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This study aimed to reveal the views of teacher candidates on the teacher candidate
training program and to compare the pre-service and post-service views. The study is a
qualitative study designed with descriptive method and the data were collected with
longitudinal methodology. The study group was selected among the volunteering
teacher candidates based on the maximum diversity purposive sampling method. In
the first data collection phase of the study (pre-service), the data were collected with
the application of interview forms developed by the authors to 14 teacher candidates.
The second data collection phase of the study (post service) was conducted one year
after the first data collection phase and included 11 teacher candidates accessible
from the same sample. According to the data obtained from the interviews made in
two different phase, the candidate teachers seemed to benefit the training program
related to this process and they wanted the continuation of the process, as well as It
has been identified that the completion of the deficiencies stated in the process to
benefit the future candidate teachers. Moreover, it has emerged as a result of
research that the candidate teachers have gained knowledge and skills related to the
profession, in particular from the advisor teachers, but they are not satisfied with
filling in the form for administrative and classroom activities in the process and after
they became principal teachers, they did not see any related benefit.
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Bu galismanin amaci aday 6gretmenlerin aday 6gretmen yetistirme programina iliskin
gorlslerinin gérev 6ncesi ve sonrasi karsilastirilarak ortaya gikarilmasidir. Calisma nitel
arastirma deseninde betimsel yontem ile tasarlanmis olup veri toplama asamasi
cercevesinde ise boylamsal arastirma siireci gergeklestirilmistir. Calisma grubu, amaglh
orneklem kapsamindaki maksimum gesitlilik 6rneklem tlriine dayal olarak gonulli
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Introduction

In recent years, nations had to focus their policies on the education system, the curriculum and the
role of the teacher who prepares students for life due to the global recession and the intensification of
the pressures on national economies (McMahon, Forde & Dickson, 2013). There is a high global concern
about the field of teacher training (Bauer & Prenzel, 2012). Teacher education is at the heart of
educational reform and each country responded in a similar way to the common pressures by
introducing a set of standards and competencies to ensure continuity in the training of qualified
teachers. Britain, Germany and France introduced major reforms during the last decade in training
qualified teachers. The reforms called ‘The Importance of Teaching Training’ and ‘Next Generation of
Outstanding Teachers: Implementation Plan’ in the UK, 'La Réfondation de I'Ecole' in France, and
‘Standards fiir Die Lehrerbildung: Bildungswissenschaften’ in Germany were introduced (Page, 2015). In
particular, the United Kingdom launched a macro-reform movement that tightly links theory and
practice (Beauchamp, Clarke, Hulme & Murray, 2013).

Teacher training education started with the establishment of ‘Dariilmuallimin’ in 1848 in Turkey and
changed with numerous reforms that were introduced since that date, and finally established as the
Faculty of Education Teacher Training Program in 2006-2007 (Council of Higher Education (CoHE), 2006).
Although there have been several attempts at structuring and regulating teacher education programs
for several years, it was observed that problems were always experienced in implementation of these
programs (Yucel-Toy, 2015). Theory-oriented education programs in Turkey left the country behind
countries such as Finland and Germany that prioritize applied courses in teacher training programs
(Arseven & Yildiz, 2016). Furthermore, the discontinuation between theory and practice in teacher
education programs constitutes a major obstacle to the qualified teacher training (Hammerness, 2006).
This obstacle could be overcome by establishing strong bridges between theory and practice. However,
the inadequate number of courses and hours of applied classes in teacher training undergraduate
programs in Turkey prevents the foundation of a solid bridge between theory and practice.

In Turkey, the insufficiency of the number and hours of practical courses in teaching programs
implemented at teacher training institutions prevents the establishment of a solid bridge between
theory and practice. The "School Practice and Teaching Application" courses that enable the
transformation of the theory into practice in the curricula are among the courses with the highest credit.
However, previous studies indicated the presence of several problems in these applied courses (Arl &
Kiraz, 1999; Basttirk, 2007; Eraslan, 2008; Gékmen, 2015; Kirksekiz et al., 2015). These studies reported
that problems such as the lack of adequate counseling provided for the students by faculty members,
lack of adequate course planning due to the limited time reserved for instruction, inadequate selection
of practice school and teachers, lack of adequate counseling provided by other stakeholders, and
inadequate assessments are experienced. The difficulties experienced in this process prevent the
accomplishment of the desired practices by teacher candidates. Thus, teacher candidates can not
consider themselves as teachers and cannot adopt the organizational belonging attitude towards the
profession (Ontas, Atmaca & Kaya, 2017). Therefore, it became inevitable to include the graduated
teacher candidates in the teacher candidate training education program to endure the training of more
equipped and experienced teachers.

Candidate training is a continuation of pre-service teacher training where teacher candidates would
acquire professional knowledge, skills and attitudes adapt to their future institutions of employment
(Ozonay, 2004). According to Balci (2000), candidate training is the most critical and challenging period
in teaching career. In 1995, the content of this education was clarified with the enactment of "Ministry
of National Education Regulation on Candidate Officer Training" and "Candidate Training Circular". Solak
(1999) stated that a second and more important stage of education that would complement the
problems of teachers in pre-service training and prepare them for the profession was undoubtedly the
teacher candidate and in-service training.
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In studies conducted on candidate training program enacted in 1995, it was determined that
teachers who are employed in villages and towns experienced more difficulties when compared to the
teachers employed in central locations, candidate training program was not effective in pre-service
training, teacher candidates did not wish the program to last a full academic year, the faculty members
who provided the training were not adequate, faculty members who provided the practical training did
not pay adequate attention to teacher candidates and school principals provided inadequate support in
on-the-job training of teacher candidates (Ekinci, 2010; Kocadag, 2001; Mehmetoglu, 2002; Ozonay,
2004; Solak, 1999; Yildirim, 2010).

This 11-year old program was amended in March 2016 in order to address the concerns about the
candidate teacher training program and to update the program. The program includes 474 hours of in-
class, in-school and out-of-school activities and in-service training activities for six months (Ministry of
National Education (MoNE, 2016a). Due to the novelty of the program, the determination of the
efficiency on the teacher candidates is important to identify the discrepancies in the program content.
In the literature, there are several current studies that considered the program both positive and
negative (Altintas & Gorgen, 2016; Cam-Aktas, 2016; Epcacan & Pesen, 2016; Ergunay & Adigtizel, 2016;
Girsoy & Turan Ozpolat, 2016; ligaz & Vural, 2016; Kiiriim-Yapicioglu, Oztiirk & Yetim, 2016; Oral &
Demir, 2016; Sag, Sahin & Sezgin, 2016; Sarica & Turan Ozpolat, 2016; Soyalp & Kozikoglu, 2016; Ulubey,
2016). In a study conducted by Altintas & Gérgen (2016) that examined the teacher candidate training
system based on the views of teachers candidates, the teacher candidates considered the practice-
based program positive, however they also stated negative views on the program since the fact that
training was conducted in a different region than their region of employment would delay the
establishment of a bond between themselves and the location of employment. In a study they
conducted, Kiriim Yapicioglu et al. (2016) found that teacher candidates described the process as
slavery, clerk work, a period of preparation for the profession and apprenticeship. Soyalp and Kozikoglu
(2016) found that the teacher candidates considered the program as theoretically positive, however had
a variety of problems during the practices since both teacher candidates and counseling teachers lacked
sufficient knowledge on the program.

The views on the teacher candidate training program included in the present study were obtained
when teacher candidates were still on the program or immediately after the program was completed
and the teachers were just appointed. There were no studies that assessed the views of teachers on the
program immediately after they were appointed at their schools. Thus, it was considered important to
compare and assess the views of teacher candidates on pre-service and post-service teacher candidate
training programs. The present study was conducted to examine the views of teacher candidates on pre-
service and post-service teacher candidate training program longitudinally. It is considered that the
study will fill a significant gap in the literature since it was a longitudinal study and comparatively
investigated the pre-service and post-service views on the evaluation of the program.

Whether the pre-service transfer the knowledge they acquired during the teacher training process to
their professional knowledge and skills could be an effective key to provide feedback on the
functionality of the teacher training program. Therefore, it is important to compare the pre-and post-
teacher training views of pre-service teachers in the program. The present study aimed to determine the
views of pre-service teachers on teacher training program by comparing their views before and after the
training.

The detailed and clear determination of the assessment feedback for each dimension of the teacher
training process would allow the General Directorate of Teacher Training and Development to recognize
the difficulties experienced in the teacher training process and take faster and more robust steps to
train more qualified teachers. Furthermore, the themes revealed in the study are considered to lead to
further studies since they provided more detailed data on the teacher training process.
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Method
Research Design

The study was conducted with descriptive method in qualitative research design and the data were
collected with longitudinal method. The descriptive method aims to present the current situation as is
(Altun, 2012). Longitudinal research is conducted by collecting data from the same individuals at specific
time intervals. In more detail, longitudinal research can be described as the collection of data using the
same or similar measurement instruments twice or more times, working with the same individual or
sample group of subjects, and conducted to determine the changes in the measured concept over time
(Aypay, Sever & Demirhan, 2012). In the longitudinal study, focus group interviews were conducted with
the same pre-service teachers using the same questions based on the study objective. Thus, the data
were collected for about one year to determine whether the views of the pre-service teachers changed
before and after the application.

Study Group

The study group was determined convenience and maximum diversity sampling purposive sampling
methods. Based on the convenience sampling, the province of Adiyaman, which is easy and economical
to access was determined as the source of the sample.

Maximum diversity sampling included volunteer pre-service teachers with different gender, branch
and age groups. On the first data collection stage, 14 pre-service teachers from different branches
among 326 pre-service teachers who were attending teacher training program on February in the 2015-
2016 academic year in Adiyaman province were included. The second data collection phase in the study
was carried out with 11 pre-service teachers who were reached from the same study group one year
after the first data collection phase. Similarly, the second stage data were collected with similar
interview questions. The participant demographics are presented in Table 1.

Table 1.
Participant Information for the Interviews.

First interview participant information

Code Gender Age Branch Gender Age Branch

AO1 Female 23 Classroom Teaching Female 23 Classroom Teaching

AO2 Female 24 Preschool Teaching Female 24 Preschool Teaching

A03  Male 30 Turkish language teaching Male 30 Turkish language teaching

AO4  Female 25 Social Studies Teaching Female 25 Social Studies Teaching

Yol Female 22 Preschool Teaching Female 22 Preschool Teaching

AO6 Male 26 Mathematics Male 26 Mathematics

AO7 Male 22 Science Male 22 Science

A0S Female 24 Religious Culture and Ethics  Female 24 Religious Culture and Ethics

A9 Female 23 Guidance and Psych. Female 23 Guidance and Psych.
Counseling Counseling

A010 Male 24 Mathematics Male 24 Mathematics

AO11 Female 22 Mathematics Female 22 Mathematics

AO12 Female 27 Preschool Teaching
AO13 Male 24 Religious Culture and Ethics
AO14 Male 22 Preschool Teaching

Data Collection Instruments

In the first and second study, focus group interviews were conducted with the study groups. Focus
group interviews are frequently used in assessments in applied fields (McBrien, Felizardo, Orr &
Raymond, 2008), in educational studies (Barbour & Kitzinger, 2001; Byers & Wilcox, 1988; Gibbs, 1997;
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Gizir, 2007) and in the development of educational material (McBrien, Felizardo, Orr & Raymond, 2008,
cited by Cokluk, Yilmaz & Oguz, 2011). It was concluded that the focus group interview technique, a
qualitative research method, was the most suitable technique for this study since the teacher training
program is an applied training process. Furthermore, it was considered that the characteristic of the
focus group interviews to reveal different and novel ideas due to intra-group interaction could lead to
data diversity.

In the present study, two different interview forms that included similar questions were used. The
interview form used in the first data collection process included 8 questions. The interview form used in
the second data collection process included 2 questions. In order to develop questions that were
suitable for the aim of the study, it was ensured that the questions were clear and comprehensible, and
also probe questions were developed. An educational program and instruction expert was asked to
assess the questions and provide feedback. The expert suggested that the number of questions should
be reduced, two questions that provide similar data should be combined, and question groups should be
formed to facilitate the focus interviews. Based on this feedback, the questions were reorganized and
finalized based on the study aim and scope. In order to measure the functionality of the study questions,
a pilot scheme was conducted with 4 pre-service teachers. In order to determine whether the questions
were clear and comprehensible and whether the answers reflect the answers of the questions, the same
field expert and the authors examined the results of the pilot scheme and finalized the questions. The
questions are presented in the appendix.

Data Collection Process

Focus group meetings were held with the study group members in both stages. The focus group
interviews were conducted using the questions in the interview forms and simultaneously with two
equal groups by each author supervising one group of interviewees. The first stage interviews lasted for
120 minutes and the second stage interviews lasted for 80 minutes, a total of about 3.5 hours. All
interviews were recorded with a voice recorder. In the interviews, demographic information such as the
department and the gender of the participants were also noted by the authors. The data collection
process started in June before the 2016-2017 academic year and ended in June before the 2017-2018
academic year.

Data Analysis

In the analysis of the qualitative data obtained in the first and second interviews, an inductive
approach was used. In this context, the coding technique developed by Strauss and Corbin (1990) was
used. In this technique, the researcher initiates the coding with the conceptualization of data. The
researcher obtains a number of concepts at the end of this process. To make these concepts more
comprehensible by reducing their count, the researcher discovers various categories (themes) by
categorizing related concepts. Similar to the conceptualization stage, categories are assigned titles.
However, the titles assigned to the categories are more abstract when compared to the titles assigned
to the concepts.

In the present study, the stages of this approach were adopted. Initially, the recorded sound data
was transcribed. The raw data were coded separately by the authors and categorized by grouping the
codes. The data were tabulated including a direct quote that represented each category. For
determination of the codes-categories conducted by the authors separately, the “agreement”
“disagreement” technique was conducted. The results of the data table were interpreted by the
authors.

The data recorded with the voice recorder were initially transcribed. Content analysis was conducted
on the raw data for the first interview and descriptive analysis was conducted for the second interview.
A five-step detailed content analysis was conducted based on the themes, categories, codes,
frequencies, and sample statements transcribed in the interviews. The themes were based on research
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questions, and the categories were based on research data. For descriptive analysis, the participants’
responses to the second interview questions were grouped based on similarities and differences and the
direct quotes of the participant views were included in these groups.

Validity and Reliability

Retailed reporting of collected data and the explanation of the deduction of the results are among
the significant validity criteria in qualitative research (Yildirim, 2010: 81). Thus, in order to ensure the
internal validity (credibility) of the study, it was ensured that the study data and research questions
were included in the study after the confirmation of the two faculty members, who are experts in the
field of qualitative research. In order to ensure internal validity, participants were also asked to confirm
whether the transcripts were consistent with their statements and participant confirmations were
obtained. The fact that the interviews were conducted face-to-face also help ensure the validity. As a
result, the participant identification, data collection and analysis processes were clearly explained.

In order to ensure external validity (transferability), attention was paid to conditions such as the
diversity of the selected sample and the consistency of the research questions with the relevant theory
in the study. Thus, maximum diversity sampling technique based on purposive sampling was utilized in
the selection of the participants. Care was also taken to ensure that the data collection period was long
enough for the focus group study to ensure the research validity.

In order to determine reliability (consistency), the data collected from the participants were
examined by the authors separately and necessary adjustments were made after discussing the
"agreed" and "disagreed" items. To calculate the reliability for the initial interview data, Miles and
Huberman’s (1994, p. 64) "Reliability = Agreement / (Agreement + Disagreement) X 100" reliability
formula was used. The calculation demonstrated that the reliability of the study was 84.00% for the first
question, 76.00% for the second question, 83% for the third question, 92.00% for the fourth question,
89% for the fifth question, 96.00% for the sixth question, 82.00% for the seventh question, and 78.00%
for the eight question respectively. The average reliability coefficient was 86.00%. The study was
considered reliable since the results obtained were above the minimum score (70.00%) proposed by
Miles and Huberman (1994).

Findings
Findings on the First Interview

In this section, the views of teacher candidates on Teacher Candidate Training Program (TCTP) are
listed based on the research questions posed in the first interview respectively.

Findings on the problems experienced in TCTP: The views of teacher candidates on the question
were grouped under four categories based on time, organization, forms and stakeholders These
categories and codes are presented in the Table 2 along with frequency and sample statements.

In the time category, it was observed that teacher candidates stated that more than required time
was spent in certain activities and insufficient time was spared for certain others. Particularly, they
stated that the time devoted to extracurricular activities were too much, school administration did not
allocate any time for the activities they needed to conduct and too much time was allocated for certain
in-school activities.

In organization category, teacher candidates stated that they experienced problems in trips planned
within the context of extracurricular activities due to lack of organization. Furthermore, teacher
candidates indicated that lack of knowledge on the technological infrastructure in classrooms caused
difficulties and that they experienced problems when they suddenly encountered students who were
preparing for the TPSE exam.
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Problems Experienced in TCTP.

Category

Code

Sample Statement

Time issues

Organization
issues

Form issues

Stakeholder
issues

Extracurricular activities

School administration
not sparing any time for
the program process
In-school activities

Organizational lack of
extracurricular activities

Assignments in
classrooms that were in
Transition from Primary
to Secondary Education
(TPSE) program
Ignorance about the
FATIH project

Vapidity of filling forms

Filling forms rendered
the process
unproductive

Too many forms

Inadequate training of
the responsible persons
in the field

Lack of knowledge on
TCTP

Unproductive advisor
teacher

It has been spared too much time for extracurricular
activities (TC5).

The school administration did not spare any time for us
since it was a crowded school (TC8).

Too much time was spared for activities such as
supervising the school canteen, etc (TC6).

There was no quality planning for extracurricular
activities. For instance, when we were visiting the
institutions, we were so many that were did not fit in
the areas they have reserved for us and we could not
even hear what they talked about (TC1).

Since | instructed an 8th grade class after the TPSE, the
students were experiencing adaptation problems. Thus,
| experienced problems in classroom management as
well (TC12).

Neither us, nor the students knew how to use the
smartboards, which made it impossible to conduct the
activities that could be done with the
smartboards(TC5).

Filling the forms was boring and they informed us very
late about the forms (TC7).

We were not able to concentrate on the program
process, and especially on the instruction of the courses
due to the requirement of filling forms. The process
became unproductive (TC10).

We filled too many forms, | could not decide whether
that many forms were necessary (TC14).

The officials who were responsible from us both in
instruction and administration were not competent
individuals who were trained well in their fields (TC7).
No one among the responsible staff had sufficient
knowledge about the education program (TC3).

When | was following the course instructed by my
advisor, | did not think it was productive (TC1).

In the category of forms, the most emphasized problem is related to the fact that the process of
filling the forms was boring. Teachers candidates also stated that filling the forms was an obstacle to
focus on other important activities such as following the course or course instruction, and there were
high number of forms to fill.

Finally, in stakeholders category, teacher candidates indicated that the administrators and
instructors who were in charge of this program were not competent in their fields, and the individuals in
charge of the process did not possess sufficient knowledge about the program, and the instructions
provided by the advisor teachers were unproductive. This belief of teacher candidates can be
interpreted as an indication of a significant condition that might prevent them from fully
comprehending the program and considering the program as adequate.
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Findings on the appreciated activities in the TCTP: The views of teacher candidates on the question
were grouped under four categories in-classroom applications, extracurricular activities, in-school
activities (observations) and in-service training. These categories and codes are presented in the table
below along with frequencies and sample statements.

