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This research is carried out to reveal the effects of ‘“Attention Skill Development
Program During Preschool Term” on attention skill of 60-72 months of children. In this
way, efficiency of “Education Program for Supporting Attention Skill” was revealed
trough quantitative data collected according to Solomon Quadruple Group Model,
which was chosen among experimental designs. Qualitative data were collected to
support quantitative data. Within this scope, exploratory design was used as one of
the research models. Study group of the research consisted of randomly and
voluntarily selected 60-72 months of 80 children attending independent pre-primary
schools tied to Ministry of National Education in Kars City Centre during 2016-2017
academic year. In the research, for gathering personal information about children and
their families, ‘Personal Information Form’ was used as a data collecting tool, and for
evaluating attention skill of children, “Attention Gathering Test of Five Years old
Children”(Frankfurter Test Fir Funjahrige Konzentration —FTF-K) was used, whose
reliability studies were already done by the researcher. When the scores of experiment
and control groups were compared in terms of attention gathering skill, a meaningful
difference to the advantage of Experiment groups was found.
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Bu arastirma, “Okul Oncesi Dénemde Dikkat Yetisinin Gelisimi Programi”’nin (60-72)
aylk gocuklarin dikkat yetisine etkisini ortaya koymak amaciyla yapilmistir. “Dikkat
Yetisini Destekleyici Egitim Programinin” etkisinin tespiti igin tam deneysel arastirma
metoduna uygun Solomon’un dértli grup modeline uygun nicel veriler toplanmistir.
Nicel verilerin detaylandirilmasi igin de nitel veriler toplanmistir. Bu baglamda,
arastirmada Karma arastirma modeline uygun desenler arasindan kesfedici desen
kullaniimistir.  Arastirmanin  ¢alisma grubunu, 2016-2017 egitim yilinda Kars |l
Merkezinde bulunan Milli Egitim Bakanhgi'na bagl bagimsiz anaokullarina devam eden
(60-72) ayhk gocuklar arasindan tesadufi ve gonullulik esasina gore segilen 80 gocuk
olusturmustur. Arastirmada, veri toplama araci olarak; gocuklar ve gocuklarin ailelerine
iliskin kisisel bilgileri toplamak amaciyla “Kisisel Bilgi Formu”, cocuklarin dikkat toplama
yetisini degerlendirmek amaciyla arastirmaci tarafindan guvenirlik galismasi yapilan
“Bes Yas Cocuklar icin Frankfurter Konsantrasyon Testi” (Frankfurter Test Fir
Funjahrige Konzentration —FTF-K) kullaniimistir. Arastirmanin sonucunda, deney ve
kontrol gruplarinin dikkat toplama kazanimina iliskin puanlari karsilastirildiginda;
deney gruplari lehine anlamli bir farklilk tespit edilmistir.
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Introduction

Early childhood period constitutes the basis for being a successful, productive, healthy and happy
individual in the later years of the child’s life. In early childhood period, the development of children are
faster than in other periods of life. Early childhood is a critical period for the development of children's
skills. Supporting children’s development in this period and committing early intervention would have a
permanent effect on cognitive capacity, personality and social behaviour (Bredekamp, 2015).

Attention gathering skill is one of the most significant skills to be supported for children’s being
happy and healthy individuals in the coming years. Attention gathering in early childhood is the
conscious focusing of children on a particular stimulant with their own will. All cognitive skills are active
for those using attention gathering skill (Ozdogan, 1999). Attention gathering skill is affected by
children’s motivation and concern level, learning experiences and needs. The development of cognitive
representations of children who are effectively using attention-gathering skill and those focus level is
limited or inadequate also varies. This developmental difference affects children's academic success and
social relations (Armbruster &Anderson, 1988). Attention gathering skill is not fledged enough during
the first years of early childhood. Children behave according to their interest, emotions and likings
instead of acting with a conscious awareness by interpreting outsider stimulants. Therefore, it is harsh
for children to focus on a specific activity for a long time. Attention span gets longer as children grow
older and they can focus on specific stimulants consciously (Plude, Enns & Brodeur, 1994).

It is natural to observe carelessness, impulsivity and mobility during early childhood. However,
observation of the symptoms beyond the expectations and the occurrence of the disorders are
indicative of developmental problems (MEGEP, 2015). According to Ramsay (2007), diagnosis is not an
easy process, even if the behaviour of the child has been observed according to the attention deficit
disorder criteria. Attention gathering skills of children can be badly affected because of death, divorce,
abuse, depression, etc. Although attention deficit disorder symptoms begin to be observed at the age of
three, attention deficit is being diagnosed in primary school years (Oncii & Senol, 2002). Attention
gathering problem is a neuro-developmental disorder and commonly seen in childhood with an effect
that can last for a lifetime if not intervened (Biederman &Faraone, 2002; Onnink et al., 2014; Pliska,
2007). Children’s attention deficit disorder is defined as not being able to show the necessary effort to
fulfil the responsibilities they have undertaken according to their own developmental periods, to get
bored easily and not to go till the end (Ettrich, 1998). Signs and effects on cognitive, emotional and
social development of attention deficit disorder can be observed at a significant level after early
childhood. In a research carried out by Faraone, Biederman, Friedman (2000), it has been found that in
the attention deficit disorder, important problems such as developmental, cognitive, emotional, social
and academic failures are observed in many areas in addition to the decrease of the quality of life of the
children. It can be observed that the health of children with attention-gathering problems are
deteriorating and the substance use habit is increasing (Perwien et al., 2004).

When the relationship between attention deficit disorder frequency and other developmental
disorders are examined, according to the research of Mayes, Calhoun and Crowell (2000), at the end of
the clinical and intervention program which is applied to 119 children aged 8-16 years, 70.00% of the
children were found to have a learning disability due to attention-gathering problem. It has been found
that these children show academic failure in terms of reading, writing and math. In the research made
by Pastor & Reuben (2008) during 2004-2006 in the United Nations of America, when the clinical
evaluation of 23051 children between the ages of 6-17 was examined, it was observed that in 5.00% of
children without learning difficulties have attention gathering problem and 5.00 % of those without
attention gathering problem have learning problems. Prevalence studies carried out in international
field towards attention gathering problem have shown that the prevalence of attention deficit and
hyperactivity disorder varies between 3.00-12.00 %, with an average prevalence of 5.29 %
(Polanczyk, Willcutt, Salum, Kieling, & Rohde, 2014).
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According to the studies carried out by Mukaddes, Zoroglu, Kora, Aydogmus (1998), when increasing
in the number of children with attention deficit in Turkey is analysed, it has been found that attention
gathering problem was 6.20 % in istanbul sample in the dimensional study carried out by 7-9 years old
of 620 primary school students and their parents, 5.00 % with the clinical study carried out with
teachers and 10.60 % according to DMS-III-R criteria of teachers. When studies of Ersan, Dogan and
Siimer (2004) are analysed, it has been found that 8.10 % of 1425 children between 6-15 years old have
attention gathering problem in Sivas sample. The study carried out by Gil, Tirkayi, Cengel Kultur, Topbas
(2010) has shown that 8.60 % of 6-12 years old 1126 children have attention gathering problem in
Trabzon sample. The study carried out by Ercan et al. (2013) has shown in izmir sample that at the end
of 4-year-of longitudinal study made with 1500 children beginning from second grade primary school
students between 2008-2011, attention gathering problems are 13.38 % in 2008, 12.53 % in 2009, 12.22
% in 2010 and 12.55 in 2011. According to Ettrich (1998), 12.00-13.00% of school-age children and also
10.00-15.00 % of 3-6 years of preschool children have attention gathering problem.

A large number of studies have been carried out to determine the cause of attention-gathering
problems in children. Despite the possibility that there are many factors such as prenatal, natal,
postnatal risk factors, circumference effect, genetic characteristic, neurobiological change for the
problem of attention collecting in children, the ethology is not completely determined (Lahat, Heyman,
Livne, Goldman, Berkovitch, & Zachor, 2011). Due to the differentiation in the causes of attention
problems in children, this problem has been subject for many different disciplines such as medicine,
psychology and education. According to Barkley (2014) children with attention deficit problem and
without hyperactivity are ignored as long as learning difficulties and academic failures do not occur and
the diagnostic process is prolonged. If there is attention gathering problem in preschool children, this
problem can only be intervened when they start primary school. Therefore, attention gathering
education has vital significance during preschool term.

According to Barkley (2014), 90.00% improvement has been seen when children with attention
deficit disorder are diagnosed early. There are positive and negative aspects of medications that
children use for attention problems. The duration of the attention period, adherence to the rules can be
observed after the drug use, but the behaviour change is not permanent. Children cannot learn to
control their emotions and behaviours as they are not motivated. According to Klonoff (2010),
development of attention gathering of children can be supported with attention education programs.

As a result of regular and systematic application of attention program, it has been stated that
effective and positive results can be obtained on the development of children's attention skills. It has
been determined in the literature that the application of a specific attention training program in early
childhood has an improving effect of pre-school children's attention-gathering skill (Cetin & Ozézen
Danaci, 2015; Goézalan, 2013; Gozalan Alkan & Kogak, 2018; Kaymak, 1995; Kogyigit, Kayili &Erbay, 2010;
Malko¢ & Ceylan, 2011; Secer & Ozmen, 2015). According to Wagner (1991), the turning point of
development of children's attention is early childhood period.

In the early years of this period, children direct their attention to their surroundings, as they began
to explore their surroundings. Children can use their attention in the coming years for purposeful,
systematic, active, planned and continuous purposes. Children can systematically organize their
attention at the age of 5 to 7 years. When investigations on attention collecting ability in the literature
are examined, it has been found that the target group are those who were sent from hospitals or
training centers, diagnosed with attention deficit, hyperactivity or learning disorder or those with
attention deficit through various diseases (Butler & Copeland 2002; Kerns, Eso & Thomson, 1999;
Niemann, 1989; Ruff, Mahaffety, Engel, Farrow, Cox & Karzmark, 1994; Sohlberg & Mateer 1987,
Thomson, 1995).

Research on the issue of attention gathering usually focuses on school-age and adolescence period.
There are a limited number of studies on the problem of attention collection in preschool period
(Tandon ve Pergjika, 2017). The prevalence and effects of attention deficit disorder can be better
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observed during schooling, this is because of the need for the implementation of the attention training
program for all children are determined when intervention in early childhood has been taken into
account. The development of attention-gathering is important not only for children under risk, but also
for children with accurate development.

It is thought that the development of attention skills of children will affect both their academic
success and life quality in a positive way in the following years by applying attention education program
to children with accurate development, who have not been diagnosed with attention-gathering problem
in their preschool period. Today, children without attention gathering problem are also exposed to
digital culture. Therefore, the need for attention skill’s supporting should also be taken into account in a
world with rapidly changing stimulants.

Attention skill is prior condition of beginning of learning process. Children with undeveloped
attention gathering skill may have undesired behaviours if targeted behaviour is not gained. Therefore,
teachers are expected to be more eager and devoted to develop attention gathering skill of children
(Selguk, 2000). The moments when attention deficit disorders are best observed in children are the
moments when parents or teachers ask to do an activity. Children may behave in an intuitive and
hyperactive manner during the activity they are doing (Bonney, 2000; Ettrich, 1998). Within this scope,
during bringing in desired behaviours ‘attention education programs’ has a significant place.

This research is conducted to examine the effects of “Attention Skill Development Program during
Preschool Term” on attention skill of 60-72 months of children.

The answers were sought to the following questions according to the aim of the research:

1. Is there a meaningful difference between pre-test scores in terms of attention skill of experiment |
and control | group?

2. Is there a meaningful difference between pre-test and post-test scores in terms of attention skill of
experiment | group?

3. Is there a meaningful difference between pre-test and post-test scores in terms of attention skill of
control | group?

4. |s there a meaningful difference between post-test scores in terms of attention skill of experiment |
and control | groups?

5. Is there a meaningful difference between post-test scores in terms of attention skill of experiment |
and control Il groups?

6. Is there a meaningful difference between post-test scores in terms of attention skill of experiment |
and experiment Il groups?

7. Is there a meaningful difference between post-test scores in terms of attention skill of control | and
control Il groups?

8. Is there a meaningful difference between pre-test and post-test scores in terms of attention skill of
Experiment | group?

9. Is there a meaningful difference between post-test and retention test scores in terms of attention
skill of Experiment Il group?

10.1s there a meaningful difference between retention test scores in terms of attention skill of
experiment | and experiment Il groups?

11. What are the opinions of teachers and parents on the effectiveness of the "Attention Skill
Development Program"?

Method

In the research, qualitative and quantitative data were used for testing effects of “Attention Skill
Development Program during Preschool Term’ on attention skill of 60-72 months of children. Design of
the research was determined as mix design (mix research) by using both an experimental research
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appropriate for quantitative research method and observation and interview techniques appropriate for
qualitative method.

Research Design

Experimental research is the research for testing effects of differences created by researcher
him/herself on dependent variable. The main aim of experimental design is to test cause-result
relationship between variables. Experimental designs are classified as true experimental designs, quasi
experimental designs and weak experimental designs (Blyukoztiirk, 2001, p.3; Blylkoztirk et al., 2012,
pp.195-208). In this research, without using impartial assighment, two of the groups are matched in
terms of attention gathering skill. True experimental design has been used as groups with equal
attention gathering skill will be determined impartial experiment or control group. Among true
experimental designs, Solomon’s quadrature group model was chosen. Experimental design of the
research is shown below.

Solomon Quadruple Group Model was chosen among experimental designs and quantitative data
was obtained from pre- and post-retention tests. In this way, efficiency of “Education Program for
Supporting Attention Skill” was revealed trough quantitative data and qualitative data collected for
completing and detailing. Within this scope, exploratory design was used among the research models
for Mix research model (Creswell & Plano Clark, 2010).

Findings related to research questions have been revealed for comparing pre-test/post-test
retention test measurements by taking research designs into account between experiment | and Control
| groups matched with pre-test and experiment Il and control Il groups unmatched with pre-test.
Following this step, the main question of the research ““What is the effect of Attention Skill Development
Program during Preschool Term on 60-72 months of children’s attention gathering skills?”’ was tried to
be answered.

Study Group

The population of this study was formed by 60-72 months of children with a healthy growing
progress and attending independent pre-primary schools tied to Ministry of National Education in Kars
city centre during 2016-2017 academic year. Study group of the research was formed by 80 children
randomly chosen among students of research’s population, attending pre-primary schools in Kars city
centre tied to Ministry of National Education and without having an experience of attention skill
program before. 80 students in total were included to the study somehow like for experiment 1 (n: 20),
control | (n: 20) experiment Il (n: 20), control Il (n: 20). When the average age of children in the study
group was examined, it was found 5.40 years in experiment | group, 5.60 years in control Il group, 5.50
years in experiment Il and 5.40 years in control Il groups.

According to Demographic Features of Study Group, personal information of children was obtained
and it was revealed that 40 percent of children from experiment | group were females (n=8) and 60
percent of them were males (n=12). It was also revealed that 40 percent of children in experiment Il
group were females (n=8), and 60 percent of them were males (n=12). Sexes of children in control
groups are as such: 45 percent of children of Control | Group were females (n=9), 55 percent of them
were males (n=11), 35 percent of children from Control Il Group were females (n=7) and 65 percent of
them were males.

Data Collection Tools

As a data collecting tool, “Personal Information Form” was used in the research. This form was
aimed to gather information about the children and their families as well as finding answers to some
question such as gender, number of brothers/sisters, and time period of attending preschool education,
academic manners and professions of parents.
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For assessing development of attention gathering skills of the children, Frankfurter Concentration
Test for Five Years Old Children (Frankfurter Tests fir Fiinfjahrige - Konzentration: FTF-K), which was
developed by Raatz and Mohling (1971) was applied. Frankfurter Concentration Test for Five Years Old
Children is a neuro-psychometric test. Children were asked to mark pears within 90 seconds among
mixed shapes of apple and pear. The test was conducted on 266 children aged 5.00-6.30 in 1968. In
1969, it was applied to 100 children. In 1970, 1170 children were reapplied. In the validity and reliability
study conducted in 1971, age, gender, and socioeconomic status were standardized, test retest method
was applied with 29 children in 3 weeks gaps and correlation coefficient was found r=0.85. While the
scores obtained from the data collection tool are calculated, adjusted scores were calculated because
they would affect the age and gender measurement process. Data collection tool has been used in many
researches (Erbay, 2013; Goézalan, 2013; Gozalan Alkan &Kogak, 2018; Kaymak, 1995; Kilickaya,
Yurtsever Kiligglin & Battal, 2017; Kogyigit et al., 2010; Krombholz, 2013; Kuscu, 2010)

For Frankfurter Concentration Test for Five Years Old Children validity and reliability studies were
carried out by Kaymak (1995) on Turkey Sample. This was applied to 30 children between the ages of 5
and 6 in three weeks of gaps within the scope of Clinical Psychology course by 4" grade students from
Ankara University Faculty of Education. The reliability coefficient of the test was found to be above 70 in
practice applied by test re-test method.

