the average score
of the children is seen (3001-4000 TL X=66.82, 4001 TL and more X=81.68) but this difference between
the scores is not statistically significant (x?=6.45; p=.09; p>.05).

Findings on the analysis of the Pre-school Self-regulation Assesment Scale scores of the children
according to the number of children living in their family are given in Table 7.

Table 7.
Kruskal Wallis H-Test Results of Preschool Self-Regulation Assessment Scores According to Number of
Children in the Family.

Dimension Number of Children in the Family n Mean rank df X2 o]
Attention / Impulse 1 Child 19 72.63 3 7.25 .06
Control 2 Children 61 64.81

3 Children 30 54.85

4 Children 12 43.67

Total 122

1 Child 19 67.97 3 112 .77
Positive Emotion 2 Children 61 61.61

3 Children 30 59.77

4 Children 4 12 55.04

Total 122

1 Child 19 75.92 3 568 .13
PSRA Total 2 Children 61 61.45

3 Children 30 58.63

4 Children 4 12 46.08

Total 122

In Table 7, it can be seen that there is a relation between the number of children in the family and
the PSRA total scores and both subscale scores; as the number of children in the family increases the
scorres of children decreases. In the Attention / Impulse subscale, the average score of children in a
family with one child is (X=72.63) and the average score in these two child families falls rapidly as
(X=64.81), the average score in a family with three children is (X=54.85) and the average scores of
children in the families with four and more children are seen to be (X=43.67). The defined relation
between the number of children in family and the Attention / Impulse subscale scores was not found to
be statistically significant (x2=7.25; p=.06; p>.05).
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When the Positive Emotion subscale is examined; the average scores of children with one child
(X=67.97) are higher than the average scores of the families with more than one child. Families with two
children (X=61.61) families with three children (X=59.77) and families with four or more children
(X=55.04) had lower scores. In this subscale, as the number of children in the family increases, the mean
scores of positive emotions of the children decreases, but this variation in the scores of children due to
the number of children in the family is not statistically significant (x>=1.12; p=.77; p>.05).

A similar distribution is observed when the total scores of the PSRA are examined according to the
number of children in the family. It appears that there is a difference between the mean scores of the
children in families with one child (X=75.92) and the scores of children in the families with four children
and above (X=46.08). Children in single-child families have a higher total PSRA score. It is observed that
the scores of the children in the families with two and three children are significantly different from
those of the other two groups that are close to each other (Family with two children X=61.45, Family
with three children X=58.63), but this difference is not statistically significant (x>=5.68; p=.13; p>.05).

Discussion, Conclusion & Implementation

This study, which was conducted for the first time in North Cyprus, aimed at determining the self-
regulating skills of children in pre-school in North Cyprus and the variables affecting these skills, has
reached some important findings. In this section, the results of the findings of the research will be
discussed, the limitations considered to be related to the findings obtained will be emphasized and the
proposals will be presented for future research.

What are the Self-Regulation Skill Levels of Pre-School Children in North Cyprus?

It can be said that the children attending the study have a high level of attention / impulse control
ability when average scores from the Attention / Impulse subscale of PSRA is evaluated. Research
carried out with the children in Turkey by Findik Tanribuyurdu (2012) and Ertiirk Kara and Gonen (2015)
found that the attention / impulse control of the children is also high. It was observed that the average
scores of the Positive Emotion subscale of the children participating in this study were lower than the
results of Ertiirk Kara and Génen (2015) and Findik Tanribuyurdu (2012). It can be said that high values
for the PSRA total scores of the children participating in this study is mainly determined by the the
average scores obtained from the attention / impulse control subscale.

According to findings of related studies; the high level of behavioral regulation skills means that
children can keep an eye on a given task, follow directions and prevent inappropriate behavior.
Similarly, the high level of behavior adjustment skills is related to the high success of children in the
school, the development of learning skills, the ability to catch the necessary cues, to remember
directions, to focus on religion, and to censor irrelevant information (McClelland et al., 2007; Sektnan et
al,, 2011). Batum and Yagmurlu (2007) also found that children with inadequate behavioral and
emotional regulation had lower social skills. In the same study, it was stated that children with the
ability to regulate emotions also had behavioral regulation skills. According to Kopp (1982), the
emotional regulation system is nourished by the regulatory system of attention. From both
perspectives, it is important for the parents to be informed about the nature of the environment they
can provide their children with self-regulation skills. However, unlike the study findings, it was seen that
behavioral skills were high, even though emotional regulation skills of children participating in this study
were lower.

The first reason why emotional regulation skills of children participating in this research are lower
than behavior adjustment skills may be related to the academic learning skills of preschool education
programs implemented in schools that support achievement more than emotional and social
development. Thus, McCombs (2004) examined programs implemented in schoolsand determined that
social and emotional development are seen at secondary level according to academic learning and
achievement (cite in: Yasar, 2015). Considering that pre-school children learn strategies to regulate their
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emotions by watching and mimicking the strategies of empathizing with adults, one of the issues that
will be associated with the recent history of the Cypriot community in particular is the adoption of
parental approaches to children and especially a more conservative approach to child rearing (Cakirli,
2017; Farmer, 2018). This may be evaluated as a second reason for the fact that emotional regulation
skills of children participating in this research are lower than their behavioral skills. Depending on this
discussion, further study of parenting approaches and out-of-home interaction dynamics in future
studies may contribute to a better understanding of self-regulation development.

Do the Self-Regulation Skill Levels of Pre-School Children Differ according to Their Gender?

The findings of this study determined that girls' scores were higher in all conditions when they were
evaluated in terms of subscales and total scores of the Pre-School Self-Regulation Assesment Scale.
When examining the scores of attention/ impulse control subscale, it is seen that girls are more
successful than boys in terms of attention / impulse control skills. In terms of the average of the PSRA
total scores, the girls performed better than the boys in terms of self-regulation skills. On the positive
emotional sub-dimension, the difference is not significant, although girls 'scores are higher than boys'
scores.

There are a number of studies conducted early in the process of understanding the relationship
between the development of self-regulation skills and gender. In a developmental study conducted on
children aged 18, 30 and 42 months, it was stated that different variables and at various levels were
influencing the development of self-regulation skills of boys and girls, the path that boys and girls gain
self-regulation skills might differ and cultural beliefs and expectations about gender might be influencing
this process to some extent (Montry et al., 2016; Namba, Kawai, Tamai, Sasaki, Ishikawa, Obanawa,
Yamakawa, Tanaka and Yamamoto, 2015). Ivrendi (2011) found that children's self-regulation skills
differed by gender. Matthews, Ponitz and Morrison (2009) stated that girls' self-regulation skills are
higher in than in boys, In Kurbet’s study (2010), it was also found that girls' emotional regulation scores
were higher than boys emotional regulation scores. There are also contradictory findings in terms of the
relationship between the gender and the use of self-regulation skills of children in literacy. In a study
conducted by Jahromi and Stifter (2008) with children in the 4.5-5.5 age group, it was stated that the
self-regulation skills of children do not differ in terms of gender. In the study of Ertiirk Kara and Génen
(2015), 48-72 month children did not show any significant difference according to their gender in PSRA
mean scores. When the relationship between subscale and gender was examined in the same study, it
was determined that children did not show any significant difference in Attention / Impulse subscale but
that boys performed better in the Positive Emotion subscale, even if not statistically significant.
Understanding how children's self-regulating skills, especially starting from early ages, is a new field of
study and is developing rapidly. Considering the conflicting findings in the field of early childhood
development, especially in early childhood studies, it is necessary to carry out more studies on gender
related cultural values in order to better understand the differentiation of children's self-regulation skills
according to their gender.

Do the Self-Regulation Skill Levels of Pre-School Children Differ according to Education Level of
Parents?

When the self-regulating skills of the children participating in this study were examined in terms of
the educational status of their mothers, it has been observed that the self-regulated skills of the children
whose mothers are university graduates are higher than all other subcategories for mother education
level. When the self-regulation skills of children are examined by subscales; children with high self-
regulation skill scores in the attention / impulse control subscale were children of mothers that were
high school graduates and university graduates. When the mean scores of positive emotion subscale are
examined, it is seen that the children of university graduated mothers have significantly higher scores
than the other children. Although the difference between mother's education level and children's self-
regulation scores were not significant, it can be said that children's self-regulation skills are related to
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their mother's education level. It is thought that better-educated mothers may have the opportunity to
offer their children the information they have about child development and education and the
relationships they have established with their children.

When the literature about children's attention/impulse control and emotion regulation skills is
examined (Ertlirk Kara & Gonen, 2015; Montry et al.,2016), although maternal education status was not
related to the emotional regulation ability of the child the children of mothers with high education level
had significantly higher attention/impulse scores (Kurbet, 2010). From this point of view, the
relationship between the level of maternal education and the development of self-regulation skills in
children needs to be examined in more detail. Such a study is even more important, especially when the
findings of the study on the educational success of mothers on some of the advanced academic
achievements of the children are evaluated. This result should be evaluated carefully alltogether with
other results about male students low achievement in reading skills due to lower maternal education
level (Bondurant, 2010). Similarly, Ivrendi (2011) reported that pre-school children's behavioral
adjustment skills had an effect on mathematics (number) skills, and that maternal education
significantly affected the child's ability to regulate behavior. Given these and similar studies, there is a
need for more studies on the extent to which mothers 'education situations differ, and in what forms
children make difference in self-regulation skills, and in particular, the better understanding of the
possible effects of the mothers' education on the future educational success of the child. Understanding
this process will make a major contribution to the structuring of support trainings that will be given to
mothers during pre-school education.

In the study, it was seen that as the education level of the fathers as well as of the mothers
increased, the scores of the self-regulation ability of the children increased. It is observed that the mean
scores of children with fathers who are primary school graduates are lower than those children with
fathers that have other educational backgrounds in terms of all subscales and total score of PSRA.
Related literaure mostly refers to the education level of mothers and the effect of father’s education
level on childrens self-regulation development is limited. There is scarce research evidence related with
the fathers’ education level and child’s self-regulation skills (Ertiirk Kara & Génen, 2015). There are also
findings about the effect of education levels of fathers on children's readiness for primary education and
academic achievement. The pre-primary level of pre-school children with parents who were high school
and higher education graduates were found to be higher than those who were illiterate, literate and
primary school graduates (Erkan & Kirca, 2010). The education level of fathers seems to be important in
terms of the development of children's self-regulation skills and their future academic achievement. In
this respect, more attention should be paid to the education of parents in general in pre-school
education institutions in Cyprus, especially the participation of fathers in these trainings should be
supported. During parent education; parents should be informed about how to enrich their relationships
with their children, raise interest in their child's development needs, provide information about child
development and education, and how to spend time with their children and support their development.
Parents participating in these trainings are thought to be able to offer learning environments for their
children to acquire self-regulatory skills outside the school environment.

