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From the Editor in Chief

Dear producers and consumers of knowledge,

I would like to share the happiness of being with you again with 7™ Volume 2" Issue of Pegem
Journal of Education and Instruction (PEGEGOG). | hope you could find time to have a rest after your
busy schedule. Initially, | want to thank you for the increasing interest for our journal.

As mentioned before, we had applied to many indexes Our efforts have started to yield fruitful
results. Thanks to the valuable contributions of our authors and readers, | am happy to announce that
Pegem Journal of Education and Instruction is now being indexed in Emerging Sources Citation Index (E-
SClI) effective from 2017. | am hoping to give the announcements of other indexing news for the next
issues.

We shared with you in previous issues and announcements that our journal got high scores by many
indexes. I'm pleased to inform you in this issue that the journal’s h-index rose to 9. However, our aim is
always to have much higher scores. Therefore, we invite you to share studies comprehensive, built on
strong theoretical basis, innovative and bringing a vision on various fields of educational sciences
increasing the number of readers.

There has been 43 articles sent for publication to our journal. This is good news for our journal and
country. On the other hand, | have to indicate that there were critical problems in terms of format
within these articles as stated in the previous issue. First of all, unfortunately we had to reject some
articles as in many of them there were texts very similar to ones in different articles. At first step, we
scan all articles in i-Thenticate program to determine the exact quotations from other resources. After
this scan, we reject the articles detected to have exact quotations at a high rate without initiating peer-
review process. Apart from that, we also send back the articles not written in an academic format not to
disturb our reviewers unnecessarily.

One of the problems with the articles submitted to our journal and we had to reject was about data
analysis. The data is the raw information collected from related resources through research aims. These
should be analyzed in parallel with these aims. It is necessary to analyze them using statistics for
quantitative data and methods such as content analysis or descriptive analysis for qualitative data.
Analysis provides the data being transformed into findings and make sense. Especially, in some of
document analysis and some qualitative studies, it is seen that data are presented as findings. In some
others, data are presented being only described. It is essential that the studies are formed in an article
format obeying the rules by the journal and presented for publication afterwards.

As always, we present the six articles got through peer-review process and given DOl number to you
dear producers and consumers of knowledge. | wish these studies conducted in various fields of
educational sciences will be useful and contribute to theoretical knowledge within the field. Hope to
meet within the next issue.

Sincerely yours,

Prof. Dr. Ahmet DOGANAY
Editor in Chief

vii



Editérden

Degerli bilgi Uretici ve tiketicileri,

Pegem Egitim ve Odretim Dergisi’nin (PEGEGOG) 7. Cilt 2. Sayr’si ile sizlerle bir kez daha beraber
olmaktan duydugum mutlulugu paylasmak istiyorum. Yogun bir ¢calisma déneminin ardindan umarim
dinlenme firsati bulabiliyorsunuzdur. Oncelikli olarak dergimize olan ilginin siirekli artmasi nedeniyle
sizlere tesekkir etmek isterim.

Daha 6nceden belirttigimiz gibi bircok indekse basvurmustuk. Bu basvurularimiz sonu¢ vermeye
basladi ve siz degerli yazar ve okuyucularimizin katkisi ile 2017 yilindan itibaren Emerging Sources
Citation Index (E-SCI) tarafindan taranmaya basladigimizi bildirmekten mutluluk duyarim. Oniimiizdeki
sayllarda diger indekslerce taranmanin bilgisini vermeyi umut ediyorum.

Dergimizin bir¢ok indeks tarafindan yiksek puanlar aldigini 6nceki sayilarimizda ve duyurularimizda
sizlerle paylasmistir. Bu sayimizda da dergimizin h-indeksinin 9’a yikseldigini sizlere bildirmekten
mutluluk duyarim. Ancak bu degerden daha yiliksek degerler hedefimizdir. Bu nedenle sizlerden
dergimizin okuyucu kitlesini artiran egitim bilimlerinin farkl alanlarinda kapsamli, kuramsal temelleri
saglam, yeni degisim ve vizyon agici arastirmalari bizimle paylasmaya davet ediyoruz.

Dergimize bir 6ncesi sayinin yayimlanmasindan itibaren 43 makale basvurusu olmustur. Bu, dergimiz
ve ulkemiz igin sevindirici bir haberdir. Ancak uzllerek belirtmem gerekiyor ki, dnceki sayida belirttigimiz
gibi bu makalelerin bazilarinda format agisindan dnemli sorunlar vardi. Oncelikle bircok yazarimizin
makalesindeki metinlerin bagska makale ya da metinlerle birebir benzerligi nedeniyle Gziilerek ret etmek
zorunda kaldik. Bize gelen tiim makaleleri ilk 6nce I-thenticate programiyla diger kaynaklardan birebir
alintilari belirlemek igin tariyoruz. Bu tarama sonucunda yiksek oranda birebir alinti oldugu belirlenen
makaleleri hakem siirecine gondermeden ret ediyoruz. Bunun disinda, bir akademik makale formatina
uymayan ¢alismalari da hakemlerimizi bos yere yormamak adina geri geviriyoruz.

Dergimize yapilan basvurularda ret etmek zorunda kaldigimiz ¢alismalarin bir kisminda goriilen
sorunlardan birisi de veri analiziyle ilgiliydi. Veri, arastirma amaclar dogrultusunda ilgili kaynaklardan
toplanan ham bilgilerdir. Bunlarin amaglar dogrultusunda analiz edilmesi gerekir. Veriler sayisal ise
istatistik teknikleri kullanarak nitel ise igerik analiz ya da betimsel analiz yéntemleri gibi yontemlerle
analiz etmek gerekir. Analiz verilerin bulguya donlsmesini ve onlardan anlam cikarilmasini saglar.
Ozellikle belge analizi ve diger nitel calismalarin bazilarinda verilerin bulgu olarak sunuldugu
gorilmektedir. Bazilarinda ise veriler sadece betimlenerek sunulmaktadir. Basvuru yapilmadan 6nce
calismalarin derginin benimsedigi kurallara uyarak makale formatina getirilmesi ve ondan sonra yayim
icin sunulmasi gerekmektedir.

Bu sayimizda da her zaman oldugu gibi hakem degerlendirme siireci tamamlanan ve daha 6nce DOI
numarasi verdigimiz alti makaleyi siz degerli bilgi Ureticisi ve tiiketicilerinin hizmetine sunuyoruz. Egitim
bilimlerinin cesitli alanlarinda yapilan bu g¢alismalarin yararl olmasini ve egitim uygulamalarina ve egitim
bilimleri alanindaki kuramsal bilgi birikimine katki yapmasini diliyor, gelecek sayida bulusmak dilegiyle en
icten saygilarimi sunuyorum.

Prof. Dr. Ahmet DOGANAY
Bas Editér
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A Qualitative Study about Enriching Programming and Algorithm
Teaching with Flipped Classroom Approach

Ozcan OZYURT 2, Hacer OZYURT*
?Karadeniz Teknik University, Of Technology Faculty, Trabzon/Turkey @ CrossMark

Article Info Abstract
DOI: 10.14527/pegegog.2017.007 This §tudy aims' to d'etecf: the students’ views about enriching programming a'nd
algorithm teaching with flipped classroom approach. The study was conducted with
Article History: freshman students in Karadeniz Technical University, Faculty of Technology; Software
Received 09 June 2016 Engineering Department in fall semester of 2015-2016 academic year. Qualitative
Revised 07 February 2017 research method was used in this study. Semi-structured interview form, which was
Accepted 10 February 2017 developed by the researchers, was used as data collecting tool. The study was carried
Online 08 April 2017 out with the participation of 94 students in the scope of Introduction to Programing
and Algorithm course during 14 weeks and this course was designed and carried out in
Keywords: accordance with flipped classroom approach. At the end of the semester, interviews
Educational technology, were held with 32 voluntary students among the students taking the course. The data
Engineering education, analyzed through content analysis. According to the results of the study, majority of
Flipped classroom approach. the students expressed positive views about the flipped classroom approach. With
regard to the findings of the study, it can be said that flipped classroom approach can
Article Type: be used effectively in programming and coding based courses.

Research paper

Programlama ve Algoritma Ogretiminin Ters Yiiz Sinif Yaklasimi ile
Zenginlestirilmesine Yonelik Nitel Bir Calisma

Makale Bilgisi 0z

Bu ¢alismanin amaci programlama ve algoritma 6gretiminin ters yuz sinif yaklasimi ile

DOI: 10.14527/pegegog.2017.007 i . e o . .
zenginlestirilmesine iliskin 6grenci gorislerinin belirlenmesidir. Calisma 2015-2016

Makale Gegmisi: egitim dgretim yil giiz yaryilinda Karadeniz Teknik Universitesi, Teknoloji Fakiiltesi,
Gelis 09 Haziran 2016 Yazilim Muhendisligi birinci simif 6grencileri ile yapilmistir. Arastirmada nitel arastirma
Dizeltme 07 Subat 2017 yontemi kullaniimistir. Veri toplama araci olarak arastirmacilar tarafindan gelistirilen
Kabul 10 Subat 2017 yari yapilandiriimig milakat formu kullanilmigtir. Calisma Programlamaya Giris ve
Cevrimici 08 Nisan 2017 Algoritma dersi kapsaminda 14 hafta boyunca 94 6grencinin katilimiyla stirmis ve ders

ters yuz sinif yaklasimina gore tasarlanmis ve ylratilmustir. Donemin sonunda
Anahtar Kelimeler: calismaya katilan 6grencilerden gonilli olan 32 6grenci ile milakat yapilmistir.
Egitim teknolojisi, Calismadan elde edilen veriler igerik analizine tabi tutulmustur. Calismanin sonuglarina
Mahendislik egitimi, gore ogrencilerin blyik gogunlugu ters yiz sinif yaklagimina iliskin olumlu géris
Ters yliz sinif yaklagimi. belirtmislerdir. Calismanin bulgularina gore, ters yiz sinif yaklasiminin programlama ve

— kodlama agirlikh derslerde etkin bir sekilde kullanilabilecegi sdylenebilir.
Makale Tiirii:

Ozgiin makale

*Author/Yazar: oozyurt@ktu.edu.tr
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Introduction

Studies on education focus on rather student centered education environment than teacher
centered education environments in accordance with the current modern education understanding. In
this regard, use of information communication technologies in education in different ways becomes
prominent. Educational use of such tools as blog, wiki, online learning environments and social networks
has become widespread thanks to the developing technology (Mazman & Usluel, 2011). These
technologies have changed not only in form and content of the communication but also habits and
understanding regarding the learning. Thanks to different technologies, creation of learning
environments in which students take the central position and take responsibility for their learning has
become possible (Andrews, Leonard, Colgrove, & Kalinowski, 2011; Bergmann & Sams, 2012; Davies,
Dean, & Ball, 2013).

One of the approaches to studies on student centered teaching is Flipped Classroom Approach (FCA).
FCA can be typically described as doing the work in class which should be done at home, and doing the
work at home which should be done in class and studying the course material before the course time
(Bergmann & Sams, 2012; Moravec, Williams, Aguilar-Roca, & O’Dowd, 2010; Sever, 2014; Turan &
Goktas, 2015). FCA takes the constructivist approach as a basis in education, and videos and materials
about the course are studied by the students before the course time. Tasks, projects and practices are
carried out in class environment following this process. Here, the aim is to make students to come the
class as prepared to learn life (Bristol, 2014; Demiralay & Karatas, 2014; Dogan, 2015). Fundamental
philosophy of this approach is that such activities as understanding, comprehending and thinking about
the subject are realized by the students before the course time. FCA can be thought as turning
information transmission in crowded class environments into individual learning and pave the way for
individual learning (Filiz & Kurt, 2015). One of the most important aspects of the FCA is that giving
information to students about the course in limited course hours and carrying out some of the processes
such as understanding these information and making practice which take long time outside of the class
(Dogan, 2015; Kong, 2014). Thanks to this, the environment, source and time required for internalizing
the subject and knowledge the students have to learn are provided to them (Davies et al., 2013).
Enrichment and diversification of learning environments through the technology has an important role
in the creation and spread of FCA. Especially the development of internet technologies makes it easy to
include the information communication tools such as blog, wiki, social networks into the teaching and
education process (Dogan, 2015; Friedman & Friedman, 2013; Jacot, Noren, & Berge, 2014). In this
regard, Facebook, one of the social network websites, has been used effectively in many studies with
this purpose for realizing FCA. (Dogan, 2015; Turan & Goéktas, 2015).

Examples for implementation of FCA can be found in the literature. This approach has been applied
in various disciplines from educational studies to nursing and medical science (Arnold-Garza, 2014;
Dogan, 2015; Hawks, 2014). There are studies which examine the views of students about this method
in terms of the courses in which this approach is used. Majority of the views found out in such studies
are positive, while there are also negative views though in a limited number about the FCA. Positive
views about FCA can be listed as students’ taking active role and responsibility during the learning
process (Arnold-Garza, 2014; Basal, 2012; Gannod, Burge, & Helmick, 2008; Hwang, Lai, & Wang, 2015;
Mason, Shuman, & Cook, 2013; Musib, 2014), making it easy to learn and providing a better learning
(Dogan, 2015; Findlay-Thompson & Mombourquette, 2014; Mok, 2014; Zappe, Leicht, Messner,
Litzinger, & Lee, 2009; Turan & Goktas, 2015), and more communication (Dogan, 2015), developing
positive attitude toward the course, increasing motivation (Abeysekera & Dawson, 2015; Butt, 2014;
Gaughan, 2014; Davis et al. 2013; Kong, 2014; Sever, 2014), and decreasing the level of anxiety
(Marlowe, 2012). It is also possible to come across with the studies which emphasize the negative
aspects of the FCA despite the positive views about this approach. That the students come to the course
unprepared (Bristol, 2014), and lack of communication (Dogan, 2015) can be mentioned as the negative
aspects of this approach.
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While the studies in this field became widespread in the middle of 2000s abroad, such studies gained
speed in recent years in our country (Abeysekera & Dawson, 2015; Chen, Wang, Kinskuh, & Chen, 2014;
Filiz & Kurt, 2015; Turan & Goktas, 2015). It can be said that the studies expand from primary school
level to high school level (Filiz & Kurt, 2015; Turan & Goktas, 2015). It is seen that the studies at higher
education level are conducted in various fields, such as language teaching, accounting training, nursing
education and also with various study groups such as candidate teachers in different branches of
education faculty. Additionally, rarity of the studies conducted with candidate engineers draw attention.
However, it is difficult to come across studies in this field conducted with the students in engineering
departments. Mason et al. (2013) emphasized that the goal of the engineering education is to raise
individuals who can solve problems, have strong technical knowledge, are responsible for their own
learning and the FCA can contribute to engineering education. The fact that engineering departments
concentrate more on application, and the abundance of project based applications show that such
applications can be carried out with these learner groups. Furthermore, the scarcity of the studies
conducted in this field make this study important and necessary. In this regard, it is necessary to
determine the potentiality of the use of FCA in engineering education and assess the views of the
students about this approach in order to utilize it. In this sense, this study deals with the views of the
freshman software engineering students regarding the use of this approach in introduction to
programming and algorithm course. Main research question of the study is that “what are the views of
the students about the use of FCA in programming and algorithm learning?”

Method
Research Design

The study has been conducted as a specific case study. Specific case study aims to make a deep
analysis on a subject (Buyukoztiirk, Cakmak, Akgiin, Karadeniz, & Demirel, 2009). Qualitative research
method has been used in this study in order to analyze the views of the students with a deeper view.

Participants

The study group of the research consists of 94 freshman students (19 female, 75 male) from
Karadeniz Technical University, Of Faculty of Technology, Software Engineering Department. The study
was conducted in fall semester of 2015-2016 academic year. At the end of the study, interviews were
conducted with 32 students (8 female, 24 male) who volunteered to participate.

Instrument

Semi-structured interview form created by the researchers was used as data collecting tool in this
study. While creating the interview form, it was deliberately planned that the questions were not
elaborated in order not to lead the students through a specific direction. In other words, by asking such
general questions, a basis was provided for students to express their opinions about the implementation
from a broader framework without being dependent on questions. The interview form was examined by
two experts working in the same university, one of whom studies on assessment and evaluation and the
other studies Turkish Language. After the examination of the interview form by two experts, some
modifications were made on the questions and the interview form was put into its final form. At the end
of the semester, interviews were conducted with students individually. The interview form was
distributed to the students and students were asked to express their opinions in a written form. The
interview questions are as follows:
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e What do you think about carrying out the Introduction to Programming and Algorithm course
through the Facebook with this method?

a) What are the positive aspects of it according to you?
b) What are the negative aspects of it according to you?
¢ Do you want such applications for other courses?

* Do you have any other opinion/suggestion(s) about this matter?

Procedure

The main objective of the Introduction to Programming and Algorithm Course is to help students to
gain fundamental programming skill and teach them algorithm design. It is aimed in this course to teach
C# programming language in Visual Studio environment of Microsoft. The content of the course consists
of fundamental algorithm concepts, flow diagrams and programing constituents (variables, control
phrases, loops, series, matrixes, functions, sequence algorithms, search algorithms and exemplary
practices about them). Before starting the activity, a Facebook group where all the materials about the
course would be shared was set up and all the students taking the course became a member of it. In
addition, fundamental information about the method to be utilized during the course was given to the
students at the first week of the course.

The students taking the course were informed that the course would be taught according to the FCA
and Facebook would be used for the share of course sources and materials and discussions about FCA,
how to apply it in the course, and the roles of the students and instructor were introduced to the
students. Furthermore, students were also informed that their opinions would be taken in terms of
assessing the course taught in accordance with FCA in order to generate a kind of awareness among the
students. Afterwards, necessary sources such as video, material, web site about the subjects to be
taught during the next course were weekly shared through the Facebook group after course time in
each week.

The instructor was not the only person who shared the sources; the students were also advised to
share materials about the subject of the related course. Materials shared by the students were
examined and approved by the instructor, and then they were included in the group. Besides, exercises,
practices and small projects were also sent through the Facebook group and thanks to this, students
came to the course in an informed manner about the subject and tasks. Furthermore, the students had
the opportunity to study on the practice, project and the task to be dealt with during the course time
and these activities were realized during the course time. Computer laboratory at school was used for
the course which lasts 4 hours in a week. The students reviewed the information about the course in
laboratory and tried to carry out the practice/project to be performed in that course. This process
continued during one semester. At the end of the semester, interviews were conducted with the
voluntary students who took the course. The screen shot of the posts of two students and the post of
the instructor of the course are given in Figure 1 and 2. Names and profile pictures of the instructor and
the students were given unrevealingly.

Source sharing of the instructor about the functions is presented in Figure 1. This post consists of
web sites and videos in which there are function descriptions, and types in C# programming language
and concepts, and model applications regarding the describing and calling function, returning value from
a function. The students examined the concepts about the subject and studied on them in accordance
with FCA in addition to these sources. During the course time, concepts were rapidly discussed and
coding practices were realized on computer as the second stage of FCA. These activities were carried out
as programming activities to put into practice the concepts that students study on. For example, one of
the products resulting at the end of this study is the creation and coding of the function by taking two
whole numbers as the exponent and power and calculating the result and return it to the main program.
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Fonksiyonlar (metodlar);

Asagidaki linkleri ve dosyayi inceleyin (dosyanin ilk kismi syf - 15'e kadar
gerisi hazir fonksiyonlardir géz atmaniz yeterli...)

htt aw bilisimogretmeni_com/___/c-metot-ve-fonksiyon-cagi
http://imehmetsalindevecinet/.. /... /c-ta-metotlar-fonksiyonlar/
nttps-/iwww.youtube com/watch?v=YSNUg44Tw

http v.gorselprogramlama.com/fonksiyon-tanimlama-fonks. ../
http
BENZER GUZEL KAYNAKLAR BULURSANIZ SIZ DE
PAYLASABILIRSINIZIIN

. hikmetokumus.com/7-csharp'-ta-metod-ve-fonksiyon...

W

Figure 1. Screenshot of a post about functions sent by the instructor.

http//www.muhammedmastar.com/csharp-dersleri

Arkadaslar burada ¢ ile ilgili gizel baslangic icin video dersler.

Bastaki videolarda Form'dan basliyor fakat 4.derste console anlatiyor bir
géz atmanizi tavsiye ederim.

Begen Yorum Yap

4 + Herkes gordi

Arkadaslar Switch-case yapisini anlamak icin basit bir drnek

Begen Yorum Yap

_ + Herkes gérdi

Figure 2. Screenshot of posts send by two students.

Figure 2 shows the source sharing of two students about C# programming basics and switch-case.
The sharing was examined by the instructor and broadcasted on Facebook group. The first post includes
the general videos about C# programming language and the second post is a about conditional phrases.
The first source can be thought as a source used for general goals, but the second source is directly
related with the subject of the course. The students obtained information about multiple control
structure (for the programming language if-else-if structure) with the second source. Exemplary coding
activity regarding this subject was carried out during course time. One of the implementations carried
out during this course is the coding activity calculating an input grade between 0-100 turns into which
letter grade within the predefined intervals with switch-case structure.
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The study was carried on for 14 weeks in the scope of Introduction to programming and Algorithm
Course. In summary, materials appropriate for the subject of the week were presented systematically to
the students before the course time and thanks to this students came to the course with comprehensive
knowledge about the subject. Coding practices were carried out directly during the course. Course plan
followed during the semester, subjects dealt with weekly and activities prepared regarding these
subjects including coding practices are shown on Table 1.

Table 1.
Lists of Weekly Subjects and Activities.

Weeks Subject List of Activities

1 Giving general information about course, discussion about FCA
2 Problem solving and Finding out whether a given number is prime number or not
algorithm Finding prime numbers till a given number is the factorial of another
number or not
Finding out whether an input number

3 Flow Diagrams Creating the flow diagrams of algorithms in the first week.
4 Programming languages and  Visual Studio code environment recognition

CH
5 Data types and variables Developing simple applications about the data types
6 Assignment, operator, data Developing simple application

type transformation
7 input/output Operations Printing message on the screen

conditional phrases. Conditional Blocks

Finding letter equivalent of an input grade

8 Loops Calculating a power b for the input a and whole numbers (separately with

for, while, and do..while)
Writing ascii code of the character as long as the input character is
different from A
Finding the Fibonacci numbers until a whole number which is externally
input.
Finding the Fibonacci number closest to a number which is externally
input.
Finding out whether an externally input number is the perfect number or
not.

9 Midterm Exam

10 Functions Verification of the operations carried out in 8™ week with function.

11 One-dimensional arrays Finding lowest and greatest element of the sequence
Finding out how many times each character repeats
Inverting the sequence
Listing the consecutive elements which make the greatest sum.

12 Two-dimensional arrays Written on the screen in the form of matrix

(matrix) Matrix operations (addition, multiplication)

Finding the lowest and greatest element on each line of the matrix

13 Recursive Functions Writing recursive function
Finding factorial with recursive function
Finding Fibonacci numbers with recursive function
Exponentiation with recursive function

14 Sorting Algorithm Implementation of sorting algorithms (bubble, selection, insertion and
merge)

15 Searching Algorithm Implementation of linear search
Implementation of binary search

16 Final Exam
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Data Analysis

Students were coded as Std1, Std2, ..., Std32. Qualitative data obtained as a result of the interviews
were subjected to content analysis. Content analysis is a kind of research method through which
classification and comparison operations are made on the texts to obtain some results from the
qualitative data (Cohen, Manion, & Morrison, 2007). The texts taken from the students in a written form
were coded categorically. Themes were obtained from these coding. Some factors were taken into
consideration in order to increase the validity and reliability of the research. In order to provide
reliability, the students were allowed to fill the form whenever they want and they were not limited in
terms of the time while filling the form and they were also allowed to change their opinions in case that
they see it necessary. Students ID information were not placed on the form. During the content analysis
process, interview forms were read and analyzed by two researchers separately. Both researchers made
coding and obtained themes according to the answers given to the interview questions. Then, the
results of these two analyses were compared and final themes were decided. It can be said that there is
a consensus at high level in terms of the results of analysis of two researchers. Finally, opinions of the
students were given without adding them any comments. Qualitative data obtained from the students
were analyzed systematically through these operations; opinions taken from the answers of the
students were grouped under two themes as positive and negative. These main themes and related sub
themes and also frequency information about them are presented.

Results

In this chapter, the results are presented with the content analysis of the answers that were given by
the students for the interview form. Themes obtained as a result of the analysis are presented on tables
with direct allocations. Some allocations are given under more than one theme, because they include
more than one theme on their body. Themes resulting from the analysis are presented under two main
themes as positive and negative views.

Positive Views

Table 2 presents the frequency information and subthemes under which positive opinions of
students about the environment created on Facebook in accordance with FCA for the programming and
algorithm learning were collected.

According to Table 2, it is observed that students’ positive opinions about this application are
collected under ten subthemes. The frequencies of these sub themes vary between 24 and 1. Positive
views are expressed as with 24 repetitions coming to course preparedly and with 1 repetition making
the student active.

Negative Views

Frequency information and themes under which students’ negative views about this environment
are given in Table 3.
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Table 2.

Information about Positive Aspects of FCA according to Students.

Themes f Students Views
Coming to course 24 Std5: ...It was good for my preparation for the course that the sources about the
preparedly courses were given before the course time...

Cooperation/communi
cation outside of the
class

Making understanding
easy

Suitability for the
coding weight courses

Motivating for the
research

Making more time for
studying

Becoming aware of
one’s own deficiencies
Increasing the interest
for the course

Making more time for
the practice during the
course time

Making student active

16

1

Std7: ...We know which subject will be taught before we come to the course and we
learn something before the course, we don’t learn only during the course time,
which is we actually learn before the course, this is beneficial for us...

Std10: ...It helps me become familiar with the subjects taught during the course to
study the materials before the course...

Std2: ...We can help each other about the subject, it increases the communication
between us, and almost everybody communicate with each other...

Std9: ...An interaction is created among us...

Std14: ... This environment increased our communication...

Std16: We had the opportunity for the beneficial sharing among us...

Std5: ...It became easier for me to understand the course because | have an opinion
about the subject before the course...

Std9: ...Thanks to this, | think | have more comprehensive knowledge about the
subject...

Std30: ...It was good for me to understand the subject and to make information
Exchange with my friend with whom | am at the same level in terms of knowledge...
Std15: ...l think its utilization in coding weight courses will be beneficial...

Std32: ...Including such practices in professional courses is beneficial for the
motivation for research and learning, for this reason it should be used in
Professional courses more frequently...

Std10: ...It leads a person to research more and wander about the subject, it is very
good for this reason...

Std6: ...Knowing the subjects and assignments before the course increases the time
we make for study, we make more time for study...

Std15: ...We have more time to research...

Std6: ...We see our deficiencies and mistakes and we solve them by discussing in
group...

Std26: ...It increased our interest for the course...

Std29: ...We tried and made effort for learning on our own, this familiarized us to
the course, it made me feel more close to the course...

Std8: ...The sources and examples are shared, we carry out the lecturing part of the
course before and more time is left for the practice...

Std29: ...Time is saved in this way, more time is left for the examples and practices...
Std9: ...It helped us to be active...

Table 3.

Information about Negative Aspects of FCA according to Students.

Themes

f Views of Students

Timid personality

Self-Learning

Obligation for making
preparation

4

Std4: ...as | am a timid person, | hesitate for asking question, because individuals who
are active in group, make progress in the course. As | fall behind, | do not write
anything as | thing that my problems may be underestimated...

Std3: ...Some of my friends who cannot understand the subject on their own did not
want to come to the course...

Std15: ... can learn by listening, the lecturing style of the sources is not appropriate
for individuals with low level. | cannot learn the subjects well in this way...

Std1: ..When | did not study on the subjects before the course, | became unfamiliar
with the subject during the course time and | did not understand...

Std13: ...l have difficulty during the course time, when | do not know the subject
before and when | come to the course without studying before...
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As Table 3 displays, students’ negative views about this application are grouped under 3 subthemes
which can be regarded as more limited in comparison to the positive views. The frequencies of these
subthemes vary between 4 and 2, which is also less than that of positive views. Negative views are
expressed as with 4 repetitions timid personality and not achieving self-learning and with 2 repetitions
the obligation for preparation.

Discussion, Conclusion & Implementation

This study presents the students’ views about enrichment of algorithm and programming learning
through Facebook group created in accordance with FCA. In other words, reflections from the utilization
of FCA in Introduction to Programming and Algorithm Course are explored. According to the results of
the study, FCA can be effectively used in programing and algorithm learning. It can be said that positive
views are more than the negative views about the effect of this approach on programming learning,
according to the findings obtained from the study. While the positive views are categorized under ten
subthemes, the negative views are grouped under three different subthemes. This finding supports that
FCA can be used as an important tool in programing and algorithm learning.

With regards to the positive views found out in the study, it is possible to say that FCA provides
enrichment to the students in terms of many different aspects and makes important contributions to
their learning. When the themes representing the positive cases are analyzed, it is seen that this
situation comes out with different aspects such as coming to course prepared, increasing the
cooperation and interaction outside of the class, making understanding easy and encouraging to do
research. There are also studies in the literature concluding the same results (Davis et al., 2013; Dogan,
2015; Findlay-Thompson & Mombourquette, 2014; Musib, 2014; Turan & Goktas, 2015). The study
reaches that when the students come to the course by structuring their foreknowledge about the
subject regarding coding and algorithm, this influences their learning positively.

The results of the study are in parallel with the results of many studies in the literature, and also this
study presents important findings about the programing and algorithm course in which FCA is utilized.
The students’ views reveal important information about the suitability of the FCA for the coding and
programing weight courses. The students stated that they had the opportunity to make more practices
during the course time thanks to this approach and this kind of practices can be used in specifically
coding weight courses and all the practice oriented courses in general. It is thought that students’
coming to the course prepared for the subjects of the course and makes more practices during the
course time become influential on this view. It is very important to make time for practice for the
comprehension of the coding and programming weight courses. In this regard, problems arise from
giving both theoretical and practical information during the course in terms of the planning of the
course hours. With the use of FCA, this problem can be overcome and the opportunity can be created
for making time for practice during the course time.

According to the results obtained from the study, there are negative views about FCA even in limited
number even though students’ views are mostly positive about the use of FCA approach in programming
and algorithm learning. In terms of the negative views, the first factor that attracts the attention is that
students with timid personalities cannot adapt to this environment. It is thought that this situation
arises from the characters of the students participated in the study. And this finding is not directly
related with FCA as a negative aspect but it is thought as an indicator for the timid personality of the
students in terms of using the communication and cooperation opportunities provided them with FCA
through Facebook. This result of the study corresponds with the negative view in the study of Dogan
(2015). Dogan (2015) shows the hesitation of the students who cannot express themselves effectively,
and domination of some students as negative aspects of FCA. Such individuals should be encouraged
and motivated to participate in the courses in which FCA is utilized. Another negative aspect is the views
of the students who cannot achieve self-learning. Actually this situation is thought to arise from the
habits brought by traditional teaching. Students who have this view state that they learn the subject by
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listening to it in the class environment and cannot learn the subject on their own, and this situation
affects their learning negatively. It is also thought that the fact that students do not or cannot take the
responsibility of their own learning becomes effective in the rise of such views. In order to eliminate this
negative situation, assignments can be given to students in order to make them aware of their
responsibility in learning. Additionally, students’ learning habit can be changed by including such
practices in traditional teaching process more frequently and applying it in different courses. In this way,
students can be provided with opportunities in order to adapt themselves to this approach and
internalize that taking one’s own responsibility for learning, which is the key this approach. And the last
negative view is that coming to the course unprepared causes difficulties in understanding the subject of
the course. In another words, it is found out that not reviewing the materials presented before the
course time poses an obstacle for the use of FCA. There is a similarity between this situation and the
result in the study of Bristol (2004). When the negative views are assessed as a whole it can be seen that
these problems do not arise from the structural features of the FCA but rather from individual
characteristics and study habits of the students. By taking this factor into consideration, it can be said
that some kind of habits rising from traditional teaching are still influential on the integration of FCA into
real class environments. In order to overcome this problem, to motivate the students and to use such
environments more commonly can be effective.

