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The purpose of the study was to examine the relationship between the exam anxiety
level of middle school students, their academic expectations stress, and level of
motivation to study lesson. The study group consisted of 364 (184 female and 180
male) 7th and 8th grade secondary school students. Three instruments were used for
data collection; Academic Expectations Stress Inventory, Motivation to Study for
Adolescences Scale and Exam Anxiety Scale. Exam anxiety was chosen as dependent
variable while academic expectations stress and motivation to study lesson were set as
independent variables. In the current study, the relationship between variables was
examined by Pearson correlation coefficient and whether independent variables
predict dependent variable or not was tested by multiple regression analysis. As a
result of correlational analysis, a positive and significant relationship was observed
between teacher/parental expectations, self-expectations, amotivation and exam
anxiety. On the other hand, intrinsic motivation and extrinsic motivation were not
associated with exam anxiety. As a result of regression analysis, it was concluded that
family/teacher expectations, self-expectations, amotivation, and extrinsic motivation
significantly predicted exam anxiety.
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Bu galismanin amaci ortaokul 6grencilerinin sinav kaygisi duzeyleri ile akademik
beklentilere iliskin stres ve ders ¢alismaya motive olma dizeyleri arasindaki iliskinin
incelenmesidir. Arastirmanin ¢alisma grubu yedi ve sekizinci sinifta okuyan toplam 364
(184 Kiz ve 180 erkek) ogrenciden olusmaktadir. Arastirmada verileri Akademik
Beklentilere iliskin Stres Envanteri, Ergenler igin Ders Calismaya Motive Olma Olgegi ve
Sinav Kaygisi Olgegi ile toplanmistir. Bagiml degisken olarak sinav kaygisi bagimsiz
degisken olarak ise akademik beklentilere iliskin stres ve ders galismaya motive olma
degiskenleri belirlenmistir. Arastirmada ele alinan degiskenler arasindaki iligkiler
Pearson korelasyon katsayisi hesaplanarak ve bagimsiz degiskenlerin bagiml degiskeni
yordayip yordamadigi ise ¢oklu regresyon analizi ile belirlenmistir. Yapilan korelasyon
analizi sonucu, aile/6gretmen beklentilerine iliskin stres, kendine iliskin beklentilerle
ilgili stres ve amotivasyon ile sinav kaygisi arasinda pozitif yonde anlamli bir iligkinin
oldugu goézlemlenmistir. Diger taraftan i¢sel motivasyon ile digsal motivasyonun sinav
kaygisi ile iliskili olmadigi gorilmistir. Arastirmada regresyon analizi sonucu ise
aile/6gretmen beklentileri, kendine iliskin beklentiler, digsal motivasyon ve
amotivasyon degiskenlerinin sinav kaygisini istatistiksel olarak 6nemli dizeyde
yordadigi sonucuna ulasiimistir.
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Introduction

In the educational system in Turkey, middle school students are subjected to certain tests for passing
into high schools, and they are eligible to study in a high school they can choose depending on their
scores in these exams. Students are required to meet base point conditions in order to be able to study
in a high school. These exams, which are important for the academic life of the students, may cause
anxiety in the students. These exams, which have a significant impact on the shaping of academic
process, may also cause to raise anxiety level in students.

The cause of anxiety is an unknown fear. Anxiety is a state of arousal that manifests itself in bodily,
emotional and mental changes, preventing one from realizing her or his potential into action and also
from directing his or her attention to the work in question (Tas, 2005). Children and adolescents may
have various anxieties. The most common type of anxiety in children and adolescents is the exam
anxiety (Yavuz & Akagiindiiz, 2004; as cited in Capulcuoglu & Giindliz, 2013). When examining the
literature about test anxiety, there are a number of definitions of test anxiety. According to Baltas
(2002), it is a tension experienced by students at the time of examination. Test anxiety, which is a kind
of anxiety, is the state of uneasiness experienced with fear by students who are involved in the
evaluation. Civil (2008) states that exam anxiety is the state of excitement, tension and insecurity
experienced by the person with the affective, behavioral and cognitive dimension that prevents one
from being successful in the case of examination or evaluation. When examining the definitions of exam
anxiety in general, it can be defined as the state of tension that prevents students from revealing their
real potentials and must be overcome in order for students to succeed. When exploring the studies
conducted in the field of education, it was found that female students' exam anxiety level is higher than
male students’ (Eker, 2016), and it was also shown that there is a relationship between exam anxiety,
parental attitude (Duman, 2008), purpose-oriented behavior (Tartar, 2014) and depression (Yildirim,
2004). In addition, in the study conducted by Glindogdu (1994), it was found that students who had a
specific explanation for learned helplessness experienced more exam anxiety in their evaluation
situations.

It is stated that successive failures one experiences, negative evaluations made by people around
him/her and a sense of threat to the self, associated with similar situations in the individual is one of the
important factors that affect the formation of exam anxiety (Oner, 1990). Turan Basoglu (2007) argued
that continuous postponement of what the student should do, his/her thought before the exam that
s/he will fail in the exam, high level of expectation of the family towards student performance, the exam
being perceived by the student not as a test of the information learned, but as an assessment of his/her
personality, his/her lack of regular study habits, are between the causes of exam anxiety. Parents having
an authoritarian attitude and a high expectation towards their children by exhibiting a perfectionist
approach cause exam anxiety in children and negatively affect their academic achievement (Eker, 2016).
When considering the relationship between high expectation of the family and test anxiety, it can be
thought that the choice of supportive approach, instead of high expectation and pressure, would
contribute to the success of the student.

Dindar, Yapici and Topgu (2008) emphasized three main factors that are effective on the
development of test anxiety. These are family expectations from the student, school and teachers’
expectations of student success, and personality traits of the student who will take the exam. When
children are unable to meet their expectations, their parents and teachers' expectations, their self-
esteem is negatively affected and they fail although they are equipped in terms of knowledge, and this
causes students to get stressed (Subasi, 2000). Stress can be considered as a situation that the student
needs to overcome in order to be successful.

According to Cliceloglu (1994), stress is the effort that an individual spends beyond physical,
psychological and physiological boundaries due to negative situations in the social and physical
environment in which the individual interacts with other people. Stress is a condition that affects many
individuals' behaviors and relationships with their environment, in whose formation excessive
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competition and uncertainty, and even ambiguity prevail and many environmental factors play a role
(Gugl, 2001). In addition, it is thought that the expectations of the people who are in close relationship
in daily life such as friends, family and teachers may cause stress in students.

Students 'expectations about themselves and their parents and teachers' expectations from them
play an active role in the formation of academic expectation stress (Yildirrm & Ergene, 2003). The
understanding of success constitutes the basis of parents’ expectation from their children (Ciiceloglu,
2014). In Turkey, families have too high expectations about the ability of their children. They can be
thought of as forcing their children to take decisions by asking their children to fulfil their wishes and
desires that they could not achieve in the past and as reaching these goals through their children.
Families forcing their children in this way can lead to academic problems and increase the tendency of
submission in individuals. Yildirim and Ergene (2003) stated that students showing submissive behaviors
may not be able to exhibit expected academic success, and therefore their academic achievement may
decline. Therefore, it is seen that democratic attitudes towards students in family and in school
environment will contribute to the academic achievement of students, and the support they receive
from their teachers and family positively affects their academic achievement.

Many factors can be effective in academically succeeding, in meeting the academic expectations of
their families and of those around them. According to the relevant research (Akbaba, 2006; Sarier, 2016;
Uredi & Uredi, 2005; Yenice, Saydam, & Telli, 2012), one of those factors is motivation. Expectations that
are appropriate to an individual's potential may have an impact on his or her motivation. On the other
hand, while expectation increases motivation, it can be considered as a variable that triggers other
behaviors. In general, motivation is an affective factor that directs the human organism to behavior and
determines the continuity and direction of these behaviors. In the research conducted by Ertem (2006),
motivation, which is considered as one of the important contributing elements of student success, was
defined as an influence of the internal situation that causes the emergence of human behaviors and
directs the behaviors. Onciil (2000 p. 533) explained the motivation as a state of tension that leads one
to behavior and drives and points it to a purpose, and that makes one embrace the work with pleasure
and end with the eager. Motivation can provide active participation of the student in the learning
process. According to Dale's cone of experience; the student must take action and willingly continue this
action in order for a permanent and productive learning process to take place (Demirel & Yagci, 2007). It
is thought that motivation to learn is not enough alone for the realization of learning and to increase
students’ academic success and students need to have sufficient information in order to be successful in
exams. It can be thought that students need to be able to make information transferred to them a
permanent information, overcome their lack of knowledge and have strong study motivation in order to
be successful and reduce their exam anxiety.

