PEGEM JOURNAL OF

I NE I M EDUCA ION

Article Type:
Research Paper

Original Title of Article:

Indonesian teachers’ perception on classroom management: A sequential exploratory study on the
process and problems

Turkish Title of Article:

Endonezyali 6gretmenlerin sinif yonetimine iliskin algilari: Siire¢ ve sorunlar Gzerine sirali bir kesif
calismasi

Author(s):
Muazza MUAZZA, Amirul MUKMININ, Akhmad HABIBI, Siti RAHMA SARI, Eddy HARYANTO, Marzul Hidayat

For Cite in:

Muazza, M. et al. (2019). Indonesian teachers’ perception on classroom management: A sequential
exploratory study on the process and problems. Pegem Egitim ve Odretim Dergisi, 9(4), 1159-1182.
http://dx.doi.org/10.14527/pegegog.2019.038

Makale Turu:
Ozgiin Makale

Orijinal Makale Baghg:
Indonesian teachers’ perception on classroom management: A sequential exploratory study on the
process and problems

Makalenin Tiirkge Baghigi:

Endonezyali 6gretmenlerin sinif yonetimine iliskin algilari: Stre¢ ve sorunlar Uzerine sirali bir kesif
¢alismasi

Yazar(lar):
Muazza MUAZZA, Amirul MUKMININ, Akhmad HABIBI, Siti RAHMA SARi, Eddy HARYANTO, Marzul Hidayat

Kaynak Gosterimi igin:

Muazza, M. et al. (2019). Indonesian teachers’ perception on classroom management: A sequential
exploratory study on the process and problems. Pegem Egitim ve Odretim Dergisi, 9(4), 1159-1182.
http://dx.doi.org/10.14527/pegegog.2019.038

¥R CEGEMAKADEMI



&)

8 & Pegem Egitim ve Ogretim Dergisi, 9(4), 2019, 1159-1182
53]

8 PEGEM www.pegegog.net
& AKADEMI

Indonesian teachers’ perception on classroom management: A sequential
exploratory study on the process and problems

*a . . . **a . . ***a ope . ****a
Muazza MUAZZA °, Amirul MUKMININ °, Akhmad HABIBI °, Siti RAHMA SARI ,
Eddy HARYANTO "2, Marzul Hidayat™
? Universitas Jambi, the Graduate School, Jambi/Indonesia @ CrossMark

Article Info Abstract
DOI: 10.14527/pegegog.2019.038 This study invgstigated cIassroom. management, the implementation .process and

problems experienced by teachers in Indonesian schools in accordance with the latest
Article History: 2013 Indonesian curriculum (K-13). This study was a mix-method study with a
Received 24 August 2018 sequential exploratory approach. The main data were obtained qualitatively from
Revised 01 June 2019 thirty interview sessions with 15 teachers followed by quantitative data collection,
Accepted 20 August 2019 survey with 452 teachers. The sites of the study were fifteen national senior high
Online 30 September 2019 schools of one province located in the southern part of Indonesia. To assess the

trustworthiness or reliability and validity of the study, we did triangulation, member
Keywords: checking and reflexivity in the qualitative phase and content validity and measured the
Classroom management, survey Cronbach Alpha in the quantitative phase. The findings informed teaching
Implementation process, standards, rules and procedures, classroom condition and situation, and timetable or
Problems, schedule as the theme of the study in relation to the implementation process of K-13
Mix-method. in the research sites. Problems such as large class, teachers’ lack of technology

competence, and schools’ lack of facilities as well as lack of discipline were elaborated.
Article Type: Furthermore, policy recommendations are proposed based on the findings of the
Research paper study.

Endonezyali 6gretmenlerin sinif yonetimine iligkin algilari: Siire¢ ve sorunlar
Uzerine siral bir kesif calismasi

Makale Bilgisi 0z

Bu ¢alismada, Endonezya okullarindaki 6gretmenlerin 2013 yilinda getirilen son

DOI: 10.14527/pegegog.2019.038
/pegegog miifredat (K-13) ile baglantili olarak deneyimledikleri sinif ydnetimi, uygulama sireci ve

Makale Gegmisi: sorunlar aragtirildi. Bu galisma, sirali kesif yaklagimi ile yapilan karma bir ¢alismadir.
Gelis 24 Aralik 2018 Calismanin verileri, 15 6gretmen ile yiriutilen otuz gérisme sonucunda nitel ve
Dizeltme 01 Temmuz 2019 ardindan 452 6gretmenle yapilan anket calismasiyla nicel olarak elde edilmistir.
Kabul 20 Agustos 2019 Calismaya Endonezya'nin giiney kesiminde bulunan bir ildeki on bes lisenin
Cevrimici 30 Eylil 2019 o6gretmenleri katilmistir. Calismanin givenilirligini ve gegerliligini saglamak igin nitel ve

nicel evrelerde veri gesitlemesi, Uye denetimi, farkindalik, icerik analizi ve Cronbach
Anahtar Kelimeler: Alpha gibi yéntemler kullanilmistir. Bulgular, K-13'iin uygulanma siirecine iliskin olarak
Sinif yénetimi, arastirmanin yuratildagu okullardaki 6gretim standart, kural ve prosedirleri, sinif
Uygulama siireci, kosul ve durumlari, ders gizelgesi veya programi gibi ¢alismanin temasini olusturan
Sorunlar, durumlarla ilgili bilgiler vermektedir. Bulgularla agiga ¢ikan kalabalik siniflar,
Karma yontem. ogretmenlerin teknolojik yetersizlikleri, okullardaki tesis eksiklikleri ve disiplin
Makale Tiiri: eksiklikleri gibi sorunlar tartisiimistir. Ayrica, ¢alismanin bulgularina dayanarak egitim

Ozgiin makale politikasi énerileri sunulmustur.

Author: muazza@unja.ac.id Orcid ID: https://orcid.org/0000-0002-0233-8481
Author: amirul.mukminin@unja.ac.id Orcid ID: https://orcid.org/0000-0002-6806-1315
"™ Author: akhmad.habibi@unja.ac.id Orcid ID: https://orcid.org/0000-0001-7687-2858
" Author: umirahma314@ymail.com Orcid ID: https://orcid.org/0000-0001-7779-9429
""" Author: eddy.haryanto@unja.ac.id Orcid ID: https://orcid.org/0000-0002-2393-4055

REREE

Author: yldrmselami5@gmail.com Orcid ID: https://orcid.org/0000-0002-1043-8837


https://orcid.org/0000-0002-0233-8481
https://orcid.org/0000-0002-6806-1315
https://orcid.org/0000-0001-7687-2858
mailto:umirahma314@ymail.com
https://orcid.org/0000-0001-7779-9429
https://orcid.org/0000-0002-2393-4055
https://orcid.org/0000-0002-1043-8837
http://dx.doi.org/10.14527/pegegog.2019.038

Muazza MUAZZA et al.— Pegem Egitim ve Ogretim Dergisi, 9(4), 2019, 1159-1182

Introduction

Curriculum constitutes the whole range of formative values and experiences (Bobbitt, 1918; Richards
& Rodgers, 1999). The definition of curriculum relies on the courses offered by a school or educational
institution. It typically refers to the knowledge and skills that students are regarded to have including
learning standards or learning objectives (Bire, 1996; Bouck, 2008). In the Indonesian context,
curriculum is an educational response to the needs of the nation and its people in relation to the
development of human resources, and pedagogically serves to plan education that provides
opportunities for students to develop their talents and abilities in the process of learning (Ministry of
Education and Culture, MoEC, 1968). In Indonesia’s latest, 2013 curriculum, classroom management is
ruled comprehensively in the book of the standards (MoEC, 2012).

The term “classroom management” is used interchangeably with discipline, that is, surveying and
giving punishment to disruptive behavior (Hardin, 2004; Martin & Sass, 2010). However, classroom
management can also be a common category term for the teachers’ efforts to develop a learning
environment that encourages students’ academic and social-emotional skill development (Evertson &
Weinstein, 2006). Classroom management has attracted many researchers to hold research in this area
(Clunies-Ross, Little, & Kienhuis, 2008; Kennedy & Thomas, 2012; Oliver & Reschly, 2010; Levin & Nolan
2007; Martin & Sass 2010; Richards, 2006; Weinstein & Novodvorsky 2011). In the Indonesian context,
classroom management is included in the standards for process and must be supervised and analyzed in
order to see whether or not the process is on track in accordance with the curriculum (MoEC, 2013).

This study was carried out to obtain information about the implementation process of classroom
management in Indonesia in accordance with the latest, 2013 Indonesian curriculum, experienced by
teachers of national senior high schools. In addition, some problems emerged from the interview and
survey were also elaborated. This study was expected to provide information from the classroom
management’s comprehensive investigation for better of Indonesian curriculum for all related parties;
authorities, educational researchers, and practitioners. The research questions of this study were
specifically intended to answer the following research problems; a) how is the classroom management
experienced by national senior high school teachers in Indonesia?, and b) what problems are faced by
the teachers?

Literature Review

The term “curriculum” shows to a variety of definitions, the courses taught in schools or institutions,
the documents that list the courses taught, a set of teaching materials managed or organized in some
orders of frameworks, or a framework for managing or organizing the experience of teaching and
learning (Bobbitt, 1918; MoEC, 2003; Richards & Rodgers, 1999). The study of curriculum
implementation and its features have a long history and remain issue for many years (Bire, 1996; Bouck,
2008; Camicia & Zhu, 2012; He, Prater, & Steed, 2011).

Within formal juridical definition in Indonesian context, curriculum functions as a public policy on the
basis of Indonesian national education philosophy where Indonesian government has already
implemented numerous curricula from 1950 or five years after its Independence proclamation in 1945.
The curricula are curriculum 1950, 1958, 1962, 1968, 1975, 1984, 1994 and 2006, 2013 (MoEC, 2012).

Standard of Process

One of the principal features set in the latest Indonesian curriculum, K-13 is the standard of process
which is defined as the requirement in the instructional activities aiming to fulfill the most
comprehensive achievement, standard of competence. The process of instruction is expected to
become more interactive which facilitates time and space for students to have mutual communication,
more challenging which gives them chance to become creative, more fun which produces nice
atmosphere within the educational environment, and more motivating which encourages them to be
active in learning activities.
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There are six features included in the standard of process namely “the introduction, the
characteristics of teaching-learning, the planning of teaching-learning, syllabi and lesson plans, the
implementation of the teaching-learning process, the evaluation of the teaching-learning process, and
the supervision of the teaching-learning process” (MoEC, 2013, p. 5-6). The implementation of the
teaching-learning process set in K-13 encompasses two guiding rules, the classroom management and
the process. Further, classroom management is defined as a set of techniques and skills for teachers to
deliver effective control to produce and create better environment for instructional activities(MoEC,
2013).