Do the Self-Regulation Skill Levels of Pre-School Children Differ according to Income Level of the
Family?

When the relationships between total monthly income levels of children's families and self-
regulation skills were examined, there was no significant difference between attention / impulse
control, positive emotion, and total scores of PSRA. However, when examining the total score of PSRA
for positive emotion subscale and overall scale, the higher the income level of the family, the greater the
self-regulation scores of children. Increasing opportunities may be the reason for the high level of self-
regulation skills, but more work needs to be done to understand why they concentrate on the positive
emotion subscale rather than attention / impulse control, if the income levels of the parents are thought
to have increased their opportunities for their children. Ivrendi's (2011) study also showed that monthly
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income levels of the families did not affect children's mathematical performances. However, there are
also studies indicating that increase in the income levels of the families cause an increase of the
opportunities they offer their children (child care, food, home investment, learning materials, activities,
social activities and health services) and that this leads to the development of self-regulation skills of
children (Backer-Grondahl & Naerde, 2016). In this respect, the income level of the families should be
examined in more detail as an intermediate variable, to get a better understanding about the
differentation of the stimulative environment families of different income groups provide to their
children and the effects on self-regulatory skills.

Do the Self-Regulation Skill Levels of Pre-School Children Differ according to Number of Children in the
Family?

The self-regulation skills of the children according to the number of children living in the family
results determine that allthough no significant relation between two variables are found, as the number
of children in the family increased childrens mean scores in all subscales and total scores of PSRA
decreased. Particularly in single-child families, children's attention / impulse control scores were found
to be significantly higher than the others. When the positive emotion sub-dimension was examined, it
was found that the emotion regulation scores of the single-parent children were higher than the other
groups. As the number of children in the family diminishes, it can be thought that parents-to-children
invest more in material-spiritual investment, spend more quality time with their children, offer richer
development opportunities, and communicate more frequently. From this point of view, it would be
useful to examine parent-child mutual relations in accordance with different variables, including the
number of children in the family. When the literature was examined, there were not enough studies on
the self-regulating skills according to the number of children living in the family. Ertlirk Kara and Génen
(2015) examined the child's self-regulation skills according to the birth order; and concluded that the
attention / impulse control of the older brother / sister were higher, and also, children with older
brother / sisters had lower scores in positive emotion sub-dimension. Backer-Grondahl and Naerde’s
(2016) study reveal that, self regulatory skills are positively related with the number of children in the
family. In the study of Findik Tanribuyurdu (2012), as a result of the self-regulation skills of the children
during the birth, it was determined that the birth order was not effective on the children's self-
regulation skills.

The findings of this study, which was carried on for the first time in Cyprus and examined the self-
regulating skills of pre-school children, seem to provide important data for similar studies to be
undertaken in the future. Of course, like all studies, there are some limitations in this work.

In future studies, it is considered that attaining quantitative data as well as quantitative data related
to different variables will contribute to the related literature significantly.

The suggestions developed from the results of the study are given below:

1. The results of this study is limited with children at two national independent kindergardens. To get a
more holistic and representative results about self regulation skills of children at North Cyprus pre-
schools, working with an extended sample of schools and children is recommended.

2. Considering that children’s future academic achievements are effected by their self regulatory skills
(primary education skills, math skills, literacy skills, social skills and relationships); the effectiveness
of the results in this study for predicting the academic achievement of children in this study with
different self regulatory scores can be monitored via conducting longitudinal studies.

3. Since the findings in this study are limited to the method used, more extensive quantitative and
qualitative studies using multiple measurement techniques should be undertaken.

4. Due to the study findings, as the education level of parents increased the self-regulation scores of
the children increased also. It is recommended that, starting from early years, greater emphasis
should be placed on mother and father trainings and family involvement studies in preschool
educational institutions in North Cyprus in terms of improving self-regulatory skills of children.
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5. In the educational programs organized for pre-school educators, elements to support the
development of self-regulation (such as supporting and enriching games, telling stories, building
blocks, art and drawing, motor activities, supporting readiness to read) should be mentioned in more
detail.

6. In order to emphasize the importance of pre-school education for the development of children,
various evaluation and monitoring studies can be carried out which compare the self-regulation skills
of children who did or didn’t receive pre-school education.

505



Hatice Cemre DAGGUL, Ayse ISIK GURSIMSEK — Pegem Egitim ve Ogretim Dergisi, 9(2), 2019, 491-522

Tiirkge Siiriim

Girig

Oz diizenleme, igerigindeki “6z” eki sebebiyle her ne kadar bireysel bir kavram olarak algilansa da,
o6grenmeyi sosyal bir olgu olarak tanimlayan pek ¢cok kurama goére 6z diizenlemenin gerceklesmesinde ve
gelisiminde bireyin iginde bulundugu sosyal ve kiiltiirel c¢evre 6nemli bir yere sahiptir. Ailelerin
cocuklarina bakis agilari, onlara yonelik hedefleri, beklentileri, ailedeki otoritenin yapisi gibi etkenler
¢ocugun Ogrenen bir birey olarak kendini nasil algiladigini sekillendirir (McCaslin & Murdock, 1991;
Aktaran: Sakiz & Yetkin Ozdemir, 2014). Cocugun icinde yasandigi aile yapisinin, anne-babalarin gesitli
sosyodemografik ozelliklerinin ve ebeveynlik yeterliliklerinin ¢ocugun 6grenmesinde ve 6z diizenleme
becerilerinin gelisiminde farkl bicim ve dizeylerde etkisi bulunmaktadir (Montry, Bowles, Skibbe,
McClellenad & Morrison, 2016).

Oz diizenleme kavrami, ilk kez sosyal bilissel kuramin kurucusu Bandura tarafindan, bireyin kendi
davranislarini gozleyip, kendi dlcitleriyle karsilastirarak degerlendirebilmesi ve kendini pekistirerek ya da
cezalandirarak davranigini diizenleyebilmesi olarak tanimlanmistir (Senemoglu, 2013). Sosyal bilissel
kurama gore 6z diizenleme, sosyal ortamlarda modellerin gézlemlenmesiyle baslamakta, taklit veya
Ozenilen davranislar zaman iginde igsellestirilerek bireylerin kendi davranis bigimleri haline
dénusmektedir. Cocuklar ev temelli bakimdan formal egitimin verildigi okula basladigi zamanda, daha
yapilandiriimis bir ortama girmektedirler. Bu gibi ortamlarda ¢ocuk, sosyal yeterlikleri ve 6z diizenleme
becerilerinin etkili bicimde kullanimina yonelik taleplerle karsi karsiya kalmaktadir (McClelland &
Cameron, 2011). Oz diizenleme gelisimi ile cocuk bu yeni beklentiler karsisinda denge kurmaktadir
(Denham, Warren- Khot & Perna, 2012).

Zimmerman (1989) gibi sosyo-bilissel kuramcilara gore g¢ocuklar, 6gretmenlerinin, anne babalarinin
veya baskasinin yonergelerine uymak yerine, etkinliklere aktif bicimde katilarak kendi kendilerini
dizenlerler. Zimmerman (2000)'a gore 6z diizenleme, bireylerin yalnizca gevresel olaylar karsisinda
kendi davranislarini yliritme becerisini degil, ayni zamanda bu beceriyi uygun kosullarda kullanabilmek
icin gerekli bilgi edinmeyi zorunlu kilmaktadir. Ona gore 6z dlizenleme, kisisel amaglara ulasmak igin
planlanan ve yonlendirilen diislinceler, duygular ve eylemlerle ilgilidir.

Oz diizenlemeye iliskin sosyal bilissel kurama dayali bir diger tanimlama Pintrich tarafindan
yapilmistir ve yaygin olarak kullanilmaktadir. Pintrich (2000), gelistirdigi tanimda 6z diizenlemeyi,
“Ogrencilerin kendi 6grenme amaglarini belirledikleri, bilislerini, motivasyonlarini ve davraniglarini
diizenlemeye c¢alistiklari, amaglari ve cevrelerindeki baglamsal o6zellikler tarafindan yonlendirilip,
sinirlandirildiklari, etkin ve yapici bir siire¢” olarak betimlemistir (Aktaran: Uredi ve Erden, 2009).
Polnariev’'e gore (2006), bu beceri pek ¢ok faktori iceren etkilesimler yolu ile gelismektedir. Dolayisiyla
cocuklarin 6z dlzenleme becerilerinin gelisim sirecinde, sosyal cevrelerinin etkisini géz onlinde
bulundurmak bu gelisim sirecinin etkililigi acisindan biyik énem tasimaktadir (Aktaran: Yildiz, Ertiirk
Kara, Findik Tanribuyurdu & Génen, 2014; Zeman, Cassono, Parrish & Stegall, 2006).

Alanyazin incelendiginde, genel olarak arastirmacilarin, 6z dizenlemeyi “davranissal”, “bilissel” ve
“duygusal” olarak tg¢ farkh boyutta tanimladiklari gorilmektedir (Calkins & Fox, 2002; Smith-Donald,
Raver, Hayes & Richardson, 2007). Davranissal diizenleme dikkat, isler bellek, engelleyici kontrol gibi
bilissel yetenekleri davranisa uygulayabilme yetenegi olarak tanimlanmakta (Blair, Zelazo & Greenberg,
2005; Sektnan, McClelland, Accok & Morrison, 2010) ve verilen bir gorev lzerinde dikkati strdirme,
yonergelere uyma ve uygun olmayan davranislari engelleme gibi yetenekleri icermektedir (McClelland,
Cameron, Connor, Farris, Jewkes & Morrison, 2007; Morrison, Ponitz & McClelland, 2010). Cocugun
belirli etkinlikleri erteleyerek dissal yonlendirmelere uyum saglayabilmesi, es zamanli olarak kendi
davraniglarini izleyebilmesi ve davranislarindan geribildirim alabilmesi davranissal kontroliin
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gostergeleridir (Brownell & Kopp, 2010). Davranissal kontrol sireglerinin gocukluk déneminde gocugun
uyumuyla ilgili islevselligi destekledigi ve g¢ocugu sosyal ortamlarda basarisizliktan korudugu
arastirmalarda vurgulanmaktadir (Brownell & Kopp, 2010; Eisenberg, Cumberland, Spinrad, Fabes,
Shepard, Reiser, Murphy, Losoya & Guthrie, 2001). Morrison vd. (2010), davranis diizenlemede basarisiz
olan gocuklarin okulda basarisiz olma riskini tasidigi belirtmektedir. Ayrica, davranislarini diizenlemede
basarili olan gocuklarin sosyal islevlerde de daha basarili olduklari gérilmektedir. Von Suchodoletz,
Trommsdorff, Heikamp, Wieber ve Gollwitzer (2009) da davranis diizenlemenin akademik performans ve
olumlu sinif davranisti ile pozitif yonde iliskili oldugunu belirtmislerdir.