During 2015-2016 academic year, Attention Gathering Test for Five Year Old Children was re-studied
within the scope of reliability by the researchers. Accordingly, within Reliability Study of Attention
Gathering Test for Five Years Old Children (FTF-K), test-retest method was used. Two practices were
carried out by test-retest method and relation level between these two practices according to Pearson
Moments Product Coefficient was examined. Within validity and reliability studies, standardization
values were regarded as criteria, created by Raatz and Mohling (1971). Genders and socio-economic
situations of the children were taken into account as criteria. For the reliability studies, the study group
consisted of 173 children aged 5-6 from four kindergartens, whose socio-economic level was lower,
middle and upper according to data obtained from Turkish Statistical Institution.

The Frankfurter Concentration Test for Five-Year-Old Children was administered individually to 173
children. Application period was 90 seconds for each participant. Distracting stimulants were taken
under control for children in the application area.

When first and second practice were examined in terms of relationship level by using of Attention
Gathering Test for Five Year Old Children (FTF-K), test-retest reliability method, the results are found like
(r =.74) and (p=.00). According to Guilford (1956), reliability coefficient must be at least 70. Reliability
coefficient’s being under 70 will be likely to increase standard mistake, therefore it would not be proper
to be used (Kline, 1986). Within this scope, Attention Gathering Test for Five Year Old Children (FTF-K)
can be a reliable assessment tool.

Attention Skill Development Program, which was developed by G6zim (2017), aims to support
attention skills of 60-72 months of children. This education program aims to support attention skill’s
development and create an atmosphere where children are far away from prejudices and volunteer to
learning. It also tries to submit an environment through which children improve their cognitive skills
such as problem solving and reasoning by prompting the five senses like seeing, sniffing, tasting,
touching and hearing and also support attention skill development toward outside stimulants.

Subfields of attention skill development program were prepared by examining studies of Levine
(1987,1990, 1992, 1994, 1998), Goleman (2013) and Barkley (1997), and attention models (Baddaley &
Hitsich, 1974; Broadbent, 1958; Deustch & Deustch, 1963; Mesulam, 1981; Mirsky, 1996; Posner &
Petersen, 1990; Treisman, 1964). For dimensions of the program, attention versions, attention
development of children, attention period, attention according to related learning theory and factors
affecting attention were taken into account.
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Subfields of “Education program for supporting attention skill” are explained according to
dimensions of attention in Table 1.

Table 1.

Subfields of Supportive Education Program for Attention Skill.

Sub-fields Attention Factors/ indicators

Selectivity Readiness: One needs to be ready for doing a specific task. Readiness is the

beginning of attention skill.

Selectivity =Stimulant Intensity: Selectivity is the next step of an individual after
readiness during the period of focusing on a stimulant.

Blocking of attention distracting stimulants: Unimportant images and sounds in
sight and hearing fields of the individual should be blocked. S/he should fancy,
feel comfortable psychically, and besides organize his /her feelings and thoughts
by taking future concerns under control.

Sustainability Attention Span: An individual who is ready for focusing on a subject, after
blocking distracting stimulants for selecting other ones, must attend focusing on
the selected stimulant.

Control Planning: Planning includes the period of time which is needed for an individual
to choose the best option among many.

Auto control: It means evaluating an act after it is organized and later observing
and testing of the person him/herself tied to the exhibited behaviour.
Satisfaction: There is a satisfaction level, which enables individual to feel
comfortable for focusing on a subject. According to satisfaction factors, activity
levels emerge.

According to Table 1, subfields of education program for attention skill are composed of selectivity,
continuity and control. In-class activities are planned according to three fields of the program. Activities
for attention skill’s development were organized according to principle, from simple to complex and
readiness of children by taking continuity and control subfields into account.

In accordance with theoretical frame, by taking researcher’s theory and models (Baddaley & Hitsich,
1974; Broadbent, 1958; Deustch & Deustch, 1963; Mesulam, 1981; Mirsky, 1996; Posner & Petersen,
1990; Treisman, 1964) development and learning theories and approaches, principles of ‘““Development
Program for Attention Skill during Preschool Term” were determined. ‘“Development Program for
Attention Skill during Preschool Term”” is a child based continual education program.

This program tries to support children to recognize and discover stimulants in their environment and
also tend to new stimulants on the basis of relationship between them with the intention of
strengthening learning. The program offers opportunity to examine attention gathering skill’s activities
in a systematic and serial way and targets to create neural networks by improving attention gathering
skill.

“Development Program for Attention Skill during Preschool Term’’ consists of materials below.

® Program Summary: Bases of “Development Program for Attention Skill during Preschool Term” offers
information on development process, material usage, program’s practicing and evaluation.

e Source Set For Attention Trainers: This set includes dimensions of “Development Program for Attention
Skill during Preschool Term” and training activities within this scope. For each activity, there is a
number, type, name and acquisition indicator. There is also very detailed information about group
type, period of time, materials, learning period, needed recommendations, points to consider, family
participation activity to be practiced after all activities and supportive extra activities.

e In-Class Education Activities: It includes activity pages for “Development Program for Attention Skill
during Preschool Term” and materials prepared according to activities. Activities focused on attention-
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improving are integrated with class activities such as music, art, drama, theatre, mathematics, science,
language activities.

e Family Education Activities: 1t includes family letters, family participation activity pages and materials
and also materials for activities only to apply “Development Program for Attention Skill during
Preschool Term”.

e Assessment Forms: It includes Family Participation Assessment Form, Instructor Observation Form,
Family Interview Form and Instructor Interview Form with the intention of applying process of
“Development Program for Attention Skill during Preschool Term”.

Data Collection

Personal development forms which belong to children of experiment and control groups were
fulfilled by the researcher with extra information obtained through student folders at their schools and
general information forms were created. General information forms were fulfilled between 1-4
November in 2016. For determining effects of attention gathering and reasoning skills of education
program for supporting attention skills of five year of children, children of experiment 1 and control 1
group had “Attention Gathering Test for Five Year Old Children FTF-K”’ as pre-test between 1 October
2016-12 November 2016.

“Attention Skill Gathering Program during Preschool Term” was applied to the children of
experiment 1 and experiment Il groups, that is why, those children’s teachers were given 3 days of
education to be enlightened about philosophy, aim, features, acquisitions and indicators, how to
communicate with children, features of education material and its usage, detection of distracting
stimulants and about methods and techniques to be used. This education was held between 9-11
November.

Activities and materials of “Attention Skill Gathering Program during Preschool Term” were
introduced. Teachers were given feedback during education and reminded that feedbacks would also be
given during practice. After 3 days of education given to teachers of experiment | and Il, 3 days of
activities were chosen by teachers and the researcher, and attention activities were planned on Friday, a
week before program’s applying.

Attention Skill Development Program during Preschool Term was applied three times a week on
Monday, Wednesday, and Friday and lasted for 8 weeks. The duration of the activities takes 45 minutes
on average. After teacher training, implementation meetings were held for eight weeks between 14
November 2016 and 6 January 2017, before the children were given activities. On Friday, a week before
the implementation, the three-day events that were expected to be implemented were selected by the
teachers and the researcher from the Attention Skill Development Program During Preschool Term "
classroom activity book and applied for 8 weeks.

The experimental environment was prepared and the preliminary application was carried out as it
was applied to children in the kindergarten classes where experiment | and experiment Il groups took
place one day before the selected activities were applied to students. The experimental environment of
the experiment group was prepared by the researcher and the training was applied to the teachers.
After the practical training, the training environment of the experiment group Il was prepared by the
teachers who received practical training. In the pre-implementation training process, the questions of
the teachers of Experiment | and Experiment Il groups were answered. The necessary suggestions were
made. In the control group, the implementation of the current training program continued and the
program was implemented by the class teacher in its natural course.

After “Attention Skill Gathering Program during Preschool Term” practice for experiment | and Il
groups ended; experiment |, experiment |l, post-test between 9 January 2017-12 January 2017 was
applied to control | and control Il groups.
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For confirming permanency of “Attention Skill Gathering Program during Preschool Term” effect,
almost four weeks after the post-test, between 13 February 2017 and 22 February 2017, the
participants in experiment | and Il had “Attention Gathering Test of Five Year of Children FTF-K" again.

Data Analysis

When data set is organized, two children from the experimental | group and one from experiment Il
who did not attend even one of the activities of the Supportive Training Program of Attention were not
included to data analysis. In control | group, two children from the control group and three children
from the control Il group were excluded from the data set in the survey.

To determine if there is a meaningful difference between the group assumptions, normality, the
constant variable nature of data, and the random collection of data were analysed, it was decided to
perform parametric or non-parametric analysis. In the examination of the normality assumption, the
Shapiro-Wilks test was used because there were 20 children in each of the experiment |, experiment Il,
control | and control Il groups. In addition, the scores were converted to z-score and examined whether
they showed a distribution between -3.00 and 3.00.

For analysing data obtained in accordance with research’s aim, Mann-Whitney-U Test was applied to
confirm equity of experiment | and Control | groups matched with pre-test groups. For testing effects of
“Attention Skill Gathering Program during Preschool Term”” that was applied to Experiment | group, pre-
test and post-test comparisons were examined with t test. For testing effects of MNE (Ministry of
National Education) 2013 Pre-school Education Program which was applied to Control | group, pre-test /
post-test comparison was examined with Wilcoxon Signed Test. An independent t-test was applied to
understand whether there is a meaningful difference between Experiment | and Control | groups. For
understanding whether there is a meaningful difference in terms of points of Experiment Il and Control
Il groups which were matched with pre-test points, Mann-Whitney-U Test was calculated. For
understanding whether there is a meaningful difference in post-test points of Experiment | and
Experiment Il groups to whom “Attention Skill Gathering Program during Preschool Term” was applied,
an independent t-test was calculated.

For understanding whether there is a meaningful difference in terms of post-test points of Control |
and Control Il groups to whom MNE 2013 Preschool Education Program were applied, Mann-Whitney-U
Test was applied. For confirming permanency of “Attention Skill Gathering Program during Preschool
Term”, ANOVA test was applied for repetitive gauge and testing the meaningful difference between pre-
test/post- test and retention test. For testing the meaningful difference between post-test and retention
test in Experiment Il group, dependent t-test was applied.

Findings

Findings obtained through the research carried out for examining attention skill gathering effects of
“Attention Skill Gathering Program during Preschool Term” on 60-72 months of children are presented
under the research questions.

Is There a Meaningful Difference between Pre-Test Points in terms of Attention Skill of Experiment |
and Control | Groups?

Findings related to this question are given in Table 2. According to Table 2, mean rank of children in
Experiment | group was 19.75 and those of Control two was 21.25. According to the examination to see
if there is a meaningful difference between Experiment | and Control | groups’ children in terms of
points obtained, it has been revealed that p = .68 and there is not a meaningful difference between
experiment | and control | groups as p>.05. [U= 185.00, Z=.41, p> .05].
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Table 2.
Results of Mann-Whitney U Test related to Pre-Test Points of Attention Skill of Children In Experiment |
and Control | Groups.

FTF-K Groups n Mean Rank Sum of Rank U z p
Pre- Test Experimental | 20 19.75 395.00 185.00 .40 .68
Control | 20 21.25 425.00
Sum 40

Is There a Meaningful Difference between Pre-Test and Post-Test Points in terms of Attention Skill of
Experiment | Group?

Findings related to this question are given in Table 3.

Table 3.
Results of Dependent t-Test Related to Pre -Post Test Points of Attention Skill of Children in Experiment |
Groups.

Groups FTF-K n Average Sd df t p
Experimental | Pre-Test 20 20.70 2.29 19 8.59 .00
Post- Test 20 25.30 2.88
Sum 40

According to Table 3, point average of experiment | group’s children was 20.70 and post-test point
average was 25.30. The examination which was carried out for understanding if there is a meaningful
difference according to attention gathering points of pre-test-and post-test results of children in
Experiment | group, p = .00 and as less than p< .05, it was confirmed that there is a meaningful
difference between pre-test and post-test [ t (1) = 8.60, p= .00, p < .05]. When the meaningful difference
is analysed, difference has been advantageous on behalf of points obtained in post-test.

Is There a Meaningful Difference between Pre-Test And Post-Test Points in terms of Attention Skill of
Control | Group?

Findings related to this question are given in Table 4.

Table 4.
Results of Wilcoxon Signed Ranks Test Related to Pre-Post-Test Points of Attention Skill of Children in
Control | Group.

Group FTF-K N Mean Rank Sum of Ranks Z p
Control | Pre-Test Negative Ranks 1 3.50 350 3.74 .00
Post- Test Positive Ranks 18 10.36 186.50
Ties 1
Total 20

According to Table 4, it was found that there was only one child on negative ranks in control |
group’s children and their mean rank was 3.50. There are 18 children in positive rank and their mean
rank was 10.36. The examination which was carried out for understanding if there was a meaningful
difference according to attention gathering points of pre-test-and post-test results of children in Control
| group, p =.00 and as less than p< .05, it was confirmed that there is a meaningful difference between
pre-test and post-test [ Z = 3.74, p= .00, p < .05].

Is There a Meaningful Difference between Post-Test Points in terms of Attention Skill Experiment |
and Control | Groups?

Findings related to this question are given in Table 5.
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Table 5.
Results of Independent t-Test Related to Post-Test Points of Attention Skill of Children in Experiment | and
Control | Group.

FTF-K Group N Mean Std. Deviation df t p
Post -Test Experimental | 20 25.30 2.88 38 2.83 .00
Control | 20 22.80 2.70
Sum 40

According to Table 5, post- test point average of experiment | group’s children was 25.30 and those
of control | group was 22.80. The examination which was carried out for understanding if there was a
meaningful difference according to attention gathering points of children in Experiment | and Control |
groups, p =.00 and as less than p<.05, it was confirmed that there was a meaningful difference between
experiment | and control | [ t (35 = 2.83, p=.01 p < .05]. When the meaningful difference was analysed,
difference was found to be advantageous on behalf of control | group’s points obtained in post-test.

Is there a Meaningful Difference between Post-Test Points in terms of Attention Skill of Experiment Il
and Control Il Groups?

Findings related to this question are given in Table 6.

Table 6.
Results of Mann-Whitney-U Test related to Post- Test Points of Attention Skill of children in Experiment Il
and Control Il groups.

FTF-K Group N Mean Rank Sum of Ranks U Z p
Post Test Experimental Il 20 27.45 549.00 61.00 3.81 .00
Control Il 20 13.55 271.00
Sum 40

According to Table 6, mean rank was found 27.45 of experiment Il children and those of control I
group were found 13.55. The examination which was carried out for understanding if there was a
meaningful difference according to attention gathering points of children in Experiment Il and Control I
groups, p = .00 and as less than p < .05 it was confirmed that there was a meaningful difference between
experiment Il and control Il [ U= 61.00, Z=3.82, p <.05]. When the meaningful difference was analysed,
difference was advantageous on behalf of experiment Il group’s points obtained in post-test.

Is There a Meaningful Difference between Post-Test Points in terms of Attention Skill of Experiment |
and Experiment Il Groups?

Findings related to this question are given in Table 7.

Table 7.
Results of Independent t-Test related to Post-Test Points of Attention Skill of children in Experiment | and
Experiment Il Groups.