Table 3.
Appreciated Activities in TCTP.
Category Code f Sample Statement
In-classroom Following the course 11 Following the course was quite beneficial (TC4).
applications Course instruction 10 Instructing the course was a good experience (TC5).
Extracurricular  Trips 8 The trips were benefical for learning the regional
activities and cultural aspects of the province and about the
institutions (TC9).
Visiting the mayor 2 Visiting the mayor and getting to know different
aspects of the province were productive (TC8).
In-school To recognize the 5 Acquiring information about the principal, assistant
activities school administration principals, administrative functions, the school
(observations) campus, etc. was beneficial (TC1).
To recognize the 3 We had the opportunity to get to know the school,
school campus the canteen, the physical status and facilities at the
school (TC8).
To recognize the office 2 In-school activities were beneficial since we acquired
facilities knowledge about the Office facilities available at the
school (TC4).
In-service Meeting with retired 2 Meeting with the retired teachers was productive
training teachers since we were able to learn from their experiences
of several years (TC11).
Meeting with the 1 Iconsider that meeting with the teacher of the year
teacher of the year was productive for us (TC4).
Meeting with the 1 Meeting with the personal development specialist
personal development was both beneficial and fun (TC9).
specialist

In the category of in-classroom applications, teacher candidates considered that both following the
courses and course instruction activities, especially instructing the course, were beneficial for them to
acquire experience. These views suggested that teacher candidates were quite satisfied with the
program's effectiveness in in-classroom practices.

In the category of extracurricular activities, teacher candidates stated that the trips and visiting the
mayor were beneficial and expressed that the trips were especially beneficial. Most teacher candidates
stated that these trips were useful to get to know the province and thus, to understand the operations
of related institutions in the province. It might be considered that this shared view may be due to both
to acquire knowledge and the desire to change the environment. Because, on the in-service training
process in the program, teacher candidates also stated that the program was conducted in crowded,
closed and the same settings (see Table 7).

In the category of in-school activities (observations), teacher candidates considered that the
observations conducted to get to know the school administration, environment, equipment and
operations were beneficial to acquire knowledge and experience. This demonstrated that they have
never or partially experienced such practices during their internship and school practice applications
that were conducted in undergraduate education.
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In the in-service training category, the teacher candidates considered meeting with experienced and
specialist individuals as productive and fun. Thus, it can be argued that the teacher candidates assessed
the program with the sense of confidence provided by being with competent, well-equipped, actual
people in their field.

Findings related to being called “teacher candidate” in TCTP: The views of teacher candidates on
the question were grouped under two categories, namely comprehension and incomprehension of the
concept. These categories and codes are presented in the following table along with frequencies and
sample statements.

Table 4.
Being Called “Teacher Candidate” in TCTP.
Category Code f Sample Statement
Incomprehen  Perception as intern 6 Students often ignored us since we were teacher
sion of the teachers candidates. They considered us as interns and told us
concept them and us were all student. That tired us out in the
process (TC6).
Mostly being called as 6 Students often called as brother or sister. And the
“brother or sister” principal ignored this fact and did nothing to warn them
(TC1).
The school principal did 5 The principal was supposed to introduce us to the
not know what teacher students prior to our arrival, but we found out that
candidate meant even the principal did not know what teacher candidate
meant (TC13).
Advising teacher calling 4 The advisor did not address me properly and kept
the candidates by their calling me by my first name, which seriously offended
first names me (TC5).
Comprehensi  Advising teachers was 5 The advising teacher notified the students that we are
on of the very helpful on that their teacher as well prior to the class (TC1).
concept matter
The principal was 2 The principal introduced and supported us as teachers,
helpful as well thus we were perceived as teachers (TC14).

In the category of incomprehension of the concept, teacher candidates stated that the concept was
not understood by certain principals, advisors and students and this was reflected in their addressing,
attitudes or behavior towards the candidates. It was also understood based on their statements that
they were also offended by these attitudes in the process. It can be stated that in addition to the
principals and advisor teachers, those who developed the program shared the responsibility about the
incomprehension of the concept. Because, based on the views of teacher candidates, it was understood
that principals and advisor teachers were not informed about significant topics such as the objective,
philosophy and especially the position of teacher candidates within the program and education program
was initiated without providing these information.

In the category of the comprehension of the concept, certain teacher candidates stated that both
advisor teachers and the principals helped them to be perceived as teachers, and this fact supported
them in the process. Thus, candidate statements made it clear that the principals and advisor teachers
assigned in this program are expected to approach the teacher candidates as teachers and to present
them as such to the students and teachers and should be provided detailed information prior to the
program.
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Findings on the topics included in in-service training program in TCTP: The views of teacher
candidates on the question were grouped under two categories based on the scope and functionality,
respectively. These categories and codes are provided in the following table along with frequencies and
sample statements.

In the category of scope; while most teacher candidates considered the topics in the in-service
training program as illustrative and necessary, some claimed that they were already familiar with the
topics. Furthermore, they stated that there were certain deficiencies in the content and changes should
be implemented. For example, the lack of teacher-student relationships among the topics was indicated
as a shortcoming. Therefore, this demonstrated that a significant issue was overlooked about the scope
of the training program.

Table 5.
Topics Included in In-Service Training Program in TCTP.
Category Code f Sample Statement
Based on The topics were 8 The topics were quite explanatory and necessary. |
scope illustrative and really benefited from the topics (TC2).
necessary
Having known issues 4 We were familiar with the topics due to Public

Personnel Selection Exam (PPSE) exam. | did not benefit
from these topics (TC3).
The scope of the topics 3 There were missing topics. For instance, information on

was inadequate teacher-student communications was missing (TC9).
There were videos in 1 In my opinion, instead of using English videos in
English in the communications course, using Turkish videos, even
communications though they were only animations, would have been
course better (TC3).

Based on The instructors lacked 5 The topics were important. However, the instructors

functioning presentation skills were not good in presentations, thus, we experienced

problems in the instruction of the topics (TC7).
It was productive 3 Theinstructors were competent on the topic; thus, the
based on functioning topics were functionally productive (TC13).
The topics were 3 Although the topics were productive on paper, the
unproductive due to teacher candidates were not allowed to actively
the lack of active participate in the in-service program process, thus | did
participation during not consider the topics to be productive (TC10).
instruction
The instructions were 2 The topics were well-selected; however, | think that
not supported by field assistance should be requested from field specialist
specialists university professors and MNE officials about the
regulations (TC4).

Lack of visual 1 Instruction of the topics were not productive since
assistance during the these were not assisted by visuals (TC1).

instructions

Furthermore, the teacher candidates stated that the presentations in the communications course
should be in Turkish rather than English. Especially in the course of communications, the presence of
such communication barriers and the lack of adequate communications could be considered as an ironic
situation.

In the category of functioning, an significant number of teacher candidates remarked instructors did
not have presentation skills, they were not specialists in their respective fields, and the candidates
remained as passive observers instead of being active, leading to unproductive presentations. On the
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other hand, a lower number of teacher candidates considered the instruction of the topics productive
and the instructors as competent on the topics.

Findings on the problems experienced during in-service training in TCTP: The views of teacher
candidates on the question were grouped in three categories, namely timing, approach/attitude and
topic. These categories and codes are presented in the following table along with frequencies and
sample statements.

Table 6.

Problems Experienced During In-Service Training in TCTP.

Category Code f Sample Statement

Timing Problems related to long 6 The process was long, we were very bored (TC6).

program duration
Lack of preparations forthe 2 We were not able to concentrate on course topics to
teaching period prepare for the teaching period, we could not find
time for that (TC3).
Approach/  Oppressive attitudes about 3 They should not be that strict about absenteeism.
attitude absenteeism When we were considering voluntary presence of the
students in the class, If we could not attend the
classes, they would open an official inquiries.

The problems about 2 The speakers lacked communications and empathic
speakers on skills towards us. They turned us into passive listeners
communications and (TC9).
empathic approach

Topic Topics were theoretical, 2 The topics were instructed theoretically and
hence uninteresting uninteresting for us (TC7).
The topics were based on 1 The topics were always instructed based on
practical knowledge and experiences and practical information. In fact, if they
experiences, they were not were instructed in the form of theoretical knowledge,
theoretical it could have been more effective (TC4).

In the category of timing related to the problems experienced in the in-service training process,
teacher candidates talked about the distress they experienced due to the long duration of the program
process, and the fact that they could not focus on preparation for the teaching process that would start
immediately after the training due to lack of time. Based on these considerations, it can be argued that
the program process was not well planned. It was also understood based on teacher candidate
statements that the time required for preparation motivation and energy was not available since the
training was provided before the academic year and the candidates started the academic year still under
the duress of the process.

In the approach/attitude category, teacher candidates stated that the administration was strict
about absenteeism and included oppressive. They also stated that the instructors could not empathize
with the target audience in their presentations, provide interactive communications, and this approach
left them in a passive state. It is unacceptable to oppressive any individual under any circumstances, and
the fact that this happened in an educational environment, especially towards individuals who would be
training future adults is quite important and unfavorable. It is not acceptable to condemn learners with
a passive status in such an important program, especially at a time when active participation of the
learners in the instruction process is considered significant in effective education globally.

In the category of topics, the statements of the teacher candidates contrasted significantly. Certain
views emphasized that the topics were theoretical and uninteresting, certain others stated that the
topics were not theoretical and predominantly experiences were emphasized. Thus, it can be concluded
that the program was presented based on both the theories and experiences, examples. This is indeed a
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necessary and desirable condition for effective instruction. It was also determined that a teacher
candidate was not satisfied with the experience-based instructions and desired theoretical topics and
certain other teacher candidates were not satisfied with the theoretical topics and considered the topics
uninteresting.

Findings on the contributions of TCTP training: The views of teacher candidates on the question
were grouped in three categories, namely experience, affective and no contribution. These categories

and codes are presented in the following table including frequencies and sample statements.

Table 7.

Contributions of TCTP.

Category

Code

Sample Statement

Experience

Lack of
contribution

Affective

Learning the
exemplary points as
a result of shared
experiences
Contributions to
new graduates

Learning what type
of teacher, one
ought not to
become

It provided no
contribution
Listening to
experienced
teachers
contributed to
nothing and it was
boring

The settings did not
contributed to the
objective

Getting to know
teacher candidates
from different
fields

It was fun to listen
to the experiences
of veteran teachers

It was a great experience for me. | realized that there were
many exemplary issues as a result of shared experiences
and | made a note about these points in my mind (TC1).

I think that the training contributed to new graduates and
it provided experiences fort his group. Because they are
just out of the school and have no teaching experience
(TC10).

| acquired ideas about what type of teacher | ought not to
become. It contributed in this respect (TC12).

In my opinion, it had no contribution. It was not productive
for me (TC11).

Listening to experienced teachers contributed to nothing
and it was boring (TC6).

We were in a crowded, continuously passive and closed
environment (both physically and interactively), it was
natural that it contributed to nothing (TC2).

| met teacher candidates from different fields, established
new friendships (TC8).

It was fun to listen to the experiences of veteran teachers
every week (TC11).

In the category of gaining experience, teacher candidates indicated that they acquired ideas on what
kind of teacher they ought to become and what kind of teacher they ought not to become and
experiences during the training. It was also observed that teacher candidates indicated that the training
was suitable for newly graduated teacher candidates. They meant that there was a difference between
the new graduates and those who graduated previously but acquired the right to teach only recently.
This difference was due to the idea that previously graduated teachers could have earned some
teaching experience within the scope of this program.
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In the category of lack of contribution, the vast majority of the teacher candidates considered that
the program had no contribution and most stated that listening to veteran teachers’ experiences did not
have any contribution and these were boring. Furthermore, teacher candidates stated that the
environment where the training took place was not suitable for the objective of the training; it was
crowded, and they were left as passive listeners in an environment that was physically and interactively
closed.

In the category of affective contribution, it was observed that teacher candidates stated that it was
fun to listen to the experiences of veteran teachers and to make friends among teachers from different
fields in this training. The significance of meeting the affective needs of teacher candidates can be
considered in the training program.

Findings on continuance of the TCTP: The views of teacher candidates on the question were grouped
in two categories, namely it should, and it should not. These categories and codes are presented in the
following table along with frequencies and sample statements.

Table 8.

Continuance of the TCTP.

Category Code f Sample Statement

It should be It should be 11 Of course, it should continue. However, certain problems we

continued revised and experienced should be resolved to render the program more
continued effective in my opinion (TC5).
It should continue 1 Itisagreat program in all aspects, it should be continued (TC12).
asis

It should be It should be 2 ldo not think it is important. It is a waste of time and energy.

terminated terminated Thus, it should be terminated (TC11).

In the category that the program should continue, teacher candidates mostly stated that the
program should be revised and continued. Also, a teacher candidate stated that the program should be
left as is and continued without any revision.

In the category that the program should not be continued, teacher candidates stated that the
program should be terminated and should not be continued even with revisions. This can be explained
by the fact that the teacher candidates with this idea considered the program as insignificant and that it
is a waste of time and energy.

Findings on the possible revisions that could be conducted in TCTP: The views of teacher candidates
on the question "What kind of changes do you want to see in the teacher candidate training program?"
were grouped in five categories, namely the stakeholders, application, topic (content), time and
approach. These categories and codes are presented in the Table 9 along with frequencies and sample
statements.

In the stakeholders category, teacher candidates often suggested that only well-equipped advisor
teachers and speakers should participate in the in-service training program. In this category, they also
suggested to invite field specialists, i.e., academicians, on related in-service training topics, and to
provide apt information about the program to school principals and financial and moral support for
advisor teachers to motivate them to fulfill their duties. It was observed that the teacher candidates
desired the stakeholders to be competent, knowledgeable and motivated.

In the application category, most teacher candidates proposed the reduction of extracurricular activities
and the organization of the program separately for new graduates and experienced teacher candidates.
Experienced candidates are those who were employed as a teacher previously. Thus, according to the
teacher candidates, this leads to waste of time and extra effort for the experienced teacher candidates
and it was unnecessary.
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Possible Revisions That Could Be Conducted in TCTP.

Category Code f Sample Statement
Stakeholders Selection of well- 7 Advisor teachers should be selected among senior, well-educated, in
equipped advisor other words, well-equipped teachers (TC1).
teachers
Selection of well- 6 In-service training program speakers should be well-equipped in
equipped speakers for knowledge, elocution and empathy skills (TC7).
in-service training
program
Introduction of 3 In my opinion, the individuals who presented in-service training
academicians proficient topics were not competent in the field, these individuals should
in in-service training. have an academic background, for instance, faculty members could
have been invited (TC4).
Providing information 3 School principals lacked knowledge on this training program, they
for school principals did not know the details, they should be informed on these issues
(TC9).
Providing 2 Necessary support should be provided for advisor teachers to assist
material/psychological teacher candidates; both material support and based on the
support to motivate significance of the issue (TC12).
advisor teachers for the
task
Application Reducing the number 5 Extracurricular activities were conducted with difficulties due to the
of group members in crowded groups; the activities could be conducted on different
extracurricular activities times for different groups (TC8).
Conducting different 4 Each teacher candidate had different level of teaching experience.
teacher candidate Because, there were those who were hired as a teacher before. This
training programs for led to waste of time and repetitions. Thus, different programs
new graduates and should be organized for new graduates and experienced candidates
experienced ones who were employed previously in educational institutions (TC10).
Designing a separate 3 In the context of this program, specific groups should be organized
teacher candidate for each field. The advisors and instructors for these groups should
training program for be specialized in the related field. Related participants could also be
each field invited from the overseas. | think this would improve the
productivity (TC6).
Less number of forms 3 We experienced stress since the forms we filled would be
should be filled scrutinized by inspectors. The forms were tiresome and irrelevant.
They prevented us from getting ready for the class. Thus, number of
forms should be reduced and should not be a burden for the
candidates (TC14).
The training should be 2 Since the environmental/cultural characteristics of the schools are
conducted in schools of different, it would be more adequate if the teacher candidate
appointment training would be conducted at our schools of appointment (TC1).
Topic Instruction of the topics 6 Constructivist approach that we are expected to implement
(content) in an applied and active should be used and instructions should include active applications,
method even a practical training could be conducted (TC7).
Brief and core 3 Long, detailed and theoretical instructions were boring. Thus, the
instruction instructions should be brief and limited to essential information
(TC10).
Inclusion of knowledge 2 The topics should include knowledge on student-teacher

on student-teacher
relationship

relationship. This is very important in my opinion (TC9).
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Table 9.
Continiue.
Category Code f Sample Statement
Time The implementation of 6 If the program can be applied simultaneously when we start our
teacher candidate duties as a teacher, it would be possible to implement the topics
training program learned immediately and to discuss the experienced problems, and
simultaneously when it would be more effective (TC3).
the teachers are on duty
Improvement of the 3 Forinstance, summer in-service training seminars should be
program duration abolished and instead, the same training can be provided in two
additional hours after the teachers start their duties weekly (TC4).
Approach Non-oppressive, but 3 Teacher candidates should not be importuned about absenteeism
suggestive behavior and filling the forms in in-service training applications and they
should not be coerced and the activities should be attractive (TC5).
Substitution of the 2 We should be called “new teachers” instead of teacher candidates.
concept “teacher We experienced a great deal of problems about that; we were
candidate” perceived as interns, which was almost the same as being

perceived as a student (TC13).

It was observed that equal number of candidates proposed to design the program separately for
different teaching fields and reduction of the number of forms that needed to be filled by the
candidates. The idea of designing the program separately for each field was based on the belief that the
training provided as such would be more effective and productive. It was stated that the number of
forms that needed to be filled by the candidates should be reduced, because it was tiresome and boring.
Finally, it was suggested that the training should take place in the schools where the teachers were
assigned. This suggestion may be attributed to the fact that schools can have different environmental
and cultural structures and this would ensure that more realistic education would be provided, and thus,
the teachers would easily adapt to their locations of duty.

In the topic (content) category, teacher candidates suggested that the topics should be presented in
an applied and active manner. Furthermore, they emphasized that conventional instruction should be
avoided, and the topics should be instructed with constructive approach. Teacher candidates also
considered that the topics should be instructed in a short and concise manner and should include
information related to student-teacher relationship. They recommended that the instruction should be
short and concise also to prevent boredom and to be effective. Since the teacher candidates suggested
that student-teacher relationship should be included in training topics, it can be deducted that they
believed in the significance of healthy and effective relationships with the students in the instruction
process.

Teacher candidates proposed two recommendations on the issue of time. These were the on-the-job
implementation of the teacher candidate training program and the improvement of time concerns.
Teacher candidates considered that the program would be more effective when it would be
implemented after they started working at the schools where they are appointed because it would allow
them to implement the knowledge they acquired immediately. Concerning the suggestions about the
improvement of the issues about time, the teacher candidates recommended that the summer seminars
should be abolished, instead the training should be provided in two additional hours on weekdays
during their employment. When considered in detail, it can be argued that the applicability of this
recommendation would be possible with a planned approach.

In the approach category, it was observed that the teacher candidates offered two suggestions that
they should not be coerce but motivated and they should not be called teacher candidates. It was
striking that both recommendations affected the teacher candidates on psychological level. It was
determined that the expectations of the teacher candidates were on the psychological dimension, which
is among the basic necessities of individuals but often neglected.
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Findings on the Second Interview

In this section, the views of pre-service teachers on whether the TCTP contributed to their
employment process and whether the training program should be continued were listed based on the
questions posed in the second interview. Furthermore, both interview findings are presented in
comparison. The views of pre-service teachers on whether the TCTP contributed to their profession and
whether the training program should be continued are listed below.

Findings on whether the TCTP contributed to the employment process: Most teacher candidates
replied the first question of the second interview on whether the TCTP contributed to their employment
with a positive response (while certain candidates stated that it partially contributed and one candidate
stated that it did not contribute These categories and codes, frequencies and sample statements are
presented in the table below.

Table 10.

The Contribution of TCTP.

Category Code f Sample statement

Contributed High contribution 7 Instruction, follow up of the course, in-service
training and counselor were quite beneficial (T4).

Partial contribution 3 | benefited from the administrative tasks that the

principal helped in during the program (T4).

Did not contribute  No contribution 1 The training program was not beneficial (T11).

The same question was asked in the second interview in order to determine whether the views of
the pre-service teachers on the contributions of TCTP to their professional performance were changed.
Most teachers stated that it contributed (T1, T3, T5, T6, T7, T8, T10), certain teachers stated that it
partially contributed (T2, T4 and T9), and one teacher stated that it did not contribute (T11).