Examination is an evaluation process and information is needed to be successful in this process. The
first step in obtaining information is to act in line with a purpose. It is important that students have high
motivation to study for this purpose. The low motivation to study lesson may cause lack of knowledge as
well as exam anxiety. In addition, taking the exam may lead to the expectation of success. If this
expectation of the student is excessive and unrealistic, it may cause exam anxiety. In this context, this
study examining the relationship between exam anxiety and academic expectations stress and
motivation to study lesson is important in order to complete missing aspects of other studies in the
literature. When examining the studies in the literature related to exam anxiety, it is seen that studies
examined whether exam anxiety is related to the type of school, dwelling unit and family income level
(Capulcuoglu & Giindiz, 2013), gender (Eker, 2016; Trifoni & Shahini, 2011), parental attitude (Duman,
2008), perfectionism (Tuncer & Voltan-Acar, 2006), goal-directed behavior (Tartar, 2014), academic
procrastination (Uzun Ozer & Topkaya, 2011), irrational beliefs (Boyacioglu & Kiigiik, 2011), academic
achievement (Bonaccio & Reeve, 2010; Rana & Mahmood, 2010), depression (Yildirim, 2004), exam
performance (Birenbaum & Nasser, 1994; Trifoni & Shahini, 2011), academic performance (Khosravi &
Bigdeli, 2008), extensive course loads, lack of physical exercise and long duration of exams (Hashmat,
Hashmat, Amanullah, & Aziz, 2008), lack of preparation for the exam and/or inappropriate exam
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preparation, fear of negative evaluation, bad experiences on previous exams and time pressure (Trifoni
& Shahini, 2011). As a result, although there are numerous researches related to exam anxiety in the
literature, any research on the relationship between exam anxiety, academic expectations stress, and
motivation to study lesson has not been reached. From this point of view, the relationship between the
level of exam anxiety of secondary school students, motivation to study lesson and academic
expectations stress was examined in this study. In addition, we tested whether motivation to study
lesson and academic expectations stress significantly predict exam anxiety. Another aim of the study
was to examine whether the exam anxiety levels of secondary school students differ significantly in
terms of gender, parental marital status and perceived socio-economic level.

Method
Research Design

This is a quantitative research conducted to determine the relationship between exam anxiety levels
of secondary school students, their stress level related to academic expectations and their level of
motivation to study.

Study Group

The study sample consisted of 364 (184 female and 180 male) secondary school students studying in
3 secondary schools in Kocaeli, Urfa and Adana. The study group of the study composed of students
studying in the seventh and eighth grade of these schools. The data of this study were collected in 2016-
2017 by using convenience sampling method. According to Creswell (2002), this sampling method is
effective for the collection of data from participants that voluntarily participate in a study. In this
context, in order to increase the validity and reliability of the study, convenience sampling method,
which allows individuals to participate voluntarily, was preferred.

Data Collection Tools

Exam Anxiety Inventory: The Exam Anxiety Inventory was originally developed by Spielberger (1980)
and adapted into Turkish by Oner (1990). As a result of the factor analysis conducted to determine the
construct validity of this inventory consisting of 20 items, it was found that it consists of two sub-
dimensions: delusion and affectivity. It was determined that affectivity dimension consists of 8 items
and delusion dimension consists of 12 items. The Exam Anxiety Inventory is a four-point Likert type
inventory from which it is possible to obtain both the total score for general exam anxiety and the score
for two sub-dimensions (affectivity and delusion). The Cronbach Alpha coefficients calculated to
determine the reliability of the instrument for both general exam anxiety and sub-dimensions were
found to be .93 and .94, respectively. In order to determine the criterion validity, relationship
coefficients between Exam Anxiety Inventory and State-Trait Anxiety Inventory were examined and, as a
result, the relationship between the delusion and affective subscales and trait anxiety scores was found
.45 and .60 and between state anxiety scores, .39 and .70, respectively.

Motivation to Study Lesson Scale: The scale developed by Eryllmaz and Ercan (2014) is a Likert-type
measurement tool with a total of 13 items and three sub-dimensions (intrinsic motivation, amotivation
and extrinsic motivation). As a result of the exploratory factor analysis conducted to determine the
factor structure of the Turkish version of the scale, it was found that the scale had a three-factor
structure (intrinsic motivation, amotivation, extrinsic motivation) explaining 60.52% of the total
variance. The validity of the scale was also examined by the criterion validity method and, in this
context, the relationship between the General Needs Satisfaction Scale and the Motivation to Study
Lesson Scale was examined. The results related to criterion validity are presented in Table 1. The
internal consistency coefficient of the scale was found .80 and test-retest result .87.
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Table 1.
Criterion Validity of the Scale.
The necessity for The necessity for The necessity for
Authonomy Competence Belonging
Intrinsic motivation 24** 31** 21%**
Amotivation -.26%* -23%* -.19%**
Extrinsic motivation 14* 26** .06

**p<.01;*p<.05

Academic Expectations Stress Inventory (AESI): It is a 5-point Likert-type scale developed by Ang and
Huan (2006) and adapted into Turkish by Kellecioglu and Bilge (2009). Both total score and subscale
scores can be obtained from the scale. With the exploratory factor analysis, the factor structure of the
Turkish version of the scale was analyzed and it was seen that the scale had a two-factor structure
(family/teacher expectations, self-expectations). The reliability of the scale was tested by test-retest and
internal consistency method. Test-retest results showed that the reliability coefficients of the scale were
.66, .64 and .49 for the total and sub-dimensions of the scale, respectively. The internal consistency
coefficients of Cronbach Alpha were found to be .81, .81 and .65 for the total scale and its sub-
dimensions, respectively. The criterion validity of the scale was analyzed by calculating the correlation
coefficients between the Negative Assessment Scale-Short Form, the Trait Anxiety Inventory, and the
Reynolds Adolescent Depression Scale and AESl. There were statistically significant correlation
coefficients varying from .18 to .37 between total scores and subscale scores of the AESI.

Data Analysis

In this study, the relationship between exam anxiety, academic expectations stress and motivation
to study lesson were investigated by Pearson correlation analysis and regression analysis. T-test was
used to determine whether exam anxiety differed according to gender and marital status of the parent.
One-way ANOVA was conducted to determine whether exam anxiety differed according to perceived
socio-economic level.

Findings

The relationships between the variables were examined by correlation analysis. The results obtained
from the analysis are presented in Table 2.

Table 2.
The Relationship between Exam anxiety, Academic Expectations Stress and Motivation to Study Lesson.

1 2 3 4 5 6
Test anxiety 1
Family/Teacher Expectations 257 1
Self-Expectations 337 54" 1
Intrinsic Motivation -.03 15" 13° 1
Extrinsic Motivation -.04 27" 237 43" 1
Amotivation 217 -18" .03 2217 -16" 1
Average Standard 44.69 18.99 14.08 18.65 11.37 5.47
Deviation 12.08 4.06 3.33 3.26 2.45 2.12

**p<.01, *p< .05

When Table 2 examined, it can be seen that there is a positive and significant relationship between
exam anxiety and family /teacher expectations (r = .25), self-expectation (r = .33) and amotivation (r =
.21). However, there is no relationship between exam anxiety and intrinsic motivation (r = -.03) and
extrinsic motivation (r = -.04). In the study, considering the results of the correlation analysis, multiple
regression analysis was used in order to examine whether stress related to academic expectations and
motivation to study predict test anxiety. Before the regression analysis, the data were examined in
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terms of regression assumptions and the data that damage regression assumptions were tried to be
determined. The data seem to meet the necessary assumptions of regression analysis. The results of
normal distribution and regression are presented in Table 3. The results of the regression analysis are
presented in Table 4.

Table 3.
Results of Regression Analysis Assumptions.
Variables Skewness Kurtosis VIF Cl
Test anxiety 31 -.48 1.00
Family/Teacher Expectations -43 -.57 1.52 6.51
Self-expectations -.24 -.37 1.48 10.95
Intrinsic Motivation -.57 42 1.26 15.79
Extrinsic Motivation -.08 -.47 131 16.62
Amotivation .68 -.05 1.10 23.68
Table 4.
Results of Regression Analysis
Dependent Correlation
Variable Predictor Variable B SE 6 t p Partial  Part
Test Anxiety Constant 20.48 4.93 4.15 .00
Family/Teacher Expectations .54 .17 .18  3.05 .00 .16 .15
Self-Expectations .92 21 25 438 .00 .23 21
Intrinsic Motivation .03 .20 .01 .16 .87 .01 .01
Extrinsic Motivation -.56 .27 -11  -2.08 .03 -11 -.10
Unmotivation 1.24 .28 .22 4.34 .00 .22 .21

F 5355 = 15.75,p<.00 R=.18;R’=.17

When examining Table 4, it was concluded that family/teacher expectations (8 = .18), self-
expectations (B = .25), extrinsic motivation (6 = -.11), and amotivation (8 = .22) significantly predicted
exam anxiety while intrinsic motivation variable did not predict it significantly.