Oz diizenlemede bilisin rolii daha ¢ok bilginin islenmesi, hatirlanmasi ve ezberlenmesi ile ilgilidir
(Yurak, 2014). Bilissel diizenleme, ciktilara dikkat ederek ve basarisiz ¢abalari yeniden yonlendirerek bir
amaca dogru ilerlemenin sirekli denetlenmesi sireci olarak tanimlanmaktadir (Berk, 2013). Bilissel
diizenlemenin temel 6gesinin dikkat diizenleme oldugu séylenebilir. Dikkat; bireyin bilissel, duygusal ve
sosyal bilesenlerini de g6z 6niinde bulundurarak “belirli bir durum karsisinda davranislarini diizenleme
becerisi” olarak tanimlanir ve 6z diizenlemenin biiyik bir bélimini olusturur (Ruff & Rothbart, 1996;
Aktaran: Rueda, Posner & Rothbart, 2011). Dikkati diizenleme sirecinin dnemli bir pargasi da yuratici
islevlerdir (executive functions). Welsh, Nix, Blair, Bierman ve Nelson (2010), yas ortalamasi elli dort ay
olan okul 6ncesi ¢ocuklarda yirutiict islev yetenekleri ve kelime-sayi bilgisi kazanimi arasindaki iligkiyi
incelemek amaciyla gergeklestirdikleri arastirmada bilissel diizenlemenin sayi ve harf bilgisi ile iligkisi
oldugunu belirlemislerdir. Welsh vd. (2010), bilissel diizenlemenin, dil gelisimi kontrol edildiginde dahi
matematik ve okuma bilgisi lzerinde 0zglin katkisi oldugunu belirtmektedirler. Ayrica, yuritlca
islevlerde dezavantajli olan c¢ocuklarin okuma ve matematikte Ogrenme giglikleri cektigi de
gorilmektedir (Blair, 2006).

Duygusal diizenleme; bir ¢ocugun heyecan, gerginlik ya da stres verici durumlarda duygularini
yonetebilmesi, hedeflere erismek i¢in duygusal uyariimalarini engelleyebilmesi, siirdiirebilmesi ve
diizenleyebilmesi olarak tanimlanmaktadir (Eisenberg, Fabes, Shepard, Murphy, Guthrie & Jones, 1997;
Eisenberg, Liew & Pidada, 2004; Kopp, 1982;Smith-Donald vd., 2007). Calkins (2007), “kendini
diizenleme”nin genel olarak kontrol mekanizmalarinin bitinltgini ifade ettigini ve ¢ocugun bu yolla
ozerkligini kazanarak gevreye uyum saglamasi icin islevsel degeri oldugunu belirtmistir. Ayrica, Eisenberg
(2005) de, kendini diizenlemenin ¢ocugun sosyal etkilesiminin kalitesini ve 6grenme kapasitesini
etkiledigini ileri sirmektedir. Oz diizenleme becerisine yiiksek diizeyde sahip olmanin, aralarinda sosyal
becerinin (Fabes & Eisenberg, 1992), okula hazir bulunusluk ve akademik basarinin (Smith-Donald vd.,
2007), dayanikliigin (Luthar, Cicchetti & Becker, 2000) da oldugu sayisiz olumlu gelisimsel kazanimlarla
iliskili oldugu belirlenmistir.

Alanyazin incelendiginde, cocuklarin 6z diizenleme becerilerinin gelisiminde farkl degiskenlerin etkili
olduguna yénelik cesitli bulgulara rastlanmaktadir. ilgili calismalarda ¢ocugun cinsiyetinin 6z diizenleme
becerisi ile iliskili oldugu (Montry vd.,2016) ve kizlarin erkeklere gore daha yliksek 6z dizenleme
becerisine sahip olduklari (Matthews vd.,2009; McClelland vd.,2007) yéniinde bulgulara ulasiimistir.
Cocugun yetistigi aile ortami ve sunulan gelisim firsatlarinin da 6z diizenleme becerisinin gelisimi
Uzerinde etkide bulundugu gorilmektedir.Diisiik sosyo-ekonomik diizey (Montry vd., 2016; Tominey &
McClelland, 2011) ile ebeveyn egitiminin alt dizeyde oldugu durumlarda (Sektnan vd., 2011; Tominey &
McClelland, 2011), aile icinde gocuga saglanan kaynaklarin yanisira ebeveyn-cocuk iliskisinin de olumsuz
yonde etkilendigi belirtilmektedir (Mintz, Hamre & Hatfield, 2011).

Oz diizenleme ile ilgili alanyazindaki ¢alismalarda ana baba davranislarini etkileyen temel
unsurlardan (Brooks- Gunn & Duncan, 1997; Conger, Ge, Elder, Lorenz & Simons, 1994; Conger,
McCarty, Yang, Lahey & Kropp, 1984; McLoyd,1998: Aktaran: Baydar, Ak¢inar & imer, 2012) olan sosyo-
ekonomik 6zelliklerin incelenmesi dikkat cekmektedir. Baydar, Akginar ve imer (2012), cocugun cinsiyeti,
anne-baba egitim durumu, ailenin geliri, ailedeki ¢ocuk sayisi ve dogum sirasi gibi 6zelliklerin timiinin
cocuga saglanan kaynaklarin niteligi ve niceligi, saglanan destek, ebeveynlerin ana-babalik hedefleri ve
davranislari ile iliskili oldugunu belirtmektedir. Cocuga aileden gelen bu maddi ve iliskisel yatirimin 6z
diizenlemenin gelisiminde 6nemli oldugu savunulmaktadir.
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Findik Tanribuyurdu’nun (2012) Tarkiye’de yurattigu ¢alismada, ¢ocuklarin yaslari ile 6z diizenleme
becerileri arasinda dogru orantili bir artis saptandigi, bunun yani sira cinsiyet, cocuklarin devam ettikleri
okul 6ncesi egitim kurumunun tirl, anne-baba yasi ve dogum sirasi degiskenleri ile ¢ocuklarin 6z
duzenlemeleri arasinda ise anlamli bir iliski olmadigi belirlenmistir. Ertlirk Kara ve Goénen’in (2015)
calismalarinda, 6z diizenleme puanlarinin cinsiyete gore farklilasmadigi; agabeyi/ablasi olan gocuklarin
olumlu duygu puanlarinin daha dusik, dikkat/dirtid puanlarinin daha yiksek oldugu; 48-60 aylk
cocuklarin olumlu duygu puanlarinin 60-72 aylik ¢cocuklara kiyasla daha yiiksek oldugu; anne 6grenim
durumunun ylksek oldugu cocuklarin dikkat/durti puanlarinin; baba 6grenim durumu yiiksek olan
gocuklarin ise hem dikkat/durti hem olumlu duygu puanlarinin daha yiiksek oldugu belirlenmistir.

Kuzey Kibris'ta okul 6ncesi donemdeki ¢ocuklarin 6z diizenleme becerilerinin ve bu becerilerini
etkileyen degiskenlerin belirlenmesi amaciyla yapilan ve Kuzey Kibris'ta ilk kez gergeklestirilmis olan bu
calismanin ileride yapilacak benzer calismalara ve Kuzey Kibris egitim sisteminde gerceklestirilecek
egitimsel diizenlemelere katkida bulunacagina inanilmaktadir. Bu c¢alismanin temel problemi, “Okul
oncesi donemdeki cocuklarin 6z diizenleme beceri dizeyleri gesitli degiskenlere gére anlamli bicimde
farkhlasmakta midir?” olarak belirlenmistir.

Belirlenen problem cimlesi dogrultusunda, ¢alisma kapsaminda asagidaki alt problemlere cevap
aranacaktir:
1. Okul 6ncesi donem cocuklarinin 6z diizenleme beceri diizeyleri nedir?

2. Okul 6ncesi donemdeki ¢cocuklarin 6z diizenleme beceri diizeyleri;

Q

Cinsiyetlerine,

Anne-baba egitim durumuna,

Ailenin gelir diizeyine,

. Ailedeki cocuk sayisina gore farklilasmakta midir?

o o o

Yontem
Arastirmanin Deseni

Bu calisma, gozlenebilir, arastirilabilir, 6l¢tlebilir ve analiz edilebilir veriler Gizerinden islem yapilmis
olmasi agisindan nicel bir arastirmadir. Okul 6ncesi donemdeki ¢ocuklarin 6z diizenleme becerileri
incelendiginden betimsel tarama modeline dayali bir arastirmadir. Tarama arastirmalari bir grubun belirli
ozelliklerini belirlemek igin verilerin toplanmasini amaglayan c¢alismalardir (Buyukoztirk, Kilhig Cakmak,
Akglin, Karadeniz, & Demirel, 2014).

Evren ve Orneklem

Calisma, arastirma evrenini temsilen Kuzey Kibris’in Lefkosa ve Girne ilgesinde bulunan; MEB’e bagli
olarak galisan iki bagimsiz anaokulunda, yaslari 48-72 ay arasinda dagilan 63 kiz ve 59 erkek toplam 122
tane cocuk ve 122 ebeveyn (84 anne ve 38 baba) ile yiriitiilmistiir. Orneklem, arastirmanin amacina
bagl olarak bilgi ve veri toplama agisindan zengin bir 6rneklem grubu olmasi ve 6grenci sayisi nedeniyle
ilgili ilcelerdeki bagimsiz anaokullarindan seckisiz olmayan oOrnekleme yéntemlerinden amagsal
ornekleme yaklasimiyla belirlenmistir.

Arastirmaya katilan c¢ocuklarin ve anne-babalarin sosyodemografik bilgilerine iliskin frekans
dagilimlari bulgular béliiminde Tablo 1’de verilmistir.