FTF-K Group N Mean Std. Deviation df t p
Experimental | 20 25.30 2.88
Post-Test Experimental Il 20 24.25 1.99 38 1.33 13

Sum 40

According to Table 7, point average of children of experiment | group was found 25.30 and those of
experiment Il group was 24.25. The examination which was carried out for understanding if there was a
meaningful difference according to attention gathering points of children in experiment | and
experiment Il groups, p = .13 and as more than p > .05 it was confirmed that there was not a meaningful
difference between experiment | and experiment Il groups [ t 33 = 1.34, p= .14, p > .05].
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Is There a Meaningful Difference between Post-Test Points in terms of Attention Skill of Control | and
Control Il Groups?
Findings related to this question are given in Table 8.

Table 8.
Results of Independent t-Test related to Post-Test Points of Attention Skill of Children in Control | and
Control Il Groups.

FTF-K Group N Mean Rank Sum of Ranks V) z p
Post-Test Control | 20 23.43 468.50 141.50 1.60 .10
Control I 20 17.58 351.50
Sum 40

According to Table 8, mean rank of children of control | group was found 23.43 and those of control
Il group were 17.58. The examination which was carried out for understanding if there was a meaningful
difference according to attention gathering points of children in control | and control Il groups, p = .10
and as more than p >.05, it was confirmed that there was not a meaningful difference between Control |
and Control Il groups [ U= 141.50, Z=1.61, p > .05].

Is There a Meaningful Difference between Pre-Test and Post- Test Points in terms of Attention Skill of
Experiment | Group?

Findings related to this question are given in Table 9, Table 10 and Table 11.

Table 9.
Anova Test Table related to Pre-test, Post-test, and Retention-Test Points of Attention Skill of Children in
Experiment | Group.

Source of Total of df Average of F p* Significant
Variance squares squares Difference**
Among subjects 412.06 19 21.688 1-2
Measurement 250.13 2 125.067 48.23 .00 1-3
Error 98.53 38 2.593

Sum 23701.96 59

*Significant at p < .05 level.
**Measurements in which differences have been observed as a result of Tukey test

When Table 9 is analysed according to Attention Gathering Program (Frankfurter Test Flr Funjahrige
Konzentration), which was applied to Experiment | group, it is found that there was a meaningful
difference between points of pre-test (1), post-test (2) and retention test (3) [F = 48.23, p= .00, p < .05].
The difference was determined by Bonferroni test.

Table 10.
Benferroni Test Table related to Pre-test, Post-Test, Retention-Test Points of Attention Skill of Children in

Experiment | group.

(1) Factor 1 (j) Factor 2 Average difference(i-j) Std Eror p
Pre-test (1) Post- test (2) -4.60* .53 .00
Retention test (3) -4.00* .66 .00
Post- test (2) Pre-test (1) 4.60* .53 .00
Retention test (3) .60 .23 .05
Retention test (3) Pre-test (1) 4.00* .66 .00
Post- test (2) -.60 .23 .05

*Significant at p < .05 level.
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When Table 10 is analysed according to Attention Gathering Program (Frankfurter Test Fir
Funjahrige Konzentration), which was applied to Experiment | group, it was found that there was a
meaningful difference between points of pre-test, post-test and retention test (p < .05).

Table 11.
Arithmetic Mean and Standard Deviation Related to Pre-test, Post-Test, Retention-Test Points of
Attention Skill of Children in Experiment | Group.

Tests N Average SD
Pre-Test 20 20.70 51
Post-Test 20 25.30 .65
Retention test 20 24.70 .82

According to Table 11, it was determined that there was a meaningful difference between points
obtained from pre-test and post-test applied to children of experiment | group (p<.05). When averages
of pre-test and post-test results were examined, it was determined that there was an increase in points
after applying of Education Program for Supporting Attention Gathering. Within this scope, it could be
said that there was an increase in children’s attention gathering skills.

Is There a Meaningful Difference between Post-Test and Retention Test Points in terms of Attention
Skill of Experiment Il Group?

Findings related to this question are given in Table 12.

Table 12.
Results of Dependent t-Test related to Post Test Points of Attention Skill of Children in Experiment Il
Group.

Group FTF-K N Mean Std. Deviation df t p
Experiment Il Post Test 20 24.25 1.99 19 1.83 .08
Retention Test 20 24.10 1.80

Sum 40

According to Table 12, point average of children of experiment Il group was found 24.25 and
retention test point average was found 24.10.The examination which was carried out for understanding
if there was a meaningful difference according to attention gathering points of children in experiment Il
groups in terms of post-test and retention test results, p = .14- and as more than p> .05, it was
confirmed that there was not a meaningful difference between pre-test and post-test [ t ;)= 8.60, p=
.08, p > .05].

Is There a Meaningful Difference between Retention Test Points in terms of Attention Skill of
Experiment | and Experiment Il Groups?
Findings related to this question are given in Table 13.

Table 13.
Results of Independent t-test related to Post-Test Points of Attention Skill of Children in Experiment | and
Control | group.

FTF-K Group N Mean Std. Deviation df t p
Retention Test Experimental | 20 24.60 3.60 38 .56 .58
Control | 20 24.10 1.80

Sum 40

According to Table 13, retention point average of experiment | group’s children was 24.60 and those
of control | group was 24.10. The examination which was carried out for understanding if there was a
meaningful difference according to attention gathering points of children in experiment | and
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experiment Il groups, p = .58 and as more than p> .05 it was confirmed that there was not a meaningful
difference between experiment | and experiment Il groups [ t 33 = .56, p=.58, p >.05].

“What are the Opinions of Teachers and Parents on the Effectiveness of "Education Program for
Supporting Education Skill "?

Findings related to this question are given in Table 14. On Table 14, Attention Skill Development
Program during Preschool Term was coded by analysing the content and feelings related to the
application, and the distribution of the themes was given accordingly.

Table 14
Family Interview Form Assessment Results related to Application of “Attention Skill Development
Program during Preschool Term”.

Experiment | Experiment Il
Feelings and Thoughts of Families about the Program Themes N % N %
Awareness of distracting stimulants 14 70.00 13  65.00
Increase in effective time spent with family 18 90.00 19 95.00
Talking about school activities at home 15 75.00 16 80.00
Change on toy selection of the children 14 70.00 13  65.00
Motivation for learning 9 45.00 11  55.00
Increase in questioning 12 60.00 10 50.00
Increase in understanding instructions 8 40.00 6 30.00

During introduction process which was applied according to “Attention Skill Development Program
during Preschool Term” on Table 14, it was found that distracting stimulants were not known. At the end
of the application, 70.00% of families from experiment | group and 65.00 % of experiment Il group were
aware of distracting stimulants. During application period of “Attention Skill Development Program
during Preschool Term”, 90.00 % of families from experiment | group and 95.00 % of experiment Il
groups indicated that there was an increase in effective time spending with their children. At the end of
class activities of “Attention Skill Development Program during Preschool Term”, 75.00 % of families
from experiment | group and 80.00 % of experiment Il groups indicated that there was an increase in
sharing children’s activities with their families at home. At the end of ““Attention Skill Development
Program During Preschool Term”, 70.00 % of families from experiment | group and 65.00 % of
experiment Il groups indicated that there was an increase in children’s plays and toy choosing in a more
improving way of intelligence.

It has been understood that children of 45.00 % of experiment | group families and 55.00 % of
experiment Il had an increasing in learning tendency. 60.00 % of experiment | group families and 50.00%
of experiment Il group stated that there was increase in questioning of children during communication
period. 40.00 % of experiment | group families and 30.00 % of experiment Il group stated that there was
increase in understanding instructions without repeating.

When teachers’ thoughts and feelings on “Attention Skill Development Program during Preschool
Term” are analysed, it was stated by teachers that the program contributes to personal and professional
development and enables an awareness of importance on children’s attention skills development.
Teachers stated that they could adapt activities used in attention training to their activities. These
teachers also stated that education for attention training is important and these trainings should be
given for professional development.

Discussion

This research was carried out to reveal effects of “Attention Skill Development Program during
Preschool Term” on attention skill of 60-72 months of children and when results of this program are
examined according to the findings:
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It has been understood that there is not a meaningful difference related to the findings of pre-test
points of Attention Gathering Test of Five Year Old Children (FTF-K) (Frankfurter Test Fiir Funjahrige
Konzentration) of Control | and Experiment | groups. In experimental studies, a meaningful difference
between pre-test points of Experiment | and Control | group is not expected (Kaptan, 1998, p.85). It has
been confirmed that results of the research whose pre-test gauges were carried out with Attention
Gathering Test of Five Year Old Children as a data collecting tool (Altun, Hazar & Hazar, 2016; Kuscu
2010; Malkog & Ceylan 2011) are in line. There is not a meaningful difference between Experiment | and
Control | groups to whom Somolon’s Quadruple Group experimental model’s pre-test was applied and
this supports “Attention Skill Development Program during Preschool Term” on children’s attention
gathering skills that were compared through homogenous groups.

It has been understood that there is a meaningful difference related to the findings of pre-test/ post-
test points of Attention Gathering Test of Five Year Old Children (FTF-K) (Frankfurter Test Fiir Funjahrige
Konzentration) of Experiment | group. It can be said that Development Program for ‘““Attention
Gathering Skills during Pre-School Term’” was supported by attention gathering skill of children.
Children’s development in terms of attention gathering skills also contributes to cognitive developments
of them (Atkinson, Atkinson, Smith, Bem & Nolen-Holeksema, 2008, p.72). Lauster (1999) and Ettrich
(1998) have indicated that attention gathering skills can be developed through education programs.
Sohlberg and Mateer’s studies (1986) on attention skill's development through education programs are
in line with the results of the study. “MNE Preschool Term Education Program 2013” was applied to
Control | group and it has been understood that there is a meaningful difference related to Attention
Gathering Test of Children FTF-K pre-test/post-test points. This finding of the research shows children of
Control | group to whom “MNE Preschool Term Education Program 2013” was applied had an
improvement in attention gathering skill. It has been found that this finding has similarity with
experimental designed control groups’ people to whom an attention gathering program was applied
(Gozalan, 2013; Gozalan Alkan & Kogak; 2018; Kaymak, 1995; Kogyigit, Kayili & Erbay, 2010; Secer &
Ozmen, 2015).

It has been understood that there is a meaningful difference related to the findings of post-test
points of Attention Gathering Test of Five Year Old Children (FTF-K) (Frankfurter Test Fiir Funjahrige
Konzentration) of Experiment | and Control | groups. The findings obtained through Experiment | and
Control | groups are similar to Experiment Il and Control Il groups. This means a research should be
evaluated according to its inner dynamics as a whole and inner validity is high in terms of data
supporting each other (Geray, 2011).

After applying ‘““Development Program of Attention Gathering Skill during Preschool Term” to
Experiment | and Experiment Il groups, it was seen that there was not a meaningful difference between
attention gathering skills of these children, which shows the coherence of Experiment | and Experiment
Il groups in terms of experimental processes. Besides, this increases the validity of results obtained
through research. Within this scope, there is not a meaningful difference between post-test points of
Experiment | and Experiment Il groups, which can be an indicator that activities, matching of researchers
and teachers, creating the education environment and taking outside effects under control went well
and experimental studies were carried out in the correct manner. It can also be commented like
“Development Program for Attention Gathering during Preschool Term” did not have a random way.

When body of literature is examined, it is seen that attention-gathering ability is related to other
skills. According to the research carried out by Kilickaya et al. (2017), it was found that the attention-
gathering ability of children aged 48-72 months was significantly correlated with the ability to recognize,
distinguish and express geometric shapes as a significant predictor. In the research conducted by Secer
and Ozmen (2015), it was determined that the attention gathering activities applied to the introductory
children attending the pre-primary education institution made fewer mistakes and made their decisions
correctly by improvement of the attention-gathering ability of the children. In the study conducted by
Gozalan and Kogak (2014), it was determined that the Game Based Attention Training Program applied
to children aged 60-72 months was effective in increasing the level of language skills as well as
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contributing to the development of attention span of children. In a study conducted by Dice and
Schwanenflugel (2012), it was determined that pre-school-age children’s early literacy skills had a
relationship with support for attention-grabbing. In this context, it is thought that the "Attention Skill
Development Program during Preschool Term" supports the development of children's attention, as well
as the development of many skills.

When the meaningful difference is examined according to findings of Experiment | children’s
attention gathering test, pre-test and post-test points, it has been understood that there was not a
meaningful difference between post-test and retention test. Besides, it has been understood that there
was not a meaningful difference in terms of Attention Gathering Test, post-test/ retention test points of
experiment Il group. The result obtained from these findings, “Supportive Education Program for
Attention Gathering Skill” has had a positive effect for attention gathering of children and this
development seems permanent.

The development of children's attention-gathering ability and the ongoing effects may prevent the
occurrence of behaviour problem while supporting readiness for school. According to Lewit and
Shuurmann Baker (1995), children need to control many behaviours in order to be ready for school.
Attention gathering of children, learning new knowledge, ability to ignore distracting stimulants in the
classroom environment and controlling their instincts enable to control many behaviours. In the study
conducted by Erbay (2013), it was determined that there is a positive relationship between 6-year-old
children and their attention-seeking ability, reading comprehension, auditory reasoning and processing
skills. The reading age is an indication of the readiness of the children to understand the guidelines given
in the school and the academic achievement skills. According to this finding, the development of
children's attention-gathering capacities will positively influence readiness to read and academic
achievement. Research conducted by Rhoades, Warren, Domitrovich and Greenberg (2011) indicates
that attention and social emotional development play a role in the success of children in primary school.
According to the findings of this research, children's ability to gather attention affects social-emotional
development. In addition, according to the research conducted (Dominguez Escalén & Greenfield, 2009;
Fantuzzo, Bulotsky-Shearer, Fusco, & McWayne, 2005), problem behaviours related to children's social
development in the preschool period were associated with attention gathering skill. According to
Normandeau and Guay (1998), the effects of problem behaviours due to attentiveness in early
childhood can be observed in primary school children.

In the light of this information, Attention Skill Development Program during Preschool Term,
development of children's attention and effects of their activities may contribute to academic
achievement in the preparation of primary school children without attention deficit disorder and in the
following years, it may also contribute positively to cognitive and language, social and emotional
development. Within this scope, reasons of ‘“Development Program of Attention Gathering Skill during
Preschool Term’ of children in Experiment | and Il groups’ that have an effect for developing attention
skills of children can be explained with features below:

“Development Program of Attention Gathering Skill during Preschool Term” supports attention and
attention types. Its features and principles developed according to attention institutions suggest
program’s activities organized according to dimensions of attention, materials’ sending stimulants to
more than one sense, notional and practical knowledge of the researcher and the instructor, taking
distracting stimulants in education environment under control, supporting school activities with
families’ participations, children’s taking active role in activities after attention education, activities
being from simple to complex, activities being individual first and turning into group activity later,
materials’ being copied for each children and their opportunity to work on these material by themselves
and children’s ability to give instruction to themselves during practice.
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Conclusion and Recommendations

In consideration of findings of the research, ““Attention Skill Development Program during Preschool
Term” can be said to have an improving effectiveness for attention gathering skills of five year old
children. “Attention Skill Development Program during Preschool Term’” and evaluation forms that can
be used for effectiveness of the program can be said to be supportive and effective.