When the results of the study are dealt with as a whole, it is seen that students mostly have positive
opinions about the use of FCA in programming and algorithm learning, but there are also few negative
views about it. These negative views show that integration of such applications into the real class
environment causes some difficulties. Negative views about these environments should be carefully
taken into consideration and removed in order to maintain such practices better. In other words, this
process can be made better by taking into consideration the negative views rather than the positive
views. In addition, it can be said that the use of FCA in different courses will have contributions
specifically for programming and algorithm learning and for engineering education in general. Mason et
al. (2013) regard the rising of individuals who can achieve self-learning as the most important goals of
engineering education. In this regard, FCA can be used as an effective tool.

The fact that this study was carried out with students in limited number in the scope of introduction
to programming and algorithm course and it deals with only the views of the students can be regarded
as the limitations of this study. As the FCA includes important differences from the traditional teaching,
various studies can be conducted with different study groups and by applying different research designs
specifically in programing teaching and in engineering education in general. The effects of FCA on
students’ academic success and study habits can be analyzed in these studies. It will be possible to apply
the FCA in higher education and diversify the student centered studies by conducting such studies.
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Tirkge Suiriim

Girig

Egitim arastirmalari glinimiiz modern egitim anlayisi dogrultusunda 6gretmen merkezli 6grenme
ortamlarindan ¢ok 6grenci merkezli ortamlarda yiratilmesi (izerine yogunlasmaktadir. Bu dogrultuda
bilgi iletisim teknolojilerinin egitimde farkh bicimlerde kullanimi 6ne ¢ikmaktadir. Gelisen teknoloji ile
birlikte blog, viki, cevrimici 6grenme ortamlari ve sosyal aglar gibi araglarin da egitim amacgl olarak
kullanimi yayginlasmistir (Mazman & Usluel, 2011). S6z konusu teknolojiler yalnizca iletisimin bigimini ve
icerigini degistirmemis, ayni zamanda 6grenmeye iliskin aliskanlklari ve anlayisi da degistirmistir. Farkh
teknolojilerin ise kosulmasi ile 6grencilerin merkezde oldugu, kendi 6grenmelerinin sorumlulugunu
aldiklari 6grenme ortamlari miimkin hale gelmektedir (Andrews, Leonard, Colgrove, & Kalinowski, 2011;
Bergmann & Sams, 2012; Davies, Dean, & Ball, 2013).

Ogretimin 6grenci merkezli yapilmasina ydnelik calismalarla ilgili ortaya atilan yaklasimlardan birisi
Flipped Classroom - Ters Yiz Sinif (TYS) yaklasimidir. Bu yaklasim genel olarak sinifta yapilan islerin evde,
evde yapilacak islerin sinifta yapilmasi ve dersle ilgili materyallerin dersten 6nce incelenmesi olarak
tanimlanmaktadir (Bergmann & Sams, 2012; Moravec, Williams, Aguilar-Roca, & O’Dowd, 2010; Sever,
2014; Turan & Goktas, 2015). Egitimde yapilandirmaci yaklasimi esas alan TYS'de ders ile ilgili videolar,
materyaller &grenci tarafindan dersten énce incelenir, calisilir. Odevler, projeler ve uygulamalar ise bu
surecten sonra sinif ortaminda yuritulir. Buradaki temel amag Ogrenenlerin sinifa 6grenme
yasantilarina hazir bir sekilde gelmesini saglamaktir (Bristol, 2014; Demiralay & Karatas, 2014; Dogan,
2015). Bu yaklasimin altinda yatan temel felsefe, 6grenmenin hazirlik asamasi olarak kabul edilebilecek
anlama, kavrama, konu Gzerinde distinme gibi aktivitelerin 6grenciler tarafindan sinifa gelmeden ders
oncesinde gergeklestirilmesidir. TYS yaklasimi bu yoni ile kalabalik sinif ortamlarinda gergeklestirilen
bilgi aktariminin bireysel 6grenme sekline dénistirilmesi ve bireysel 6grenmenin 6nlinii agmasi olarak
distnalebilir (Filiz & Kurt, 2015).

TYS yaklasiminin en 6nemli taraflarindan birisi de sinirli ders saatleri icerisinde 6grencilere dersle ilgi
bilgi verme, bunlarin anlasilmasi ve uygulama yapma gibi ¢cok zaman alan sireclerin bir kisminin ders
disina tasinmasidir (Dogan, 2015; Kong, 2014). Bu sayede 6grenenlerin 6grenmeleri gereken konu ve
bilgileri i¢sellestirmeleri icin gerekli ortam, kaynak ve zaman 6grenciye sunulmus olmaktadir (Davies et
al., 2013). TYS yaklasiminin ortaya cikisinda ve yayginlasmasinda 6grenme ortamlarinin teknolojiye bagli
olarak zenginlesmesi ve cesitlenmesi &nemli bir rol oynamistir. Ozellikle internet teknolojilerinin
gelismesi, blog, wiki, sosyal aglar gibi bilgi iletisim araglarinin egitim 6gretim sireglerine dahil
edilmesinin 6nini agmistir (Dogan, 2015; Friedman & Friedman, 2013; Jacot, Noren, & Berge, 2014). Bu
baglamda TYS yaklasiminin hayata gecirilmesinde sosyal ag sitelerinden biri olan Facebook ortami bu
amacla bircok calismada etkin bir sekilde kullaniimistir (Dogan, 2015; Turan & Goktas, 2015).

Literatlrde yiksekdgretimde TYS yaklasimina iliskin uygulamalarin yapildigindan séz edilebilir. Bu
yaklasim egitim bilimlerinden hemsirelik ve tip bilimlerine kadar farkl bir¢ok disiplinde uygulanmistir
(Arnold-Garza, 2014; Dogan, 2015; Hawks, 2014). Bu calismalar kapsaminda TYS’nin uygulandigi
derslerde bu yonteme iliskin 6grenci gorislerinin degerlendirildigi calismalardan s6z edilebilir. Bu
¢ahismalarda TYS yaklasimina iliskin biliyliik oranda olumlu goris ortaya konulmusken sinirli sayida da
olumsuz gorusle karsilagiimaktadir.

TYS’ye iliskin olumlu goruslerin arasinda; 6grencinin 6grenme siirecinde aktif rol ve sorumluluk
almalari (Arnold-Garza, 2014, Basal, 2012; Hwang, Lai, & Wang, 2015; Mason, Shuman, & Cook, 2013;
Musib, 2014), 6grenmeyi kolaylastirmasi ve daha iyi 6grenmenin gergeklesmesi (Dogan, 2015; Findlay-
Thompson & Mombourquette, 2014; Mok, 2014; Turan & Goktas, 2015), daha fazla iletisim (Dogan,
2015), derse karsi olumlu tutum gelistirme, motivasyonu ve gldllenmeyi artirma (Abeysekera &
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Dawson, 2015; Butt, 2014; Gaughan, 2014; Davis et al., 2013; Kong, 2014; Sever, 2014), kaygiyi azaltma
(Marlowe, 2012) gibi durumlar sayilabilir. TYS yaklasimina iliskin olumsuz gorisler arasinda 6grencilerin
derse hazirliksiz gelmeleri (Bristol, 2014) ve iletisim eksikligi (Dogan, 2015) sayilabilir.

Literatlre bakildiginda yurt disinda bu yaklasimi ele alan ¢alismalarin 2000'li yillarin ortalarindan
itibaren yayginlastigl gorilmekte iken llkemizde son yillarda yogunlastigl gorilmektedir (Abeysekera &
Dawson, 2015; Chen, Wang, Kinskuh, & Chen, 2014; Filiz & Kurt, 2015; Turan & Goktas, 2015). Bu
cahismalarin ilkbgretim seviyesinden yliksekégretime kadar hemen her seviyede oldugu sdylenebilir (Filiz
& Kurt, 2015; Turan & Goktas, 2015). Yiksekogretim seviyesindeki galismalarin ise egitim fakultelerinin
farkh branslarindaki 6gretmen adaylari, dil 6gretimi, muhasebe ve hemsire egitimi gibi ¢cok farkh
alanlarda yapildigi goriilmektedir. Bununla birlikte miithendis adaylari ile yapilan ¢galismalarin azhgi dikkat
cekmekte olup bu calismalarin da yurtdisinda yapildigi goériilmektedir. Ulkemizde ise miihendislik
ogrencileri ile bu alanda yaritilmis bir calismaya rastlanmamistir. Mason vd. (2013) tarafindan yapilan
calismada mihendislik egitiminin hedefinin problem ¢o6zebilen, gilicli teknik bilgiye sahip ve kendi
o6grenmelerinden sorumlu bireyler yetistirmek oldugunu, TYS yaklasiminin modern mihendislik
egitimine yardimci olabilecegine vurgu yapmislardir. Mihendislik bolimlerinin uygulamaya agirlik
vermesi, proje tabanli uygulamalarin goklugu bu 6grenen gruplari ile bu tir uygulamalarin yapilabilirligini
gostermektedir. Ayrica bu alanda yapilan ¢alismalarin azhgi bu ¢alismayi gerekli ve 6nemli kilmaktadir.
Bu baglamda, TYS’nin mihendislik egitiminde kullanimina iliskin potansiyelin belirlenmesi ve bundan
faydalanilmasi icin 6grencilerin bu yaklasima iliskin gorislerinin degerlendirilmesi 6nem arz etmektedir.
Bu dogrultuda calismada yaziim mihendisligi birinci sinif 6grencilerinin programlamaya giris ve
algoritma dersinde bu yaklasimin kullanilmasina iliskin gorusleri belirlenmeye c¢alisilmistir. Bu dogrultuda
galismanin ana arastirma sorusu “Ogrencilerin programlama ve algoritma dgreniminde ters yiiz sinif
yaklagimi kullanimina iliskin gorusleri nelerdir?” seklinde belirlenmistir.

Yontem

Calismanin bu béliimiinde arastirma modeli, calisma grubu, veri toplama araclari, deneysel uygulama
ve verilerin analizi kisimlarina yer verilmistir.

Arastirma Modeli

Calisma bir 6zel durum calismasi olarak yiritilmustiir. Ozel durum galismasinin amaci bir konu
hakkinda derinlemesine inceleme yapmaktir (Buytikoztiirk, Cakmak, Akglin, Karadeniz, & Demirel, 2009).
Arastirmada 6grenci goruslerinin derinlemesine incelenmesi amaclandigi igin nitel arastirma yontemi
kullaniimustir.

Katilimcailar

Arastirmanin ¢alisma grubunu Karadeniz Teknik Universitesi, Of Teknoloji Fakiltesi, Yazilim
Mihendisligi birinci sinif 6grencilerinden toplam 94 68renci (19 kiz; 75 erkek) olusturmaktadir. Calisma
2015-2016 egitim 6gretim yilinin gliz doneminde yiratilmistir. Calismanin sonunda ¢alisma grubu
icerisinden amagh 6rnekleme secimine gore gonilli olarak miilakata katilan 32 6grenci (8 kiz, 24 erkek)
ile mulakat yapiimstir.

Veri Toplama Araci

Calismada veri toplama araci olarak arastirmacilar tarafindan gelistirilmis yari yapilandiriimis milakat
formu kullaniimistir. Miilakat formu olusturulurken 6grencileri yénlendirmemesi igin sorularin fazla
detaylandiriilmamasi o6zellikle distnilmustir. Diger bir ifade ile 6grencilere bu sekilde genel sorular

200



Ozcan OZYURT, Hacer OZYURT — Pegem Egitim ve Ogretim Dergisi, 7(2), 2017, 189-210

sorarak onlarin gorislerini belirtirken sadece sorulara bagli kalmadan, uygulamaya iligskin tiim goruslerini
daha genis bir ¢cercevede ifade edebilmelerine zemin hazirlanmistir. Olusturulan milakat formu ayni
Universitede gorev yapan bir 6lgme degerlendirme ve bir Turkge alaninda g¢aligan olmak tzere iki uzmani
tarafindan incelenmis, bu sayede sorularin agik ve anlasilir olmasi saglanmistir. Bu inceleme sonucunda
sorular diizeltilmis ve miilakat formuna son hali verilmistir. Ogrencilerle dénem sonunda bireysel olarak
gorisme yapilmistir. Miilakat formu 6grencilere dagitilmis 6grencilerin goruslerini yazil olarak iletmeleri
istenmistir. Mlakat sorulari asagidaki gibidir:

* Programlamaya Giris ve Algoritma dersinin Facebook araciligiyla, bu sekilde yiritilmesi hakkinda ne
diisiiniiyorsunuz?

a) Sizce olumlu yonleri neler oldu?
b) Sizce olumsuz yonleri neler oldu?
¢ Bu tiir uygulamalari diger derslerde de ister misiniz?

¢ Bu konuda soylemek istediginiz farkl bir gériis/6neriniz var mi?

Uygulama Siireci

Programlamaya Giris ve Algoritma dersinin amaci, 6grencilere temel programlama becerisi
kazandirmak ve algoritma tasarimini 6gretmektir. Derste programlama dili olarak Microsoft’'un Visual
Studio ortaminda C# dilinin 6gretilmesi amaglanmistir. Dersin icerigini temel algoritma kavramlari, akis
diyagramlari ve programlama bilesenleri (degiskenler, kontrol deyimleri, dongiler, diziler, matrisler,
fonksiyonlar, siralama algoritmalari, arama algoritmalari ve bunlarla ilgili 6rnek uygulamalar) yer
almaktadir. Uygulama oOncesinde dersi alan tim Ogrencilerin (iye olacaklari ve dersle ilgili tim
materyallerin paylasilacagi Facebook grubu kurulmustur. Buna ek olarak ilk hafta 6grencilere derste
uygulanacak yonteme iliskin temel bilgiler verilmistir. Bu dersi alan 6grencilerle TYS yaklasimi, bu
yaklasimin uygulanis bigcimi, 6grenci ve ders sorumlusunun rolleri hakkinda tartismalar ylratalmus ve
ogrencilere, dersin donem boyunca bu yonteme gore ylritilecegi, ders kaynaklari ve materyallerin
paylasimi icin Facebook’un kullanilacagi bilgisi verilmistir. Bunlara ek olarak, 6grencilerde farkindahk
olusturma adina, dersin TYS yaklasimina uygun olarak yiritilmesinin degerlendiriimesine yonelik
dénem sonunda gorislerinin alinacagl da ifade edilmistir. Ardindan haftalik olarak, her hafta ders
saatinden sonra gelecek haftadaki derste islenecek konulara iliskin video, materyal, web sitesi gibi
gerekli kaynaklar Facebook grubu araciligiyla 6grencilerle paylasiimistir. Kaynak paylasimi sadece dersin
sorumlusu tarafindan yapilmamis, gruba lye olan 6grencilerin de ilgili dersin konularla ilgili paylasim
yapmalari tavsiye edilmistir. Grup Uyesi 6grenciler tarafindan paylasilan kaynaklar dersin sorumlusu
tarafindan incelendikten ve onaylandiktan sonra grupta yer almalari saglanmistir. Bunlarin yaninda, her
hafta derste yapilacak alistirma, uygulama ve kigik projeler de grup Uzerinden verilmis ve 6grencinin
derse o konu ve 6devlerden haberdar olarak gelmesi saglanmistir. Derste gelistirilecek uygulama, proje
ya da odev Ulzerinde 6grenciler dersten once calisma firsati bulmus, derste ise bu uygulamalar
gerceklestirilmistir. Haftalik 4 saat olan bu dersin okulda islenisi icin bilgisayar laboratuvari kullaniimistir.
Laboratuvarda 0grenciler derse iliskin bilgileri kisaca gozden gecirmis ve o derste yapacaklari
uygulama/proje gibi etkinlikleri yerine getirmeye calismistir. Bu slire¢ bir dénem boyu olan ders
slrecince sdrdiaridlmistir. Donem sonunda dersi alan 6grencilerden gonilli olanlar ile milakat
yapilmistir. Sekil 1 ve sekil 2’de dersin yirutlicist tarafindan ve iki farkli 6grenci tarafindan yapilan
paylagimlardan ekran gorintlisi verilmistir. Dersin sorumlusu ve 6grencinin kullanici adi ve profil
resimleri gizlenerek verilmistir.
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Fonksiyonlar (metodiar);
Asagidaki linkleri ve dosyayi inceleyin (dosyamin ilk kismi syf - 15'e kadar
gerisi hazir fonksiyonlardir géz atmaniz yeterli...)

htt aw bilisimogretmeni_com/___/c-metot-ve-fonksiyon-cagi

http://imehmetsalindevecinet/.../.../c-ta-metotlar-fonksiyonlar/
nttps-/iwww. youtube com/watch?v=YSNUg44Tw
http
http
BENZER GUZEL KAYNAKLAR BULURSANIZ SIZ DE
PAYLASABILIRSINIZIN

v.gorselprogramlama.com/fonksiyon-tanimlama-fonks. ../
hikmetokumus.com/7-csharp'-ta-metod-ve-fonksiyon. ..

W

Sekil 1. Dersin sorumlusu tarafindan fonksiyonlar konusu igin yapilan bir paylasimin ekran gériintiisi.

Sekil 1'de fonksiyonlar konusuna iliskin ders sorumlusunun kaynak paylasimi gorilmektedir. Bu
paylasimda 6grencilerin C# programlama dilinde fonksiyon tanimi, turleri, tanimlanmasi ve ¢agrilmasina
ve fonksiyondan deger dondirmeye iliskin kavram ve 6rnek uygulamalarin yer aldigi internet siteleri ve
video anlatim kaynaklari yer almaktadir. Ogrenciler bu kaynaklarla birlikte TYS yaklasiminin temel 6zelligi
uyarinca konuyla ilgili kavramlari dersten 6nce incelemis ve bunlar tGzerinde calismislardir. Ders saatinde
ise TYS'nin ikinci asamasi olarak kavramlar lizerinden hizli bir sekilde tartismalar yurutiilmis ve bu
kavramlara iliskin bilgisayar ortaminda kodlama uygulamalari yapilmistir. Bu uygulamalar 6grencilerin
cahstiklari kavramlari kodlama ortaminda hayata gecirmeye yonelik programlama etkinlikleri olarak
yiritilmustir. Ornegin bu dersin sonunda ortaya ¢ikan iriinlerden biri, girilen iki tam sayiyi taban ve {s
olarak alip sonucunu hesaplayarak ana programa dondiren fonksiyonun gelistiriimesi ve kodlanmasidir.

nttp-//www.muhammedmastar.com/csharp-dersieri

Arkadaslar burada c# ile ilgili gizel baslangic icin video dersler.

Bastaki videolarda Form'dan basliyor fakat 4.derste console anlatiyor bir
gdz atmanizi tavsiye ederim.

Beden Yorum Yap

4 + Herkes gérdi

Arkadaslar Switch-case yapisini anlamak icin basit bir drnek

Beden Yorum Yap

_ " Herkes gordi

Sekil 2. iki farkl 6§renci tarafindan yapilan paylasimlardan ekran gériintiisii.
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Sekil 2’de C# programlama temelleri ve switch-case konularina iliskin 6grenciler tarafindan yapilan
kaynak paylagimi gorilmektedir. Bu paylasimlar ders sorumlusu tarafindan incelenmis ve grupta
yayimlanmistir. Birinci paylagim C# programlama dili ile ilgili genel videolari igerirken, ikinci paylagim sart
deyimleri ile ilgili bir kaynaktir. ilk kaynak genel amacli olarak diisiiniilebilir ancak ikinci kaynak dogrudan
ders konusuna hitap etmektedir. Ogrenciler ikinci kaynakla coklu kontrol yapisina (programlama dili icin
if-else-if yapisi) iliskin bilgiler edinmislerdir. Ders saatinde de buna yonelik 6rnek kodlama yapiimistir. Bu
derste yapilan uygulamalardan biri, girilen 0-100 arasindaki bir notun 6nceden tanimh araliklarda hangi
harf notuna karsi diistiglini switch-case yapisi ile hesaplayan kodlama etkinligidir.

Calisma programlamaya giris ve algoritma dersi kapsaminda toplam 14 hafta yiritilmustir. Ozetle,
sistematik bir bicimde her hafta islenecek konu ile ilgili uygun materyaller 6nceden 0Ogrencilere
sunulmus, 6grencilerin bu konulara hakim bir bicimde derse gelmeleri saglanmistir. Derste bu konulara
yonelik dogrudan kodlama uygulamalari yapilmistir. Tablo 1’de dénem boyu ders plani, hafta hafta
islenen konular ve bu konulara iliskin olarak hazirlanan ve kodlama uygulamalarini iceren etkinlikler
verilmistir.

Tablo 1.
Haftalik Konu ve Etkinlik Listesi.

Hafta Konu Etkinlik Listesi

1 Ders hakkinda genel bilgilendirme, TYS yaklagimi hakkinda tartisma
Verilen bir sayinin asal sayi olup olmadigini bulma
2 Problem ¢dzme ve algoritma Verilen bir sayiya kadar olan asal sayilari bulma

Girilen bir sayinin baska bir sayinin faktoriyeli olup olmadigini bulma

3 Akis diyagramlari ilk haftadaki algoritmalarin akis diyagramlarinin olusturulmasi
4 Programlama dilleri ve C# Visual Studio kod ortamini tanima
5 Veri tipleri, degiskenler Veri tipleri ile ilgili basit uygulamalar gelistirme
6 A.t'ar.r.'na.,. opierator, veri tipi Basit uygulamalar gelistirme
donlsimi
Ekrana mesaj yazdirma
7 Girdi/gikti islemleri, kosul Klavyeden bilgi okuma
ifadeleri Sart bloklari
Girilen bir notun harf karsiligini bulma
Girilen a ve tam sayilari igin a Gzeri b’yi hesaplama (for, while, ve do..while
ile ayri ayn)
R Girilen karakter A’dan farkli oldugu slirece o karakterin ascii kodunu yazma
8 Dongliler ", . . .
Disaridan girilen bir tam sayiya kadar olan Fibonacci sayilarini bulma
Disaridan girilen saylya en yakin Fibonacci sayisini bulma
Disaridan girilen bir sayinin milkkemmel sayi olup olmadigini bulma
9 Ara sinav
10 Fonksiyonlar 8. haftada yapilan islemlerin fonksiyonla gerceklenmesi
Dizinin en kiiguk, en blyik elemaninin bulunmasi
1 Tek boyutlu diziler sz? i(l;erisinde h(f.r kar.akterin kag kez tekrar ettiginin bulunmasi
Dizinin ters ¢evrilmesi
Dizi igerisinde toplami en biyuk yapan ardisik elemanlarin listelenmesi
Ekrana matris formunda yazdirma
12 Cift boyutlu diziler (matrisler) Matris islemleri (toplama, carpma)
Matrisin her satirindaki en kiguk, en biyik elemani bulma
0z yinelemeli fonksiyon yazma
13 0Oz yinelemeli (Recursive) Oz yinelemeli fonksiyon ile faktériyel bulma
fonksiyonlar Oz yinelemeli fonksiyon Fibonacci sayilarini bulma
0z yinelemeli fonksiyon ile {is alma
14 Siralama algoritmalart Siralama algoritmalarini (kabarcik, secerek, eklemeli, birlestirmeli)
gercekleme
15 Arama algoritmalari Arq@k arar.na.ile. ilgili uygulamalar
Ikili arama ile ilgili uygulamalar
16 Dénem sonu sinavi
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Verilerin Analizi

Ogrenciler Ogrl, Ogr2, ..., Ogr32 olarak kodlanmistir. Miilakatlar sonucu elde edilen nitel veriler
icerik analizine tabi tutulmustur. icerik analizi, nitel verilerden belirli sonuglar cikarmaya yénelik metinler
Gizerinde yapilan siniflama ve karsilastirma islemlerinin yapildigi bir arastirma teknigidir (Cohen, Manion,
& Morrison, 2007). Ogrencilerden yazili metin olarak alinan metinler kategorik olarak kodlanmistir. Bu
kodlamalardan yola ¢ikilarak temalar elde edilmistir. Arastirmanin gecerlik ve glivenirliginin artirilmasina
yonelik birtakim unsurlar géz éninde bulundurulmustur. Gegerligin saglanmasi icin 6grencilere formu
istedikleri siirede ve zaman zarfinda doldurmalari ve gerek gérmeleri halinde gorislerini diizeltebilme
firsati verilmistir. Form Gizerinde 6grencilerin kimlik bilgilerine yer verilmemistir. Ayrica icerik analizi
surecinde milakat formlari iki arastirmaci tarafindan ayri ayri okunmus ve analiz edilmistir. Her iki
arastirmaci milakat sorularina verilen yanitlara gére kodlamalar yapmis ve temalar elde etmislerdir.
Daha sonra bu iki analiz sonuglari bir araya getirilerek incelenmis ve nihai temalara karar verilmistir. iki
arastirmacinin analiz sonuglarina iliskin goris birligi uyumunun yiksek diizeyde oldugu séylenebilir. Son
olarak égrencilerin gérisleri herhangi bir yorum eklenmeden oldugu gibi verilmistir. Ogrencilerden elde
edilen nitel veriler bu islemler dogrultusunda sistematik olarak analiz edilmis, 6grenci cevaplarindan elde
edilen gorisler olumlu ve olumsuz olmak Uzere iki ana tema altinda toplanmistir. Bu ana temalar ile her
bir ana temaya iliskin alt tema ve bunlara iliskin frekans bilgileri elde edilmis ve tablolarda sunulmustur.

Bulgular

Bu bolimde, 6grencilerin milakat sorularina verdikleri yanitlarin icerik analizi ile incelenmesi ile
ortaya ¢ikan sonuglar sunulmustur. Analiz sonucunda elde edilen temalar dogrudan alintilarla tablolar
seklinde sunulmustur. Bazi alintilar iginde birden fazla temayi barindirdigindan birden fazla tema altinda
sunulmustur. Analizden elde edilen temalar olumlu ve olumsuz goérisler olmak Gzere iki ana temada
sunulmustur.

Olumlu Goriigler

Ogrencilerin programlama ve algoritma 6greniminde Facebook ortaminda ters yiiz sinif yaklasimina
uygun olusturulan ortama iliskin olumlu goéruslerinin toplandigi alt temalar ve frekans bilgileri Tablo 2’de
verilmistir.

Tablo 2 incelendiginde 6grencilerin bu uygulamaya iliskin olumlu goérislerinin on alt tema altinda
toplandigi gorilmektedir. Bu alt temalarin frekanslari ise 24 ile 1 arasinda degismektedir. Olumlu
gorusler mulakata katilan 6grenciler tarafindan 24 kez tekrar ile derse hazirlikh gelme olarak ifade
edilmisken 1 kez tekrar ile 6grenciyi aktiflestirme olarak ifade edilmistir.
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Tablo 2.

Ogrencilere Gére TYS Yaklasiminin Olumlu Yénlerine iliskin Bilgiler.

Temalar

f Ogrenci Goriisleri

Derse Hazirlkli Gelme

Ders disl is
birligi/iletisim

Anlamayi kolaylastirma

Kodlama agirlikli
derslere uygunluk

Arastirmaya 6zendirme

Ders galismaya daha
fazla zaman ayirma

Eksikliklerinin farkina
varma

Derse karst ilgiyi
artirma

Ders iginde uygulamaya
daha fazla zaman

ayirma

Ogrenciyi aktiflestirme

24 Ogr5: ...Derse gelmeden 6nce konuyla ilgili kaynaklarin verilmesi derse hazirlanmam

acisindan iyi oldu...

Ogr7: ...Derse gelmeden hangi konunun islenecegini biliyoruz, dersteyken 6grenme
degil de derse gelmeden bir seyler 6grenmis olarak geliyoruz, yani dersi dersten
once aslinda 6grenmis oluyoruz, bu da bizim igin faydali oluyor...

0gr10: ...Onceden bakip gelmek derste anlatilanlara yabanci kalmamami sagliyor...

16 Ogr2: ..Konu hakkinda birbirimizden yardim alabiliyoruz iletisimiz artiyor,

neredeyse herkes birbiriyle iletisim kurmus oluyor...

Ogr9: ...Kendi aramizda etkilesim oluyor...

Ogrl4: ... Bu ortam iletisimimizi artirdu...

Ogrl6: Arkadaslarimizla ders hakkinda faydali paylagim firsati bulduk...

5 Ogr5: ...Konu hakkinda énceden fikrim oldugu igin dersi anlamam daha kolay oldu...

Ogr9: ...Bu sayede derse daha kolay hakim olabildigimi dustniyorum...
Ogr30: ...Ayni bilgi diizeyindeki sinif arkadaslarimla bilgi alis verisi yapmam anlama
acisindan iyi oldu...

5 Ogrl5: ..Kod agirhkh diger derslerde de kullaniimasinin faydali olacagini

disintyorum...
Ogr32: ...Mesleki derslerde bu tiir uygulamalarin olmasi arastirmayi ve 6grenmeyi
gldileme agisindan faydali, bu agidan meslek derslerinde daha sik kullaniimali...

4 0gr10: ..Insani daha ¢ok arastirmaya ve merak etmeye ydneltiyor, bu agidan ¢ok

iyi...

3 Ogr6: ...Konularin ve ddevlerin dnceden bilinmesi derse ¢alisma saatimizi artiriyor

daha fazla zaman ayirip galisiyoruz...
Ogrl5: ...Arastirma igin fazla zamanimiz oluyor...

2 Ogr6: ...Eksik yonlerimizi, hatalarimizi gérllyoruz ve gurupta tartisarak ¢oziiyoruz...

2 0Ogr26: ...Derse olan ilgimi artirdi...

Ogr29: ..Kendimiz 6grenmek icin ¢abaladik ugrastik, bu bizi derse daha da
yakinlastirdi, dersle daha i¢ ice oldugumu hissettirdi...

2 Ogr8: ..Kaynaklar, 6rnekler paylasiliyor, dersin anlatim kismini biz bir anlamda

onceden yapmis oluyoruz, uygulamaya daha fazla zaman kaliyor...
Ogr29: ...Bu sekilde dersten zaman kazaniliyor ve érneklere ve uygulamalara daha
fazla zaman ayriliyor...

1 Ogr9: ...Aktif olmamizi sagladi...

Olumsuz Gériigler

Ogrencilerin bu ortama iliskin olumsuz gérislerinin toplandigi temalar ve frekans bilgileri Tablo 3’te

verilmistir.

Tablo 3.

Ogrencilere Gére TYS Yaklasiminin Olumsuz Yénlerine iliskin Bilgiler.

Temalar

f Ogrenci Goriisleri

Cekimser kisilik
Kendi kendine
6grenememe

Hazirlik yapma
zorunlulugu

Ogr4: ...Cekingen birisi oldugum igin soru sormaya ¢ekiniyorum, ¢linkii grupta aktif
olan kisiler derste ilerlemis oluyor, ben geriden geliyorum problemlerim kiigimsenir
diye yazmiyorum...

Ogr3: ...Kendi kendine anlayamayan bazi arkadaslarim derse gelmek istemedi...
Ogrl5: ..Ben dinleyerek 6grenen biriyim, kaynaklarin anlatim bigimleri, disuk
seviyedeki biri icin uygun degil, konulari bu sekilde iyi 6grenemedim...