Veri Toplama Araglari

Okul Oncesi Oz Diizenleme Olgedi (0ODO6): Smith-Donald vd. (2007) tarafindan gelistirilen Okul
Oncesi Oz Diizenleme Olgegi, performansa dayali degerlendirme yapilmasini saglayan bir lgme aracidir.
Olgegin Tiirkge’ye uyarlama calismasi Findik Tanribuyurdu (2012) tarafindan yapilmistir. Olgek, cocugun
yerine getirmesi beklenen gorevlere dair uygulayici rehberi ve uygulayici degerlendirme formu olmak
lizere iki temel béliimden olusmaktadir. ilk bdlimde cocuklarin 6z diizenleme performanslarini

508



Hatice Cemre DAGGUL, Ayse ISIK GURSIMSEK — Pegem Egitim ve Ogretim Dergisi, 9(2), 2019, 491-522

degerlendirmek lizere bir araya getirilmis 9 gérev yer almaktadir. Cocuklarin hazzi erteleme diizeylerinin
belirlenmesi amaciyla Sekerleme Saklama, Dil Uzerinde Sekerleme Tutma, Oyuncak Paketleme ve
Bekleme, gorevleri kullaniimaktadir. Denge Tahtasi, Kule Yapma ve Kalem Tiklatma gorevleri, cocuklarin
yonergeleri takip edebilme siireglerine isaret eden yirGticl kontrollerini 6lgmek tizere uygulanmaktadir
(Murray & Kochanska, 2002; Smith-Donald vd., 2007). Kule Toplama, Oyuncak Ayirma ve Oyuncagi Geri
Verme gorevleri ise ¢ocuklarin sosyal uyum becerilerini degerlendirmektedir. Olgcegin ikinci bolimini
olusturan Uygulayici Degerlendirme Formu (PSRA Assessor Report Examiner Rating Scale) ise,
uygulayiciya, ¢ocugun duygu, dikkat diizeyi ve davranislarini uygulayici-cocuk etkilesimine dayanarak
degerlendirme olanagi sunmaktadir. Olgegin uygulamasi icin uygulayici ve ¢ocugun birebir calisabilecegi
uygun bir ortam hazirlanmasi gerekmektedir. Uygulama sirasinda cocugun performansi 6lgegin kodlama
sayfasinda s6z konusu gorev icin ayrilan bélime kaydedilmektedir.

Degerlendirme, her ¢ocuk icin, ortalama olarak 20 dakika sirmektedir. Uygulama tamamlandiktan ve
cocuk degerlendirme ortamindan ayrildiktan sonra uygulayici, kodlama sayfasina kaydedilen verilere
dayanarak ¢ocugun performansini Uygulayici Degerlendirme Formu ile degerlendirmektedir. Uygulayici
Degerlendirme Formu, 0’dan 3’e kadar puanlanarak kullanilan maddelerden olusan rubrik tipi bir 6lgme
aracidir. Maddelerde davranis gostergeleri yer almaktadir ve 0 en diisiik puani, 3 ise en yiksek puani
ifade etmektedir. Ancak, uygulayici glivenirligi icin 6lgege yerlestirilmis bazi maddelerde bu puanlama
sistemi tersine calismaktadir. 16 maddeden olusan Okul Oncesi Oz Diizenleme Olgegi’nin (0ODO) 10
maddeden olusan Dikkat/Durti Kontroli alt boyutunda alinabilecek en yiiksek puan 30.00, 6 maddeden
olusan Olumlu Duygu alt boyutunda alinabilecek en yiiksek puan 18.00°dir. OODO’niin tamami
degerlendirildiginde ise g¢ocuklarin alabilecegi en yiiksek puan 48.00°dir. Alt boyutlardan ve olgegin
tamamindan alinabilecek en diisiik puan 0.00’dir. Olgegin uyarlama galismasinda orijinalinde gosterdigi
faktor yapisini Tirkiye’de de benzer ozellikler gosterdigi belirlenmis; Dikkat/Dirti Kontrolii alt
boyutunda cronbach alpha giivenirlik katsayisi .88; Olumlu Duygu alt boyutunda .80 ve Olgegin
tamaminda ise .83 olarak saptanmistir (Findik Tanribuyurdu, 2012).

Bu calismada ise, arastirmaci tarafindan 6lgegin 6lgmek istedigi 6zelligi ne derece dogru olgtigi ile
ilgili olan ve tutarllik olarak da tanimlanan glivenirligi belirlemek icin yapilan analizlerde; ilk faktor olan
ve 10 maddeden olusan Dikkat/Durtl Kontolli boyutuna iliskin cronbach alpha guivenirlik katsayisi .85,
ikinci faktor olan ve 6 maddeden olusan Olumlu Duygu boyutuna iliskin cronbach alpha glvenirlik
katsayisi .88 ve oOlgegin tamamina iliskin cronbach alpha glivenirlik katsayisi .72 olarak saptanmistir. Bu
calisma kapsaminda belirlenen bu degerler, 6l¢cegin cocuklarin 6z dizenleme becerilerini 6lgme
acisindan giivenirliginin yuksek oldugunu géstermektedir.

Kisisel Bilgi Formu: Arastirmaci tarafindan hazirlanan Kisisel Bilgi Formu, arastirmaya katilan ¢gocugun
ebeveyni hakkinda kisisel bilgileri ve ¢ocugun yasadigi ailenin sosyoekonomik durumunu belirlemek
amaciyla cesitli sorulari icermektedir. Formda, ebeveynlerin farkli sosyodemografik ozelliklerini
yansitacak 5 adet se¢enekli soru (cocugun cinsiyeti, anne-baba egitim durumu, ailenin aylk toplam geliri,
ailedeki cocuk sayisi) bulunmaktadir. Anne ve babanin egitim durumlari ile ilgili soru, Kisisel Bilgi
Formu’nu dolduran ebeveyn tarafindan hem kendisi hem de esi icin isaretlenmistir.

Verilerin Toplanmasi

Olgme araclari, her iki anaokulunda da ayni fiziksel kosullar saglanarak ve arastirma etigi kurallarina
uyularak uygulanmistir. Eve gonderilen izin formuyla ebeveyninden onay alinan ve Kisisel Bilgi Formu
doldurulan her ¢ocuga arastirmaci tarafindan Okul Oncesi Oz Diizenleme Olgegi uygulanmistir. Okul
Oncesi Oz Diizenleme Olcegi geregince uygulama yapildiktan sonra “Kodlama Sayfasi”’ndaki tiim
verilerin eksiksiz oldugu kontrol edilmis ve her ¢ocuk icin, “Uygulayici Degerlendirme Formu” uygulayici
tarafindan gocugun performansina bagli olarak doldurulmustur. Toplanan veriler numaralandirilarak
kaydedilmistir.
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Verilerin Analizi

Okul Oncesi Oz Diizenleme Olgegi ve Kisisel Bilgi Formu’yla toplanan veriler SPSS 22 paket
programinda analiz edilmistir. ilk olarak, Okul Oncesi Oz Diizenleme Olgegi’'nde yer alan 16 maddeden
elde edilen toplam puanlar Uzeriden normallik testi yapilmistir. Yapilan Kolmogorov-Smirnov testi
sonucunda dagihmin normal olmadigi saptanmistir (p<.05). Benzer bigcimde basiklik ve carpikhk
katsayilari incelenmis ve dagilimin normal dagilim icin kabul edilebilir degerler arasinda olmadigi
gorilmustir (Dikkat/durtl boyutu carpiklik =-2.89; basiklik=10.14, Olumlu duygu boyutu carpiklik=-.19;
basiklik=-1.27, Toplam c¢arpiklik=-.39; basiklik=-.58).

Dagilimin normal olmamasindan kaynakli olarak Okul Oncesi Oz Diizenleme Olgegi’'nden alinan
puanlarin analizinde parametrik olmayan testlerden Mann-Whitney U-testi kullaniimistir. Okul Oncesi Oz
Diizenleme Olgegi'nden elde edilen puanlarin degiskenlere gére analizinde gerekli durumlarda, veri
setinin normallik varsayimini karsilamamasi durumunda Kruskal Wallis testi de kullanilmistir.

Bulgular

Bu bolimde, arastirmaya katilan cocuklarin ve ebeveynlerin sosyodemografik bilgilerine iliskin
frekans dagilimlar ve okul dncesi donemdeki ¢ocuklarin 6z diizenleme becerilerinin bu degiskenler
acgisindan incelenmesine iligkin bulgulara yer verilmistir. Arastirmaya katilan ¢ocuklarin ve ebeveynlerin
sosyodemografik bilgilerine iliskin frekans dagilimlari Tablo 1’de verilmistir.

Tablo 1.
Sosyodemografik Bilgilere iliskin Frekans Dadilimlari.
Sosyodemografik Bilgiler  Nitelikler n %
Cocugun Cinsiyeti Kiz 63 51.60
Erkek 59 48.40
Toplam 122 100.00
Anne Egitim Durumu* Okur-yazar degil 7 5.70
ilkokul mezunu 38 31.10
Ortaokul mezunu 28 23.00
Lise mezunu 34 27.90
Universite mezunu 15 12.30
Toplam 122 100
Baba Egitim Durumu* Okur-yazar degil - -
ilkokul mezunu 46 37.70
Ortaokul mezunu 34 27.90
Lise mezunu 33 27.00
Universite mezunu 9 7.40
Toplam 122 100.00
Aile Gelir Diizeyi 1000 TL ve alti - -
1001-2000 TL 41 33.60
2001-3000 TL 48 39.30
3001-4000 TL 19 15.60
4001 TL ve (st 14 11.50
Toplam 122 100.00
Ailedeki Cocuk Sayisi 1 Cocuk 19 15.60
2 Cocuk 61 50.00
3 Cocuk 30 24.60
4 Cocuk ve lzeri 12 9.80
Toplam 122 100.00

* Kisisel Bilgi Formu’nda formu dolduran kisi tarafindan anne-babanin her ikisi icin isaretleme yapilmistir.
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Tablo 1’de gorildGgi gibi, arastirmaya 63 kiz, 59 erkek c¢ocuk ve bu cocuklarin anne veya
babalarindan olugan 122 ebeveyn katilmigtir. Ebeveynlerin egitim durumlarina bakildiginda; arastirmaya
katilan g¢ocuklarin annelerinin, % 5.70’inin okur-yazar olmadigl, % 31.10’unun ilkokul mezunu, %
23.00°inin ortaokul mezunu, % 27.90’Inin lise mezunu ve % 12.30’unun Universite mezunu olduklari
gorulmektedir. Babalarinin % 37.70’inin ilkokul, % 27.90’inin ortaokul, % 27.00’sinin lise ve % 7.40’Inin
Universite mezunu olduklari gérilmektedir. Ailelerin % 33.60inin 1001-2000 TL, % 39.32’(inin 2001-
3000 TL, % 15.60’inin 3001-4000 TL ve % 11.50’nin 4001 TL ve Ustd toplam aylik gelirleri bulunmaktadir.
Bu calismaya katilan ailelerin % 50.00si iki cocuk sahibi iken, % 15.60inin tek ¢ocugu, % 24.60’inin (g
gocugu ve % 9.80’inin dortten fazla cocugu oldugu saptanmistir.

Tablo 2’de, arastirmaya katilan ¢ocuklarin Okul Oncesi Oz Diizenleme Olcegi’'nin (0OODQ) alt
boyutlarindan ve toplamindan aldiklari puanlar ile ilgili sonuglara yer verilmistir.

Tablo 2.