TC1; emphasized the impact of the advising teacher on the matter: “The fact that we were instructed
under the supervision of the advisor teacher was the reason for the contribution to my experiences. This
contributed to my self-esteem, especially in classroom management. | am currently practice the
methods and techniques | learned from the advisor teacher and | can observe its effects.”

TC8: “Instructing courses, observing the instructions, in-service training processes and advisor
teacher were all very helpful.”

TC4, who was among the candidates stating that TCTP partially contributed to their employment
stated the following:

TC4: “I still benefit from the administrative section of the program, where the principal was of great
assistance. However, | do not think that this process was necessary in general, | think the internship
program at the university was sufficient in this respect.”

Teacher candidate TC11, who stated that the TCTP had no contribution, commented as follows:

TC11: “This training program was not beneficial. We spent most of the time filling the forms. The
specifications about the program remained on paper, if you ask me.”

The common questions included in both interviews demonstrated that the views on the first
interview about the contributions of the program were mostly positive (contributed to experience: f =
11 and affective contributions: f = 5, total: f = 16), and certain teacher candidates (f = 10) had negative
views (see Table 7). In the second interview, the same trend was observed and most teacher candidates
stated that the program contributed to their employment.
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Findings on the views of assigned pre-service teachers on whether the program should be
continued: In the second interview, the views of pre-service teachers on whether the program should be
continued were grouped under the categories of “it should be continued” and “it should not be
continued.” These categories and codes, frequencies and sample statements are presented in the table
below.

Table 11.

The Second Interview On Whether the TCTP should be Continued.

Category Code f Sample statement

Should Should continue with 10  This program should continue, of course, it

continue modifications contributed a lot, but it must also be changed (AO3).
Should not Definitely should not 1 No. The program should not be continued; | do not
continue continue think that the provided training was beneficial in

teaching (AO11).

Majority of teacher candidates stated that the program should be continued (TC1, TC2, TC3, TC4,
TC5, TC6, TC7, TC8, TC9, TC10), while a teacher candidate stated that it should be terminated (TC11).
Furthermore, all teacher candidates, who were in favor of the continuation of the program, argued that
the program should be modified. The teacher candidates who considered that the program should be
continued stated the following:

TC2: “I think that it should continue with some changes. In the course of this program, | find the
things | learned both professionally and culturally very beneficial. However, participation in this training
program should be voluntary. In my opinion, this training should not be obligatory for experienced
candidate teachers who were previously employed.”

TC3: “This program should continue, of course, it contributed a lot, but it must also be changed. For
example, the program should be practice oriented and the number of forms and its duration should be
reduced. Furthermore, the value of the teacher should be established, and efforts should be spent on
the candidates to like their profession.”

TC6: “It may continue, | have no objection, | think it was very useful. However, some improvements
should be made in the program. Unless there are really good advisor teachers, the program would
become inefficient and a waste of time. Instead, the teachers should be appointed at once and on-the-
job training should be provided for professional development.”

TC8: “It should continue and should be improved to be more efficient. Measures should be taken to
prevent systematic problems that we experienced in the program process from happening again.”

TC9: “The program should be continued with changes for the program to be more productive.
Advisors should have equal experience and their negative attitudes towards the teacher candidates
should be prevented.”

The teacher candidate who argued that the program should be terminated stated the following:

TC11: No. The program should not be continued; | do not think that the provided training was
beneficial in teaching. Several topics that were instructed during the undergraduate education were also
included in this program. In terms of practice, our internship was not much different. | just think that it
provided certain administrative and cultural information. There was no need to spend that much time
and effort for this purpose.

The responses to common questions asked in both interviews demonstrated that most teacher
candidates (f = 12) stated that (see Table 8) the program should be continued and two teacher
candidates stated that the program should not be continued in the first interview, and similarly, most
teacher candidates (f = 10) stated that the program should be continued and only one teacher candidate
stated that the program should not be continued in the second interview.
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Discussion and Conclusion

Teacher candidate training programs could be implemented to preventing possible problems in the
teacher training process, to improve the qualification of teacher candidates and with the idea that
certain supplementary training could be beneficial during post-graduate pre-service process. As stated
by Seferoglu (2004), the quality of teachers and the teaching profession is scrutinized frequently in
Turkey and in several other countries. Thus, a need for teacher candidate training program arose in
Turkey recently and the program was initiated in 2016. The first section of the present study, which
aimed to evaluate this new and comprehensive program by attending teacher candidates during the
pre-service and post-service process, includes the objective of the program, its deficiencies,
contributions, sustainability and certain findings and recommendations on possible revisions.

Similar to certain problems that can be experienced in the implementation of every training
program, teacher candidates expressed that certain problems were experienced in this program as well.
As seen in similar studies, the problems concerning the "time" (Altintas & Gérgen, 2017; ilyas, Coskun &
Toklucu, 2017; Ulubey, 2016), "organization" (Soyalp & Kozikoglu, 2016), "forms" (Kiirim Yapicioglu et
al., 2016; ilyas et al., 2017; Ulubey, 2016) and "stakeholders" (Sag et al., 2016; Soyalp & Kozikoglu, 2016;
Ulubey, 2016) were reported in the present study. In the study, it was found that those who assisted the
implementation of the program, such as school administrators and advisor teachers, who were
identified as stakeholders, were not well trained in the field and had no knowledge about the program.
In a study by Soyalp and Kozikoglu's (2016), it was also found that both teacher candidates and advisor
teachers had no knowledge about the program.

It was determined that particularly in-classroom practices and also extracurricular, in-school
(observations) and in-service training activities were appreciated by teacher candidates in the program.
This suggested that there were acclaimed activities in each section of the teacher candidate training
program. In fact, certain other studies also reported that teacher candidates liked in-classroom
applications, in-school (organized by school administration) and extracurricular (organized by Provincial
National Education Directorate) activities/trips and observations to develop themselves in the fields of
classroom management and school administration and preparation for management (Kana & Yasar,
2017; Sarikaya, Samanci & Yilar, 2017; Soyalp & Kozikoglu, 2016; Ulubey, 2016). In a different study
(ilyas et al., 2017), it was found that in-service training activities were appreciated extensively and
contributed to teacher candidates in terms of love/belonging for the profession, educational
regulations, conditions in the province of assignation and to provide information about national and
international education policies and practices. An examination of the present study findings (see Table
3) would demonstrate that the activities favored by the teacher candidates were mostly activities that
required active participation with higher number of senses such as applications, trips, observations and
interviews. With a clearer expression, non-interactive functions such as filling out forms were not among
these acclaimed events. Therefore, it can be argued that interactive and active situations in any training
lead to better participant satisfaction.

The fact that teacher candidates were considered as teacher candidates in the program resulted in
different perceptions by stakeholders and students. Thus, calling them as intern teachers and even as
brother/sister, advisor teachers calling them with their first names made teacher candidates frustrated.
In fact, in a conceptual study on teacher candidates (Kirim Yapicioglu et al., 2016), the distinction
between the concept and intern teacher and teacher concepts was emphasized. In another study
conducted on the same topic (Sarica & Turan Ozpolat, 2016), it was observed that teacher candidates
mostly had negative views about the roles assigned to them in the program. The fact that the concept
was not clearly understood by the stakeholders and the differences between the meaning that the
concept evokes in stakeholders and the candidates could have influenced the content and form of the
communications established with teacher candidates and their roles.
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The topics included in the in-service training program within the teacher candidate training program
were assessed by the teacher candidate under two categories; from the perspectives of the scope and
functionality. Based on the scope, it was often considered that the topics were clear and necessary.
Thus, it can be stated that teacher candidates believed that the training was beneficial and productive.
However, the teacher candidates also stated that "they already knew about the instructed topics ".
Similarly, in a study by Oral & Demir (2016), it was determined that the teacher candidates considered
the process as "giving directions to someone who already knows the way"; thus, suggesting that the
topics were repetitions in the program. Based on functionality, it was emphasized that the individuals
who instructed the program did not possess presentation skills. Teacher candidates also indicated that
the topics were important, but they experienced instructional and comprehension problems due to the
incompetence of the instructors in presentation skills. Thus, it was determined that independent of the
significance of the instructed topics, the inadequacies in their presentation, or in other words, the in
competencies in the presentation skills negatively affected the efficiency of the training. A study by ilyas
et al. (2017) was consistent with these findings. Teacher candidates indicated that the knowledge level,
motivation and preparation and approach of the presenters in in-service training seminars were quite
low.

Teacher candidates stated that there were certain problems in the in-service training program and
they described these problems in terms of timing, approach/attitude and topic dimensions. Teacher
candidates prioritized the time constraint dimension in their views on the teacher candidate training
program in general and in-service training program in particular. In a different study (ilyas et al., 2017),
however, it was determined that the teacher candidates considered the approach of the speakers at the
in-service training seminar particularly positive (68.00%). In the same study, these seminars were
considered insufficient in improving the knowledge of teacher candidates on national education policies
and international educational applications.

On the educational contribution of the program, it was observed that teacher candidates stated that
the training provided experience, however the same number of candidates also stated that listening to
veteran teachers and the educational settings did not have any contribution and some teachers
indicated that the training had affective contributions. On the experience dimension, it was stated that
this training predominantly contributed with respect to the examples provided by veteran teachers. In a
study conducted by ilyas et al. (2017), the majority of the teacher candidates (79.00%) concluded that
they particularly benefited from the "meeting with experience" practice. In a study by Ulubey (2017),
teacher candidates stated that they experienced certain problems in the in-school and extracurricular
activities conducted in this program, and thus, these activities did not contribute to the teaching
profession in their opinion. Similar to the present study, a study by Altintas and Gorgen (2017) also
demonstrated that teacher candidates mentioned that the contributions of the program included
acquisition of new experiences and learning about and taking lessons from certain negative behavior
exhibited by certain veteran teachers.

In the context of the revisions that can be conducted on the teacher candidate training program,
teacher candidates suggested that changes should be made mostly in stakeholders and application,
topic (content), time and approach. About stakeholders, teacher candidates stated that the training
should be conducted with well-equipped advisor teachers and speakers, academics should be involved
in the instructions, and school principals should also be well-equipped about the training program. On
the contrary, in a study by Gokulu (2017), it was concluded that teacher candidates indicated that
advisor teachers should be informed more about the teacher candidate training process.

In terms of implementation, Diskiin (2016), who considered that the measures taken to enforce the
ties of teacher candidates with the regions where they are assigned were unsatisfactory, stated that the
model lacks measures that would increase the teachers' involvement in the region where they are
assigned. Teacher candidates spend their candidacy process in different provinces based on their
preferences instead of the schools they are assigned to and one fifth of the candidates spend the
process in Istanbul, Ankara or izmir. This implementation delays their involvement in the region they will

623



Esen TURAN OZPOLAT, Giilden GURSOY — Pegem Egitim ve Ogretim Dergisi, 9(2), 2019, 605-652

work at. Thus, a regulation was enacted by the Ministry of National Education that enforces the
candidates to attend the training in the provinces that they are appointed (MoNE, 2016b). Therefore,
the teachers who were appointed on September 2016 commenced the teacher candidate training
program in the location where they were appointed as they perform their professional duties. Thus, the
problems related to the above mentioned issues in the present study were mostly eliminated.

Among the revisions proposed by teacher candidates for the teacher candidate training program,
applied instruction of the selected topics (content) was also mentioned. In this regard, several studies
reported that practices should be prioritized especially in teacher training (Aras & Sozen, 2012; Ball,
2000; Ball & Bass, 2003; Ball, Sleep, Boerst & Bass, 2009; Baskan, Aydin & Madden, 2006; Forzani, 2014;
Gunver, 2014; Harford & MacRuairc, 2008; Jay & Johnson, 2002; Lampert, 2009; McDonald, Kazemi &
Kavanagh, 2013; Russell, 1997). Furthermore, the "Teacher Strategy Document" prepared by the
Ministry of National Education (MoNE) that includes the action plan for the 2017-2023 period,
emphasizes the significance of practice in teacher education and the necessity of restructuring teacher
training institutions both academically and institutionally and also based on practice to increase their
achievements (MoNE, 2017). Glinver (2014) argued that the theoretical and applied instruction should
be balanced in teacher training and proposed that since the educators have the ability to link theory and
practice while developing teacher training programs, the structure of the programs can be improved in
terms of the connection between theory and practice. Furthermore, Aras and Sézen (2012) emphasized
the significance of practice in teacher training and suggested that teacher candidates do not focus on
applied courses during undergraduate education since they concentrate on PPSE preparations and this
can prevent the achievement of desired goals in applied courses and applied courses should not be
limited to senior years and be provided in all years of the undergraduate education. On temporal
improvements, teacher candidates recommended that the program should be conducted after the
teachers are appointed to their institutions and the duration of the training should be improved. Also, in
a study by Altintas and Gorgen (2017), it was concluded that certain teacher candidates considered this
training process as a waste of time. Also, in the same study, it was observed that the teacher candidate
were frustrated by the use of the teacher candidate title, and stated that "being a teacher candidate is a
term | cannot understand at all and | would like to say that | am not a real, candidate or official teacher
in this process, | am just a teacher". Furthermore, on the approach dimensions, it was suggested that
teacher candidates should be approached motivationally, not by coerce, and the term teacher candidate
should be substituted.

When the teacher candidates were interviewed for the second time (after they were appointed),
most teacher candidates stated that the teacher candidate training program contributed to their
progress. In explaining this, teacher candidates especially emphasized the contributions of advisor
teachers, in-classroom practices (course instruction, course monitoring) and in-service training. Certain
teacher candidates indicated that the principal partially contributed to the training, but in general they
did not considered the process necessary and stated that the internship practice in the university were
sufficient. A teacher, on the other hand, found the training program useless, stating that the majority of
the time was spent filling forms, and the program plan was not reflected in practices or never
implemented. In fact, it was observed that the teacher candidates mostly stated that the program had
contributions in the first interview and a few mentioned that the program had no contribution. The
most obvious difference between the two interviews was that the number of views, which claimed that
the program had no contribution in the first interview was significant, while in the second interview, the
same view was expressed only once. This can be interpreted as the views of teacher candidates on the
contribution of the program were positively influenced by on the job experiences. However, it should be
clearly stated that the teacher candidates considered that the training program contributed to their
development both before and after they started their employment. A training program, which is
believed to contribute as such, could be modified by the Ministry of National Education based on the
requirements and recommendations to develop a more qualified, effective and long-term, applicable
process. The contributions of the teacher candidate training program based on teacher candidate views
were also reported in studies by Altintas & Gorgen, 2017; Gokulu, 2017; Gil, Turkmen & Aksel, 2017;
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ilyas et al., 2017; Kana & Yasar, 2017; Kilig, Babayigit & Erkus, 2016; Sarikaya et al., 2017; Ulubey, 2017.
In a study by Tungbilek and Tunay (2017), the expectations of the teacher candidates about the program
were asked and it was observed that their expectations were low. According to the authors, this was
due to fact that the expectations of teacher candidates were asked while they were still in the initial
stages of the program and they had no data to compare with their present situation.

The number of candidates who stated that the program should be terminated was low in both
interviews when compared to the number of candidates who considered that the program should be
continued and the number of those who stated that it should be terminated decreases in the second
interview, and this could be interpreted with two explanations. The first explanation is the fact that the
number of teachers accessed for the second interview were smaller than the first interview and there
might be teachers who were not accessed in the second interview and might think that the program
should be terminated, and the second interpretation can be that one of the teacher candidates might
have changed her or his negative view on the teacher candidate training program during the program.
Most teacher candidates stated that the program should be continued with certain revisions. Certain
recent studies shared the same perspective (Altintas & Gérgen, 2017; ilyas et al., 2017; Kana & Yasar,
2017; Sarikaya, et al., 2017; Ulubey, 2017). In a study by Gokulu (2017), teacher candidates stated that
they experienced certain problems in the process and suggested that the program should be continued
in the following years after these problems are eliminated. Ulubey (2017) also reported that teacher
candidates experienced certain difficulties in the program and their views should be taken into
consideration by relevant institutions and individuals in order to ensure that the program is conducted
in a productive manner. Tuncbilek and Tinay (2017) emphasized that monitoring the success of the
application is important to improve the program as in every application, and therefore it would be good
for the sustainability of the system to receive feedback that could improve the training of next
generation teacher candidates. Thus, the present study can be considered quite significant for the
sustainability and effectiveness of the program in the future.

Limitations of the Study

Focus interviews were conducted to collect data in the study. In the focus interview settings during
the study, it was realized that individuals were uncomfortable about expressing their thoughts on
certain subjects due to the presence of their friends and therefore their responses were not detailed.
The unreliable and non-transparent focus interview environment was one of the limitations of the
study.

In the study, the researchers requested the approval of the Provincial Directorate of National
Education to interview teacher candidates in the neighboring provinces. However, the petition was
rejected on the grounds of State of Emergency. The selection of the sample group only from Adiyaman
province was the limitation of the study.

The study was planned as a longitudinal study. Although the details of the interviewees were
obtained in detail, it was not possible to reach 3 individuals despite all efforts. Failure to reach all
participants in the second interview was another limitation of the study.

Recommendations
Based on the current study findings, the following can be recommended,;

1. Necessary measured should be taken by the Ministry of National Education to eliminate the
problems experienced in the program and to conduct more effective training programs that would
meet its objectives in the future,

2. Inclusion of instructional applications that would ensure active participation of teacher candidates in
the teacher candidate training program,

3. Using different research methods and techniques to ensure data diversity can be recommended for
future studies to obtain more comprehensive data on teacher candidate training programs.
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Tiirkge Siiriim

Girig

Son yillarda, kiiresel diizeyde yasanan ekonomik durgunlugun ulusal ekonomiler Gzerinde yarattig
baski, Ulkelerin politika odaklarini egitim sistemine, 6gretim programina ve Ogrencileri yasama
hazirlayan 6gretmenin roliine gevirmelerine yol agmistir (McMahon, Forde & Dickson, 2013). Diinyada,
dgretmen egitimi konusunda yiiksek diizeyde kaygilar tasinmaktadir (Bauer & Prenzel, 2012). Ogretmen
egitimi, egitim reformunun kalbindedir ve her ulke, nitelikli 6gretmenlerin yetistiriimesinde sirekliligi
saglamak icin 6gretmenler icin bir dizi standartlar ve yeterlik dlgutleri belirleyerek egitim sistemlerini
yeniden diizenleme ¢abasina girmislerdir. ingiltere, Almanya ve Fransa son on yilda nitelikli gretmen
yetistirme adina biyiik reformlar gerceklestirmistir. ingiltere’de Ogretmen Yetistirmenin Onemi (The
Importance of Teachers’ Training); Yeni Nesil Seckin Ogretmenler: Uygulama Plani (Next Generation of
Outstanding Teachers: Implementation Plan); Fransa’da, Okulun Yeniden insasi (La Réfondation de
I'Ecole); ve Almanya’da, Ogretmen Egitimi Standartlari: Egitim (Standards fir die Lehrerbildung:
Bildungswissenschaften) adli reformlar hayata gegirilmistir (Page, 2015). Ozellikle ingiltere, teori ile
uygulamayi siki sikiya baglayan makro reform hareketi baslatmistir (Beauchamp, Clarke, Hulme &
Murray, 2013).