Ogrl: ..Konulara bakmadigim zaman, derste konular havada kaliyor, pek bir sey
anlamiyorum...

Ogr13: ..Konuyu o6nceden bilmedigimde, derse calisarak gelmedigimde derste
zorluk gekiyorum...
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Tablo 3 incelendiginde 6grencilerin bu uygulamaya iliskin olumsuz gorislerinin olumlu gorislere gore
¢ok daha sinirli sayilabilecek toplam 3 alt tema altinda toplandigi gériilmektedir. Bu alt temalarin
frekanslari ise yine olumlulara kiyasla az olmakla birlikte 4 ile 2 arasinda degismektedir. Olumsuz
gorisler milakata katilan ogrenciler tarafindan 4’er kez tekrar ile ¢ekimser kisilik ve kendi kendine
o6grenememe olarak ifade edilmisken 2 kez hazirlik yapma zorunlulugu olarak ifade edilmistir.

Tartisma, Sonug ve Oneriler

Bu calismada algoritma ve programlama o6greniminin Facebook araciligi ile olusturulmus TYS
yaklasimi ile zenginlestirilmesine iliskin 6grenci gorisleri ortaya konulmustur. Diger bir ifade ile TYS
yaklasiminin programlama ve algoritma dersinde uygulanmasindan yansimalar elde edilmistir.
Arastirmanin sonuglari, TYS yaklasiminin programlama ve algoritma 6greniminde etkin bir bigcimde
kullanilabilecegini ortaya koymustur. Calismadan elde edilen bulgular dogrultusunda bu yaklasimin
programlama 6grenimi Gzerindeki olumlu gorislerin olumsuz gorislere gére ¢cok daha fazla oldugu
sdylenebilir. Nitekim olumlu goérisler on farkli tema altinda gruplandiriimisken olumsuz gorisler sadece
ti¢ farkh tema altinda gruplandiriimistir. Ayrica olumlu gorislerin toplandigi temalarin frekanslari toplam
64 iken olumsuz gorislerin toplandigl temalarin frekanslari toplam 10 olarak elde edilmistir. Bu da TYS
yaklasiminin programlama ve algoritma 6grenimini desteklemesi baglaminda 6nemli bir arag¢ olarak
kullanilabilecegini géstermektedir.

Calismadan elde edilen olumlu goérisler incelendiginde TYS yaklasiminin 6grencilere birgok agidan
zenginlik sagladigi ve 6nemli katkilar yaptigini séylemek mimkiindir. Olumlu durumlari temsil eden
temalara bakildiginda derse hazirlanarak gelme, ders disi is birligi ve etkilesimi artirma, anlamayi
kolaylastirma ve arastirmayi 6zendirme gibi farkli agilarla bu durumun ortaya konuldugu gorilmektedir.
Literatlirde benzer sonuglara ulasan calismalar bulunmaktadir (Daviset al., 2013; Dogan, 2015; Findlay-
Thompson & Mombourquette, 2014; Musib, 2014; Turan & Goktas, 2015). Galismada bu yonde
sonuglara ulasilmis olmasi, 6grencilerin kodlama ve algoritma konularina iliskin 6n bilgilerini
yapilandirarak derse gelmelerinin onlarin 6grenmeleri Gzerinde olumlu yonde etkiler yaptiginin bir
gostergesi olarak kabul edilebilir.

Calismanin sonuglar literatlirdeki bircok galismanin sonucu ile paralellik gostermekle birlikte, bu
calismada TYS yaklasiminin uygulandigi programlama ve algoritma dersine yonelik olarak da énemli
ipuclari ortaya koymaktadir. Nitekim 6grencilerin gorusleri, TYS yaklasiminin kodlama ve programlama
agirhikl derslere uygunlugu yéniinde dnemli bilgiler vermektedir. Ogrenciler bu yaklasim sayesinde ders
saatinde daha fazla uygulama yapma firsati bulduklarini, bu tlir uygulamalarin 6zelde kodlama agirlikli
derslerde genelde ise uygulamaya donik derslerin timinde etkin bir bicimde kullanilabilecegi goriisiini
ortaya koymuslardir. Bu gorls Uzerinde 6grencilerin ders saati 6ncesinde ilgili konulara hazirli
gelmelerinin ve ders saatinde daha fazla uygulama yapmalarinin etkili oldugu dusinilmektedir. Nitekim
programlama ve kodlama agirlikli derslerin tam olarak kavranabilmesi icin uygulama yapmaya yeterli
zaman ayrilmasi olduk¢a 6nemlidir. Bu bakimdan ders saatleri igerisinde hem teorik hem de pratik
bilgilerin verilmesi ders saatinin planlanmasi agisindan sikintilar dogurabilmektedir. TYS yaklasimin
kullanilmasiyla bu problemin 6niine gegilmis ve ders saati icerisinde uygulamaya daha fazla zaman
ayirabilme firsati dogmustur.

Calismadan elde edilen sonuglara gore, programlama ve algoritma 6greniminde TYS yaklasiminin
kullanimina yonelik 6grenci gorisleri blylk 6lglide olumlu olmakla birlikte sinirli sayida olumsuz gorisiin
de oldugu gorialmustir. Olumsuz gorislere bakildiginda ilk dikkati ¢ceken faktoriin ¢cekimser kisilikteki
ogrencilerin bu ortama adapte olamadiklari bulgusudur. Bu bulgunun galismaya katilan 6grencilerin
kisilik 6zelliklerinden kaynaklandigi distintilmektedir. Ayrica bu bulgu aslinda dogrudan TYS yaklasimina
yonelik bir olumsuzluk olmayip 6grencinin Facebook ortaminda TYS ile kendilerine saglanmis olan
iletisim ve isbirligi olanaklarini kullanmadaki gekingenliklerinin bir géstergesi olarak disunilmektedir.
Calismanin bu sonucu Dogan’in (2015) ¢alismasindaki olumsuz goérisle birebir ortismektedir. Nitekim
Dogan (2015) calismasinda, TYS sinif yaklasiminin olumsuz yoni olarak 6grencilerin ¢ekinmeleri,
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kendilerini ifade edememeleri ve belirli kisilerin baskin oldugu sonucuna ulasmistir. Bu tir bireyler TYS
yaklasimi kullanilan derslere katilma konusunda cesaretlendirilmeli ve bu konuda motive edilmelidirler.
Diger bir olumsuzluk olarak ise kendi kendine 6grenemeyen bireylerin bu ortama iligkin gorigsleridir.
Aslinda bu durumun geleneksel 6gretimin getirmis oldugu aliskanliklara bagh oldugu distintilmektedir.
Nitekim bu gorisi ortaya koyan o6grenciler dersi derste dinleyerek ogrendikleri, kendi baslarina
dgrenemedikleri, bunun da kendilerini olumsuz etkiledigini ifade etmislerdir. Ogrencilerin kendi
o6grenmelerinin sorumluluklarini almamalarinin ya da alamamalarinin bu goérislerin ortaya ¢ikmasinda
etkili oldugu duslnilmektedir. Bu olumsuzlugun ortadan kaldiriimasina yonelik olarak 6grencilerin
6grenme sorumluluklarinin farkina varmalari icin onlara bu tiir gérevler verilebilir. Benzer sekilde bu tir
uygulamalarin geleneksel 6gretim siirecine daha sik dahil edilmesi ve farkh derslerde uygulanmasi ile
ogrencilerin 6grenme aliskanliklari degistirilmeye galisilabilir. Béylece 6grencilerin bu yaklagima adapte
olmalari ve bu yaklasimin anahtar kelimelerinden biri olan 6grenme sorumlulugunu alma durumunu
icsellestirmeleri konusunda onlara firsatlar sunulabilir. Son olarak ortaya konan olumsuz goris ise derse
hazirliksiz gelmenin dersi anlamada zorluklara neden oldugudur. Diger bir ifadeyle ders dncesinde
sunulan ders materyallerinin incelenmemesinin TYS yaklasiminin kullanilmasina engel teskil ettigi gorisu
ortaya ¢lkmistir. Bu durum Bristol’in (2004) calismasindaki sonugla benzerlik tasimaktadir. Olumsuz
gorusler bir butlin olarak degerlendirildiginde, bu sorunlarin TYS yaklasiminin yapisal 6zelliklerinden gok
ogrencilerin bireysel 6zelliklerinden ve galisma aliskanliklarindan kaynaklandigi gérilmektedir. Bu durum
gbz onine alindiginda TYS yaklasiminin gercek sinif ortamlarina entegrasyonunda bireylerin geleneksel
ogretimden gelen birtakim aliskanliklarinin hala etkili oldugu soéylenebilir. Bunun yikilmasi igin
ogrencilerin motive edilmesi ve bu tir ortamlarin daha yaygin bir sekilde kullanilmasi etkili olabilir.

Calismanin sonuglarina bir batin olarak bakildiginda, TYS yaklasiminin programlama ve algoritma
o6greniminde kullanimina iliskin 6grencilerin blyiik oranda olumlu baktigini ancak az da olsa olumsuz
diisindGgunu gorulmektedir. Bu olumsuzluklar bu tiir uygulamalarin gercek sinif ortamlarina dahil
edilebilmesinin birtakim zorluklari beraberinde getirdigini géstermistir. Bu tiir ortamlara iliskin olumsuz
gorisler, uygulamalarin daha saglikh yiratilebilmesi icin 6zenle dikkate alinmali ve ortadan kaldirilmaya
cahsilmalidir. Diger bir ifadeyle, olumlu gorislerden cok olumsuz gorlsler dikkate alinarak bu siireg
iyilestirilmeye calisilabilir. Bununla birlikte, 6zelde programlama ve algoritma 6grenimi icin genelde ise
mihendislik egitimi icin farkli derslerde TYS yaklasiminin kullaniminin, mihendislik egitiminde énemli
kazanimlar saglayacagi soylenebilir. Nitekim Mason vd. (2013), muhendislik egitiminin en 6nemli
hedeflerinden birisi olarak kendi kendine 6grenebilen bireyler yetistirmeyi gostermektedir. TYS yaklagimi
bu dogrultuda etkin bir arag olarak kullanilabilir.

Bu calismanin, programlamaya giris ve algoritma dersinde sinirli sayida 6grenci ile yapilmis olmasi ve
sadece 6grenci gorislerine yer verilmis olmasi sinirhhgidir. TYS yaklasimi geleneksel 6gretimden 6nemli
farkhliklar icerdiginden bu tir ortamlarin 6zelde programlama egitiminde genelde ise mihendislik
egitiminde farkh calisma gruplari ile farkl arastirma desenlerinin uygulanmasi ile gesitli ¢alismalar
ylratilebilir. Bu ¢alismalarda TYS yaklasiminin 6grencilerin akademik basarilari, galisma aliskanliklari
Gizerindeki etkileri incelenebilir. Bu galismalarin yapilmasi ile TYS yaklasiminin yiiksekdgretim seviyesinde
uygulanmasi ve 6grenci merkezli galismalarin gesitlendirilmesi miimkiin hale gelmis olacaktir.
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Cyberbullying is a complicated and multifaceted phenomenon especially among
youngsters, thus understanding the determinants of cyberbullying is prominent to
explain what causes youngsters experience cyberbullying. Since little is known about
the link between personality traits and cyberbullying, the current study aimed to
explore the effects of vocational high school students’ personality traits on their
cyberbullying behaviors. In this regard, “Cyber victim/bully Scale”, and “Adjective
Based Personality Scale” were administered to 246 participant students. A structural
regression model was developed with predictor variables and tested to see the effects
of personality traits on cyberbullying. The goodness of fit indices indicated acceptable
fitness (Xz/df:2.63, RMSEA: .08, GFl: .55, AGFIl: .53, CFI: .61, IFl: .61). The results
illustrated that openness is the strongest significant predictor of both cyberbullying
(R*=-.83, p<.05) and being bullied (R’=-77, p<.05). Yet another significant but positive
predictor of cyberbully is extroversion (RZ:.54, p<.05). However, the weakest positive
significant predictor of cyberbully is agreeableness (R’=.14, p<.05). In addition to
openness, conscientiousness was also found to be another significant predictor of
being bullied (RZ:.64, p<.05). Surprisingly, neuroticism has no significant effect on
cyberbullying and being bullied.
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Siber zorbalik 6zellikle gencler ve g¢ocuklar arasinda kendini gosteren son derece
yaygin, karmasik ve gok yonli bir olgudur. Siber zorbaligin énlenebilmesi igin zorbaliga
neden olan hususlarin bilinmesi bliyik énem tasimaktadir. Kisilik ozellikleri ve siber
zorbalik davranigi arasindaki iligskinin yeterince incelenmedigi gergeginden hareketle bu
arastirmanin amaci 6grencilerinin kisilik ozelliklerinin siber zorbalik davranislarina
etkisini incelemektir. Arastirmada, “siber zorba/magdur o6lcegi” ve “sifatlara dayal
kisilik testi” 246 meslek lisesi 6grencisine uygulanmistir. Kisilik ozelliklerinin siber
zorbalik Gzerindeki etkilerini arastirmak tzere yapisal regresyon modeli gelistirilmistir.
Analiz sonucunda model uyumu kabul edilebilir diizeyde bulunmustur (x2/df:2.63,
RMSEA:.08, GFI: .55, AGFI: .53, CFl: .61, IFI: .61). Deneyime agikhigin siber zorbalik (R2=-
.83, p<. 05) ve magduriyetin (R>=-.77, p<.05) dogrudan ve anlaml diizeyde en giiclii
yordayicisi oldugu, disa doénikligin ise (R’=.54, p<.05) siber zorbaligin pozitif
yordayicisi oldugu sonucuna ulasilmistir. Uyumluluk/gecimlilik kisilik 6zelliginin (R’=.14,
p<.05) siber zorbalik tizerinde disiik ve pozitif diizeyde, sorumluluk (R’=.64, p<.05) ve
deneyime agiklik kisilik 6zelliklerinin (R’=-.77, p<.05) magduriyet iizerinde dogrudan ve
anlamli dlzeyde etkisi oldugu gorilmustir. Arastirmanin en anlamli sonucu, deneyime
aciklik kisilik 6zelliginin hem zorbalik hem de magduriyetin en glicli ve negatif diizeyde
yordayicisi olmasidir. Ayrica, beklenenin aksine, nevrotik kisilik 6zelliginin zorbalik ve
magduriyet Gzerinde anlamli bir etkiye sahip olmadigi sonucuna ulagiimistir.
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Introduction

In line with the rapidly and constantly changing technology, mobile phones and the Internet have
become indispensable tools for people of all ages throughout the world. Numerous reports, surveys and
research confirm this notion. Digital in 2016 Report, which contains digital, social and mobile data and
statistics for 232 countries around the world displays that global internet penetration is approaching
50.00% and 3.79 billion unique mobile users representing 51.00% global penetration. When these
statistics compared with 2015 report, the number of reported internet users is up by 10.00% growing by
332 million, mobile social media users leapt 17.00%, adding 283 million new users (Kemp, 2016). On the
other hand, Turkish Statistical Institute Household Information Technologies Usage Survey (2015)
reveals that computer and internet usage rates reached to 54.80% and 55.90% respectively in the 16-74
age group. These rates rise to 64.00% and 65.80% for males and 45.60% and 46.10% for females. The
survey mentioned indicates that 96.80% of the households have mobile phone or smart phone and
80.90% of them use the internet for social networking.

Despite numerous opportunities offered by information and communication technologies to ease
our lives, there are several negative effects especially on youngsters. These negative impacts include
social ostracism, cyberbullying and issues of safety and surveillance from a parental perspective
(Campbell, 2005). Another negative aspect is problematic, excessive Internet use, commonly referred as
Internet addiction, and considered as a behavioral disorder (Randler, Horzum, & Vollmer, 2014).

The growing use of information and communication technologies by youngsters is increasingly
creating such environments where students can exhibit unenviable behaviors in and out of schools. In
this context, cyberbullying has gained some prevalence especially amongst the youngsters recently.
Though bullying has long been acknowledged as a serious issue in and around schools, this new sort of
bullying has been targeting and threatening the youngsters by utilizing the special features and
capabilities of the cyberspace (Srivastava, Gamble, & Boey, 2013).

As a relatively new form of bullying, cyberbullying is perpetuated through the Internet, mobile
phones or other technologies persistently and repeatedly hurting other(s) deliberately (Belsey, 2012;
Hinduja & Patchin, 2012). Cyberbullies aim at attacking others’ reputations and friendship relations
through rumors, gossip and exclusion as it is in relational bullying (Jackson, Cassidy, & Brown, 2009). In
addition to unauthorized sharing of embarrassing photos, videos or private information of victims via
cellular phone or the Internet, sending threatening, insulting, derisive, sexual and harassment
messages/e-mails are also considered as common forms of cyberbullying.

Even though similarities between traditional bullying and cyberbullying (Hinduja & Patchin, 2008; Li,
2007), there are some determinants of cyberbullying that helps distinguish it from traditional bullying
(Cetin, Yaman, & Peker, 2011; Kowalski & Limber, 2007; Mason, 2008). Firstly, cyberbullying is more
pervasive and more insidious; it does not require the culprit or the victim to share the same physical
space. It can occur at any time and in any place; an audience can grow exponentially from a single
recipient to an uncertain number in seconds. While traditional bullying usually stops when the school
day ends (Chadwick, 2014), in cyberbullying, perpetrator(s) can be anonymous; and, perhaps most
damaging, the offending communication can be read and/or seen repeatedly (Srivastava et al. 2013).

Undoubtedly, cyberbullying occurs in virtual environments; however, its effects are not only limited
with cyberspace; they are real, and potentially have serious negative consequences (Willard, 2005).
Negative consequences of cyberbullying range from minor to lethal depending on the content,
frequency, intensity, anonymity, type of technology used and medium where cyberbullying occurs.
Cassisdy, Faucher and Jackson (2013) noted that many of the negative effects stemming from
cyberbullying overlap with the consequences of traditional bullying such as depression, poor self-
esteem, anxiety, suicidal ideation and some sort of psychosomatic problems.
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Impact and consequences of cyberbullying appears in different forms such as worry, sadness,
nightmares (Arseneault, Bowes, & Shakoor, 2010), increased distress (Juvonen & Gross, 2008),
headaches, abdominal pain, sleeping difficulties (Marees & Petermann, 2012), lack of self-confidence,
unwillingness to attend school, decrease of academic achievement and having family problems (Price &
Dalgleish, 2010). Likewise, Cassisdy et al. (2013) underlined the negative impacts of cyberbullying on the
learning environment and the health and well-being of the families. Hereof, students can be afraid to
come to school or go home, for fear of what awaits them on the internet.

Cyberbullying victims are also thought to be confronted with problems such as depression,
loneliness, low self-esteem, school phobia and social anxiety (Celik, Atak, & Erguzen, 2012). Moreover,
many researchers exemplified that cyberbullying can cause more serious mental health problems such
as self-harm, suicidal ideations and attempts (Horzum & Ayas, 2014; Klomek et al. 2009; Price &
Dalgleish, 2010).

The term personality is defined as a “distinctive characteristic that an individual creates with
impression that he/she encounters in the social environment” (TDK, 2016). However, there are several
definitions in the literature about personality traits. Roberts and Mroczek (2008) defined it as relatively
enduring patterns of thoughts, feelings, and behaviors that distinguish individuals from one another.
Likewise, Mayor (2007) defined personality “as a system of parts that is organized, developed and
expressed in a person’s actions”. On the other hand, some researchers emphasized personality trait as a
comprehensive term, which consists of several different dimensions (Aydin, Bavh, & Alci, 2013; Bacanli,
ilhan, & Aslan, 2009).

Therewithal, bullying occurs in a social context and determined by the individual characteristics of
the participants (Cook, Williams, Guerra, Kim, & Sadek, 2010). In this line, Lonigro et al. (2015) pointed
out vulnerability among bullies and victims who experience anger as a personality trait, which illustrates
the link between state anger, cyberbullying and cyber victimization. Research studies examining
personality are generally based on five-factor model or “big five” personality theory (Goldberg, 1990).
According to big five-personality theory, there are five dimensions of personality, which are
extraversion, agreeableness, conscientiousness, neuroticism, and openness (Bacanli et al. 2009; McCrae
& John, 1992).

As its nature, cyberbullying is challenging youngsters, families, teachers and psychological
consultants at schools all around the world. Together with cyberbullying, the literature indicates that
cyberbullying is relatively common in schools (Aricak, 2009; Ayas, 2011; Horzum & Ayas, 2014; Li, 2007;
Patchin & Hinduja, 2006; Raskauskas & Stoltz, 2007). However, literature review reveals that there is still
lack of studies regarding the personality traits’ effects on cyberbullying. Cassidy et al. (2013) emphasized
that especially young people are not more capable of handling challenging online situations any better
than they would in the ‘real world’. One of the main reasons is that several factors affect the existence
and solution of this crucial problem. Since many questions remained unanswered (Seeley, Tombari,
Bennett, & Dunkle, 2009), to develop effective prevention and intervention strategies, more research
with a wider perspective is irremissible. By exploring the effects of personality traits on cyberbullying,
thus far as a rarely studied subject, the current study aims to provide a deeper understanding to factors
that influence cyberbullying. Since its results are robust and promising, the current study sheds light into
school managers, teachers, consultants, families and students to develop effective strategies to cope
with cyberbullying, as well as providing insights for future studies.

Method
Research Design

The present study aimed to explore the effects of personality traits on vocational high school
students’ bullying behaviors. Thus, a cross-sectional correlational design was employed utilizing a
structural regression model (Creswell, 2012). The model was developed and tested to investigate the

213



Ali SEMERCI — Pegem Egitim ve Ogretim Dergisi, 7(2), 2017, 211-230

direct, indirect and total effects of personality types on cyberbullies and being bullied. The indigenous
variables were set as cyberbully and being bullied. The predictor variables included five personality
traits: neuroticism, extraversion, openness, agreeableness, conscientiousness.

Participants

Convenience sampling is a sampling technique that enables researchers to select participants who
are willing to participate and available in research context (Creswell, 2012). The rationale for employing
convenience-sampling method is to overcome bureaucratic, economic and time constraints. In this
context, the participants consisted of 290 students who were studying at Ostim Vocational and
Technical Anatolian High School in Ankara. A questionnaire was administered to 290 students who
voluntarily accepted to complete the questionnaires. Prior to the data analysis, 44 questionnaires were
excluded because of the missing data. Thus, 246 valid questionnaires were used for the analyses of the
data. The majority of the 246 student participants were males (89.00%). 13.00% of them were 9th
grades, 27.00% of them were 10th grade, 35.00% of them were 11th grades and finally 24.00% of them
were 12th grades.

Instruments

Framed by “Big Five Personality Theory”, an Adjective Based Personality Test (ABPT) (Bacanli et al.
2009), comprising of 40 items on a 5 point Likert type scale was administered to measure the students’
personality traits. In addition, Cyberbully & Victim Scale (CBVS) developed by Ayas and Horzum (2010)
was employed to examine students’ cyberbully and victim behaviors. Reliability analyses were
conducted for both scales. The Cronbach Alpha coefficients for subscales and scales overall are
presented in Table 1 below. A personal data form was also used to obtain demographics of the students.

Table 1.

Cronbach Alpha (a) Coefficient for Scales and Subscales.

ABPT n a Cyberbullying n o
Neuroticism 7 .63 Cyberbully 19 .96
Extraversion 9 .85 Being bullied 19 .95
Openness 8 .79

Agreeableness 9 .85

Conscientiousness 7 .84

ABPT Total 40 .92 Total 38 .96

Table 1 clearly indicates that both scales and subscales have high level of reliability standard (ABPT
a=.92; CBVS a =.96). In addition, a confirmatory factor analyses (CFA) have been conducted for the
scales in order to ensure scale construct validity and evaluate the fitness of the data. CFA results for
both scales are presented in Table 2.

Table 2.

Confirmatory Factor Analyses of Scales.

Scales X df p  ¥/df RMSEA CFI IFI
ABPT first-order covaried 6545.55 2914 .00 2.25 .07 .70 .70
CBVS first-order covaried 2464.71 664 .00 3.71 .10 .75 .75
* p< .01
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Assessing a range of goodness-of-fit indices presented in Table 2, the first-order CFA results for each
scale illustrated a good fitness of the data. Accordingly, ABPT first-order covaried: X°=6545.55; df=2914;
p<.00; X’/df=2.25; RMSEA=.07; GFI=.70; IFI=.70. CBVS primary results were as; X°=2464.71; df=664;
p<.00; Xz/df=3.71; RMSEA=.10; CFI=.75; IFI=.75. Since first-order, covaried CFA results show better
fitness indices a structural regression model was performed with latent variables via AMOS 21.0.

Data Analysis

Descriptive statistics were administered to analyze students’ demographics. Structural regression
model with latent variables was utilized in the current study to test the developed model at a .05
significance level. SPSS 21.0 (Statistical Packet for Social Sciences) and AMOS 21.0 (Analysis of Moment
Structures) software were utilized to analyze the data. Model assumptions such as variable relations and
the sample size were tested prior to test the hypothesized model.

Results
Relationship among the Variables

In order to understand the relationship between vocational high school students’ personality traits
and their perceived bullying behaviors, firstly Pearson correlation coefficient was calculated for each
variable. Then, a structural regression model was designed in order to explore these relations and
examine direct, indirect and total effects of personality traits on cyberbullying. Table 3 below shows
correlations between the observed variables.

Table 3.
Zero-order Correlations Among the Variables.

N 1 2 3 a4 5 6 7
1. Neuroticism 246 1 14 17 .00 .06 .09 .10
2. Extraversion 246 1 76" 57" 66 -23" -15"
3. Openness 246 1 66 64" -207 197
4. Agreeableness 246 1 597 -227 -16"
5. Conciseness 246 1 19" -13°
6. Cyberbully 246 1 66
7. Being bullied 246 1

*n <.05, **p <.01

As displayed in Table 3, the lowest negative relation was observed between being bullied and
conciseness (r=-.13, p<.01). Yet, the highest relation rate occurred with openness (r=-.19, p<.01).
Surprisingly, no significant relation was observed between being a victim of bullying and neuroticism. On
the other hand, the four personality traits showed relation with bullying of others are observed as
extraversion (r=-.23, p<.05) openness (r=-.20, p<.05), agreeableness (r=-.22, p<.01) and conciseness (r=-
.19, p<.05).

Structural Regression Model

In order to explore the effects of students’ personality traits on their cyberbullying cases, a structural
regression model was developed. First, the hypothesized model was tested in which covaried
personality variables predict the cyberbullying cases of the students. The fit indices of the hypothesized
model suggested an acceptable fit ()(Z /df=2.63), for the data set (See Figure 1 and Table 4). When the fit
indices of the hypothesized model in Table 4 were investigated, it can be seen that chi-square is 6672.78
and it is statistically significant (p<.01). Chi-square is one of the most important fit indices that show
how well the model fits the data set and when it is near zero but not significant it means that the model
shows a perfect fit (Hu & Bentler, 1999).
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Table 4.

Hypothesized and Modified Model.

Models X df x/df RMSEA  GFI AGFI  CFI IFI
Hypothesized model  6672.78 2907 2.29 .07 .60 .57 .69 .69
Modified model 7709.41 2922 2.63 .08 .55 .53 .61 .61

xz/df is also another fit parameter and when it is between 1 and 5, which means that the model fit
value is acceptable. The modified model has an acceptable value of xz/df (2.63). This means the model

fit is acceptable (See Figure 1 and Table 4).

Conscientiousness

Apgreeableness

Openness

Extroversion

MNeuraticism

Being bullied

Cyberbully

Figure 1. Standardized estimates of hypothesized model.

Even though the analysis illustrated that the model fit was acceptable, the non-significant paths
were systematically removed from the model as suggested by Meydan and Sesen (2011). In this context,
agreeableness = being bullied, extroversion - being bullied, neuroticism - being bullied, neuroticism
- cyberbully and conscientiousness - cyberbully excluded from the model respectively. Then the
modified model re-run and the fit indices generated slightly better results than the first model (See
Table 5 and Figure 2 for the modified model). The modified model illustrated an acceptable fit with the

data set.
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Conscientiousness

Being bullied

Agreeableness

Openness

Cyberbully

Extroversion

Figure 2. Standardized regression estimates of the modified model.

Unstandardized and standardized regression weights that show the significance and predictive
power of predictor variables in the modified model are presented below in Table 5 and Table 6.

Table 5.
Regression Weights, Standard Errors, Critical Ratio and p Values for Modified Model.
Estimate S.E. C.R. P

Cyberbully  <--- Openness -1.42 14 -10.01  ***
Cyberbully  <--- Extroversion .99 12 8.14  *kx*
Being bullied <--- Openness -.97 .10 -9.24  xEx
Being bullied <--- Conscientiousness .83 .09 8.51  ***
Cyberbully  <--- Agreeableness .20 .04 5.11  ***
Table 6.

Standardized Regression Weights for Modified Model.

Estimate

Cyberbully <--- Openness -.83

Cyberbully <--- Extroversion .54

Being bullied <--- Openness -77

Being bullied <--- Conscientiousness .64

Cyberbully <---  Agreeableness .14

The unstandardized and standardized regression weights given in Table 5 and 6 are illustrated in the
significant paths in Figure 2. In view of this, openness is the strongest significant predictor of both
cyberbully (R’=-.83, p<.05) and being bullied (R°=-.77, p<.05), whereas these relations were found to be
negative. In addition, the weakest positive significant predictor of cyberbully is agreeableness (R2=.14,
p<.05). Yet, conscientiousness is also another significant predictor of being bullied (R2=.64, p<.05).
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Effects of Personality Traits on Cyberbullying

In order to explore how students’ personality traits influence their perceived cyberbullying
behaviors, a structural regression model was developed. The direct, indirect and total effects of
personality traits on cyberbullying were estimated.

Table 7.
Standardized Direct, Indirect and Total Effects of Personality on Cyberbullying.

Conscientiousness Agreeableness Openness Extroversion Neuroticism

DE |IE TE DE IE TE DE IE TE DE IE TE DE |IE TE

Cyberbully .00 00 .00 .14 .00 .14 -8 .00 -8 .54 .00 .54 .00 .00 .00
Being bullied .64 .00 .64 .00 .00 .00 -77 .00 -77 .00 .00 .00 .00 .00 .00

* DE: Direct Effects, IE: Indirect Effects, TE: Total Effects.

Discussion, Conclusion & Implementation

The purpose of this study was to explore the effects of personality traits on vocational high school
students’ bullying behaviors. On the grounds that this relation is rarely under scrutiny, the current study
intended to provide a deeper understanding for research community, along with school managers,
teachers, consultants, families and students, in incorporating effective strategies to cope with
cyberbullying cases.

Prior to presenting the results and discussing the findings, it is imperative to note that a number of
limitations are inherent to the research design. Since cyberbullying is a complicated and multifaceted
phenomenon, its prevalence and solution might be explained by several factors. In view of this, it is
prominent to understand the determinants of cyberbullying to prevent cyberbullying among youngsters.
In this regard, the current study aimed to investigate the effects of vocational high school students’
personality traits on their cyberbullying cases. It should also be noted that investigating the effects of
personality traits on students’ bullying behaviors is only one of these factors that influence
cyberbullying. Thus, the findings of the present study can only be generalized along with these
limitations.