At the end of this study, recommendations are organized according to instructors, researcher and
children’s views who took part in practicing of ““Attention Skill Development Program during Preschool
Term”.

e For attention developing of children, families should be informed first in terms of attention
developing. Importance of attention gathering can be explained to families.

e Physical conditions of the schools should be improved so that children can take a good education in
education environment. Environments of supportive educational programs for attention gathering
should be organized.

e One of the most important factors for offering a qualified education is the instructor factor. Before
being assigned as a teacher, attention gathering educations can be given at education faculties as
well as support within service training. By getting this education, teachers can learn preparing their
courses by taking attention gathering into account and use preschool term education program in a
more effective way.

e For testing effectiveness of “‘Attention Skill Development Program during Preschool Term”, pilot
schools can be chosen from different regions, more children can be enabled to take advantage of
this program and results can be tested.

e ““Attention Skill Development Program during Preschool Term” can be applied in various education
environment of various socio-cultural structures. With the findings obtained, attention gathering and
reasoning skills can be compared.

e In preschool term institutions, seminars on ““Attention Skill Development Program during Preschool
Term’ and materials’ usage can be organized and they can be made accessible for teachers.

e Effect of ‘“Attention Skill Development Program during Preschool Term’” can be researched
according to various factors like age, cognitive development, parents’ education level, socio-
economic level, whether having attended a preschool institution or not.

o Effects of ““Attention Skill Development Program during Preschool Term” can be investigated in
terms of academic success when these students start first grade at primary schools.

e Permanency of “Attention Skill Development Program during Preschool Term’” can be followed by 3,
6 and 12 months period after it is applied.

e ““Attention Skill Development Program during Preschool Term” was used for a term. The program
can be planned to embrace one year and then applied.

e In accordance with principles and features of ‘““Attention Skill Development Program during
Preschool Term”, interdisciplinary studies can be executed on the basis of relationship of brain-
senses and learning.
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Tiirkge Siiriim

Girig
Erken gocukluk dénemi, ¢cocugun ilerleyen yillarindaki yasaminda basarili, Gretken, saghkli ve mutlu
bir birey olmasi icin temel olusturmaktadir. Erken ¢ocukluk donemi gocuklarin yetilerinin gelisiminde
kritik bir dénemdir. Erken ¢ocukluk doneminde gocuklarin gelisimleri yasamindaki diger donemlere gore

daha hizlidir. Bu donemde ¢ocuklarin gelisimlerinin desteklenmesi, erken midahaleler bilissel kapasite,
kisilik ve sosyal davranislarinda kalici etki géstermektedir (Bredekamp, 2015).

Cocuklarin ilerleyen yillarda mutlu ve saglkh bir birey olmasi icin desteklenmesi gereken yetilerinden
biri de dikkat toplama vyetisidir. Erken ¢ocukluk déneminde dikkat toplama, gocuklarin belirli bir uyaran
Gzerinde kendi istekleri ile bilingli olarak dikkatlerini strdirmesidir. Dikkat toplama yetisini kullanan
gocuklarin tiim bilissel becerileri aktiftir (Ozdogan, 2004).

Cocuklarin glidiilenmesi ve ilgi diizeyleri, 6grenme yasantilari, ihtiyaglari, dikkat toplama yetisini
etkilemektedir. Dikkat toplama yetisini etkili kullanan ¢ocuklar ile odaklanma diizeyi sinirli ya da yetersiz
olan cocuklarin biligsel temsillerinin gelisimleri de farklilik gosterir. Bu gelisimsel farklilik, gocuklarin
akademik basarisini ve sosyal iliskilerini etkiler (Armbruster & Anderson, 1988).

Erken gocukluk déneminin ilk yillarinda dikkat toplama yetisi yeterince olgunlasmis degildir. Cocuklar
belirli bir davranisi sergilerken gcevreden gelen uyaricilari bilingli anlamlandirip davranisi sergilemek
yerine gereksinim, ilgi, duygu ve hoslanmalarindan yola gikarak hareket ederler. Bu nedenle, ¢ocuklarin
belirli bir etkinlik tGzerinde dikkatlerini uzun sire toplamasi ¢ok zor bir durumdur. Cocuklarin yaslarinin
ilerlemesiyle dikkat siireleri artar ve bilingli olarak dikkatlerini belirli uyaranlar lzerinde toplayabilirler
(Plude, Enns, & Brodeur, 1994).

Erken c¢ocukluk doénemi c¢ocuklarinda dikkatsizlik, dirtusellik ve hareketlilik gibi olaylarin
gozlemlenmesi dogaldir. Ancak, beklenenin lstlinde belirtilerin gézlemlenmesi ve aksakliklarin olusmasi
gelisimsel aksakliklar oldugunun gostergesidir (MEGEP, 2015). Ramsay’a (2007) gore cocuklarin
gosterdigi davranislar dikkat toplama bozuklugu o6lgltlerine uygun gozlemlense bile, tani koymak kolay
bir slire¢ degildir. Cocuklarin dikkatlerini toplama yetileri; 6lim, bosanma, istismar, depresyon gibi
durum ve olaylari karsisinda olumsuz etkilenebilir. Cocuklarda dikkat toplama sorununa yénelik belirtiler
li¢ yasinda gozlemlenmeye baslarken, dikkat eksikligi tanisi ilkokul yillarinda konulmaktadir (Onci ve
Senol, 2002). Dikkat toplama sorunu ndérogelisimsel bozukluk olup ¢ocukluk ¢aglarinda yaygin olarak
gorulmektedir. Miidahale edilmez ise belirti ve etkisi émir boyu sirebilir (Biederman & Faraone, 2002;
Pliska, 2007; Onnink, Zwiers, Hoogman, Mostert, Kan, Buitelaar, & Franke, 2014). Cocuklarda dikkat
toplama bozuklugu, kendi gelisim donemlerine uygun Ustlenmis olduklari sorumluluklari yerine
getirebilmek icin gereken ¢abayi gosterememe, ¢abuk sikilma, tamamlayamama gibi tanimlanmaktadir
(Ettrich, 1998).

Dikkat toplama bozuklugunun bilissel, duygusal ve sosyal gelisimi Uizerine belirti ve etkileri, erken
cocukluk dénemi sonrasinda belirgin diizeyde gézlemlenebilir. Faraone, Biederman ve Friedman (2000)
tarafindan yapilan arastirmada, dikkat toplama bozuklugunda, gocuklarin yasam kalitesinin diismesiyle
birlikte, gelisimsel, bilissel, duyussal, sosyal ve akademik basarisizlik gibi birgok alanda 6nemli sorunlarin
gozlemlendigi tespit edilmistir. Dikkat toplama problemi olan ¢ocuklarin sagliklarinin bozuldugu, madde
kullanimi aliskanliginin arttig1 gézlemlenebilmektedir (Perwien et al., 2004).

Dikkat toplama bozuklugunun sikhgl ve diger gelisimsel bozukluklarla olan iliskisi incelendiginde;
Mayes, Calhoun ve Crowell’in (2000) yaptig1 arastirmada, 8-16 yas arasinda 119 cocuga uygulanan klinik
ve muidahale programina bagl degerlendirme sonucunda c¢ocuklarin % 70.00'inde dikkat toplama
sorununa bagh 6grenme glicligl oldugu tespit edilmistir. Bu ¢ocuklarin okuma, yazma ve matematige
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yonelik akademik basarisizhk gosterdigi tespit edilmistir. Pastor ve Reuben (2008) tarafindan Amerika
Birlesik Devletlerinde (A.B.D) 2004-2006 yillarinda yapilan arastirmada, 6-17 yas arasinda 23051 ¢ocuk
Uzerinden yapilan kliniksel degerlendirme incelendiginde 6grenme gugligl olmayan gocuklarin %
5.00’inde dikkat toplama sorunu, dikkat toplama sorunu olmayan ¢ocuklarin ise % 5.00’inde 6grenme
glcligu oldugu tespit edilmistir. Cocuklarin % 4.00’linde ise hem dikkat toplama sorunu hem de
o6grenme glcligu oldugu belirlenmistir.

Dikkat toplama sorununa yonelik uluslararasi alanda yapilan prevalans g¢alismalarinda dikkat eksikligi
ve hiperaktivite bozuklugu yayginhgi % 3.00-12.00 oraninda degisiklik gosterirken, ortalama yayginligin %
5.29 oldugu belirlenmistir (Polanczyk, Willcutt, Salum, Kieling, & Rohde, 2014).

Dikkat toplama sorunu olan gocuklarin Tirkiye evreninde goriilme sikhgi incelendiginde; Mukaddes,
Zoroglu, Kora ve Aydogmus (1998) tarafindan yapilan arastirmada, istanbul &rnekleminde 7-9 yas
arasinda 620 ilkokul ¢ocugunda ebeveynlerle yapilan boyutsal yaklasimda % 6.20, ebeveynlerle yapilan
klinik yaklasimda % 5.00 6gretmenlerin DSM-III-R kriterlerine gére % 10,6 olarak bulunmustur. Ersan,
Dogan, Dogan ve Siimer (2004) tarafindan yapilan arastirmalar incelendiginde, Sivas 6rnekleminde 6-15
yas arasinda 1425 cocuk’ta % 8.10 oraninda dikkat toplama sorunu goézlemlendigi tespit edilmistir. Gul,
Tirkayi, Cengel Kultur ve Topbas (2010) tarafindan yapilan arastirmada, Trabzon 6rnekleminde 6-12 yas
grubunda 1226 ¢ocuk’ta % 8.60 dikkat toplama sorunu oldugu belirlenmistir. Ercan vd. (2013) tarafindan
yapilan arastirmada, izmir érnekleminde ilkokul 2 siniftan baslayarak 2008’den 2011 yilina kadar 1500
¢ocukla 4 yilhk yapilan boylamsal ¢alisma sonucunda, 2008 yili igin % 13.38’i, 2009 yili i¢in % 12.53'(,
2010 yiliigin % 12.22'si, 2011 yili icin % 12.55 oraninda dikkat toplama sorunu olan ¢ocuk belirlenmistir.

Ettrich’e (1998) gore, normal gelisim gosteren okul ¢agi ¢ocuklarinin % 12.00-13.00 arasinda dikkat
toplama problemi oldugunu savunmaktadir. Okul 6ncesi donemde 3-6 yas c¢ocuklarin % 10.00-15.00
arasinda dikkat toplama sorunu oldugunu ileri siirmektedir.

Cocuklarda dikkat toplama sorununun nedenini belirlemek igin ¢ok sayida arastirma yapilmistir.
Cocuklarda dikkat toplama sorununa yoénelik prenatal, natal, postnatal risk faktorleri, gcevrenin etkisi,
genetik 6zellik, nérobiyolojik degisim gibi bircok etken olma ihtimaline ragmen etiyolojisi tam olarak
saptanamamistir (Lahat et al., 2011). Cocuklarda dikkat toplama sorunun nedenlerindeki farklilasmadan
dolayi tip, psikoloji, egitim gibi farkli disiplinlerin ¢alisma konusu haline gelmistir.

Barkley’e (2014) gore dikkat toplama sorunu olup hiperaktivitesi olmayan c¢ocuklarin 6grenme
glcliglu ve akademik basarisizliklari ortaya c¢ikmadigl siirece gozden kagmakta ve tanilama sireci
uzamaktadir. Okul 6ncesi donem cocuklarinda dikkat toplama sorunu olmasi durumunda g¢ocuklarin
ancak okul ¢agina geldiginde midahale edilebilecegi dusilinlldiigiinde okul dncesi dénemde cocuklara
uygulanacak olan dikkat egitimi kritik 6nem tasidigi diistiiniilmektedir.

Barkley’e (2014) gore dikkat toplama bozuklugu olan ¢ocuklarin erken tanisi konuldugunda % 90
oraninda iyilesme gorilmektedir. Cocuklarin dikkat sorunu icin kullandigi ilaglarin olumlu ve olumsuz
yanlart vardir. ilag kullanimi sonrasinda c¢ocuklarda dikkat siiresinin uzamasi, kurallara uyma
gozlemlenebilir fakat davranis degisikligi kalici degildir. Cocuklar motive olmadiklari gibi duygu ve
davranislarinin kontroliinii 6grenemezler. Klonoff'a (2010) gore cocuklarin dikkat yetilerinin gelisimi
dikkat egitimi programlari ile desteklenebilir. Dikkat programlarinin diizenli ve sistematik uygulamasi
sonucunda cocuklarin dikkat yetilerinin gelisimi Uzerinde etkili ve olumlu sonuglar alinabilecegini
belirtilmistir. Alan yazinda erken gocukluk déneminde belirli bir dikkat egitimi programi uygulamasinin
okul 6ncesi donem cocuklarinin dikkat toplama yetilerini gelistirici etkisi oldugu ilgili arastirmalarda
(Cetin & Ozézen Danaci, 2015; Gézalan, 2013; Gézalan Alkan & Kogak, 2018; Kaymak, 1995; Kogyigit,
Kayili &Erbay, 2010; Malkog¢ & Ceylan, 2011; Secer & Ozmen, 2015) saptanmistir. Wagner’e (1991) gére
cocuklarin dikkat yetisindeki gelisimin donim noktasi erken gocukluk dénemidir. Bu donemin ilk
yillarinda c¢ocuklar cevrelerini kesfetmeye basladiklari igin dikkatlerini ¢evreye yoneltmislerdir.
Cocuklarin ilerleyen yillarda dikkatlerini, sistemli, aktif, planli, sirekli ve amaca yonelik kullanabilirler.
Cocuklar 5-7 yaslarinda dikkatlerini sistematik olarak organize edebilirler.

565



Ali ibrahim Can GOZUM, Adalet KANDIR — Pegem Egitim ve Ogretim Dergisi, 9(2), 2019, 547-584

Alan yazinda dikkat toplama yetisi Uzerine yapilan arastirmalar incelendiginde, hedef kitlenin
hastanelerden ve egitim merkezlerinden gonderilen dikkat eksikligi, hiperaktitivite bozuklugu, 6grenme
guclugu tanisi konulmus g¢ocuklarin ya da cesitli hastaliklar gegirerek dikkat yetersizligine sahip cocuklar
Uzerinde yogunlastigi tespit edilmistir (Butler & Copeland 2002; Kerns, Eso & Thomson, 1999; Niemann,
1989; Ruff, Mahaffety, Engel, Farrow, Cox & Karzmark, 1994; Sohlberg & Mateer 1987; Thomson, 1995).
Dikkat toplama sorunu hakkinda yapilan arastirmalar genellikle okul ¢agi ve ergenlik donemi Uzerine
yogunlasmaktadir. Okul 6ncesi donemde dikkat toplama sorununa yonelik sinirh sayida arastirma
bulunmaktadir (Tandon & Pergjika, 2017). Dikkat toplama bozuklugunun yayginhig ve etkilerinin okul
doéneminde daha iyi gézlemlenebilir olmasi, erken ¢ocukluk déneminde miidahale edilebilirligi g6z 6nline
alindiginda tim gocuklara dikkat egitimi programinin uygulanmasi gereksinimi saptanmistir. Dikkat
toplama yetisinin gelisimi, sadece risk altinda olan gocuklar icin degil normal gelisim gdsteren gocuklar
icin de 6nemlidir.

Okul 6ncesi donemde, dikkat toplama problemi tanisi konulmamis normal gelisim gosteren ¢ocuklara
dikkat egitimi programi uygulanarak cocuklarin dikkat yetilerinin gelisiminin ilerleyen yillarda hem
akademik basarisini hem de yasam kalitesini olumlu yénde etkileyecegi disinilmektedir. Ginimizde
dikkat toplama sorunu olmayan cocuklarin da dijital kultirin etkisi altinda kaldigi disintldiglinde
uyaranlarin ¢ok sik degistigi diinyada dikkat yetisinin desteklenmesi gerekliligi de gbz o©nlinde
bulundurulmalidir.

Dikkat yetisi 6grenme sirecinin baslangicinin 6n kosuludur. Dikkat toplama yetisi gelismeyen
cocuklarda hedeflenen davranis kazanilmazsa istenmedik problem davranislar ortaya cikabilir. Bu
nedenle, cocuklarin dikkat toplama becerilerinin gelisimi icin 6gretmenlerden ¢aba gostermesi
beklenmektedir (Selguk, 2000). Cocuklarda dikkat toplama bozukluklarinin en iyi gézlemlenmis oldugu
anlar, ebeveynler ya da 6gretmenleri tarafindan bir etkinligin yapilmasi istendigi anlardir. Cocuklara
verilen etkinlikler surecinde i¢ tepkisel ve asir hareketli davranislar gosterebilirler (Bonney, 2000;

Ettrich, 1998). Bu baglamda, istendik davranislarin kazandirilmasi siirecinde “dikkat egitim programlari”
onemli bir yer teskil etmektedir.

Bu arastirma, “Okul Oncesi Dénemde Dikkat Yetisinin Gelisimi Programi”nin (60-72) aylik cocuklarinin
dikkat yetisi kazanimina olan etkisinin incelenmesi amaciyla yapilmistir.

Arastirmanin amacina gore asagidaki sorulara yanit aranmistir:
1) Deney | ve kontrol | grubundaki ¢ocuklarin dikkat yetisi 6n test puanlari arasinda anlamli dizeyde
fark var midir?