Dunyada yasanan egitim reformlarinin benzer yapilari tlkemizde gergeklesmistir. 1848 yilinda
Dariilmuallimin’in kurulusuyla baslayan 6gretmen yetistirme egitimi, o glinden bu yana cesitli
reformlarla degisikliklere ugramis ve nihayetinde 2006-2007 yilinda Egitim Fakiiltesi Ogretmen
Yetistirme Programi adiyla son seklini almistir (Yiiksekégretim Kurulu (YOK), 2006). Uzun yillar boyunca
O0gretmen egitimi programlarinda farkl yapilandirma ve diizenleme girisimleri olmasina ragmen bu
konuda her zaman sorunlar yasandigi gérilmektedir (Ylcel-Toy, 2015). Tirkiye’de 6gretmen yetistirme
sisteminde teori agirhikh bir egitim politikasinin izlenmesi, Tirkiye’nin 6gretmen yetistirmede uygulama
derslerine daha ¢ok yer veren Finlandiya, Almanya gibi (lkelerin gerisinde kalmasina neden olmaktadir
(Arseven & Yildiz, 2016). Ayrica 6gretmen egitiminde kuram ve uygulama arasinda yasanan kopukluk
o6gretmenlerin nitelikli yetismesinde buyuk bir engel teskil etmektedir (Hammerness, 2006). Bu engelin
asllabilmesi, teori ve uygulama arasinda saglam koprilerin kurulmasi ile mimkiin olabilecektir. Ancak,
tlkemizde 6gretmen yetistirme lisans programlarinda uygulama igeren ders sayilarinin ve saatlerinin
yetersiz olmasi, kuram ve uygulama arasinda saglam bir képriniin kurulmasini 6nlemektedir.

Ogretmen yetistirme lisans programlarinda teorigin pratige déniismesini saglayan “Okul Deneyimi ve
Ogretmenlik Uygulamasi” dersleri kredisi yiiksek olan uygulama derslerinin basinda yer almaktadir.
Ancak yapilan ¢alismalar uygulama temelli bu derslerde bir cok sorunun varligina isaret etmektedir (Ari
& Kiraz, 1999; Bastiirk, 2007; Eraslan, 2008; Gokmen, 2015; Kirksekiz et al., 2015). S6z konusu ¢alismalar,
uygulama temelli derslerde, 0Ogretim elemanlari tarafindan 06grencilere yeterince danismanlik
yapilmamasi, 6gretim elemanlarinin yeterince dénit vermemesi, ders isleme silresinin az olmasindan
dolayr dogru bir ders planlamasinin yapilamamasi, uygulama okulu ve uygulama 6gretmenlerinin
seciminin saghkli olmamasi, diger paydaslarin 6gretmen adayina yeterince rehberlik etmemesi, yapilan
degerlendirmelerin saglikh olmamasi gibi sorunlarla karsilasildigini ortaya koymaktadir. Bu slregte
yasanan sikintilar, 6gretmen adaylarindan istenen uygulamalarin yapilmasina engel olmaktadir. Olumsuz
deneyimlerin ¢ogalmasi meslegi icra etmeye yonelik duyulan heyecani da olumsuz etkileyebilmektedir
(Ontas, Atmaca & Kaya, 2017). Dolayisiyla, bu sikintilarin giderilmesi ve daha donanimli, deneyimli
o6gretmenlerin yetismesi icin mezun olduktan sonra goreve baslayacak 6gretmenlerin aday 6gretmen
yetistirme egitim programina tabi olmalari kaginilmaz olmaktadir.

Aday 6gretmen yetistirme egitimi, 6gretmenlige yeni baslayanlarin mesleklerine iliskin bilgi, beceri ve
tutum kazanmalarinin ve galistiklari kuruma uyum saglamalarinin amaglandigl hizmet 6ncesi 6gretmen
egitiminin devami niteligini tasiyan bir gegis sirecidir (Ozonay, 2004). Balci'ya (2000) gére adaylik
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egitimi, ogretmenlik kariyerinin en kritik ve glgliklerle bas etme donemidir. Solak (1999) ise,
O0gretmenlerin hizmet dncesi egitim eksikliklerini tamamlayan ve onlari meslege hazirlayan ikinci ve daha
onemli bir egitim asamasinin; hig stiphesiz adaylk egitimi ve hizmet ici egitim oldugunu belirtmistir.

Aday 6gretmen yetistirmenin gerekliliginin ortaya ¢ikmasi ile 1995 yilinda “Milli Egitim Bakanhgi Aday
Memurlarin Yetistirilmesine iliskin Yonetmelik” ve “Adaylik Egitimi Genelgesi” hazirlanmis ve yirirliige
konularak aday egitimlerin icerigine iliskin netlik kazandinlmistir. 1995 vyilinda dizenlenen aday
yetistirme programina iliskin yapilan ¢alismalarda (Ekinci, 2010; Kocadag, 2001; Mehmetoglu, 2002;
Ozonay, 2004; Solak, 1999; Yildirm,2010) kdyde ve kasabada 6gretmenlik yapan 6gretmenlerin
merkezde kalan 6gretmenlere gore daha cok sikinti yasadiklari, adaylik egitim programinin meslege
hazirlamada etkili olmadig, aday Ogretmenlerin programin tim 6gretim yili boyunca sirmesini
istemedikleri, 6gretici kadronun dogru secilmedigi, uygulama 6gretmenlerinin kendileri ile yeterince
ilgilenmedikleri ve okul mudirlerinin aday 6gretmenlere yonelik is basinda yetistirmeye iliskin sagladigi
rehberlik desteginin oldukga yetersiz oldugu ortaya ¢ikmustir.

Aday 6gretmen yetistirme programinda yasanan sikintilari giderebilmek ve programi daha giincel
hala getirmek icin 11 yillik bu program 2016 yilinin Mart ayinda degistirilmistir. Program, alti ay boyunca
toplam 474 saat suren sinif igi, okul ici ve okul disi etkinlikler ile hizmet igi egitim etkinlikleri gibi
uygulamalari kapsamaktadir (Milli Egitim Bakanhg (MEB), 2016a). Programin yeni olmasindan dolayi
aday ogretmenlere iliskin etkililiginin saptanmasi, programin igerigindeki eksiklerinin belirlenmesi
acisindan onemlidir. Alanyazinda, yeni programin igerigini ve olumlu ya da olumsuz ydnlerine iliskin
gorusleri inceleyen glincel birtakim c¢alismalar (Altintas & Goérgen, 2016; Cam-Aktas, 2016; Epcacan &
Pesen, 2016; Ergunay & Adigiizel, 2016; Giirsoy & Turan Ozpolat, 2016; llgaz & Vural, 2016; Kirim
Yapicioglu, Oztiirk & Yetim, 2016; Oral & Demir, 2016; Sag, Sahin ve Sezgin, 2016; Sarica & Turan
Ozpolat, 2016; Soyalp & Kozikoglu, 2016; Ulubey, 2016) mevcuttur. Altintas ve Gérgen’in (2016) aday
ogretmen yetistirme sistemini aday Ogretmen gorisleri cercevesinde inceledikleri ¢alismada, aday
ogretmenler programin uygulama agirlikh olusunu olumlu olarak degerlendirirken, atandiklari illerden
farkh bir ilde goreve baslamalarini bolgelerle bag kurmalarini geciktirecek olmasindan dolayr olumsuz
olarak degerlendirmislerdir. Kiirim Yapicioglu ve digerleri (2016) vyaptiklari calismada, aday
o6gretmenlerin bu siireci kolelik, evrak memurlugu, meslege hazirlk sireci ve ¢iraklik donemi olarak farkl
sekillerde tanimladiklarini ortaya cikarmistir. Soyalp ve Kozikoglu (2016), yaptiklari c¢alismanin
sonucunda aday 6gretmenlerin, programi teoride olumlu bulduklari ancak danisman 6gretmenlerin ve
aday Ogretmenlerin program hakkinda yeterli bilgiye sahip olmadiklari icin uygulama asamasinda aday
o6gretmenlerin gesitli sorunlar yasadiklarini ortaya ¢ikarmistir.

Bu calisma kapsaminda aday Ogretmen yetistirme programina iliskin degerlendirmeler, aday
o6gretmenler programa devam etmekte iken ve programin bitmesinden sonraki en yakin zamanda,
goreve yeni baslayan 6gretmenlerden alinmistir. Gorev yerlerine gittikten sonra meslegi ile bas basa
kalan Ogretmenlerin bu programi degerlendirdigi herhangi bir calismaya rastlanmamistir. Aday
6gretmen yetistirme silirecinde edindikleri bilgileri 6gretmenlerin mesleki bilgi ve becerilerine aktarip
aktarmadigi aday Ogretmen yetistirme programinin islevselligine iliskin doniit saglamada etkin bir
anahtar olabilecektir. Dolayisiyla, program siirecini yasayan aday 6gretmenlerin, gérev 6ncesi ve gorev
sonrasi aday Ogretmen vyetistirme programina iliskin gorUslerinin  karsilastirihp  program
degerlendirmesinin yapilmasi da bu anlamda alanyazinda 6nem arz etmektedir. Bu durumdan hareketle
calismada, aday 6gretmenlerin aday 6gretmen yetistirme programina iliskin gorislerinin gorev dncesi ve
sonrasl karsilastirilarak ortaya ¢ikarilmasi amaglanmistir.

Aday 6gretmen yetistirme slirecin her boyutunun degerlendirilmesi iliskin donttlerin ayrintili ve agik
olarak belirlenmesi, Ogretmen Yetistirme ve Gelistirme Genel Miidiirligi’niin, aday dgretmen yetistirme
siirecinde yasanan sikintilari fark etmesini saglayacak ve daha nitelikli 6gretmen vyetistirilebilmesi igin
daha hizli ve saglam adimlar atabilecektir. Ayrica, ¢alismada ortaya c¢ikan temalar, aday 6gretmen
yetistirme silrecine iliskin daha detayl veriler sagladigindan baska calismalara yon verebilecegi
dustnilmektedir.
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Yontem

Arastirma Deseni

Calisma nitel arastirma deseninde betimsel yontem ile tasarlanmis olup veri toplama asamasi
cergevesinde ise boylamsal arastirma sureci izlenmistir. Betimsel yontemde, mevcut durumun oldugu
sekliyle ortaya konulmasi amaglanmaktadir (Altun, 2012). Boylamsal arastirma ise, ayni kisilerden belirli
zaman araliklariyla veri toplama yoluyla gergeklestirilen bir arastirma yontemidir (Aypay, Sever &
Demirhan, 2012). Boylamsal ¢alisma kapsaminda bu calismada, belirlenen amag dogrultusunda, ayni
aday 6gretmenler ile benzer sorular Gizerinden odak grup goriismeleri gerceklestirilmistir. Bu dogrultuda,
gorev Oncesi ve sonrasi aday 6gretmenlerin aday 6gretmen yetistirme 6gretim programinin etkililigine,
devam edip etmemesine iliskin distincelerinin farklilagip farklilasmadigini ortaya koymak igin veriler
yaklasik bir yil kadar siire ile toplanmustir.

Calisma Grubu

Calisma grubunun belirlenmesinde, amagli érneklem kapsamindaki kolay ulasilabilir 6rnekleme ve
maksimum gesitlilik 6rnekleme tekniklerine basvurulmustur. Kolay ulasilabilir 6rnekleme temelinde,
ulasiimasi kolay ve ekonomik olan Adiyaman ili drneklem kapsamina alinmistir.

Maksimum cesitlilik 6rnekleme temelinde galisma; farkli cinsiyet, brans ve yas grubu ile gonallalik
esasina dayali olarak segilen aday 6gretmenler arasindan olusturulmustur. Calismanin ilk veri toplama
asamasinda 2015-2016 6gretim yili subat ayi itibariyle Adiyaman ilinde aday 6gretmen yetistirme egitimi
alan 326 aday 6gretmen arasindan farkli branslardaki 14 aday 6gretmen ile ¢alisiimistir. Calismanin ikinci
veri toplama asamasi ise, ilk veri toplama asamasindan bir yil sonra yine ayni g¢alisma grubundan
ulasilabilen 11 aday o6gretmen ile gerceklestirilmistir. Bu calisma grubuna da benzer dogrultuda
sorulardan olusan gérisme sorulari yoneltilerek ikinci asama verileri toplanmistir. Gériismelere katilan
katilimci bilgileri Tablo 1’de sunulmustur.

Tablo 1.
Gortismelere Ait Katilimc Bilgileri.

1. Goriisme katilima bilgileri 2. Gorisme katilimc bilgileri
Kod Cinsiyet Yas Brang Cinsiyet Yas Brang
AO1 Kadin 23 Sinif 6gretmenligi Kadin 23 Sinif 6gretmenligi
A02  Kadin 24 Okul Oncesi 6gretmenligi Kadin 24 Okul Oncesi 6gretmenligi
AO3 Erkek 30 Tirkce 6gretmenligi Erkek 30 Tirkce 6gretmenligi
A4 Kadin 25 Sosyal Bilgiler 6gretmenligi  Kadin 25 Sosyal Bilgiler 6gretmenligi
AO5  Kadin 22 Okul Oncesi 6gretmenligi Kadin 22 Okul Oncesi 6gretmenligi
AO6 Erkek 26 Matematik 6gretmenligi Erkek 26 Matematik 6gretmenligi
AO7 Erkek 22 Fen Bilgisi 6gretmenligi Erkek 22 Fen Bilgisi 6gretmenligi
A0S Kadin 24 Din Kil. ve A. 6gretmenligi  Kadin 24 Din Kl. ve A. 6gretmenlgi
A9 Kadin 23 Reh. ve Psik. Danismanhk Kadin 23 Reh. ve Psik. Danismanhk
AO10 Erkek 24 Matematik 6gretmenligi Erkek 24 Matematik 6gretmenligi
A011 Kadin 22 Matematik 6gretmenligi Kadin 22 Matematik 6gretmenligi
A012 Kadin 27  Okul Oncesi 6gretmenligi
AO13  Erkek 24 Din Kiil. ve A. 6gretmenligi
AO14  Erkek 22 Okul Oncesi 6gretmenligi

Veri Toplama Araglari

Calismanin birinci ve ikinci asamasinda g¢alisma gruplari ile odak grup goériismeleri gerceklestirilmistir.
Odak grup goérismeleri, uygulamali alanlarda yapilan degerlendirmelerde (McBrien, Felizardo, Orr &
Raymond, 2008), egitim arastirmalarinda (Barbour & Kitzinger, 2001; Byers & Wilcox, 1988; Gibbs, 1997;
Gizir, 2007) ve egitimsel malzemelerin gelistiriimesinde (McBrien, Felizardo, Orr & Raymond, 2008)
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siklikla kullanilmaktadir (Akt: Cokluk, Yilmaz & Oguz, 2011). Aday 6gretmen yetistirme programinin da,
uygulamal bir egitim siireci degerlendirme amacinda olmasindan dolayi nitel arastirma tekniklerinden
kullanilan odak grup goériisme tekniginin bu arastirma igin en uygun teknik olduguna karar verilmistir.
Ayrica odak grup gorismelerinin grup ici etkilesimden kaynakl farkh ve yeni fikirlerin ortaya gikarmasi
ozelliginin, calismaya daha cok veri cesitliligi saglayabilecegi distintlmustar.

Bu calismada benzer dogrultudaki sorulardan olusan iki farkli gériisme formu kullanilmistir. ilk veri
toplama siirecinde kullanilan gériisme formu, 8 sorudan olusmaktadir. ikinci veri toplama siirecinde
kullanilan goriisme formu ise 2 sorudan olusmaktadir. Sorular belirlenirken sorularin ¢galismanin amacina
uygun olmasi amaciyla agik, anlagilir olmasi saglanmis ve bunun igin de ayrica sonda sorular
gelistirilmistir. Egitim programlari ve 6gretim alaninda uzman bir akademisyenden sorulari degerlendirip
dénut vermesi istenmistir. Uzman kisiden, soru sayisinin azaltilmasina iliskin, benzer veri elde
edebilecegimiz iki sorunun birlestirilip tek bir soru altinda toplanmasi gerekliligine iliskin ve odak
gorismelerde daha ¢ok yardimci olmasi adina soru gruplari olusturmamiza iliskin éneriler alinmistir. Bu
donitler sonucunda sorular kapsam ve amag yoninde sekillendirilip son haline getirilmistir. Arastirma
sorularinin islevselligini 6lcebilmek amaciyla ise katilimcilar disindaki 4 aday 6gretmen Uzerinde pilot
¢alisma yapilmistir. Bu galisma sonucunda, sorularin net ve anlasilir olup olmadigini, verilen cevaplarin
sorulan sorularin cevaplarini yansitip yansitmadigini  belirlemek amaciyla ayni alan uzmani ile
arastirmacilar, pilot uygulama sonuglarini incelemis ve sorularin son sekli verilmistir. Formda yer alan
sorular ekte verilmistir.

Veri Toplama Siireci

Her iki gorismede c¢alisma gruplari ile odak grup gorismeleri gergeklestirilmistir. Goriisme formunda
yer alan sorular dogrultusunda gerceklesen odak grup gorismeleri, iki arastirmacinin yonetiminde her
goriisme igin iki esit grup seklinde ve es zamanli olarak gergeklesmistir. Gortismeler, ilk gériisme icin 120
dakika ve ikinci gérisme icin 80 dakika olmak tizere yaklasik 3.5 saat sirmdstir. Yapilan bu gériismeler
ses kayit cihazi ile kayit altina alinmistir. Gorlisme siirecinde katiimcilara iliskin yas, brans ve cinsiyet gibi
kisisel bilgiler de arastirmacilar tarafindan ayrica not edilmistir. Calismanin veri toplama siireci 2016-
2017 oOgretim yili 6ncesindeki yaz doneminde (Haziran ayi) baslamis olup 2017-2018 6g8retim vyili
oncesindeki yaz doneminde (Haziran ay1) sonuclanmistir.

Verilerin Analizi

Birinci ve ikinci gorlismede elde edilen nitel verilerin analizinde, tiimevarimsal bir yaklasim
izlenmistir. Bu cercevede, Strauss ve Corbin (1990) tarafindan ortaya konulan kodlama teknigi
kullanilmigtir. Bu kodlama tekniginde arastirmaci, kodlama sirecine verilerin kavramlastiriimasi ile
baslar. Bu siirecin sonunda arastirmaci olduk¢a fazla miktarda kavram elde etmis olur. Bu kavramlarin
sayisini azaltarak daha anlasilir hale getirmek icin, arastirmaci birbiri ile iliskili kavramlari gruplandirmak
suretiyle cesitli kategoriler (temalar) kesfeder. Kavramsallastirma asamasinda oldugu gibi kategorilere de
isimler verilir. Ancak kategorilere verilen isimler kavramlara verilen isimlerden daha soyut diizeyde kalir.

Calismada, bu yaklasimin asamalari izlenmistir. Oncelikle, kaydedilen sesli veriler yaziya dékilmistir.
Elde edilen bu ham veriler arastirmacilar tarafindan ayri ayri kodlanmis ve kodlarin gruplandiriimasi ile
kategorilestirilmistir. Her bir genel olarak kategoriyi temsil eden bir dogrudan alintiya da yer verilerek
veriler tablolastiriimistir. Arastirmacilar tarafindan ayri ayri yapilan kod-kategori teknigi icin “géris
ayrihgl” ve “goris birligi” teknigi kullanilmistir. Verilerin tablolastirilmasi izerine ortaya ¢ikan durum,
arastirmacilar tarafindan yorumlanmistir.

Gegerlik ve Glivenirlik

Toplanan verilerin ayrintil bir sekilde rapor edilmesi ve arastirmacinin sonuglara nasil ulastiginin
actklamasi nitel bir arastirmada gecerligin 6nemli dl¢iitleri arasinda yer almaktadir (Yildirim, 2010: 81).
Bu nedenle ¢alismada i¢ gegerligin (inandiricilik) saglanmasi amaciyla arastirma verilerinin ve arastirma
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sorularinin nitel arastirma alaninda uzman olan iki 6gretim Uyesinin teyidi alinarak arastirmada yer
almasi saglanmistir. Bu yolla, soru maddelerinin i¢ gecerligi saptanmustir. i¢ gecerligin saglanmasi icin
ayrica elde edilen verilere iliskin katihmcilara, arastirmacilarin yorumlari (gorusleri) ile kendi
yorumlarinin tutarh olup olmadigi sorularak bu konuda katihmci teyidi alinmis ve veriler bu sekilde rapor
edilebilmistir. Gériismelerin yiz yiize yapilmis olmasi da arastirmada gegerliginin saglanmasina yardimci
bir husustur. Sonug olarak katilimcilarin belirlenmesi, verilerin toplanmasi ve analizi slireci agik ve net bir
sekilde agiklanmustir.