Firstly, as a negative personality trait, neuroticism is associated with anxiety, hostility, depression,
self-consciousness, impulsiveness and vulnerability (McCrae & Costa, 1996; McCrae & John, 1992). Since
loneliness has been associated with increased Internet use, neurotic people experience inner loneliness
more than other people do (Morahan-Martin & Schumacher, 2003). On the other hand, neurotic
individuals feel themselves alone (Batigun & Hasta, 2010), and may experience an overuse of cyber
environments. Henceforth, this may lead to an exposure to bullying, and being exposed to trigger
developing bullying behavior (Celik et al. 2012). By contrast, the current research findings illustrated
that there is no significant relationship between neuroticism and cyberbullying. In this respect, this
result differed from several other research results claiming that neuroticism is a relatively strong
predictor of cyberbullying (Celik et al. 2012; Gleason, Jensen-Campbell, & Richardson, 2004; Kim, LaRose
& Peng, 2009; Tani, Greenman, Schneider, & Fregoso, 2003). In their study, Celik et al. (2012) collected
data from university students aged between 18 and 25, and employed path analysis with observed
variables. However, in our study the data were collected from vocational high school students aged
between 14 and 18, and a structural regression model with latent variables was administered; thus, this
contradicting result may be explained by differences between data analysis techniques and age groups
of participants.

Secondly, the findings also indicated that agreeableness was relatively the weakest significant
predictor of cyberbully. This finding concurred with the findings of the previous study (Li, 2011). In this
respect, this may be an indicator of that agreeable students may occasionally perform cyberbullying
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behaviors since they shape their behaviors considering the conditions in which they need to behave. On
the other hand, no significant effect of agreeableness on being bullied was observed. Another major
finding is that extraversion had significant effect on cyberbully. However, this result contradicted with
some recent research findings. For example, Celik et al. (2012) found that extrovertedness have a
negative predictive role on bullying. This contradicting result may be an indicator of extraverted
students may also show bullying behaviors, even though they are regarded as easygoing, sociable and
tend to interact face-to-face. On the contrary, there were no significant effects of extraversion on being
bullied.

Next, concerning the effects of conscientiousness on cyberbully, there was no significant effect of
conscientiousness on cyberbully. As a positive personality trait, conscientiousness refers to a person’s
degree of efficiency, decisiveness, reliability, responsibility, dutifulness and self-discipline (McCrae &
John, 1992). In line with this, in the current study conscientiousness was observed as a significant
predictor of being bullied. In other words, students with high-level conscientiousness may be vulnerable
to cyberbullies and eventually they may become victims more frequently.

Finally, the most remarkable finding of the current study was the relationship between openness
and cyberbullying. Openness was found to be the strongest significant predictor for both cyberbully and
being bullied. More specifically, it had a negative total effect respectively on cyberbully and being
bullied. In this vein, what can be drawn from this finding is that those students who are open to
experience, change and personal development along with a creative, intellectual and imaginative
personality are less likely to become cyberbully and being bullied. This finding partly overlapped with
the findings of Celik et al. (2012).

Even though the research results provided some invaluable contribution to the literature and some
insights into future research, there is still a need for further studies. In this respect, future studies may
employ qualitative methods to incorporate deeper analyses as to examine the determinants of
cyberbullying. In addition, future research might also focus on investigating the links between
personality traits and cyberbullying with a broader perspective including more variables such as sex,
age, internet use, socio-economic status.
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Tiirkge Siiriim

Giris

Teknolojinin hizla gelismesi cep telefonu ve interneti her yas ve gelir grubundan insan igin ginlik
yasamin vazgecilmez bir pargasi haline getirmistir. Bu goériisi dogrulayan ¢ok sayida arastirma raporu ve
¢alisma bulunmaktadir. Diinya genelinde 232 llke icin sayisal, sosyal ve mobil veri ve istatistikleri
kapsayan 2016 Raporu, diinya lzerindeki internet kullanicilarinin sayisinin %50.00'ye yaklastigini, 3.79
milyar cep telefonu kullanicisinin kiiresel diizeyde cep telefonu kullananlarin %51.00’ine karsilik geldigini
gostermektedir. Bu veriler 2015 raporuyla karsilastirildiginda 332 milyon yeni kullaniciyla birlikte
internet kullanicisi sayisinin bir onceki yila oranla %10.00 arttigli, cep telefonu ve sosyal medya
kullanicilarina ise 283 milyon yeni kullanici eklenerek %17.00 oraninda artis gosterdigi anlasilmaktadir
(Kemp, 2016). Diger taraftan, Tirkiye Istatistik Kurumu Hanehalki Bilisim Teknolojileri Kullanim
Arastirmasi Anketi (2015) bilgisayar ve internet kullanim oranlarinin 16-74 yas grubundaki kullanicilar
icin sirasiyla %54.80 ve %55.90'a ulastigini ortaya koymaktadir. S6z konusu arastirma gergevesinde,
bilgisayar ve internet kullanim durumlarinin cinsiyete gore artisi incelendiginde, erkeklerde %64.00 ve
%65.80, kadinlarda ise %45.60 ve %46.10 oraninda artis oldugu anlasilmaktadir. Ayni g¢alisma, hane
halkinin %96.80'inin cep telefonu veya akilli telefon sahibi oldugunu, %80.90'unun sosyal paylasim
aglarina erisim amaciyla interneti etkin olarak kullandiklarini gostermektedir.

Gunlak hayati biylk 6lctide kolaylastiran bilisim teknolojileri, sagladigi avantajlar yaninda, 6zellikle
cocuk ve gengler agisindan bazi olumsuzluklari beraberinde getirmektedir. Bu olumsuzluklarin basinda
siber zorbalik, toplumdan soyutlanma ve c¢ocuklarin glvenlik, gozetim ve denetimi gibi hususlar
gelmektedir (Campbell, 2005). Teknoloji kullanimi séz konusu oldugunda 6n plana g¢ikan olumsuz
etkilerden biri de problemli, asiri internet kullanimi olarak bilinen ve bir tir davranis bozuklugu olarak
goriilen internet bagimlihgidir (Randler, Horzum, & Vollmer, 2014).

Cagdas gelismeler dogrultusunda 6zellikle cocuklar ve gencgler bilisim teknolojilerini kontrolli ya da
kontrolsiiz, bilingli ya da bilingsiz artan bir sekilde kullanmaya devam edecektir. Bununla birlikte bilisim
teknolojilerinin bilingsiz ve kontrolsiiz kullanimi bazi olumsuz davranislarin kolaylikla sergilendigi ya da
olumsuz davranislara muhatap kalinan yeni ortamlar yaratmaya devam etmektedir.

Geleneksel zorbalik halen énemli bir sorun olarak 6grencileri, egiticileri, okul yoneticilerini, rehber
O0gretmenleri ve aileleri ciddi anlamda mesgul etmekteyken, teknolojinin yaygin kullanimi ile birlikte yeni
bir zorbalik tird hizla yayginlasmaktadir. Srivastava, Gamble ve Boey (2013) tarafindan isaret edildigi gibi
bu yeni tiir zorbalik sanal ortamin bir takim 6zelliklerini ve yeteneklerini de kullanarak daha sinsi ve daha
ciddi bir tehdit unsuru olarak karsimiza ¢cikmaktadir. Siber zorbalik internet, bilgisayar, cep telefonu ve
diger iletisim teknolojilerini israrli ve tekrar edici bir sekilde baskasina ya da baskalarina zarar vermek
amaciyla kullanilmasi olarak tanimlanmaktadir. Bu tanimdan hareketle siber zorbaligin en 6nemli
ogelerinin basinda israr edicilik, tekrar ve zarar verme gelmektedir (Belsey, 2012; Hinduja & Patchin,
2012).

Siber zorbalar gergek hayatta karsilasilan zorbalikta oldugu gibi dedikodu, iftira ve dislama gibi
yontemlerle magdurun arkadaslik iliskilerini bozmayi ve sayginliklarini azaltmayr amaclamaktadir
(Jackson, Cassidy, & Brown, 2009). Kisilerin istek ve iradeleri disinda 6zel fotograf, video veya bilgilerini
cep telefonu ya da internet araciligiyla yetkisiz olarak paylasma, tehdit niteligi tasiyan, asagilayici, alay
edici, cinsel taciz ya da siddet iceren mesaj/e-posta gibi paylasimlarda bulunma, siklikla karsilasilan siber
zorbalik davranislari arasinda yer almaktadir.

Gergek hayatta karsilagilan ve geleneksel zorbalik olarak da ifade edilen zorbalik tiri ile siber
zorbalik arasindaki benzerliklere ragmen (Hinduja & Patchin, 2008; Li, 2007), siber zorbaligi geleneksel
zorbaliktan ayiran bazi belirleyici farkliliklar bulunmaktadir (Cetin, Yaman, & Peker, 2011; Kowalski &
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Limber, 2007; Mason, 2008). Oncelikle, siber zorbalik daha yaygin ve sinsidir; suglu veya magdurun ayni
fiziksel alani paylagmasina gerek yoktur. Siber zorbalik herhangi bir zamanda veya yerde meydana
gelebilmekte; saniyeler icinde hizla yayilarak ¢ok fazla sayida kisiye ulagsabilmektedir.

Geleneksel zorbalikta zorbalik davranisi genellikle okul sonrasi sona ermesine ragmen (Chadwick,
2014), siber zorbaliga konu rahatsiz edici mesajlar tekrar tekrar okunabilmekte ya da gorilebilmektedir
(Srivastava et al. 2013). Bu durum dogal olarak magdurun olayi unutmasini engellemekte, daha kalici ve
daha biyiik olumsuz etkilere neden olabilmektedir. Baska bir ifadeyle, gercek hayatta karsilasilan
zorbalik olaylari bir slire sonra magdurlarinin hafizasindan silinip gitmesine ragmen, sanal ortamlarda
karsilagilan zorbaligin olumsuz etkilerinden kurtulmak ¢ogu zaman kolay olmamaktadir.

Kuskusuz, siber zorbalik sanal ortamlarda meydana gelmektedir; ancak neden oldugu etkiler bu
ortamlarla sinirll kalmamakta ve daha ciddi olumsuz sonuglar dogurmaktadir (Willard, 2005). Siber
zorbaligin neden oldugu olumsuzluklar zorbaliga konu davranisin konusu, icerigi, yogunlugu, génderenin
bilinip bilinmemesi ve zorbalik davranisinin gerceklestigi ortama bagh olarak 6nemsiz bir etkiden élimcill
boyutlara kadar ulasan daha ciddi sonuglar dogurabilmektedir. Cassisdy, Faucher ve Jackson (2013),
siber zorbaliga bagh depresyon, diisik 6zbenlik saygisi, endise, intihar diisiincesi ve psikosomatik
sorunlarin gogunun, geleneksel zorbalik davranisi sonrasi ortaya ¢ikan sorunlarla benzerlik gosterdigine
isaret etmektedir.

Siber zorbaligin etki ve sonuglari; endise, liziintli, gece kabuslari (Arseneault, Bowes, & Shakoor,
2010), artan sikinti (Juvonen & Gross, 2008), bas agrisi, karin agrisi, uyku glclikleri (Marees &
Petermann, 2012), 6z given eksikligi, okula devam etmede isteksizlik, akademik basarinin azalmasi ve
bazi ailevi sorunlarin ortaya c¢ikmasi (Price & Dalgleish, 2010) gibi degisik bigimlerde kendini
gostermektedir. Benzer sekilde; Cassisdy vd. (2013), siber zorbaligin 6grenme ortami ve aile igindeki
huzur ve esenlik tizerindeki olumsuz etkilerine vurgu yapmaktadir. Ogrenciler sanal ortamda kendilerini
neyin beklediginden korkarak okula gelmekten veya eve gitmekten endise duyabilmektedirler. Bunun
yaninda, siber zorbalik magdurlarinin yalnizlik, depresyon, dislik benlik saygisi, okul fobisi ve sosyal
kaygi gibi sorunlarla karsi karsiya kaldiklari anlasilmaktadir (Celik, Atak, & Erguzen, 2012). Cok sayida
arastirmaci siber zorbalgin bireylerin kendine zarar verme, intihar diisiincesi ve girisimleri gibi daha ciddi
sorunlara neden olabilecegini ortaya koymustur (Horzum & Ayas, 2014; Klomek et al. 2009; Price &
Dalgleish, 2010).

Kisilik terimi, “Bireyin, toplumsal g¢evresi icinde karsilastigi ve edindigi izlenimlerle olusturdugu
davranis 6zelligi” olarak tanimlanmaktadir (TDK, 2016). Alanyazin incelendiginde kisilikle ilgili farkh
tanimlamalarin yapildigi goriilmektedir. Roberts ve Mroczek (2008) bunu, “kisileri birbirinden ayiran
nispeten kalici diisiince, duygu ve davranis kaliplari” olarak tanimlamistir. Mayor (2007) ise “bir kisinin
eylemlerine temel teskil eden sistemin organize, gelistiriimis ve aciklanmis parcalar” olarak
tanimlamistir. Bazi arastirmacilar ise kisiligin farkli boyutlardan olusan kapsamli bir yapisi olduguna
vurgu yapmistir (Aydin, Bavli, & Alci, 2013; Bacanli, ilhan, & Aslan, 2009).

Zorbalik sosyal ortamlarda gerceklesmekte ve katilimcilarin  bireysel oOzelliklerine gore
sekillenmektedir (Cook, Williams, Guerra, Kim, & Sadek, 2010). Bu kapsamda, Lonigro vd. (2015), 6fke
durumu, siber zorbalik ve siber magduriyet arasindaki baglanti ile 6fkeli kisilik 6zelligi, magduriyet ve
zorbalik arasindaki kirilganliga, hassasiyete vurgu yapmistir. Kisiligi inceleyen arastirmalarin gogunun bes
faktorlii model veya bes faktorli kisilik kuramini temel aldiklari gériilmektedir (Goldberg, 1990). Bes
faktorlt  kisilik kuramina gore Kkisiligin bes yonu vardir; bunlar duygusal denge/nevrotizm,
uyumluluk/gecimlilik, deneyime aciklik, sorumluluk/6z denetim ve disa donukliktir (Bacanl et al. 2009;
McCrae & John, 1992).

GUnUmuzde siber zorbalik, diinyanin dort bir yanindaki okullarda genclere, ailelere, 6gretmenlere ve
psikolojik danismanlara karsi meydan okur boyutlara erismistir. Bu alanda yapilan ¢ok sayida ¢alisma,
siber zorbaligin olumsuz sonuglarini farkli boyutlariyla ortaya koymustur (Aricak, 2009; Ayas, 2011;
Horzum & Ayas, 2014; Li, 2007; Patchin & Hinduja, 2006; Raskauskas & Stoltz, 2007). Siber zorbaligin bu
kadar yaygin olmasina ragmen, kisilik 6zelliklerinin siber zorbalik lzerine etkileri konusunda yapilan

221



Ali SEMERCI — Pegem Egitim ve Ogretim Dergisi, 7(2), 2017, 211-230

galismalarin sinirli sayida oldugu gérilmektedir. Cassidy vd. (2013), 6zellikle genglerin siber ortamlarda
karsilastiklari zorbalik durumlariyla "gercek diinyaya" kiyasla daha iyi basa ¢ikma yetenegine sahip
olmadiklarina vurgu yapmaktadir. Siber zorbalikla basa ¢ikmakta zorlanmaya iten temel nedenin
sorunun varhgini olusturan ¢ok sayida faktorlere bagl oldugu anlasiimaktadir.

Siber zorbalikla ilgili cevap bekleyen ¢ok sayida sorunun olmasi (Seeley, Tombari, Bennett, & Dunkle,
2009) siber zorbalikla etkili miicadele ve sonug odakli 6nleme stratejileri gelistirilebilmesi icin konunun
farkh boyutlariyla ele alindigi daha fazla arastirma yapilmasini kaginilmaz hale getirmistir. Bu ¢alisma ile
¢ok fazla galisiimamis bir konu olan kisilik 6zelliklerinin siber zorbalk Gzerindeki etkisinin arastiriimasi
amaglanmistir.  Arastirma bulgularinin  siber zorbalikla bas etmeye yonelik ¢6zim oOnerileri ve
stratejilerinin gelistiriimesinde 6grencilere, 6gretmenlere, okul yoneticilerine, danismanlara ve ailelere
yararli olmasi, gelecekte yapilacak benzeri ¢alismalar icin katki saglamasi beklenmektedir.

Yontem
Arastirma Modeli

Bu arastirmada kisilik ozelliklerinin meslek lisesi 6grencilerinin zorbalik davraniglarina etkisinin
incelenmesi amaglanmistir. Gelistirilen yapisal regresyon modeli ile kisilik tlrlerinin siber zorbalik ve
magduriyet lzerindeki dogrudan, dolayli ve toplam etkileri incelenmis ve test edilmistir. Arastirmada
gizil degiskenler siber zorbalik ve magduriyet olarak belirlenirken, yordayici degiskenleri ise bes faktorlu
kisilik kuramindaki duygusal denge/nevrotizm, uyumluluk/gecimlilik, deneyime aciklik, sorumluluk/6z
denetim ve disa doniklik olusturmustur.

Katilimcilar

Arastirmada birokratik engellerin kolaylikla asiimasi, ekonomik olmasi ve zaman yetersizligi gibi
nedenlerle seckisiz olmayan 6rnekleme yontemlerinden biri olan kolay ulasilabilir (uygun) érnekleme
yontemi segilmistir. Bu ¢ercevede arastirmanin galisma grubunu, Ostim Mesleki ve Teknik Anadolu
Lisesinde 6grenim goren ve arastirmaya katilmaya istekli 290 6grenci olusturmustur. Anket gonulltlik
esasina gore 290 6grenciye sinif ortaminda uygulanmustir. Verilerin analizi 6ncesi yapilan degerlendirme
sonrasi 44 anket eksik veri nedeniyle analize dahil edilmemistir.

Veri Toplama Araglari

Arastirmada, 6grencilerin siber zorbalik ve magduriyet durumlarini belirlemek amaciyla Bacanl vd.
(2009) tarafindan gelistirilen 40 maddelik besli Likert tipi “Sifatlara Dayal Kisilik Testi” ile Ayas ve
Horzum (2010) tarafindan gelistirilen “Siber Zorba/Kurban Olgegi” kullanilmistir. Her iki 6lgek icin
glvenirlik analizleri yapilmis ve sonuglar Tablo 1’de sunulmustur.

Tablo 1.

Olceklere iliskin Giivenirlik Analizi Sonuglari.
ABPT n a Siber zorbalik n a
Duygusal denge 7 .63  Siber zorba 19 .96
Disa doniklik 9 .85 Magdur 19 .95
Deneyime agiklik 8 .79
Uyumluluk/gecimlilik 9 .85
Sorumluluk/6z denetim 7 .84
ABPT Toplam 40 .92 Toplam 38 .96
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Olgegin siber zorba ve magdur alt boyutlarinin i¢ tutarlik kat sayisi a=.96, sifatlara dayali kisilik
testinin i¢ tutarlik katsayisi ise a=.92 olarak bulunmustur. Bu degerler 0&lgeklerin psikometrik
niteliklerinin ylksek diizeyde oldugunu gostermistir. Ayrica dlgeklerin yapi gegerligini ve veri uyumunu
test etmek amaciyla dogrulayici faktor analizi gerceklestirilmistir. Dogrulayici faktér analizi ve modelin
uyum iyiligi sonuglarina iliskin veriler Tablo 2’de sunulmustur.

Tgblo 2.

Olgeklerin Dogrulayici Faktér Analizi Sonuglari.

Olgekler X df p  ¥/df RMSEA CFI IFI
ABPT birinci dizey 6545.55 2914 .00 2.25 .07 .70 .70
CBVS birinci diizey 2464.71 664 .00 3.71 .10 .75 .75
* p<.01

Tablo 2’de gorilen dogrulayict faktér analizi sonuglarinin  kabul edilebilir dizeyde oldugu
gérilmektedir. Buna gore, ABPT birinci diizey analiz sonuclari; x’=6545.55; df=2914; p<.00; x*/df=2.25;
RMSEA=.07; GFI=.70; IFI=.70 olarak, CBVS birinci diizey analiz sonuglari ise; x2=2464.71; df=664; p<.00;
xz/df=3.71; RMSEA=.10; CFI=.75; IFI=.75 olarak bulunmustur.

Verilerin Analizi

Ogrencilerin demografik ézelliklerini analiz etmek icin betimsel istatistikler kullanilmistir. Arastirmada
anlamlilik testleri oa=.05 dizeyinde yapilmistir. Veriler sosyal bilimlerde temel istatistiksel analiz
programlarindan SPSS 21.0 ve AMOS 21.0 istatistik paketleri kullanilarak analiz edilmistir. Gelistirilen
modelde 6ncelikle degiskenler arasi iliskiler ve 6rneklem biyklGgl gibi varsayimlar test edilmistir.

Bulgular
Degiskenler Arasindaki iliski

Meslek lisesi 6grencilerinin kisilik 6zellikleri ile algilanan zorbalik davranislari arasindaki iliskiyi 6l¢mek
amaciyla her bir degisken icin 6ncelikle Pearson korelasyon katsayisi hesaplanmistir. Daha sonra, bu
iliskileri kesfetmek ve arastirma cercevesinde kullanilan bes faktorla kisilik 6zelliginin siber zorbalik
Gizerindeki dogrudan, dolayl ve toplam etkilerini incelemek amaciyla yapisal regresyon modeli
gelistirilmistir. Tablo 3’de yordayici degiskenler arasindaki korelasyon degerleri goriilmektedir.

Tablo 3.
Modeldeki Degiskenlere iliskin Korelasyon Katsayilari.
N 1 2 3 4 5 6 7
1. Duygusal denge 246 1 14 17 .00 .06 .09 .10
2. Disa déniikliik 246 1 .76 57 66  -23° -15
3. Deneyime aciklik 246 1 66 64 -200  -197
4. Uyumluluk/gecimlilik 246 1 597 227 .16
5. Sorumluluk/6z denetim 246 1 -197 -13°
6. Siber zorba 246 1 66
7. Magdur 246 1

*p< .05, ¥*p< .01
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Tablo 3’de gorilecegi lUzere en disiik negatif iliski magduriyet ile sorumluluk/6z denetim Kkisilik
Ozelligine sahip o6grenciler arasinda gozlenmistir (r=-.13, p<.01). En yiiksek negatif iliski ise yine
magduriyet ve deneyime aciklik kisilik 6zelligi arasinda oldugu géralmistir (r=-.19, p<.01). Arastirmada,
beklenenin aksine nevrotik kisilik 6zelliginin zorbalik ve magduriyet lzerinde anlamli bir etkiye sahip
olmadigl sonucuna ulasiimistir. Diger taraftan disa donuklik (r=-.23, p<.05) deneyime acikhk (r=-.20,
p<.05), uyumluluk (r=-.22, p<.01) ve sorumluluk (r=-.19, p<.05) kisilik 6zellikleri ile siber zorbalk davranisi
sergileme arasinda farkli diizeylerde iliski bulundugu anlasilmistir.

Yapisal Regresyon Modeli

Kisilik ©zelliklerinin siber zorbalikk durumlarina etkisini arastirmak amaciyla yapisal bir model
gelistirilmistir. Modelin veri ile uyum ya da uyumsuzlugu test sonucu ortaya ¢ikan uyum indekslerinin
degerlendirilmesine baghdir. Bu kapsamda gelistirilen modeldeki kisilik degiskenlerinin 6grencilerin siber
zorbalik durumlarina etkileri test edilmistir. Modelin uyum indeksleri kabul edilebilir diizeyde (x2/df =
2.63) bulunmustur (Bkz. Sekil 1 ve Tablo 4). Gelistirilen ilk modelin Tablo 4'deki uyum iyiligi indeksleri
incelendiginde ki-kare 6672.78 olarak bulunmus ve deger istatistiksel olarak anlamh (p<.01) gorilmustar.
Ki-kare, modelin veri setine ne kadar uydugunu gosteren en dnemli uyum indekslerinden biridir ve bu
deger sifira yaklastikga model uyumunun artmasi anlamina gelmektedir (Hu & Bentler, 1999).

Tablo 4.

Modellere iliskin Uyum lyili§i Sonuglari.

Models X df x'/df RMSEA GFl AGFl CFI IFI
Hipotize model 6672.78 2907 2.29 .07 .60 .57 .69 .69
Modifikasyon sonrasi model 7709.41 2922 2.63 .08 .55 .53 .61 .61

xz/df model uyumunu gosteren bir baska parametredir ve 1 ile 5 arasinda oldugunda, model uyum
degerinin kabul edilebilir diizeyde oldugu anlamina gelir. Modelin modifikasyon sonrasi xz/df (2.63)
degeri de kabul edilebilir diizeyde bulunmustur.

Sorumiuluky/
&z denetim

UyurnlulukS
gegimlilik
Magdur

Deneyime agiklik

Siber zorba
Diga doniklik

Duygusal denge

Sekil 1. Hipotize modele iliskin standartlastiriimis degerler.
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Analiz sonuglari hipotize modelin uyum degerlerinin kabul edilebilir diizeyde oldugunu gdstermesine
ragmen Meydan ve Sesen (2011) tarafindan 6nerildigi izere modeldeki anlamsiz yollar sistematik bir
sekilde modelden gikarilmistir. Bu gergevede sirasiyla uyumluluk - magdur, disa dénuklik - magdur,
duygusal denge - magdur, duygusal denge - zorba ve sorumluluk = zorba sirasiyla modelden
cikarilmistir. Daha sonra model tekrar degerlendirmeye tabi tutuldugunda Tablo 5 ve Sekil 2’'de
goraldigu gibi uyum degerlerinde daha iyi sonuglar elde edilmistir. Modifikasyon sonrasi model kabul
edilebilir uyum degerlerine sahip oldugu gorilmustiir.

Sorumluluk/dz
denetim

Uyumiuluk/
gecimlilik

Deneyime acikhik

Disa déndkiok

Sekil 2. Modifikasyon sonrasi standardize edilmis regresyon agirliklari.

Magdur

Siber rorba

Modifikasyon sonrasi modelde yer alan anlamli ve yordayici degiskenlerin standartlastiriimamis ve
standardize edilmis regresyon agirliklari Tablo 5 ve Tablo 6’da sunulmustur.

Tablo 5.
Modifikasyon Sonrasi Modelin Regresyon Adirliklari, Standart Hata, Kritik Oran ve p Dederleri.
Tahmin  S.H. K.O. P
Siber zorba <--- Deneyime aciklik -1.42 14 -10.01 ***
Siber zorba <--- Disa doniiklik .99 12 8.14 *¥¥**
Magdur <--- Deneyime aciklik -.97 .10 -9.24 x*x*
Magdur <---  Sorumluluk/6z denetim .83 .09 8.51 ***
Siber zorba <--- Uyumluluk/gecimlilik .20 .04 5.11 ***
Tablo 6.
Modifikasyon Sonrasi Standardize Edilmis Regresyon Agirliklari.
Tahmin
Siber zorba <--- Deneyime aciklik -.83
Siber zorba <--- Disa donuklik .54
Magdur <--- Deneyime aciklik -77
Magdur <--- Sorumluluk/6z denetim .64
Siber zorba <--- Uyumluluk/gecimlilik .14
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Modele iliskin standartlastirilmis regresyon agirliklari Tablo 5 ve Tablo 6’da, anlamli bulunan yollar
ise Sekil 2’de sunulmustur. Bu veriler deneyime agikligin hem siber zorbalik (R’=-.83, p<.05) hem de
magduriyetin (R’=-.77, p<.05) en giicli ve negatif yordayicisi oldugunu géstermektedir. Ayrica,
uyumluluk kisilik 6zelliginin ise siber zorbaligin en zayif pozitif yordayicisi oldugu sonucuna ulasiimistir
(R°=.14, p<.05). Bununla birlikte, sorumluluk/6z denetim kisilik 6zelliginin de magduriyetin diger bir
yordayicisi oldugu gorilmektedir (R2=.64, p<.05).

Kisilik Ozelliklerinin Siber Zorbaliga Etkileri

Ogrencilerin kisilik dzelliklerinin algilanan siber zorbalik davranislarini nasil etkiledigini arastirmak
amaciyla yapisal regresyon modeli gelistirilmistir. Kisilik 6zelliklerinin siber zorbalik Gzerindeki dogrudan,
dolayli ve toplam etkileri 6lglilmustir.

Tablo 7.
Kisiligin Siber Zorbalik Uzerindeki Standardize Edilmis Dogrudan, Dolayli ve Toplam Etkisi.

Sorumluluk Uyumluluk  Deneyime Agiklik Diga Doniikliik Duygusal Denge
DE I1E TE DE IE TE DE IE TE DE IE TE DE |IE TE

Siber Zorba .00 .00 .00 .14 .00 .14 -83 .00 -83 .54 .00 .54 .00 .00 .00
Magdur .64 00 64 .00 .00 .00 -77 .00 -77 .00 .00 .00 .00 .00 .00

* DE: Dogrudan Etkiler, IE: Dolayl Etkiler, TE: Toplam Etkiler.

Tartisma, Sonug ve Oneriler

Bu arastirmanin amaci, kisilik 6zelliklerinin meslek lisesi 6grencilerinin zorbalk davranislarina etkisini
arastirmaktir. Kisilik 6zelliklerinin siber zorbaliga etkisinin az c¢alisiimis bir konu olmasi nedeniyle
calismanin siber zorbalik durumlariyla bas etmeye yonelik ¢dziim 6nerilerinin gelistirilmesi sirecinde
okul yoneticileri, 6gretmenler, danismanlar, aileler ve 6grencilere yararli olmasi amaglanmaktadir.

Arastirma bulgularini tartismadan 6nce arastirma modelinden kaynaklanan bazi sinirhliklarin
oldugunun hatirlatiimasinda yarar bulunmaktadir. Siber zorbaligin karmasik ve ¢ok yonli bir olgu olmasi
nedeniyle sorunun ortaya c¢ikarilmasi ve ¢6zimi son derece zordur. Bu nedenle, dncelikle siber
zorbaligin nedenleri ve olayin boyutlarinin tim vyonleriyle ortaya konulmasi 6nemlidir. Mevcut
arastirmada, meslek lisesi 6grencilerinin kisilik 6zelliklerinin siber zorbalik davranislarina etkisinin
arastirilmasi amaclamistir. Ancak, kisilik 6zelliklerinin 6grencilerin zorbalik davranislarina etkisinin
arastirilmasi, siber zorbaliga etki eden faktorlerden sadece bir boyutunu olusturmaktadir. Kisilik
ozelliklerinin ayni yas grubundaki bireyler Gizerindeki etkisinin incelenmesi i¢in bile farkh boyutlariyla ele
alinmasi gerekmektedir. Bu nedenle, konu ile ilgili daha kapsamli ¢alismalara ihtiya¢ duyuldugunun goz
ontinde bulundurulmasi ve bulgularinin bu sinirhliklar cercevesinde degerlendirilmesi gerekmektedir.

Negatif bir kisilik 6zelligi olarak degerlendirilen nevrotiklik, kaygi, dismanlk, depresyon, benlik
bilinci, dirtusellik ve savunmasizlik ile iliskilidir (McCrae & Costa, 1996; McCrae & John, 1992). Yalnizlik
ile daha fazla internet kullanimi arasindaki iliski incelendiginde, nevrotik kisilik 6zelligine sahip bireylerin
ic dlnyalarinda yalnizligi diger bireylerden daha fazla hissettikleri ve daha fazla siire internet
kullandiklari anlasilmaktadir (Batigun & Hasta 2010; Morahan-Martin & Schumacher, 2003). Bu durum,
nevrotik kisilik 6zelligi sergileyen bireylerin siber ortamlarda zorbalik yapmaya ve zorbalik davranigina
maruz kalinmasina neden olabilmektedir (Celik et al. 2012). Bu gorisin aksine mevcut arastirma
bulgulari, nevrotik kisilik 6zelligi ile siber zorbalik arasinda anlamli bir iliski olmadigini géstermistir. Bu
acidan degerlendirildiginde mevcut arastirma sonucu, nevrotik kisilik 6zelliginin siber zorbaligin oldukga
gicli yordayicisi oldugu sonucuna ulasan diger arastirma sonuglarina gore farkhhk géstermektedir (Celik
et al. 2012; Gleason et al. 2004; Kim, LaRose & Peng, 2009; Tani et al. 2003). Calismalarinda, Celik vd.
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(2012), arastirma verilerini 18-25 yas araligindaki Universite 6grencilerinden toplamis ve gozlenen
degiskenlerle yol analizi uygulamistir. Bu arastirmada veriler, 14-18 yaslar arasindaki meslek lisesi
ogrencilerinden toplanmigtir. Bu nedenle, arastirma sonuglari arasindaki farklihgin kullanilan veri analiz
teknigi ile katimcilarin yas gruplari arasindaki farkliliktan kaynaklanmis olabilecegi degerlendirilebilir.