Calismaya Katilan Cocuklarin Okul Oncesi Oz Diizenleme Olcegi (OODO) Puan Ortalamalari.
Boyut n X En Diisiik Puan En yiiksek Puan ss
Dikkat/Diirti Kontroli 122 27.92 9.00 30.00 3.45
Olumlu Duygu 122 11.33 4.00 18.00 4.08
00DO Toplam 122 39.26 26.00 48.00 4.72

16 maddeden olusan Okul Oncesi Oz Diizenleme Olceginin (OODO) tamami degerlendirildiginde
cocuklarin alabilecegi en yiiksek puan 48.00’dir. Tablo 2’de, OOD(O’den alinabilecek en yiiksek puan
48.00 iken calismaya katilan cocuklarin 6z diizenleme toplam puan ortalamalarinin X=39.26 oldugu
goriilmektedir. 0ODO’'niin 10 maddeden olusan Dikkat/Diirtli Konrolii alt boyutunda alinabilecek en
yiksek puan 30.00 iken cocuklarin puan ortalamalarinin X=27.92 oldugu gérilmektedir. Cocuklarin
Dikkat/Durtl Kontrolu alt boyutu puanlari yiiksektir. 6 maddeden olusan Olumlu Duygu alt boyutunda
cocuklarin alabilecekleri en yiiksek puan 18.00 iken galismaya katilan ¢ocuklarin puan ortalamalarinin
X=11.33 oldugu goériilmektedir.

Arastirmaya katilan gocuklarin cinsiyetlerine gére Okul Oncesi Oz Diizenleme Olgegi'nden aldiklari
puanlarin analizleri Tablo 3’te verilmistir.

Tablo 3.

Cocuklarin Cinsiyetlerine Gére Okul Oncesi Oz Diizenleme Olgcedi Mann Whitney U-Testi Sonuglari.
Boyut Cinsiyet n SiraOrt. Sira Toplami U p
Dikkat/Durti Kontroli  Kiz 63 69.05 4350.00 1383.00 .01

Erkek 59 53.44 3153.00
Olumlu Duygu Kiz 63 64.80 4082.50 1650.50 .28
Erkek 59 57.97 3420.50
00DO Toplam Kiz 63 69.93 4405.50 1327.500 .01
Erkek 59 52.50 3097.50
p<.05

Tablo 3 incelendiginde, kiz gocuklari ile erkek g¢ocuklari arasinda Dikkat/Durtii Kontroli alt
boyutundan aldiklari puanlar agisindan istatistiksel olarak anlamh bir fark oldugunu goriilmektedir
(U=1383.00; p=.01; p<.05). Bu alt boyutta kizlarin puan ortalamasi (X=69.05) erkeklerin puan
ortalamasindan (X=53.44) anlamli diizeyde yiiksektir.

Olumlu Duygu alt boyutuna iliskin puan ortalamalari incelendiginde, puanlar arasinda yine kizlar
lehine bir farklilik saptanmis (kizlar X=64.80, erkekler X=57.97) ancak puanlar arasindaki bu farklilik
istatistiksel olarak anlamh bulunmamistir (U=1650.50; p=.28; p> .05)

00DO toplam puan ortalamalarindan gériildiigi gibi yine kiz cocuklar (X=69.93) erkek cocuklarindan
(X=52.50) daha yiiksek puan ortalamalarina sahiptirler ve iki grup puanlari arasinda istatistiksel olarak
da anlamh bir fark bulunmaktadir (U=1327.50; p=.01; p<.01).
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Arastirmaya katilan annelerin egitim durumlarina gére cocuklarinin Okul Oncesi Oz Diizenleme
Olgegi’'nden aldiklari puanlarin analizleri Tablo 4’te verilmistir.

Tablo 4.
Annelerin E§itim Durumlarina Gére Okul Oncesi Oz Diizenleme Olgedi Kruskal Wallis H-Testi Sonuglari.
Egitim Durumlari n SiraOrt. sd X2 p
Dikkat/Durti Okur-yazar degil 7 57.93 4 612 .19
Kontrolii ilkokul mezunu 38 54.70
Ortaokul mezunu 28 55.68
Lise mezunu 34 71.16
Universite mezunu 15 69.37
Toplam 122
Olumlu Duygu Okur-yazar degil 7 59.14 4 6.42 17
ilkokul mezunu 38 59.57
Ortaokul mezunu 28 52.48
Lise mezunu 34 63.21
Universite mezunu 15 80.47
Toplam 122
00DO Toplam Okur-yazar degil 7 58.00 4 912 .06
ilkokul mezunu 38 56.41
Ortaokul mezunu 28 53.30
Lise mezunu 34 64.43
Universite mezunu 15 84.70
Toplam 122

Tablo 4’te Dikkat/Durtl Kontroll alt boyutunda annelerin egitim dizeyleri yukseldikge ¢ocuklarin
puanlarinda da yiikselme oldugu goriilmektedir. Bu alt boyutta; annesi okur-yazar olmayan (X=57.93),
ilkokul mezunu olan (X=54.70) ve ortaokul mezunu olan (X=55.68) cocuklarin puan ortalamalarinin
oldukga yakin oldugu; annesi lise mezunu olan (X=71.16) ve Universite mezunu olan (X=69.37)
cocuklarin bu alt boyutta puan ortalamalarinin daha yiksek oldugu goriilmektedir. Ancak, yine Tablo
4’te goruldugi gibi annelerin egitim durumlarina gére ¢ocuklarinin Dikkat/Durti Kontroli alt boyutunda
aldiklari puanlar arasinda istatistiksel olarak anlaml bir farklilasma bulunmamaktadir (x*=6.12; p=.19;
p>.05).

Olumlu Duygu alt boyutundan alinan puanlar incelendiginde, annesi okur-yazar olmayan (X=59.14),
ilkokul mezunu olan(X=59.57), ortaokul mezunu olan (X=52.48) ve lise mezunu olan (X=63.21)
cocuklarin puan ortalamalarinin olduk¢a yakin oldugu goriilmektedir. Annesi (niversite mezunu olan
cocuklarin puanlari (X=80.47) ise belirgin bicimde daha yiksektir ancak puanlar arasindaki bu farklilasma
istatistiksel olarak anlaml bulunmamistir (x?=6.42; p=.17; p>.05).

00DO toplam puanlari annelerin egitim durumuna goére incelendiginde de benzer bir dagilim
gdzlenmektedir. Annesi okur-yazar olmayan (X=58.00), ilkokul mezunu olan (X=56.41), ortackul mezunu
olan (X=53.30) ve lise mezunu olan (X=64.43) cocuklarin puan ortalamalarinin oldukca yakin oldugu
goriilmektedir. Annesi Universite mezunu olan cocuklarin puanlari (X=84.70) ise diger iki alt boyutta
oldugu gibi belirgin bicimde daha yiksektir ancak annelerin egitim durumlarina goére c¢ocuklarin 6z
dizenleme beceri puanlari arasinda istatistiksel olarak anlaml bir farkhlasma saptanmamistir (x?=9.12;
p=.06; p>.05).

Arastirmaya katilan babalarin egitim durumlarina gére c¢ocuklarinin Okul Oncesi Oz Diizenleme
Olgegi'nden aldiklari puanlarin analizleri asagida bulunan Tablo 5’te verilmistir. Tablo 5’te Dikkat/Dirti
Kontrolii alt boyutunda babasi ilkokul mezunu olan gocuklarin puanlarinin (X=54.49); babasi ortaokul
mezunu olan ( X=67.00), lise mezunu olan (X=64.20) ve iiniversite mezunu olan (X=66.67) cocuklarin
puan ortalamalarindan belirgin bicimde disiik oldugu gorilmektedir. Ancak yine tablo 5'te goruldugu
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gibi babalarin egitim durumlarina gére c¢ocuklarinin Dikkat/Dirtli Kontroli alt boyutunda aldiklari
puanlar arasinda istatistiksel olarak anlamli bir farklilagsma bulunmamaktadir (x>=3.34; p=.34; p>.05).

Tablo 5.
Babalarin Egitim Durumlarina Gére Oz Diizenleme Olgedi Kruskal Wallis H-Testi Sonuglar
Egitim Durumlar n Sira Ort. sd X2 p
Dikkat/Diirtii ilkokul mezunu 46 54.49 3 3.34 34
Kontrolii Ortaokul mezunu 34 67.00
Lise mezunu 33 64.20
Universite mezunu 9 66.67
Toplam 122
Olumlu Duygu ilkokul mezunu 46 57.80 3 .979 .80
Ortaokul mezunu 34 64.31
Lise mezunu 33 62.18
Universite mezunu 9 67.28
Toplam 122
00DO Toplam ilkokul mezunu 46 55.12 3 349 .32
Ortaokul mezunu 34 67.31
Lise mezunu 33 61.12
Universite mezunu 9 73.56
Toplam 122

Olumlu Duygu alt boyutundan alinan puanlar incelendiginde, babasi ilkokul mezunu olan (X=57.80),
ortaokul mezunu olan (X=64.32) , lise mezunu olan (X=62.18) ve liniversite mezunu olan (X=67.28)
cocuklarin puan ortalamalarinin oldukga yakin oldugu goriilmektedir. Bu alt boyutta da, babalarin egitim
diizeyine gore c¢ocuklarin puan ortalamalari arasindaki farkhlasma istatistiksel olarak anlamli
bulunmamustir (x2=.98; p=.81; p>.05).

00DO toplam puanlarinin babalarin egitim durumuna gére dagilimi incelendiginde de dagilimda bazi
farkhliklar gozlenmektedir. Babasi ilkokul mezunu olan c¢ocuklarin puan ortalamalari diger tim
gruplardan daha dusiktiir (X=55.12). Babasi ortaokul mezunu olan (X=67.31) ve lise mezunu olan
(X=61.12) cocuklarin puan ortalamalarinin birbirlerine yakin oldugu goriilmektedir. Babasi (niversite
mezunu olan cocuklarin puanlari (X=73.56) ise daha yiiksektir. Babalarin egitim durumlarina gére
cocuklarin 6z dizenleme beceri puanlari arasinda istatistiksel olarak anlamh bir farklilasma
saptanmamistir (x2=3.49; p=.32; p>.05).

Tablo 6’de ailelerin toplam aylik gelir diizeylerine gére cocuklarin Okul Oncesi Oz Diizenleme
Olgegi’nden aldiklari puanlarin analizlerine iliskin bulgular verilmektedir.

Tablo 6’da ailenin aylik gelir durumuna gére cocuklarin OODO alt boyutlarindan ve toplam &lcekten
aldiklari puanlarin dagilimlari sunulmaktadir. Dikkat/Dirti Kontrold alt boyutunda ailenin gelir dizeyi ile
cocuklarin puan ortalamalar arasinda istatistiksel olarak anlamli bir farklilasma bulunmamistir (x>=4.11;
p=.25; p>.05). Bu boyutta, 2001-3000 TL aylik gelire sahip ailelerin ¢ocuklarinin en diisik puanlara da
sahip olduklari (X=53.91) gozlenmektedir. Bunun disinda kalan gelir gruplarindaki ailelerin cocuklarinin
puanlari birbirlerine olduk¢a yakindir (2000TL alti X=65.80, 3001-4000 TL X=66.29, 4001TL Ustii
X=68.43).