Dis gecerligin (aktarilabilirligin) saglanmasi amaciyla ¢alismada oOrneklem segiminin zenginligi,
arastirma sorularinin ilgili konuyla tutarliligi gibi durumlara dikkat edilmistir. Bu bakimdan da katihmcilar
belirlenirken amagli 6rnekleme dayali maksimum cesitlilik 6rneklem tekniginden vyararlaniimistir.
Arastirma gecerliliginin saglanmasi amaciyla ayrica veri toplama siresinin odak grup ¢alismasinin
gerektirdigi ideal uzunlukta olmasina da 6zen gosterilmistir.

Guvenirligin (tutarhlik) saglanmasi amaciyla ise katilimcilardan elde edilen veriler, arastirmacilar
tarafindan ayri ayri incelenmis ve “goris birligi” ile “goris ayrihigl”” olan durumlar tartisilarak gerekli
diizenlemeler yapilmistir. Arastirmanin glivenilirlik hesaplamasi igin ilk gorismedeki verilere iliskin Miles
ve Huberman’a (1994, p.64) ait «Guvenirlik = Goris Birligi / (Gorus Birligi + Gortus Ayrihgl) X 100»
guvenirlik formilu kullaniimistir. Yapilan hesaplama sonucunda arastirmanin giivenirligi ilk soru igin
%84.00, ikinci soru igin %76.00, Uglincu soru igin %83.00, dordiincu soru igin %92.00, besinci soru igin
%89.00, altinci soru igin %96.00, yedinci soru igin %82.00 ve sekizinci soru i¢cin %78.00 olmak Uzere
ortalama %86.00 cikmistir. Elde edilen sonucun, Miles ve Huberman’in (1994) bu hesaplama igin
o6nermis olduklari sonucun (%70.00) lzerinde olmasi sebebiyle, arastirma verilerinin giivenilir oldugu
kabul edilmistir. Sonug olarak katiimcilarin belirlenmesi, verilerin toplanmasi ve analizi siireci agik ve net
bir sekilde agiklanmistir. Gorusmelerin yiz yuze vyapilmis olmasi da arastirmada guvenirliginin
saglanmasina yardimci bir husustur. Sonug olarak katilimcilarin belirlenmesi, verilerin toplanmasi ve
analizi suireci agik ve net bir sekilde agiklanmistir.

Bulgular ve Yorum

ilk Goriismeye iliskin Bulgular

Bu boélimde aday 6gretmenlerin ilk gorlisme kapsaminda yoneltilen arastirma sorulari dogrultusunda
Aday Ogretmen Yetistirme Programi’na (AOYP) iliskin gesitli gdriisleri sirasiyla yer almaktadir.

AOGYP’de yasanilan sorunlara iliskin bulgular: AOYP’de vyasadiklari sorunlara iliskin aday
o6gretmenlerin gorusleri sirasiyla zaman, organizasyon, formlar ve paydaslar olmak tizere dort kategoride
toplanmistir. Bu kategoriler ve kodlar, frekans ve érnek cimleler ile birlikte Tablo 2’de verilmistir.

Zaman kategorisinde; aday 6gretmenlerin bazi etkinliklere gereginden fazla zaman ayrildigini ve bazi
etkinlikler icin ise zamanin yetersiz kaldigini belirttikleri gériilmektedir. Ozellikle bu egitim kapsaminda,
okul disi etkinliklere ayrilan siirenin fazla oldugu, okul idaresinin programla ilgili kendilerine diisen
etkinliklere zaman ayiramadiklari, okul ici faaliyetlerden bazilari icin ayrilan sirenin fazla oldugunu
belirtmislerdir.

Organizasyon kategorisinde; aday 6gretmenler en ¢ok okul disi etkinlikler kapsaminda planlanan
gezilerin, organizasyon bakimindan eksik olusundan dolayr sorun yasadiklarini belirtmislerdir. Ayrica,
aday Ogretmenler, siniflarda yer alan teknolojik alt yapiya iliskin bilgi eksikliklerinin soruna sebep
oldugunu ve TEOG sinavina hazirlanan Ogrencilerle aniden karsilasmalarinin kendilerini sikintiya
soktugunu belirtmislerdir.

Formlar kategorisinde, en fazla vurgulanan sorun form doldurma isleminin sikici olduguna iliskindir.
Aday 6gretmenler, ayrica form doldurma islemleriyle ugrasmanin programin ders izleme, ders isleme
gibi diger 6nemli etkinliklere odaklanmada engel teskil ettigini ve formlarin sayica ¢ok fazla oldugunu
dile getirmislerdir.
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Tablo 2.

AGYP’de Yasanilan Sorunlar.

Kategori Kod f Ornek Ciimle

Zamanla ilgili Okul disi etkinlikler 8 Okul disi etkinliklere cok fazla zaman ayrildi (AO5).

sorunlar Okul idaresinin bu 5 Kalabalik bir okul olmasi nedeniyle okul idaresi
program surecine zaman bizlere gerekli zaman ayiramadi (AO8).
aylrmamasi
Okul igi etkinlikler 4  Okul igi etkinlikler gergevesinde kantin denetleme

vs. etkinliklere fazla zaman ayinilmisti (AQ6).
Organizasyonla  Okul disi etkinliklerin 9  Okul disi etkinlikler i¢in nitelikli bir planlama
ilgili sorunlar organizasyon eksikligi yapiimamisti. Ornegin kurumlari gezerken kalabalik

olmamiz sebebiyle bir yere sigamadik ve cogumuz
anlatilanlari isitemedik bile (AO1).

TEOG surecindeki 3 8. sinifta TEOG sonrasi donemde ders isledigim icin
siniflarda ogrencilerde derse adapte olma sorunu vardi.
gorevlendirilme Bundan dolayi sinif ydnetiminde de sikinti yasadim
(AO12).
Fatih projesine iliskin 2 Akilli tahtalari kullanmayi ne biz ne de 6gretmenler
bilgisizlik bilmiyorduk, bu da akilli tahtalarla yapilabilecek
pek cok etkinligi yapamamamiz anlamina geliyor
(AO5).
Formlarla ilgili Form doldurmanin 7 Formlari doldurma iglemleri sikictydi ve bizi bu
sorunlar sikicihg konuda geg bilgilendirdiler (AQ7).
Form doldurmanin 4  Form doldurmak sebebiyle program siirecine ve
slreci verimsizlestirmesi ozellikle ders isleme etkinliklerine odaklanamadik.
Siireg verimsizlesti (AO10).
Formlarin gok sayida 2 Cok fazla form doldurduk, bu kadari gerekli miydi
olmasi bilemedim (A014).
Paydaslara Sorumlu kisilerin 5 Gerek 6gretim gerek idare anlaminda bizlerden
iliskin sorunlar alaninda iyi yetismemesi sorumlu olan gorevliler, alanlarinda iyi yetismis
yetkin kisilerden secilmemisti (AQ7).
AOYP’vye iliskin bilgi 4 lgili olan hic kimse bu egitim programina iliskin
sahibi olunmamasi yeterli bilgiye sahip degildi (AO3).
Danigsman 6gretmenin 4 Danismanimin dersini izlerken, onun pek de verimli
verimsiz olmasi olduguna inanmadim (AQ1).

Son olarak paydaslar kategorisinde aday 6gretmenler, bu program siirecinde kendileriyle ilgilenmesi
gereken yonetsel ve 6gretimsel tiim yetkililerin, alanlarinda donanimli olmadiklarini, bu programa iliskin
yeterli bilgi sahibi olmadiklarini ve 6zellikle danisman 6gretmenleri izlerken onlardan pek fazla verim
alamadiklarini belirtmislerdir. Aday 6gretmenlerin bu inanci, onlarin programa timiyle glivenmelerini
ve programi yeterli kabul etmelerini engelleyebilecek 6nemli bir durumun gostergesi seklinde
yorumlanabilir.

AOBYP’de begenilen etkinliklere iliskin bulgular: AOYP'de vyer alan etkinliklerden hangisini
begendiklerine iliskin aday 6gretmenlerin gorisleri sirasiyla sinif ici uygulamalar, okul disi etkinlikler,
okul igi etkinlikler (gozlemler) ve hizmet i¢i egitim olmak Uzere dort kategoride toplanmistir. Bu
kategoriler ve kodlar, frekans ve 6rnek ciimleler ile birlikte asagidaki tabloda verilmistir.

Sinif i¢i uygulamalar kategorisinde aday 6gretmenler, hem ders izleme hem de ders isleme
etkinliklerinin kendilerine fayda sagladigini, ozellikle ders islemenin ise onlara deneyim kazanma
bakimindan faydal oldugunu diisinmektedirler. Bu durum aday o6gretmenlerin programin sinif ici
uygulamalar etkinliginden olduk¢a memnun oldugunu gostermektedir.
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Tablo 3.
AGYP’de Bedenilen Etkinlikler.
Kategori Kod f Ornek Ciimle
Sinif ici Ders izleme 11 Ders izleme oldukga faydali oldu (AQ4).
uygulamalar Ders isleme 10 Ders isleme iyi bir deneyim sagladi (AO5).
Okul disi Gezi 8 llin yoresel ve kiiltiirel ydnlerini 6grenmek, kurumlari
etkinlikler tanimak bakimindan geziler faydalydi (AQ9).
Belediye baskani ziyareti 2 Belediye baskanini ziyaret edip ili farkli yonleriyle
tanimak ¢ok verimli oldu (AQ8).
Okul igi Okul yonetimini tanimak 5 Maudir, midir yardimcilari, idari isleyisler, okul
etkinlikler amagli yerleskesi vs. hakkinda bilgi saglanmasi faydali oldu
(gdzlemler) (AO1).
Okul yerleskesini tanima 3 Okulu, kantini, sahip oldugu fiziksel ve donanimsal
amacli durumu inceleme tanima firsati bulduk (AO8).
Biro hizmetlerini tanima 2 Okulda faydalanilabilecek biiro hizmetleri hakkinda
bilgilendirilmemiz agisindan okul ici etkinlikler faydali
oldu (AO4).
Hizmet igi Emekli 6gretmenlerle 2 Emekli 6gretmenlerle goriisme, onlarin yillarca
egitim gorisme biriktirmis olduklari tecriibelerden
faydalanabilmemiz agisindan verimliydi (AO11).
Yilin 6gretmeniyle 1 Yilin 6gretmeniyle gorismek bizim icin verimli oldu
gorisme diye diisiiniiyorum (AO4).
Kisisel gelisim uzmani ile 1 Kisisel gelisim uzmani ile gériisme hem faydali hem
goriisme eglenceliydi (AO9).

Okul disi etkinlikler kategorisinde aday 6gretmenler, geziler ile belediye bagkani ziyaretlerini faydali
olarak belirtmis ve bu konuda en fazla gezilerin faydasini dile getirmislerdir. Aday 6gretmenlerin ¢ogu,
bu gezilerin ili tanimak ve dolayisiyla da ildeki ilgili kurumlarin isleyisini anlamak bakimindan faydali
oldugunu belirtmislerdir. Aday 6gretmenlerce sahip olunan bu ortak fikrin, hem bilgi edinme hem de
ortam degisikligi isteginden kaynaklanmis olabilecegi dustnilebilir. Zira aday 6gretmenler tarafindan
ayrica -program kapsamindaki hizmet ici egitim siirecini kastederek- slirecteki ortamin kalabalik, kapali
ve sirekli ayni ortamda gergeklestirildigi (bkz. Tablo 7) ifade edilmistir.

Okul igi etkinlikler (g6zlemler) kategorisinde aday 6gretmenler, okulu idari, cevresel, donanimsal ve
islevsel olarak tanimak anlaminda yapilan bu gozlemlerin, kendilerine bilgi ve tecriibe bakimindan fayda
sagladigini diisinmektedirler. Bu durum aday 6gretmenlerin daha onceki lisans egitimleri kapsaminda
gerceklesen staj ve okul deneyimi uygulamalarinda, bu tiir tecriibeleri hi¢c yasamamis ya da kismen
yasamis olduklarini da isaret ediyor olabilir.

Hizmet ici egitim kategorisinde ise aday Ogretmenler, tecribeli ve uzman kisilerle goriisme
saglanmasini verimli ve eglenceli bulmaktadirlar. Bu bakimdan bu arastirmada aday 6gretmenlerin,
alanlarinda yetkin, donanimli ve gergek kisilerle bir arada olmanin sagladigi gliven hissi ile programi
degerlendirdikleri de dislinilebilir.

AOBYP’de “aday 6gretmen” olarak adlandiriimaya iliskin bulgular: AOYP’de “aday égretmen” olarak
adlandirimalari ile ilgili Ogrencilerin ve oOgretmenlerin kendilerine yonelik tavirlarini  nasil
degerlendirdiklerine iliskin aday 6gretmenlerin gorusleri, sirasiyla kavramin anlasilmamasi ve kavramin
anlasiimasi olmak Uzere iki kategoride toplanmistir. Bu kategoriler ve kodlar, frekans ve 6rnek climleler
ile birlikte asagidaki tabloda verilmistir.

Kavramin anlasilmamasi kategorisinde aday ogretmenler bazi midir, danisman Ogretmen ve
ogrenciler tarafindan bu kavramin anlasiimadigl ve dolayisiyla bu durumun onlarin kendilerine yénelik
hitap, tutum ya da davranislarina yansidigini ifade etmektedirler. Belirttikleri ifadeler dogrultusunda
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ayrica, bu durumun siirecte kendilerini yordugu ve Gzdugi de anlasilmaktadir. Kavramin anlasilmamasi
konusunda, mudir ve danisman 6gretmenlerin yani sira bu egitim programini hazirlayan yetkililerin de
bu konuda ayni sorumlulugu paylasiyor olmalari duginilebilir. Zira aday O6gretmenlerin gorigsleri
dogrultusunda, mudir ve danisman 6gretmenlerin bu egitim programinin amaci, felsefesi ve 6zellikle bu
program kapsaminda aday o6gretmenlerin konumu gibi 6nemli konularda bilgilendirilmesi konusu g6z
ardi edilmis ve dogrudan egitimlere baslanilmis olabildigi de anlasiimaktadir.

Tablo 4.
AOYP’de “Aday Ogretmen” Olarak Adlandiriima.
Kategori Kod f Ornek Ciimle
Kavramin Stajyer 6gretmen olarak 6 Ogrenciler aday 6gretmen oldugumuz icin bizi pek
anlasilmamasi  algilanma dinlemediler. Stajyer 6gretmen gibi gorddler, siz de
bizler gibi 6grencisiniz diyorlardi. Bu da bizi siregte
yordu (AO6).
Cogu kez abla/abi 6 Bize 6grenciler pek ¢ok kez abi/abla diyordu. Midiir
denilmesi ise 6grencilere bu konuda bir agiklama yapma geregi
gdrmiyordu (AO1).
Okul madaranan dahi 5 Midir gelmeden 6nce bizi giiya 6grencilere tanitmis;
aday 6gretmenin stajyer 6gretmen diye bahsetmis, anlasilan midir bile
anlamini bilmemesi aday 6gretmenin ne oldugunu hala anlayamamisti
(AO13).
Danigman 6gretmenin 4 Danisman 6gretmen bana “hocam” demiyor, ismim ile
isimle hitap etmesi hitap ediyordu. Bu da beni rencide ediyordu (AO5).
Kavramin Danisman 6gretmenin 5 Danigsman 6gretmen, biz sinifa girmeden 6nce
anlasiimasi bu konuda ¢ok yardimci ogrencilere bizim de onlarin bir 6gretmeni
olmasi oldugumuzu belirtmisti (AO1).
Mdidirin bu konuda 2 Muddar bizi 6gretmen olarak tanitip destekledigi icin
yardimci olmasi dgretmen olarak algilandik (A014).

Kavramin anlasiimasi kategorisinde bir kisim aday 6gretmen, hem danisman 6gretmenlerin hem de
mudurlerin onlarin birer 6gretmen olarak algilanmalari hususunda yardimci olduklarini ve bu durumun
siirecte onlari destekleyici bir etken oldugunu agiklamislardir. O halde tiim bu ifadelerden anlasiliyor ki
aday oOgretmenler tarafindan, bu program kapsaminda goérevlendirilen midir ve danisman
ogretmenlerin, aday Ogretmenlere birer 6gretmen olarak yaklasmalari ve bu sekilde Ogrenci ve
o6gretmenlere yansitmalari, bunun icin ise bu konuda detayli bir 6n bilgi sahibi olmalari beklenmektedir.

AOBYP kapsamindaki hizmet ici egitim programinda yer alan konulara iliskin bulgular: AOYP
kapsamindaki hizmet ici egitim programinda yer alan konular hakkinda ne dislindiklerine iliskin aday
o6gretmenlerin gorusleri, sirasiyla kapsam bakimindan ve isleyis bakimindan olmak lizere iki kategoride
toplanmistir. Bu kategoriler ve kodlar, frekans ve 6rnek ciimleler ile birlikte asagidaki tabloda verilmistir.

Kapsam bakimindan kategorisinde; aday 6gretmenlerin ¢ogu hizmet ici egitim programinda yer alan
konulari agiklayici ve gerekli olarak gormekte iken, bir kisim 6gretmen ise konulari zaten bildiklerini ileri
siirmektedir. Bunun yani sira konularin igerigi bakimindan bir takim eksikliklerin ve degisikliklerin
gerektigine yonelik ifadelerde bulunulmustur. Ornegin; konular arasinda 8gretmen-6grenci iliskisinin ele
alinmamasi bir eksiklik olarak belirtilmistir. Dolayisiyla bu durum egitim programi kapsaminda 6nemli bir
konunun g6z ardi edildigini gostermektedir. Ayrica aday o6gretmenler iletisim dersinde yer alan
sunumlarda Ingilizce degil de Tiirkce videolara yer verilmesi gerektigini dile getirmistir. Ozellikle iletisim
dersinde bu tiirden iletisim engellerinin var olmasi ve dolayisiyla etkin bir iletisimin saglanamamasi
oldukga ilging bir durum olarak degerlendirilebilir.
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Tablo 5.
AGYP’deki Hizmet ici E§itim Programinda Yer Alan Konular.
Kategori Kod f Ornek Ciimle
Kapsam Konular aciklayici ve gerekli 8 Konular gayet agiklayici ve gerekliydi. Ben bayagi
bakimindan olmasi faydasini gérdiim (AOQ2).
Bilinen konular olmasi 4 Konular Kamu Personeli Segme Sinavi'na (KPSS)

hazirlik nedeniyle bildigimiz konulardi. Ben
faydasini gérmedim (AO3).
Konularin kapsaminin eksik 3 Konular eksikti. Mesela 6gretmen-o6grenci

olmasi iletisimine dair konular yoktu (A09).
iletisim dersinde ingilizce 1 Bence iletisim dersinde ingilizce videolar
videolarin bulunmasi izletilecegine bunun yerine animasyon da olsa
Tiirkge videolar izletilmeliydi (AO3).
isleyis Anlatanlarin sunum 5 Konular 6nemliydi. Fakat anlatan kisiler sunumda
bakimindan yetenegine sahip olmamasi pek iyi degildi, bu nedenle konularin aktariminda
sorun yasandi (AO7).
isleyis bakimindan verimli 3 Konuyu anlatan hocalarin konuya hakim olmasi
olmasi konularin isleyis bakimindan oldukca verimli
olmasini sagladi (AO13).
Anlatim surecinde aktif 3 Konular kagit Gizerinde verimli gérinse de hizmet
katilimin saglanmamasi ici program siirecine aday 6gretmenler aktif olarak
nedeniyle konularin verimsiz dahil edilmedigi icin, konularin pek de verimli
olusu oldugunu disiinmiiyorum (A010).
Anlatimlarin alan 2 Konular iyi se¢ilmisti ama bence alan uzmanlari
uzmanlariyla olan Universite hocalarindan ve mevzuat i¢in de
desteklenmemesi MEB yetkililerinden yardim alinmaliydi (AO4).
Anlatimlarin gorsellerle 1 Konu anlatimlari gorsellerle desteklenmedigi igin
desteklenmemesi verimli olmadi (AO1).

isleyis bakimindan kategorisinde aday égretmenlerin 6nemli bir kismi, anlatim yapan kisilerin sunum
yetenegine sahip olmadigini, alanlarinda uzman olmadiklarini ve kendilerinin aktif degil de pasif dinleyici
olmalarina neden olduklarini, bu nedenle de sunumlarin verimli olamadigini belirtmektedir. Diger
yandan aday 6gretmenlerin daha az bir kismi ise, konuyu anlatan egitimcilerin konuya hakim oldugu
dislincesiyle konulari isleyis bakimindan verimli bulmustur.