Whether the students' exam anxiety levels differed according to gender and parent's marital status
were examined by unrelated sample t test. The results of the analysis are presented in Table 5 and 6.

Table 5.
T-Test Results for Examination of Exam Anxiety In Terms of Gender.
Levene’s Test T-Test
Mean 95.00% Confidence Interval
F p t df p Difference  SE Lower Upper
Test Anxiety .10 75 -2.71 362 .01 -3.40 1.25 -5.87 -.93

When Table 5 examined, it is seen that the level of exam anxiety differed significantly by gender.
Female students' exam anxiety averages were higher than those of male students (Male N= 180, x=
42.97,SD =11.82; Female N = 184, x = 46.38, SD = 12.13).

Table 6.
T Test Result for Examining the Exam Anxiety In Terms of Parental Marital Status.
Levene’s Test T-Test
Mean 95.00% Confidence Interval
F P t df P Difference  SE Lower Upper
Test Anxiety 274 .10 -45 362 .65 -2.06 4.62 -11.14 7.02
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When Table 6 examined, it is seen that the level of exam anxiety did not differ significantly in terms
of parental marital status. On the other hand, it was concluded that the average exam anxiety of the
students whose parents are married is lower than the students whose parents are divorced (married N =
357, % =44.65, SD = 12.15; divorced N =7, X = 46.71, SD = 7.82).

One-way analysis of variance was used to determine whether students' exam anxiety levels differed
according to perceived socio-economic level. The results obtained from the analysis are presented in
Table 7.

Table 7.
ANOVA Result Concerning Whether Exam Anxiety Differ According to Perceived Socio-Economic Level.
Levene test p Sum of Squares df Mean Square F p
.28 .75 Between Groups 828.87 2 41443 2.87 .06
Within Groups 52162.67 361 144.49
Total 52991.54 363

When examining Table 7, it is observed that the students' exam anxiety levels did not differ
significantly in terms of perceived socio-economic level (Low N =37, x = 49.14, SD = 12.33; Medium N =
296, X =44.12, SD = .69; High N = 31, x = 44.87, SD = 12.53).

Discussion, Conclusion & Implementation

The purpose of the study was to examine the relationship between the exam anxiety level of middle
school students, their academic expectations stress, and level of motivation to study lesson. In the
study, it was concluded that there was a positive and significant relationship between exam anxiety and
family /teacher expectations, self-expectation and amotivation while there was no relationship between
exam anxiety and intrinsic motivation and extrinsic motivation. Another finding showed that
family/teacher expectations, self-expectations, extrinsic motivation, and amotivation significantly
predicted test anxiety. Furthermore, the results revealed that the level of exam anxiety differed
significantly by gender. Female students' exam anxiety averages were higher than male students. On the
other hand, the level of exam anxiety did not differ significantly in terms of parental marital status and
perceived socio-economic level.

It can be said that positive relationship between exam anxiety and family and teacher expectations
found in the present study seems to support the findings reached by Duman (2008). It has been
concluded in the study conducted by Duman that there is a positive relationship between
protective/demanding parental attitude and test anxiety. According to Yildirim and Ergene (2003), the
expectations of parents and teachers from students play an active role in the formation of academic
expectation stress. In this context, high academic expectations by important persons for students
(teacher and family), high academic self-expectations and pressures on students by important people in
their life to receive a recompense for their efforts they made for the education of these students may
increase academic expectation stress and test anxiety caused by academic expectation stress. In
addition, if expectations are beyond what students can achieve, those expectations can also cause exam
anxiety. Consequently, as families and teachers having extreme expectations about success will cause
students to feel under pressure, consider exam as a goal not a tool, put different meanings to the exam
beyond it (Ex., If | fail the exam, | won't be loved as before. If | fail the exam, | will suffer irreparable
damage. The exam evaluates my personality, not my level of knowledge) (Bernard, 1984; as cited in
Civitci, 2006), such a relationship may have emerged in this study between family and teacher
expectations and exam anxiety.

Duong Tran, Lee and Khoi (1996), concluded that students' concerns about where to live or find work
after graduation are the most accepted stressful life events. Similarly, in this study, there was a positive
correlation between exam anxiety and self-expectations. In today's education system, students are
placed in schools or programs they want by ranking after being subjected to some exams. Secondary
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school students are also subjected to some examinations before passing to high school. For students,
studying in a successful high school is a significant advantage to enter and study at a reputable
university. When we evaluate the situation in this respect, we can say that students who have too high
or unrealistic self-expectations about the future may have higher level of test anxiety. In addition, it can
be argued that exams can create exam anxiety in students because they have significant impact on
building students' future, meeting family-teacher expectations and students’ self-expectations.
Therefore, it may be concluded that there is a relationship between academic self-expectation stress
and exam anxiety.

In this study, it was found that there was a positive correlation between exam anxiety and
amotivation. Amotivation is described as inability to act in a desired direction for a specified target,
inability to behave in this direction while motivation, which contributes significantly to the success of
individuals, is generally explained by “an internal situation that has a significant impact on the
emergence of human behavior and directs behavior "’ (Ertem, 2006). Therefore, when students with
high levels of amotivation do not do or postpone what they must to do, this causes a negative effect on
their achievement and leads students to experience exam anxiety. Because, in order to be successful, it
is important that students have high motivation for the exam as well as being equipped in terms of
knowledge.

According to Turan Basoglu (2007); continuous postponement of what students need to do, and the
fact that they think that they will fail in the exam before the exam is among the reasons for the exam
anxiety. Students motivated to study can become more equipped in terms of knowledge by studying
more. As students become more equipped in terms of knowledge, it can be said that their belief that
they will succeed in the exam will increase. Students who are strong in their knowledge may have higher
beliefs that they may be successful in exams. In case of amotivation, this may lead students to test
anxiety as the students will be despaired to fail. For these reasons, it may be concluded that there is a
relationship between amotivation and test anxiety.

In this study, the finding that the test anxiety significantly differed according to gender seems to
support the results obtained from other studies (Alyaprak, 2006; Bacanli & Surucu, 2006; Duman, 2008;
Putwain, 2007). The finding of the present study as well as those of previous research show that female
students' exam anxiety level is higher than male studentsThis finding may have been achieved in this
study due to the fact that girls can adapt more easily to parental expectations and have higher levels of
responsibility because of upbringing tradition of female children in Turkey, there are more and more
women standing on their own feet instead of being dependent on men, parents directing their girls to
limited occupations due to cultural factors and parents’ excessive pressure on their girls to gain
economic independence.

Based on these findings, it can be argued that both students’ high self-expectations and their
parents’ high expectations have a significant effect on the formation of exam anxiety in students.
According to Ang and Huan (2006), teacher expectations, parent expectations and self-expectations are
the basis of academic expectation stress. For this reason, if success that parents and teachers want
students to achieve should be within realistic expectations, students will move more easily and be able
to prevent exam anxiety. We can say that it is important for students to become more equipped by
increasing their knowledge in order to be successful in exams as well as to psychologically prepare for
exams. In order to achieve this, students should be able to manage their time carefully during the exam
and concentrate more on the exam by keeping their motivation high. They also need to overcome their
anxiety concerns with affective, behavioral and cognitive dimensions that prevent them acting more
concentrated and fulfilling their true potential at the time of the examination by keeping their
motivation levels high (Civil, 2008).

It can be said that students have expectation stress if their parents ask them to reach goals they
could not achieve in the past, if they evaluate their children according to academic achievements, if
students are told to consider themselves as “good child” in their parents' and teachers' eyes, or if they
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are told about financial support provided by their parents while preparing for the exam. On the other
hand, supportive and positive attitudes of parents and teachers towards students can increase academic
success and motivation and decrease academic expectation stress and exam anxiety.

As stated in the introduction of the present article, high academic achievement is expected from
students in today's society and the effect of students' motivation to study lesson on academic success is
ignored. It can be considered that it is very important that the expectations of families and teachers
regarding the academic achievement of students may cause stress formation and exam anxiety in
students and that the success of students may be influenced negatively by this situation.