Olumlu Duygu alt boyutundan alinan puanlar incelendiginde, ailenin gelir diizeyi yukseldikce
cocuklarin puanlarinda da ylkselme oldugu goérilmektedir. Aylk geliri 2000TL alti olan ailelerdeki
cocuklarin puan ortalamalari (X=55.28) iken 2001-3000 TL arasi geliri olan ailelerdeki cocuklarin
(X=59.85), 3001-4000 TL arasi geliri olan ailelerdeki cocuklarin (X=63.18) olarak goriilmektedir. 4001 TL
ve Ustl geliri olan ailelerdeki ¢ocuklarin puanlari (X=83.07) diger tiim gruplara gore belirgin diizeyde
daha yiksektir ancak puanlar arasindaki bu farklilasma istatistiksel olarak anlaml bulunmamistir
(x?=6.68; p=.08; p>.05).
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Tablo 6.
Ailelerin Toplam Aylik Gelir Diizeylerine Gére Oz Diizenleme Olgedi Kruskal Wallis H-Testi Sonuglari.
Gelir Diizeyleri n Sira Ort. sd X2 p
Dikkat/Durtl Kontrola 2000 TL ve alti 41 65.80 3 411 .25
2001-3000 TL 48 53.91
3001-4000 TL 19 66.29
4001 TL ve Ustu 14 68.43
Toplam 122
Olumlu Duygu 2000 TL ve alti 41 55.28 3 6.68 .08
2001-3000 TL 48 59.85
3001-4000 TL 19 63.18
4001TL ve Ustl 14 83.07
Toplam 122
00DO Toplam 2000 TL ve alti 41 58.41 3 6.45 .09
2001-3000 TL 48 56.15
3001-4000 TL 19 66.82
4001 TL ve Usti 14 81.68
Toplam 122

00DO toplam puanlari ailenin gelir diizeyine gére incelendiginde de benzer bir dagihm
gozlenmektedir. Aylik geliri 2000TL alti olan ailelerdeki cocuklarin puan ortalamalari (X=58.41) ve 2001-
3000 TL arasi geliri olan ailelerdeki ¢ocuklarin puanlarinin (X=56.15) oldugu goriilmektedir. Ailenin gelir
diizeyi yukseldikge cocuklarin puan ortalamalarinda da belirgin bir artis gérilmektedir (3001-4000 TL
X=66.82,. 4001 TL Ustii X=81.68) ancak puanlar arasindaki bu farklilasma istatistiksel olarak anlamli
bulunmamustir (x2=6.45; p=.09; p>.05).

Ailede yasayan cocuk sayisina gore arastirmaya katilan cocuklarin Okul Oncesi Oz Diizenleme
Olgegi’nden aldiklari puanlarin analizlerine iliskin bulgular Tablo 7’de verilmistir.

Tablo 7.

Ailedeki Cocuk Sayisina Gére Okul Oncesi Oz Diizenleme Olgedi Kruskal Wallis H-Testi Sonuglari

Ailedeki Cocuk Sayisi n Sira Ort. sd X p
Dikkat/Durtu Kontrolt 1 Cocuk 19 72.63 3 7.25 .06
2 Cocuk 61 64.81
3 Cocuk 30 54.85
4 Cocuk ve lzeri 12 43.67
Toplam 122
Olumlu Duygu 1 Cocuk 19 67.97 3 1.12 77
2 Gocuk 61 61.61
3 Gocuk 30 59.77
4 Cocuk ve lzeri 12 55.04
Toplam 122
00DO Toplam 1 Cocuk 19 75.92 3 568 .13
2 Gocuk 61 61.45
3 Gocuk 30 58.63
4 Cocuk ve Uzeri 12 46.08
Toplam 122

Tablo 7 incelendiginde, OODO toplam puanlarinda ve her iki alt boyutta, ailedeki cocuk sayisi ile puan
ortalamalari arasinda, c¢ocuk sayisi arttikca puan ortalamalarinin dismesi yoniinde bir dagilim
gorilmektedir. Dikkat/Durtl alt boyutunda tek ¢ocuga sahip ailelerdeki cocuklarin puan ortalamalari
(X=72.63) iken bu iki cocuklu ailelerde (X=64.81), li¢ cocuklu ailelerde(X=54.85) dort ve istii cocuk sahibi
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ailelerde (X=43.67) olarak hizla diistigi goriilmektedir. Dikkat/Diirtl alt boyutunda ailedeki cocuk sayisi
arttikga c¢ocuklarin puanlarinin dismesi yoniindeki bu farkhlasma istatistiksel olarak anlamli
bulunmamustir (x* =7.25; p=.06; p>.05).

Olumlu Duygu alt boyutu incelendiginde de; bir g¢ocuga sahip ailelerdeki cocuklarin puan
ortalamalarinin (X=67.97), birden daha fazla ¢cocuk sahibi olan ailelerin puan ortalamalarina gére daha
yiiksek oldugu goriilmektedir ( iki cocuklu aile X=61.61, li¢ cocuklu aile X=59.77, dortten fazla cocuklu
aile X=55.04). Bu alt boyutta da ailedeki ¢ocuk sayisi arttik¢a cocuklarin olumlu duygu puan ortalamalari
diismektedir, ancak puanlardaki bu farklilasmanin istatistiksel olarak anlamh olmadigi saptanmistir
(x*=1.12; p=.77; p>.05).

00DO toplam puanlari ailedeki cocuk sayisina goére incelendiginde de benzer bir dagihm
gozlenmektedir. Tek cocuga sahip ailelerde yetisen cocuklarin puan ortalamalari (X=75.92) ile dért ve
tizeri cocuga sahip ailelerdeki cocuklarin ortalama puanlari (X=46.08) arasinda belirgin diizeyde farklilik
oldugu goriilmektedir. Tek ¢cocuklu ailelerdeki cocuklar daha yiiksek bir OODO toplam puanina sahiptir.
iki ve U¢ cocuga sahip ailelerdeki cocuklarin puanlarinin (iki cocuklu aile X=61.45, ii¢ cocuklu aile
X=58.63) ise birbirlerine yakin olmakla birlikte diger iki gruptan belirgin bicimde farkli oldugu
gorulmektedir ancak bu farklilagma istatistiksel olarak anlamli bulunmamistir (x3=5.68; p=.13; p>.05).

Tartisma, Sonug ve Oneriler

Kuzey Kibris'ta okul 6ncesi donemdeki ¢ocuklarin 6z dizenleme becerilerinin ve bu becerileri
etkileyen degiskenlerin belirlenmesi amaciyla yapilan, Kuzey Kibris’ta ilk kez gergeklestirilmis olan bu
calismada o6nemli bazi bulgulara ulasiimistir. Bu béliimde arastirmanin bulgularina iliskin sonuglar
tartisilacak, elde edilen bulgularla iliskili olabilecegi duslinilen sinirhliklar Gzerinde durulacak ve
gelecekte gergeklestirilecek arastirmalar igin 6neriler sunulacaktir.

Okul Oncesi Dénem Cocuklarinin Oz Diizenleme Beceri Diizeyleri Nedir?

Arastirmaya katilan cocuklarin OODO’niin dikkat/diirti alt boyutundan elde ettikleri puan
ortalamalari degerlendirildiginde, yiiksek diizeyde bir dikkat/dirtii kontrol becerisine sahip olduklari
soylenebilir. Findik Tanribuyurdu’nun (2012) ve Ertiirk Kara ve Gonen’in (2015) Tirkiye’deki ¢cocuklarla
gerceklestirdikleri arastirmalarda da c¢ocuklarin dikkat/dirti kontrollerinin yliksek dizeyde oldugu
bulunmustur. Bu g¢alismaya katilan g¢ocuklarin olumlu duygu alt boyutundan elde ettikleri puan
ortalamalarinin ise Ertirk Kara ve Goénen’in (2015) ve Findik Tanribuyurdu’nun (2012) sonuglariyla
karsilastirildiginda daha diisiik diizeyde oldugu gériilmistiir. Bu arastirmaya katilan gocuklarin 0ODO
toplam puan ortalamalarinin yiiksek olmasinda dikkat/durtu kontroll alt boyutundan elde edilen puan
ortalamasinin etkili oldugu séylenebilir.

Konuyla ilgili calismalarin bulgularina gore; davranissal diizenleme becerilerinin yiliksek dizeyde
olmasi cocuklarin verilen bir goérev (izerinde dikkatlerini strdiirebilmeleri, yonergelere uyabilmeleri ve
uygun olmayan davranislarini engelleyebilmeleri anlamina gelmektedir. Benzer bigimde; davranis
diizenleme becerilerinin yliksek olmasi ¢ocuklarin okuldaki basarilarinin yiksek olmasi, 6grenme
becerilerinin gelismis olmasi, gerekli ipuglarini yakalayabilmeleri, yonergeleri hatirlamalari, géreve
odaklanabilmeleri ve ilgisiz bilgiyi sansurleyebilmeleri ile de iliskilidir (Sektnan vd., 2011; McClelland vd.,
2007). Batum ve Yagmurlu (2007) da ¢alismalarinda davranissal ve duygusal diizenlemede yetersiz olan
cocuklarin sosyal becerilerinin de disik dizeyde oldugunu tespit etmislerdir. Ayni calismada, duygu
diizenlemene becerisine sahip olan c¢ocuklarin davranissal diizenleme becerisine de sahip olduklar
belirtilmistir. Kopp’a (1982) gore ise duygu dizenleme sistemi dikkati dizenleme sisteminden
beslenmektedir. Her iki acidan bakildiginda da ebeveynlerin bu konuda bilgilendirilmeleri ¢ocuklarina
saglayabilecekleri ortamlarin niteligi agisindan 6nem tasimaktadir. Ancak, alanyazindaki g¢alisma
bulgularindan farkh olarak, bu arastirmaya katilan ¢ocuklarin duygu diizenleme becerilerinin daha dusik
olmasina ragmen davranissal becerilerinin yiksek diizeyde oldugu gorulmistir. Bu arastirmaya katilan
cocuklarin duygusal diizenleme becerilerinin davranis diizenleme becerilerinden daha diisiik olmasinin
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birinci nedeni, okullarda uygulanan okul 6ncesi egitim programlarinin akademik 6grenme becerilerini ve
basariyl, duygusal ve sosyal gelisimden daha fazla desteklemeleri ile ilgili olabilir. Nitekim McCombs
(2004) okullarda uygulanan programlari incelediginde; sosyal ve duygusal gelisim boyutlarina yonelik
olan programlarin akademik 6grenme ve basarinin yaninda ikincil diizeyde tutuldugunu belirtmistir (cite
in: Yasar, 2015). Bunun yaninda, okul dncesi donem c¢ocuklarinin yetiskinlerin duygulariyla basa ¢ikma
stratejilerini izleyip taklit ederek kendi duygularini diizenlemeyi 6grendigi gbz éniinde bulundurulursa,
ozellikle Kibris Toplumu’nun yakin tarihi ile de iliskilendirilecek konulardan biri ebeveynlerin ¢ocuklarina
yonelik yaklasimlari ve 06zellikle ¢ocuk vyetistirmede daha koruyucu bir yaklasimi agirlikh olarak
benimsiyor olmalarndir (Gakirli, 2017; Ciftci,2018). Bu arastirmaya katilan ¢ocuklarin duygu dizenleme
becerilerinin davranis becerilerine gére daha dusiik olmasinin ikinci bir nedeni bununla iligkili olabilir. Bu
nedenle ileride konu ile ilgili galismalarda ailelerin gocuk yetistirme yaklasimlari ve aile ici—disi etkilesim
dinamikleri Gizerinde daha detayh durulmasi 6z diizenleme gelisiminin daha iyi anlasiimasina katkida
bulunabilir.