AOYP’deki hizmet i¢i editimin sorunlarina iliskin bulgular: AOYP’deki hizmet ici egitim siiresince
yasadiklari sorunlara iliskin aday 6gretmenlerin gorusleri sirasiyla zamanlama, yaklasim/tutum ve konu
olmak Uzere (g kategoride toplanmistir. Bu kategoriler ve kodlar, frekans ve 6rnek ciimleler ile birlikte
asagidaki tabloda verilmistir.

Aday 6gretmenler hizmet ici egitim sliresinde yasadiklari sorunlara iliskin zamanlama kategorisinde,
program siirecinin uzun olusu sebebiyle yasadiklari sikintidan ve egitimin hemen sonrasinda baslayacak
olan oOgretmenlik slrecinde 6gretime hazirlik yapmaya odaklanamamadan bahsetmektedirler. Bu
disilincelere gbre program sirecinin zaman bakimindan iyi planlanamamis oldugu séylenebilir. Ayrica
akademik yil 6ncesi bir donem olmasi sebebiyle aday 6gretmenlerin belirttigi gibi hazirlik, motivasyon ve
enerji bakimindan gerekli olan siirenin saglanamadigi ve 6gretim dénemine yorgun bir sekilde girdikleri
de anlasilmaktadir.

Yaklasim/tutum kategorisinde aday 6gretmenler devamsizlik konusunda yetkililer tarafindan gok siki
tutulduklarini ve oyle ki bu durumun baski boyutuna vardigini belirtmektedirler. Ayrica sunum yapan
kisilerin sunumlarinda hedef kitleyle empati kuramadiklarini, dolayisiyla etkilesimli bir iletisim
saglayamadiklarini ve bu yaklasimin, onlari pasif durumda biraktigini ifade etmektedirler. Kisilerin hangi
ortamda olursa olsun herhangi bir olumusuz duruma magruz kalmasi kabul edilemezken, bunun egitim
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amaciyla bulusulan bir ortamda gergeklesiyor olmasi ve Ozellikle de gelecegin bireylerini yetistirecek
olan kisilere yénelik olmasi da oldukga 6nemli ve olumsuz bir durumdur. Ozellikle son zamanlarda tiim
diinyada yaygin bir sekilde ogretimin etkili olmasi adina 6grenenlerin aktif katiiminin saglanmasi
gerektigi dliislincesi esas alinmakta iken, boyle dnemli bir program siirecinde 6grenenlerin pasif durumda
birakilmasinin kabul edilebilir olmadigi séylenebilir.

Tablo 6.
AOYP kapsamindaki Hizmet i¢i EGitimin Sorunlari.
Kategori Kod f Ornek Ciimle
Zamanlama  Program sirecinin uzun 6 Sireg uzundu, cok sikildik (AOS).
olusunun sikinti yaratmasi
Ogretmenlik dénemi icin 2 Ogretmenlik ddnemine hazirlik amaciyla gerekli
hazirlik yapilamamasi ders konularina odaklanamadik, vakit de bulamadik
(AO3).
Yaklagim/ Devamsizlik hakkinda baskici 3 Devamsizlik konusunda bu kadar ince elenip sik
Tutum davranilmasi dokunulmamali. Bizler 6grencileri génullu bir

sekilde derse devamlarini saglamayi dusiiniirken,
onlar ise bizlere “gelmezseniz hakkinizda
sorusturma agilacaktir” diyorlar (AO5).

Konusmacilarin iletisim ve 2 Konusmacilar bize yonelik iletisim ve empatik
empatik yaklasim konusunda yaklasim konusunda iyi degildi. Bizi pasif birer
iyi olmamasi dinleyici haline getirdiler (AQ9).

Konu Konularin teorik olmasi 2 Konularin teorik olarak sunulmasi bizler agisindan
sebebiyle ilgi ¢ekici olmamasi ilgi cekici olmamasina sebep oldu (AQ7).
Konularin pratik bilgilere, 1 Konular hep tecriibelere ve pratik bilgilere dayali
tecriibelere dayali olmasi, olarak anlatildi. Aslinda daha ¢ok teorik bilgiler
teorik olmamasi halinde sunulsaydi daha etkili olabilirdi (AO4).

Konu kategorisinde aday 6gretmenlerin ifadeleri zit yondeki iki gortis halindedir. Konularin teorik
oldugu ve ilgi cekici olmadigl yoniindeki gorislerin yani sira, konularin teorik olmadigi ve konu olarak
daha ¢ok tecriibelere yer verildigi ifade edilmistir. Tim bu disiinceler dogrultusunda, programda yer
alan konularin hem teorik hem de tecriibelere, 6rneklere dayali olarak sunuldugu dusunulebilir. Bu
durum aslinda anlatimlarin etkililigi bakimindan olmasi gereken ve istenen bir durumdur. Bu dogrultuda
arastirmada, bir kisim aday 6gretmenin ifadelerine gére, konularin teorik olmasi sebebiyle ilgi ¢ekici
olamadigi ve bu nedenle de teorik agirlikh olmasindan memnun olmadiklari goériliirken, bir aday
6gretmenin ise tim bu ifadelerin aksine konularin, tecriibelere dayali sunumlarindan memnun olmayip
teorik bilgilerle dolu olmasini istedikleri goriilmektedir.

AOBYP’deki egditimin katkisina iliskin bulgular: AOYP'deki egitimin kendilerine nasil bir katkisi
olduguna iliskin aday 6gretmenlerin gorisleri sirasiyla tecriibe saglama, katkisi olmamasi ve duyussal
katki saglama olmak Uzere li¢ kategoride toplanmistir. Bu kategoriler ve kodlar, frekans ve o6rnek
climleler ile birlikte asagidaki tabloda verilmistir.

Tecriibe kazanma kategorisinde aday 6gretmenler egitim siliresince nasil bir 6gretmen olunmasi ve
olunmamasi yoniinde bir takim fikirler elde ettiklerini ve tecriibe kazandiklarini belirtmektedir. Ayrica bir
kisim aday 6gretmenin, bu egitimin yeni mezun olan aday 6gretmenler icin uygun oldugunu belirttikleri
de goriilmektedir. Bu ifadeleri ile yeni mezun olan ve daha dnce mezun olup aday 6gretmenlik hakkini
yeni elde eden aday 6gretmenler arasinda fark oldugu belirtilmektedir. Daha 6énce mezun olan aday
ogretmenler tarafindan bahsedilen bu farkin, yeni mezun olan aday 6gretmenlerin bu program
kapsaminda bazi 6gretmenlik tecriibeleri kazanabildikleri yoniinde oldugu anlasilmaktadir.
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Tablo 7.
AOYP’nin Katkisi.
Kategori Kod f Ornek ciimle
Tecriibe Paylasilan tecribelerle 6 Benim icin oldukga giizel bir tecriibe oldu. Paylasilan
saglama ornek alinmasi gereken tecriibelerden 6rnek alabilecegim ¢ok fazla sey
noktalarin 6grenilmesi oldugunu anladim ve bunlari hafizamda bir kenara not
ettim (AO1).
Yeni mezunlar igin katkisi 3 Bu egitimin yeni mezunlar igin katkisi oldugunu, daha
olusu ¢ok onlara tecriibe saglayabildigini diisiiniyorum.
Clinkli onlar henlz yeni sudan ¢ikmis ve herhangi bir
dgretmenlik tecriibeleri yok (AO10).
Nasil bir 6gretmen 2 Nasll bir 6gretmen olunmamasi yéniinde fikirler
olunmamasi gerektigini edindim. Bu anlamda katki sagladi (AO12).
O0gretmesi
Katkisi Higbir katkisi olmamasi 4 Bence higbir katkisi olmadi. Higbir verim alamadim
olmamasi (AO11).
Deneyimli 6gretmen 4 Deneyimli 6gretmenlerin tecriibelerini dinlemenin
tecribelerini dinlemenin katkisi olmadigi gibi ayrica ¢ok da sikiciydi (AO6).
katkisi olmayip sikici olusu
Ortamin amaca katki 2 Kalabalik ve sirekli pasif oldugumuz kapal (fiziksel ve
saglamamasi etkilesim bakimindan) bir ortam, elbette ki katki
saglayamazdi (AO2).
Duyussal Farklh branstan aday 3 Bu program siirecinde farkli branstan aday
katki O0gretmenler ile tanisiimasi Ogretmenler ile tanistim, arkadaslik iliskilerim de
saglama gelisti (AO8).
Deneyimli 6gretmenlerin 2 Her hafta deneyimli 6gretmenlerin tecriibelerini
tecribelerini dinlemenin dinlemek eglenceliydi (AO11).

eglenceli olusu

Katkisi olmamasi kategorisinde aday 6gretmenlerin bilylk bir cogunlugu, bu egitimin hi¢ katkisinin
olmadigini, yine blyuk bir kismi da bu egitim kapsaminda 6zellikle deneyimli 6gretmen tecribelerini
dinlemenin katkisi olmadigini ve ayni zamanda sikici oldugunu ifade etmektedir. Bu fikirlerin yani sira
aday 6gretmenler, egitimin gerceklestigi ortamin egitimin amacina katki saglamadigini, bunun sebebi
olarak ise 6zellikle de hizmet igi egitim ortaminin kalabalik olusunu ve fiziksel ve etkilesim bakimindan
kapali olan bir ortamda, sirekli pasif dinleyici olabildiklerini belirtmektedirler.

Duyussal katki saglama kategorisinde bir kisim aday 6gretmenin, bu egitim kapsaminda farkli
branslardan arkadaslar edinmeleri ve deneyimli 6gretmenlerin tecribelerini dinlemenin eglenceli
oldugunu belirttikleri gorilmektedir. Buradan hareketle, bu sirecte aday 6gretmenlerin duyussal
ihtiyaglarinin karsilanmasi gerektiginin de gdz 6niinde bulundurulmasinin 6nemi disindlebilir.

AOYP uygulamasinin devam durumuna iliskin bulgular: AOYP uygulamasinin devam edip etmemesi
konusunda distncelerine iliskin aday 6gretmenlerin gorisleri sirasiyla devam etsin ve devam etmesin
olmak Uzere iki kategoride toplanmistir. Bu kategoriler ve kodlar, frekans ve ornek cliimleler ile birlikte
asagidaki tabloda verilmistir.

Devam etsin kategorisinde aday 6gretmenler cogunlukla, bu programin degistirilerek devam etmesi
yoniinde goris bildirmislerdir. Ayrica bu kategoride herhangi bir degisiklikten bahsedilmeyerek
programin bu hali ile devam etmesi yoniinde diisiinceye sahip olan bir goris de bulunmaktadir. Devam
etmesin kategorisinde ise, ne programin degistirilerek ne de bu haliyle devam etmesini uygun gérmeyen
gorusler yer almaktadir. Bu disiinceye sahip aday 6gretmenlerin agiklamalari dogrultusunda bu durum,
programin 6nemsiz gorildigl ve zaman ve enerji kaybi gibi bir takim olumsuzluklara yol acabildigi
seklinde yorumlanabilir.
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Tablo 8.
AOYP’nin Devam Edip Etmemesi Durumu.
Kategori Kod f Ornek ciimle
Devam etsin  Degistirilerek devam 11 Devam etsin tabi ki. Ancak yasadigimiz bazi
etmesi sikintilarin giderilerek devam etmesi programi daha
etkili kilacaktir bence (AQ5).
Bu hali ile devam etmesi 1 Her yoniyle gayet iyi bir program, devam etsin
(AO12).
Devam Kesinlikle devam 2 Devam etmesinin 6nemli oldugunu diisinmiyorum.
etmesin etmemesi Zaman ve enerji kaybindan baska bir sey degil. Bu

nedenle devam etmesin (AO11).

AOGYP’de yapilabilecek degisikliklere iliskin bulgular: AOYP’de ne gibi degisiklikler olmasini
istediklerine iliskin aday 6gretmenlerin gorusleri sirasiyla paydaslar, uygulama, konu (icerik), zaman ve
yaklasim olmak UGzere bes kategoride toplanmistir. Bu kategoriler ve kodlar, frekans ve 6rnek ciimleler ile
birlikte asagidaki Tablo 9’da verilmistir.

Paydaslar kategorisinde aday 6gretmenler ¢ogunlukla, danisman 6gretmenlerin ve hizmet i¢i egitim
programi kapsamindaki konusmacilarin donanimli olmasi gerektigini 6neri olarak belirtmektedir. Bu
kategoride ayrica hizmet igi egitime konularla ilgili alan uzmanlarinin yani akademisyenlerin getirilmesi,
okul muddrlerinin program hakkinda iyi bilgilendiriimesi ve danisman 6gretmenleri gérevlerine tesvik
edebilecek maddi ve manevi katkinin saglanmasi gerektigi onerilmektedir. Bu ifadeler dogrultusunda
aday Ogretmenlerin, paydaslarin ilgili konuda yetkin, bilgili ve slirece motive bir durumda olmalarini
istedikleri anlagiimaktadir.

Uygulama kategorisinde aday 6gretmenlerin ¢ogu, okul disi etkinliklerin azaltiimasi ve programin
yeni mezunlar igin ayri, tecriibeli olanlar igin ayri dizenlenmesini 6neri olarak ifade etmektedir.
Tecrlbeli olmaktan kasit; daha 6nce Ucretli 6gretmenlik yapmis olmak seklinde agiklanmistir. Dolayisiyla
aday o6gretmenlere gore bu sireg, tecriibe kazanmis aday 6gretmenler i¢cin hem zaman kaybi hem de
yorgunluga sebep olmaktadir ve gereksizdir. Daha sonra esit frekanslarda, programin her brans icin ayri
ayri tasarlanmasi ve form doldurma isinin seyreltiimesi 6nerilerinin sunuldugu gorilmektedir. Programin
her brans icin ayri ayri tasarlanmasi disiincesi, bu branslarda verilen egitimin daha etkili ve verimli
olacagl inancina dayanmaktadir. Form doldurma isinin ise, yorucu ve sikici olmasi sebebiyle azaltiimasi
gerektigi belirtilmektedir. Son olarak bu kategoride, egitimin gérev yapilacak okullarda gerceklesmesi
onerisinde bulunulmustur. Bu énerinin ise okullarin farkl gevresel ve kiiltiirel yapilara sahip olabilmesi
sebebiyle egitimlerin daha gergek sartlarda saglanmasi ve dolayisiyla gorev yapilacak okula adaptasyon
bakimindan 6nemli olacagina inanmaktan ileri geldigi diistiniilebilir.

Konu (icerik) kategorisinde aday 6gretmenler cogunlukla konularin uygulamali ve aktif bir sekilde
sunulmasini 6nermektedir. Bunu belirtirken konularin islenmesi slirecinde geleneksel egitimden kaginilip
mevcut durumda benimsenen yapilandirmaci yaklasimla islenmesi gerektigini vurgulamaktadirlar. Aday
ogretmenler ayrica konularin kisa ve 6z olarak sunulmasi ve icinde 6grenci-6gretmen iliskisine yonelik
bilgileri de bulundurmasi gerektigini diisinmekte ve bu konuda éneride bulunmaktadirlar. Anlatimlarin
stkict olmamasi ve etkili olmasi bakimindan konularin kisa ve 6z olmasini dnermektedirler. Aday
6gretmenlerin  egitim konulari arasinda 6grenci-0gretmen iliskisine yer verilmesi gerektigini
onermelerinden, onlarin 6gretim silirecinde 6grencilerle iliskilerin saglikh ve etkili olmasinin dnemine
inandiklari anlasilabilmektedir.

Zaman konusunda aday Ogretmenler iki 6neride bulunmustur. Bunlar aday 6gretmen yetistirme
programinin gérev esnasinda eszamanl olarak uygulanmasi ve zamanin iyilestirilmesi seklindedir. Aday
ogretmenler bu programin onlarin goéreve basladiklari sireden itibaren es zamanl olarak
uygulanmasinin, 6grenilen bilgilerin aninda uygulanmasi ve aksayan yonler hakkinda diisinilebilmesi
bakimindan imkan saglayacagini ve boylece daha etkili olunacagini disinmektedirler. Zamanin

638



Esen TURAN OZPOLAT, Giilden GURSOY — Pegem Egitim ve Ogretim Dergisi, 9(2), 2019, 605-652

iyilestirilmesi Onerilerinde ise aday 6gretmenler hizmet ici egitim kapsamindaki yaz seminerlerinin
kaldirilmasi, bunun yerine 6gretmenligin basladigi siiregte, hafta ici iki ek saat kadar s6z konusu egitimin
verilmesini O6nermektedirler. Detayli dusinuldiglinde, planh bir yaklasimla bdéyle bir 6nerinin
uygulanabilirliginin saglanabilecegi sdylenebilir.

Yaklasim kategorisinde aday 6gretmenlerin kendilerine baskici degil, davetkar davranilmasi ve onlara
yonlendirilen aday Ogretmen tabirinin degistiriimesi gerektigi seklinde iki ©neri sunduklari
gorulmektedir. Burada goze carpan husus; oOneri getirilen her iki durumun da aday 6gretmenleri
psikolojik boyutta etkiliyor olabilmesidir. Aday o6gretmenlerin bu beklentilerinin, bireylerin temel
ihtiyaglari arasinda bulunan ve genel olarak pek de 6nemsenmeyen psikolojik boyutta oldugu

gorulmektedir.

Tablo 9.

AOYP’de Yapilabilecek Degisiklikler.

Kategori Kod Ornek ciimle
Paydaslar Donanimli danisman Danisman 6gretmenler kidemli olmanin yani sira iyi
O0gretmenlerin segilmesi egitimli, yani donanimli olanlar arasindan segilmeli (AO1).
Hizmet i¢i egitim Hizmet i¢i egitim programindaki konusmacilarin bilgi,
programindaki diksiyon ve empati becerileri bakimindan donanimli
konusmacilarin donanimh olmasi saglanmali (AQ7).
olmasi
Hizmet i¢i egitim konulariyla Hizmet igi egitim konularini sunacak kisiler bu konuda
ilgili akademisyenlerin yetkin kisiler degildi bence, bu kisilerin akademik
getirilmesi ortamdan gelmesi gerekir, mesela Gniversiteden
akademisyenler dahil edilebilirdi (AO4).
Okul muddarlerinin iyi Okul muddrleri bu egitim konusunda yeterli bilgiye sahip
bilgilendirilmesi degildi; detaylari bilmiyordu, bunun igin bilgilendirilmeleri
gerek (A09).
Danisman 6gretmenleri Danisman 6gretmenlerin aday 6gretmenlere yardimci
goreve tesvik edebilecek olmalari konusunda gerekli destekler saglanmali, gerek
maddi/manevi katkinin maddi olarak gerekse konunun dnemi bakimindan
saglanmasi (AO12).
Uygulama Okul disi etkinliklerde Okul disi etkinliklerin uygulanmasi kalabalikla zor oldu;

gruplarin azaltilmasi

Aday Ogretmen Yetistirme
Programi’nin yeni mezunlar
icin ayri, tecrlibeli olanlar igin
ayri diizenlenmesi

Aday Ogretmen Yetistirme
Programi’nin her brans icin
ayri ayri tasarlanmasi

Form doldurma isinin
azaltilmasi

Egitimin gorev yapilacak
okullarda gergeklesmesi

ayri saatlerde gruplar halinde gergeklestirilebilirdi (AO8).
Her aday 6gretmen ayni seviyede tecriibeye sahip degildi
o6gretmenlige dair. Clinkl daha 6nce licretli 6gretmenlik
yapmis olanlar da bulunmakta. Bu da gereksiz zaman
kaybi ve tekrarlara neden olmakta. Dolayisiyla bu
program, yeni mezunlar igin ayri, tecrlibeli (bazi egitim
kurumlarda calismis) olanlar icin ayri dizenlenmeli diye
diistiniiyorum (A010).