When the results of this study are evaluated in general, it can be concluded that it has important
findings that can guide future researches with both theoretical and practical design. Although there is a
significant contribution to the literature, the generalizability of the findings of this study is limited to the
secondary education level due to the collection of the data of the research from the students studying in
secondary school. Therefore, the generalizability of the findings obtained from the research can be
increased by repeating this study in a sample including high school and university students. Considering
the results of this research, it is seen that in order to prevent or reduce students' academic stress which
affects their academic achievements, it is necessary to interact with students to teach them what
efficient studying methods are, how to improve motivation in schools and how to develop skills of
coping with amotivation and test anxiety. It may be useful to provide more guidance on the
development of these skills in guidance and psychological counseling programs implemented in schools.
In addition, families, teachers and school administrators can be trained on how to assist students in
dealing with amotivation, exam anxiety and academic expectation stress.
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Tiirkge Siiriim

Girig
Tirkiye'de egitim sisteminde genellikle 6grenciler ortaokuldan itibaren bir Gst 6grenim kurumuna
gecerken birtakim sinavlara tabi tutulmaktadir ve 6grenciler bu sinavlardan aldiklari puanlara gére
tercihte bulunarak bir {st 6grenim kurumunda egitim almaya hak kazanmaktadirlar. Ogrencilerin
istedikleri lisede egitim gorebilmeleri icin gerekli olan taban puan kosulunu saglamalari gerekmektedir.
Akademik sirecin sekillenmesinde ©nemli etkiye sahip olan bu sinavlar 6grencilerin kaygilarinin
yukselmesine de sebep olabilir.

Kayginin nedeni bilinmeyen bir korku oldugu ifade edilmektedir. Kaygi kisinin var olan potansiyelini
eyleme donistiirmesini ve dikkatini yapacagi ise yonlendirmesini engelleyen, bedensel, duygusal ve
zihinsel degisimlerle kendini gosteren bir uyariimishk durumudur (Tas, 2005). Cocuklar ve ergenlerde
bircok kaygiya rastlanabilir. Cocuklarda ve ergenlerde en sik rastlanan kaygi tiriiniin sinav kaygisi oldugu
belirtiimektedir (Yavuz & Akaglindiiz, 2004, as cite in Capulcuoglu & Gilindiiz, 2013). Sinav kaygisi ile ilgili
literatiir incelendiginde sinav kaygisinin gesitli tanimlarinin oldugu gorilmektedir. Baltas (2002)’ye gore
sinav kaygisi; 6grencilerin sinav zamaninda yasadig bir gerilimdir. Bir kayg ¢esidi olan sinav kaygisi
ogrencilerin, degerlendirilmesi s6z konusu oldugunda hissedilen korku ile karisik olarak yasamis oldugu
tedirginlik halidir. Civil (2008)’e gore sinav kaygisi sinav aninda ya da degerlendirme durumunda ortaya
cikan ve basarili olabilmek icin Ustesinden gelinmesi gereken kisinin gercek potansiyelini ortaya
koymasina engel olan duyussal davranissal ve bilissel boyutu olan kisinin yasamis oldugu heyecan,
gerilim ve givensizlik durumudur. Sinav kaygisi ile ilgili tanimlar genel olarak incelendiginde sinav kaygisi
ogrencilerin gergek potansiyellerini ortaya koymalarina engel olan ve 6grencilerin basarili olabilmesi igin
Ustesinden gelmesi gereken gerilim durumu olarak tanimlanabilir. Egitim alaninda yapilan ¢alismalar
incelendiginde kiz 6grencilerin sinav kaygisi diizeyinin erkek 6grencilerden yuksek oldugu (Eker, 2016),
anne baba tutumu (Duman, 2008), amaca yonelik davranis sergileme (Tartar, 2014) ve depresyon
(Yildirirm, 2004) ile sinav kaygisi arasinda iliskinin oldugu gorilmektedir. Ayrica, Glindogdu (1994)
tarafindan yapilan calismada 06grenilmis caresizlige 6zgl acgiklama bicimine sahip olan 6grencilerin
degerlendirme durumlarinda daha ¢ok sinav kaygisi yasadiklari bulunmustur.

Bireyin siirekli yasamis oldugu basarisizliklar, cevresi tarafindan kisiye yonelik olarak yapilan olumsuz
degerlendirmeler ve benzeri durumlarin bireyde ¢agristirmis oldugu benlige yénelik tehdit duygusu sinav
kaygisinin olusumuna etki eden dnemli faktérlerden biridir (Oner, 1990). Ogrencinin yapmasi gereken
seyleri devamli ertelemesinin, sinav Oncesinde sinavda basarisiz olacagini disiinmesinin, ailenin
6grencinin performansina yonelik beklenti diizeyinin yliksek olmasinin, 6grencinin, sinavi 6grenilen
bilgilerin test edilmesi olarak algilamayip kisiliginin degerlendirilmesi olarak algilamasinin, 6grencinin
dizenli ders calisma aliskanligindan yoksun olmasinin sinav kaygisinin nedenleri arasinda yer aldigl
belirtiimektedir (Turan Basoglu, 2007). Anne babanin c¢ocuga karsi otoriter tutum sergilemesi,
miikemmeliyetgi bir yaklasim sergileyerek ¢cocuklarina karsi yliksek bir beklenti icinde olmasi ¢ocuklarda
sinav kaygisinin olusmasina neden olmakta ve onlarin akademik basarilarini olumsuz ydnde
etkilemektedir (Eker, 2016). Ailenin yiliksek beklenti icinde olmasi ile sinav kaygisi arasindaki iliskiyi
dikkate alacak olursak, yliksek beklenti ve baski yerine destekleyici yaklasimin tercih edilmesinin
6grencinin basarili olmasina katki saglayacagi diistinilebilir.

Dindar, Yapici ve Topgu (2008) sinav kayginin olusmasinda etkili olan l¢ temel faktoér Gzerinde
durmustur. Bunlar; ailenin 6grenciden beklentileri, okulun ve 0Ogretmenlerin 0grenci (zerindeki
beklentileri ve sinava girecek 6grencinin kisilik 6zellikleri seklinde siralanmaktadir. Cocuklar kendi
beklentilerini, aileleri ve 6gretmenlerinin beklentilerini karsilayamadiklari zaman kendilerine olan
givenleri olumsuz yonde etkilenmekte, bilgi birikimi bakimindan donanimh olsalar dahi basarisiz
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olmakta ve bu durumda 6grencilerin strese girmesine neden olmaktadir (Subasi, 2000). Stres durumu
Ogrencinin basaril olabilesi igin listesinden gelinmesi gereken bir durum olarak degerlendirilebilir.

Clceloglu'ya (1994) gore stres, bireyin diger insanlarla etkilesim iginde oldugu sosyal ve fiziksel
¢evredeki olumsuz durumlar nedeni ile kisinin bedensel, psikolojik ve fizyolojik sinirlar 6tesine harcadigi
gayrettir. Stres, bireylerin davranislarini ve cevresi ile olan iliskilerini etkileyen, olusumunda asiri
rekabetin ve belirsizligin, hatta muallakligin hakim oldugu bir¢ok cevresel faktoriin rol oynadigi bir
durumdur (Gugla, 2001). Ayrica, arkadaslar, aile ve 6gretmeler gibi ginlik yasamlarinda yakin iliski
icerisinde oldugu insanlarin beklentilerinin de 6grencilerde strese yol agabilecegi diisinilmektedir.

Ogrencilerin kendilerine iliskin beklentileri ve ailelerinin, 6gretmenlerinin onlardan beklentileri,
ogrencilerde akademik beklenti stresinin olusmasinda etkin rol oynamaktadir (Yildirrm & Ergene, 2003).
Basari anlayisi, ana babanin ¢ocuktan beklentisinin temelini olusturmaktadir (Clceloglu, 2014).
Tirkiye'de ailelerin 6grencilerin yeteneklerine gore yiiksek beklentiye girdigi sdylenebilir. Cocuklarindan
kendilerinin gerceklestiremedikleri istek ve arzularini gerceklestirmelerini isteyerek ve ulasamadiklari bu
hedeflerine c¢ocuklari (zerinden ulasmak icin cocuklarini bir takim kararlar almaya zorladiklari
disunulebilir. Ailelerin ¢ocuklarini bu sekilde zorlamalari hem akademik agidan sorunlarin yasanmasina
hem de bireylerde boyun egme egiliminin artmasina sebep olabilir. Yildirrm ve Ergene'ye (2003) gore;
boyun egici davranis sergileyen 6grenciler kendilerinden beklenen akademik basariyi sergileyemedikleri
icin akademik basarilarinda digsmeler goézlenebilir. Bu nedenle aile iginde ve okul ortaminda 6grenciye
kargi demokratik tutum sergilenmesinin 6grencinin akademik basarilarina katki saglayacagi, 6grencilerin
o6gretmenlerinden ve ailesinden aldiklari destegin 6grencilerin akademik basarilarini olumlu yoénde
etkiledigi gorilmektedir.