Classroom Management

Because classroom management is an important feature in curriculum, research on the
implementation of classroom management has attracted many scholars in this area (Clunies-Ross et al.,
2008; Kennedy & Thomas, 2012; Oliver & Reschly, 2010). It is the action that teachers do to support as
well as facilitates students for both academic and social-emotional learning environment (Evertson &
Weinstein, 2006; Oliver & Reschly, 2010). The classroom management within the roles required
teachers to be sustainably involved themselves in the instructional activities where classroom
management instruction has been recognized as an essential part of teachers’ preparation in a certain
policy related to curriculum implementation. Teachers are key part whose opinions, arguments, advices,
and summary should be considered to the improvement of educational curriculum including set of
classroom management guidance (Clunies-Ross et al., 2008; Kennedy & Thomas, 2012). Therefore, they
have very important roles in the success of students, future and learning process. In relation to the
classroom management, teachers need to effectively and efficiently manage their class in accordance
with the standard set by authorities (McIntosh, Chard, Boland, & Horner, 2006).

Moreover, good outcomes received from an appropriate-managed classroom provide good teaching
and learning process and increase students’ participation in the instructional activities. On the other
hand, in an appropriate or unprepared classroom can result bad outcomes on students’ participation in
the learning process to improve the quality of instruction (Kayikci, 2009; Collier-Meek et al., 2019;
Sasidher, 2012). Problems in classroom management will emerge because of teachers fail to manage the
sources of the classrooms, for instance large class, time management limitation, socio-cultural
differences, student motivation problems, teachers’ enthusiasm in teaching and personal influencing
factors such as self-efficacy, and financial factors (Collier-Meek, Sanetti, & Boyle, 2019; Farmer, Reinke,
& Brooks, 2014;Michael, Webster, Egan, Nilges, Brian, Johnson, & Carson, 2019; Sasidher, 2012).

Classroom Management in K-13

Teaching and learning process in the standard of process of the 2013 Curriculum is the
implementation of the lesson plans. In the teaching and learning activity, the use of learning models,
learning methods, learning media, and learning sources are referred to the subjects’ and students’
characteristics. The selection of scientific approaches produces work-based learning and problem
solving (project-based learning) adapted from the characteristics of competence and level of education
(MoEC, 2013). Introductory, core, and closing activities are included in K-13. In this activity, classroom
management is written in the K-13 curriculum regulated by the Decree No. 65 signed by Indonesian
Minister of Education and Culture (MoEC, 2013). The classroom management guidance includes; 1)
standards, rules, and procedures of instruction, 2) classroom condition and situation, and 3) time table
or schedule. The 2013 curriculum has challenged teachers to implement it in the classroom. Teachers
are challenged to manage their classroom, particularly regarding larger classes, technology competence,
and school facility. However, teaching and learning process in the standard of process of the 2013
curriculum is understudied. The current study attempted to look at classroom management, the
implementation process and problems experienced by teachers in Indonesian schools in accordance
with the latest, 2013 Indonesian curriculum (K-13).
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Method
Design of the Study

This study was a mix-method, sequential exploratory design funded by Indonesian Endowment Fund
for Education. This design is marked by the collection and analysis of qualitative data followed by
quantitative data (Creswell, 2014). The elaboration of the study tends to use qualitative analysis
supported by the quantitative analysis (Brannen, 2005; Creswell, 2014). This design is organized in such
a way that qualitative data are collected and analyzed first. This strategy focused on how the
quantitative results helped informed or extend the qualitative results.

The Qualitative Phase

The study began with interview sessions with 15 participants, teachers from 15 national senior high
schools. We held interview with 15 participants who were teachers from 15 national senior high schools
located in the southern part of Sumatra, Indonesia, in order to have in-depth information about the
classroom management experienced and problems faced by the teachers. We use case study approach
to better understand the problems of the study (Creswell, 2014; Merriam, 1998; Mukminin, Rohayati,
Putra, Habibi, & Aina, 2017; Patton, 1990). A case study is appropriate if this study produces a high-
quality theory because it explores and creates deeper theories (Creswell, 2014) and produces better
understanding of explored object of the study.

Data collection: We invited only 1 teacher of each school involved in this study from 15 national
senior high schools through the schools’ administrators. Of 15 schools, two of the schools confirmed the
invitation informing the contact of the teacher to be interviewed. We contacted them one by one by
phone or messenger, mostly WhatsApp. After reconfirming our invitation, we set the schedules for the
interview which were from December 2017 to January 2018. We chose to invite all schools’
representative to highlight the classroom management and its problems in line with the K-13
implementation. The choice of the sampling was discussed regarding the areas representatives, financial
matter, and other important factors that were considered convenience sampling. One of the
researchers came to all 15 schools to interview the teachers with semi-structured interview questions.
In the presentation of the data, participants’ names were covered by anonymous; females (Ana, 27;
Cindy, 36; Deborah, 37; Emma 39; Felicia, 42; Gaby, 47; Katy 48; Liza, 51; Mary, 52; Rosy, 55) and males
(Bale, 35; Dino, 39; Hunter, 42; Quentin, 47; Zee, 55) to protect their right as human being (Creswell,
2014).

Each interview lasted for more or less 120 minutes recorded. During the interviews, the participants
used their native language, Bahasa Indonesia. We were facilitated with very supporting rooms with no
intervening sounds to ease the transcribing data process, we used Google doc. transcriber which needs
clear sound to transfer the voice of the interview into words format. The set of the interview questions
adapted from the set of guidance of K-13 (MoEC, 2012) including standard, rules, and procedures of
instruction, classroom condition and situation, and timetable or schedules were discussed among the
authors. After the discussion, the set of the questions was panelled by five experts; three experts of
curriculum and instruction, a language professor, and an educational practitioner having more than 30-
years experience in teaching (Creswell, 2014).

Data analysis: The data were analysed using an across and between analysis (Creswell, 2014; Stake,
1995). The data were processed and analysed with equal manners although the participants'
background and experience were different. The data were transcribed by using Google docs voice
typing. The transcription was compiled in Microsoft word. The files were printed, read and re-read in
order to highlight and examine for connections and redundancies. The highlighted data were coded and
translated with help from the translation expert.

To examine the trustworthiness (Lincoln & Guba, 1985; Mukminin & McMahon, 2013) of the study,
the verbatim sentences were provided and member checking was implemented through discussion with
the participants (Creswell, 2014; Habibi, Mukminin, Sofwan and Sulistiyo, 2017). In this step, the
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prepared data were returned to all participants to confirm their feedback and agreement. This step was
taken for making sure that our data presentation was not biased (Lincoln & Guba, 1985). The data were
proven and must be in agreement by all participants who signed the approval letters of data use
agreement form.

The Quantitative phase

We used survey research in which an instrument was designed based on the results of the
qualitative data analysis (Creswell, 2014). This phase provides a numeric description aimed to describe
the situation and the characteristics of the population (Fraenkel & Wallen, 2009). The sample of this
study is all teachers of 15 national senior high schools. Simple random sampling was used (Fraenkel &
Wallen, 2009).

The development of the instrument: We developed and revised all items in five sessions of
discussions (Lawshe, 1975). The discussed instruments were sent to the experts similar to the semi-
structure interview question ones to be rated and took almost 1 month to complete. Each expert was
asked to rate to what extent each question measured using a 10-point scale (with 1 being to the least
measure and 10 being to the greatest measure). They were also encouraged to provide comments for
the betterment of the instruments, in some cases, few possible instrument statements were also
suggested for either internal or external constancy. After being reviewed with the panel of experts, we
developed 38 items of the survey instruments comprising implementation process of K-13 classroom
management (23 items) and problems emerged from K-13 classroom management implementation (13
items). However, three items for the latter theme were erased because they were not reliable. As a
result, 33 items were responded with a five-level Likert scale; 1. Strongly disagree, 2. Disagree, 3.
Neutral, 4. Agree, and 5. Strongly Agree.

All statements were written in Bahasa Indonesia and in a positive form such as “The rhythm of my
voice can be arranged with good speed” for the survey instruments comprising implementation process
of K-13 classroom management (see Appendix 1). Demographic information was also provided in the
survey distribution. The survey was collected through printed materials. The internal consistencies
measured by using coefficient alpha were .89 for the process and .86 for the problems considered to be
acceptable (George & Mallery, 2001).

Data colleaction and analysis: We distributed the questionnaire to all five hundred national senior
high school teachers from fifteen schools in one province of Indonesia. However, only four hundreds
and fifty-two respondents completed theinstruments. Forty-three teachers did not return the survey
while the remains did not complete it. More than 340 respondents (76.00%) were female teachers while
only 112 respondents (24.00%) were males. In terms of ages, 232 respondents (51.33 %) were between
25 to 40 years old, 166 respondents (36.73%) were 41-55 years old, and 54 respondents (11.59%) were
older that 55 years old. One hundred thirty-seven respondents (30.31%) have one to ten-year
experience in teaching while 98 (21.68%) respondents’ experiences are from twenty to thirty years
teaching in senior high schools.We used descriptive statistics (Ross, 2010) to measure the mean and
standard deviation of the data obtained from the survey. ANOVA and t-test were used to differences
among demographic information (gender, age, and teaching experience) regarding process and
problems of Indonesian schools’ classroom management.

Findings

The Qualitative Results

The data presentation was focused on interview, the qualitative analysis supported by survey,
guantitative analysis. Three themes were discussed related to the implementation process of
Indonesian 2013 curriculum (K-13) classroom management including; 1) standard, rules, and procedures
of instruction, 2) classroom condition and situation, and 3) timetable or schedules. In addition, problems
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such as teachers’ lack of technology competence, large class, and schools’ lack of facilities emerged from
the interview were also discussed (see table 1).

Table 1.

Implementation Process of K-13 Classroom Management.