Bu program kapsaminda her bransa 6zgii gruplar
olusturulmali. Bu gruplarin danismanlari ya da egitim
veren konusmacilari ilgili branstan olmali. Hatta
yurtdisindan o bransla ilgili katiimcilar da getirtilebilir. Bu
sekilde verimin daha fazla olacagini diisiiniiyorum (AQ6).
Doldurulan formlar mifettis incelemesine tabi olacagi
icin kasildik. Ayrica ¢cok yorucu ve gereksizdi. Hatta derse
hazirlik yapmamiza da engel oldu. Bu nedenle form
doldurma isi azaltilmali ve zorlamayacak sekilde
diizenlenmeli (AO14).

Okullarin gevresel/kiltirel yapilari farkl oldugundan,
aday 6gretmen yetistirme egitimleri atandigimiz
okullarda yapilsa daha anlamli olurdu bence (AO1).
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Tablo 9.

Devami.

Kategori Kod f Ornek ciimle

Konu Konularin uygulamali ve aktif 6 Su an uygulamamizi 6nerdikleri yapilandirmaci yaklasim

(icerik) bir sekilde sunulmasi ile birlikte aktif uygulamalar yaparak islenmeli. Belki de

uygulamali bir egitim bile yapilmasi saglanabilir (AQ7).

Konularin kisa ve 6z olarak 3 Gok uzun siiren detayli ve teorik olan bilgiler sikilmamiza

sunulmasi neden oldu, bu nedenle konular kisa ve 6z sunulmal
(AO10).

Ogrenci-dgretmen iliskisine 2 Konular arasinda 6grenci-6gretmen iliskisi de yer almali.

yonelik bilgilerin bulunmasi Bu bence oldukca 6nemli (AO9).

Zaman Aday 6gretmen yetistirme 6 Bu program, ise basladigimiz siireyle es zamanl olarak
programinin gérev esnasinda uygulanabilse, 6grenilen bilgilerin aninda uygulanmasi,
uygulanmasi aksayan yonler hakkinda dislinilebilmesi imkani da

yaratilir ve daha etkili olunurdu (AO3).

Zamanin iyilestirilmesi 3 Mesela hizmet ici egitimde yaz seminerleri kaldiriimali
bunun yerine 6gretmenligin basladigi slirecte, hafta ici iki
ek saat kadar s6z konusu egitim verilebilir (AO4).

Yaklagim Baskici degil, davetkar 3 Hizmet igi egitim uygulamalarinda devamsizlik ve form
davranilmasi doldurma gibi konularda sikbogaz edilmemeli ve edici

degil de bu etkinlikleri cazip kilici davraniimali (AQ5).

Aday 6gretmen kavraminin 2 Aday 6gretmen yerine “yeni 6gretmen” denilmeli. Clinkii

degistirilmesi

cok sikinti yasadik bu konuda, aday 6gretmen algisi;
stajyer 6gretmen dolayisiyla 6grenci ile esdeger gibiydi
(AO13).

ikinci Gériismeye iliskin Bulgular

Bu bdlimde, ikinci goriismede olusturulan ve galismanin amacina hizmet eden temalara yonelik
dogrudan alintilara yer verilmistir. Adaylarin birinci goérismede vyer alan goéruslerinin  degisip
degismediginin anlasiimasi igin aday 6gretmenlerin ciimleleri 6rnek ciimleler olarak degil ayrintili olarak
ele alinmistir. Ayrica yine bu kisimda, her iki gérlisme bulgulari karsilastirmali olarak verilmistir. Aday
ogretmenlerin, AOYP'nin gérev siirecine katki saglayip saglamadigina ve bu yetistirme programinin
devam edip etmemesine iliskin gorisleri asagida sirasiyla yer almaktadir.

AOYP’nin gérev siirecinde katki saglayip saglamadigina iliskin bulgular: ikinci gériismede, aday
o6gretmen yetistirme programinin gorev sirecinde kendilerine katki saglayip saglamadigina iliskin aday
ogretmenlerin gorusleri katki saglama ve katki saglamama olmak lzere iki kategoride toplanmistir. Bu
kategoriler ve kodlar, frekans ve 6rnek ciimleler ile birlikte asagidaki tabloda verilmistir.

Tablo 10.

AOYP’nin Katki Sadlama Durumu.

Kategori Kod f Ornek ciimle

Katki saglama Cok katki saglama 7 Dersisleme, dersizleme, hizmet ici egitim siiregleri ve
danisman 6gretmen oldukca faydali oldu (AO8).

Kismen katki saglama 3 Program siirecinde mudirin yardimci oldugu idari

isler kisminin oldukga faydasini gériiyorum (AO4).

Katki saglamama  Hig katki saglama 1 Bu egitim programi faydasizdi (AO11).

Aday &gretmenlerinin AOYP’nin katkilarina iliskin gorislerinin mesleklerini icra ederken farklisip
farkhlasmadigini belirlemek igin ikinci gériismede tekrar ayni soru yéneltilmistir. Ogretmenlerin cogu
katki sagladi (AO1, AO3, AO5, AO6, AO7, AO8, A010), bir kismi kismen katki sagladi (AO2, AO4 ve AQ9),
biri ise (AO11) “katki saglamadi” seklinde goériis bildirmistir.
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AO1 bu konuda danisman &gretmenin etkisini vurgulayarak; «Danisman 6gretmenin gézetiminde
derse girmemiz bana olduk¢a katki saglayan bir deneyim oldu. Bu durum bana 6zellikle 6zgiiven ve sinif
yénetimi konusunda biiyiik katkilar sagladi. Danisman 6gretmenden 6grendigim yéntem ve teknikleri su
an derslerimde uyguluyor ve etkisini gérebiliyorum. »

AO8 «Ders isleme, ders izleme, hizmet i¢i editim siirecleri ve danisman 6g§retmen oldukca faydali
oldu.»

AOYP’nin kismen katki sagladigini belirten 6gretmenlerden AOQ4 gériislerini su sekilde ifade etmistir.

AO4 «Program siirecinde miidiiriin yardimci oldugu idari isler kisminin oldukga faydasini gériiyorum.
Ancak bu siireci genel olarak gerekli gérmiiyorum, bu konuda Universitedeki staj uygulamalari zaten
yeterliydi bence.»

AQYP’nin katki saglamadigini belirten 6gretmen AO11 bu konuda asagidaki sekilde gériis bildirmistir.

AO11 «Bu editim programi faydasizdi. Zamanin ¢odu form doldurmakla gecti. Programa iliskin
yazilanlar, kagit lizerinde kaldi bana gére.»

Her iki gériismede yer alan ortak yondeki sorulara bakildiginda; ilk goriismede yer alan AOQYP’nin
katki saglama durumuna iliskin goruslere (bkz. Tablo 7) yonelik aday 6gretmenlerin, bu programin en
fazla katki sagladigini (tecriibe saglama f=11 ve duyussal katki saglama f=5, toplam f=16) ifade ettigi ve
daha az ise katkisi olmadigi (f=10) yéniinde gériis bildirdikleri gérilmektedir. ikinci gériismeye
bakildiginda ise, yine aday Ogretmenlerden ¢ogu katki sagladi yoniinde goéris bildirirken, bir kismi
kismen katki sagladi biri ise katki saglamadi yoninde goris bildirmistir.

Gorev siirecindeki aday 6gretmenlerin programin devam etme durumuna yénelik goriislerine
iliskin bulgular: ikinci gériismede, programin devam edip etmemesine iliskin aday 6gretmenlerin
gorisleri devam etsin ve devam etmesin olmak Uzere iki kategoride toplanmistir. Bu kategoriler ve
kodlar, frekans ve 6rnek ctimleler ile birlikte asagidaki tabloda verilmistir.

Tablo 11.

AOYP’nin Devam Edip Etmemesi Durumu lliskin Ikinci Gériisme.

Kategori Kod f Ornek ciimle

Devam etsin Degistirilerek 10 Bu program devam etmeli elbette, bliylk katkisi var ancak
devam etmesi degismeli de (AO3).

Devam etmesin  Kesinlikle devam 1 Hayir. Program devam etmesin; verilen egitimin
etmemesi dgretmenlikte fayda sagladigini diisinmiiyorum (AO11).

AOYP uygulamasinin devam edip etmemesi konusunda disiincelerine iliskin aday &gretmenlerin
devam etmesi (AO1, AO2, AO3, AO4, AO5, AO6, AO7, ADS8, AO9, AD10) seklinde goériis bildirirken, bir
ogretmen adayr (AO11) ise devam etmemesi gerektigini belirtmistir. Ayrica program devam etmeli
goriisiinde olan aday 6gretmenlerin hepsi, ayni zamanda programin degistiriimesi gerektigini de ileri
siirmuslerdir. Programin devam etmesine iliskin goris bildiren aday 6gretmenlerin gorisleri birinci
goriismedeki distincelerini desteklemek amaciyla 6rnek ciimleler yerine dogrudan alintilarla ayrintili bir
sekilde verilmeye galisiimistir

AO2 bu konuda «Bazi degisikliklerle birlikte devam etmesi gerektigini diisiiniiyorum. Bu program
siirecinde gerek mesleki gerekse kiiltiirel yonde dgrendiklerimin oldukga faydasini gériiyorum. Ancak, bu
editim programina dahil olmak isteGe badl olmali. Ucretli 6§retmenlik yapmis olan deneyimli aday
égretmenler icin bu egitim sart degil bence.» ifadesinde bulunurken,

AO3 «Bu program devam etmeli elbette, biiyiik katkisi var ancak dedismeli de. Mesela program
uygulama agdirlikli olup formlar azaltiimali, siire kisaltiimall.. Ayrica program siirecinde égretmenin
degerli oldugu hissettirilmeli ve 6gretmenlik meslegi sevdirilmeli.»,
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AO6 «Devam edebilir, bir sakincasi yok bence, faydasi da ¢ok hatta. Ancak programda bir takim
iyilestirmeler yapilmali. Gergekten iyi danisman 6gretmenler bulunmadik¢a, program verimsizlesir ve
zaman kaybina yol agar. Bunun yerine bir an dnce atanilan ile alisma ve meslekte gelisme asamasina
zaman ayrilmasi saglanmalidir. »

AO8 «Devam etmeli ve daha verimli olacak sekilde dedistirilmeli. Program siirecinde yasadigimiz
sistemsel aksakliklarin tekrar yasanmamasi yéniinde énlemler alinmasi saglanmali. »

AQ9 «Program dedistirilerek devam etse daha verimli olunur. Danismanlar esit tecriibeye sahip
olmali ve aday égretmenlere karsi olumsuz tutumlardan uzak durulmali» seklinde gériis bildirmistir.

Programin devam etmemesi yoninde goriis bildiren aday 6gretmen ise gorusini su sekilde
bildirmistir.

AO11 “Hayir. Program devam etmesin; verilen egitimin &gretmenlikte fayda sagladigini
diisiinmiiyorum. Lisans egitimi kapsaminda 6grendigimiz birgcok konuya bu programda da yer verildi.
Uygulama anlaminda da staj egitimimizden pek farki yoktu. Sadece bazi idari ve kiiltiirel bilgiler
sagladigini diisiindiyorum. Bunun icin daha fazla zaman kaybi ve yorgunluk yasanmasina gerek yok.”

Her iki gorismede yer alan ortak yondeki sorulara bakildiginda; ilk gérismede yer alan programin
devam edip etmeme durumuna iliskin goruslere (bkz. Tablo 8) yonelik aday 6gretmenlerin ¢ogu (f=12)
devam etmesi ve iki aday 6gretmen ise devam etmemesi yoniinde goris bildirirken, benzer sekilde ikinci
goriismede de yine ¢ogu aday 6gretmen (f=10) programin devam etmesi yoniinde gorus bildirmis ve
sadece bir aday o©gretmenin ise devam etmemesi yoniinde gorus bildirdigi gorilmustiir. Aday
o6gretmenlerin birinci gériismedeki dislincelerine benzer elestirilerde ve 6nerilerde bulundugu 6rnek
climlelerde gorilmektedir.

Tartisma ve Sonug

Aday 6gretmen yetistirme egitim cabalari, 6gretmen yetistirme siirecindeki olasi eksikliklerin dniine
gecmek, 6gretmen adaylarini nitelik bakimindan daha donanimli hale getirebilmek ve mezuniyet sonrasi,
hizmet 6ncesi siiregcte meslege iliskin bir takim tamamlayici egitimlerin faydal olabilecegi disiincesiyle
s6z konusu olabilmektedir. Seferoglu’nun (2004) da ifade ettigi gibi, 6gretmenlerin ve 6gretmenlik
mesleginin niteligi Turkiye’de ve diinyanin pek cok (lkesinde sikca giindeme gelen bir konudur. Bu
bakimdan Tiirkiye’de son zamanlarda bir aday 6gretmen yetistirme programina ihtiya¢ duyulmus ve bu
program 2016 yili itibariyle uygulamaya gegirilmistir. Henliz ¢ok yeni ve kapsamli olan bu uygulamanin
programa dahil olan aday 6gretmenlerce gbrev Oncesi ve gbrev sonrasi sirecte degerlendiriimesi
amaglanan galismanin bu béliimiinde, programin amaci, eksiklikleri, katkisi, devamlilhigi ve yapilabilecek
degisikliklere yonelik bir takim sonuglar ve 6neriler yer almaktadir.

Her egitim programinin uygulanmasinda yasanabilen bazi sikintilar gibi, bu programda da bir takim
sikintilar yasandigi aday 6gretmenler tarafindan dile getirilmistir. Calismada, benzer ¢alismalarda oldugu
gibi “zaman” (Altintas & Gorgen, 2017; ilyas et al.,2017; Ulubey, 2016), “organizasyon” (Soyalp &
Kozikoglu, 2016), “formlar” (Kiirim et al., 2016; ilyas et al.,2017; Ulubey, 2016) ve “paydaslar” (Sag,
Sahin & Sezgin, 2016; Soyalp & Kozikoglu, 2016; Ulubey, 2016) konularinda yasanan sikintilara isaret
edilmistir. Bu ¢alismada paydaslar olarak nitelendirilen okul yoneticileri ve danisman 6gretmen gibi
programin uygulanmasina yardimci kisilerin, alaninda iyi yetismedikleri ve programa iliskin bilgi sahibi
olmadiklari bulgularina ulasilmistir. Soyalp ve Kozikoglu’'nun (2016) calismasinda ise, hem aday
ogretmenlerin hem de danisman 6gretmenlerin programa iliskin bilgi sahibi olmadiklari bulgusuna
ulasiimistir.

Programda daha ¢ok sinif i¢i uygulamalar olmak Uzere, okul disi, okul i¢i (g6zlemler) ve hizmet igi
egitim etkinliklerinin begenilen etkinlikler oldugu sonucuna ulasiimistir. Bu durum aday 6gretmen
yetistirme programinin igerdigi her bolimde begenilen etkinliklerin bulundugu anlamina gelmektedir.
Nitekim diger bazi galismalarda (Kana & Yasar, 2017; Sarikaya, Samanci & Yilar, 2017; Soyalp &
Kozikoglu, 2016; Ulubey, 2016) da yine aday 6gretmenlerin sinif i¢i uygulamalari, okul i¢i (okul idaresinin
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diizenledigi) ve okul disi (il Milli Egitim Mudirligi’nin dizenledigi) etkinlikleri/gezi ve gézlem
¢alismalarini; kendilerini sinif yonetimi ve okul ydnetimi anlaminda mesleki gelisim saglamak ve
yoneticilige hazirlamak anlaminda begendikleri sonuglarina ulasmistir. Bir baska ¢alismada da yine (ilyas
et al.,, 2017) hizmet i¢i egitim etkinliklerinin biylk olglide begenildigi, aday 6gretmenlerin meslek
sevgisi/ mesleki aidiyet, egitim mevzuati, atanilan ilin kosullari ve ulusal ve uluslararasi egitim politika ve
uygulamalari hakkinda bilgilenmeleri bakimindan katki sagladigi bulgusuna ulasiimistir. Bu kapsamda yer
alan bulgulara bakildiginda (bkz. Tablo 3), aday 6gretmenler tarafindan begenilen etkinlikler arasinda
uygulama, gezi, gozlem ve gorismeler gibi hep aktif olunan ve daha fazla duyu organlariyla katilim
saglanan etkinliklerin yer aldig1 goériilmektedir. Daha net bir ifade ile; form doldurmak gibi etkilesimsiz
islevlerin bu begenilen etkinlikler kapsamda yer almadigi goérulmektedir. Dolayisiyla hangi egitimde
olursa olsun etkilesimin ve aktivasyonun saglandigi durumlarin katilimcilari daha hognut kildig
soylenebilir.

Aday o6gretmenlerin program kapsaminda aday Ogretmen olarak adlandiriimalarinin, sirecte
paydaslar ve 6grenciler tarafindan farkh algilandigi sonucuna ulasiimistir. Bu kapsamda ayrica onlari
stajyer 6gretmen ve hatta abla/abi tarzindan adlandirmalarinin, danisman 6gretmenlerinin dahi onlara
isimleriyle hitap etmesinin aday 6gretmenleri rahatsiz ettigi sonucuna ulasiimistir. Nitekim, aday
o6gretmenligi kavramsal agidan ele alan bir ¢alismada (Kiirlim et al., 2016), kavramin stajyer 6gretmenlik
ve 0gretmenlik kavramlariyla ayrimina vurgu yapilmistir. Bu konuda yapilan bir baska ¢alismada (Sarica &
Turan Ozpolat, 2016) ise aday 6gretmenlerin, program kapsaminda kendilerine verilen rollere iliskin
cogunlukla olumsuz goriise sahip olduklari gériilmektedir. Kavramin paydaslarca agik¢a anlasilamamasi
ve kavramin paydaslarda cagristirdigi anlamin farkhligi, aday 6gretmenlerle kurulan iletisimin icerigine,
sekline ve ayni zamanda da onlarin rollerine etki etmis olabilir.

Aday 0Ogretmen yetistirme programi kapsamindaki hizmet igi egitim programinin konularini aday
ogretmenler, kapsam bakimindan ve isleyis bakimindan olmak (zere iki kategoride degerlendirmislerdir.
Kapsam bakimindan ¢ogunlukla konularin agiklayici ve gerekli oldugu disiinilmektedir. Bu bakimdan ele
alindiginda, aday 6gretmenlerin ayni zamanda bu egitimin faydali ve verimli olduguna inandiklari
soylenebilir. Ancak bunun yani sira aday 6gretmenler konular hakkinda “zaten bildigimiz konulardi”
seklinde de goris bildirmislerdir. Oral ve Demir’in (2016) c¢alismasinda da benzer sekilde, aday
o6gretmenlerin sireci “adres bilene yol gésterme” seklinde degerlendirdikleri, dolayisiyla konularin tekrar
edildigini diistindiikleri anlasilmaktadir. isleyis bakimindan ise agirlikh olarak bu programda sunum yapan
(anlatan) egitimcilerin sunum yetenegine sahip olmadig gorusiu vurgulanmistir. Bunu belirtirken aday
O0gretmenler, konularin 6nemli oldugunu ancak sunanlarin sunumda iyi olmamasi nedeniyle konularin
aktarimi ve anlasilirhg bakimindan sorunlar yasandigini ifade etmislerdir. Buradan, konular ne kadar
o6nemli ve faydali olursa olsun, bunlarin aktarilmasindaki yetersizliklerin, bir diger ifadeyle sunum
becerisindeki eksikliklerin, egitimin verimine olumsuz etki ettigi anlasiimaktadir. ilyas vd. (2017)
tarafindan yapilan bir ¢calisma, bu gorusleri destekler niteliktedir. Calismada aday 6gretmenler, hizmet igi
egitim seminerlerinde sunum yapan kisilerin bilgi diizeyi, motivasyon, hazirlik ve yaklasim gibi 6zellikler
bakimindan oldukga diisiik diizeyde olduklarini belirtmislerdir.