2) Deney | grubunu olusturan cocuklarinin dikkat yetisi 6n test/son test puanlari arasinda anlamli
diizeyde fark var midir?

3) Kontrol | grubunu olusturan ¢ocuklarinin dikkat yetisi 6n test/son test puanlari arasinda anlamli
diizeyde fark var midir?

4) Deney | ve kontrol | grubu gocuklarinin dikkat yetisi son test puanlari arasinda anlamli diizeyde fark
var midir?

5) Deney Il ve kontrol Il grubu ¢ocuklarinin dikkat yetisi son test puanlari arasinda anlamli diizeyde fark
var midir?

6) Deney | ve deney Il grubu cocuklarinin dikkat yetisi son test puanlari arasinda anlamli diizeyde fark
var midir?

7) Kontrol | ve kontrol Il grubu ¢ocuklarinin dikkat yetisi son test puanlari arasinda anlamli diizeyde fark
var midir?

8) Deney | grubunu olusturan ¢ocuklarinin dikkat yetisi 6n test/son test/ izleme testi puanlari arasinda
anlaml diizeyde fark var midir?

9) Deney Il grubunu olusturan ¢ocuklarinin dikkat yetisi 6n test/ son test/ izleme testi puanlari arasinda
anlamli dizeyde fark var midir?
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10) Deney | ve deney Il grubunu olusturan ¢ocuklarinin dikkat yetisi izleme testi puanlari arasinda anlamli
dizeyde fark var midir?

11) “Dikkat Yetisini Gelisimi Programinin” etkililigi hakkinda 6gretmen ve ebeveyn gorisleri nelerdir?

Yontem

Arastirmada, “Okul Oncesi Dénemde Dikkat Yetisinin Gelisimi Programi”nin (60-72) aylik ¢ocuklarin
dikkat toplama becerisine etkisini test etmek amaciyla, nicel ve nitel veriler kullaniimigtir.

Arastirmada nicel arastirma metoduna uygun deneysel bir arastirma ve nitel arastirma metoduna
uygun goriusme teknigi ile elde edilen olan verilerin kullanilmasi sonucunda, arastirmanin deseni karma
desen (mix research) seklinde planlanmustir.

Arastirma Modeli

Deneysel arastirmalar, arastirmaci tarafindan olusturulan farklarin bagiml degisken uzerindeki
etkisini test etmeye yonelik calismalardir. Deneysel desenlerde temel amag¢ degiskenler arasinda
olusturulan neden-sonug iliskisini test etmektir. Deneysel desenler; gercek deneysel desenler (true
experimental designs), yari deneysel desenler (quasi experimental designs) ve zayif deneysel desenler
(weak experimental designs) seklinde siniflandiriimaktadir (Bliytikéztiirk, 2001, p.3; Bliyukoztirk et al.,
2012, pp.195-208). Bu arastirmada, yansiz (seckisiz) atama kullanilmadan, gruplardan ikisi dikkat
toplama becerileri agisindan eslestirilmistir. Dikkat toplama yetisi esit olan gruplar, seckisiz olarak deney
ve kontrol grubu olarak belirleneceginden tam deneysel desen kullaniimistir. Tam deneysel desenler
arasindan Solomon’un dortli grup modeli kullanilmistir. Arastirmanin desenine gore bagimli degisken;
okul 6ncesi egitim kurumuna devam eden bes yasindaki ¢ocuklarin “dikkat toplama yetisi” iken, bagimsiz
degisken “Dikkat Yetisini Destekleyici Egitim Programi” dir.

Arastirmanin tam deneysel desenler arasindan Solomon Dort Grup Modeli dikkate alinarak, 6n/ son/
izleme testinden nicel veriler toplanmistir. Arastirmada bu sekilde tam deneysel arastirma metoduna
uygun nicel veriler ile “Dikkat Yetisini Destekleyici Egitim Programinin” etkililiginin tespiti, verilerin
tamamlanmasi ve detaylandiriimasi iginde nitel veriler toplanmistir. Bu baglamda, arastirmada Karma
arastirma modeline uygun desenler arasindan kesfedici desen (exploratory design) kullaniimistir
(Creswell & Plano Clark, 2010).

On test ile eslestirilen deney | ve kontrol | gruplari arasinda ve n test ile eslestiriimeyen deney Il ve
kontrol Il gruplar arasinda, arastirma deseni goz 6niinde bulundurularak 6n-test/son-test/ izleme testi
dlglimlerinin karsilastirilmasina yénelik arastirma sorularina ait bulgular tespit edilerek, “Okul Oncesi
Donemde Dikkat Yetisinin Gelisimi Programi”nin (60-72) aylik cocuklarin dikkat toplama becerisine etkisi
nedir? arastirmanin temel sorusuna yanit aranmistir.

Calisma Grubu

Arastirmanin evrenini, 2016-2017 egitim 6gretim yilinda Kars il merkezindeki Milli Egitim Bakanligi'na
bagl bagimsiz anaokullarina devam eden, normal gelisim gosteren 60-72 aylik cocuklar olusturmustur.
Arastirmanin galisma grubuna, evren iginden tesadifi olarak secilen Kars il merkezindeki Milli Egitim
Bakanligi'na bagh bagimsiz anaokullarina devam eden, daha 6nce 06zel bir dikkat egitimi programi
uygulanmamis, deney | (n:20), kontrol | (n:20) ve deney Il (n:20), kontrol Il (n:20) grubu olmak (zere
toplam 80 ¢ocuk dahil edilmistir.

Calisma grubunun demografik 6zellikleri incelendiginde, deney grubundaki cocuklarin kisisel bilgileri;
deney | grubundaki ¢ocuklarin, % 40.00’nin kiz (n=8), % 60.00'nin ise erkek oldugu (n=12) belirlenmistir.
Deney Il grubundaki ¢ocuklarin da % 40.00’nin kiz (n=8), % 60.00’nin erkek oldugu (n=12) tespit
edilmistir. Kontrol gruplarinda ise cocuklarin cinsiyet oranlari su sekildedir: Kontrol | grubundaki
cocuklarin % 45.00’nin kiz (n=9), % 55.00'nin ise erkek (n=11), kontrol Il grubundaki ¢ocuklarin ise %
35.00'i kiz (n=7), % 65.00'nin ise erkek oldugu (n=13) belirlenmistir. Calisma grubundaki ¢ocuklarin yas
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ortalamasi incelendiginde, deney 1 grubunun 5.40 yas, kontrol | grubunun 5.60 yas oldugu ve deney Il
grubunun 5.50 yas, kontrol Il grubunun 5.40 yas oldugu belirlenmistir.

Veri Toplama Araglan

Arastirmada veri toplama araci olarak, cocuklar ve ailelerine iliskin genel bilgileri toplamak amaciyla
cinsiyet, kardes sayisi, dogum sirasi, okul dncesi egitime devam etme siiresi, anne ve babanin 6grenim
durumu ve anne babanin meslegi gibi demografik bilgileri iceren “Kisisel Bilgi Formu” uygulanmistir.

Cocuklarin dikkat toplama yetisinin gelisimini degerlendirmek amaciyla, Raatz ve Mdéhling (1971)
tarafindan gelistirilen Bes Yas Cocuklar igin Frankfurter Konsantrasyon Testi (Frankfurter Tests flr
Flinfjahrige - Konzentration: FTF-K ) uygulanmistir. Bes Yas Cocuklar igin Frankfurter Konsantrasyon Testi
noropsikometrik bir testtir. Cocuklardan karisik halde bulunan elma ve armut sekilleri arasindan 90
saniye igerisinde armutlari isaretlemeleri istenmektedir. Testin ilk uygulamasi 1968’de 5,0-6,3 yasindaki
266 cocuga yapilmistir. 1969'da 100 ¢ocuga uygulanmistir. 1970’de 1170 g¢ocuga uygulama tekrar
edilmistir. 1971’de yapilan gecerlik ve glvenirlik ¢alismasinda yas, cinsiyet ve sosyo-ekonomik durum
standardizasyonu yapilarak iki ¢cocuk yuvasinda 29 cocukla G¢ hafta ara ile test tekrar test metodu
uygulanmis ve iki uygulama arasinda korelasyon katsayisi r=0.85 olarak bulunmustur. Veri toplama
aracindan elde edilen puanlar hesaplanirken yas ve cinsiyet 6lgme islemini etkileyeceginden dolayi
dizeltilmis puanlari hesaplanmistir. Veri toplama araci birgok arastirmada (Erbay, 2013; Gozalan, 2013;
Gozalan Alkan &Kogak, 2018; Kaymak, 1995; Kiligkaya, Yurtsever Kiligglin & Battal, 2017; Kogyigit et al.,
2010; Krombholz, 2013; Kusgu, 2010) kullanilmistir.

Bes Yas Cocuklar icin Frankfurter Konsantrasyon Testi, Kaymak (1995) tarafindan Tirkiye 6rneklemi
tizerinden gecerlik ve giivenirlik calismasi yapilmistir. Ankara Universitesi Egitim Bilimleri Fakdltesi son
sinif 6grencileri tarafindan Klinik Psikoloji dersi uygulamalari kapsaminda 5-6 yas grubundaki 30 ¢cocuga
iic hafta ara ile uygulamistir. Test tekrar test metodu ile yapilan uygulamada testin givenirlik
katsayisinin .70 lizerinde oldugu tespit edilmistir.

Arastirmacilar tarafindan Bes Yas Cocuklar igcin Frankfurter Konsantrasyon Testi’nin (2015-2016)
egitim Ogretim yilinda yeniden givenirlik ¢calismasi yapilmistir. Giivenirlik Calismasinda, test-tekrar test
yontemi kullaniimistir. Test tekrar test yontemi ile iki uygulama yapilmis ve Pearson Momentler Carpimi
Katsayisina gore iki uygulama arasindaki iliski diizeyi incelenmistir. Yapilan gecerlik ve glivenirlik
calismalarinda Raatz & Mohling (1971) tarafindan ortaya konulan standardizasyon degerleri dlgit olarak
alinmistir. Olciit olarak ¢ocuklarin cinsiyeti ve sosyo-ekonomik durum gdz &niinde bulundurulmustur.
Giivenirlik calismalari igin galisma grubu, Tirkiye istatistik Kurumundan (TUIK) alinan verilere gére sosyo-
ekonomik diizeyi alt, orta ve lst olarak gruplandirilan dért anaokulundan 5-6 yaslarinda 173 ¢ocuktan
olusmustur.

Bes Yas Cocuklar icin Frankfurter Konsantrasyon Testi, 173 c¢ocuga bireysel olarak uygulanmistir.
Uygulama siresi 90 saniyedir. Uygulama ortaminda c¢ocuklarin dikkatlerini dagitici uyaranlar kontrol
altina alinmistir. Arastirmacilar tarafindan, Bes Yas Cocuklar icin Frankfurter Konsantrasyon Testi (FTF-K)
test-tekrar test glivenirlik yontemi kullanilarak yapilip, birinci uygulama ve ikinci uygulama arasindaki
iliskinin dizeyi incelendiginde, ( r = .74) olup (p= .00) 'dir. Guilford’ya (1956) gore, test-tekrar-test
uygulamasina bagli givenirlik katsayinin alt siniri .70 olmasi gerekmektedir. Giivenirlik katsayisinin bu
sinirin altinda olmasi tespit edilen puandaki standart hatayi artiracagi icin kullanilmasi uygun olmadigi
seklinde yorumlamistir (Kline, 1986). Bu baglamda, “Bes Yas Cocuklar igcin Frankfurter Konsantrasyon
Testi”’nin glvenilir bir 6lgme araci oldugu séylenebilir.

Goéziim (2017) tarafindan gelistirilen “Okul Oncesi Dénemde Dikkat Yetisinin Gelisimi Programi” 60-72
aylik cocuklarin dikkat yetisini desteklemeyi esas almaktadir. Dikkat yetisinin gelisimini destekleyici
egitim programi, cocuklarin 6nyargilarindan uzak ve istekli katilacaklari, ilgi ve gereksinimlerin yani sira
cocuklarin bellek, problem ¢6zme ve akil yiritme gibi diger bilissel becerilerinin desteklenmesini
saglayan goérme, isitme, dokunma, koklama, tatma ve c¢oklu duyularini harekete gecirerek cevreden
gelen uyaranlara yonelik dikkat yetisinin gelisimini destekleyen bir egitim programidir.
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Dikkat becerisini destekleyici egitim programinin alt alanlari Levine (1987, 1990, 1992, 1994, 1998),
Goleman (2013) ve Barkley (1997) yaptigi calismalar ve dikkat modelleri (Baddaley & Hitsich, 1974;
Broadbent, 1958; Deustch & Deustch, 1963; Mesulam, 1981; Mirsky, 1996; Posner & Petersen, 1990;
Treisman, 1964) incelenerek hazirlanmistir. Programin boyutlari dikkat tirleri, ¢ocuklarda dikkat gelisimi,
dikkat sdresi, ilgili 6grenme kuramlarina gore dikkat ve dikkati etkileyen etmenler géz Onilinde
bulundurulmustur.

Tablo 1’de dikkatin boyutlarina gore “Dikkat Yetisini Destekleyici Egitim Programinin” alt alanlar
actklanmistir.

Tablo 1.

Dikkat Becerisini Destekleyici Egitim Programinin Alt Alanlari.

Alt Alanlari Dikkatin Unsurlari / G6sterge

Secicilik Hazirbulunusluluk: Bireyin bir isi yapabilmesi icin hazirbulunusluk dizeyinin uygun

olmasi gerekir. Dikkat slrecinin baslangici hazirbulunusluktur.

Segicilik —Uyaran Siddeti: Bireyin belirli bir uyarictya odaklanma sirecinde
hazirbulunusluktan sonra gelen basamak “segicilik”tir.

Dikkat Dagitici Uyaranlarin Engellenmesi: Bireyin gorlis alaninda ve isitme
alanindaki 6nemsiz seylerden gelen gorintii ve ses engellenmelidir. Birey bedensel
olarak rahat olmali ve psikolojik olarak hayal kurma, gelecek kaygisi icerisinde girip
ilgili distince ve isteklerini kontrol altina almalidir.

Sareklilik Dikkat Siiresi: Bir olaya odaklanabilmesi icin hazir olan birey, gelen uyaricilari
se¢mesi icin engel olan dikkat dagiticilari devre disi biraktiktan sonra, odaklanmis
oldugu uyarici izerinde dikkatini siirdlirmesi gerekmektedir.

Kontrol Planlama: Dikkat unsurlari arasinda planlama, hedefe yonelik organize edilen
davranisin yapilmadan once farkh segenekler arasinda birey icin en dogru tercihi
yapabilmesi igin gerekli olan siirecin planlanmasini igerir.

Otokontrol: Bir davranisin organize olduktan sonra sergilenmesine bagh olarak
degerlendirilmesi yani eylemi yapan kisinin kendini gézlemlemesi ve sinamasidir.
Tatmin: Dikkatin belirli bir noktada odaklanabilmesi igin bireyin kendini rahat
hissetmesini saglayan belirli bir tatmin dizeyi vardir. Tatmin olunan faktérlere
baglh olarak aktiflik dereceleri ortaya ¢ikmaktadir.

Tablo 1’e gore, Dikkat becerisini destekleyici egitim programinin alt alanlari segicilik, sureklilik ve
kontrol boyutlarindan olusmustur. Sinif ici etkinlikler programa ait t¢ alana gére planlanmistir. Dikkat
becerisini destekleyici etkinlikler, basitten zora ilkesi ve cocugun hazirbulunusluguna gore segicilik,
streklilik ve kontrol alt alanlari g6z 6niinde bulundurularak diizenlenmistir.

Kuramsal cergeve dogrultusunda arastirmacinin dikkat teori ve modelleri (Baddaley & Hitsich, 1974;
Broadbent, 1958; Deustch & Deustch, 1963; Mesulam, 1981; Mirsky, 1996; Posner & Petersen, 1990;
Treisman, 1964) gelisim ve dgrenme kuramlari ve yaklasimlari gdz éniinde bulundurularak “Okul Oncesi
Dénemde Dikkat Yetisinin Gelisimi Programi”nin ilkeleri belirlenmistir. “Okul Oncesi Dénemde Dikkat
Yetisinin Gelisimi Programi” gocugu merkeze alan gelisimsel bir egitim programidir.