Ogrencilerin akademik agidan basarili olmalarinda kendi akademik beklentilerini, ailesinin ve
cevresindekilerin akademik beklentilerini karsilayabilmesinde bircok faktor etkili olabilir. Arastirmalara
(Akbaba, 2006; Sarier, 2016; Uredi & Uredi, 2005; Yenice, Saydam, & Telli, 2012) gére bunlardan bir
tanesinin motivasyon oldugu belirtilmektedir. Bir bireyin potansiyeline uygun beklentiler onun
motivasyonunu arttirici etkiye sahip olabilir. Diger taraftan, beklenti motivasyonu artirirken
motivasyonun da diger davranislari tetikleyen bir degisken oldugu disunulebilir. Genel olarak
motivasyonun insan organizmasini davranisa yonlendiren, bu davranislarin devamini ve yonini
belirleyen duyussal bir faktor oldugu soylenebilir. Ertem (2006) tarafindan yapilan arastirmada;
ogrencilerin basarili olmalarina 6nemli katki saglayan 6gelerden biri olarak kabul edilen motivasyon,
genel anlamda “insan davranislarinin ortaya ¢ikmasina sebep olan ve davranislara yon veren igsel
durum” seklinde tanimlanmaktadir. Onciil (2000 p. 533), motivasyonu bireyin icinde davranisa yol acan,
onu siirdiren ve bir amaca yonelten, seve seve ise sarilmayl ve baslanan isin hevesle bitirilmesini
saglayan bir gerginlik durumu seklinde aciklamistir. Motivasyon Ogrencinin 6grenme slrecine aktif
katihmini  saglayabilir. Dale’nin yasanti konisine gore; kalict ve verimli 06grenme siirecinin
gerceklesebilmesi icin 6grencinin harekete ge¢cmesi, eylemde bulunmasi ve bu eylemini istekli bir sekilde
sirdirmesi gerekir (Demirel & Yagci, 2007). Ogrenmenin gerceklesmesi ve grencilerin akademik
basarilarini artirabilmeleri icin 6grenmeye motive olmalarinin tek basina yeterli olmadigi, 6grencilerin
sinavlarda basarili olabilmeleri igin yeterli bilgiye sahip olmalari gerektigi diisiinilmektedir. Ogrencilerin
basarili olmalari icin kendilerine aktarilan bilgileri kalci bir bilgi haline getirebilmeleri, eksik olduklari
noktalarda bilgi eksikliklerini tamamlayabilmeleri ve sinav kaygisinin azaltilabilmesi igin ders galisma
motivasyonlarinin bliyik bir 6Gneme sahip oldugu distinilebilir.

Sinav bir degerlendirme surecidir ve bu siliregte basarili olabilmek icin bilgiye ihtiya¢ duyulmaktadir.
Bilgi edinmenin ilk adimi ise amag dogrultusunda hareket etmektir. Ogrencilerin bu amac dogrultusunda
cabalamalari igin ders ¢alisma motivasyonunun yiiksek olmasi 6nemlidir. Ders ¢alisma motivasyonunun
diisik olmasi bilgi eksikligine neden olabilecegi gibi sinav kaygisina da neden olabilir. Ayrica, sinava
girecek olmak basari beklentisinin olusumuna neden olabilir. Ogrencinin bu akademik beklentisinin asiri
ve gergekei olmamasinin sinav kaygisina neden olabilecegi distnulebilir. Bu baglamda, sinav kaygisi ile
akademik beklenti stresi ve ders calismaya motive olma arasindaki iliskiyi inceleyen bu c¢alisma alan
vazindaki diger arastirmalarin eksik yonlerini tamamlamasi agisindan énemlidir. Clinkii sinav kaygisi ile
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ilgili alan yazinda yapilan ¢alismalar incelendiginde, sinav kaygisi ile ilgili yapilan ¢alismalarda okul tirg,
yerlesim birimi ve aile gelir diizeyi (Capulcuoglu & Gilindiiz, 2013), cinsiyet (Eker, 2016; Trifoni & Shahini,
2011), anne baba tutumu (Duman, 2008), miukemmelliyetgilik (Tuncer & Voltan-Acar, 2006), amaca
yonelik davranis sergileme (Tartar, 2014), akademik erteleme (Uzun Ozer & Topkaya, 2011), mantik disi
inancglar (Boyacioglu & Kigik, 2011), akademik basari (Bonaccio & Reeve, 2010; Rana & Mahmood,
2010), depresyon (Yildirim, 2004), sinav performansi (Birenbaum & Nasser, 1994; Trifoni & Shahini,
2011), akademik performans (Khosravi & Bigdeli, 2008), asiri ders ylikii, fiziksel egzersiz eksikligi ve sinav
siresinin uzun olmasi (Hashmat, Hashmat, Amanullah, & Aziz, 2008), sinava hazirlanmama ya da uygun
bir sekilde hazirlanmama, olumsuz degerlendirilme korkusu, zaman baskisi ve olumsuz sinav deneyimleri
(Trifoni & Shahini, 2011) gibi bircok degisken arasindaki iliski incelenmesine ragmen, akademik
beklentilere iliskin stres ve ders ¢alismaya motive olma diizeyleri arasindaki iligskiyi inceleyen arastirmaya
ulasilamamistir. Bu nedenle, bu arastirmada ortaokul 6grencilerinin sinav kaygisi diizeyleri ile akademik
beklentilere iliskin stres ve ders calismaya motive olma dizeyleri arasindaki iliskinin incelenmesi
amaglanmistir. Ayrica, arastirmada akademik beklentilere iliskin stres ve ders calismaya motive olma
degiskenlerinin sinav kaygisini 6nemli bir bicimde yordayip yordamadigi da belirlenmeye calisiimistir.
Galismanin bir diger amaci ise ortaokul 6grencilerinin sinav kaygisi diizeylerinin cinsiyet, ebeveyn medeni
durumu ve algilanan sosyo-ekonomik diizey agisindan énemli bir bigcimde farkhlasip farklilagmadiginin
incelenmesidir.

Yontem
Arastirma Modeli

Bu arastirma ortaokul 6grencilerinin sinav kaygisi dizeyleri ile akademik beklentilere iliskin stres ve
ders ¢alismaya motive olma diizeyleri arasindaki iliskiyi belirlemek (izere yapilan nicel bir arastirmadir.

Calisma Grubu

Calisma grubu Kocaeli, Urfa ve Adana illerinde bulunan 3 tane ortaokulda 6grenim gérmekte olan
toplam 364 (184 Kiz ve 180 erkek) ortaokul 6grencisinden olusmaktadir. Arastirmanin ¢alisma grubu bu
okullarin yedinci ve sekizinci sinifinda okuyan 6grencilerden olusturulmustur. Bu arastirmanin verileri
uygun orneklem yontemi kullanilarak 2016-2017 yilinda toplanmistir. Creswell (2002), uygun érnekleme
yonteminin arastirma verilerinin gonilli olarak arastirmaya katilan bireylerden toplanmasina olanak
saglayan etkili bir yontem oldugunu belirtmektedir. Bu baglamda, arastirmanin gecerlik ve glivenirliginin
arttirilmasi icin bireylerin arastirmaya gonilli olarak katilabilmelerine olanak saglayan uygun érnekleme
yontemi tercih edilmistir.