Aday o6gretmenler hizmet igi egitim programinin bir takim sikintilari oldugunu belirterek bunlari
zamanlama, yaklasim/tutum ve konu boyutlarinda dile getirmislerdir. Aday 6gretmenler 6zellikle zaman
sikintisi boyutuna hem genel olarak aday 6gretmen yetistirme programina yonelik gérislerinde hem de
hizmet ici egitim programina yonelik gorislerinde 6ncelikli olarak yer vermislerdir. Ancak bu konuda
yapilan bir baska calismada (ilyas et al., 2017) da aday 6gretmenlerin hizmet ici egitim seminerindeki
konusmacilari o6zellikle yaklasim bakimindan biyik oranda olumlu (%68.00) diizeyde bulduklari
sonucuna ulasilmistir. Ayni calismada konu bakimindan ise bu seminerlerin, aday 6gretmenlerin ulusal
egitim politikalari ve uluslararasi egitim uygulamalarina dair bilgisini arttirmakta yeterli olmadigina isaret
etmektedir.

Aday Ogretmen yetistirme programindaki egitimin katkisi tGzerine aday 6gretmenlerin, bu egitimin
onlara daha c¢ok tecriibe sagladigini belirttikleri, ancak benzer oranda bir kissim aday 6gretmenin bu
egitim kapsaminda deneyimli 6gretmenleri dinlemek ve egitim ortaminin katkisi olmadigini belirttigi ve
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bazi 6gretmenlerin de egitimin duyussal katki sagladigini belirttigi gérilmektedir. Tecriibe saglamasi
boyutunda, bu egitimin daha c¢ok deneyimli 6gretmenlerle paylasilan tecriibelerin 6rnek alinmasi
gereken noktalar bakimindan katki sagladigi ifade edilmistir. ilyas vd.’nin (2017) calismasinda da aday
O6gretmenlerin ¢ogunlugunun (%79.00) bu konuda 6zellikle “tecriibeyle bulusma” uygulamasini faydali
bulduklari sonucuna ulasiimistir. Ulubey’in (2017) ¢alismasinda ise aday 6gretmenler, bu egitimdeki okul
ici ve okul disi uygulamalarda bir takim eksiklikler yasadiklarini, bu nedenle de bu uygulamalarin
ogretmenlik meslegi acisindan katki saglamadigini  belirtmislerdir. Altintas ve Gorgen’in (2017)
calismalarinda da bu galismada oldugu gibi, aday 6gretmenlerin bu egitimin katkilari arasinda, tecriibe
saglama ve ayni zamanda da bu deneyimli 6gretmenlerden bazilarinda bulunan olumsuz birtakim
o0gretmen davranislarini 6grenme ve bundan kendilerine ders c¢ikarma gibi katkilari belirttikleri
gorilmektedir.

Aday 6gretmen yetistirme programinda yapilabilecek degisiklikler kapsaminda aday 6gretmenlerin
daha ¢ok paydaslar bakimindan sonra ise uygulama, konu (igerik), zaman ve yaklasim bakimindan
degisiklerin yapilmasi gerektigini onermislerdir. Paydaslar bakimindan aday 6gretmenler, bu egitim
kapsaminda donaniml danisman 06gretmenlerin ve konusmacilarin olmasi gerektigini, islenecek
konularla ilgili bu egitimlere akademisyenlerin dahil edilmesini, ayrica okul midirlerinin de bu egitim
programi hakkinda daha fazla bilgilendirilmeleri gerektigini belirtmislerdir. Bu konuda Gokulu’nun (2017)
¢alismasinda ise aday ogretmenlerin bu calismadan farkli olarak, danisman Ogretmenlerin aday
O0gretmen yetistirmeye yonelik egitim sureci hakkinda daha fazla bilgilendirilmeleri gerektigini
belirttikleri sonucuna ulasilmistir. Zira Gokulu’nun (2017) calismasindan farkli olarak bu calismada,
danisman 6gretmenler bakimindan yapilmasi gereken degisiklikler kapsaminda sadece genel anlamda
donanimli olmalari gerektiginden bahsedilmis ancak onlarin aday 6gretmen yetistirmeye yonelik egitim
siireci hakkinda daha fazla bilgilendiriimeleri gerektigi vurgulanmamistir. Belki de bu durum, aday
ogretmenlerin genel olarak “donanimli” ifadesinde anlatmak istedikleri arasinda da yer alabilmektedir.

Uygulama bakimindan aday Ogretmen yetistirme programinda, aday Ogretmenlerin atandiklar
bolgelerle baglarini giiglendirecek onlemlerin yetersiz kaldigini éngéren Duskiin (2016) bu konuda
adaylarin, bu sireci atandiklar okullar yerine kendi tercihlerine uygun olarak farkh illerde gegirme
olanagina sahip olduklarini ancak bu uygulamanin da, onlarin gorev yapacaklari bolgelerle bag
kurmalarini geciktirecek nitelikte oldugunu belirtmektedir. Bu bakimdan sonradan, Milli Egitim Bakanlig
tarafindan aday 6gretmenlerin atandiklari yerde uyum programina katilmalari konusunda bir karar
alinmistir (MEB, 2016b). Dolayisiyla bu kararla birlikte Eyliil 2016’da atanan 6gretmenler, atandiklari
yerde aday O6gretmen yetistirme programina baslamis ve bir taraftan atandiklari illerde aday 6gretmen
yetistirme sirecini vylrltirken diger taraftan da yine atandiklari okullarda derslere girmeleri
saglanmistir. Boylece aday 6gretmenlerin bu konuda bu calismada da belirtmis olduklari sorunlarin
biyulk olclide giderilmesi saglanmistir.

Aday oOgretmen vyetistirme programi kapsaminda yapilabilecek degisiklikler kapsaminda aday
o6gretmenlerin 6nerileri arasinda konu (icerik) bakimindan segilen konularin anlatiminin uygulamali bir
sekilde yapilmasi gerektigi bulunmaktadir. Bu bakimdan o6zellikle 6gretmen egitiminde uygulamaya
onem ve agirlik verilmesi gerektigi mevcut birgcok ¢alismada da yer almaktadir (Aras & S6zen, 2012; Ball,
2000; Ball & Bass, 2003; Ball, Sleep, Boerst & Bass, 2009; Baskan, Aydin ve Madden, 2006; Forzani, 2014;
Gunver, 2014; Harford & MacRuairc, 2008; Jay & Johnson, 2002; Lampert, 2009; McDonald, Kazemi &
Kavanagh, 2013; Russell, 1997). Zaten MEB tarafindan hazirlanan ve 2017-2023 yillarindaki eylemleri
iceren “Ogretmen Strateji Belgesi”nde de yine 8gretmen egitiminde uygulamanin énemi vurgulanmakta
ve 0gretmen yetistirme kurumlarinin basarisinin artiriimasi amaciyla hem akademik ve kurumsal olarak
hem de uygulama agirlikli olarak yeniden yapilandiriimasi gerektigi belirtilmektedir (MEB, 2017). Bu
konuda Giinver (2014) ise, 6gretmen egitiminde kuram ve uygulamanin dengeli olmasi gerektigini ve
ogretmen egitimi programlarini gelistirirken egitimcilerin, kuram ve uygulama arasinda bag kurma
yetenegine sahip olduklarini, bunun bir sonucu olarak ise programlarin yapisinin kuram ve uygulama
arasindaki baglanti agisindan gelistirilebilmesini 6nermektedir. Yine Aras ve Sozen (2012) de 68retmen
egitiminde uygulamanin 6nemini vurgulayarak 6gretmen adaylarinin KPSS’ye hazirlanmalari sebebiyle
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lisans egitimindeki uygulama derslerine ¢ok fazla 6nem vermediklerini, bu durumun da uygulama
derslerinde istenen hedeflere ulasmayi engelleyebildigini belirmekte ve bu konuda uygulama derslerinin
sadece son doénemlerle kisitli kalmamasi ve tim lisans egitimine yayilmasini énermektedir. Aday
O0gretmenler zaman bakimindan yapilabilecek degisikliklere yonelik ise bu program ile asli 6gretmenlik
gorev slrecinin es zamanh olarak ydratilmesini ve zamanin iyilestirilmesini 6nermektedirler. Zira bu
konuda Altintas ve Gorgen’in (2017) de ¢alismasinda aday 6gretmenlerden bazilarinin, bu egitim sirecini
zaman kaybi olarak gérdikleri sonucuna ulasiimistir. Yine ayni ¢alismada, bu ¢alismada da oldugu gibi
aday oOgretmenlerin aday o6gretmen tabirinden rahatsizlik duyduklari ve “6gretmen adayi olmak
anlayamadigim bir terimdir ve bu siirecte gercek, aday veya resmi 6gretmen olmadigimi séylemek
isterim, ben sadece bir 6gretmenim” seklinde serzeniste bulunduklari goériilmektedir. Ayrica bu
¢alismada aday 6gretmenlere yaklasim bakimindan baskici degil, davetkar yaklasilmasi gerektigi ve aday
o6gretmen tabirinin degistirilmesi gerektigi 6nerilmektedir.

Aday Ogretmenlerle ikinci defa (gbérev sonrasi) gorisildigiinde, aday 6gretmenlerin ¢ogu, aday
o6gretmen yetistirme programinin kendilerine katki sagladigini belirtmistir. Bu durumu agiklarken ise
aday 6gretmenler 6zellikle danisman 6gretmen, sinif ici uygulamalar (ders isleme, ders izleme) ve hizmet
ici egitimin katkilarini vurgulamistir. Aday 6gretmenlerin bir kismi, bu egitimde kismen miduarin katki
sagladigini fakat genel olarak ise silreci gerekli gormediklerini ve Universitedeki staj uygulamalarinin
zaten yeterli oldugunu belirtmistir. Bir 6gretmen ise bu konuda egitim programini faydasiz buldugunu;
zamanin ¢ogunun form doldurmakla gectigini ve programda yazilanlarin uygulamaya yansimadigini, daha
cok kagit Gzerinde kaldigini belirtmistir. Zaten ilk gorismede de aday 6gretmenlerin ¢ogunlukla bu
programin katki sagladigini ve bundan daha az bir kisminin ise katkisi olmadigini belirttikleri
gorulmektedir. Burada iki gorlisme arasindaki en belirgin fark; ilk gorismede bu programin katkisinin
olmadigina iliskin gorislerin sayisinin da goz ardi edilemeyecek kadar ¢ok sayida iken, ikinci gériismede
programin katkisinin olmadigina iliskin gorisiin sadece bir kez ifade edildigidir. Bu durum aday
O0gretmenlerin programin katkisina iliskin gérislerinin, gérev sonrasi suregte yasadigl durumlara bagl
olarak, olumlu yonde etkilendigi seklinde de yorumlanabilir. Ancak burada sdylenebilecek en net ifade;
aday o6gretmenlerin gerek gorev oncesi gerekse de gobrev sonrasi siregte, bu egitim programinin
kendilerine katki sagladigini distindiikleridir. Bu sekilde katki sagladigina inanilan bir egitim programinin
ise, MEB tarafindan ihtiyaclar ve oneriler dogrultusunda ele alinarak degistirilip daha nitelikli, etkili ve
uzun soluklu, uygulanabilir bir sire¢ haline getiriimesi saglanabilir. Benzer sekilde aday 6gretmen
yetistirme programinin pek ¢ok yonden katki sagladigina iliskin aday 6gretmen gorislerine Altintas ve
Gorgen (2017), Gékulu (2017), Giil, Tirkmen ve Aksel (2017), ilyas vd. (2017), Kana ve Yasar (2017), Kilig,
Babayigit ve Erkus (2016), Sarikaya vd. (2017) ve Ulubey’in (2017) galismalarinda da rastlanilmaktadir.
Tuncbilek ve Tinay’in (2017) calismasinda ise, bu programa iliskin aday 6gretmenlerin beklentileri
sorulmus ve beklentilerin diisik diizeyde oldugu gorialmustir. Bunun sebebi olarak ise arastirmada, bu
beklentilerin aday 6gretmenlere heniliz programin baslangic asamasinda iken sorulmus olmasi ve
ellerinde durumlarini karsilastirabilecekleri bir verinin olmamasi belirtilmistir. Dolayisiyla, yapilan bu
calismanin bu anlamda bir boslugun doldurulmasi yoniinde 6nemli oldugu dusiinilebilir.

Aday Ogretmen Yetistirme Programi’nin “devam etmemesi” yéniindeki gériislerin, her iki gériismede
de “devam etmesi” goriisiine oranla daha az sayida olup, ikinci gériismede birinci gériismeye nazaran
sayica azalmis olmasi durumu iki sekilde duistinilebilir. Bu dislincelerden birincisi; ikinci gériismede
ulasilabilen aday 6gretmen sayisinin ilk gériismeden daha az olmasi ve dolayisiyla programin devam
etmemesi gorlsiine sahip bir 6gretmenin ikinci gorlismede ulasilamayan oOgretmenler arasinda
bulunuyor olabilmesi, ikincisi ise aday 6gretmenlerden birinin 6gretmenlik siirecinde aday 6gretmen
yetistirme programina iliskin olumsuz diisiincesinin degisip ortadan kalkmis olabilecegi yoniindedir. Bu
konuda aday 6gretmenler daha c¢ok, programin bazi degisikliklerle birlikte devam etmesi yoniinde
goruslerini bildirmislerdir. Ayni gorislerin bulundugu giincel bazi ¢calismalara da rastlanmaktadir (Altintas
& Gorgen, 2017; Kana & Yasar, 2017; ilyas et al., 2017; Sarikaya et al., 2017; Ulubey, 2017). Gékulu
(2017) galismasinda, aday 6gretmenlerin slirecte bazi eksiklikler yasadiklarini belirttiklerini ifade ederek
bu siirecin sonraki yillarda da eksikliklerinin giderilerek devam etmesi gerektigini 6nermektedir. Ulubey
(2017) de aday Ogretmenlerin bu program kapsaminda bir takim sikintilar yasadigini, bu nedenle
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programin saglikh bir sekilde yuratilmesini saglamak bakimindan onlarin bu gérislerinin, ilgili kurum ve
kisilerce dikkate alinmasi gerektigini belirtmektedir. Tungbilek ve Tinay (2017) calismalarinda her
uygulamada oldugu gibi bu uygulamanin basarisinin izlenmesinin de uygulamanin iyilestirilmesi
bakimindan 6nemli oldugunu ve bu nedenle de aday 6gretmenlerin egitim siireci tamamlandiktan sonra,
kendilerinden sonraki aday 06gretmenlerin egitimlerini iyilestirebilecek geribildirimler alinmasinin,
sistemin devamhligi bakimindan iyi oldugunu vurgulamaktadir. Dolayisiyla bu bakimdan da ele
alindiginda bu calismanin programin devamlihgl ve etkililigi bakimindan olduk¢a 6nemli olabilecegi
disunulebilir.

Calismanin Sinirhlig

Calismada veri toplamak amaciyla odak goriismeler gergeklestirilmistir. Calisma esnasinda odak
gorisme ortaminda, bireylerin bazi konulara iliskin diisiincelerini agiklamada arkadaslarindan dolayi
tedirgin olduklari bu nedenle, ayrintili bir sekilde cevap veremedikleri fark edilmistir. Odak gériisme
ortaminin givenilir ve seffaf olmamasi ¢alismanin sinirliliklarindan biridir.

Calismada, arastirmacilar cevre illerdeki aday o6gretmenler ile goriismek icin il Milli Egitim
Mudaurliklerinden izin talep etmislerdir. Ancak, izin dilekgceleri OHAL donemi gerekgesi ile reddedilmistir.
Orneklem grubunun sadece Adiyaman ilinden segilmesi ¢alismanin sinirliligidir.

Calisma, boylamsal bir arastirma olarak planlanmistir. Gorlisme yapilacak kisilerin bilgileri ayrintili
olarak alinmasina ragmen 3 kisiye biitiin ugraslara ragmen ulasilamamstir. ikinci gériismede biitiin
katilimcilara ulasilamamasi galismanin sinirliligidir.

Oneriler

Bu calismada elde edilen bulgular isiginda;

1. Aday Ogretmen yetistirme programinin daha etkili gerceklesebilmesi ve amacina ulasabilmesi
acisindan Milli Egitim Bakanligi tarafindan program sirecinde yasanilan sikintilarin giderilmesi
yoniinde gerekli 6nlemlerin alinmasi,

2. Aday oOgretmen vyetistirme programinda, aday oOgretmenlerin aktif olabilecegi 6gretimsel
uygulamalara daha fazla yer verilebilmesi,

3. Aday 6gretmen yetistirme programina iliskin yapilabilecek ileriki calismalarda konu hakkinda daha
kapsamli veriler elde edilebilmesi agisindan arastirmacilarin, farkli arastirma yontem ve teknikleri
kullanarak veri gesitliligini saglamasi 6nerilebilir.

Bilgilendirme

Bu calismanin bir kismi, 26-28 Ekim 2017 tarihinde Kahramanmaras Siit¢ii imam Universitesi
tarafindan diizenlenen 3. Uluslararasi Sosyal Bilimler Sempozyumunda sozIi bildiri olarak sunulmustur.
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Appendix 1.

Interview questions

First interview questions

1
2.
3.

What were the problems you experienced in TCTP (if any)?
Which of the activities did you like in TCTP?

How do you assess the attitudes of students and teachers about you being called "teacher

candidate" in TCTP?

4.

What do you think about the topics included in the in-service training program within the scope of

the TCTP?

5.

6
7.
8

What are the problems (if any) that you experienced during the in-service training in TCTP?
What were the contributions of the TCTP training to you?
Do you think the TCTP should be implemented in the future?

What kind of changes do you want to see in the teacher candidate training program?

Second interview questions

1.
2.

Did TCTP contribute to your work?

Do you think TCTP should continue with this form or not, how would you like it to be?
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EK 1.

Goriisme sorulari

Birinci goriisme formu sorulari
1. AQYP'de yasadiginiz sikintilar (varsa) nelerdir?
2. AQYP’de yer alan etkinliklerden hangisini begendiniz?

3. AQYP’de “aday &gretmen” olarak adlandiriimaniz ile ilgili 6grencilerin ve égretmenlerin size yénelik
tavirlarini nasil degerlendiriyorsunuz?

4. AOYP kapsamindaki hizmet ici egitim programinda yer alan konular hakkinda ne diisiiniiyorsunuz?
AQYP’deki hizmet igi egitim siiresince yasadiginiz sikintilar (varsa) nelerdir?
AQYP’deki egitimin size nasil bir katkisi oldu?

AOYP uygulamasinin devam edip etmemesi konusunda diisiinceleriniz nelerdir?

©® N o o

Aday 6gretmen yetistirme programinda ne gibi degisiklikler olmasini istersiniz?
ikinci goriisme formu sorulari

1. AQYP, gorev siirecinizde size katki sagladi mi?

2. Sizce AOYP bu haliyle devam etmeli mi ya da etmemeli mi, nasil olmasini istersiniz?
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