Cocuklarin dikkat yetilerini destekleyici deneyimler araciligiyla ¢evrelerindeki uyaranlari tanimasini,
kesfetmesini ve uyaranlar arasindaki iliskilerden yola ¢ikarak yeni uyaranlara yonelimini ve sonugcta
cevresini algilama ve 0Ogrenmesini glgclendiren bir egitim programidir. Program cocuklarin dikkat
yetisinin gelisimine yonelik etkinliklerin, sistematik ve sirali olarak inceleme olanagl saglarken,
uyaranlarin  dikkati toplama vyetisini gelistirmesiyle beyinde ndéral aglarin  olusturulmasi
hedeflenmektedir.

“Okul Oncesi Dénemde Dikkat Yetisinin Gelisimi Programi” asagidaki materyallerden olusmaktadir.
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e Program Ozeti: “Okul Oncesi Dénemde Dikkat Yetisinin Gelisimi Programi”’nin temelleri, gelistirme
sureci, kapsami, materyal kullanimi, programin uygulamasi, programin degerlendirilmesi hakkinda
bilgiler sunmaktadir.

e Dikkat Egiticisi Kaynak Seti: “Okul Oncesi Dénemde Dikkat Yetisinin Gelisimi Programi”nin boyutlari ve
bu boyutlarin kapsaminda olan egitim etkinliklerine yer verilmistir. Her bir etkinlik hakkinda etkinlik
numarasi, etkinligin turd, etkinlik adi ve kazanim gostergelere yer verilmistir. Etkinligin uygulamasinin
grup tipi, slresi, materyalleri, 6grenme sireci, gerekli gorilen oOneriler, dikkat edilmesi gereken
durumlar, her etkinlik sonrasinda uygulamasi distnulen aile katilim etkinligi ve destekleyici ekstra
etkinlikler hakkinda ayrintil bilgi verilmistir.

o Sinif Ici EGitim Etkinlikleri: “Okul Oncesi Dé6nemde Dikkat Yetisinin Gelisimi Programi”na yénelik etkinlik
sayfalari, etkinliklere goére hazirlanmis materyaller bulunmaktadir- Dikkat yetisi gelistirmeye yonelik
olarak ele alinan etkinliklerin muzik, sanat, dram, oyun, matematik, fen, dil etkinlikleri gibi sinif
etkinlikleri ile battnlestirilmistir.

o Aile Egitim Etkinlikleri: “Okul Oncesi Dénemde Dikkat Yetisinin Gelisimi Programi”’nin uygulamasina
yonelik, aile mektuplari, aile katihm etkinlik sayfalari, etkinliklere 6zgli materyaller bulunmaktadir.

e Degerlendirme formlari: “Okul Oncesi Dénemde Dikkat Yetisinin Gelisimi Programi”nin uygulama
stirecinin degerlendirilmesine yénelik: Aile Katiimi Degerlendirme formu, Ogretmen Gézlem Formu,
Aile Goriisme Formu, Ogretmen Gériisme Formu bulunmaktadir.

Verilerin Toplanmasi

Arastirmaci tarafindan deney ve kontrol gruplarinda bulunan gocuklara ait kisisel gelisim bilgileri
okullarindaki dosyalarindan yararlanilarak genel bilgi formlari doldurulmustur. Genel bilgi formu, 1-4
Kasim 2016 tarihleri arasinda doldurulmustur.

Dikkat yetisini destekleyici egitim programinin bes yas cocuklarinin dikkat toplama yetisine etkisini
tespit etmek amaciyla deney | ve kontrol | grubundaki ¢ocuklara “Bes Yas Cocuklar igcin Frankfurter
Konsantrasyon Testi” 1 Kasim 2016- 12 Kasim 2016 tarihleri arasinda 6n test olarak uygulanmistir.

“Okul Oncesi Dénemde Dikkat Yetisinin Gelisimi Programi”nin uygulanacagi deney | ve deney I
grubunu olusturan c¢ocuklarin sinif 6gretmenlerine, “Okul Oncesi Dénemde Dikkat Yetisinin Gelisimi
Programi”nin felsefesi, amaci ve 6zellikleri, etkinlikleri, kazanim ve gostergeleri, cocuklarla nasil iletisime
gecilecegi, egitim materyallerinin 6zellikleri ve kullanimi, dikkat toplamaya engel olacak uyaranlarin
tespiti, kullanilacak olan yontem ve teknikler hakkinda Gg glinlik 6gretmen egitimi verilmistir. Bu egitim
9 - 11 Kasim 2016 tarihleri arasinda yapiimistir. Ogretmen egitimi siiresince dgretmenlere geri bildirimler
verilmis ve uygulamalar sonrasinda da geri bildirim verilecegi vurgulanmistir.

“Okul Oncesi Dénemde Dikkat Yetisinin Gelisimi Programi” haftada 3 giin pazartesi, carsamba ve
cuma olmak Uzere 8 hafta uygulanmistir. Etkinliklerin uygulama siiresi ortalama 45 dakika sirmektedir.
Ogretmen egitimi sonrasinda, ¢ocuklara etkinlikler uygulanmadan énce 14 Kasim 2016- 6 Ocak 2017
tarihleri arasinda, sekiz hafta boyunca, uygulama toplantilari yapilmistir. Uygulamadan bir énceki hafta
cuma glinii, uygulanmasi beklenen (¢ glinliik etkinlikler 6gretmenler ve arastirmaci tarafindan “Okul
Oncesi Dénemde Dikkat Yetisinin Gelisimi Programi” sinif ici egitim etkinlikleri kitapcigindan secilerek 8
hafta uygulanmasi planlanmistir.

Secilen etkinlikler gocuklara uygulanmadan bir giin 6nce, deney | ve deney Il grubunun oldugu
anasiniflarinda ¢ocuklara uygulaniyormus gibi egitim ortami hazirlanarak 6n uygulamasi yapilmistir.
Deney-l grubunun egitim ortami, arastirmaci tarafindan hazirlanmis ve 6gretmenlere uygulamali egitim
verilmistir. Uygulamali egitim sonrasinda deney Il grubunun egitim ortami, uygulamali egitim alan
o6gretmenler tarafindan hazirlanmistir. Uygulama oncesi yapilan egitim slirecinde, deney | ve deney Il
grubu oOgretmenlerinin sormus olduklari sorular yanitlanmistir. Gerekli goriilen oneriler yapilmistir.
Kontrol grubunda ise, mevcut egitim programinin uygulanmasina devam edilerek, program sinif
ogretmeni tarafindan dogal akisinda uygulanmistir.
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Deney | ve deney Il grubuna uygulanan “Okul Oncesi Dénemde Dikkat Yetisinin Gelisimi Programi”
uygulamasi tamamlandiktan sonra deney |, deney Il ve kontrol I, kontrol Il gruplarina 9 Ocak 2017 -12
Ocak 2017 tarihleri araliginda son test uygulamasi yapilmistir.

“Okul Oncesi Dénemde Dikkat Yetisinin Gelisimi Programi”min etkisinin kalicihgini tespit etmek
amaclyla, son testten dort hafta sonra 13 Subat 2017 - 22 Subat 2017 tarihleri araliginda deney I, deney
Il ve gruplarindaki c¢ocuklara “Bes Yas Cocuklar igin Frankfurter Konsantrasyon Testi” tekrar
uygulanmistir.

Verilerin Analizi

Veri analizine alinacak veri seti dizenlenirken, Dikkat Yetisini Destekleyici Egitim Programi
etkinliklerinin birine bile katilmayan deney | grubundan 2 ¢ocuk, deney Il grubundan 1 ¢ocuk veri setine
dahil edilmemistir. Kontrol grubunda ise arastirma siirecinde okula devam etmeyen kontrol | grubunda 2
cocuk, kontrol Il grubunda 3 ¢ocuk arastirmada veri setine dahil edilmemistir.

Gruplar arasindaki anlamh farkin olup olmadigini tespit etmek icin gerekli olan varsayimlar,
normallik, verilerin stirekli degisken 6zelliginde olmasi ve verilerin rastgele toplanmasi incelenerek,
parametrik ya da non-parametrik analiz yapilacagina karar verilmistir. Normallik varsayiminin
incelenmesinde deney-l, deney I, kontrol-I ve kontrol Il gruplarinda 20 ¢ocuk bulundugu igin Shapiro-
Wilks testi kullanilmistir. Ayrica puanlar z puanina dondstirilerek -3 ile 3 arasinda dagihm gosterip
gostermedigi incelenmistir.

Arastirmanin amaci dogrultusunda elde edilen verilerin analizinde; 6n test gruplariyla eslestirilen
deney | ve kontrol | grubunun denkligini tespit etmek amaciyla Mann-Whitney-U Testi uygulanmistir.
Deney | grubunda uygulanan “Okul Oncesi Dénemde Dikkat Yetisinin Gelisimi Programi”’nin etkisini test
etmek icin 6n test/ son test karsilastirmasi bagimli t- testi ile incelenmistir. Kontrol | grubunda uygulanan
MEB 2013 Okul Oncesi Egitimi Programinin etkisini test etmek igin 6n test/ son test karsilastirmasi
Wilcoxen isaret Testi ile incelenmistir. Deney | ve kontrol | gruplari arasinda son testler puanlari arasinda
anlamh fark olup olmadigini tespit etmek igin bagimsiz t-testi uygulanmistir. On test puanlariyla
eslestirilmemis olan deney Il ve kontrol Il gruplarinin son testler puanlari arasinda anlamli fark olup
olmadigini tespit etmek icin Mann-Whitney-U Testi uygulanmistir. “Okul Oncesi Dénemde Dikkat
Yetisinin Gelisimi Programi”nin uygulandigi Deney | ve deney Il gruplarinin son test puanlari arasinda
anlamli farkhlik olup olmadigini incelemek icin bagimsiz t-testi uygulanmistir. MEB 2013 Okul Oncesi
Egitimi Programinin uygulandigi Kontrol | ve Kontrol Il gruplarinin son test puanlari arasinda anlamh
farklilik olup olmadigini incelemek i¢in Mann-Whitney-U Testi uygulanmistir. Deney | grubunda
uygulanan “Okul Oncesi Dénemde Dikkat Yetisinin Gelisimi Programi”min kalicliginin test etmek icin 6n
test- son test ve izleme testi arasindaki anlamli farkliligi test etmek igin tekrarl 6lgciimler igin ANOVA testi
uygulanmistir. Deney |l grubunda son test ve izleme testi arasindaki anlamli farklihgl test etmek icin
bagimli t-testi uygulanarak veriler analiz edilmistir.

“Okul Oncesi Dénemde Dikkat Yetisinin Gelisimi Programi”nin etkililigini tespit etmek icin ebeveyn ve
6gretmen gorisleri alinmistir. Elde edilen veriler kod ve kategorilere donustiirilmustir. Kodlara goére
diizenlenen temalar altinda ebeveyn ortak gorisleri ylizde ve frekans analizi yapilarak betimlenmistir.

Bulgular

“Okul Oncesi Dénemde Dikkat Yetisinin Gelisimi Programi”’nin (60-72) aylik ¢ocuklarin dikkat yetisi
kazanimina etkisinin incelenmesi amaciyla yapilan arastirmada elde edilen bulgular arastirma sorulari
altinda yer verilmistir.
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Deney | ve Kontrol | Grubundaki Cocuklarin Dikkat Yetisi On Test Puanlari Arasinda Anlamli Diizeyde
Fark Var midir?

ilgili soruya ait bulgular Tablo 2’de verilmistir. Tablo 2’'ye gére, Deney | ve Kontrol | grubundaki
¢ocuklarin Dikkat Toplama Testinden aldiklari 6n test puanlarina iliskin; Deney | grubundaki ¢ocuklarin
sira ortalamasi 19.75 iken Kontrol | grubundaki ¢ocuklarin sira ortalamasi 21.25’tir. Deney | ve kontrol |
grubundaki ¢ocuklarin dikkat toplama testinden aldiklari 6n test puanlarina gére anlamli farklilasma olup
olmadig Uzerine yapilan incelemede, p = .68 olup p>.05" den buyiik oldugu icin deney | ve kontrol |
gruplari arasinda anlamli bir farklilik olmadigi tespit edilmistir [ U= 185.00, Z=.40, p > .05].

Tablo 2.
Deney | ve Kontrol | Grubundaki Cocuklarin Dikkat Yetisi On Test Puanlarina iliskin Mann-Whitney-U Testi
Sonuglari.

FTF-K Grup n Sira Ortalamasi Sira Toplami U Z p
On Test Deney | 20 19.75 395.00 185.000 .40 .68
Kontrol | 20 21.25 425.00
Toplam 40

Deney | Grubunu Olusturan Cocuklarinin Dikkat Yetisi On Test/Son Test Puanlari Arasinda Anlamh
Diizeyde Fark Var midir?

ilgili soruya ait bulgular Tablo 3’de verilmistir. Tablo 3’e gére, deney | ve kontrol | grubundaki
cocuklarin Dikkat Toplama Testinden aldiklari 6n-test/son-test puanlarina iliskin; deney | grubundaki
cocuklarin 6n test puan ortalamasi 20.70 iken son-test puan ortalamasi 25.30’dur. Deney | grubundaki
cocuklarin 6n test ile son test dikkat toplama puanlarina gére anlamli farklilasma olup olmadigi izerine
yapilan incelemede, p =.00 olup p<.05" den kii¢lk oldugu icin 6n test ile son test puanlari arasinda
anlamli bir farklilik oldugu tespit edilmistir [ t (15 = 8.597, p=.00, p < .05]. Anlamli farkhlik incelendiginde,
farkin yoni son testte alinan puanlarin lehine oldugu tespit edilmistir.

Tablo 3.
Deney | Grubundaki Cocuklarin Dikkat Yetisi On Test-Son Test Puanlarina fliskin Bagimli T Testi Sonuclari.
Grup FTF-K n Ortalama SS Sd t p
Deney | On Test 20 20.70 2.29 19 8.59 .00
Son Test 20 25.30 2.88
Toplam 40

Kontrol | Grubunu Olusturan Cocuklarinin Dikkat Yetisi On Test/Son Test Puanlar Arasinda Anlamh
Diizeyde Fark Var midir?

ilgili soruya ait bulgular Tablo 4’de verilmistir. Tablo 4’e gére, deney | ve kontrol | grubundaki cocuklarin
Dikkat Toplama Testinden aldiklari 6n test/son test puanlarina iliskin; kontrol I grubundaki ¢ocuklardan
negatif siralarda 1 ¢ocuk olup, sira ortalamasi 3.50’dir. Pozitif siralarda 18 ¢ocuk olup, sira ortalamasi
10.36’dir. Kontrol | grubundaki ¢ocuklarin 6n test ile son test dikkat toplama puanlarina gére anlamh
farklilasma olup olmadigi lzerine yapilan incelemede, p =.00 olup p< .05’ den kiiglik oldugu igin 6n test
ile son test puanlari arasinda anlaml bir farklilhik oldugu tespit edilmistir [ Z = 3.74, p= .00, p < .05].

Tablo 4.

Kontrol | Grubundaki Cocuklarin Dikkat Yetisi On Test-Son Test Puanlarina iliskin Wilcoxen isaretli Siralar
Testi Sonuglari.

Grup FTF-K n Sira Ortalamasi Sira Toplami z o]
Kontrol | On Test Negatif Siralar 1 3.50 3.50 3.74 .00
Son Test Pozitif Siralar 18 10.36 186.50
Esit 1
Toplam 20
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Deney | ve Kontrol | Grubunu Olusturan Cocuklarinin Dikkat Yetisi Son Test Puanlari Arasinda Anlaml
Diizeyde Fark Var midir?

ilgili soruya ait bulgular Tablo 5’de verilmistir. Tablo 5’e gére, deney | ve kontrol | grubundaki
¢ocuklarin Dikkat Toplama Testinden aldiklari son test puanlarina iliskin; deney | grubundaki ¢ocuklarin
son-test puan ortalamasi 25.30 iken kontrol | grubundaki ¢ocuklarin son test puan ortalamasi 22.80°dir.
Deney | ve Kontrol | grubundaki ¢ocuklarin dikkat toplama puanlarina goére anlamh farkhlasma olup
olmadigi tizerine yapilan incelemede, p = .00 olup p<.05’ den kiiglik oldugu icin deney | ve kontrol |
gruplari arasinda anlamli bir farklilik tespit edilmistir [ t 35 = 2.83, p= .01, p < .05]. Anlaml farklihk
incelendiginde, farkin yoni deney | grubundaki ¢ocuklarin son test puanlarinin lehine oldugu tespit
edilmistir.