Okul Oncesi Donemdeki Cocuklarin Oz Diizenleme Beceri Diizeyleri Cinsiyetlerine Gore Farklilasmakta
Midir?

Arastirmada, cocuklarin cinsiyetlerine gére Okul Oncesi Oz Diizenleme Olgegi’nin alt boyutlar ve
toplam puanlari agisindan degerlendirildiginde, kiz gocuklarinin puanlarinin her kosulda daha yiksek
oldugu gorilmustir. Dikkat/durtu kontrolii alt boyutundan elde ettikleri puanlar incelendiginde; kiz
cocuklarin dikkat/dirti  kontrol becerileri acisindan erkek c¢ocuklardan daha basarili olduklari
gorilmektedir. OODO Toplam puan ortalamalari agisindan da kiz ¢ocuklari erkek cocuklarina goére 6z
diizenleme becerileri agisindan daha iyi performans géstermistir. Olumlu duygu alt boyutunda ise kiz
cocuklarinin puanlari erkeklere gére daha yiiksek olmakla birlikte fark anlamli degildir.

Erken donemde 6z diizenleme becerisinin gelisimiyle cinsiyet arasindaki iliskinin anlagiimasi amaciyla
ylratilen ¢ok sayida calisma bulunmaktadir. 18, 30 ve 42 aylik ¢ocuklarda gelisimi izlemek
lizeregerceklestirilen c¢alismada kiz ve erkek c¢ocuklarin 6z dizenleme becerileri gelisiminin
yordanmasinda farkh degiskenlerin cesitli dizeylerde etkide bulundugu, kiz ve erkek gocuklarin 6z
diizenleme becerisini farkli bicimlerde kazandiklari ve bunda cinsiyete dayali kdiltiirel inang ve
beklentilerin bir 6l¢clide etkide bulunabilecegi belirtilmistir (Montry vd.,2016; Namba, Kawai, Tamai,
Sasaki, Ishikawa, Obanawa, Yamakawa, Tanaka & Yamamoto, 2015;). Ivrendi’'nin (2011) ¢alismasinda
cocuklarin 6z diizenleme becerilerinin cinsiyetlerine gore farkhlastigi bulunmustur. Matthews, Ponitz ve
Morrison (2009), okul o6ncesi donem c¢ocuklariyla gercgeklestirdikleri galismada, kiz ¢ocuklarin 6z
dizenleme becerilerinin erkeklere gore daha vyiiksek oldugunu belirtmislerdir. Kurbet’in (2010)
¢alismasinda da kiz cocuklarin duygusal dizenleme puanlarinin, erkeklerin duygusal dizenleme
puanlarindan daha yiiksek oldugu bulunmustur. Alanyazinda ¢ocuklarin cinsiyetleriyle 6z dizenleme
becerileri arasindaki iliski konusunda aksi yonde bulgulara da rastlanmaktadir. Jahromi ve Stifter (2008)
tarafindan 4.5-5.5 yas grubundaki cocuklarla gerceklestirilen ¢alismada, ¢ocuklarin cinsiyetlerinin 6z
diizenleme becerileri agisindan farklihk yaratmadigi belirtilmistir. Ertlirk Kara ve Gonen’in (2015)
calismasinda da 48-72 aylik cocuklarin OODO Toplam puan ortalamalarinda cinsiyetlerine gére anlamli
bir farklilasma saptamamislardir. Ayni ¢alismada alt boyutlar ile cinsiyet arasindaki iliski incelendiginde
ise, cocuklarin dikkat/durti kontroll alt boyutunda anlamli bir farklihk géstermedigi ancak olumlu duygu
alt boyutunda erkek gocuklarin kiz cocuklarina gore istatistiksel olarak anlamli diizeyde olmasa dahi daha
ylksek performans gosterdiklerini belirlemislerdir. Cocuklarda 6z diizenleme becerilerinin 6zellikle erken
yaslardan baslayarak nasil bir gelisim sergilediginin anlasiimasi yeni bir ¢alisma alanidir ve hizla
gelismektedir. Alanda, 6zellikle de erken ¢ocukluk donemindeki ¢cocuklarda 6z diizenleme becerilerinin
gelisiminde etkili faktérleri belirlemeye yonelik calismalarda elde edilen geliskili bulgular dikkate
alindiginda, c¢ocuklarin 6z dlzenleme becerilerinin cinsiyetlerine gore farkhlasmasinin daha net
anlasilabilmesi icin konuyla ilgili daha fazla sayida ve cinsiyete iliskin kiiltiirel degerleri de kapsayici
bicimde galisilmasina gerek oldugu gorilmektedir.
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Okul Oncesi Donemdeki Cocuklarin Oz Diizenleme Beceri Diizeyleri Anne-Baba Egitim Durumuna Gore
Farkhlagmakta Midir?

Bu aragtirmaya katilan gocuklarin 6z duzenleme becerilerinin annelerin egitim durumlari agisindan
nasil farklilastig incelendiginde; Universite mezunu annelerin ¢ocuklarinin 6z diizenleme becerilerinin
diger annelerin ¢ocuklarina gore daha yiiksek diizeyde oldugu gorilmistir. Cocuklarin 6z dizenleme
becerileri alt boyutlar ele alinarak incelendiginde de; dikkat/durtt kontrola alt boyutunda 6z diizenleme
beceri puanlari yliksek olan ¢ocuklarin lise mezunu ve Universite mezunu annelerin gocuklari olduklari
gorilmistir. Olumlu duygu alt boyutundaki puan ortalamalari incelendiginde de, Universite mezunu
annelerin g¢ocuklarinin diger cocuklara gore belirgin bicimde yiksek puanlara sahip olduklan
gorulmektedir. Anne egitim diizeyi ile cocuklarin 6z dizenleme puanlari arasindaki fark istatistiksel
olarak anlamli diizeyde olmasa da cocuklarin 6z diizenleme becerilerinin annelerin daha iyi egitim almis
olmalar ile iliskili oldugu soylenebilir. Bu bulgunun; daha iyi egitim almis annelerin c¢ocuklarina
sunduklari firsatlardan, ¢ocuk gelisimi ve egitimi ile ilgili sahip olduklari bilgilerden ve c¢ocuklariyla
kurduklari iliskilerden kaynaklanabilecegi diisiinilmektedir.

Alanyazin incelendiginde; cocuklarin dikkat/durtl kontrollerinin ve duygu dizenleme becerilerinin;
annelerinin egitim durumlarina bagh olarak farkhlastigi ve annelerinin egitim durumu yiiksek olan
cocuklanin dikkat/durttu kontrollerinin anlamh dizeyde yiksek oldugu (Ertirk Kara & Gonen, 2015;
Mintz, Hamre & Hatfield, 2011; Montry vd.,2016) yoéniinde bulgulara ulasilabildigi gibi anne egitim
durumlarinin ¢ocugun duygusal diizenleme becerisi ile iliskili olmadig (Kurbet, 2010) yoninde bulgulara
da rastlanmaktadir. Bu agidan degerlendirildiginde, anne egitim diizeyi ile ¢ocuklarda 6z dizenleme
becerilerinin gelisimi arasindaki iliskilerin daha detayli incelenmesi gerekmektedir. Bu tir bir inceleme
ozellikle de ¢ocuklarin ileri akademik basarilari lGzerinde annelerin egitim durumlarinin bazi etkilerde
bulunabilecegine iliskin calisma bulgular degerlendirildiginde daha da 6nem kazanmaktadir. ilkégretim
doéneminde okuma becerilerinde ¢ogunlugunu erkeklerin olusturdugu basarisiz¢ocuklarin, okul éncesi
dénemde uyum ve hazzin ertelenmesinde de sorun yasadiklarive bunun da annenin egitim dizeyinin
dusuk olmasi ile iliskili olabildigine iliskin sonuglar bulunmaktadir (Bondurant, 2010). Benzer bigimde,
Ivrendi’'nin  (2011) okul oncesi c¢ocuklarinin davranis dizenleme becerilerinin matematik (sayi)
becerilerine etkilerini inceledigi calismada anne egitim durumunun cocugun davranis dizenleme
becerisini belirgin 6lglide etkiledigini belirtmistir. Bu ve benzeri ¢alismalar dikkate alindiginda, anne
egitim durumlarinin ne 6lctide ve hangi bicimlerde ¢ocuklarin 6z diizenleme becerilerinde fark yarattigi
konusunda daha ¢ok c¢alismalar yapilmasina ve Ozellikle, anne egitim durumunun ¢ocugun ilerideki
egitim basarisi lzerindeki olasi etkilerinin daha iyi anlasilmasina gereksinim bulunmaktadir. Bu sirecin
anlasiimasi, okul dncesi egitim doéneminde annelere verilecek destek egitimlerinin yapilandirilmasina
blyuk 6l¢lide katkida bulunacaktir.