Veri Toplama Araglari

Sinav Kaygisi Envanteri: Sinav Kaygisi Envanterinin orijinali Spielberger (1980) tarafindan
gelistirilmistir ve Oner (1990) tarafindan Tiirkge’ye uyarlama calismasi yapilmistir. 20 maddeden olusan
bu envanterin yapi gecerligini belirlemek igin yapilan faktér analizi sonucunda kuruntu ve duyussallik
olmak (zere iki alt boyuttan olustugu gorilmustir. Duyussallik boyutunun 8 ve kuruntu boyutunun da
12 maddeden olustugu belirlenmistir. Dortlii derecelendirmeli Likert tipi bu envanterden hem genel
sinav kaygisina iliskin toplam puan hem de iki alt boyuta (duyussallik ve kuruntu) iliskin puan elde
edilebilmektedir. Olgme aracinin hem genel sinav kaygisi hem de alt boyutlarina ydnelik givenirligini
belirlemek icin hesaplanan Cronbach Alpha katsayilarinin sirasiyla .93 ile .94 oldugu saptanmistir. Olgiit
gecerligini belirlemek icin Sinav Kaygisi Envanteri ile Durumluk-Sirekli Kaygi Envanteri arasindaki iliski
katsayilari incelenmis ve sonug¢ olarak kuruntu ve duyussallik alt boyutlari ile sitrekli kaygi puanlari
arasindaki iliskinin; sirasiyla .45 ile .60 ve durumluk kaygi puanlari arasindaki iliskinin; sirasiyla .39 ile .70
oldugu gorilmustar.

Ergenler icin Ders Calismaya Motive Olma Olgedi: Olcek Eryilmaz ve Ercan (2014) tarafindan
gelistirilmis toplam 13 maddeden ve (g alt boyuttan olusan (igsel motivasyon, amotivasyon ve dissal
motivasyon) likert tipi bir dlcme aracidir. Olgegin Tiirkge versiyonunun faktér yapisini belirlemek igin

1150



Eylip CELIK, Selami YILDIRIM — Pegem Egitim ve Ogretim Dergisi, 9(4), 2019, 1139-1158

yapilan agimlayici faktér analizi sonucunda, 6lgegin toplam varyansin % 60.52’sini agiklayan (g faktorlu
(igsel motivasyon, motivasyonsuzluk, dissal motivasyon) bir yapiya sahip oldugu gériilmistir. Olcegin
gecerligi, 6lciit gegerligi ydontemi ile de incelenmis ve bu kapsamda Genel ihtiya¢ Doyumu Olgegi ile
Ergenler icin Ders Calismaya Motive Olma Olgegi arasindaki iliskiye bakilmistir. Olgiit gegerligine iliskin
sonuglar da Tablo 1 de sunulmustur. Ayrica, dlgegin i¢ tutarlik katsayisi .80 ve test tekrar test sonucu .87
bulunmustur.

Tablo 1.
Olcegin Olgiit Gegerligi.
Ozerklik ihtiyaci Yetkinlik ihtiyaci Ait olma ihtiyaci
icsel Motivasyon 24%* 31%* 21%*
Motivasyonsuzluk -.26** -.23%* -.19%*
Dissal Motivasyon 14* .26%* .06

**p<01;*p<.05

Akademik Beklentilere iliskin Stres Envanteri (ABSE): Ang ve Huan (2006) tarafindan gelistirilmis ve
Kellecioglu ve Bilge (2009) tarafindan Tiirkceye uyarlanmis 5’li likert tipi bir 6lgektir. Olgekten hem
toplam puan hem de alt boyutlara iliskin puan alinabilmektedir. Agimlayici faktor analizi ile 6lgegin
Tirkge formunun faktor yapisi incelenmis ve analiz sonucunda olgegin iki faktorli bir yapiya
(aile/dgretmen beklentileri, kendine iliskin beklentiler) sahip oldugu gériilmistiir. Olgegin giivenirligi
test-tekrar test ve i¢ tutarlilk yontemi ile incelenmistir. Test-tekrar test sonucu Olgcegin gilivenirlik
katsayilarinin élgegin bltinia ve alt boyutlari igin sirasiyla .66, .64 ve .49 diizeyinde, Cronbach Alpha ig
tutarhhk katsayilarinin 6lgegin butiini ve alt boyutlari igin sirasiyla .81, .81 ve .65 oldugu gorilmustar.
Olgegin dlgit gegerligi Olumsuz Degerlendirilme Olgegi-Kisa Formu, Siirekli Kaygi Envanteri ve Reynolds
Ergen Depresyon Olgegi ile ABSE arasindaki korelasyon katsayilari hesaplanarak incelenmistir. ABSE’nin
toplam puan ve alt 6lgek puanlariile bu 6lgek puanlari arasinda .18 ve .37 araliginda degisen istatistiksel
acidan anlamli diizeyde korelasyon katsayilari elde edilmistir.

Verilerin Analizi

Bu arastirmada sinav kaygisi ile ders ¢alisma motivasyonu ve akademik beklenti stresi arasindaki
iliskiler Pearson korelasyon analizi ve regresyon analizi ile incelenmistir. Cinsiyete ve ebeveynin medeni
durumuna goére sinav kaygisinin farklilagip farkhlasmadigi t-testi ile incelenmistir. Algilanan sosyo-
ekonomik diizeye gore sinav kaygisinin farklilagip farklilasmadigi ise Tek Yonli Varyans analizi ile
belirlenmeye ¢alisiimistir.

Bulgular

Arastirmada degiskenler arasindaki iliskiler korelasyon analizi ile incelenmistir. Analiz sonucu elde
edilen sonuglar Tablo-2’de sunulmustur.

Tablo 2.
Sinav Kayagisi ile Akademik Beklentilere iliskin Stres ve Ders Calismaya Motive Olma Arasindaki lliski.

1 2 3 4 5 6
Sinav kaygisi 1.00
Aile/Ogretmen Beklentileri 25" 1.00
Kendine iliskin Beklentiler 33" 54" 1.00
igsel Motivasyon -.03 157 13" 1.00
Digsal Motivasyon -.04 27" 237 43" 1.00
Amotivasyon 217 -a8” 03 -217 -16  1.00
Ortalama 44.69 18.99 14.08 18.65 11.37 5.47
Standart Sapma 12.08 4.06 3.33 3.26 2.45 2.12

**p<.01, *p< .05
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Tablo 2 incelendiginde, sinav kaygisi ile aile/6gretmen beklentileri (r = .25), kendine iliskin beklentiler
(r =.33), amotivasyon (r = .21) arasinda pozitif yénde ve anlaml diizeyde iliskinin oldugu gérilmektedir.
Ancak sinav kaygist ile igsel motivasyon (r = -.03) ve digsal motivasyon (r = -.04) arasinda iliskinin olmadigi
gorulmektedir.

Arastirmada, korelasyon analizi sonucu da dikkate alinarak, akademik beklentilere iliskin stres ve ders
calisma motivasyonunun sinav kaygisini yordayip yordamadigi ¢coklu regresyon analizi ile incelenmistir.
Regresyon analizi yapilmadan once veriler regresyon sayiltilari agisindan incelenmis ve regresyon
sayiltilarini  zedeleyen veriler belirlenmeye calisiimistir.  Verilerin regresyon analizinin gerekli
varsayimlarini karsiladigi gériilmektedir. Normal dagilim ve regresyon sayiltilarina iliskin sonuglar Tablo
3’de sunulmustur. Regresyon analizine iliskin bulgular da Tablo 4’te sunulmustur.

Tablo 3.
Regresyon Analizi Sayiltilarina fliskin Sonuclar.
Degiskenler Carpikhk Basiklik VIF Cl
Sinav Kaygisi 31 -.48 1.00
Aile/Ogretmen Beklentileri -.43 -.57 1.52 6.51
Kendine iligkin Beklentiler -.24 -.37 1.48 10.95
icsel Motivasyon -.57 42 1.26 15.79
Digsal Motivasyon -.08 -.47 1.31 16.62
Amotivasyon .68 -.05 1.10 23.68
Tablo 4.
Regresyon Analizine iliskin Sonuclar.
Bagimh Korelasyon
degisken Yordayici Degiken B SH 6 T p Kismi Yari Kismi
Sinav Kaygisi Sabit 20.48 4.93 4.15 .00
Aile/Ogretmen Beklentileri .54 17 .18 3.05 .00 .16 .15
Kendine iligkin Beklentiler .92 21 .25 438 .00 .23 21
igsel Motivasyon .03 .20 .01 16 .87 .01 .01
Digsal Motivasyon -.56 .27 -11  -2.08 .03 -11 -.10
Amotivasyon 1.24 .28 .22 4.34 .00 .22 .21

F 5359=15.75,p<.00  R=.18;R’=.17

Tablo 4 incelendiginde ortaokul 6grencilerinde sinav kaygisini aile/6gretmen beklentileri (8 = .18, p <
.01), kendine iliskin beklentiler (8 = .25, p < .01), dissal motivasyon (8 = -.11, p < .05), amotivasyon (8 =
.22, p <.01) degiskenlerinin istatistiksel acidan anlamh diizeyde yordadigi; icsel motivasyon degiskeninin
ise anlamli dlizeyde yordamadigi gortilmektedir.