Tablo 5.
Deney | Ve Kontrol | Grubundaki Cocuklarin Dikkat Yetisi Son Test Puanlarina iliskin Bagimsiz t Testi
Sonuglari.

FTF-K Grup n Ortalama SS Sd t p
Son Test Deney | 20 25.30 2.88 38 2.826 .00
Kontrol | 20 22.80 2.70
Toplam 40

Deney Il ve Kontrol Il Grubunu Olusturan Cocuklarinin Dikkat Yetisi Son Test Puanlari Arasinda Anlamli
Diizeyde Fark Var midir?

ilgili soruya ait bulgular Tablo 6’da verilmistir. Tablo 6’ya gére, deney Il ve kontrol Il grubundaki
cocuklarin Dikkat Toplama Testinden aldiklari son test puanlarina iliskin; deney Il grubundaki ¢ocuklarin
sira ortalamasi 27.45 iken kontrol Il grubundaki ¢ocuklarin sira ortalamasi 13.55’tir. Deney Il ve kontrol II
grubundaki ¢ocuklarin dikkat toplama puanlarina gére anlaml farklilasma olup olmadigi lizerine yapilan
incelemede, p = .00 olup p<.05’ den kiiglik oldugu icin deney Il ve kontrol Il gruplari arasinda anlamli bir
farkhhk tespit edilmistir [ U= 61.00, Z=3,82, p <.05]. Anlamli farklilik incelendiginde, farkin yoni Deney I
grubundaki cocuklarin son test puanlarinin lehine oldugu tespit edilmistir.

Tablo 6.
Deney Il ve Kontrol Il Grubundaki Cocuklarin Dikkat Yetisi Son Test Puanlarina iliskin Mann-Whitney-U
Testi Sonuglari.

FTF-K Grup n Sira Ortalamasi Sira Toplami U z o]
Son Test Deney I 20 27.45 549.00 61.00 3.81 .00
Kontrol Il 20 13.55 271.00
Total 40

Deney | ve Deney Il Grubunu Olusturan Cocuklarinin Dikkat Yetisi Son Test Puanlari Arasinda Anlamh
Diizeyde Fark Var midir?

ilgili soruya ait bulgular Tablo 7'de verilmistir. Tablo 7’e gére, deney | ve deney Il grubundaki
cocuklarin Dikkat Toplama Testinden aldiklari son-test puanlarina iliskin; deney | grubundaki gocuklarin
ortalamasi 25.30 iken deney Il grubundaki ¢cocuklarin ortalamasi 24.25'dir.

Tablo 7.
Deney | ve Deney Il Grubundaki Cocuklarin Dikkat Yetisi Son Test Puanlarina lliskin Bagimsiz t Testi
Sonuglari.

FTFFK Grup n Ortalama SS Sd t p
Son Test Deney | 20 25.30 2.88 38 1.33 13
Deney I 20 24.25 1.99
Toplam 40
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Deney | ve deney Il grubundaki ¢ocuklarin dikkat toplama puanlarina gére anlamli farklilasma olup
olmadig! lizerine yapilan incelemede, p = .14 olup p<.05" den biiylik oldugu icin Deney | ve deney Il
gruplari arasinda anlamli bir farklilik olmadigi tespit edilmistir [ t (38) = 1.34, p=.14, p > .05].

Kontrol | ve Kontrol Il Grubunu Olusturan Cocuklarinin Dikkat Yetisi Son Test Puanlari Arasinda
Anlamli Diizeyde Fark Var midir?

ilgili soruya ait bulgular Tablo 8’de verilmistir. Tablo 8’e gére, kontrol | ve kontrol Il grubundaki
cocuklarin Dikkat Toplama Testinden aldiklari son test puanlarina iliskin; kontrol | grubundaki ¢ocuklarin
sira ortalamasi 23.43 iken Kontrol Il grubundaki ¢ocuklarin sira ortalamasi 17.58'tir. Kontrol | ve kontrol Il
grubundaki ¢ocuklarin dikkat toplama puanlarina gére anlaml farklilasma olup olmadigi lizerine yapilan
incelemede, p = .10 olup p>.05’ den biiylk oldugu icin kontrol | ve kontrol Il gruplari arasinda anlamli bir
farklilik olmadig tespit edilmistir [ U= 141.50, Z=1.60, p> .05].

Tablo 8.
Kontrol | Ve Kontrol Il Grubundaki Cocuklarin Dikkat Yetisi Son Test Puanlarina iliskin Mann-Whitney-U
Testi Sonuglari.

FTFFK Grup n Sira Ortalamasi Sira Toplami V) z p
Son Test Kontrol | 20 23.43 468.50 141.50 1.60 .10
Kontrol Il 20 17.58 351.50
Total 40

Deney | Grubunu Olusturan Cocuklarinin Dikkat Yetisi On Test/Son Test/ izleme Testi Puanlar
Arasinda Anlaml Diizeyde Fark Var midir?

ilgili soruya ait bulgular Tablo 9, Tablo 10 ve Tablo 11’de verilmistir. Tablo 9 incelendiginde, deney-|
grubuna uygulanan Dikkat Toplama Testi (Frankfurter Test Fur Funjahrige Konzentration) 6n test (1), son
test (2) ve izleme testinden (3) aldiklari puanlar arasinda anlamli bir fark vardir [F = 48.233, p=.000, p <
.05]. Bu farkin hangi testlerde oldugu Bonferroni testiyle belirlenmistir. Tablo 10 incelendiginde, deney-I
grubunu olusturan ¢ocuklarinin Dikkat Toplama Testi (Frankfurter Test Flr Funjahrige Konzentration) 6n
test/son test/ izleme testi puanlarinda anlaml bir farkhhk vardir (p<.05).

Tablo 9.
Deney | Grubunu Olusturan Cocuklarinin Dikkat Yetisi On Test/Son Test/ izleme Testi Puanlarina iliskin
Anova Testi Tablosu.

Varyansin Kaynagi Kareler Toplami sd  Kareler Ortalamasi F p Testteki Fark**
Denekler Arasi 412.06 19 21.68 48.23 .00* 1-2
Olgiim 250.13 2 125.06 1-3

Hata 98.53 38 2.59

Toplam 23701.96 59

*p<.05 diizeyinde 6nemlidir. **Bonferroni testi sonucu farkllik gorilen dlgimler.

Tablo 10.
Deney | Grubunu Olusturan Cocuklarinin Dikkat Yetisi On Test/Son Test/ izleme Testi Puanlarina iliskin
Benferroni Testi Tablosu.

(1) faktor 1 (j) faktor 1 Ortalama farki(l-J) Standart hata p
On test (1) Son test (2) -4.60* .53 .00
izleme testi (3) -4.00* .66 .00
Son test (2) On test (1), 4.60* .53 .00
izleme testi (3) .60 .23 .05
izleme testi (3) On test (1), 4.00* .66 .00
Son test (2) -.60 .23 .05

*p<.05 diizeyinde 6nemlidir.
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Tablo 11.
Deney | Grubunu Olusturan Cocuklarinin Dikkat Yetisi On Test/Son Test/ izleme Testi Puanlarina iliskin
Aritmetik Ortalama ve Standart Sapmalari.

Testler n Ortalama SS
On Test 20 20.70 .51
Son Test 20 25.30 .64
izleme Testi 20 24.70 .81

Tablo 11’e gore, Deney | grubunda bulunan g¢ocuklarin dikkat toplama yetisini tespit etmek igin
uygulanan 6n test ve son testten alinan puanlar arasinda anlamli bir farklilik olugu belirlenmistir (p<.05).
On test ve son test puan ortalamalari incelendiginde Dikkat Becerisini Destekleyici Egitim Programinin
uygulanmasindan sonra son test puanlarinda artis oldugu belirlenmistir. Bu baglamda, cocuklarin dikkat
toplama yetisinde artis oldugu soylenebilir.

Deney Il Grubunu Olusturan Cocuklarinin Dikkat Yetisi Son- Test/ izleme Testi Puanlari Arasinda
Anlamli Diizeyde Fark Var midir?

ilgili soruya ait bulgular Tablo 12’de verilmistir. Tablo 12’ye gére, deney Il grubundaki ¢ocuklarin
Dikkat Toplama Testinden aldiklari son test/ izleme testi puanlarina iliskin; deney Il grubundaki
gocuklarin son test puan ortalamasi 24.25 iken izleme testi puan ortalamasi 24.10’dur. Deney II
grubundaki cocuklarin son test ile izleme testi dikkat toplama puanlarina goére anlaml farklilasma olup
olmadig Gzerine yapilan incelemede, p =.08 olup p>.05" den blyik oldugu icin 6n test ile son test
puanlari arasinda anlamli bir farklilik olmadigi tespit edilmistir [ t (15 = 8.60, p= .08, p >.05].

Tablo 12.
Deney Il Grubundaki Cocuklarin Dikkat Yetisi Son Test- izleme Testi Puanlarina iliskin Bagimli T Testi
Sonuglari.

Grup FTF-K n Ortalama SS Sd t o]
Deney I Son Test 20 24.25 1.99 19 1.83 .08
izleme Testi 20 24.10 1.80
Toplam 40

Deney | ve Deney Il Grubunu Olusturan Cocuklarinin Dikkat Yetisi izleme Testi Puanlar Arasinda
Anlamh Diizeyde Fark var midir?

ilgili soruya ait bulgular Tablo 13’de verilmistir. Tablo 13’e gére, deney | ve deney Il grubundaki
¢ocuklarin Dikkat Toplama Testinden aldiklari izleme testi puanlarina iliskin; deney | grubundaki
cocuklarin ortalamasi 24.60 iken deney Il grubundaki cocuklarin ortalamasi 24.10’dur. Deney | ve deney
Il grubundaki g¢ocuklarin dikkat toplama puanlarina goére anlamli farklilasma olup olmadigi lzerine
vapilan incelemede, p = .58 olup p<.05’ den biylik oldugu icin Deney | ve Deney Il gruplari arasinda
anlaml bir farkhlik olmadigi tespit edilmistir [ t (38) = .56, p=.58, p >.05].

Tablo 13.
Deney | Ve Deney Il Grubundaki Cocuklarinin Dikkat Yetisi izleme Test Puanlarina iliskin Bagimsiz T Testi
Sonuglari.

FTF-K Grup n Ortalama SS Sd t P
izleme Testi Deney | 20 24.60 3.60 38 .55 .58
Deney Il 20 24.10 1.80
Toplam 40
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“Dikkat Yetisini Destekleyici Egitim Programinin” Etkililigi Hakkinda Ogretmen ve Ebeveyn Goriisleri
Nelerdir?

ilgili soruya ait bulgular Tablo 14’de verilmistir. Tablo 14’te ailelerin “Okul Oncesi Dénemde Dikkat
Yetisinin Gelisimi Programi” uygulama oncesi ve sonrasi ile ilgili duygu ve disunceleri igerik analizi
yapilarak belirlenen kodlara gére temalarin dagilimi verilmistir.

Tablo 14.
“Okul Oncesi Dénemde Dikkat Yetisinin Gelisimi Programi” Uygulanmasina lliskin Aile Gériisme Formu
Degerlendirme Sonuglari.

Deney | Deney Il
Ailelerim Programa iliskin Duygu ve Diisiinceleri Temalar N % N %
Dikkat dagitici uyaranlarin farkina varma 14 70.00 13 65.00
Ailenin gocuklariyla etkili zaman gegirmesinde artma 18 90.00 19 95.00
Okulda yapilan etkinlikleri evde anlatma 15 75.00 16 80.00
Cocuklarin oyuncak se¢iminde degisme 14 70.00 13 65.00
Ogrenmeye yonelik isteklilik 9 45.00 11 55.00
Cocuklarin soru sormalarinda artma 12 60.00 10 50.00
Soylenilen ifadeleri algilamada artma 8 40.00 6 30.00

Tablo 14’e gére uygulanan “Okul Oncesi Dénemde Dikkat Yetisinin Gelisimi Programi”nin uygulama
siireci baslangicinda dikkat dagitici uyaranlarin neler oldugunun farkinda olmadiklarinin uygulama
sonunda deney | grubundaki ailelerin; % 70.00’inin, deney Il grubundaki ailelerin % 65.00’inin etkinlikleri
uygularken dikkat dagitici uyaranlarin farkina vardigr belirlenmistir.

“Okul Oncesi Dénemde Dikkat Yetisinin Gelisimi Programi”’nin uygulamasi sirecinde aile katilim
etkinlikleri ile ailenin ¢ocuklariyla etkili zaman gegirmesinde artma oldugunu, deney | grubundaki
ailelerin; % 90"inin, deney Il grubundaki ailelerin % 95.00’i belirtmistir.

“Okul Oncesi Dénemde Dikkat Yetisinin Gelisimi Programi”’nin sinif igi uygulamalari sonucunda,
cocuklarin okulda yapilan etkinlikleri evde anlattiklarini deney | grubundaki ailelerin; % 75.00’inin, deney
Il grubundaki ailelerin % 80.00’ini belirtmistir.

“Okul Oncesi Dénemde Dikkat Yetisinin Gelisimi Programi”nin uygulamalarinin sonunda deney |
grubundaki ailelerin; % 70.00’inin, deney Il grubundaki ailelerin % 65.00’inin gocuklarin oynadiklari
oyuncaklarda degisme oldugunu daha c¢ok egitici ve zeka gelistirici oyuncaklara yoneldiklerini
belirtmislerdir. Deney | grubundaki ailelerin; % 45.00’inin, deney Il grubundaki ailelerin % 55.00’inin
cocuklarinda 6grenmeye yonelik istekliliklerinde artis oldugunu ifade etmislerdir. Deney | grubundaki
ailelerin; % 60.00'inin, deney Il grubundaki ailelerin % 50.00’sinin g¢ocuklariyla girdikleri iletisim
surecinde, ¢ocuklarin soru sormalarinda artis oldugunu belirtmislerdir. Deney | grubundaki ailelerin; %
40.00'inin, deney Il grubundaki ailelerin % 30.00’unun g¢ocuklarina sorumluluk verdiginde yapilmasi
gereken gorevle ilgili ikinci bir kez tekrarlamadan séylenilen ifadeleri algilamada artma oldugunu
belirtmislerdir.

Ogretmenlerin “Okul Oncesi Dénemde Dikkat Yetisinin Gelisimi Programi” uygulama oncesi ve
sonrasi ile ilgili duygu ve dislinceleri incelendiginde; programin kisisel ve mesleki gelisimlerine katki
sagladiginin, cocuklarin dikkat gelisimine olan katkisinin 6nemini fark ettiklerini belirtmislerdir.
Ogretmenler dikkat egitiminde kullanilan etkinliklerin kendi etkinliklerine adapte edebildiklerini ifade
etmislerdir. Ayrica, dikkat egitimine yonelik verilen egitimin 6nemli oldugunu ve mesleki gelisimleri igin
bu egitimlerin verilmesi gerektigini belirtmislerdir.
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Tartisma

“Okul Oncesi Dénemde Dikkat Yetisinin Gelisimi Programi”’nin (60-72) aylik ¢ocuklarin dikkat yetisi
kazanimina etkisinin incelenmesi amaciyla vyapilan arastirmanin bulgularina gbre sonuglar
incelendiginde;

Deney | ve kontrol | grubunu olusturan ¢ocuklarin Bes Yas Cocuklar icin Frankfurter Konsantrasyon
Testi 6n test puanlarina iliskin bulgulara gére anlamli farkhilk olmadigi tespit edilmistir. Deneysel
calismalarda on test- son test modelli arastirmalarda Deney | ve Kontrol | gruplarina ait 6n test puanlari
arasinda anlamli bir farkhlik olmamasi beklenmektedir (Kaptan, 1998, p.85). Veri toplama araci olarak
Bes Yas Cocuklar i¢in Frankfurter Konsantrasyon Testi ile 6n test 6l¢iimi yapilan (Altun, Hazar & Hazar,
2016; Kusgu 2010; Malkog & Ceylan 2011) arastirmalarinin sonuglariyla 6rtistigi tespit edilmistir. Bu
durum, arastirmanin tam deneysel modeli olarak belirlenen Solomon’un Dort Gruplu deneysel
modelinde 6n test uygulanan Deney | ve Kontrol | gruplari arasinda anlaml farkhlik olmamasi “Okul
Oncesi Dénemde Dikkat Yetisinin Gelisimi Programi”’nin ¢ocuklarin dikkat toplama becerilerine olan
katkisinin homojen gruplar lzerinden karsilastirilmasini saglamistir.