Arastirma sonuglari uyumluluk/gecimliligin siber zorbalik davranisi sergilemeyi oldukca duslk
dizeyde yordadigini ortaya koymustur. Bu bulgu, 6nceki bazi c¢alisma bulgulan ile benzerlik
gostermektedir (Li, 2011). Bu sonug, uyumluluk/gecimlilik davranis 6zelligine sahip 6grencilerin
davranislarini igcinde bulunduklari duruma gore sekillendirebilmeleri nedeniyle bazen zorbalik davranisi
sergileyebilecekleri  seklinde  yorumlanabilir.  Arastirmada,  uyumluluk/gecimlilik ile  siber
magduriyetarasinda ise anlamli bir iliski bulunmadigi sonucuna ulagilmistir.

Arastirmada, deneyime aciklik ve disa donuklik kisilik 6zelliklerinin siber zorbalik tizerinde dogrudan
ve anlamh diizeyde etkisi oldugu sonucuna ulasilmistir. Ancak bu sonug, konuya iliskin olarak yapilmis
bazi arastirma bulgulari ile farklilik géstermektedir. Ornegin, Celik vd. (2012) tarafindan gerceklestirilen
arastirma bulgular disa dondklGgin zorbalik izerinde negatif bir etkisi oldugunu gostermektedir. Bu
bulgu, disa donlik davranis 6zelligi sergileyen 6grenciler her ne kadar sosyal, kolay arkadaslik kurabilen,
ylizylize iletisime agik bireyler olsa da zorbalik davranisi gésterebildiklerinin bir gdstergesi olabilir. Ote
yandan, arastirma bulgulari disa déniikligin magduriyet lUzerinde dogrudan ve anlamh dizeyde bir
etkisi bulunmadigini gdstermistir.

Bir diger kisilik ozelligi olan sorumluluk/6zdenetimin siber zorbalik Gzerinde anlamli bir etkisinin
olmadigi gérulmuistir. Olumlu bir kisilik 6zelligi olan sorumluluk/6zdenetim kisinin etkinlik derecesi,
kararhligi, glvenilirligi, sorumlulugunu, gorev yetenegini ve 6z disiplinini ifade eder (McCrae & John,
1992). Mevcut galismada sorumluluk siber zorbaliga maruz kalmanin 6nemli bir yordayicisi olarak
gozlemlenmistir. Baska bir ifade ile yiksek sorumluluk ve 6z denetim kisilik 6zelligi sergileyen bireyler
siber zorbalara kargi daha savunmasiz kalabilmekte ve daha fazla siber zorbalik magduru olabilmektedir.

Son olarak, arastirmanin en anlamh sonucunun deneyime aciklik ve siber zorbalk arasindaki iligki
arasinda oldugu gorialmektedir. Arastirma bulgulari deneyime acikligin hem zorballk hem de
magduriyetin negatif diizeyde en giicli yordayicisi oldugunu gostermistir. Dahasi deneyime agikhgin hem
zorbalik hem de magduriyet Gizerinde en ylksek negatif toplam etkiye sahip oldugu gorilmistir. Bu
bulgudan yola ¢ikarak deneyime, degisime, kisisel gelisime acik, entelektiliel ve yaratici kisilik 6zelliklerine
sahip 6grencilerin siber zorba ve zorbalik magduru olma ihtimallerinin daha disik oldugu soylenebilir.

Arastirma sonuglarinin alanyazina katki saglamasi ve daha sonra yapilacak benzeri ¢alismalar icin fikir
vermesi beklenmekle birlikte kisilik 6zeliklerinin siber zorbaliga etkisinin farkli boyutlariyla ele alindig
genis kapsamli ¢calismalara ihtiya¢ duyuldugu dislinilmektedir. Bu baglamda, siber zorbaliga neden olan
hususlarin belirlenebilmesi ve siber zorbaligin 6nlenmesine yonelik etkili stratejilerin gelistirilebilmesi
icin daha detayli analizler yapilmasina imkan saglayan nitel arastirma yontemlerinin kullanildig
calismalara ihtiya¢ duyulmaktadir. Benzer sekilde kisilik ozellikleri ile siber zorbalik ve magduriyet
arasindaki iliskinin daha detayli arastirilmasina yonelik olarak cinsiyet, yas, internet kullanimi, internet
erisimi, sinif dizeyi, sosyo-ekonomik durum gibi farkli degiskenlerin etkilerinin incelendigi arastirmalar
yapilmasi 6nerilmektedir.
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The aim of this study is to determine the purposes and characteristics of adolescents’
internet use. Furthermore, the study compared adolescents’ internet use purposes in
terms of gender, school type and grade level variables. The study group consisted of
1002 students who were studying in 10 public high schools in 2012-2013 academic
year in istanbul. The data were collected through the Internet Use Purposes Scale
(IPUS) and were analyzed using descriptive statistics, t-test and ANOVA. Research
revealed that duration of internet use of adolescents’ increased over years. Also, more
than half of the adolescents access internet at home, in the evening and at night. Girls
use mobile phone two times more than boys in order to access internet. One out of
every ten adolescents were found to be at risk of internet addiction. Results indicate
that adolescents use internet mostly for the communication and learning purposes
whereas they use the internet for the purposes of education, psychological needs and
entertainment at lower levels. Significant differences were observed in terms of
gender and school types. However, grade level did not have a significant effect on the
purposes of adolescents’ internet use.
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Bu arastirmanin amaci lise 6grencisi ergenlerin internet kullanim o6zellikleri, internet
kullanim amaglari ve internet kullanim amaglarina iliskin géruslerin cinsiyet, lise tiirii ve
sinif diizeyine gore farkhlasip farklilasmadigini ortaya koymaktir. Arastirmanin galisma
grubunu 2012-2013 Egitim-Ogretim yilinda istanbul ili'nde 10 kamu lisesinde 6grenim
gdéren 1002 6grenci olusturmustur. Veriler arastirmaci tarafindan gelistirilen internet
Kullanim Amaglari Olgegi (iKAO) ile toplanmistir. Verilerin ¢6ziimlenmesinde betimsel
istatistik ile t-testi ve tek yonli varyans analizi (ANOVA) testi kullanilmistir. Arastirmada
ergenlerin evden internet kullanimlarinin arttigi, en ¢ok evden, aksam ve gece
internete erisim saglandigl, kizlarin erkeklere gore cep telefonu ile internete
erisimlerinin iki kat fazla oldugu, her on ergenden birinin internet bagimhhg risk
grubunda oldugu bulunmustur. Ergenlerin interneti buylk Olgliide sosyallesme ve
bilgilenme amaciyla, az dizeyde psikolojik ihtiyaglar, egitim ve eglence amaciyla
kullandiklari saptanmistir. Ergenlerin internet kullanim amaglari cinsiyet ve lise tiriine
gore farklilagirken, sinif diizeyine gore farklilasmamaktadir.
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Introduction

Internet use is growing rapidly among adolescents worldwide and in Turkey. The Internet has
become an indispensable part of life for youth at school and home in daily life. Initially celebrated with
its positive aspects of facilitating global communication, access to information and interpersonal
communication, the internet has also become the focus of studies over time addressing its emerging
academic, psychosocial and physiological negative consequences.

Young people are the primary group that uses the Internet the most and Internet use is growing
exponentially (Alavi, Maracy, Jannatifard & Eslami, 2012; Sorj & Lissovsky, 2010; Dinger, Mavasoglu, &
Mavasoglu, 2014; Tari Comert & Kayiran, 2010). 44.00% of boys and 15.00% of girls between the ages of
15 and 24 are playing on the internet and video games, and online gaming has increased twofold
(Thomee, 2012). A study on adolescents of ages 12-18 found that 85.00% of the participants used the
internet while another study conducted on 596 students found that adolescents spent 2.5 hours on
average on the internet daily (Li, 2008; Ling, Ramadass, Altaher & Arjuman, 2011). The number of
internet subscribers in Turkey has reached 55 million (TUIK, 2016). With 57.00% of its population using
the internet, Turkey is the 17th country in internet usage in the world (IWS, 2016). Another study
conducted on a teenager group of ages 11-16 in 25 European countries found that 25.00% of the
adolescents participating from Turkey showed most of the excessive internet usage symptoms. The
study indicated that Turkey with 2.00% of its participants that showed all of the symptoms was among
the five countries (Lobe, Livingstone, Olaffstone & Vodeb, 2012; Smahel et al., 2012).

Information technologies are seen to be more effective particularly on the young adults (Dinger,
2012; Thomee, 2012). According to Deniz (2010), internet use among young people of ages 16-24 is
increasing while causing various problems. On the other hand, young people are at the physical and
mental development stage and their psychological functions have not developed yet (Xiong, 2011).
While adults can cope with any problem they face on the internet, children need help about it (Orhan &
Akkoyunlu, 2004). In this respect, it is important to investigate the characteristics of internet usage
among adolescents in order to encourage healthy use of the internet, minimize “cyber bullying” and
“internet addiction” risks, and prevent its negative psychosocial, mental and physical consequences.

Gender is an important variable in internet use. Most of the studies suggest that boys use the
internet for an extended period compared to girls (Aksiit & Batur, 2007; Balci, Golcii & Ocalan, 2013;
Canan, Ataoglu, Ozgetin & icmeli, 2012; Yiiksel & Yilmaz, 2016). The study conducted by Aksiit & Batur
(2007) discovered that boys spent 12 hours and girls spent 9 hours on average on the internet per week.
Gender appears to be an important predictor of problematic internet use, and men appear to be more
prone to internet addiction than women (Ozkan, 2013) or men’s ratio of becoming addicted to the
internet is higher (Canan et al., 2012; Dinger, 2016; Gir, Yurt, Bulduk & Atag6z,2015).

Today, adolescents meet the internet at early ages. A study conducted with 1018 participants of ages
9-16 found that 45.00% used the internet for the first time between the ages of 7-10 (Kasikci, Cagiltay,
Karakus, Kursun & Ogan, 2014). Similarly, another study found that 63.00% of 435 high school students
had been using the internet for two years (Aylaz, Glines, Glnaydin, Kocaer & Pehlivan, 2016). Duration
of internet use among adolescents varies (Oktan, 2015; Yiiksel & Yilmaz, 2016). The study by Yiiksel and
Yilmaz (2016) found that adolescents used the internet 22 hours and more, while another study found
that 36.00% of the participants used the Internet one hour a day and that 22.00% used it one-two hours
daily (Kasikci et al., 2014). Another study conducted with university students (Dinger et al., 2014; Say &
Durak Batiglin, 2016) found that almost half of the participants spent 3-5 hours a day on the internet.
The internet use of adolescents appears to vary between two and five hours.

The duration of internet use is also an important variable. As the internet usage increases, the
problematic internet use is seen to increase. The study by Oktan (2015) found that, if three or more
hours were spent on the Internet, the problematic internet use increased, and the study by Yiksel and
Yilmaz (2016) with 400 high school students found that internet addiction increased as the duration of
internet use increased.
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There are few studies in literature focusing on internet use of adolescents based on the school type
variable. According to one of such studies by Yiiksel and Yilmaz (2016), internet addiction does not vary
based on school type in high school students while the study by Ceyhan (2011) suggests that attending
an industrial vocational school is a risk factor in developing a problematic internet use habit.

One of the important variables for internet use is the purposes of internet use of adolescents
(Ceyhan, 2011; Ling et al., 2011; Siyez & Uz Bas, 2013). Adolescents use the internet for different
purposes such as entertainment, gaming, academic support, chatting with friends, communication,
expressing themselves in global and social networks and socializing. A study conducted by Aydin (2011)
investigated the purposes of internet use under the headings of homework-research, gaming,
communication-chatting and cybercrimes. Another study found that the internet was used for
entertainment-time spending (71.00%), need for information access (59.00%), self-expression (%51.00),
unwinding from academic pressure (47.00%) and socializing with others (28.00%) (Ling et al., 2011).
According to Donoso and Roe (2006), internet use is expected to be for purposes such as academic
success and supporting class work; however, it is mostly used outside the school environment for other
than academic purposes such as information access, avoiding boredom, sexually explicit purposes and
entertainment.

Internet use is subjective, however, its positive or negative consequences on individuals depend on
many factors. In literature, these factors are explained by the time spent on the Internet, personal
characteristics, gender, purposes of use, the intention behind the internet usage behavior, family factors
and social anxiety (Hazelhurst, Johnson & Sanders, 2011; Ling, et al., 2011; Weinstein & Lejoyeux, 2010;
Young, 1998). The time spent on the internet is not the only criterion in terms of “negative
consequences” and “addiction”, and is, however, one of the most frequently used basic criteria. Use of
the internet for 40 hours or more per week suggests an excessive internet use and internet addiction. In
addition to its advantages when used healthily and for useful purposes, the Internet may cause negative
consequences when used excessively and unhealthily (Bernardi & Pallanti, 2009; Hinic, 2008). The
benefits of the internet are information access without the limits of time and location (Orhan &
Akkoyunlu, 2004), achieving efficiency at tasks and works, freely expressing ideas and console
disillusionments (Ling et al., 2011). Connecting with people with similar interests and values (Bargh &
McKenna, 2004), increasing communication, being useful in the academic field (Balta & Horzum, 2008)
and developing the feeling of identity (Siyez & Uz Bas, 2013) are also among the potential benefits of the
internet. The negative consequences of internet use are knowledge overload, misinformation, loss of
reality, loss of the boundary between public and private, neglecting roles and duties (Brey, 2006). Also,
loneliness and depression, the weakening of the ties with relatives and society (Bargh & McKenna,
2004), wasting time, asociality (Hazelhurst et al., 2011), social isolation (Steven & Morris, 2007), cyber
bullying (Myers, McCaw & Hemphill, 2011), and most importantly, the risk of internet addiction are
among the reported negative effects.

One of the problems experienced in the family and the school in Turkey is excessive internet use.
Students can easily access the Internet via mobile devices and phones even during class sessions and
communicate with their classmates not face-to-face, but over the internet in the same environment.
According to Watson (2005) young people have developed a multi-dimensional communication model
and become a community that adapts the communications and information technology to their needs.
However, families and teachers are quite ineffective and weak against this community created by young
people. It appears to be important to describe the characteristics of internet use among adolescents,
their purposes of internet use. Identifying the variables affecting these purposes is thought to be
important in minimizing the negative consequences of the relationship created by adolescents with the
Internet and increasing the awareness of healthy internet use.

The present study aims to identify the characteristics of internet use among adolescents, their
purposes of internet use and whether or not their opinions on the purposes of internet use vary based
on gender, high school type and grade level. For this purpose, answers to the following questions were
sought:
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e What is the distribution of locations and times of internet access, age and level of computer use, and
the duration of internet use among adolescents?

e What are the purposes of internet use among adolescents?

e Do their purposes of internet use vary according to their gender, high school type and grade level?

Method
Research Design

The study followed a survey method. The study was conducted by quantitative research method as
the aim was to identify the current purposes of internet use and user characteristics of adolescents.

Participants

The study group consisted of 1002 high school students attending 10 schools in four districts in
Istanbul province during the 2012-2013 academic year. Two criteria were followed when determining
the study group. The first is the inclusion in the study of districts representing different socio-economic
status, and the second is the representation of three types of high schools (Anatolian, general and
vocational) as the school type, which is an important variable in terms of the social environment.
Demographic characteristics of the participants in the study are presented in Table 1.

As seen in Table 1, 467 of the adolescents participating in the study are male (47.40%) and 519 are
female (52.60%). Most of the participants are from vocational schools (n=402, 40.10 %), are 11th grade
students (N=279, 27.80%), and 17 years old (n=316, 31.80%). They have 1-3 unsuccessful classes (n=279,
28.10%), have a high school graduate mother (n=358, 36.10%) and have a high school graduate father
(n=354, 35.60%). The participant groups represented by the least number of adolescents are from
general high schools (n=258, 26.70%), 12th grade students (n=229, 22.90%), 19 years or older (n=31,
3.10%). They were repeating the previous year’s grade (n=27, 2.70%), and have parents that are not
literate (mother n=36, 3.60% and father n=25, 2.50%).

Instruments

Data was collected with the “Internet Use Purposes (IUP) Scale” developed by the researcher. While
the scale was being developed a) the literature was scanned and the classes of two grades (10th and
11th) were visited to identify internet use purposes using the students’ statements and create an items
pool; b) the scale was submitted to the academic members that are experts in information technology
and in the subject field for their opinion on the content validity; c) a draft scale form was prepared in
line with the experts’ opinions; d) a practice was conducted with the participation of 702 high school
students; and e) data analysis was performed. The structure validity of the scale was investigated using
exploratory and confirmatory factor analysis. As a result of the exploratory factor analysis: The total
variance explained by the structure comprising five major factors with the eigenvalue greater than 1 is
53.72 %. Load values in the five factors vary between .42 and .82, and the variance explained by sub-
scales varies between 17.18% and 7.57 %. The confirmatory factor analysis revealed as a result of the
second level DFA that the five-dimensional structure represented an acceptable fit (RMSEA = .06, RMR =
.13, NFI=.88, CFI =.92, IFI=.92, RFI=.86 AGFI =.81, GFI =.84). The Cronbach-Alpha reliability coefficients of
the sub-dimensions in the scale vary between a = .70 and a = .89. The Cronbach-Alpha reliability
coefficient of the entire scale is a =. 86. The IU Scale comprises a total of 48 items in three sections
entitled Personal Information, Characteristics of Internet Use and Purposes of Internet Use. The third
section of the IUP Scale is a Likert-type scale aimed to identify use purposes. The scale comprises five
sub-dimensions entitled Education (8 items), Entertainment (8 items), Psychological Needs (5 items),
Socialization (4 items), and information access (4 items), all totaling 29 items. The students were asked
about their agreement with the internet use purposes provided in the scale sub-dimensions. The scale
responses range between 1- “I strongly disagree” and 5- “I strongly agree”.
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Table 1.
Demographic Characteristics of the Participants.
Variable Characteristic N (%)
Gender Boys 467 47.40
Girls 519 52.60
Type of Anatolian 342 34.10
high school General 258 25.70
Vocational 402 40.10
Grade level 9th Grade 236 23.60
10th Grade 258 25.70
11th Grade 279 27.80
12th Grade 229 22.90
Age 14-15 years 206 20.70
16 years 273 27.50
17 years 316 31.80
18 years 168 16.90
19 years and older 31 3.10
Education status of mother Primary 358 36.10
Secondary 188 19.00
High school 284 28.70
University 125 12.60
Other 36 3.60
Education status of father Primary 246 24.70
Secondary 198 19.90
High school 354 35.60
University 172 17.30
Other 25 2.50
Achievement level at school Failure 27 2.70
Succeeded 265 26.70
Not succeeded in 1-3 subjects 279 28.10
Not succeeded in 4 or more subjects 51 5.10
High honored 371 37.40
Procedure

Since the districts in Istanbul were far from each other and the data had to be collected within a
certain time period, the experts were asked for their help, and the data was collected in 7 months with
two rounds of visits by the researcher. In addition, the local school guidance counselors who were
commissioned by school administrations assisted the researcher during the data collection period and
provided written directions on the implementation.

Data Analysis

The data on the first and the second sub-scales (i.e., characteristics of internet use and purposes of
internet use of the adolescents) were analyzed using descriptive statistics such as arithmetic mean,
standard deviation and percentage. The third sub scale (i.e., the comparison of the opinions on purposes
of internet use according to gender) was analyzed by t-test while One Way Anova (ANOVA) was
conducted to compare the results based on grade level and school type.
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Results

The findings are provided in line with the objectives of the study under three headings: 1)
Characteristics of internet use among adolescents, 2) Purposes of internet use among adolescents and
3) A comparison of purpose of internet use among adolescents according to gender, high school type,
and grade level variables.

Characteristics of Internet Use among Adolescents

Descriptive statistics of adolescents’ internet use characteristics are displayed in Table 2.

Table 2.
Descriptive Statistics of Adolescents’ Internet Use Characteristics.
Female Male Total
N (%) N (%) N (%)
Place of Home 345 66.90 358 77.00 712 71.50
access to School-Lab. 2 40 5 1.10 7 .70
internet Internet Cafe 2 40 25 5.40 27 2.70
Mobile Phone 160 31.00 74 15.90 239 24.00
Other 7 1.40 3 .60 11 1.10
Density of  Weekdays 53 10.50 26 5.80 82 8.40
Access Weekend 105 20.80 91 20.10 197 20.30
internet Every day 347 68.70 335 74.10 692 71.30
Time to School day 16 3.10 11 2.40 27 2.70
Access Out of school day 187 36.50 142 30.60 333 33.60
Internet Evening 235 45.80 229 49.40 472 47.60
Night 21 4.10 31 6.70 52 5.20
Other 54 10.50 51 11.00 108 10.90
Age of first  2-5 ages 38 7.80 61 13.60 101 10.70
computer 6-9 ages 218 44.90 217 48.20 440 46.40
use 10-13 ages 211 43.50 160 35.60 377 39.80
14-17 ages 18 3.70 12 2.70 30 3.20
Level of Beginner 17 3.30 8 1.70 25 2.50
computer At some level 37 7.10 19 4.10 56 5.60
skills Moderate 199 38.30 162 34.80 365 36.50
Advanced 212 40.80 188 40.30 408 40.80
Highly skilled 54 10.40 89 19.10 147 14.70
Duration 1-2 years 20 3.90 23 4.90 43 4.30
ofinternet  3-4 years 64 12.40 61 13.10 126 12.60
use 5-6 years 166 32.10 137 29.40 305 30.50
(Years) 7 years — above 259 50.10 240 51.50 512 51.30
Non-user 8 1.50 5 1.10 13 1.30
Duration 1-10 hours 259 50.20 194 41.60 458 45.90
of internet  11-20 hours 157 30.40 125 26.80 286 28.70
use 21-30 hours 66 12.80 103 22.10 171 17.10
(weekly) 3740 hours 16 3.10 20 4.30 37 3.70
41 hours - above 18 3.50 24 5.10 46 4.60
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As seen in Table 2, adolescents connect to the Internet mostly at home (71.50%) and secondly via a
mobile phone (24.00%). The girls (31.00%) use mobile phones two times more than the boys (15.90%)
do when connecting to the internet. Around 71.30% of the adolescents connect to the Internet every
day while 20.30% connect on weekends. More than half of the adolescents connect to the Internet in
the evening (47.60%) and at night (5.20%) and have been using the Internet for seven years or more
(51.30%). According to these findings, the internet use of the adolescents at home and during evening-
night hours instead of environments such as internet cafes and schools-laboratories have increased. The
very small percentage of the use of internet cafes to connect to the Internet can be explained by the
increased connectivity via mobile phones and home computers.

Almost half the adolescents began to use a computer at ages 6-9 (46.40%). The percentage of the
adolescents that began to use a computer at ages 2-5 is 10.70%. One out of every two participants
became familiar with a computer at ages 6-9, and one of every ten participants did so until age 5. Also,
40.80% of the adolescents consider themselves to be good at computers, and 14.70% thereof consider
themselves to be very good at computers. When examined in terms of gender, while there is no
significant difference between the boys and the girls in almost all of the groups, the percentage for boys
(19.10%) is higher than girls (10.40%). One out of every ten adolescents in the study began to use the
Internet at such a very young age as 2-5, and almost half of them, i.e. one out of every two adolescents
began to use the Internet before school or in the first two years of primary school. According to the
findings, the teenager age of meeting with computers is quite young.

The large majority of the adolescents (45.90 %) use the Internet 1-10 hours a week. The percentage
is higher for the girls (50.20%) than the boys (41.60%). The percentage of the boys (22.10%) using the
Internet 21-30 hours a week is twice that of the girls (12.80%). Furthermore, 5.10% of the boys appear
to meet the criterion of 40 hours of use, which is considered as a risk for internet addiction, and more
boys (5.10%) appear to be in the risk group compared to the girls (3.50%). When considered together
with the group using 30-40 hours of internet per week (3.70%), 8.30% of the adolescents appear to be in
the risk group of internet addiction and excessive use. 1-20 hours of use, which may be considered a
relatively controlled use, is more common among the girls than the boys, while in 21 hours or more of
use, in other words, as the duration of weekly use gets longer, the boys appear to use the Internet more
than the girls.

The Results of the Purposes of Internet Use among Adolescents

The second sub goal of the study is to identify the purposes of internet use of the adolescents. In the
following Table 3, the mean, standard deviation and order of importance in respect of purposes of
internet use in the IUP Scale’s Education, Entertainment, Psychological needs, Socialization and
Information access dimensions.

I)aels):iz;ive Statistics Regarding Purposes of Internet Use among Adolescents.

Dimensions X Sd Order of Importance
1. Education 23.57/2.94 7.19 3

2. Entertainment 19.35/2.41 5.93 5

3. Psychological Needs 13.64/2.72 5.03 4

4. Socialization 14.71/3.67 3.60 1

5. Information access 13.67/3.41 3.58 2
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As seen in Table 3, the sub-dimension mean scores for the adolescents’ internet use purposes are
divided by the number of items to provide a comparison by a rating between 1 (none) - 5 (completely).
The adolescents’ mean scores in the IUP Scale sub-dimensions are (X=2.94) in the Education dimension,
(X=2.41) in the Entertainment dimension, (X=2.72) in the Psychological needs dimension, ( X=3.67) in
the Socialization dimension, and (X=3.41) in the information access dimension. The adolescents use the
Internet to a large extent for “Socialization” and “Information access”, and “to some extent” for
“Psychological needs", “Education” and “Entertainment”. When the order of importance according to
the levels of agreement is analyzed, the adolescents use the Internet for “Socialization” the most and for
“Entertainment” purposes the least.

Descriptive statistics regarding the items most and least agreed by the adolescents in the IUP Scale
are provided in Table 4.

Table 4.
Descriptive Statistics Regarding the Items Most and Least Agreed By the Adolescents in the IUP Scale.
Sub dimensions Items X Sd Order of importance
Education Doing homework 3.56 1.10 1
Preparing for new course subjects 2.34 1.24 2
Entertainment Watching movies and serials 3.46 1.16 1
Gambling on the internet 1.75 1.30 2
Psychological needs Spending free time 3.30 1.28 1
Forgetting about being lonely 2.19 1.42 2
Socialization Talking with friends 4.00 1.15 1
Socialization with others 3.12 1.31 2
Information access  Following up the news and agenda 3.52 1.21 1
Learning new technologies 3.33 1.29 2

1= highest, 2= lowest, N = 1002

When Table 4 is examined, the highest level of agreement by the adolescents in all sub-dimensions
are with items “Chatting with my friends” (X=4.00), “Doing homework” (X=3.56) “Following up the news
and agenda” (X=3.52), “Watching movies and series” (X=3.46), and “Spending free time” (X=3.30). The
least agreement is with items “Gambling” (X=1.75), “Forgetting about being lonely” (X=2.19), and
“Preparing for new course subjects” (X=2.34), respectively. According to these findings, the adolescents
use the Internet “to a large extent” for chatting with friends; and “to some extent” for “spending time”
and for “watching movies and series”. According to the least agreed items, the adolescents do not use
the internet for “Gambling” “at all”, and use it “rarely” to forget about their loneliness and prepare for
new course subjects.

Findings on the Comparison of Opinions on Purposes of Internet Use by Gender, Highs School Type
and Grade Level

The third sub goal of the study is to investigate whether or not the adolescents’ purposes of internet
use vary based on gender, high school type and grade level. A comparison of the adolescents’ opinions
on purposes of internet use by gender is provided in Table 5.

In Table 5, when the t-test results for independent sampling regarding the comparison of the total
sub-dimension scores of the IUP Scale by gender, there is no significant difference in the Socialization
dimension by gender. Due to the separate t-test was applied for each sub dimension of the scale,
Bonferroni correction was applied to control for Type | error rate. New nominal alpha value is calculated

as .01 (B = a/(k,Z) = %=%=.01 ).
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Table 5.
A Comparison of the Adolescents’ Opinions on Purposes of Internet Use by Gender (t-Test Results for
Independent Samples).

Sub dimensions Gender N X Sd t p
Education 1.Female 519 24.19 7.41 2.85 .00
2.Male 467 22.89 6.91
Entertainment 1.Female 519 18.19 5.59 6.29 .00
2.Male 467 20.54 6.04
Psychological needs 1.Female 519 12.90 4.99 4.84 .00
2.Male 467 14.44 4.97
Socialization 1.Female 519 14.59 3.73 .89 .36
2.Male 467 14.80 3.49
Information access 1.Female 519 13.06 3.78 5.90 .00
2.Male 467 14.37 3.21

There is a significant difference in education [tigs;74) = 2.85; p<.01], entertainment [tigs58= 6.29;
p<.01], psychological needs [t (934= 4.84; p<.01] and information access [tggos7= 5.90; p<.01] sub-
dimensions. The mean score of the boys is higher than that of the girls in entertainment (X= 20.54),
psychological needs (X= 14.44) and information access (X= 14.37) dimensions. In education sub-
dimension, the mean score of the girls (X =24.19) is higher than that of the boys (X = 22.89). According
to these findings, the gender variable is a factor that affects purposes of internet use. Compared to the
boys, the girls use the Internet more for educational purposes, while the boys use the Internet more for
entertainment, psychological needs and information access.

Comparison of the purposes of internet use among adolescents in relation to types of school is
presented in Table 6.

Table 6.
Comparison of the Purposes of Internet Use among Adolescents in Relation to Types of School (One Way
ANOVA).

Sl.Jb . Types of school N X Sd F p Significant Difference Dunnet C
dimensions
Education 1. Anatolian 342 2315 7.32 3.41 .03
2. General 258 2457 7.17
3. Vocational 402 23.28 7.06
Entertainment 1. Anatolian 342 2041 6.19 21.79 .00 1-2,2-3
2. General 258 17.35 5.01
3. Vocational 402 19.73 5.96
Psychological 1. Anatolian 342 1274 4.81 2218 .00 1-3,2-3
needs 2. General 258 12.85 5.23
3. Vocational 402 1490 4.84
Socialization 1. Anatolian 342 1434 3.85 9.06 .00 1-3,2-3
2. General 258 14.27 3.60
3. Vocational 402 15.29 3.31
Information 1. Anatolian 342 13.74 3.75 131 .26
access 2. General 258 1336 3.54
3. Vocational 402 13.81 3.44
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According to the results of the one-way analysis of variance (ANOVA) provided in Table 6 for the
comparison of the total scores of the IUP Scale sub-dimensions by school type, there is a significant
difference between the students views in the “Entertainment” [F(y099) = 21.79; p<.01] , “Psychological
needs” [F, s99) = 22.18; p<.01] and “Socialization” [F,, g95) = 9.06; p<.01] sub-dimensions by school type.
In the “information access” [F, 995 = 1.31; p>.01] and “education” [F,, g9) = 3.41; p>.01] sub-dimensions,
there is no significant difference. When the Dunnet C results are examined to identify the source of the
difference, there is a significant difference between the general (X= 17.35), anatolian (X= 20.41) and
vocational (X= 19.73) high school groups in the entertainment dimension. According to the findings, the
adolescents attending an Anatolian high school use the Internet for entertainment purposes the most,
while those attending a general high school use the Internet for entertainment purposes the least.