Arastirmada 6grencilerin sinav kaygisi diizeylerinin cinsiyete ve ebeveynin medeni durumuna gore
farkhlasip farklilasmadig iliskisiz 6rneklem t testi ile incelenmistir. Analiz sonucu elde edilen bulgular
Tablo 5 ve 6’da sunulmustur.

Tablo 5.
Sinav Kaygisinin Cinsiyet Agisindan incelenmesine iliskin T Testi Sonucu.
Levene Testi T-Test
Ortalama 95% Giiven Aralhig
F p t SD p Fark SH Diigiik Yiiksek
Sinav Kaygisi .10 .75 -271 362 .01 -3.40 1.25 -5.87 -.93
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Tablo 5 incelendiginde, cinsiyete gore sinav kaygisi diizeyinin istatistiksel olarak anlamli dizeyde
farklilagtig gorilmektedir. Kiz 6grencilerin sinav kaygisi ortalamalarinin erkek 6grencilerden daha yiiksek
oldugu sonucuna ulasiimistir (Erkek N = 180, x = 42.97, SS = 11.82; Kiz = 184, x= 46.38, SS = 12.13).

Tablo 6.
Sinav Kaygisinin Ebeveyn Medeni Durumu Agisindan incelenmesine iliskin T Testi Sonucu.
Levene Testi T-Test
Ortalama 95% Giiven Aralig
F p t SD p Fark SH Diigiik Yiiksek
Sinav Kaygisi 2.74 .10 -45 362 .65 -2.06 4.62 -11.14 7.02

Tablo 6 incelendiginde, ebeveyn medeni durumu agisindan sinav kaygisi diizeyinin istatistiksel olarak
anlamh dizeyde farklilasmadig gorilmektedir. Diger taraftan ebeveyni evli olan 6grencilerin sinav
kaygisi ortalamalarinin ebeveyni bosanmis 6grencilerden daha diisik oldugu sonucuna ulasiimistir (evli
N =357, x=44.65,SS = 12.15; bosanmis N = 7, X = 46.71, SS = 7.82).

Arastirmada 6grencilerin sinav kaygisi diizeylerinin algilanan sosyo-ekonomik diizeye gore farklilagip
farklilagmadigi tek yonlii varyans analizi ile incelenmistir. Analiz sonucu elde edilen bulgular Tablo 7'da
sunulmustur.

Tablo 7.
Algilanan Sosyo-ekonomik Duruma Gére Sinav Kaygisinin Farklilasip Farklilasmadigina iliskin ANOVA
Sonucu.

Levene Testi P Varyans Kaynagi  Kareler Toplami Sd  Kareler Ort. F P
.28 .75  Gruplar arasi 828.87 2 414.43 2.87 .06
Grup ici 52162.67 361 144.49
Toplam 52991.54 363

Tablo 7 incelendiginde 6grencilerin sinav kaygisi dizeylerinin algilanan sosyo-ekonomik diizey
acisindan istatistiksel olarak anlamli dizeyde farkhlasmadigi gérilmektedir (DUstk N = 37, x = 49.14, SS =
12.33; Orta N =296, x = 44.12, SS = .69; Yuksek N = 31, x = 44.87, SS = 12.53).

Tartisma, Sonug ve Oneriler

Bu arastirmada, ortaokul 6grencilerinin sinav kaygisi diizeyleri ile akademik beklentilere iliskin stres
ve ders ¢alismaya motive olma dizeyleri arasindaki iliskinin incelenmesi amaglanmistir. Calismada, sinav
kaygisi ile aile/6gretmen beklentileri, kendine iliskin beklenti, amotivasyon arasinda pozitif yonde ve
anlamh dizeyde iliskinin oldugu ancak sinav kaygisi ile icsel motivasyon ve dissal motivasyon arasinda
iliskinin olmadigI gortlmistir. Regresyon analizi sonucu ise aile/6gretmen beklentileri, kendine iliskin
beklentiler, digsal motivasyon ve amotivasyon degiskenlerinin sinav kaygisini istatistiksel olarak 6nemli
diizeyde yordadigi sonucuna ulasiimistir. Ayrica cinsiyete gore sinav kaygisi diizeyinin istatistiksel olarak
anlamh diizeyde farklilastigi ve kiz 6grencilerin sinav kaygisi ortalamalarinin erkek 6grencilerden daha
yiksek oldugu sonucuna ulasilmistir. Diger taraftan ebeveyn medeni durumu ve algilanan sosyo-
ekonomik diizey acisindan sinav kaygisi diizeyinin istatistiksel olarak anlamli diizeyde farklilasmadigi
goriilmektedir.

Bu arastirmada elde edilen sinav kaygisi ile aile ve 6gretmen beklentileri arasinda pozitif iliskinin
oldugu bulgusu Duman (2008)’'in ¢alismasinda ulasilan sonucu destekler nitelikte oldugu sdylenebilir.
Duman tarafindan yapilan galismada koruyucu/istekg¢i anne-baba tutumu ile sinav kaygisi arsinda pozitif
yonde bir iliskinin oldugu sonucuna ulasilmistir. Yildirrm ve Ergene've (2003) gore; ailelerinin ve
ogretmenlerin 6grencilerden beklentileri, onlarda akademik beklenti stresinin olusmasinda etkin rol
oynamaktadir. Bu baglamda, egitim-6gretim siirecinde 6grenci icin 6nemli kisilerin (6gretmen ve aile) ve
6grencinin kendisi ile ilgili akademik beklentilerin ylksek olmasi, 6grenciler icin 6nemli kisilerin onlarin
egitimi icin gostermis olduklari ¢abanin karsiligini gérebilmek icin onlara baski yapmalari akademik
beklenti stresini ve akademik beklenti stresinden kaynakl sinav kaygisini arttirabilir. Ayrica, ¢ocuktan
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beklentiler eger onun basarabileceginin 6tesinde beklentiler ise bu durumun onun sinav kaygisi
yasamasina neden olabilecegi soylenebilir. Sonug olarak ailelerin ve 6gretmenlerin basari konusunda
asir beklenti igerisinde olmalari, 6grencilerin kendilerini baski altinda hissetmelerine, sinavi bir arag
olmaktan cikarip amag haline getirmelerine ve sinava sinavin &tesinde farkli anlamlar (Orn. Eger sinavda
basarisiz olursam eskisi gibi sevilmem. Eger sinavda basarisiz olursam telafisi olmayan bir zarar géririm.
Sinavla bilgi dizeyim degil kisiligim degerlendiriliyor.) (Bernard, 1984; as cite in Civitci, 2006)
ylklemelerine neden olacagi i¢in bu arastirmada aile ve 6gretmen beklentileri ile sinav kaygisi arasinda
boyle bir iliski cikmis olabilir.

Arastirmada sinav kaygisi ile kendine iliskin beklentiler arasinda pozitif yonde anlamli bir iligkinin
oldugu bulunmustur. Alan yazin incelendiginde, sinav kaygisi ile kendine iliskin beklentiler arasindaki
iliskiyi inceleyen arastirma bulgularina ulagilamamistir. Ginimuz egitim sistemi igerisinde 6grenciler bir
st 6grenim kademesine gecerken bir takim sinavlara tabi tutulduktan sonra siralama yontemi ile
istedikleri okullara ya da programlara yerlestirilmektedirler. Ortaokul 6grencilerinin de lise kademesine
gecmeden 6nce bir takim sinavlara tabi tutulduktan sonra yerlestirmeleri yapilmaktadir. Ogrenciler igin
iyi bir lisede okumanin iyi bir Gniversite kazanmak ya da Universitede istedikleri bélime yerlesmek icin
onemli bir avantaj oldugu disinilebilir. Durum bu agidan degerlendirildiginde, gelecege dair kendilerine
iliskin ylksek ya da gercekgi olmayan beklentileri olan 6grencilerin sinav kaygisi diizeyinin daha yiksek
olabilecegi dusiinilebilir. Ayrica sinavlarin 6grencilerin geleceklerini insa etme, aile—0gretmen
beklentilerini ve kendi beklentilerini karsilama konusunda 6nemli etkiye sahip oldugundan beklenti
durumlarinin 6grencilerde sinav kaygisi yaratabilecegi ileri sirilebilir. Bu nedenle bu arastirmada
kendine iliskin akademik beklenti stresi ile sinav kaygisi arasinda iliskinin oldugu yéniinde bir bulguya
ulasiimis olabilir.