Arastirmada, annelerin egitim dlizeyi kadar belirgin olmamakla birlikte babalarin egitim dizeyi
yikseldikce cocuklarinin da 6z diizenleme becerileri puanlarinin yiikseldigi gériilmistiir. ilkokul mezunu
babalarin ¢cocuklarinin diger egitim durumuna sahip babalarin ¢ocuklarina gére dikkat/durti kontrol alt
boyutundan, olumlu duygu alt boyutundan ve 0ODO toplamdan elde ettikleri puan ortalamalarinin daha
diisik olmasi ve 00ODO toplamda iniversite mezunu babalarin ¢ocuklarinin 6z diizenleme puan
ortalamalarinin dikkat ¢ekici diizeyde yiksek olmasi, babalarin egitiminin de okul dncesi ¢ocuklarin
gelisimlerinde 6nemli bir etken oldugunu ortaya koymaktadir. Ancak alanyazin incelendiginde, ebeveyn
egitim durumu olarak agirligin anne egitim durumlarinin incelenmesine verilmesi bu alandaki eksikligi
gostermektedir. Egitim dizeyi yliksek olan babalarin ¢ocuklarinin 6z diizenleme becerilerinin daha
gelismis oldugu ve baba egitim durumu ile ¢ocuklarin 6z diizenleme becerileri arasindaki bu iligskinin
anlamli olduguna iliskin sinirli da olsa arastirma sonuglari bulunmaktadir (Ertiirk Kara & Goénen, 2015).
Dogrudan babalarin egitim dizeylerine yogunlasmamakla birlikte ebeveyn egitim durumlarini genel
olarak ele alan galismalarda ise yine ¢ocuklarin ilkégretime hazirbulunusluklari ve akademik basarilari
acisindan egitim duzeylerinin etkisine iliskin bulgular bulunmaktadir. Anne ve babasi lise ve
ylksekdgrenim mezunu olan okul 6ncesi ¢ocuklarin ilkokula hazirbulunusluk diizeyleri, anne ve babasi
okur-yazar olmayan, okur-yazar olan ve ilkogretim mezunu olanlara gore daha yiksek bulunmustur
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(Erkan & Kirca,2010). Anneler gibi babalarin egitim durumlarinin da cocuklarin 6z diizenleme
becerilerinin gelisimi ve gelecekteki akademik basarilari agisindan 6nemli oldugu gorilmektedir. Bu
acidan, Kibris’taki okul dncesi egitim kurumlarinda genel olarak anne ve baba egitimlerine daha fazla
onem verilmeli, 6zellikle de babalarin bu egitimlere katimlari desteklenmelidir. Anne- baba egitimleri;
ebeveynlerin gocuklari ile iliskilerini zenginlestirici, cocugun gelisim gereksinimlerine yonelik ilgisini
arttirici, cocuk gelisimi ve egitimi konusunda bilgi verici ve ¢cocukla nasil zaman gegirecekleri ve gelisimini
destekleyecekleri konusunda bilgilendirici nitelikte olmahldir. Bu egitimlere katilan ebeveynlerin,
cocuklarina okul disinda da 6z diizenleme becerilerini kazanmalarina yonelik 6grenme ortamlari
sunabilecekleri diigtinilmektedir.

Okul Oncesi Dénemdeki Gocuklarin Oz Diizenleme Beceri Diizeyleri Ailenin Gelir Durumuna Gére
Farkhlagmakta midir?

Cocuklarin ailelerinin toplam aylk gelir diizeyleri ile 6z dizenleme becerileri arasindaki iliskiler
incelendiginde dikkat/diirtii kontrolii, olumlu duygu ve OODO toplam puanlari arasinda anlaml bir
farklilasma bulunmamustir. Ancak olumlu duygu alt boyutu ve 8lgegin geneline iliskin OODO toplam puan
ortalamalari incelendiginde; ailenin gelir diizeyi yikseldikge ¢ocuklarin 6z diizenleme puanlarinda da
artis gorilmektedir. Ivrendi'nin (2011) calismasinda da ailelerin aylk gelir diizeylerinin ¢ocuklarin
matematik performanslarini etkilemedikleri belirtilmistir. Ancak ailelerin gelir dizeylerinin artmasiyla
gocuklarina sagladiklari imkanlarin (¢ocugun bakimi, yiyecekleri, eve yapilan yatirimlari, 6grenme
materyalleri, aktiviteler, sosyal etkinlikler ve saglk hizmetleri) da artmasiyla ve bunun c¢ocuklarin 6z
diizenleme becerilerinin yiikselmesine neden oldugu yoninde calismalar da bulunmaktadir (Backer-
Grondahl & Naerde, 2016). Bu acidan ailelerin gelir dizeyi bir ara degisken olarak daha detayl
incelenerek farkli gelir diizeylerine sahip ailelerin gocuklarina sunduklari gelisim ve uyaran ortamlari ile
bunun 6z diizenleme becerilerine etkisi daha detayli arastirilmalidir.

Okul Oncesi Donemdeki Cocuklarin Oz Diizenleme Beceri Diizeyleri Ailedeki Cocuk Sayisina Goére
Farklilagmakta midir?

Ailede yasayan cocuk sayisina goére arastirmaya katilan c¢ocuklarin 6z dlzenleme becerileri
incelendiginde; cocuk sayisi ile 6z dizenleme becerileri agisindan istatistiksel olarak anlamli diizeyde
olmasa da cocuk sayisi azaldik¢a 6z diizenleme becerileri diizeyinin yiikselmesi yoninde bir iliski oldugu
saptanmistir. Ozellikle tek c¢ocugu olan ailelerdeki gocuklarin dikkat/dirtli kontrolii puanlarinin
digerlerine gore belirgin bicimde yilksek dizeyde oldugu gorilmistir. Olumlu duygu alt boyutu
incelendiginde yine ailede tek ¢ocuk olanlarin duygu diizenleme puanlarinin diger gruplara gére daha
yiksek diizeyde oldugu bulunmustur. Olcegin geneline iliskin alinan puanlar incelendiginde de tek cocuk
olanlarin belirgin bir bicimde daha yiiksek 6z diizenleme becerilerine sahip olduklari gorilmektedir.
Ailede ¢ocuk sayisi azaldik¢a anne-babanin ¢ocuga yaptigi maddi- manevi yatirimin artacagi, ¢ocukla
daha fazla kaliteli zaman gegirebildikleri, daha zengin gelisim firsatlari sunabildikleri, daha sik iletisim
kurabildikleri dislinilebilir. Bu agidan degerlendirildiginde ailedeki ¢cocuk sayisini da kapsayici bigimde,
anne-baba-cocuk iliskilerinin farkli degiskenlerle karsilikli iliskiler agisindan incelenmesinin yararli olacagi
distintilmektedir.

Alanyazin incelendiginde, ailede yasayan ¢ocuk sayisina gére 6z diizenleme becerilerinin incelendigi
yeterli calismaya rastlanmamustir. Ertiirk Kara ve Gonen (2015) ¢ocugun dogum sirasina gére 06z
diizenleme becerilerini incelediklerinde; agabeyi/ablasi olan ¢ocuklarin dikkat/dirtii kontrollerinin daha
ylksek dizeyde oldugu sonucuna varmisglardir. Ayni ¢alismada olumlu duygu alt boyutuna bakildiginda
ise; agabeyi/ablasi olan g¢ocuklarin puan ortalamalarinin digerlerine goére daha dusik oldugu
gorilmuisttr. Backer-Grondahl ve Naerde (2016) calismasinda ailede yasayan g¢ocuk sayisinin 6z
diizenleme becerisi ile olumlu yonde iliskili oldugu belirlenmistir. Findik Tanribuyurdu’nun (2012)
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calismasinda da 6z diizenleme becerisi ile gocuklarin dogum sirasina iliskin yaptigl analizler sonucunda,
dogum sirasinin g¢ocuklarin 6z dizenleme becerileri Gzerinde etkili olmadigl saptanmistir. Bu agidan
degerlendirildiginde, ailedeki cocuk sayisi, cocuk sirasi vb. unsurlar ve bunlarin hangi nedenlerle ve
bicimlerde 6z diizenleme ile iligkilendirilebilecegi konusunun anlasiimasi i¢in alandaki ¢alisma sayisinin
artmasi gerekmektedir.

Arastirmanin sonuglari genel olarak degerlendirildiginde; Kibris'ta ilk kez gercgeklestirilen ve okul
oncesi donemdeki cocuklarin 6z dizenleme becerilerinin incelendigi bu c¢alismanin bulgularinin,
gelecekte gergeklestirilecek benzer galismalar icin 6nemli veriler sagladigi gérilmektedir. Elbette tim
calismalar gibi bu calismada da bazi sinirhliklar bulunmaktadir. ileride yapilacak ¢alismalarda 6zellikle
nicel verilerin yani sira farkli degiskenlerle iliskili nitel verilere de ulagiimasinin 6nemli katki saglayacagi
diistintilmektedir.

Arastirma sonucunda asagidaki 6neriler gelistirilmistir:

1. Bu galismanin bulgulari, devlete bagl iki bagimsiz anaokuluna devam eden cocuklarla sinirlidir. Kuzey
Kibrista okul 6ncesi egitim kurumlarinda 6grenim goren ¢ocuklarin 6z diizenleme becerileri diizeyleri
konusunda daha buitiincil ve kapsayici bilgi edinebilmek icin daha genis 6rneklemlerle galisilmasi
onerilir.

2. Cocuklarin 6z dizenleme becerilerinin ilerideki akademik basarilarini  (ilkgretime
hazirbulunusluklari, matematik yetenekleri, okuma-yazmabecerisi, sosyal beceriler ve iliskiler)
etkiledigi gbz onlinde bulunduruldugunda; bu ¢alismadaki ¢cocuklarin da 6z diizenleme puanlarindaki
farkliligin akademik basarilariniyordamadaki etkililigi boylamsal galismalarla izlenebilir.

3. Bu ¢alismadaki bulgular kullanilan yontemle sinirh oldugundan; ¢oklu 6lgme tekniklerinin kullanildigi
daha genis kapsamli nicel ve nitel ¢alismalar yapiimahdir.

4. Calisma bulgularinda, anne ve baba egitim durumu vyikseldikce c¢ocuklarin 6z dlizenleme
becerilerinin de yiksek olmasi dikkate alindiginda; erken yaslardan baslayarak 6z dizenleme
becerilerini daha iyi destekleyebilmeleri acisindan Kibris'taki okul 6ncesi egitim kurumlarinda anne ve
baba egitimlerine ve aile katiim calismalarina daha fazla 6nem verilmelidir.

5. Okul 6ncesi egitimcilere yonelik olarak diizenlenen egitim programlarinda 6z dizenleme gelisimini
destekleyecek unsurlara (oyunlari destekleme ve zenginlestirme, hikdye anlatma, bloklar insa etme,
sanat ve ¢izim, motor etkinlikler, okula hazir olmayi destekleme gibi) daha detayh bicimde yer
verilmelidir.

6. Okul 6ncesi egitimin ¢ocugun gelisimdeki 6nemini vurgulamak amaciyla, okul déncesi egitim alan ve
almayan c¢ocuklarin 6z diizenleme becerileri agisindan karsilastirilabilecekleri cesitli degerlendirme ve
izleme c¢alismalari yuratalebilir.
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