In the psychological needs dimension, there is a significant difference between the vocational
(X=14.90), anatolian (X=12.74) and general (X= 12.74) high school groups. In the socialization dimension,
there is a significant difference between the vocational (X=15.29), anatolian (X=13.74) and general
(X=13.36) high school groups. According to these findings, the school type appears to be a factor
affecting the purposes of internet use. The adolescents in vocational high schools make up the group
using the Internet more for socialization and psychological needs than other school types. In the
information access dimension, there is no significant difference between the groups by school type.

According to the results of the one-way analysis of variance (ANOVA) for the comparison of the total
scores of the IUP Scale sub-dimension by grade level, there is no significant difference between the
views of the adolescents in the “education” [F, 995 = .82; p>.01], “entertainment” [F(3 g5 = 2.29; p>.01],
“psychological needs” [F3, 995 = .88; p>.05], “socialization” [F 3, 995) = 2.20; p>.01] and “information access
and general culture” [F(3, g98) = .77; p>.01] sub-dimensions by grade level. According to this finding, the
grade level appears not to be a factor affecting the purposes of internet use among the adolescents.

Discussion, Conclusion and Implementation

The present study investigated the characteristics of internet use, purposes of internet use and the
variables affecting the purposes of internet use among the adolescents. The large majority of the
adolescents connect to the Internet primarily from home and then from a mobile phone, and more than
half of the adolescents use the Internet during evening and night hours. This suggests that use from
home and during evening-night hours is increasing and becoming personalized. The study by Thomee
(2008) also found that the participants connected to the Internet at home the most and that 88.00 % of
the participants connected regularly and every day. Another study identified that 59.50 % of the female
students and 54.50 % of the male students used computer at home (Tor & Erden, 2004). The present
study found that access to the Internet at an internet cafe was as low as 3.00% while a study conducted
in 2007 identified the percentage of the students connecting to the Internet at home as 22.30 % (Deveci
et al.,, 2007). At this point, it may be suggested that the students’ use of the Internet at home has
increased while accessing at an internet cafe has decreased in the last 7-8 years.

According to the findings, girls use mobile phones two times more than boys when connecting to the
Internet. The study by Karaaslan and Budak (2012) also found that female students (78.00%) used
mobiles phones more than boys to connect to the Internet, and another study found that girls used the
“text messaging” on the phone more than boys (Thomee, 2012). When it is looked at from the
adolescents’ developmental characteristics and the social gender perspective, the girls’ inclination to get
social support by talking to their fellow girlfriends and communicate may be a factor in their mobile
phone usage. The study also showed that more than half of the adolescents had met with a computer as
early as when they were 6-9 years old and had been using the Internet for seven years. The age of the
study participants is 14-18, and so the adolescents’ exposure to the effects of the Internet appears to
begin at very young ages. When considering the decreasing age to meet computers, the inclination to
use the Internet excessively increases (Oztirk & Ozmen, 2011) and the importance of taking
psychosocial measures for the healthy internet usage during the childhood is suggested.
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The large majority of adolescents use the Internet 1-10 hours a week. 1-10 hours of internet use is
higher in girls than in boys. The percentage of boys using the Internet 30 hours or more per week is
higher than that of girls. In other words, as the weekly usage increases, boys appear to use the Internet
more than girls. Another finding of the study that could be considered important is that 8.30 % of the
adolescents are in the internet addiction and excessive use risk group. The findings regarding excessive
use and addiction are in parallel with the literature. The study by Morahan-Martin and Schumacher
(2000) also found that 8.00% of the university students were in the group of problematic internet use,
while a study conducted in our country on 211 high school students found that 24.20% of the
adolescents were in the internet addiction group (Uneri & Tanidir, 2011). A study conducted in the TRNC
on the secondary education students found that 20.70% were in the high-risk group of internet
addiction (Ozdamli & Beyatli, 2013). Also in the present study, the facts that one out of every 10
students is in the internet addiction risk group in respect of duration of usage, that they meet with
computers during their childhood between the ages of 6 and 9 and that night and evening time internet
usage is high may be suggested to indicate some possible risks regarding the mental health and the
development of personal and social skills of the adolescents. The adolescence is a very sensitive period
in which the look for communication and socialization increases. It also contains risks of developing
unhealthy identities within the anonymity of the virtual world instead of developing personal and social
skills in the real world (Ozkan, 2013; Sorj & Lissovsky, 2010).

The results showed that the adolescents primarily used the Internet “to a large extent” for
socialization, and lastly “to some extent” for entertainment. The adolescents appear to tend to fulfill
their need of socialization through the Internet. Similarly, socializing with others and expressing
themselves were found to be the factors stimulating internet usage (Dinger et al., 2014; Ling et al,.
2011). Another study states that t high school students tend towards virtual socialization as a result of
their inadaptability to the environment they live in and try to fulfill their need of making friends through
social networks on the Internet (Aydin, 2011). The internet usage among the adolescents is primarily for
socialization purposes. The possible reasons for this may be the increasing exam stress, the need for
developing their personality, socialization on the Internet being easier and more accessible than that in
real life (Akstt & Batur, 2007; Alavi et al., 2011).

According to Ozkan (2013) people with a high anxiety score are expected to prefer communicating
through social networks rather than face to face. Programs aiming to increase adolescents’ social skills
by directing them towards art, sports, cultural and social activities in real life to meet their need of
socialization may be recommended. For, students’ psychosocial development is not less important than
their academic and intellectual development. A paradigm change in the education management may be
necessary to develop programs aiming to meet their socialization needs by improving the real-life skills
instead of the Internet. For, the Internet may lead to various negative consequences instead of its
intended use by causing “social isolation” (Kelleci, 2008) and “asocial behaviors” (Hazelhurst et al.,
2011). Adolescents use the Internet secondly and “to a large extent” for information access. The study
by Aksilt and Batur (2007) found that 60% of the adolescents described “accessing information at any
time” as an impressive aspect of the Internet; another study (Griffiths, 2000) found that the adolescents
used the Internet for information access, and that the primary motivation of internet usage was
“information access” (Philipovic, 2013).

Another finding of the present study is that the internet use for educational purposes is at the level
of “to some extent”. Contrary to popular belief, the use of the Internet for the purpose of supporting
courses and doing homework etc. appears to fall behind the need for socialization and information
access in adolescents. This finding may be explained by their tendency to consider the Internet as a
reference and information medium. The tendency to fulfill the need for information access on the
Internet may be considered a worrisome result in respect to the structure and function of schools.
Adolescents who were born after 1980 and are between the ages of 14 and 15 are called “digital
natives” in the literature (Sahin, 2009), and the primary focal points are their relationship with the
digital technology and the importance of the characteristics of their perceptions, knowledge and
communication.
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Adolescents use the Internet “to a large extent” for “socialization and information access”. However,
the level of usage for educational purposes as “to some extent” and how this generation explains the
meaning of “knowledge” in the course of their real-life experiences and the education provided by the
school may be suggested as a focus of a future study. There are parallel findings in the literature
suggesting that, contrary to popular belief, internet usage for educational purposes is not very common.
A study conducted in the U.S. found that only 32.00% of the children between the ages of 13 and 17
used the Internet for educational purposes (American National School Boards Foundation, 2002, as cited
by Orhan & Akkoyunlu, 2004, p.109). The study by Chisholm (2006) also found that only 1.00% of the
adolescents between the ages of 12 and 18 used the Internet for research and spent time on the
Internet to study (as cited by Tari Coimert & Kayiran, 2010) and that the use of the Internet for study
came after communication and gaming among adolescents (Giinel, Turhal & imal, 2011). The probable
reason for such results may be explained by the fact that adolescents perceive the Internet not as a tool
providing educational support but as a medium and a “purpose” fulfilling the need for socialization and
information access. It is also suggested in the literature that such perceptions during adolescence result
in a perception mechanism that functions reversely such as internet addiction, asociality instead of
sociality and avoiding family and friends (Turel, Serenko & Giles, 2011).

In the study, gender was found to be a factor affecting purposes of internet use. While girls use the
Internet for educational purposes more than boys, boys use it for entertainment, psychological needs
and information access more than girls. Another study found that the percentage of internet use to
access information was higher among girls while that for gaming purposes was higher among boys
(Orhan & Akkoyunlu, 2004). In this respect, the finding that boys use the Internet for entertainment
more than girls is in parallel with the literature. A study found that boys spent a large of amount time
compared to girls for gaming (Aktas, Alioglu & Vardar, 2007) and that boys’ internet gaming addiction
(Ayas, 2012) and frequency of online gaming and web navigation were higher than that of girls (Erdogan,
2008). Boys’ use of the Internet for psychological needs is higher than that of girls. A study reported that
boys’ frequency of internet use and level of loneliness were higher than that of the girls (Erdogan, 2008).
The high level of the boys’ internet use for psychological needs may be explained by the restrictive
nature of social identity and gender roles imposed on men and the identity confusion during
adolescence. A study conducted on 700 high school students found a positive relationship between the
adolescents’ internet addiction and loneliness and a negative relationship between their internet
addiction and perception of social support from family (Esen & Siyez, 2011). In this context, it may be
recommended to implement programs supporting male students’ self-expression and social skills in high
schools. Another finding of the study is that the students of the vocational high schools make up the
group using the Internet more for psychological needs. In other words, being a man and a student in a
vocational high school are important factors in internet use for psychological purposes. Students of
vocational high schools may be suggested to use the Internet because of their low academic success and
being a socially disadvantaged group. The Internet can also be a tool for adolescents to escape from the
problems of everyday life and the tension and pressures caused by the environment (Ceyhan, 2011).

The present study revealed that the high school type was a factor affecting the purposes of internet
use. Internet use for educational purposes is higher in adolescents attending a vocational or Anatolian
high school than those attending a general high school. Use for entertainment purposes is the highest in
the Anatolian high schools and the lowest in the general high schools. The students of vocational high
schools use the Internet more for psychological needs and socialization while the students of general
high schools make up the group using it for educational purposes the most. The probable reason for this
is that the students of general high schools use the Internet more for education and course support due
to the concerns for the future since the students of vocational schools have a relative job guarantee and
the graduates of Anatolian high schools are at more advantage about receiving higher education. On the
other hand, the high level of internet use for socialization and psychological needs in vocational high
schools compared to other school types may be suggested to point psychological problems and
communication needs of the students of vocational high schools. A study conducted on 307 high school
students found that school type was an important predictor of problematic internet use and that
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attending an industrial vocational high school was an important risk factor in problematic internet use
(Ceyhan, 2011). In this context, the internet habits, mental health and socialization needs of the
students of vocational schools may be a focus for further studies.

In short, the present study has concluded that the age of meeting with the Internet has significantly
decreased, that the adolescents connect to the Internet mostly at home and during the evening and
night hours, that girls’ internet use over mobile phones is two times more than that of boys, that the
percentage of boys using the Internet for extended periods is higher than that of girls, and that one out
of every ten adolescents is in the internet addiction risk group. While adolescents use the Internet for
socialization the most and for entertainment the least, girls use the Internet more for educational
purposes whereas boys more for entertainment, psychological needs and information access. Purposes
of internet use vary significantly based on gender and school type, and do not vary based on grade level.
For future studies, focusing on the meaning of socialization and information access in adolescents, and
multidisciplinary studies investigating the psychological factors affecting “state of well-being”,
particularly boys and students of vocational high schools, and expectations from internet use are
recommended.
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Tiirkge Siiriim

Giris
Diinyada ve Tirkiye’'de ergenlerin internet kullanimi hizla yayginlasmaktadir. Gengler igin internet,
okulda, evde, ginliik yasamda ayrilmaz bir par¢a haline gelmistir. Baslangicta kiiresel iletisim, bilgiye
ulasma ve kisilerarasi iletisimde sagladigi kolayliklar agisindan olumlu yonleri ile anilan internet, zaman
icinde ortaya ¢ikan akademik, psikolo-sosyal ve fizyolojik olumsuz sonuglari ele alinarak da incelenmeye
baslamistir.

Gengler interneti en ¢ok kullanan gruplarin basinda gelmekte ve internet kullanimi katlanarak
artmaktadir (Alavi, Maracy, Jannatifard & Eslami, 2012; Sorj & Lissovsky, 2010; Dinger, Mavasoglu, &
Mavasoglu, 2014; Tari Cémert & Kayiran, 2010). 15-24 yas arasindaki erkeklerin %44.00'G, kizlarin
%15.00’i internet ve video oyunlari oynamaktadir ve online oyun oynama iki kat artmistir (Thomee,
2012). 12-18 yas ergenlerle yapilan bir arastirmada, katiimcilarin %85.00’inin internet kullandigi, 596
o6grencinin katildigi bir diger calismada ergenlerin giinde ortalama 2.5 saatini internette gecirdigi
bulunmustur (Li, 2008; Ling, Ramadass, Altaher & Arjuman, 2011). Turkiye’de ise internet abonesi 55
milyona ulagmistir (TUIK,2016). Diinyada internet kullanimi siralamasinda Tirkiye, niifusunun % 57.00’si
internet kullanan 17. siradaki tlkedir (IWS, 2016). 25 Avrupa ulkesinden 11-16 yas grubu ergenlerle
yapilan arastirmada, Tirkiye’den katilan ergenlerin %25.00’inin, asiri internet kullanimi semptomlarinin
cogunu gosterdigi bulunmus, ayni zamanda Tirkiye, katihmcilarinin %2.00’si semptomlarin timini
gosteren, bes Ulke iginde yer almistir(Lobe, Livingstone, Olaffstone & Vodeb, 2012; Smahel et al., 2012).

Bilisim teknolojilerinin, 6zellikle geng yetiskinler tizerinde daha etkili oldugu gorulmektedir (Dinger,
2012; Thomee, 2012). Deniz’e (2010) gére 16-24 yas araligindaki genglerde internet kullanimi, gesitli
sorunlar olusturarak artmaktadir. Diger yandan gengler fiziksel ve zihinsel gelisim sirecinde
olduklarindan, psikolojik islevler heniiz olgunlasmamistir (Xiong, 2011). Yetiskinler internette her hangi
bir olumsuzlukla karsilastiklarinda sorunla bas edebilirken, cocuklar bu konuda yardima ihtiyag
duymaktadir (Orhan & Akkoyunlu, 2004). Bu baglamda saglikh internet kullaniminin tesvik edilmesi,
“sanal zorbalik” ve “internet bagimhhg)” riskinin en aza indirilmesi “olumsuz psiko sosyal, zihinsel ve
fiziksel sonuglarin engellenmesi” agisindan ergenlerin internet kullanim 6zelliklerinin incelenmesi 6nem
tasimaktadir.

internet kullaniminda cinsiyet dnemli bir degiskendir. Yapilan ¢alismalarin cogunda erkeklerin kizlara
gore interneti daha uzun siire kullandigi anlasiimaktadir (Aksiit & Batur, 2007; Balci, Golcii & Ocalan,
2013; Canan, Ataoglu, Ozcetin & Icmeli, 2012; Yiiksel & Yilmaz, 2016). Aksiit ve Batur'un (2007)
calismasinda erkeklerin haftada ortalama 12 saat, kizlarin 9 saat internet kullandiklari bulunmustur.
Cinsiyetin problemli internet kullaniminin énemli bir yordayicisi oldugu, erkeklerin kadinlara goére
internet bagimliligina daha yatkin (Ozkan, 2013) ya da internet bagimlisi olma oranlarinin daha yiiksek
oldugu gorulmektedir (Canan et al., 2012; Dinger, 2016; Gur, Yurt, Bulduk & Atagoz, 2015). Gunumizde
ergenler, internetle kiiclik yaslarda tanigmaktadir. 9-16 yas araliginda 1018 katilimci ile yapilan bir
arastirmada katihmcilarin %45.00’inin 7-10 yas araliginda ilk kez interneti kullandigi (Kasikci, Cagiltay,
Karakus, Kursun & Ogan, 2014); bir baska calismada ise 435 lise 6grencisinin %63.00’liniin 2 yildan beri
internet kullandigi (Aylaz, Glnes, Glinaydin, Kocaer & Pehlivan, 2016) bulunmustur. Ergenlerin internet
kullanim sireleri ise degisiklik gostermektedir (Oktan, 2015; Yiksel & Yilmaz, 2016). Yiksel ve Yilmaz'in
(2016) calismasinda ergenlerin interneti haftada 22 saat ve Uzerinde kullanma oraninin yiiksek oldugu;
bir diger calismada katilimcilarin %36.00’sinin glinde bir saat, %22.00’sinin bir-iki saat internet kullandigi
(Kasikcr et al., 2014); Universite 6grencileri ile yapilan ¢alismada ise katiimcilarin yariya yakininin giinde
3-5 saatini internette gegirdigi bulunmustur (Dinger et al., 2014; Say & Durak Batiglin, 2016). Ergenlerin
internet kullanim siiresinin giinde 2-5 saat degisebildigi gorilmektedir.
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internet kullanim siiresinin de cinsiyet gibi 6nemli bir degiskendir, kullanim siiresi arttik¢a, problemli
internet kullaniminin da arttigi gériilmektedir. Oktan’in (2015) calismasinda giinde 3 saat ve daha fazla
internette kalindiginda problemli internet kullaniminin; Yiksel ve Yilmaz'in (2016) 400 lise 6grencisinin
katildigi calismalarinda ise internet kullanim siresi arttikca internet bagimliiginin arttigi ortaya
konulmustur.

Alanyazinda okul tirt degiskenine gore ergenlerin internet kullanimina iliskin calismalara ¢ok fazla
rastlanmamaktadir. Yapilan calismalardan biri olan Yiiksel ve Yilimaz'in (2016) ¢alismasina gore, lise
Ogrencilerinde internet bagimhhginin okul tirine gore farkhhk gostermezken; Ceyhan’in (2011)
¢alismasinda ise endistri meslek lisesine devam etmek, problemli internet kullanimi gelistirmede bir risk
faktoradir.

Internet kullaniminda 6nemli degiskenlerden biri de ergenlerin internet kullanim amaglaridir
(Ceyhan, 2011; Ling et al., 2011; Siyez & Uz Bas, 2013). Ergenler interneti eglence, oyun, akademik
destek, arkadaslarla konusmak, iletisim, kiiresel ve sosyal aglarda kendini ifade etmek, sosyallesmek gibi
pek cok farkli amagla kullanmaktadir. Aydin’in (2011) calismasinda Ogrencilerin internet kullanim
amaglari ddev-arastirma yapma, Oyun oynama, iletisim-sohbet, Bilisim Suglari olmak tzere dért bashk
altinda incelenmistir. Bir diger arastirmada internetin, eglence-zaman gegirme (%71.00), bilgilenme
ihtiyaci (%59.00), kendini ifade etme (%51.00), akademik baskidan kurtulmak icin rahatlama (%47.00),
baskalariyla sosyallesmek (%28.00) amaciyla kullanildigi bulunmustur (Ling et al., 2011). Donoso ve
Roe’ya (2006) gore internetin akademik basari, dersleri destekleme gibi amaglarla kullanimi
beklenmekte ancak internet ¢ogunlukla okul ortami disinda, bilgi edinme, can sikintisindan kurtulma,
cinsel icerikli amaglar, eglenme gibi akademik amaclar disindaki amaglarla kullaniimaktadir.

internet kullanimi 6zneldir, ancak bireyler {izerinde olumlu ya da olumsuz sonuglara neden olmasi
pek cok faktore baglidir. Alanyazinda bu faktérler internette gecirilen siire, kisisel ozellikler, cinsiyet,
kullanim amaglari, internet kullanimi davranisinin ardindaki niyet, ailevi faktérler ve sosyal kaygi ile
aciklanmaktadir(Hazelhurst, Johnson & Sanders, 2011; Ling et al., 2011; Weinstein & Lejoyeux, 2010;
Young, 1998). internette gecirilen siire “olumsuz sonuclar’ ve “bagimhlik” agisindan tek &lciit degildir
ancak en sik kullanilan temel él¢ltlerdendir. Haftada 40 saat ve Gsti kullanim, asiri internet kullanimi ve
internet bagimlihg riski tasimaktadir (Bernardi & Pallanti, 2009; Hinic, 2008). Saglkli ve yararli amaclar
icin kullanildiginda kullaniciya yarar saglayan internet, asiri ve sagliksiz kullanildiginda olumsuz sonuglara
neden olmaktadir. Internetin yararlari; zaman ve mekan siniri olmaksizin bilgiye ulasma (Orhan &
Akkoyunlu, 2004), gorev ve islerde etkililik saglamak, fikirleri 6zgiirce ifade etmek, hayal kirikliklarini
teselli etmektir (Ling et al., 2011). Benzer ilgi, yetenek ve degerlere sahip kisilerle baglanti kurabilme
(Bargh & McKenna, 2004) iletisimi artirma, akademik alanda yarar saglama (Balta & Horzum, 2008)
kimlik duygusunun gelismesi de (Siyez & Uz Bas, 2013) internetin potansiyel yararlari arasindadir.
Internet kullaniminin olumsuz sonuglari ise asiri bilgi yiki, yanhs bilgilendirme, gerceklik duygusunun
kaybi, kamu-6zel sinirlarinin kaybolmasi, rol ve goérevleri ihmal etme (Brey, 2006) yalnizlik, depresyon,
akrabalik ve toplumla baglarin zayiflamasi (Bargh & McKenna, 2004) zamani bosa harcama, asosyallik
(Hazelhurst et al., 2011), sosyal izolasyon (Steven & Morris, 2007) sanal zorbalik (Myers, McCaw &
Hemphill, 2011) ve en 6nemlisi internet bagimlilig riskidir.

Tirkiye’de aile ve okul ortaminda yasanan sorunlardan biri de asiri internet kullanimidir. Ogrenciler,
mobil araclar ve cep telefonlari ile ders sirasinda bile kolayca internete ulasabilmekte, ayni siniftaki
arkadaslari ile iletisimini ayni ortamda yiz ylze degil, internet lzerinden sirdirebilmektedir. Watson’a
(2005) gore gencler ¢ok boyutlu bir iletisim modeli gelistirmis, iletisim ve bilisim teknolojisini kendi
ihtiyaglarina uyarlayan bir topluluk olmuslardir. Ancak genglerin olusturduklari bu topluluga karsi aile ve
ogretmenler oldukga etkisiz ve gligsiiz durmaktadir. Ergenlerin internet ile kurduklari iliskide internet
bagimhhg, asin internet kullanimi gibi olumsuz sonuglarin en aza indirilmesi, saglikli internet kullanimi
farkindaliginin artmasi baglaminda ergenlerin internet kullanim &zelliklerinin, internet kullanma
amagclarinin ve bu amaclari etkileyen degiskenlerin betimlenmesi 6nemli goziikmektedir.
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Bu calisma ergenlerin internet kullanim 6zelliklerini, internet kullanim amaglarini ve internet kullanim
amaglarina iliskin gorislerin cinsiyet, lise turu ve sinif dizeyine gore farkhlasip farkhlasmadigini
belirlemeyi amaglamaktadir. Bu amaca yonelik asagidaki sorulara yanit aranmistir.

Lise 6grencisi ergenlerin:

e Internete erisim yer ve zamani, bilgisayar kullanma yagsi ve diizeyi, internet kullanim siiresine iliskin
dagihm nasildir?

e Internet kullanim amaglari nasildir?

¢ Interneti kullanma amaglari, cinsiyet, lise tiirli ve sinif diizeyine gore farklilik géstermekte midir?

Yontem
Arastirma Modeli

Arastirma var olan durumu betimlemeyi amagladigindan tarama tlridndedir. Arastirma mevcut
durumda ergenlerin internet kullanim amaclari ve kullanici 6zelliklerinin saptanmasini amagladigindan
nicel arastirma yontemi ile yritilmuastar.

Katilimcilar

Arastirmanin calisma grubunu 2012-2013 Egitim &gretim yilinda, istanbul ili'nde dért ilce ve 10
okulda o6grenim goren 1002 lise 6grencisi olusturmaktadir. Calisma grubu belirlenirken iki olgit
gozetilmistir. Birincisi arastirmada farkli sosyo ekonomik statiiden kesimleri temsil eden ilgelerin yer
almasi, ikincisi sosyal gevre agisindan okul tirinin 6nemli bir degisken olmasi nedeniyle Ug tiirdeki
lisenin (anadolu, genel ve meslek lisesi) 6grencilerinin temsil edilmesidir. Arastirmanin katilimcilarina
iliskin kisisel bilgiler Tablo 1’de verilmistir.

Tablo 1’de goruldigi gibi, arastirmaya katilan ergenlerin 467’si erkek (%47.40), 519'u kizdir
(%52.60). Katihmcilarin en fazla meslek liselerinden (n=402, %40.10), 11. Sinif 6grencisi(n=279, %27.80),
17 yas (n=316, %31.80), 1-3 zayifi olan (n=279, %28.70), anne egitim duzeyi ilkokul(n=358, %36.10), baba
egitim duzeyi lise(n=354, %35.60) olan grupta olduklari goriilmektedir. Katilimcilarin en az sayida
gruplari ise genel liselerden (n=258, %25.70), 12. Sinif 6grencisi (n=229, %22.90), 19 yas ve Ustii (n=31,
%3.10), bir onceki yil sinifta kalan (n=27,%2.70), anne (n=36, %3.60) ve babasi (n=25, %2.50) okuma
yazma bilmeyen ergenlerin olusturdugu gruplardir.

Veri Toplama Araglari

Arastirmanin verileri, arastirmaci tarafindan gelistirilmis olan internet Kullanim Amaclari (iKA) Olcegi
araciligiyla toplanmistir. Olgek gelistirme calismasinda: a) alanyazin taramasi ile iki sinifta (10. ve 11.
Sinif) derse girilerek internet kullanim amaglarinin belirlenmesine yonelik 6grenci ifadelerinden
yararlanilarak madde havuzunun olusturulmasi b) Kapsam gecerligi icin bilisim teknolojisi uzmani ve alan
uzmani akademisyenlerin gorlsiine sunulmasi ¢) Uzman gorisleri dogrultusunda 6lgek taslak formun
hazirlanmasi d) 702 lise 6grencisinin katilimi ile uygulama yapilmasi e) Veri analizi asamalar takip
edilmistir. Olgegin yapi gecerligi agimlayici ve dogrulayici faktér analizi ile incelenmistir. AFA sonucunda:
o0zdegeri 1 den biiyik bes faktorden olusan yapinin, agikladigi toplam varyans orani % 53.72’dir. Bes
faktordeki faktor yiik degerleri .42 ile .82 arasinda, alt 6lgeklerin agikladig varyans ise %17.18 ile %7.57
arasinda degismektedir. Dogrulayici faktor analizi ikinci diizey DFA sonucunda bes boyutlu bu yapinin iyi
uyum verdigi bulunmustur (RMSEA = .06, RMR = .13, NFI=.88, CFl =.92, IFI=.92, RFI=.86 AGFI =.81,
GFI=.84). Olcegin alt boyutlarinin Cronbach-Alfa Giivenirlik Katsayillari a=.70 ile a=.89 arasinda
degismektedir. Olgcegin timiiniin Cronbach-Alfa Givenirlik Katsayisi a=.86’dir. IKA Olcegi, Kisisel bilgiler,
internet kullanim 6zellikleri, internet kullanim amaglari olmak iizere ii¢ bélimde toplam 48 maddeden
olusmaktadir. IKA Olceginin kullanim amagclarini belirlemeye yénelik tgiincii bélimi Likert tipi bir
dlgektir. Olcek, Egitim (8 madde), Eglence (8madde), Psikolojik ihtiyaclar (5 madde), Sosyallesme (4
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madde), Bilgilenme (4 madde) olmak iizere bes alt boyut ve 29 maddeden olusmaktadir. Ogrencilere
dlgek alt boyutlarinda ifade edilen internet kullanim amaglarina katilim diizeyleri sorulmustur. Olcek 1-
“hi¢ katilmiyorum” dan, 5-“tamamiyle katiliyorum” seklinde cevaplanmaktadir.

Tablo 1.
Katiimcilara iliskin Kisisel Bilgiler.
Degisken Diizey N Yiizde (%)
Cinsiyet Kiz 519 52.60
Erkek 467 47.40
Lise TUru Anadolu 342 34.10
Genel 258 25.70
Meslek 402 40.10
Sinif diizeyi 9. sinif 236 23.60
10. sinif 258 25.70
11. sinif 279 27.80
12. sinif 229 22.90
Yas 14-15 yas 206 20.70
16 yas 273 27.50
17 yas 316 31.80
18 yas 168 16.90
19 ve Usti 31 3.10
Anne Egitim Diizeyi ilkokul 358 36.10
Ortaokul 188 19.00
Lise 284 28.70
Universite 125 12.60
Diger 36 3.60
Baba Egitim Diizeyi ilkokul 246 24.70
Ortaokul 198 19.90
Lise 354 35.60
Universite 172 17.30
Diger 25 2.50
Okul basari durumu Kaldim 27 2.70
Dogrudan gegtim 265 26.70
1-3 zayif 279 28.10
4-Usti zayif 51 5.10
Takdir-tesekkir 371 37.40

Uygulama Siireci

Uygulama siirecinde istanbul da ilcelerin ve okullarin mesafelerinin uzak olmasi, verilerin belli bir
zaman diliminde toplanmasi geregi nedeniyle rehberlik servislerindeki uzmanlarin yardimina
basvurulmus ve veriler arastirmacinin yani sira arastirma hakkinda kendilerine 6nceden bilgi ve
uygulamaya dair yazili yonergeler verilmek kaydiyla okul yénetimlerinin gérevlendirdigi okul rehberlik
servislerindeki uzmanlarin yardimi ile 7 ay siiresince iki turda gerceklesen ziyaretlerle toplanmistir.

Verilerin Analizi

Arastirmanin birinci ve ikinci alt amaci olan, ergenlerin internet kullanim ozellikleri ve internet
kullanim amaclarina iliskin veriler, aritmetik ortalama, standart sapma ve yilizde gibi betimsel
istatistiklerle analiz edilmistir. Arastirmanin Gg¢linci alt amaci olan internet kullanim amacina iliskin
gorislerin cinsiyete gore karsilastirmasinda t-testi; sinif diizeyi ve lise tiriine gore karsilastirmasinda Tek
yonli varyans analizi (ANOVA) kullanilmustir.
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Bulgular

Bulgular, arastirmanin amaglari dogrultusunda 1) Ergenlerin internet kullanim 6zellikleri 2) Ergenlerin
internet kullanim amaglari 3) Ergenlerin internet kullanim amaglarinin cinsiyet, lise tiirii ve sinif diizeyi
degiskenlerine gore karsilastirilmasi olmak tzere (g baslikta verilmistir.

Ergenlerin Internet Kullanim Ozelliklerine iliskin Bulgular

Tablo 2’de ergenlerin internet kullanim 6zelliklerine iliskin dagilimlar yer almaktadir.