Themes Sub-themes n Frequency of statement
Standard, rules, Voice projection and tone 10 14
and procedures Comprehensibility of words and their delivery 12 17
of instruction  Teachers’ appearance 15 25
Classroom Seating arrangement 11 14
condition and  Discipline, order, safety and convenience 13 17
situation Feedback 12 14
Timetable or Adjustment of time 13 15
schedules Explanation of syllabus at the beginning of the semester 8 10

Punctuality in attendance 12 16

The implementation process of K-13: Theme 1, based on the findings, covered standard, rules, and
procedures of instruction cover voice projection and tone, comprehensibility of words and their
delivery, and teachers’ appearance. Fourteen statements revealed by ten participants in the interview
emerged related to voice projection and tone. In K-13 guidance, it is stated that teachers’ voice should
be heard by all his/her students and the tone should be adapted in accordance with students’
understanding (MoEC, 2012). In the interview session, two of the teachers revealed,

“The voice should be heard by all students in the teaching and learning process. | talk loudly in the
classroom and it is trying sometimes to consider the number of the student which are more than
forty people in one classroom, a large class”(Ana).

“When teaching in a nice class where students are calm and polite, | don’t have to speak very loudly.
However, in a class where many students are not those kinds of students, | have to address my voice
with strong tone, sometimes yell at them” (Zee).

Comprehensibility of words and their delivery were explained as the straightforwardness and
easiness of the language used in an instructional activity. There were seventeen statements referred to
this theme quoted by twelve participants. Through the interview with the teachers, it is revealed that
the teachers used polite, straightforward and easy words. Some of the interviewees stated,

“Certainly, we use polite words, straight forward and easy words. It is a teacher’s obligation to never
use bad, taboo or swear words and to use good English on most occasions” (Emma).

“As teachers, we have to produce good sentences [not bad language]. When we feel anger we must
be more patient with our students. We must set an example for our students” (Felicia).

In addition, teachers’ appearance which is included in the standard, rules, and procedures of
instruction was understood as a step to dress appropriately with decent hirsuteness or hair covers. This
subtheme was mentioned by twenty-five times in the interview by all participants. One of the
participants, Hunter opined that he used decent appropriate dress daily, and it is important for him to
be well-dressed since as a teacher, he should set a good example for the students inside or outside
classroom. He also said that supporting accessories like wristwatch and belt were also important.
Another participant informed,

“When teaching, | wear my most appropriate dress with Batik as the most favorite one. | use a blazer
sometimes and mostly our civil servant uniform. | also wear pants or a long skirt.” (Deborah)

The second theme, classroom condition and situation include seating arrangement, discipline, order,
safety and convenience, and reinforcement and feedback. About seating arrangement, the rules were
set in K-13 informing the seating arrangement must be set in relation to the instructional objectives and
students characters. Eleven teachers commented about the student’s seating arrangement. Some
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teachers, Cindy, Emma, Gaby, Mary, Dino, and Hunter informed that the seating arrangements were not
changed or stayed in the same pattern even though the activities, strategies, and students’ characters
varied. Meanwhile, some other teachers said that they sometimes suit the position of the chair and
learning desk according to the learning activities and teaching strategies. Two of the teachers reported,

“l sometimes changed the position of students’ chair, for example, when | asked the students to
work in group of five or four, the position was changed or when | ask them to do a class project in
bigger groups” (Zee).

“It is important to arrange students’ seating to refresh the mood of the students in learning. | did it
all the time” (Liza).

Furthermore, informed by thirteen participants with seventeen statements about discipline, order,
safety and convenience, they confirmed that they always maintained their commitment to keeping
classroom conduciveness and they warned students no to make too much noise. They gave
punishments for those who were very unruly. They also said that they requested all students to be
punctual coming to their classes. Two reports informed,

“In the teaching and learning process, students’ discipline, order, safety, and convenience are
important things to consider by a teacher. | kept the class conduciveness by punishing and reminding
those who keep committing to doing inappropriate acts” (Bale).

“It is my main priority to keep the situation while teaching. | maintain my calmness by not having too
many jokes so that students always respect me” (Quentin).

Classroom management also covers feedback to students’ work in the process of teaching and
learning. Teachers should deliver complement when students do things appropriately and encourage
them if they do things inappropriately. From the interview, fourteen statements from twelve
participants related to the “feedback” emerged. All statements refer to the actions taken by the
teachers to deliver feedback on students showing that the teachers agreed with the rules set by K-13.
Two participant statements represent the majority of the teachers,

“Giving feedbacks is one of our responsibilities being teachers. Therefore, | always did it even though
there are more than forty students in each class | teach. | give the feedback right after they all
completed the tasks” (Dino).

“Feedbacks’ delivery is not only about tasks teachers give. Beyond that, it is also about the behavior
and discipline of the students’ in the instructional process. With maximal efforts, | try to always give
the feedbacks” (Hunter).

Finally, the last theme about the implementation process of K-13 is timetable or schedules including
three sub-themes adjustment of time, syllabus explanation at the early semester, and punctuality in
attendance. Thirteen participants with fifteen statements were coded from the interview data
transcription. Adjustment of time is defined as the speed of learning and teaching material delivery,
explanation and information are set and planned in line with the students’ ability. The understanding of
most students should be prioritized over the target of the instruction. Most participants revealed that
they have adjusted the teaching dynamism of teaching related to the students’ ability and
comprehension although it was difficult to implement, generalizing ability and skill as well as
understanding. One statement is the representation of the whole interview data within this topic,

“It is not easy to adapt students’ comprehension of learning materials with the planned schedule in
our curriculum. However, | always try to check their understanding by randomly asking them
questions about the material being taught in my class” (Rosy).

When being asked about the explanation of the syllabus at the early semester, only eight teachers
responded appropriately. There were ten statements from these eight participants which informed that
the participants’ ways to inform the students about the time table of the syllabus implemented in their
instruction. One of the teachers, Ana, said that she did inform her students the syllabus in the beginning
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of the semester by telling the students directly about the objectives of the syllabus and other thing
related to the materials of the subjects. While Zee stated,

“Sometimes | forgot to inform my students about the syllabus and | think it is not important. They
could read the syllabus schedule and timetable from the book provided by the central government”
(Zee).

The last sub-theme of this study is the discussion about punctuality of both teachers and students
beginning and ending the teaching and learning process. Some teachers admitted that they were
sometimes late coming to the classroom and they continued that it is part of the teacher culture in their
school considering punctuality as the least important thing to do, the justification which was not in line
with what the guidance of K-13. The conclusion can be understood from these two quotes,

“Sometimes, | am late coming into the classroom and | can understand that other teachers also
committed to doing same mistakes. | am saying the truth though many teachers will not say about
it” (Deborah).

“Late is late even though it is only a few minutes. It is part of teachers bad habits. Sometimes, we
talked before coming to the classroom. It is considered as a usual thing. However, | am always on
time if there is no other important thing to do. | am just late when | am sick or something happened
with my family, wife and children” (Rosy).

Some others said that they always come on time to start the teaching and learning process and
stating that they oblige students to also be punctual attending the courses they teach. These statements
have been in accordance with K-13.

Problems of the implementation process: Beside the implementation process of K-13, some
problems emerged from the interview. The coded transcription includes large class, teachers’ lack of
technology competence, school’s lack of facilities, and lack of discipline (see Table 2).

Table 2.

Problems Emerged From K-13 Classroom Management implementation.
Theme n Frequency of statement
Large class 15 25
Teachers’ lack of technology competence 8 14
Schools’ lack of facilities 14 15
Lack of discipline 15 19

The first theme emerged from the interview stated by all participants was large class. With more
than twenty statements revealed from interviews, most teachers agree that crowded class with more
than forty students joining one classroom makes difficult for teachers to manage the teaching and
learning process. One of the participants opined,

“Many problems happened in managing my class but the main problem is the number of the
students. In most Indonesian schools, there are more than forty students in one class meaning that
the teachers have to deal with many students. The class could be very crowded especially in late
hours when the students are very tired” (Cindy).

K-13 includes most content guidance of the courses with the integration of technology suggested in
the instruction. It is also related with the classroom management. The participants, eight interviewees,
informed that the problem happened especially for time management is that they spend too much time
with the use of technology such as projector and laptop that they bring. One senior teacher, Zee said
that he sometimes found difficulties with the use of technologies provided by his school due to the lack
of competence. He added that there were insufficient programs, seminars, and workshop supporting
the improvement of teachers’ competence on technology literacy.
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The next problems revealed in this study was lack of facilities provided by schools as fourteen
teachers thought that this problem would block them from implementing appropriate steps of
classroom management in their instructional activities as it was stated by one of the participants,

“When discussing classroom management, appropriate school facilities could be a key issue. Air
conditioner or wall fan are two of facility examples. Hot classes will make the condition of the rooms
uncomfortable where many rooms are not provided with sufficient coolers” (Emma).

Discipline is another problem revealed by the participants in the interview. Fifteen of them had
statements about either students’ or teachers’ discipline as problems in classroom management. One of
the participants said that late culture in Indonesian education has become a major problem in
Indonesian education. He added that teachers must show good example for students to follow. Another
teacher thought,

“Both discipline of teachers and discipline of students are problems in classroom management.
Punctuality is an important issue on this matter. Not only do students come late but also teachers
are not punctual in attending the classes” (Dino).

The Quantitative Results

The instrument was set based on the results of qualitative data analysis which comprised of two
themes; implementation process of K-13 classroom management and problems emerged from K-13
classroom management implementation. The instrument consists of 33 items; twenty-three items for
the implementation process and ten items aimed to understand problems emerged from the classroom
management.

Table 3.

The implementation Process of K-13 Classroom Management and Its Problems.
Implementation process of K-13 classroom management Number of items Mean Sd
Voice projection and tone 3 3.70 1.12
Comprehensibility of words and their delivery 2 3.90 .98
Teachers’ appearance 3 4.10 1.10
Seating arrangement 2 2.70 1.15
Discipline, order, safety and convenience 3 4.30 1.11
Feedback 3 3.40 1.08
Adjustment of time 2 3.50 1.11
Explanation of syllabus at the beginning of the semester 2 2.80 1.14
Punctuality in attendance 3 3.50 .96
Problems emerged from the classroom management
Large classes 3 4.20 .97
Teachers’ lack of technology competence 2 3.30 .98
Schools’ lack of facilities 3 3.90 .95
Lack of discipline 2 4.10 1.01

Understanding the survey results (see Table 3), the theme, “discipline, order, safety and
convenience”obtained the biggest mean among other themes with 4.30 with 1.11 of standard deviation
while the least mean was “seating arrangement” (Mean 2.70). It proves that most teachers strongly
agreed with the statements in relation to outfit or dress supporting classroom management. In part of
problem, the highest mean obtained from the survey was “lack of discipline” (mean: 4.50). On the other
hand, the statement, “teachers’ lack of technology competence” was the lowest mean agreed by the
respondent (Mean 3.30).