Bu arastirmada sinav kaygisi ile amotivasyon (hareket gostermeme durumu, hareketsizlik, durgunluk)
durumu arasinda pozitif yonde anlamh bir iliskinin oldugu bulunmustur. Amotivasyon kisinin istenen
yonde, belirlenen hedefe yonelik olarak harekete gecememesi; bu yonde davranislar sergileyememesi
durumu olarak betimlendigi, motivasyon kavraminin ise bireylerin basarili olmalarina énemli katki
saglayan genel anlamda “insan davranislarinin ortaya ¢ikmasinda 6nemli etkiye sahip olan ve
davraniglara yon veren ig¢sel durum” seklinde agiklandigi goriilmektedir (Ertem, 2006). Bu nedenle
amotivasyon diizeyi yiiksek olan 6grencilerin yapmasi gereken seyleri yapmamalari ya da ertelemeleri
sinav basarilarinin olumsuz yénde etkilenmesine ve 6grencilerin sinav kaygisi yasamalarina neden
olabilir. Clinkli sinav dénemlerinde 6grencilerin basarili olabilmeleri icin bilgi bakimindan donanimli
olmalari kadar sinava yonelik motivasyonlarinin yiiksek olmasi da énemlidir.

Turan Basoglu (2007)’ye gore de; 6grencinin yapmasi gereken seyleri devamli ertelemesi, 6grencinin
sinav Oncesinde sinavda basarisiz olacagini disiinmesi sinav kaygisinin nedenleri arasinda yer
almaktadir. Calismaya motive olan 6grenciler daha fazla ders calisma eyleminde bulunarak bilgi
bakimindan daha donanimli hale gelebilirler. Ogrenciler bilgi bakimindan daha donanimli hale geldikce
sinavda basarili olacaklarina dair olan inanglarinin artacagi soylenebilir. Bilgi birikimi bakimindan giiclu
olan Ogrencilerin sinavlarda basarili olabilecegine olan inanglari daha yiksek olabilir. Amotivasyon
durumunda ise 6grenciler basaramayacagina dair Umitsizlige kapilacagindan bu durum 6grencilerin sinav
kaygisi yasamasina neden olabilir. Bu nedenlerden dolayl da bu arastirmada amotivasyon ve sinav
kaygisi arasinda iliskinin oldugu bir bulguya ulasilimis olabilir.

Bu arastirmada cinsiyete gore sinav kaygisinin anlamh diizeyde farklilastigi bulgusunun diger
calismalardan elde edilen sonuglari (Alyaprak, 2006; Bacanli & Surucu, 2006; Duman, 2008; Putwain,
2007) destekler nitelikte oldugu gorulmistir. Bu ve daha 6nceki arastirma sonuglari kiz 6grencilerin
sinav kaygisi dizeyinin erkek oOgrencilerden yiksek oldugunu gostermektedir. Kizlarin yetistirilme
tarzindan dolayi ebeveyn beklentilerine uyum saglama ve sorumluluk diizeylerinin daha ylksek olmasi,
ginimuizde kadinlarin erkeklere bagimli olmak yerine kendi ayaklari Gzerinde durma cabalarinin
yayginlasmasinin kiz cocuklar tzerindeki etkisi, ebeveynlerin kiiltiirel faktorlerden dolayi kiz gocuklarini
sinirh meslek alanlarina yonlendirmesi ve kiz c¢ocuklarina ekonomik bagimsizliklarini kazanmalari
konusunda asir1 baski yapmalarindan dolayi bu arastirmada bu bulguya ulasiimis olabilir.
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Elde edilen bulgulardan hareketle 6grencilerde sinav kaygisinin olusmasinda hem kendilerinin hem
de ailelerinin yuksek beklenti icinde olmasinin énemli etkisinin oldugu gorilmektedir. Ang ve Huan'a
(2006) gore oOgretmen, aile ve kisinin kendi beklentileri akademik beklenti stresinin temelini
olusturmaktadir. Bu nedenle ailelerin ve 6gretmenlerin 6grencilerden elde etmelerini istedikleri
basarilarin 6grencinin basarabilecegi boyutta beklentiler olmasi 6grencilerin daha rahat hareket
etmelerini saglayarak sinav kaygisinin olusmasina engel olacaktir. Ogrencilerin sinavlarda basarili
olabilmeleri igin bilgi birikimlerini artirarak kendilerini daha donanimh hale getirmeleri kadar sinava
psikolojik olarak da hazirlanmalarinin 6nemli oldugunu séyleyebiliriz. Ogrencilerin bunu basarabilmeleri
icin sinav aninda hem zamani iyi bir sekilde kontrol etmeleri hem de motivasyonlarini yiksek tutarak
sinava daha konsantre olmalari gerekmektedir. Ogrencilerin sinavlarda basarili olabilmeleri igin
motivasyon dizeylerini yuksek tutarak, sinav aninda daha konsantre olmalarina ve gergek
potansiyellerini ortaya koymalarina engel olan duyussal, davranissal ve bilissel boyutlari olan sinav
kaygilarinin Gistesinden gelmeleri gerekmektedir (Civil, 2008).

Ailelerin ¢ocuklarindan kendi gerceklestiremedikleri amaglari gerceklestirmelerini istemeleri, onlari
degerlendirirken elde ettikleri akademik basarilara gore degerlendirmeleri, 6grencinin kendisini
aile/6gretmen goziinde “iyi cocuk” olarak gormesi kosulunun sinav basarisi olarak cocuklara
yansitilmasinin ve 6grencilerin sinava hazirlik siireci icerisindeyken onlara yapilan maddi destegin dile
getirilmesinin 6grencilerde akademik beklenti stresine neden olabilecegi sdylenebilir. Diger taraftan
ailelerin ve 6gretmenlerin 6grenciye yonelik yaklasimlarinin destekleyici ve pozitif bir tutum igerisinde
olmasinin 6grencinin akademik basarisini ve motivasyonunu arttirirken akademik beklenti stresini ve
sinav kaygisini azaltabilecegi yorumu yapilabilir.

Makalenin giris kisminda da ifade edildigi gibi, gliniim{iz toplumunda 6grencilerden ylksek akademik
basari beklenilmekte ve 6grencilerin ders galismaya motivasyonlarinin akademik basarilari Gzerindeki
etkisi goz ardi edilmektedir. Gerek anne babalar gerekse 6gretmenlerin 6grencilerden elde etmelerini
istedikleri basarilarin onlarda stres olusumuna ve sinav kaygisina neden olabilecegi, bu duruma bagli
olarak da o6grencilerin basarilarinin disebileceginin géz ardi edilmemesinin olduk¢a 6nemli oldugu
dustnilebilir.

Arastirma sonuglari genel olarak degerlendirildiginde hem teorik hem de uygulamaya doénik
gelecekte yapilabilecek gesitli arastirmalara yon verebilecek 6nemli bulgulara sahip oldugu sonucuna
ulasilabilir. Alan yazina énemli katkilarinin olmasina ragmen, arastirmanin verilerinin ortaokulda 6grenim
gormekte olan 6grencilerden toplanmasindan dolayi bulgularinin genellenebilirligi bu egitim-6gretim
kademesi ile sinirhdir. Dolayisiyla bu ¢alisma lise ve Universite 6grencilerinin de yer aldigi bir 6rneklemde
tekrarlanarak arastirmadan elde edilen bulgularin genellenebilirligi arttirilabilir. Bu arastirma sonuglari
dikkate alindiginda 6grencilerin akademik basarilarini olumsuz etkileyen sinav kaygisinin 6nlenebilmesi
va da azaltilabilmesi icin okullarda motivasyonu arttirmaya yonelik 6grencilere verimli ders ¢alisma
yontemlerinin 6gretilmesine ve amotivasyon ve sinav kaygisi ile basetme becerilerinin gelistiriimesine
iliskin psikolojik danisma ve rehberlik ¢alismalarina ihtiya¢ oldugu goriilmektedir. Bu nedenle okullarda
uygulanan rehberlik ve psikolojik danismanlk programlarina bu becerilerin gelistiriimesine iliskin
calismalara daha fazla yer verilmesi faydal olabilir. Ayrica aileler, 6gretmenler ve okul yoneticileri
amotivasyon, sinav kaygisi ve akademik beklenti stresi ile bas etme konusunda 6grencilere nasil yardimci
olabilecekleri konusunda egitilebilir.

Bilgilendirme

Bu calismanin bir kismi, 1. Yiiksek6gretim Arastirma ve Uygulama Kongresi'nde s6zlli sunum olarak
sunulmustur.
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