Tablo 2.
Ergenlerin internet Kullanim Ozelliklerine iliskin Dagilimlar.
Kiz Erkek Toplam
N (%) N (%) N (%)
internete Evden 345 66.90 358 77.00 712 71.50
erisimyeri  QOkul-lab 2 40 5 1.10 7 .70
internet Cafe 2 .40 25 5.40 27 2.70
Cep telefonu 160 31.00 74 15.90 239 24.00
Diger 7 1.40 3 .60 11 1.10
internete Hafta ici 53 10.50 26 5.80 82 8.40
baglanma  Hafta sonu 105 20.80 91 20.10 197 20.30
zamani Her giin 347 68.70 335 74.10 692 71.30
internete Giindiiz okulda 16 3.10 11 2.40 27 2.70
baglanma  Giindiiz okul disi 187 36.50 142 30.60 333 33.60
saatleri Aksam 235 45.80 229 49.40 472 47.60
Gece 21 4.10 31 6.70 52 5.20
Diger 54 10.50 51 11.00 108 10.90
Bilgisayar 2-5 yas 38 7.80 61 13.60 101 10.70
kullanma  6-9 yas 218 44.90 217 48.20 440 46.40
Yasi 10-13 yas 211 43.50 160 35.60 377 39.80
14-17 yas 18 3.70 12 2.70 30 3.20
Bilgisayar Baslangi¢ diizeyinde 17 3.30 8 1.70 25 2.50
Kullanim biraz diizeyinde 37 7.10 19 4.10 56 5.60
duzeyi orta diizeyde 199 38.30 162 34.80 365 36.50
iyi diizeyde 212 40.80 188 40.30 408 40.80
cok iyi diizeyde 54 10.40 89 19.10 147 14.70
internet 1-2 vl 20 3.90 23 4.90 43 4.30
kullanim 3-4 yil 64 12.40 61 13.10 126 12.60
Suresi 5-6 yil 166 32.10 137 29.40 305 30.50
(vil) 7 ve lsti 259 50.10 240 51.50 512 51.30
Kullanmiyorum 8 1.50 5 1.10 13 1.30
internet 1-10 saat 259 50.20 194 41.60 458 45.90
kullanim 11-20 saat 157 30.40 125 26.80 286 28.70
sdresi 21-30 saat 66 12.80 103 22.10 171 17.10
(haftalik) 3740 saat 16 3.10 20 4.30 37 3.70
41 ve Ustii 18 3.50 24 5.10 46 4.60
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Tablo 2’de goruldigu gibi ergenler internete en ¢ok (%71.50) evden, ardindan cep telefonu ile
(%24.00) baglanmaktadir. Kizlar, internete baglanirken cep telefonunu (%31.00) erkeklere gore (%15.90)
iki kat fazla kullanmaktadir. Ergenlerin %71.30’u internete her gin baglanirken, %20.30’u hafta sonu
baglanmaktadir. Ergenlerin yaridan fazlasi aksam (%47.60) ve gece (%5.20) saatlerinde internete
baglanmakta; 7 yil ve daha fazla siiredir (%51.30) internet kullanmaktadir. Bu bulgulara gére ergenlerin
internet kafeler ve okul-laboratuvar gibi ortamlar yerine interneti evden ve aksam-gece saatlerinde
kullanimlari yayginlasmistir. Internet kafelerin internete baglanma yeri olarak ¢ok kiiglik bir oranda
kalmasi, internet kullaniminin mobil telefonlar ve ev bilgisayarlari lzerinden baglantinin artmasi ile
aciklanabilir.

Ergenlerin yariya yakini bilgisayar kullanmaya 6-9 yaslarinda (%46.40) baslamistir. 2-5 yaslarinda
bilgisayar kullanmaya baglayan ergenlerin oranini ise %10.70’dir. Her iki katilimcidan biri 6-9 yaslarinda,
on katihmcidan biri 5 yasina kadar bilgisayarla tanismaktadir. Ergenlerin %40.80’i bilgisayari iyi dlizeyde,
%14.70'i cok iyi diizeyde kullandig1 gérisindedir. Cinsiyete gore hemen hemen tiim gruplarda erkekler
ve kizlar arasinda belirgin bir fark gérilmezken, bilgisayari daha iyi dizeyde kullandiklar goristinde olan
erkeklerin orani (%19.10) kizlara gére (%10.40) daha fazladir. Arastirma kapsamindaki her on ergenden
biri, interneti kullanmaya 2-5 yas gibi ¢ok kiiclik yaslarda; yariya yakini yani her iki ergenden biri okul
oncesi ve ilkokulun ilk iki yilinda internet kullanmaya baglamistir. Bulgulara gore ergenlerin bilgisayar ile
tanigma yasi oldukga kuglktur.

Ergenlerin blylk ¢ogunlugu (%45.90) haftada 1-10 saat internet kullanmaktadir. Bu oran kizlarda
(%50.20) erkeklere(%41.60) gére daha vyiiksektir. interneti haftada 21-30 saat kullanan erkeklerin
(%22.10) orani ise kizlardan (%12.80) iki kat fazladir. Ergenlerin %5.00’inin internet bagimliligi igin risk
kabul edilen haftalik 40 saat kullanim olglitini karsiladigi, erkeklerin (%5.10) kizlara(%3.50) gore gorece
daha fazlasinin risk grubunda oldugu anlasiimaktadir. Haftada 30-40 saatlik kullanici dilimi (%3.70) ile
birlikte distinildigiinde ergenlerin %8.30’unun internet bagimhhg ve asirt kullanim risk grubunda
oldugu gorilmektedir. Haftalik internet kullanim siiresi gorece kontrolli sayilabilecek 1-20 saat kullanim
kizlarda erkeklere gore daha fazla iken, 21 saat ve Ustii sirede, bir baska deyisle haftalik kullanim siiresi
uzadikca erkeklerin kizlardan daha fazla internet kullandigi gériilmektedir.

Ergenlerin Internet Kullanim Amaglarina iliskin Bulgular

Arastirmanin ikinci alt amaci ergenlerin interneti kullanim amaglarinin neler oldugunun
belirlenmesidir. Asagida Tablo 3’te ergenlerin IKA Olgegi’nin Egitim, Eglence, Psikolojik Ihtiyaglar,
Sosyallesme ve Bilgilenme boyutlarinda, internet kullanim amaglarina iliskin ortalama, standart sapma
ve 6nem sirasi yer almaktadir.

:;:/Zm internet Kullanim Amaglarina iliskin Betimsel istatistikler.

Boyutlar X Ss Onem Sirasi
1. Egitim 23.57/2.94 7.19 3

2. Eglence 19.35/2.41 5.93 5

3. Psikolojik ihtiyaclar 13.64/2.72 5.03 4

4. Sosyallesme 14.71/3.67 3.60 1

5. Bilgilenme 13.67/3.41 3.58 2

Tablo 3'te goruldGgi gibi ergenlerin internet kullanim amaglarina iliskin alt boyut ortalama puanlari
madde sayisina boliinerek o6lcekte 1(hig)-5(tamamiyle) derecelendirmesine dayali karsilastirma
saglanmistir. Ergenlerin iKA Olcegi alt boyutlarindaki ortalamalari Egitim boyutunda (X=2.94), Eglence
boyutunda (X=2.41), Psikolojik ihtiyaglar boyutunda (X=2.72), Sosyallesme boyutunda (X=3.67) ve
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Bilgilenme boyutundadir (X=3.41). Ergenler interneti biyik olciide “Sosyallesme” ve “Bilgilenme”
amagli, “Biraz” diizeyinde “Psikolojik ihtiyaglar” ,“Egitim” ve “Eglence” amaciyla kullanmaktadir. Katihm
dizeylerine gére 6nem sirasi gozetildiginde ergenler en fazla “Sosyallesme”, en az dizeyde “Eglence”
amach interneti kullanmaktadir. IKA Olcegi alt boyutlarinda ergenlerin en ¢ok ve en az katihm
gosterdikleri maddelere iliskin betimsel istatistikler Tablo 4’te verilmistir.

Tablo 4.
Ergenlerin IKA Olgedi Alt Boyutlarinda En Cok ve En Az Katildiklar1 Maddelere iliskin Betimsel istatistikler.
Alt Boyutlar Madde % Ss Onem
Sirasi
Egitim Odev yapmak 3.56 1.10 1
Yeni ders konusuna hazirlanmak 2.34 1.24 2
Eglence Film - dizi izlemek 3.46 1.16 1
Sans oyunlari oynamak 1.75 1.30 2
Psikolojik Zaman gecirmek 3.30 1.28 1
ihtiyaclar Yalnizligimi unutmak 2.19 1.42 2
Sosyallesme Arkadaslarimla konusmak 4.00 1.15 1
Sosyallesmek 3.12 131 2
Bilgilenme Haberleri ve giindemi takip etmek 3.52 1.21 1
Yeni teknolojileri 6grenmek 3.33 1.29 2

1= en yiksek, 2= en disiik N = 1002

Tablo 4 incelendiginde, ergenler tiim alt boyutlarda en vyiksek katihmi “Arkadaslarimla
konusmak”( X=4.00), “Odev yapmak” (X=3.56) “Haberleri ve giindemi takib etmek” (X=3.52), “Film ve
dizi izlemek” (X=3.46), “Zaman gecirmek” (X=3.30) maddelerine géstermislerdir. En dusik katihm ise
sirastyla “Sans oyunlari oynamak” (X=1.75), “Yalnizigimi unutmak” (X=2.19), “Yeni ders konusuna
hazirlanmak” (X=2.34) maddelerine géstermislerdir. Bu bulgulara gére ergenler interneti “biiyik 6lciide”
arkadaslan ile konusmak; “biraz” dlizeyinde “zaman gecirmek”, “film ve dizi izlemek” amaciyla
kullanmaktadir. En az katilim gosterilen maddelere gore ise ergenler, interneti “Sans oyunlari oynama”
amach “hi¢” kullanmamakta, “cok az” dizeyde vyalnizliklarini unutmak ve yeni ders konusuna
hazirlanmak amaciyla kullanmaktadirlar.

internet Kullamm Amaglarina iliskin Goriislerin Cinsiyet, Lise Tiirii ve Sinif Diizeyine Gore
Karsilastiriimasina iliskin Bulgular

Arastirmanin Uglncl amaci ergenlerin interneti kullanim amaglarinin cinsiyet, lise tiiri ve sinif
dizeyine gore farklilasip farklilasmadiginin incelenmesidir. Ergenlerin internet kullanim amaclarina iliskin
gorislerinin cinsiyete gore karsilastirmasi asagida Tablo 5’te verilmistir.

Tablo 5’te, iKA Olcegi alt boyut toplam puanlarinin cinsiyete gére karsilastiriimasina iliskin bagimsiz
orneklemler igin t testi sonuglar incelendiginde, Sosyallesme boyutunda cinsiyete gore anlamh bir fark
yoktur. Egitim [t(os2.74= 2.85; p<.01], eglence [tgs258= 6.29; p<.01] psikolojik ihtiyaglar[tess= 4.84; p<.01]
ve bilgilenme [t950.57= 5.90; p<.01] alt boyutlarinda cinsiyete gére anlamli fark vardir. Olgegin her bir alt
boyutu icin ayri ayri t testi yapilmasindan dolayr Tip 1 hatanin artmasi s6z konusudur. Bu nedenle
Bonferroni duizeltmesi yapilmistir. Bonferroni dizeltmesi anlamhhk dizeyi/bagimh degisken sayisi
formilid ile hesaplanmaktadir (Miller, 1991).Bu durumda ikili karsilastirma sonuglarinin yeniden

belirlenen nominal bir alfa degeri ile yapilmasi gerekmektedir. Bonferoni diizeltmesi ile belirlenen yeni
. . o« _ x _ .05
nominal alfa degeri (B = /(k ) =%

. = .01) olarak hesaplanmistir.
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Tablo 5.
internet Kullanim Amaclarina iliskin Gériislerin Cinsiyete Gére Karsilastiriimasi (Bagimsiz érneklemler icin
t testi).

Alt Boyutlar Cinsiyet N X Ss t p
Egitim 1.Kiz 519 24.19 7.41 2.85 .00
2.Erkek 467 22.89 6.91
Eglence 1.Kiz 519 18.19 5.59 6.29 .00
2.Erkek 467 20.54 6.04
Psikolojik ihtiyaglar 1.Kiz 519 12.90 4.99 4.84 .00
2.Erkek 467 14.44 4.97
Sosyallesme 1.Kiz 519 14.59 3.73 .89 .36
2.Erkek 467 14.80 3.49
Bilgilenme 1.Kiz 519 13.06 3.78 5.90 .00
2.Erkek 467 14.37 3.21

Eglence (X=20.54), psikolojik ihtiyaclar (X=14.44) ve bilgilenme (X=14.37) boyutlarinda erkeklerin
ortalamasi kizlardan yiiksektir. Egitim boyutunda ise kizlarin ortalamasi (X=24.19) erkeklerden (X=22.89)
ylksektir. Bu bulgulara gore cinsiyet, internet kullanim amaclarini etkileyen bir faktérdir. Kizlar
erkeklere gore interneti daha ¢ok egitim amaciyla, erkeklerin ise kizlara gore interneti eglence, psikolojik
ihtiyaclar ve bilgilenme amaciyla daha fazla kullanmaktadir. Internet kullanim amaglarina iligskin
gorislerinin lise tlrine gore karsilastirmasi Tablo 6’da verilmistir.

Tablo 6.
internet Kullanim Amaglarina iliskin Gériislerin Lise Tiiriine Gére Karsilastirimasi (Tek Yénlii Varyans
Analizi ANOVA).

Alt Boyutlar Lise Tiirii N X Ss F p Anlamh Fark Dunnet C
Egitim 1. Anadolu 342 23.15  7.32 341 .03
2. Genel 258 2457 7.17
3. Meslek 402 23.28 7.06
Eglence 1. Anadolu 342 2041 6.19 21.79 .00 1-2,2-3
2. Genel 258 1735 5.01
3. Meslek 402 19.73  5.96
Psikolojik 1. Anadolu 342 12.74 4381 22.18 .00 1-3, 2-3
ihtiyaglar 2. Genel 258 12.85 5.23
3. Meslek 402 1490 4.84
Sosyallesme 1. Anadolu 342 1434 3.85 9.06 .00 1-3,2-3
2. Genel 258 14.27 3.60
3. Meslek 402 15.29 331
Bilgilenme 1. Anadolu 342 13.74 3.75 1.31 .26
2. Genel 258 13.36 3.54
3. Meslek 402 13.81 3.44

Tablo 6’da sunulan, iKA Olgegi alt boyut toplam puanlarinin lise tiiriine gére karsilastirilmasina iliskin
tek yonli varyans analizi (ANOVA) sonuglari incelendiginde “Eglence” [Fp999= 21.79; p<.01], “Psikolojik
ihtiyaglar” [F(y, 999)= 22.18; p<.01] ve “Sosyallesme” [F(, 999=9.06; p<.01] boyutlarinda lise tiiriine gore
6grenci gorugleri arasindaki farkin anlamh oldugu gérilmektedir. “Bilgilenme” [F(;999= 1.31; p>.01] ve
“E8itim” [F(3, o99) = 3.41; p>.01] alt boyutlarinda ise anlamli bir fark yoktur. Farkin kaynagini belirlemek
tizere Dunnet C sonuclari incelendiginde Eglence boyutunda genel liseler (X=17.35) ile anadolu (X=20.41)
ve meslek lisesindeki (X=19.73) gruplar arasinda anlamli fark vardir. Bulgulara gére anadolu lisesine

277



Filiz AKAR — Pegem Egitim ve Ogretim Dergisi, 7(2), 2017, 257-286

devam eden ergenler interneti eglence amagli en yiiksek diizeyde; genel liselere devam eden ergenler
ise interneti eglence amach en dusik diizeyde kullanan gruptur. Genel lisede egitim géren ergenlerin
interneti en az eglence amaciyla en fazla egitim amaciyla kullandigi gérilmektedir.

Psikolojik ihtiyaclar boyutunda, meslek liseleri (X=14.90) ile anadolu (X=12.74) ve genel lise(X= 12.74)
gruplari arasinda anlamli fark vardir. Sosyallesme boyutunda ise yine meslek liseleri (X=15.29) ile
anadolu (X=13.74) ve genel lise (X=13.36) gruplari arasinda anlamli fark vardir. Bu bulgulara gére lise
tlrdndn internet kullanim amaglarini etkileyen bir faktor oldugu gorilmektedir. Meslek liselerindeki
ergenler diger lise tiirlerine gore interneti daha ¢ok sosyallesme ve psikolojik ihtiyaclara dayali amaclarla
kullanan grubu olusturmaktadir. Bilgilenme boyutunda ise lise tiriine gore gruplar arasinda anlaml fark
bulunmamaktadir.

iKA Olcegi alt boyut toplam puanlarinin sinif diizeyine gore karsilastiriimasina iliskin tek yénlii
varyans analizi (ANOVA) sonuglarina gore , “Egitim” [F(3 o9g) = ,82; p>.01], “Eglence” [F, 908) =2,29; p>.01]
“Psikolojik ihtiyaglar” [Fs, g0g) =.88; p>.01] ve “Sosyallesme” [F(3, o9g) = 2,20; p>.01] ve “Bilgilenme” alt
boyutunda ise [F3, 995) =.77; p>.01] olmak lzere tim boyutlarda sinif diizeyine gére ergenlerin gérisleri
arasindaki farkin anlamli olmadigi bulunmustur. Bu bulguya gore sinif diizeyinin ergenlerin internet
kullanim amaclarini etkileyen bir faktér olmadigi anlasiimaktadir.

Tartisma, Sonug ve Oneriler

Bu arastirmada ergenlerin internet kullanim 6&zellikleri, internet kullanim amaglar ve internet
kullanim amaglarini etkileyen degiskenlerin neler oldugu incelenmistir. Ergenlerin bliyik ¢ogunlugu
internete Oncelikle evden, ardindan cep telefonu ile baglanmakta; ergenlerin yaridan fazlasi interneti
aksam ve gece saatlerinde kullanmaktadir. Bu durum ergenlerin evden ve aksam-gece saatlerinde
kullanimlarinin yayginlastigini ve 6zel alana yayilarak kisisellestigini gostermektedir. Thomee’nin (2008)
¢alismasinda da internete en ¢ok evden baglanildig, katihmcilarin %88.00’inin diizenli ve her giin
internete baglandigi bulunmustur. Bir baska ¢alismada da kiz 6grencilerin % 59.50’si erkek 6grencilerin
ise %54.50’sinin bilgisayari evde kullandiklari saptanmistir(Tor & Erden, 2004). Bu galismada, internet
kafeden internete erisim orani %3.00’de kalirken, 2007 yilinda yapilan bir arastirmada internete evden
baglanan 6grencilerin oraninin %22.30 oldugu bulunmustur (Deveci et al., 2007). Bu noktada son 7-8
yilda Ogrencilerin interneti evde kullanma oranlarinin arttigi, internet kafeden kullanim oranlarinin
azaldigi séylenebilir.

Arastirmanin bir baska bulgusuna gore kizlar internete baglanirken erkeklere gore cep telefonunu iki
kat fazla kullanmaktadir. Karaaslan ve Budak’in (2012) arastirmasinda da kiz 6grencilerin(%78.00)
erkeklere gore cep telefonunu internete baglanmak icin daha fazla kullandiklari ve “olmazsa olmaz” bir
teknoloji olarak gordikleri; bir diger calismada da kizlarin cep telefonuyla “SMS” kullaniminin erkeklere
goére daha yaygin oldugu bulunmustur (Thomee,2012). Ergenlerin gelisimsel 6zellikleri ve toplumsal
cinsiyet acgisindan degerlendirildiginde kizlarin hemcinsleriyle konusarak sosyal destek almaya ve
iletisime yatkinlklarinin cep telefonu kullanimini artirdig1 séylenebilir. Arastirmada ergenlerin yaridan
fazlasinin bilgisayarla tanisma yasinin 6-9 yasina kadar dustigl, 7 yildan beri internet kullanildig
bulunmustur. Arastirmaya katilanlarin yas araligi 14-18’dir, bu baglamda ergenlerin internetin etkilerine
cok kiicUk yaslardan itibaren acik olduklari gorilmektedir. Bilgisayarla tanisma yasi kigildikce internetin
asir kullanimina yénelik egilimin arttig bulgusu (Oztiirk & Ozmen, 2011) ile birlikte diisiiniildiiginde ise
cocukluk déneminde internetin saglikli kullanimina yonelik psiko sosyal tedbirlerin alinmasinin 6nemi
ortaya ¢tkmaktadir.

Ergenlerin blyilk ¢ogunlugu haftada 1-10 saat internet kullanmaktadir. Haftada 1-10 saat internet
kullanimi kizlarda erkeklere gére daha yiiksektir. interneti haftada 30 saat ve st kullanan erkeklerin
orani ise kizlardan daha yuksektir. Bir baska deyisle haftalik kullanim siresi arttikca erkeklerin kizlardan
daha fazla internet kullandigi gériilmektedir. Arastirmanin bir diger 6nemli sayilabilecek bulgusuna gore
ergenlerin % 8.30°u internet bagimhhg: ve asiri kullanim risk grubundadir. Asiri kullanim ve bagimlilik
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acisindan bulgular alanyazinla paraleldir. Morahan-Martin ve Schumacher’in (2000) g¢alismasinda da
Universite 6grencilerin % 8.00’inin problemli internet kullanim grubunda olduklari, tlkemizde 211 lise
Ogrencisi ile yapilan arastirmada ise ergenlerin %24.20’sinin internet bagimlligr grubunda yer aldig
(Uneri & Tanidir, 2011); KKTC de ortadgretim 6grencilerinin katihg calismada %20.70’inin internet
bagimhlig: yiiksek risk grubunda olduklari bulunmustur (Ozdamh & Beyatli,2013). Bu arastirmada da her
10 6grenciden birinin kullanim siresi itibariyle internet bagimhligi risk grubunda olmasi, 6-9 yas arasinda
cocukluk déneminde bilgisayar ve internet ile tanismalari, aksam ve gece internet kullanim oraninin
ylksekliginin ergenlerin ruhsal sagliklari, bireysel ve sosyal becerilerinin gelisimi agisindan olasi riskleri
vurgulayan bulgulari ifade ettigi soylenebilir. Clinki ergenlik donemi, iletisim ve sosyallesme arayisinin
arttigl, gercek hayatta bireysel ve sosyal becerileri gelistirmek yerine, sanal diinyanin anonimligi iginde
sagliksiz kimlik gelistirebilme acisindan riskleri iceren hassas bir dénemdir (Ozkan, 2013; Sorj & Lissovsky,
2010).

Arastirmada ergenlerin interneti ilk sirada ve “bliylik o6lciide” sosyallesme, son sirada ve “biraz”
dizeyine eglence amaglh kullandigl sonucuna ulasiimistir. Ergenlerin internet araciligiyla sosyallesme
ihtiyaglarini giderme egiliminde olduklari gériilmektedir. Benzer sekilde baskalariyla sosyallesmek ve
kendini ifade etmenin interneti kullanmaya glidileyen etkilerden oldugu bulunmustur (Dinger et al.,
2014; Ling, et al., 2011). Bir baska g¢alismada ise lise 6grencilerinin yasadiklari ¢evreyle uyumsuzluk
sonucu, sanal sosyallesmeye yoneldikleri, arkadas edinme ihtiyaglarini internette sosyal aglarla
gidermeye calistiklar ifade edilmektedir (Aydin, 2011). Goéralduga gibi ergenlerin interneti sosyallesme
amacli kullanimlari 6ne ¢ikmaktadir. Bunun olasi nedenlerinin ergenlerde artan sinav stresi, kisiliklerini
gelistirme ihtiyaci, internette sosyallesmenin gercek yasamda sosyallesmekten daha kolay ve erisilebilir
olmasi (Alavi et al., 2011; Aksut & Batur, 2007) ile agiklanabilir. Aksit ve Batur’un (2007) arastirmasi, lise
ogrencilerinin sinava girme sikhgl arttikga internet kullanma siresinin de arttigi; Kogak ve Kdse’nin
(2014) calismasinda ise glinde iki saat bilgisayar oyunu oynayan 8. Sinif 6grencilerinin sosyallesme
sorunlarinin oldugu sonucuna ulasilmistir. Ozkan’a (2013) gére ise kaygi puanlari yiksek olan kisilerin
ylz yize iletisimden ziyade sosyal aglar (zerinden iletisimi tercih etmesi beklenilen bir durumdur.
Ergenlerin sosyallesme ihtiyacinin gercek yasamda sanat, spor, kiltiirel ve sosyal etkinliklere yénelterek
sosyal becerilerini artirma yéniinde programlarin uygulanmasi énerilebilir. Zira 6grencilerin psiko sosyal
gelisimleri, akademik ve zihinsel gelisimlerinden daha az 6nemli degildir. Sosyallesme ihtiyacinin internet
yerine gercek yasam becerilerinin artirilmasi yoluyla giderilmesine donik programlarin gelistirilmesi,
egitim yonetimi baglaminda bir paradigma degisiminin gerekli oldugu soylenebilir. Clinkii internet
¢ocuklar ve ergenlerde “sosyal izolasyona” (Kelleci, 2008) ve “asosyal davranislara” (Hazelhurst et al.,
2011) yol acarak amaci disinda farkli olumsuz sonuglar da dogurabilmektedir. Ozkan’a (2013) gére
bireyler ergenlikten olgunlasma siirecine kadar cesitli sosyallesme kademelerinden ge¢gmekte ve sanal
ortamlar, sosyallesme adi altinda bireylere yeni ortamlar saglamaktadir. Cagir ve Giirgan’a (2010) gore
de “Ozellikle lise ve Universite gencliginin hem cins ve karsi cinsleri ile sosyal etkilesiminde interneti
tercih etmesi, onlarin sosyal becerilerini gelistirmelerini engelleyebilmektedir.” Dogal sosyal ortamda,
sosyal becerilerini gelistiremeyen genglerin, hayatlarinin sonraki donemlerinde 6zellikle okul, aile ve is
ortaminda iletisim sorunlari yagamasi olasidir.”

Ergenler, ikinci sirada ve “buylk olgiide” interneti bilgilenme amagh kullanmaktadir. Aksut ve
Batur’'un (2007) ¢alismasinda ergenlerin %60.00"1 “istendigi zaman bilgiye ulagsmay1” internetin etkileyici
yoni olarak belirtmis, ergenlerin bilgi edinme amaciyla interneti kullandigi (Griffiths, 2000), bir diger
calismada internet kullaniminda birincil motivasyonun “bilgi edinme” oldugu bulunmustur (Philipovic,
2013).

Bu calismanin bir diger bulgusu egitim amaclh internet kullaniminin “biraz” dizeyinde kalmasidir.
Sanilanin aksine ergenlerde internetin dersleri desteklemek, 6dev yapmak vb. amaglarla kullaniminin,
sosyallesme ve bilgilenme ihtiyacinin gerisinde kaldigi gértilmektedir. Bu bulgu, ergenlerin interneti bir
bilgilenme mecrasi olarak referans kabul etme egiliminde olduklari seklinde aciklanabilir. Bilgilenme
ihtiyacinin internette giderilmesi egilimi, okulun yapi ve islevi konusunda diistind{irlicii bir sonug olarak
degerlendirilebilir. 1980 den sonra dogan 14-15 yas araliginda olan ergenler alan yazinda “dijital yerliler”
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adiyla da anilmakta (Sahin, 2009) dijital teknoloji ile iliskileri, algi, bilgi ve iletisim 6zelliklerinin 6nemi
Uzerinde durulmaktadir. Bu calismada da lisede egitim goren ergenlerin interneti “biyik ol¢tide”
sosyallesme ve bilgilenme” amagli kullanildigi ortaya konulmustur. Ancak egitim amagh kullanimin
“biraz” dizeyinde kalmasi bu neslin bilgiyi ve bilgilenmeyi internetle eslestirip, gercek yasam deneyimleri
ve okulun verdigi 6gretim surecindeki “bilgi” yi nasil anlamlandirdigi da baska arastirmanin konusu
olarak onerilebilir. Alanyazinda egitim amacl internet kullaniminin sanilanin aksine ¢ok yayin olmadigini
ortaya koyan paralel bulgular yer almaktadir. Amerika’da yapilan bir arastirmada 13-17 yas arasindaki
¢ocuklarin ancak %32.00’sinin interneti egitim amach kullandiklari bulunmustur (Amerikan Ulusal Okul
Kurulu Vakfi, 2002; as cited by Orhan & Akkoyunlu, 2004, 109). Chisholm’iin (2006) arastirmasinda da
12-18 yas arahigindaki ergenlerin sadece %1.00’inin arastirma yapmak ve ders galismak igin internette
zaman gegirdigi (as cited by Tari Cémert & Kayiran, 2010), bir baska ¢alismada ergenlerde ders ¢alisma
amach kullanimin, iletisim ve oyundan sonra geldigi (Giinel, Turhal & imal, 2011) bulunmustur. Bu
sonuglarin olasi nedeninin internetin ergenler igin egitim destegi saglayan bir arag¢ olarak degil,
sosyallesme ve bilgilenme ihtiyacini karsilayan bir mecra “amag” olarak algilanmasi ile agiklanabilir.
Ancak ergenlik doneminde bu tip algilarin internet bagimhhgi, sosyallik yerine asosyallik, aile ve
arkadastan uzaklagsma gibi tersine isleyen bir algi mekanizmasi dogurdugu da alanyazinda ifade
edilmektedir (Turel, Serenko & Giles, 2011).

Arastirmada cinsiyetin internet kullanim amaglarini etkileyen bir faktér oldugu belirlenmistir. Kizlar,
erkeklere gore interneti daha ¢ok egitim amaciyla kullanirken, erkekler ise kizlara gore daha yliksek
diizeyde eglence, psikolojik ihtiyaclar ve bilgilenme amaciyla kullanmaktadir. Bir baska calismada da
bilgiye ulasma amagli internet kullanim yilizdesinin kizlarda, oyun amacl internet kullanim yiizdesinin ise
erkeklerde yuksek oldugu bulunmustur (Orhan & Akkoyunlu, 2004). Bu agidan erkeklerin, kizlara gére
interneti eglence amagli kullandiklari bulgusu alanyazinla paraleldir. Bir arastirmada erkeklerin kizlara
gbre oyun oynamaya biyik oranda vakit ayirdiklarn (Aktas, Alioglu & Vardar, 2007), erkeklerin internet
oyun bagimliliginin (Ayas, 2012), online oyun ve internette gezinti sikliklarinin kizlardan yiksek oldugu
(Erdogan, 2008) bulunmustur. Burada dikkat gekici olan bulgu, erkeklerin psikolojik ihtiyaclara dayal
amaglarla internet kullanim diizeyinin kizlardan daha yiiksek olmasidir. Ergenlerin internet kullanimi ile
yalnizlik, utangaclik, depresyon, kaygi, ozyeterlik gibi psiko sosyal faktorlerle iliskisini inceleyen
calismalara siklkla rastlanmaktadir (Batigiin & Kilig, 2011; Erdogan, 2008; Mehroof & Griffiths, 2010;
Morsiinbiil 2014; Oztirk & Ozmen, 2011). Bir diger ¢alismada erkeklerin interneti kullanma sikliklari ve
yalnizlik dizeylerinin kizlardan daha fazla oldugu raporlanmistir (Erdogan, 2008). Erkeklerin yalnizhgimi
unutmak, rahatlamak, sorunlarimdan uzaklagsmak gibi psikolojik ihtiyaglara dayali amaglarla internet
kullanim dizeyinin yiksek olmasi, erkeklere yiklenen sosyal kimlik, cinsiyet rollerinin kisitlayiciligi ve
ergenlik donemindeki kimlik karmasasiyla aciklanabilir. 700 lise 6grencisinin katildigi calismada,
ergenlerde internet bagimhligi ile yalnizhk arasinda pozitif yonde; aileden algilanan sosyal destek
arasinda negatif yonde anlamli bir iliski bulunmustur (Esen & Siyez, 2011). Bu baglamda erkek
ogrencilerin kendilerini ifade, sosyal beceri konularinda destekleyici programlarin liselerde ise kosulmasi
onerilebilir. Arastirmadaki diger bir bulgu ise meslek lisesi 6grencilerinin interneti daha ¢ok psikolojik
ihtiyaclara dayali amaglarla kullanan grubu olusturmasidir. Yani erkek olmak ve meslek lisesi 6grencisi
olmak, internetin psikolojik amaglarla kullaniminda énemli faktorlerdir. Meslek liselerinde 6grencilerin,
diger tirdeki liselere gore gorece akademik basarilar disik, sosyal olarak dezavantajli gruplardan
olmalarinin etkisiyle internete yéneldikleri sdylenebilir. internetin ergenler icin giinlik yasam
sorunlarindan, gevrenin yarattigl gerilim ve baskilardan kacisin bir araci oldugu da ifade edilmektedir
(Ceyhan, 2011).