The research also informed whether the male and female teachers differed in their perception
towards process and problems of the classroom management (see Table 4). The findings of the t-test
informed that there is no significant difference between male and female teachers concerning the
process (p=.29), problems (p=.33).
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Table 4

T-test Results for Difference between Genders.
Gender Process Problems
Female 3.70 3.80
Male 3.60 3.80
p .29 .33

In addition, the results of a one-way ANOVA of the teachers from various ages, regarding process
and problems of the classroom management, have an indication that there is significant difference
among the informants’ ages for the classroom management process (p=.03) where average means are
3.60 (25-40), 3.70 (41-55), and 3.80 (>55). However, there are no differences for the classroom
management problems. From teaching experiences, there is also significant difference for the process
(p= .03 at p<.05). Meanwhile, no significant differences for the problems were found in this research
among the teaching experience (see Table 5)

Table 5

Anova Results for Difference among Ages and Teaching Experience.
Demographic Information Process Problems
Age
25-40 3.60 3.60
41-55 3.70 3.60
>55 3.80 3.70
p. .03* .18
Teaching experience
1-15 4.60 3.70
16-30 3.80 3.80
>30 3.90 3.80
p. .03* .19

*significant difference at the level .05

Discussion, Conclusion and Implications

This study informed empirical results on the implementation process of Indonesian 2013 curriculum
(K-13) classroom management and problems emerged from the process perceived by teachers as the
most important part in the success of teaching and learning process (Michael et al., 2019). Most of the
teachers stated in the interview that they have mostly implemented an appropriate classroom
management which is in accordance with the K-13 guidance and other theoretical sources (Michael et
al.,, 2019; MoEC, 2012; Oliver & Reschly, 2010) including teaching standards, rules and procedures,
classroom condition and situation, and timetable or schedule. However, some of the participants in the
interview revealed that seating arrangement was not carried out in line with the curriculum. Seating
arrangement is very important to create dynamic instructional environment (Marx, Fuhrer, & Hartig,
2000; Richards, 2006; Michael et al., 2019). In addition, some of the participants informed that they did
not explain the syllabus at the beginning of the semester. The results of the survey also supported the
results where the two sub-themes, seating arrangement and explanation of syllabus at the beginning of
the semester obtained the lowest mean (2.70 and 2.80).

Classroom management should be supported by the roles of teachers (Mclntosh et al., 2006). The
problems revealed in this study including large classes, teachers’ lack of technology competence,
schools’ lack of facilities, and lack of discipline, were similar problems reported by previous studies
(Collier-Meek, et al., 2019;Farmer, Reinke, & Brooks, 2014;Michael et al., 2019; Sasidher, 2012). When
asked which problems in the implementation process of classroom management found most disturbing
in Indonesian national senior high schools, all of the participants stated two things; large class and lack
of discipline in the teaching and learning process. In the quantitative data, the means of these two
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problems were higher (4.20 and 4.10) than other problems. The two also emerged as the main problems
in classroom management from previous related research by Collier-Meek et al.(2019) and Sasidher
(2012).

Emerging from the findings of this study, some policy implications are offered for authorities in order
to improve the implementation process of classroom management and minimize the problems
emerged. Providing sufficient technology and other supporting facilities, holding more training, seminar,
and workshop in classroom management, and introducing small size class, as well as giving punishment
to teachers who are not discipline doing their job. In brief, educational authorities must assess teachers
in establishing appropriate classroom management (Evertson & Weinstein, 2006; Hardin, 2004).
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Tiirkge Siiriim

Girig

Mufredat, bitlin bicimlendirici degerler ve deneyimler grubunu olusturur. (Bobbitt, 1918; Richards &
Rodgers, 1999). Mifredatin tanimi, bir okul veya egitim kurumu tarafindan sunulan derslere
dayanmaktadir. Genel olarak, 6grencilerin sahip olmasi beklenen, 6grenme standartlari ve 6grenme
hedeflerini de igeren bilgi ve becerileri ifade eder (Bire, 1996; Bouck, 2008). Endonezya baglaminda
mufredat, insan kaynaklarinin geligimi ile ilgili olarak ulusun ve halkin gereksinimlerine verilen egitimsel
bir cevaptir ve 6grenme surecinde 6grencilerin yeteneklerini ve becerilerini gelistirme firsati sunan
egitimi pedagojik olarak planlamaya yarar (Egitim ve Kultir Bakanhgi, EKB, 1968). Sinif yonetimi,
Endonezya’nin 2013 tarihli son O6gretim programinda, standartlar kitabinda kapsamli bir sekilde
diizenlenmistir (EKB, 2012).

“Sinif yonetimi” terimi, disiplin yani yikici davranislarin arastiriimasi ve cezalandiriimasi ile esanlamh
olarak kullanilir (Hardin, 2004; Martin & Sass, 2010). Ancak, sinif yonetimi 6gretmenlerin, 6grencilerin
akademik ve sosyal-duygusal beceri gelistirmelerini tesvik eden bir 6grenme ortami gelistirme ¢abalari
icin de ortak bir kategori olabilir (Evertson & Weinstein, 2006). Sinif yonetimi bu alanda ¢alisma yapmak
isteyen bircok arastirmacinin dikkatini ¢ekmistir (Clunies-Ross, Little, & Kienhuis, 2008; Kennedy &
Thomas, 2012; Oliver & Reschly, 2010; Levin & Nolan 2007; Martin & Sass 2010; Richards, 2006;
Weinstein & Novodvorsky 2011). Endonezya baglaminda, sinif yonetimi siire¢ standartlarina dahil
edilmistir ve sireg, miifredata uygun olup olmadigini anlamak icin denetlenmeli ve analiz edilmelidir
(EKB, 2013).

Bu ¢alisma, 2013 tarihli son mifredat uyarinca Endonezya'daki lise 6gretmenlerinin sinif yonetimi
uygulama siireciyle iligkili deneyimleri hakkinda bilgi toplamak amaciyla yapilmistir. In addition, some
problems emerged from the interview and survey were also elaborated. Bu ¢alismanin, sinif yénetimi ile
ilgili kapsamli sorusturma yuriterek, Endonezya mufredatinin daha iyi olmasi adina yetkililer, egitim
arastirmacilari ve uygulayicilari gibi ilgili tim taraflardan bilgi toplamasi beklenmistir. Bu galismanin
arastirma sorulari, 6zellikle asagidaki arastirma sorularina cevap vermek igin hazirlanmistir; a)
Endonezya'daki lise 6gretmenleri sinif yonetimini nasil deneyimlemektedirler? ve b) 6gretmenler sinif
yonetimi ile baglantili ne tiir sorunlar yasamaktadir?

Alanyazin Taramasi

“Mifredat” terimi, okullarda veya kurumlarda verilen derslere, verilen dersleri listeleyen belgelere,
belirli cergevelerde diizenlenen veya yonetilen bir dizi 6gretim materyaline veya 6gretme ve 6grenme
deneyimini yonetme veya dizenleme cercevesine isaret eder (Bobbitt, 1918; EKB, 2003; Richards &
Rodgers, 1999). Mifredat uygulama calismalari ve 6zellikleri uzun bir gegmise sahiptir ve uzun yillar
boyunca sorun olmaya devam etmektedir (Bire, 1996; Bouck, 2008; Camicia & Zhu, 2012; He, Prater, &
Steed, 2011).

Endonezya’daki yasal tanimi baglaminda mufredat, Endonezya’nin ulusal egitim felsefesine dayanan
bir kamu politikasidir. Endonezya hiikiimeti, bu felsefe cercevesinde 1950’den beri ya da 1945’teki
Bagimsizlik ilanini izleyen bes yildan bu yana sayisiz miifredat uygulamaktadir. S6z konusu mufredatlar
1950, 1958, 1962, 1968, 1975, 1984, 1994 ve 2006, 2013’te yayinlanan miifredatlardir (EKB, 2012).

Siire¢ Standardi

Endonezya’nin en son mifredatindaki baslica 6zelliklerden biri olan K-13, siire¢ standardidir. Siireg
standardi, en kapsamli basari olan vyeterlilik standardinin yerine getirilmesini amaclayan egitim
faaliyetlerindeki gereklilik olarak tanimlanmaktadir. Sireg¢ standardi ile Ogretim siirecinin daha
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etkilesimli hale gelmesi, 6grencilerin karsilikl iletisim kurmalari igcin zaman ve mekéana kolayca erismesi,
Ogretim sirecinin daha zorlayici olmasi, daha ¢ok yaratici olma sansi vermesi, egitim ortaminin daha
guzel bir atmosfer ile daha eglenceli olmasi ve 6grencileri 6grenme etkinliklerinde daha ¢ok aktif olmaya
yureklendirerek daha motive edici hale gelmesi beklenmektedir.

Sireg standardinda, “giris, 6gretme ve 6grenmenin ozellikleri, 6gretme ve 6grenmenin planlanmasi,
ders programi ve ders planlari, 6gretme ve 6grenme sirecinin uygulanmasi, 6gretme ve O0grenme
sirecinin degerlendirilmesi ve O0gretme ve 6grenme sirecinin denetimi ” olmak Uzere alti 6zellik
bulunmaktadir (EKB, 2013, p. 5-6). K-13'te belirlenen 6gretme-6grenme siirecinin uygulanmasi iki temel
kurali, sinif ydnetimini ve sureci kapsar. Ayrica sinif ydnetimi, 6gretmenlerin etkili kontrol saglamalari ve
Ogretim etkinlikleri i¢in daha iyi bir ortam olusturmalari icin gereken bir dizi teknik ve beceri olarak
tanimlanmaktadir (EKB, 2013).