“Okul Oncesi Dénemde Dikkat Yetisinin Gelisimi Programi” uygulandidi Deney | grubunu olusturan
cocuklarin Bes Yas Cocuklar icin Frankfurter Konsantrasyon Testi 6n test/son test puanlarina iliskin
bulgulara gére anlamli bir farklik oldugu tespit edilmistir. “Okul Oncesi Dénemde Dikkat Yetisinin
Gelisimi  Programi”nin gocuklarin dikkat toplama vyetisini gelisimine destek oldugu sdylenebilir.
Cocuklarin dikkat toplama yetisi gelisimi ¢ocuklarin bilissel gelisimlerine de katki sunabilmektedir
(Atkinson, Atkinson, Smith, Bem & Nolen-Holeksema, 2008, p.72). Lauster (1999) ve Ettrich (1998),
dikkat toplama yetisinin egitim programlari ile gelistirilebilecegini belirtmislerdir. Solberg ve Mateer
(1986), dikkat toplama yetisinin egitim programlari ile gelistirilebilecegine yonelik c¢alismalarinin
sonuglari arastirmanin bu sonucu ile benzerlik gdstermektedir. “MEB Okul Oncesi E§itim Programi
(2013)” uygulandigi Kontrol | grubunu olusturan c¢ocuklarin Bes Yas Cocuklar igin Frankfurter
Konsantrasyon Testi FTF-K 6n test/son test puanlarina iliskin bulgulara gére anlamli bir farklilik oldugu
tespit edilmistir. Arastirmanin bu bulgusu, belirli bir dikkat egitim programi uygulanan deneysel
arastirma desenli kontrol gruplarinda (Gozalan, 2013; Go6zalan Alkan & Kogak; 2018; Kaymak, 1995;
Kocyigit, Kayili & Erbay, 2010; Secer & Ozmen, 2015) benzer oldugu sonucuna ulasiimistir.

Deney | ve kontrol | grubundaki cocuklarin Bes Yas Cocuklar icin Frankfurter Konsantrasyon Testi FTF-
K son test puanlarina iliskin bulgulara gére gruplar arasinda anlamh farkhhk oldugu tespit edilmistir.
Anlaml farklihk deney | grubunun lehinedir. Deney-I ve kontrol-I gruplarindan elde edilen bulgularla,
Deney-Il ve Kontrol-ll gruplarindan elde edilen bulgularla da benzerlik gdstermektedir. Bu durum, bir
arastirmanin kendi igerisinde bitiinsel degerlendirilmesi ve verilerin birbirini desteklemesi agisindan i¢
gecerliliginin yiksek oldugu anlamina gelmektedir (Geray, 2011). Bu baglamda, arastirmanin bulgulari
kendi icerisinde tutarlilik gostermektedir.

Deney | ve Deney Il grubundaki cocuklarin “Okul Oncesi Dénemde Dikkat Yetisinin Gelisimi
Programi”nin uygulamasi sonucunda gruplarda bulunan gocuklarin dikkat toplama yetisinin gelisimi
arasinda anlamli bir farklilik olmamasi, Deney-I ve Deney Il gruplarindaki deneysel islemlerin tutarlihgini
gostermektedir. Ayrica bu durum, arastirmadan elde edilen sonuglarin da gegerliligini artirmaktadir. Bu
baglamda, Deney-l ve Deney Il gruplarinin son test puanlari arasinda anlamli bir farkhlik olmamasi,
uygulanan etkinliklerin, etkinlikleri uygulayan arastirmaci ve Ogretmenin eslestirilmesinin, egitim
ortaminin olusturulmasi ve “Okul Oncesi Dénemde Dikkat Yetisinin Gelisimi Programi”nin uygulanmasini
etkileyecek dis etkenlerin kontrol altina alinip, deneysel uygulamanin dogru sekilde yapildiginin bir
gostergesi olabilir. Deneysel uygulamanin dogru olmasi durumu, Deney | ve Deney Il grubundaki
cocuklarin dikkat toplama yetisinin gelisiminde “Okul Oncesi Dénemde Dikkat Yetisinin Gelisimi
Programi”nin tesadfi bir gelisim gostermedigi seklinde yorumlanabilir.

Alan yazin incelendiginde, dikkat toplama yetisinin diger becerilerle iliskisini konu alan ¢alismalarin
oldugu gorilmektedir. Buna gore; Kilickaya, Yurtsever Kiliggiin, ve Battal (2017) tarafindan yapilan
arastirmada 48-72 aylik ¢ocuklarin dikkat toplama yetisinin geometrik sekilleri tanima, ayirt etme ve
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ifade etme becerileri ile anlamli bir iliski bulundugunu ve anlamh bir yordayici oldugunu tespit
etmislerdir. Seger ve Ozmen (2015) tarafindan yapilan arastirmada okul dncesi egitim kurumuna devam
eden igtepisel ¢ocuklara uygulanan dikkat toplama etkinliklerinin, ¢ocuklarin dikkat toplama yetisini
gelisimine bagli olarak daha az hata yaptiklari ve kararlarini dogru verdiklerini belirlemislerdir. Gozalan
ve Kogak (2014) tarafindan yapilan arastirmada, 60-72 aylik ¢ocuklara uygulanan Oyun Temelli Dikkat
Egitim Programinin hem cocuklarin dikkat yetisinin gelisimine katki sundugunu hem de dil beceri
diizeylerini arttirmada etkili oldugunu belirlemislerdir. Dice ve Schwanenflugel (2012) tarafindan yapilan
arastirmada, okul 6ncesi dénem ¢ocuklarin erken okuryazarlik becerilerinin gelisiminde dikkat yetisinin
desteklenmesi ile iliskili oldugunu saptanmistir. Bu baglamda, “Okul Oncesi Dénemde Dikkat Yetisinin
Gelisimi Programi”nin g¢ocuklarin dikkat yetisini gelistirmekle beraber birgok becerinin gelisimini
destekledigi distiniilmektedir.

Deney-l grubundaki ¢ocuklarin konsantrasyon testi 6n test/son test ve izleme testi puanlarina iliskin
bulgulara gore anlamli farklilik incelendiginde son test ve izleme test arasinda anlamli bir fark olmadigi
tespit edilmistir. Ayrica, deney Il grubundaki ¢ocuklarin konsantrasyon testi son test/izleme testi
puanlarina iliskin bulgulara gore anlaml farkhlik olmadigi belirlenmistir. Bu bulgulardan elde edilen
sonug, “Dikkat Becerisinin Destekleyici Egitim Programi”nin gocuklarin dikkat toplama yetisinin gelisimini
destekleyici oldugunu ve bu gelisimin kalici yonde devam ettigi soylenebilir.

Cocuklarin dikkat toplama vyetisinin gelisimi ve etkilerinin siirmesi okula hazirhg desteklerken
problem davranislarin olusmasina engel olabilir. Lewit ve Shuurmann Baker’e (1995) gére, ¢ocuklarin
okula hazir olmasi icin bircok davranisi kontrol etmesi gerekmektedir. Cocuklarin dikkatini toplamasi,
yeni bilgileri 6grenmesi, sinif ortaminda dikkat dagitici uyaranlarin géz ardi edebilmesi ve gidiilerin
kontrol altinda tutulmasi bircok davranisin kontroliinii saglamaktadir. Erbay (2013) tarafindan yapilan
arastirmada, 6 yasinda ¢ocukluklarin dikkat toplama yetisi, okuma olgunlugu, isitsel muhakeme ve islem
becerileri arasinda pozitif yonde iliski oldugunu tespit edilmistir. Okuma olgunlugu, cocuklarin okulda
verilen yonergeleri anlamaya hazir olduklarini ve akademik basari becerilerinin gdstergesidir. Bu bulguya
gore, cocuklarin dikkat toplama yetilerinin gelisimi okula hazir olma ve akademik basarilarini olumlu
yonde etkileyecektir. Rhoades, Warren, Domitrovich ve Greenberg (2011) tarafindan yapilan
arastirmada, ilkokul déneminde ¢ocuklarin basarisinda dikkat toplama ve sosyal duygusal gelisimin roli
oldugunu tespit etmislerdir. Bu arastirmanin bulgularina goére, ¢ocuklarin dikkat toplama yetisi sosyal-
duygusal gelisimi etkilemektedir. Ayrica, yapilan arastirmalarda (Dominguez Escalén & Greenfield, 2009;
Fantuzzo, Bulotsky-Shearer, Fusco, & McWayne, 2005) okul dncesi dénemde ¢ocuklarin sosyal gelisimine
bagh problem davranis géstermesi dikkat toplama yetisi ile iliskilendirilmistir. Normandeau ve Guay’a
(1998) gore, erken gocukluk déneminde dikkat toplama yetisine bagh problem davranislar ilkokul
caginda belirgin gozlemlenebilmektedir.

Bu bulgular 1siginda, “Okul Oncesi Dénemde Dikkat Yetisinin Gelisimi Programi” ¢ocuklarin dikkat
yetisinin gelisimi ve etkilerinin sirmesi, dikkat toplama yetisi bozuklugu olmayan c¢ocuklarin ilkokula
hazirlanmasinda ve ilerleyen yillarda akademik basariya katki saglayip, bilissel ve dil, sosyal ve duygusal
gelisimine de olumlu katki sunabilir.

“Okul Oncesi Dénemde Dikkat Yetisinin Gelisimi Programi”min uygulandigi Deney-l ve Deney- ||
gruplarinda bulunan g¢ocuklarin dikkat toplama yetisinin gelisimini destekledigi ve gelisimin etkisinin
siirmesinin nedeni sunlar olabilir: “Okul Oncesi Dénemde Dikkat Yetisinin Gelisimi Programi”’nin dikkat
ve dikkat tlrlerini destekleyici nitelikte oldugu, programin 6zellikleri ve ilkelerinin dikkat kuramlarina
gore gelistirildigi, programin etkinliklerinin dikkatin unsurlarindan olusan boyutlandirmalara gore
diizenlenmesi, uygulamalarda kullanilan materyallerin birden fazla duyu organina uyaran géndermesi,
dikkat egitimi veren 6gretmenin ve arastirmacinin dikkat gelisimine yénelik kuramsal ve pratik bilgileri,
dikkat egitimi yapilan ortamda dikkat dagitici uyaranlarin kontrol altina alinmasi, okulda yapilan dikkat
etkinliklerin aile katihmlari ile desteklenmesi, ¢ocuklarin dikkat egitimi sonrasi eglenerek etkinliklere
katilmasi, etkinliklerin basitten karmasiga dogru ilerlemesi, etkinliklerin bireysel etkinliklerden
baslayarak grup etkinliklerine dogru gitmesi, materyallerin ¢cocuk sayisi kadar ¢cogaltilmis olmasi ve her
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cocugun kendi materyali Uzerinde ¢alisma olanagi olmasi, ¢ocuklarin uygulama siireci icerisinde kendi
kendilerine yonerge vermeyi 6grenmesi seklinde yorumlanabilir.

Sonug ve Oneriler

Arastirmanin bulgulari 1siginda, “Okul Oncesi Dénemde Dikkat Yetisinin Gelisimi Programi” bes
yasindaki ¢ocuklarin dikkat toplama yetisini gelistirici ve gelisiminin etkisini strdlrici etkililige sahip bir
program oldugu sdylenebilir. “Okul Oncesi Dénemde Dikkat Yetisinin Gelisimi Programi” dikkat gelisimini
destekleyici oldugu séylenebilir. Programin etkililigine iliskin kullanilan degerlendirme formlari ile ise
uygulanan programin etkili oldugu sonucuna ulasiimistir.

Bu arastirmanin sonucunda, “Okul Oncesi Dénemde Dikkat Yetisinin Gelisimi Programi”’nin
uygulanmasi sirecinde programin uygulanmasinda yer alan g¢ocuklar, 6gretmen ve arastirmacinin
goruslerine gore 6neriler diizenlenmistir.

e Cocuklarin dikkat becerisinin gelisiminde, dncelikle ailelerin dikkat egitimi konusunda bilinglendirilmesi
gerekir. Bunun i¢in ¢ocuklarin dikkat toplama yetisinin 6nemi hakkinda aile egitimi verilebilir.

e Cocuklarin egitim ortaminda nitelikli dikkat egitimi almasi icin fiziki sartlarin gelistirilmesi
gerekmektedir. Bunun igin dikkat toplama yetisini destekleyici egitici ortamlar diizenlenebilir.

e Cocuklarin dikkat egitiminin nitelikli olmasinda en oOnemli etkenlerden biri 6gretmenlerdir.
Ogretmenlere yonelik meslege atanmadan &nce, egitim fakiltelerinde dikkat toplama egitimi dersleri
verilebilecegi gibi hizmet ici egitimlerle desteklenmelidir. Bu durumda 6gretmenler daha nitelikli dikkat
toplama etkinlikleri hazirlayarak MEB tarafindan hazirlanan okul dncesi egitim programini daha etkili
kullanabilirler.

“Okul Oncesi Dénemde Dikkat Yetisinin Gelisimi Programi”’nin etkililigini test etmek igin farkl
bolgelerden pilot okullar belirlenerek, daha ¢ok cocugun dikkat toplama ve akil ylritme becerisinin
gelisimi saglayabilir ve sonuglari test edilebilir.

“Okul Oncesi Dénemde Dikkat Yetisinin Gelisimi Programi” farkli sosyo-kiiltiirel diizeydeki cocuklarin
devam ettigi okul 6ncesi kurumlarinda uygulamasi yapilabilir ve elde edilen bulgular Gzerinden
¢ocuklarin dikkat toplama yetilerinin gelisim karsilastirilabilir.

Okul &ncesi egitim kurumlarinda “Okul Oncesi Dénemde Dikkat Yetisinin Gelisimi Programi” ve
materyallerinin kullanimina iliskin seminerler diizenlenerek 6gretmenlerin kullanimi saglanabilir.

“Okul Oncesi Dénemde Dikkat Yetisinin Gelisimi Programi”’nin etkisi yas, bilissel gelisim, ebeveyn
egitim diizeyi, sosyo-ekonomik diizey, bir okul 6ncesi egitim kurumuna devam edip etmedigi gibi farkh
degiskenlere gore arastirmalar yapilabilir.

“Okul Oncesi Dénemde Dikkat Yetisinin Gelisimi Programi”’na katilan c¢ocuklarin ilkokula
basladiklarinda birinci sinifta dikkat toplama yetisinin akademik gelisimine olan etkisi arastirilabilir.

“Okul Oncesi Dénemde Dikkat Yetisinin Gelisimi Programi”’nin kaliciligl egitim programinin
uygulanmasi sonrasinda 3, 6 ve 12 aylik periyotlarla takip edilebilir.

“Okul Oncesi Dénemde Dikkat Yetisinin Gelisimi Programi” bir dénem uygulanmistir. Programin bir
yillik stireci kapsayacak seklide planlanip uygulamasi yapilabilir.

“Okul Oncesi Dénemde Dikkat Yetisinin Gelisimi Programi”’nin ilke ve &zellikleri dogrultusunda beyin-
duyular ve 6grenme arasindaki iliskiden yola ¢ikilarak disiplinler arasi calismalar yapilabilir.
Bilgilendirme

Bu Calisma, Prof. Dr. Adalet Kandir danismaliginda yiritiilen Ali ibrahim Can GOZUM’ iin “Okul
Oncesi Dénemde Dikkat Yetisinin Gelisimi Programinin Cocuklarin Dikkat Yetisi Kazanimi ile Akil Yiiriitme
Becerilerine Etkisi” isimli doktora tezinden Gretilmistir.
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