Sinif Yonetimi

Sinif yénetimi, muifredatta 6nemli bir 6zellik oldugu icin, sinif yonetimi uygulamalarina iliskin
arastirmalar bircok bilim insanini kendisine ¢ekmistir (Clunies-Ross et al., 2008; Kennedy & Thomas,
2012; Oliver & Reschly, 2010). Ogrencilerin hem akademik hem de sosyal-duygusal 6grenme ortami igin
O6gretmenlerden destek ve yardim gordikleri bir eylemdir (Evertson & Weinstein, 2006; Oliver & Reschly,
2010). Ogretim etkinliklerinde, sinif yénetimi &gretimi, &gretmenlerin dgretim programlarinin
uygulanmasiyla ilgili belirli bir politika ¢ercevesinde hazirlanmasi siirecinin 6nemli bir pargasi olarak
gorilmektedir. Roller agisindan sinif yonetimi, 6gretmenlerin, 6gretim etkinliklerine surdirilebilir bir
sekilde dahil olmalarini gerektirmistir. Ogretmenler, sinif yénetimi rehberligi de dahil olmak lizere egitim
programinin gelistiriimesinde goris, tartisma ve oneriyle dikkate alinmasi gereken kilit bir unsurdur
(Clunies-Ross et al., 2008; Kennedy & Thomas, 2012). Bu nedenle, 6grenme siirecinde 6grencilerin
basarilari ve gelecekleri icin ¢ok dnemli rolleri vardir. Sinif yonetimi ile ilgili olarak, 6gretmenlerin
siniflarini yetkililer tarafindan belirlenen standartlara gore etkin ve verimli bir sekilde yénetmeleri
gerekir (McIntosh, Chard, Boland, & Horner, 2006).

Ayrica, uygun sekilde yonetilen bir siniftan alinan iyi sonuglar, iyi bir 6gretme ve 6grenme sireci
saglar ve ogrencilerin 6gretim etkinliklerine katihmini arttirir. Ote yandan, uygun olmayan ya da
hazirliksiz bir sinif, egitim kalitesini artirmak icin 6grencilerin 6grenme siirecine katilimlari tizerinde koti
sonuglar dogurabilir (Kayikci, 2009; Collier-Meek et al.,, 2019; Sasidher, 2012). Sinif yonetimindeki
problemler, 6gretmenlerin, siniflarin kaynaklarini yonetememesi nedeniyle ortaya cikar; 6rnegin,
kalabalik siniflar, zaman ydnetiminde sinirhliklar, sosyo-kiltiirel farkliliklar, 6grenci motivasyonu
sorunlari, 6gretmenlerin 6gretmenlik konusundaki hevesleri ve 6z yeterlilikleri gibi kisisel etkenler ya da
finansal etkenler gibi (Collier-Meek, Sanetti, & Boyle, 2019; Farmer, Reinke, & Brooks, 2014;Michael,
Webster, Egan, Nilges, Brian, Johnson, & Carson, 2019; Sasidher, 2012).

K-13 ve Sinif Yonetimi

2013 miifredati stire¢ standartlarinda 6gretme ve 6grenme siireci ders planlarinin uygulanmasidir.
Ogretme ve 6grenme etkinliklerinde, 6grenme modelleri, égrenme ydntemleri, 6grenme ortami ve
0grenme kaynaklarinin kullanimi konularin ve 6grencilerin 06zelliklerine gore tanimlanir. Bilimsel
yaklasimlarin segimi, yeterlilik 6zelliklerine ve egitim seviyesine uyarlanmis is temelli ve probleme dayal
o6grenme (proje temelli 6grenme) Uretir (EKB, 2013). Giris, temel ve kapanis etkinlikleri K-13'e dahil
edilmistir. Bu etkinliklerde sinif yonetimi, Endonezya Egitim ve Kiltlr Bakani tarafindan imzalanan 65
saylll Kararname ile dizenlenen K-13 mifredatina yazilmistir (EKB, 2013). Sinif yonetimi kilavuzu; 1)
ogretim standart, kural ve prosediirleri, 2) sinif kosul ve durumlari ve 3) ders cizelgesi veya programini
icermektedir. 2013 06gretim programi Ogretmenleri bu programi sinifta uygulamaya zorladi.
Ogretmenlerin, dzellikle daha kalabalik siniflar, teknoloji yetkinligi ve okul tesisi ile ilgili olarak siniflarini
yonetmeleri istenmektedir. Ancak, 2013 mifredatinin slire¢ standardindaki 6gretme ve 6grenme sireci
az sayida incelemeye konu olmustur. Bu c¢alisma, 2013 tarihli son Endonezya miufredati (K-13)
baglaminda sinif yonetimi, uygulama siireci ve 6gretmenlerin yasadigi sorunlari incelemeyi amaglamistir.
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Yontem
Arastirma Modeli

Bu ¢alisma, Endonezya Egitim Fonu tarafindan finanse edilen karma yéntemli bir sirali kesif olarak
tasarlanmigtir. Bu tasarim, 6nce nitel verilerin, ardindan da nicel verilerin toplanmasi ve analizi ile
gerceklestirilir (Creswell, 2014). Bu tur ¢alismalarda nicel analizce desteklenen nitel analizlere basvurma
egilimi s6z konusudur (Brannen, 2005; Creswell, 2014). Bu tasarim genel olarak ilk 6nce nitel veriler
toplanacak ve analiz edilecek bigiminde dizenlenir. Bu strateji, nicel sonuglarin nitel sonuglar hakkinda
ne tir bilgiler sunduguna veya nitel sonuglari nasil genislettigine odaklanmaktadir.

Nitel Asama

Calisma, 15 lise 6gretmeni katilimci ile yapilan 15 gorismeyle basladi. Endonezya'nin Sumatra
sehrinin glineyinde yer alan okullarda goérevli 15 lise 6gretmeni katimciyla, sinif yonetimi ve
ogretmenlerin karsilastigi sorunlar hakkinda derinlemesine bilgi sahibi olmak icin gorliismeler yapildi.
Calismada deginilen sorunlari daha iyi anlamak igin 6rnek olay c¢alismasi yaklasimi kullanildi (Creswell,
2014; Merriam, 1998; Mukminin, Rohayati, Putra, Habibi, & Aina, 2017; Patton, 1990). Herhangi bir
calismanin yiksek kaliteli bir kuram Gretme potansiyeli s6z konusuysa bu ¢alisma i¢in 6rnek olay deseni
uygundur ¢linkl bu tir galismalar daha derin kuramlari arastirmakta ve yaratmaktadir (Creswell, 2014)
ve arastirmada incelenen konuyu daha iyi anlama olanagi sunmaktadir.

Verilerin toplanmasi: Bu arastirmaya katilan 15 lisenin her birinden yalnizca bir 6§retmen okul
yoneticileri aracihgiyla ¢alismaya davet edildi. 15 okuldan iki tanesi, gorisilecek 6gretmenle iletisimi
bildiren davetiyeyi onayladi. Kendileriyle, telefon veya mesajlasma yoluyla ¢ogunlukla da WhatsApp
kullanilarak tek tek iletisime gecildi. Davetiye onaylandiktan sonra, Aralik 2017 - Ocak 2018 arasinda
gerceklestirilecek gorismeler icin programlar belirlendi. K-13 uygulamasi baglaminda sinif yonetimi ve
sorunlarina isik tutmak icin tiim okullardaki temsilcilerin davet edilmesi tercih edildi. Orneklemin segimi
konusu, alan temsilcileri, finansal meseleler ve diger 6nemli etkenler baglaminda tartisildi ve 6rnekleme
turlerinden uygun 6rneklemenin kullanimina karar verildi. Arastirmacilardan biri, 6gretmenlerle réportaj
yapmak (izere yari-yapilandiriimis gériisme sorulari ile 15 okula gitmistir. Verilerin sunumunda, kisilik
haklarini korumak amaciyla katilimcilara kod adlari verilmistir. Kadinlar icin (Ana, 27; Cindy, 36; Deborah,
37; Emma 39; Felicia, 42; Gaby, 47; Katy 48; Liza, 51; Mary, 52; Rosy, 55), erkekler i¢in de (Bale, 35; Dino,
39) ; Hunter, 42; Quentin, 47; Zee, 55) adlari kullanilmistir (Creswell, 2014).

Her gorisme kayit altina alindi, goérlismeler ortalama 120 dakika slirdi. Gortismelerde katilimcilar
kendi ana dilleri olan Bahasa Indonesia'yl (Endonezya resmi dili kullandilar). Sesli verilerin gevriyazim
siireci dis seslerin olmadigl destek odalari ile kolaylastirildi. Gérlismelerdeki sesli igerigi yazili sdzcliklere
doékme isleminde net ses gerektiren Google doc transcriber'i kullanildi. Ogretim standart, kural ve
proseddrleri, sinif kosul ve durumlari ile ders gizelgesi veya programlari iceren K-13'in (EKB, 2012)
kilavuzundan uyarlanan goériisme sorulari seti yazarlar arasinda tartisildi. Tartisma sonrasinda soru
setinde, ¢ mifredat ve 6gretim uzmani, bir dil profesori ve 6gretimde 30 yildan fazla deneyime sahip
bir egitimciden olusan bes uzman tarafindan diizenlemeler yapildi (Creswell, 2014).

Verilerin analizi: Veriler, across analizi ve between analizi yoluyla ¢ézlimlenmistir (Creswell, 2014;
Stake, 1995). Katimcilarin geg¢misleri ve deneyimleri farkli olsa da veriler esit gorilmiis ve analiz
edilmistir. Veriler Google docs ses yazicl kullanilarak yazildi. Cevriyazi Microsoft word’te derlendi.
Baglantilari ve fazlaliklari belirginlestirmek ve incelemek igin dosyalar yazdirildi, okundu ve yeniden
okundu. Belirginlestirilen veriler ¢eviri uzmaninin yardimiyla kodlanmis ve gevrilmistir.

Calismanin guvenilirligini (Lincoln ve Guba, 1985; Mukminin & McMahon, 2013) yoklamak icin
climleler aretildigi sekliyle ele alinmis ve katilimcilarla gorustlerek tye denetimi yapilmistir (Creswell,
2014; Habibi, Mukminin, Sofwan and Sulistiyo, 2017). Bu adimda hazirlanan veriler, geri bildirimlerini ve
onaylarini almak i¢in tim katiimcilara geri gonderilmistir. Bu islem, veri sunumunun o&nyargil
olmadigindan emin olmak i¢in yapilmistir (Lincoln & Guba, 1985). Katimcilardan veri alindiginin
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kanitlanmasi ve bu islemin veri kullanim sézlesmesi formunu imzalayan tim katiimcilar tarafindan
onaylanmasi gerekmektedir.

Nicel Asama

Nicel veriler igin, bir 6lgme aracinin, nitel veri analizi sonuglarina dayanarak tasarlandigl tarama
modeli kullanildi (Creswell, 2014). Bu asama, 6rneklemin durumunu ve oOzelliklerini tanimlamayi
amaglayan sayisal bir agiklama sunar (Fraenkel & Wallen, 2009). Bu galismanin 6rneklemi 15 lise
ogretmenidir. Tesadufi drnekleme yonetmi kullanilmistir (Fraenkel & Wallen, 2009).

Olgme aracinin gelistirilmesi: Anketin tim maddeleri bes oturumda tartisilarak gelistirilmis ve
yeniden diizenlenmistir (Lawshe, 1975). Tartisilan araglar, yari-yapilandirilmis gériisme siirecinde oldugu
gibi uzmanlara gonderilmistir. Uzmanlarin puanlamalari yaklasik bir ay stiirmustir. Her uzmana, 10
puanhk bir 6lgek kullanarak her bir soruya kag puan verdigi sorulmustur (en distik 1, en yiksek 10 puan).
Ayrica, 6lcme araglarinin iyilestirilmesi icin yorumlarini sunmaya tesvik edildiler. Bazi durumlarda i¢ veya
dis tutarlilk icin birkag¢ olasi ifade onerildi. Uzman paneli ile birlikte, K-13 sinif yonetimi uygulama
stirecini (23 madde) ve K-13 sinif yonetimi uygulamasinda (13 madde) ortaya ¢ikan problemleri iceren
anket araglarindan 38 madde gelistirilmistir. Ancak, glivenilir olmadigi i¢in ikinci temada i¢ madde
silinmistir. Sonug olarak, besli Likert tipi 6lgek ile yanitlanan 33 maddeli bir 6lgme araci elde edilmistir; 1.
Kesinlikle katilmiyorum, 2. Katilmiyorum, 3. Kararsizim, 4. Katiliyorum ve 5. Kesinlikle Katiliyorum.

K-13 sinif yonetiminin uygulama sirecini iceren anket araglari igin tim ifadeler Endonezce (Bahasa
Indonesia) yazilmis ve “Sesimin ritmi iyi hizda dizenlenebilir” ifadesindeki gibi olumlu bir bicimde
verilmistir (bkz. Ek 1). Anket dagihminda demografik bilgiler de verilmistir. Anket basili materyallerle
toplanmistir. Alfa katsayisi kullanilarak olgulen i¢ tutarliliklar sireg igin. 89, kabul edilebilir oldugu
distnilen problemler igin. 86 olarak belirlenmistir (George & Mallery, 2001).

Verilerin toplanmasi ve analizi: Anket Endonezya'nin bir eyaletindeki onbes okulda gérev yapan bes
yiiz lise 6gretmenine dagitildi. Bu 6gretmenlerden dort yiiz elli iki katihmci anketi doldurmus, 43 tanesi
anketi doldurdugu halde gdondermemis, digerleri ise anketi doldumamiglardir. Katilimcilarin Gg yiz
kirktan fazlasi (% 76.00) kadin 68retmen iken, yalnizca 112 katilimci (% 24.00) erkektir. Katimcilarin
yaslarina gelince, iki ylz otuz iki katihmer (% 51.33) 25 ila 40 yas arasinda, 166 katihmci (% 36.73) 41-55
yas arasinda ve 54 katihmci (% 11.59) da 55 yasin lzerindedir. YUz otuz yedi katilimci (% 30.31)
O0gretimde bir ila on yillik deneyime sahipken, 98 (% 21.68) katiimcinin deneyimleri yirmi ila otuz yil
arasindadir.

Anketten elde edilen verilerin ortalamasini ve standart sapmasini 6lgmek icin betimsel istatistik
kullanildi (Ross, 2010). Endonezya'daki okullarin sinif yonetimi siiregleri ve yasanilan sorunlar ile ilgili
demografik bilgiler (cinsiyet, yas ve 6gretim deneyimi) arasindaki farkhliklar icin ANOVA ve t testi
uygulandi.

Bulgular
Nitel Bulgular

Verilerin sunumu anketle desteklenmis nitel analiz olan gorlisme lizerine yogunlasmistir. Endonezya
2013 miifredati (K-13) sinif yénetiminin uygulama siirecini kapsayan li¢ tema ile ele alinmistir; 1) 6gretim
standart, kural ve prosedirleri, 2) sinif kosul ve durumlari ve 3) ders ¢izelge veya programlari. Ayrica,
ogretmenlerin teknoloji yeterliligindeki eksiklikler, kalabalik siniflar ve okullarin tesis yoksunluklari gibi
gorisme sirasinda ortaya ¢ikan sorunlar da tartisiimistir (bkz. Tablo 1).

K-13'iin uygulanma siireci: Tema 1 6gretim standart, kural ve prosediirlerini, ses aktarimi ve tonunu,
sozciiklerin anlasilabilirligi ve Uretim debisi ile 6gretmenlerin goérinimini kapsar. Gorlismede, on
katilimci, ses aktarimi ve tonu ile ilgili 14 ifade Uretmistir. K-13 kilavuzunda, 6gretmenlerin sesinin tim
ogrenciler tarafindan duyulmasi ve ses tonlarinin 6grencilerin anlayislarina gére uyarlanmasi gerektigi
belirtiimistir (EKB, 2012). Goriismede katilimci 6gretmenlerden ikisi asagidaki durumlar dile
getirmislerdir:
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Tablo 1.
K-13 Sinif Yénetimi Uygulama Siireci.
Temalar Alt temalar N ifade sikligi
Ogretim standart, Ses aktarimi ve tonu 10 14
kural ve prosedirleri  Sozciik anlasilabilirligi ve tiretim debisi 12 17
Ogretmenlerin gériinimi 15 25
Sinif kosul ve Oturma diizeni 11 14
durumlan Disiplin, dlizen, giivenlik ve rahatlik 13 17
Geribildirim 12 14
Ders gizelge veya Zamanin ayarlanmasi 13 15
programlari Dénem baslangicinda ders programinin agiklanmasi 8 10
Derslere zamaninda gelme 12 16

“Ses, 6gretme ve 6grenme slirecinde tim 6grenciler tarafindan duyulmalidir. Sinifta yliksek sesle
konusuyorum ancak bazen 6grenci sayisinin kirki gectigi kalabalik siniflar s6z konusu oluyor, bunlari
dikkate almak gerekebiliyor” (Ana).

“Ogrencilerin sessiz ve kibar olduklari hos bir sinifta ders verirken gok yiiksek sesle konusmam
gerekmiyor. Ancak, 6grencilerin bu tlr bir 6grenci olmadigi kalabalik bir sinifta, sesime glicli bir ton
vermem gerekiyor, bazen onlara bagirmak durumunda da kaliyorum” (Zee).

Sozciklerin anlasilabilirligi ve Uretim debisi, bir 6gretim faaliyetinde kullanilan dilin yalinhg ve
kolayligi olarak aciklanir. On iki katimci bu tema ile ilgili 17 ifade kullanmistir. Ogretmenlerle yapilan
gorismelerde, 6gretmenlerin kibar, yalin ve kolay sozciikler kullandiklari ortaya gikmistir. Gorisilen
kisilerin bazilari sunlari ifade etmistir:

“Elbette kibar sozcikler kullaniyoruz, yalin ve kolay sozciikler. Asla koti, tabu veya kifiirlt s6zciikler
kullanmamak ve iyi ingilizce kullanmak bir 6gretmenin yikimlilikleri arasindadir” (Emma).

“Ogretmenler olarak, iyi ciimleler [kétii dil kullanmadan] Giretmek zorundayiz. Ofkelendigimizde de
dgrencilerimize karsi daha sabirli olmaliyiz. Ogrencilerimiz igin iyi bir 6rnek olusturmalyiz” (Felicia).

Buna ek olarak, 6gretmenlerin 6gretim standart, kural ve prosedirlerine dahil edilen gorinimleri,
diizglin sag¢ bicimi veya sag ortiileriyle uygun giyinmeye doénik bir adim olarak anlasiimistir. Bu alt tema,
tim katilimci gérismelerinde yirmi bes kez dile getirilmistir. Katihmcilardan biri olan Hunter, ginlik
olarak uygun kiyafetler kullandigini ve 6gretmen olarak iyi giyinmesinin énemli oldugunu, ¢lnku
o6gretmen olarak sinif icinde de disinda da 6grenciler igin iyi bir 6rnek olusturmasi gerektigini soylemistir.
Ayrica kol saati ve kemer gibi aksesuarlarin da 6nemli oldugunu dile getirmistir. Baska bir katilimci
sunlari ifade etmistir:

“Ders anlatirken en uygun Batik elbisemi giyiyorum. Bazen bir blazer ceket kullanirim ama ¢ogunlukla
memur Gniformamizi giyeriz. Ayrica pantolon ya da uzun bir etek giydigim de olur” (Deborah).

ikinci tema olan sinif kosul ve durumlari, oturma diizeni, disiplin, diizen, giivenlik, rahatlik ile
pekistirme ve geribildirimi icerir. K-13'te oturma duzeni ile ilgili kurallar belirlenmistir. Buna gore,
oturma dizenlerinin olusturulmasinda, 6gretim amaglari ve 6grencilerin 6zelliklerinin dikkate alinmasi
gerekmektedir. Goriismelerde onbir 6gretmen, 6grencilerin oturma dizeni hakkinda yorum yapmistir.
Ogretmenlerden bazilari, Cindy, Emma, Gaby, Mary, Dino ve Hunter, etkinlikler, stratejiler ve
ogrencilerin ozellikleri degisse bile, oturma diizenlerinin degismedigini veya ayni diizende kaldiklarini
aktarmistir. Bu arada, baska bazi 6gretmenler, sandalye ve siralarin konumunu bazen 6grenme
etkinlikleri ve dgretme stratejilerine uygun duruma getirdiklerini sdéylemislerdir. Ogretmenlerden ikisi
sunlari dile getirmistir:

“Ogrencilerden bes veya doérder kisilik gruplar halinde calismalarini ya da onlardan daha biiyiik
gruplar halinde bir sinif projesi yapmalarini istedigimde bazen 6grenci siralarinin yerlerini
degistiririm” (Zee).
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“Oturma dizenini, 6grencilerin 6grenmedeki ruh halini yenilemek tizere diizenlemek énemlidir. Ben

hep boyle yaptim” (Liza).

Ayrica, on U¢ katilimci tarafindan disiplin, dlizen, glvenlik ve rahatlik hakkinda 17 ifade kullaniimistir.
Bu ifadelerde katimcilar sinif elverisliligini slirdirme konusundaki kararhliklarini her zaman
koruduklarini dogrulamis ve o6grencileri ¢ok fazla glrilti yapmamalari konusunda uyardiklarini
aktarmiglardir. Kurallara uymayan 06grenciler igin cezalar vermiglerdir. Ayrica, tim 06grencilerden
derslerine zamaninda gelmelerini istediklerini séylemislerdir. Ogretmenlerden ikisi sunlar aktarmistir:

“Ogretme ve 6grenme siirecinde 6grencilerin disiplini, diizeni, giivenligi ve rahatligi bir 6gretmen
tarafindan dikkate alinmasi gereken 6nemli hususlardir. Uygunsuz davranislarda bulunmaya kararh
olanlari cezalandirip bu hususlari hatirlatarak sinif elverisliligini korudum” (Bale).

“Anlatirken sinifin diizeninin bozulmamasi benim temel 6nceligim. Sakinligimi, 6grencilerin bana her
zaman saygl duymalari igin ¢ok fazla saka yapmadan stirdiiriyorum” (Quentin).

Sinif yénetimi ayrica, 6gretme ve ©grenme sirecinde 6grencilerin calismalarina verilen geri
bildirimleri de kapsar. Ogretmenler, isleri uygun bir sekilde yaptiklarinda égrencilere tamamlayicilar
sunmali ve uygun olmayan seyler yaptiklarinda da onlari uygun davranmaya tesvik etmelidir.
Gorusmede, on iki katilimci geribildirim ile ilgili 14 ifade tGretmistir. Tum ifadeler 6grencilere geribildirim
vermek icin 6gretmenler tarafindan gergeklestirilen eylemlere atifta bulunur, bu da 6gretmenlerin K-13
tarafindan belirlenen kurallari kabul ettigini gostermektedir. iki katiimci ifadesi 6gretmenlerin
cogunlugunu temsil eder nitelikte gérinmektedir:

“Geribildirimde bulunmak, 6gretmen olmamizdaki sorumluluklarimizdan biridir. Bu nedenle, kirktan
fazla 6grenci de olsa, ders verdigim her sinifta her zaman geribildirim yaptim. Ogrenciler gérevleri
tamamladiktan hemen sonra geribildirim veriyorum” (Dino).

“Geribildirimde bulunmak yalnizca 6gretmenlerin verdigi gorevlerle ilgili degildir. Bunun &tesinde,
ayni zamanda 6grencilerin 6gretim surecindeki davranislari ve disiplini ile de ilgilidir. Azami ¢abayla,
daima geribildirimler vermeye ¢alisiyorum” (Hunter).

Son olarak, K-13'lin uygulama sireciyle ilgili son tema, ders cizelge veya programlari lg¢ alt tema
icermektedir; zamanin ayarlanmasi, dénem baslangicinda ders programinin agiklanmasi ve derslere
zamaninda gelme. Goriismede on ¢ katilimcidan ders gizelge veya programlari baglaminda 15 ifade
kodlanmistir. Zamanin ayarlanmasi, 6grenme ve 6gretme materyali sunumunun hizi olarak tanimlanir,
acitklamalar ve aktarilacak bilgiler 6grencilerin yetenekleri dogrultusunda ayarlanir ve planlanir. Cogu
6grencinin anlayisi, 6gretim hedefine gore o6nceliklendirilmelidir. Yetenek, beceri ve anlayislari
genellemek cok zor da olsa katilimcilarin ¢ogu, 6gretim ritimlerinin 6grencilerin yetenek ve anlama
diizeylerine gore ayarladiklarini ifade etmislerdir. Asagidaki ifade, gorismelerde bu konuyla ilgili
icerikleri temsil edecek niteliktedir:

“Ogrencilerin, 6grenme materyallerini anlamalarini, miifredatimizda planlanan programa adapte
etmek kolay degildir. Ancak, sinifimda 6grencilerime 6gretilen konularla ilgili rasgele sorular sorarak
anlayip anlamadiklarini kontrol etmeye calisirm” (Rosy).

Mifredatin donem basinda agiklanmasi ile ilgili diisiinceleri sorulan 6gretmenlerden yalnizca sekiz
tanesi cevap vermistir. Bu sekiz katimci on ifade retmistir. S6z konusu ifadeler, katilimci 6gretmenlerin
derslerinde uygulanan mifredatin zaman cizelgesi hakkinda 6grencilere nasil bilgi verdikleri ile ilgilidir.
Ogretmenlerden biri olan Ana, &grencilere dersin baslangicinda miifredatin hedeflerini ve dersin
materyalleriyle ilgili diger seyleri dogrudan soyleyerek oOgrencilerini mifredatla ilgili bilgilendirdigini
soylemistir. Zee de konuyla ilgili asagidakileri aktarmistir:

“Bazen Ogrencileri mifredat hakkinda bilgilendirmeyi unuttugum olmustur ve bunun Onemli
olmadigini distiniyorum. Hiikiimetin dagittigi kitaplardan ders programi ve zaman cizelgesini
okuyabilirler” (Zee).
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Bu calismanin son alt temasi, hem ogretmenlerin hem de Ogrencilerin 6gretme ve 6grenme
surecinde derslere zamaninda gelmeleri ile ilgilidir. Bazi 6gretmenler, bazen sinifa geg geldiklerini kabul
etmisler ve dakikligi, yapilacak seylerden en az 6énemlisi olarak kabul etmenin okullarindaki 6gretmen
kilthrinin bir pargasi oldugunu sdylemislerdir. Bu gerekge K-13 kilavuzunda ifade edilenlerle uyumlu
degildir. Bu sdylenenler asagidaki iki alintida ifadesini bulmustur:

“Bazen sinifa ge¢ kaliyorum ve diger 6gretmenlerin de ayni hatalari yapmakta israrci olduklarini
anlayabiliyorum. Ben var olan gercegi soyliyorum, ancak bu gercek bircok 6gretmen tarafindan
dillendirilmeyecektir” (Deborah).

“Sadece birka¢ dakika olsa bile ge¢ kalmak ge¢ kalmaktir. Ogretmenlerin kétii aliskanliklarinin bir
parcasidir. Bazen sinifa gelmeden 6nce konusmaya dalariz. Bu normal bir sey olarak kabul edilir.
Ancak, gergekten yapacak daha 6nemli bir sey yoksa her zaman zamaninda geliyorum. Hasta
oldugumda ya da ailem, karim ve cocuklarimin basina ciddi bir sey geldiginde ge¢ kalmigimdir”
(Rosy).

Bazilari da, derse baslamak icin her zaman vaktinde geldiklerini ve 6grencileri de derslere zamaninda
katilmalari icin dakik olmaya zorladiklarini belirtmislerdir. Bu ifadeler K-13 ile uyumlu olmustur.

Uygulama siirecindeki sorunlar: K-13 uygulama siirecinin yani sira, gériismelerde baska bazi sorunlar
da ortaya cikmistir. Goriisme kayitlari, kalabalk siniflar, 6gretmenlerin teknoloji yeterliligi ile ilgili
eksiklikler, okullarin tesis yetersizlikleri ve disiplin sorunlari ile ilgili ifadeler igermektedir (bkz. Tablo 2).

Tablo 2.

K-13 Sinif Yénetimi Uygulamasinda Ortaya Cikan Problemler.
Temalar N ifade sikligi
Kalabalik siniflar 15 25
Ogretmenlerin teknolojik yetersizlikleri 8 14
Okullarin tesis yetersizlikleri 14 15
Disiplinsizlik 15 19

Gorusmelerde tim katimcilar tarafindan ifade edilen ilk tema kalabalik siniflardir. Gorlismelerden
yansiyan yirmiden fazla ifade, 6gretmenlerin cogunun, kirktan fazla 6grenci barindiran kalabalik siniflarin
ogretmenlerin 6gretme ve 6grenme sirecini yonetmesini zorlastirdigi konusunda hemfikir oldugunu
gostermistir. Katilimcilardan biri sunlari séylemistir:

“Sinifimi1 yénetmede birgok sorun oldu ama asil sorun 6grenci sayisi. Endonezya okullarinin ¢ogunda,
bir sinifta kirktan fazla 6grenci vardir ki bu, 6gretmenlerin birgok 6grenciyle ugrasmasi gerektigi
anlamina gelir. Ders, 6zellikle 6grencilerin ¢ok yorgun oldugu geg saatlerde mahseri olabiliyor”
(Cindy).

K-13te derslerde 6nerilen teknoloji entegrasyonu ile birlikte ders iceriklerinin ¢oguyla ilgili kilavuzlar
vardir. Bu ayni zamanda sinif ydnetimi ile de ilgilidir. Katimcilardan sekiz tanesi 6zellikle zaman ydnetimi
konusunda ortaya c¢ikan sorunun projeksiyon cihazi ve dizlisti bilgisayar gibi teknolojileri sinifta
kullanmaya calisirken ¢ok fazla zaman harcamaktan kaynaklandigini ifade etmislerdir. Kidemli bir
ogretmen olan Zee, yeterliligi olmadigi icin okulunun sagladigi teknolojilerin kullaniminda bazen
zorluklar yasadigini sdylemistir. Ogretmenlerin teknoloji okuryazarligi konusundaki yetkinliklerinin
gelistiriimesini destekleyen programlarin, seminerlerin ve ¢alistaylarin yeterli olmadigini da eklemistir.

Bu calismada ortaya ¢ikan diger bir sorun da okullarin sundugu olanaklarin eksikligi idi. On doért
o6gretmen, bu sorunun, 6gretim etkinliklerinde sinif yonetimiyle ilgili atilmasi gereken adimlara engel
oldugunu dusinmektedirler. Katihmcilardan bir tanesi asagida bu konuyla ilgili dislincesini dile
getirmistir:

“Sinif yonetimini tartisirken uygun okul olanaklari kilit bir konu olabilir. Klima veya duvar vantilatord,
tesis olanaklarindan ikisidir. Yeterli miktarda sogutucuyla donatilmadiginda sicak siniflar ders igin
elverissiz duruma gelirler” (Emma).
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Disiplin, gérismedeki katilimcilar tarafindan ortaya konan baska bir sorundur. Katilimcilardan on
besi, sinif yonetiminde hem o6grencilerin hem de 6gretmenlerin disiplin sorunlari hakkinda goris
bildirmistir. Katilimcilardan biri Endonezya egitimindeki ge¢ kultiirlin Endonezya egitiminde buyik bir
sorun haline geldigini séylemistir. Ogretmenlerin 6grencilere iyi 6rnek olmasi gerektigini de eklemistir.
Baska bir 6gretmen de asagidakileri soylemistir:

“Sinif yonetiminde, hem 6gretmen disiplini hem de 6grenci disiplini sorun olusturmaktadir. Dakiklik
bu konuda 6nemli bir meseledir. Tipki 6grenciler gibi 6gretmenler de derse ge¢ gelmektedirler”
(Dino).
Nicel Bulgular
Nicel veriler igin 6lgme araci nitel sonuglara dayal olarak iki temadan olusacak sekilde gelistirilmistir:
K-13 sinif yonetimi uygulama sureci ve K-13 sinif yonetimi uygulamasinda ortaya ¢ikan sorunlar. Arag,

uygulama sireci icin yirmi (¢ madde ve sinif yonetiminden kaynaklanan sorunlari anlamaya yonelik 10
madde olmak lizere 33 maddeden olusmaktadir.

Tablo 3.

K-13 Sinif Yénetimi Uygulama Stireci ve Sorunlari.
K-13 sinif yénetimi uygulama siireci Madde sayisi Ortalama Ss
Ses aktarimi ve tonu 3 3.70 1.12
Sozcik anlasilabilirligi ve Gretim debisi 2 3.90 .98
Ogretmenlerin gériinimi 3 4.10 1.10
Oturma dizeni 2 2.70 1.15
Disiplin, diizen, glvenlik ve rahatlik 3 4.30 1.11
Geribildirim 3 3.40 1.08
Zamanin ayarlanmasi 2 3.50 1.11
Donem baslangicinda ders programinin agiklanmasi 2 2.80 1.14
Derslere zamaninda gelme 3 3.50 .96
Sinif ydnetiminden yansiyan sorunlar
Kalabalik siniflar 3 4.20 .97
Ogretmenlerin teknolojik yetersizlikleri 2 3.30 .98
Okullarin tesis yetersizlikleri 3 3.90 .95
Disiplinsizlik 2 4.10 1.01

Anket sonuglari incelendiginde (Tablo 3'e bkz.), “disiplin, diizen, glivenlik ve rahathk” temasi, diger
temalar arasinda 4.30 ortalama ve 1.11 standart sapma ile en yiiksek ortalamayi elde ederken en dusiik
ortalama “oturma dizeni” olmustur (2.70). Sonuglar, 6gretmenlerin ¢ogunun, sinif yonetimini
destekleyen kiyafetlerle ilgili ifadelere kesinlikle katildiklarini gostermistir. Sorunlar bolimiinde ise
anketten elde edilen en yiiksek ortalama “disiplin eksikligi” olmustur (4.50). Ote yandan, “6gretmenlerin
teknolojik yetersizlikleri” ifadesi, katiimcilar tarafindan kabul edilen en dusik ortalama olmustur (3.30).

Arastirma ayrica, kadin ve erkek 6gretmenlerin sinif yénetimi siirecine ve sorunlarina yodnelik
algilarinda farkhhiklar olup olmadigini konusunda da bilgi vermistir (bkz. Tablo 4). T-testi sonuglari, kadin
ve erkek 6gretmenler arasinda siire¢ (p=.29) ve sorunlar (p = .33) agisindan anlamli bir fark olmadigini
gostermistir.

Tablo 4.

Cinsiyetler Arasindaki Fark lgin t-testi Sonuglari.
Cinsiyet Siireg Sorunlar
Kadin 3.70 3.80
Erkek 3.60 3.80
p .29 .33
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Ayrica, sinif yonetimi sireci ve sorunlari ile ilgili olarak degisik yas gruplarindan 6gretmenler igin
yapilan tek yonlit ANOVA sonuglari katihmcilar arasinda sinif yonetimi siireci (p = .03) agisindan anlamh
bir fark oldugunu gostermistir. Sinif yonetimi sorunlari iginse anlamli fark yoktur. Sinif yénetimi siireci
baglaminda, 6gretim tecriibeleri arasinda anlamli fark varken (p = .05'te p = .03) sinif ydnetimi sorunlari
baglaminda anlamh farkilik bulunmamaktadir (bkz. Tablo 5).

Tablo 5.

Yas ve Ogretmenlik Tecriibesi Arasindaki Farkliliklar icin Anova Sonuglari.

Demografik Bilgiler Siireg Sorunlar
Yas

25-40 3.60 3.60
41-55 3.70 3.60
>55 3.80 3.70
p. .03% .18
Ogretmenlik tecriibesi

1-15 4.60 3.70
16-30 3.80 3.80
>30 3.90 3.80
p. .03* .19

* .05 dlzeyinde anlamli fark

Tartisma, Sonug ve Oneriler

Bu calisma, Endonezya 2013 mifredati (K-13) sinif yonetiminin uygulanma sireci ve silirecten
yansiyan sorunlarin 6gretme ve 6grenme siirecinin basarisinda en 6nemli etken olan 6gretmenlerce nasil
algilandigina dair ampirik sonuglar vermistir (Michael et al., 2019). Gériismelerde 6gretmenlerin ¢ogu
genel olarak, 6gretim standart, kural ve prosediirlerini, sinif kosul ve durumlarini ve ders gizelgesi veya
programlari iceren K-13 kilavuzuna ve diger kuramsal kaynaklara (Michael et al., 2019; EKB, 2012; Oliver
& Reschly, 2010) uygun bir sinif yonetimi uyguladiklarini belirtmistir. Ancak, gériismedeki katilimcilarin
bazilar oturma diizeninin mifredatla uyumlu olarak gerceklestiriimedigini ortaya koymustur. Dinamik
egitim ortami yaratmak igin oturma dizeni ¢cok 6nemlidir (Marx, Fuhrer, & Hartig, 2000; Richards, 2006;
Michael et al., 2019). Ayrica, katiimcilarin bir kismi, dénem baslangicinda ders programini
actklamadiklarini bildirmistir. Anket sonuglari, iki alt temanin, oturma diizeninin ve miifredatin dénem
basinda agiklanmasinin, en diisik ortalamayi elde ettigi sonuglari da desteklemektedir (2.70 ve 2.80).

Sinif yonetimi 6gretmen rolleri ile desteklenmelidir (McIntosh et al., 2006). Bu ¢alismada ortaya
cikan, kalabalik siniflar, 6gretmenlerin teknoloji yetersizlikleri, okullarin tesis yetersizlikleri ve disiplin
eksiklikleri gibi sorunlar onceki calismalar tarafindan bildirilen sorunlarla benzerlikler tasimaktadir
(Collier-Meek, et al., 2019; Farmer, Reinke, & Brooks, 2014;Michael et al.,, 2019; Sasidher, 2012).
Endonezya liselerinde, sinif yonetimi uygulama sireci ile ilgili olarak en rahatsiz edici sorunlarin neler
oldugu soruldugunda, tiim katilimcilar iki sey ifade etmislerdir; kalabalik siniflar ve disiplin eksiklikleri.
Nicel verilerde, bu iki sorunun ortalamasi diger sorunlardan daha yuksekti (4.20 ve 4.10). S6zu edilen iki
sorun, sinif yénetiminde ana problemler olarak Collier - Meek vd. (2019) ve Sasidher (2012) tarafindan
ylritilen 6nceki arastirmalarda da ortaya konmustur.

Bu ¢alismanin bulgularindan yola ¢ikarak, sinif yonetiminin uygulama siirecini iyilestirmek ve ortaya
cikan sorunlari en aza indirmek igin yetkililere bazi politika uygulamalari 6nerilmistir: yeterli teknolojik ve
diger destek olanaklari saglama, sinif yénetiminde daha fazla egitim, seminer ve atdlye ¢alismasi yapma,
kiguk olgekli siniflar olusturma ve islerini diizglin yapma disiplini olmayan 6gretmenlere ceza verme.
Ozetle, egitim yetkilileri, uygun sinif yénetiminin olusturulmasinda &gretmenleri degerlendirmelidir
(Evertson & Weinstein, 2006; Hardin, 2004).
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Apendix 1.

Survey

SD: Strongly Disagree D: Disagree N: Neutral A: Agree SA: Strongly Agree

Statements

SD

SA

My voice is heard by all students in the class

The rhythm of my voice can be set at a good speed

My voice can be heard with good speed

The words | use are simple

My words in teaching and learning activities can be easily understood

In teaching, | dress neatly

| always wear clothes that are in accordance with the rules

Good clothes will give a good impression to students

OO N ;s W N

Seating arrangements according to learning activities have a positive
impact

10. Seating arrangements according to the character of students provide a
positive contribution

11.1 maintain class discipline in order to maintain class atmosphere

12.Smooth learning activities will be carried out if regularity is carried out

13. Convenience in teaching and learning is important

14. Provision of good feedback makes the class smooth

15. Students feel valued by giving feedback

16.The results of the final evaluation motivate students to continue to
improve performance.

17.17. Adjusting learning time with students' understanding is a good step

18. Complete all learning materials in a timely manner in accordance with
curriculum rules

19. Explaining the learning objectives at the beginning of the semester is the
standard of the curriculum and learning activities

20. Students are on time to start and end class hours

21.Teachers and students are always present in learning activities

Statements

SD

SA

1. Alot of students disturbs class comfort

2. Narrow class destroys class order

3. Classes become hot with excess class capacity

4. Mastery of information technology influences learning time in class

5. The ability to integrate technology in the classroom influences the
smoothness of learning

6. Lack of facilities in the room hampers the learning process

7. Lack of care facilities and supporting facilities in class and school hampers
the learning process

8. Students’ discipline become a problem in smooth classroom
management
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