Bu calismada, lise tlrinin internet kullanim amaglarini etkileyen bir faktor oldugu ortaya
konulmustur. Egitim amagl internet kullanimi, genel liselerdeki ergenlerde, meslek ve anadolu lisesinde
okuyan ergenlere gore daha fazladir. Eglence amach kullanim ise anadolu liselerinde en yiiksek, genel
liselerde en disik diizeydedir. Meslek lisesi 6grencileri interneti daha c¢ok psikolojik ihtiyaglar ve
sosyallesme amaciyla kullanirken, genel lise 6grencileri interneti en yliksek diizeyde egitim amach
kullanan gruptur. Bunun olasi nedeni meslek lisesi mezunlarinin gérece is garantisi saglamasi ve anadolu
lisesi mezunlarinin yiksekogretime devam konusunda daha avantajli olmalari nedeniyle genel lise
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ogrencilerinin gelecek kaygisi ile interneti egitim ve ders destegi saglama amacgh daha fazla
kullanabilmeleridir. Diger yandan meslek liselerinin diger okul tiirlerine gére sosyallesme ve psikolojik
ihtiyaclara dayali amaglarla internet kullanimlarinin ylksek olmasi, meslek lisesi 6grencilerinin psikolojik
sorunlarina ve iletisim ihtiyaclarina isaret etmektedir denilebilir. 307 lise 6grencisi ile gerceklesen
calismada, okul tiirtiniin problemli internet kullaniminin 6nemli yordayicilarindan biri oldugu ve endistri
meslek lisesine devam etmenin, problemli internet kullaniminda 6nemli risk faktori oldugunu
bulunmustur(Ceyhan, 2011). Bu baglamda meslek liselerinde 6grencilerin internet kullanim aliskanliklari,
ruh sagliklari, sosyallesme ihtiyaclari incelenmesi gereken bir olguyu isaret etmektedir denilebilir.
Mehroof ve Griffiths’e (2010) gore de insanlar sosyal ve psikolojik zorluklari ve glnliik yasamlarinda iyi
olma haline zarar veren eksiklikleri telafi etmek igin interneti asiri kullanirlar. Meslek liselerinde egitim
Ogretim goren 6grencilerin psikolojik sagliklari, gergek yasam ve iletisim becerilerinin artirilmasi, daha
cok sosyal etkinlik, rehberlik ve psikolojik danisma calismalarinin yogunlastirilmasi 6nerilebilir.

Kisaca bu arastirmada internetle tanisma yasinin oldukga diistigi, ergenlerin internete ¢ogunlukla
evden, aksam ve gece saatlerinde baglandig, kizlarin cep telefonu ile internet kullaniminin erkeklerden
iki kat fazla oldugu, interneti uzun sire kullanan erkeklerin oraninin, kizlara gore iki kat fazla oldugu; her
on ergenden birinin internet bagimhhgi risk grubunda olduklari ortaya konulmustur. Bu galismada
ergenlerin interneti en ¢ok sosyallesme, en az eglence amaciyla kullandiklari; kizlarin interneti daha gok
egitim amaciyla, erkeklerin ise eglence, psikolojik ihtiyaglar ve bilgilenme amaciyla daha fazla kullandigi
internet kullanim amaclarinin cinsiyete ve okul tiirine gére anlamh fark gosterirken, sinif diizeyine gére
farkhlasmadigi ortaya koymustur. Gelecege doniik olarak, ergenlerde sosyallesme ve bilgilenmenin
anlamini inceleyen ¢alismalarin yapilmasi; 6zellikle erkekler ve meslek liselerine yonelik “iyi olma
hallerini” etkileyen psikolojik faktérlerin, internet kullanim neden, sonug ve beklentilerinin inceleyen
multidisipliner galismalarin yapilmasi dnerilebilir.
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Introduction

In organizational theory, one of the contemporary approaches is the ‘System Approach’, which
asserts that modern organizations collect inputs from their environment, cultivate these inputs
throughout their organizational process, and then release the outputs of the processed inputs into their
environment (Hoy & Miskel, 2015). Universities are perfect examples of open systems by their complex
relations with both internal and external stakeholders. Thus, universities are deeply influenced by
changes in the national economy, science and technology policies, public administration understanding
(e.g. managerialism, accountability, performance management, budget cuts, and privatization),
educational practices (e.g. practical/professional training, technology-assisted teaching, and distance
education), and global trends in higher education (e.g. mass/universal education, international
collaboration, staff/student exchange initiatives, joint degree programmes, and Massive Open Online
Courses — MOOCs) (Aktan, 2007; Chapman & Austin, 2002; Erkan, 2011). Modern universities, to keep
pace with changes in their fast-paced environment, need to make serious alterations within their
structures, policies, and procedures. Moreover, some internal forces for change in universities are: the
nature of academic work, stakeholders’ demands, managerial personnel changes, policy-making
processes, existing organizational structures, power distribution, political relations, organizational
cultures, and individuals’ characteristics (Boonstra, 2004; Kondakci & van den Broeck, 2009; Stefani,
2008). University managements can only cope with these complex change factors by creating flexible
structures in their organizations (Chan, 2012; Clark, 1998, 2001).

Flexibility of organizations means the adaptation of organizations to new opportunities or threats in
their environments (Maldonado, 2003; Ozden, 2005). Organizational flexibility is defined as the ability of
organizations to give proper responses at the right time to changes in their environment by altering
their policies and strategies, managerial operations and work procedures, and organizational structures
(Adonisi & van Wyk, 2012; Skorstad & Ramsdal, 2009). Ceylan (2001, pp. 38-47) identified seven
dimensions of organizational flexibility in service organizations: Strategy Flexibility, Managerial
Flexibility, Precept Flexibility, Labour Flexibility, Organizational Clarity and Appreciation, Organizational
Structure Flexibility, and Communication Flexibility (as cited in Uslu, 2015, p. 41).

Strategy Flexibility is defined as shifting organizational strategies according to changes in their
environments and competitors. Managerial Flexibility is the rapid alteration of management style to
attain organizational goals rapidly, and impressing other dimensions of organizational flexibility by these
managerial alterations. Firmness of rules and regulations in organizations and their accordance level to
allow resilience for employees’ own decisions is called Precept Flexibility. The diversity and development
level of employees’ skills in organizations is entitled Labour Flexibility. Organizational Clarity and
Appreciation means to create trust among employees by clear job procedures and reward approaches
which take into account diverse aspects of employees’ efforts. Organizational Structure Flexibility
indicates systems in which employees are less controlled and can plan their work individually, and is
suitable for collaborative team projects and process oriented tasks. Communication Flexibility includes
alternative channels in organizations for horizontal and transversal communication among employees
alongside vertical communication channels between juniors and seniors.

This theoretical frame can be used as a parameter to evaluate organizational flexibility in
universities. However, some important points related to current situations of organizational flexibility in
universities might be missed during their self-evaluation. On the other hand, institutional evaluations
performed by external bodies might provide more objective results for universities to decide which
types of initiatives they need to generate more flexible organizational structures (Calik & Bumin-Siizen,
2013; Rosa, Cardoso, Dias, & Amaral, 2011). In Europe, in terms of quality assurance and transparency in
higher education, as well as integration of universities from different countries, one of the major
external evaluation mechanisms for universities is the European University Association (EUA).
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The EUA offers three evaluation options for universities, regions, and countries, and universities can
request individual evaluation for their organization within the Institutional Evaluation Programme (IEP).
During the IEP, the authorised committee (usually composed of four experienced academics or experts)
evaluates a university, generally in terms of institutional norms and values, governance and operations,
quality assessment activities, and strategic management and change capacity (EUA, 2015a). This
committee, after two site visits, presents its final report containing recommendations to manage
institutional change and enhance quality in the university.

Since 1998-99, many Turkish universities (23 public and 9 foundation universities) have benefited
from institutional evaluations by the EUA; several universities even took follow-up evaluations a couple
of years after from their first evaluations (EUA, 2015b; Visakorpi, Stankovic, Pedrosa, & Rozsnyai, 2008).
These reports offer valuable assessments, comments, and suggestions about the Turkish Higher
Education System, universities, and their organizational structure, in terms of both their strengths and
weaknesses, based on the opinions of senior academic managers around Europe. Therefore, EUA’s
evaluations are an important source to interpret the organizational flexibility of Turkish universities. The
recommendations of foreign evaluators related to essential organizational units, effective policies, and
efficient practices can also be useful for university managers to improve the flexibility level of their
institutions. In this regard, the purpose of this study is to examine organizational flexibility in Turkish
universities by using the results in the institutional evaluation reports of the EUA.

Literature Review

Although the necessity of a flexible organizational structure in modern, entrepreneurial universities
has been underlined in higher education literature (Aktan, 2007; Aypay, 2015; Barblan, Ergluder, &
Guriz, 2008; Chan, 2012; Chapman & Austin, 2002; Clark, 1998, 2001; Cetinsaya, 2014; Maldonado,
2003; Yamag, 2009), none of these studies directly investigated organizational flexibility in universities.
Uslu (2015, 2016a) developed a scale to measure managerial flexibility regarding scholarly practices
(MFRSP) in universities by taking Ceylan’s (2001) framework into consideration. Uslu (2016b) then
evaluated faculty’s perceptions of MFRSP by checking the effect of their managerial duties, and faculty
reported a higher level of managerial flexibility regarding research practices than teaching and service
practices in Turkish public universities. Uslu & Arslan (2015) also examined the relations between
MFRSP, organizational communication, organizational climate, and faculty’s academic intellectual
leadership and found that managerial flexibility regarding service practices was a significant predictor
for all six dimensions of academic intellectual leadership while managerial flexibility regarded teaching
practices only in the ‘Guardian’ dimension.

On the other hand, Calik & Bumin-Siizen (2013) investigated the agreement level of faculty from
three Turkish public universities to improvement suggestions (related to management, finance,
research, education, external stakeholders, and international perspectives) in the institutional reports of
the EUA for their institutions using a questionnaire. They found that the faculty from an international
university among the three participant institutions showed the lowest agreement to recommendations
in the EUA’s reports, and the faculty from educational science had the highest acceptance of
recommendations related to external stakeholders and international perspectives. Another study based
on evaluations in the EUA’s reports on Turkish universities was the evaluation report of the Turkish
higher education system in 2007-2008 (Visakorpi et al., 2008). To empower financial autonomy and
strategic flexibility in Turkish universities, this report recommended the re-arrangement of nation-wide
higher education management (refer: The Council of Higher Education, Turkey (CofHE)) by taking global
trends and national requirements into consideration, strategy-focused and performance-based
budgeting, both at national and institutional level, the inclusion of internal and external stakeholders in
decision-making, generating alternative income (by life-long education activities, distance education
programmes, contract research for industry and business, universities’ own start-up companies, selling
institutional/health/technical services, and leasing venues and royalties), collaboration with local actors,
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partnering with universities abroad, improving student/staff exchange/mobility, attracting international
students, the accreditation, both nationally and internationally, of degree programmes, developing
practical education content, and operating internal quality assurance systems.

The broadest study related to the state of university autonomy around Europe was carried out by
the EUA (2015c) based on the national and institutional evaluation reports until late 2010. In this study,
the EUA (2015c) evaluated 29 countries from Europe within four dimensions. They used seven indicators
for Organizational Autonomy, 11 indicators for Financial Autonomy, eight indicators for Staffing
Autonomy, and 12 indicators for Academic Autonomy; and their indicators have many conjoint criteria
with the dimensions of organizational flexibility. They found that Institutional autonomy in Turkish
universities was limited; their organisational autonomy was rated as ‘low’ (with the rank of 28th), and
their financial (23rd), staffing (21st), and academic autonomy (25th) as ‘medium low’. However, in terms
of staffing autonomy, Turkey scored (with 60.00%) at the top of developing European countries. With
the similar results, there are also several studies about the autonomy level of Turkish universities in
terms of university-society-government-market/capital relations, finance, academic performance, and
management (Celik & Giir, 2014; Erdem, 2013; Ozcan & Cakir, 2016; Oztiirk, 2006).

Method
Research Design

In order to investigate organizational flexibility in universities, the research was designed in a case
study pattern. Creswell (2007, p. 73) defined the case study as “a qualitative approach in which the
investigator explores a bounded system (a case) or multiple bounded systems (cases) over time, through
detailed, in-depth data collection..., and reports a case description and case-based themes”. In line with
this definition, the research includes multiple cases of various Turkish universities via their reports by
the EUA.

Data Source

The CofHE and 66 Turkish universities are members of the EUA (EUA, 2015d), and 32 universities
already took institutional evaluation within the IEP (EUA, 2015b; Visakorpi et al., 2008). These
universities involved in the IEP constituted the targeted study group. However, eight foundation
universities were excluded from the study group because of financial, managerial, and structural
differences between foundation and public universities. The researcher then aimed to include at least
two public universities from each geographical region in Turkey, but there is no institutional evaluation
report for any public universities in the southeast part of Anatolia. Thus, the researcher included two
more public universities from Marmara and Central Anatolia into the study group instead of the
Southeast Anatolian universities. Moreover, the researcher took the dates of the EUA’s evaluations into
consideration while deciding the public universities from each region, but there are a limited number of
Turkish universities which took the evaluation service from the EUA between 1999-2004 and 2011-16.
As a result, 14 Turkish public universities (see Table 1) were selected for the analysis.

Data Collection and Analysis

The researcher first attempted to access the Turkish versions of the EUA’s institutional evaluation
reports, but could collect a very limited number of Turkish reports. Therefore, the researcher decided to
use the English versions of the reports. The researcher then accessed the EUA’s reports from the EUA’s
website (only including reports after 2009) and the EUA secretariat by requesting reports via e-mail
before 2009.

234



Baris USLU — Pegem Egitim ve Ogretim Dergisi, 7(2), 2017, 231-256

After receiving reports for the selected Turkish universities, the researcher analysed the documents
related to the EUA’s evaluations by using a descriptive thematic analysis, as one of the qualitative data
analysis techniques. The researcher benefited from the dimensions of organizational flexibility in
Ceylan’s (2001) study as themes: Strategy Flexibility, Managerial Flexibility, Precept Flexibility, Labour
Flexibility, Organizational Clarity and Appreciation, Organizational Structure Flexibility, and
Communication Flexibility. During the analysis, the researcher followed the steps of qualitative data
analysis proposed by Miles, Huberman, & Saldana (2014). These steps are: i) Data Condensation, ii) Data
Display, and iii) Drawing/Verifying Conclusions.

Table 1.

Distribution of Turkish Public Universities in the Data-Set
Region / Date 1999-2001 02-04 05-07 08-10 11-13 14-16
Aegean - - Ege U. Adnan Menderes U. - -

Karadeniz Technical U.

Black Sea i i i Abant Izzet Baysal U.
. Middle East .

Central Anatolia - Technical U Erciyes U. Anadolu U. - -

East Anatolia - - Atatlrk U. Yizinca Yil U. - -

Marmara Bogazigi U. Uludag U. - - - Marmara U.

. Akdeniz U.

Mediterranean i i Siileyman Demirel U.” i i
South-East Anatolia- - - - - -

Total 1 2 5 5 1

Firstly, the researcher coded each report by noted keywords and phrases under the themes and
formed the complete code-list. Another expert who had experience in qualitative research methodology
also coded the reports using the code-list. The researcher then calculated the inter-coder reliability as
.87 using Miles & Huberman’s (1994) formula [Consensus on data / (Consensus on data + Dissidence on
data) x 100]: an inter-rater reliability of .70 and above can be accepted as evidence for adequate
internal reliability. After ensuring internal reliability, the results of the research were summarized
according to the themes and are presented with direct quotations from the reports in the next section.

Results

The results extracted from the EUA’s reports, both positive comments and negative evaluations
about Turkish public universities, were categorized in accordance with the seven dimensions of
organizational flexibility. However, the researcher had to use too broad a code-scheme due to the
amount of data, and each code noted findings repeats many times within each report. Thus, he
preferred to present only the prominent findings, by combining direct quotations from the reports,
under the sub-sections regarding organizational flexibility and its sub-dimensions.

General Evaluations Related to Organizational Flexibility

The EUA’s evaluations reported points affecting all dimensions of organizational flexibility in the
universities. According to the evaluators, the centralised and bureaucratic national higher education
structure was the main factor that negatively influences university autonomy in Turkey. They stated for
example that “Turkish universities have a low degree of autonomy and suffer under a heavy and
centralised bureaucratic system” (Bogazigi University, 1999, p. 11)" and “the team...reported limitations
on determining strategy, internal decision-making, responsibility and innovation due to the strong

! Throughout the results, this reference system indicates the EUA’s report of the university in the quotation.
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influence of the central Council of HE in Ankara” (Marmara University, 2014, p. 6). Another clue related
to limited organizational flexibility was the control-based budgeting system, cumbersome rules, and
heavy administrative duties. They also commented that “a comprehensive set of rules and regulations
which state universities are subject to...are clear contrast with the freedom. ..However the Team
suggests that the university should explore the possibility of establishing its own internal aggregated
financial structure...[to] allow...some flexibility” (Middle East Technical University, 2003, p. 6).

On the other hand, there are several positive assessments in the report. In one of these assessments,
the evaluators underlined that “Currently, the Turkish higher education system is about to introduce a
new management system based on management by objectives and their achievement in combination
with the introduction of lump-sum budgeting” (Atatiirk University, 2006, p. 16). In addition, they
counted “Actions concerning the changes needed in order to adapt to the new European landscape built
through the establishment of the European Higher Education Area” (Siileyman Demirel University, 2006,
p. 34) and “efforts to embrace the Bologna reforms” (Ylzinci Yil University, 2009, p. 5) were among
important attempts related to regional2 and international higher education schemes. They also reported
hospitals in some universities as main income provider in revolving fund, English as the official medium
of instruction in several universities, and distance education operations in a few universities were other
factors that contributed to various dimensions of the organizational flexibility in universities. In other
words, the evaluators stated that entrepreneurial practices in universities increase their financial
independency, and increasing financial independency positively reflects on all dimensions of
organizational flexibility, in particular strategy flexibility.

Evaluations Related to Strategy Flexibility

In respect of strategy flexibility, the main issue in the reports was the necessity of “creating more
room for manoeuvre for new developments which implies more financial independence from
government in terms of autonomy and also by the generation of additional income” (Abant izzet Baysal
University, 2008, p. 41). Other important points to integrate human and financial resources with
institutional strategies were the urgency of reconceptualization of ‘personnel’ functions to ‘human
resource management’ functions and the establishment of a central financial operation unit. On the
other hand, the evaluators mentioned the limited, but promising, fund rising activities in Turkish public
universities by private foundations, hospitals, continuous education centres (refer lifelong learning units
open to public), international programmes, external research funds, donations, etc. They also
highlighted the importance of institutional strategic plans; for example, “The METU has...commenced
with the formulation of a new strategic plan. In this plan the development of its own research and
technology policy, as well as the strengthening of the internationalisation programme will, without any
doubt, be important chapters” (Middle East Technical University, 2003, p. 10).

Evaluations Related to Managerial Flexibility

According to the EUA’s reports, “a rationalisation and simplification of organisational structures
[including managerial organization]” (Akdeniz University, 2007, p. 40), “Their [internal and external
stakeholders’] active...participation in the governance” (Yiziinci Yil University, 2009, p. 27), “the
establishment of central [management] mechanisms...[to] financially make best use of its resources”
(Stleyman Demirel University, 2006, p. 24) were the requirements in order to empower managerial
flexibility in universities. The evaluators also added that “This segmentation of the financial incomes,
leading to a fragmentation of the financial allocation processes within the university, is obviously not
adequate for fostering a university-wide and shared vision...of the institution, its needs, its diversity and
its priorities” (Erciyes University, 2005, p. 8). Thus, they underlined the importance of the co-ordination

2 ‘Regional’ refers here to Europe as a continental region.
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of income generation activities at university level to provide fair fund allocation among units for their
own managerial operations. In contrast to some unfavourable comments, they reported several
practices operating in universities to increase the effectiveness of the management system such as
different vice-rectors and committees related to teaching and research, a rectorate advisory system,
student representation (generally without voting rights) in the senate, central information and data
analysis units, and evaluation and consultation from international organizations.

Evaluations Related to Precept Flexibility

Consistent with their previous remarks, the evaluators pointed out the priority of “Refining rules and
criteria for the allocation of funds and making them public (making sure that those concerned are aware
of them)” (Erciyes University, 2005, p. 13). Furthermore, within precept flexibility, they underlined the
requirement to form new regulations, both at national and institutional levels, to establish more
selective student entrance in study programmes, especially in vocational higher schools (similar with
technical colleges or fachschules), and to allow greater flexibility in tuition fees. In terms of well-
designed regulations, they gave the example of: “a financial incentive structure of 6.00% to programme
co-ordination; 52.00% the Revolving Fund (half to the academic unit); 42.00% to the teachers which
seems fair enough” (Akdeniz University, 2007, p. 33). Another good example they mentioned is the rule
about carrying out independent research by students as a prerequisite of graduation from many
undergraduate programmes.

Evaluations Related to Labour Flexibility

Within labour flexibility, the EUA’s reports generally proposed developing various solutions to
increase salaries granted by the government in order to attract young talent and to avert unfair
competition with foundation universities on appointing quality staff. The other two points in the reports
are the limited job positions provided by central higher education management and the low motivation
among academics “Due to job security [.] ...the members of the University neglect activities in research
and in the modernisation of study programmes and teaching activities, because there are no incentives
for further promotion or a threat of disadvantages in case of inactivity” (Uludag University, 2003, p. 8).
In addition to comments related to adversities in labour flexibility, the evaluators highlighted several
practices to develop the abilities of human resources; for example, “to ensure that all academic staff
become familiar with the new teaching methodologies, ...a ‘Train the Trainers’ programme at the
Medical Faculty and similar undertakings in other units” (Adnan Menderes University, 2010, p. 10) and
“a unit...established to develop programmes for supporting all students and staff in their skills in writing,
speaking and conducting projects in English” (Marmara University, 2014, p. 10). They also noted efforts
related to the inclusion of students/staff in international exchange programmes, as follows: “We are
aware that Ege University has been ranked first among Turkish universities regarding student and
teaching staff mobility [in Erasmus exchange programmes] in the academic years 2004-05/2005-06"
(Ege University, 2007, p. 23).

Evaluations Related to Organizational Clarity and Appreciation

Firstly, the evaluators commented that “The National Higher Education Framework may be
presented as a barrier to change when in fact decision-making capacity is held by the University”
(Karadeniz Technical University, 2010, p. 17), and “Because of the lack of transparency of the decision-
making processes, it is difficult for the staff to be involved and to take responsibility at the different
levels of the decision-making processes” (Atatiirk University, 2006, p. 11). They then claimed that there
was a need to review national regulations related to university management and to clarify the decision-
making process in order to empower organizational clarity in universities. Moreover, they underlined
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the importance of appreciating good examples of teaching, research, and managerial practices, and the
requirement to establish a well-designed reward system, including both material and achievement
awards. In line with their comments, they shared an example from Anadolu University (2010, p. 10), as
follows: “In spite of the legal constraints that limit the possibilities to reward individual or unit high
performance, AU is developing a complex evidence-based incentives and reward system.”

Evaluations Related to Organizational Structure Flexibility

In terms of organizational structure flexibility, the EUA’s reports mainly suggested that Turkish public
universities need to develop a campus master-plan to prevent fragmentation among units and to realign
faculties by abandoning the juxtaposition faculty/unit model in order to enable inter-disciplinary studies.
These reports also showed that because of the limited amount of research funds in universities as a
reflection of scarce research money at a national level, universities have “to rely on [their] internal
funds. To become a research oriented university..., UU is aware that the realisation of this aim is not
entirely a question of funding, but also it is a question of an institutional structure that supports
researchers” (Uludag University, 2003, p. 12). Furthermore, the evaluators believed that “research
centres are a good initiative to organise and monitor (interdisciplinary) research activities and therefore
it should be further developed” (Bogazigi University, 1999, p. 17). They also mentioned the good
examples in several universities related to effective organizational structures such as central research
management units, research hubs/units to operate inter-departmental projects, central laboratories and
incubators, internal research and travel funds, and easy access to academic sources through library
facilities.

Evaluations Related to Communication Flexibility

To enhance flexibility in communication, the evaluators suggested instituting internal and external
communication systems by improving ICT-based networks, establishing central information and data
analysis offices, and creating clear lines between administrative units and top management. They also
asserted that universities must “ensure linkages between strategic goals and funding on all levels and
that communication and coordination between all units, including vocational schools and the central
level are assured” (Adnan Menderes University, 2010, p. 18). Furthermore, the EUA’s reports presented
a couple of examples about how institutional information networks contribute to the formation of a
quality culture due to their functions within internal quality assurance mechanisms, and how deans can
benefit from students’ opinions via regularly meeting with student representatives. Lastly, these reports
added the importance of an open door policy towards society and positive relations with regional actors
for communication flexibility. For instance:

“Regional and local governing entities and other bodies say that they have very good relationships
with the University and value the input of the University. They find individuals within the University
approachable and accessible to engage in new projects and have gained many grants to develop these.”
(Karadeniz Technical University, 2010, p. 12).

Discussion, Conclusion & Implementation

The EUA’s evaluators have carried out many site visits to Turkish universities since 1998. Based on
their visits, they comprehensively perused the general characteristics of Turkish national higher
education systems. They then underlined many adversities arising from the centralized nation-wide
higher education governance structure, as well as the positive reflection of recent policies and practices
on the organizational flexibility level of Turkish universities.
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The evaluators argued that the Turkish higher education system is highly bureaucratic due to the
strict rules, especially in financial matters. As a known fact, these state regulations cause cumbersome
administrative duties at all levels in universities, and a control-based budgeting system leads public
universities to establish private foundations to operate most of their income generation (Calik & Bumin-
Siizen, 2013; Oztiirk, 2006). At this point, recent state initiatives related to performance-based (lump-
sum) budgeting for universities can be accepted as an important advancement to empowering financial
autonomy in public universities. The performance-based (lump-sum) budgeting model will provide more
flexibility to universities to define their priorities and allocate their budget to units in line with their
performance prescience (Barblan et al., 2008; Erdem, 2013; Kohtaméaki & Lyytinen, 2004; Mensah &
Werner, 2003).

On the other hand, almost all financing for public (even foundation) universities in Turkey depends
on state funding, and the greater part of their revenue is reserved for basic spending items such as
personnel expenses, infrastructure services, and maintenance-repair work (Kurt & Glimus, 2015). This
causes limited investment in developing universities on education, research, and service areas in which
they obtain extra income and leaves them behind developed universities within the budget system
based on performance predictions (Cinar & Agcakaya, 2016; Ozkan & Gedikoglu, 2014). In this sense,
additional financial resources might be allocated to younger universities in order to support their
entrepreneurial income generation activities. Here, a promising example is the special support for five
post-2005 universities within the “Regional Development Focused Mission Differentiation and
Specialization” Project of the CofHE to enhance their ‘knowledge and technology transfer’ activities in at
least one prior research area for the development of their region (YOK, 2016c).

Additionally, a lump-sum budgeting model looks promising for public universities in terms of creating
more space to generate alternative income (through health services, continuous education activities,
distance education programmes, joint projects with industry/business organizations, and donations) and
to distribute revolving funds to units in line with their strategies (Erdem, 2013; Oztiirk, 2006). To achieve
organizational goals in their strategic plans, Turkish public universities also need flexibility in the
recruitment of human resources (Efe & Ozer, 2015; Visakorpi et al., 2008). However, by using its legal
power based on state regulations, the nation-wide central higher education management unit (CofHE)
have interfered in universities’ staff choices more than ever in recent years (Ozcan & Cakir, 2016).
Nevertheless, with its recent initiatives and practices, the CofHE have delegated more power to
universities’ management boards and senates to operate the investments of infrastructure and
superstructure (Celik & Gir, 2014) and to form their degree programmes by taking the minimum criteria
determined by the CofHE into account, even by heightening these criteria (Cetinsaya, 2014).

However, the EUA’s evaluators strongly underlined that the multi-layer and clumsy management
structure in Turkish public universities resulted in the limitations related to the participation of various
stakeholders (e.g. staff, students, local actors, etc.) in decision-making. Therefore, to increase
managerial flexibility in universities, they suggested simplifying the management structure by
establishing, not too many, only few effective committees, a distinctive duty/responsibility sharing
among top level managers (e.g. vice-rectors for education, research, financial operations, human
resource management, or international relations), central coordination units both for financial and
academic matters (e.g. central data and analysis unit, research office, quality monitoring centre, etc.),
and short and functional lines between administrative units and their responsible senior academic
managers. In addition, to empower flexibility in universities, it is important to form clear organizational
rules and internal regulations to form a transparent process in fund allocation among units, as well as in
evaluation of teaching and research outcomes (Calik & Bumin-Siizen, 2013; Lewis, Hendel, & Kallsen,
2007).

Moreover, according to the EUA’s reports, clear job descriptions for academics as for administrative
staff and well-designed reward systems can help to enhance organizational clarity and appreciation in
Turkish public universities. However, beyond motivation via material and achievement awards,
universities have to support their academic workforce by providing the necessary financial, technical,
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and academic assistance (Cetinsaya, 2014; Yamag, 2009). Therefore, it is crucial to provide satisfactory
research funds and to establish well-developed facilities such as advanced laboratories, inter-disciplinary
research centres, techno-classrooms, libraries with large academic collections and data-base
connections, etc. (Uslu, 2016a; Visakorpi et al., 2008). However, most Turkish universities are relatively
young and do not have the essential facilities to support the scholarly activities of their academics
(Ozoglu, Girr, & Giumiis, 2016); thus, the government and the CofHE should take these infrastructural
handicaps of younger universities into consideration during budget allocation among public universities
(Uslu, 2016b).

Furthermore, as in Siingi’s (2013) and Akgeyik’s (2013) studies, the EUA’s reports commented that
academic salaries in Turkey are relatively low, so the government should seek to ways to increase
salaries and fringe benefits to attract younger talent to Turkish academia. In this regard, the academic
incentive programme initiated by the Turkish government in 2016 is an important implementation
despite its potentially unfavourable influence on the quality of scholarly products and academic ethics.
In addition, the Programme for 2,000 Doctoral Scholarships in 100 Thematic Areas and Legal Regulations
for Post-Doctoral Appointments, both initiated by the CofHE in 2016, are new practices to increase the
number of researchers employed in Turkish universities (YOK, 2016d). To enhance the flexibility in
academic labour, the EUA’s reports suggested that university managers operate various pedagogical
training schemes to inform their academic staff about recent teaching methodologies and approaches
and to support the development of the staff and students’ foreign language abilities by offering free (or
at a reasonable cost) foreign language courses and promoting the participation of their staff and
students in international exchange/mobility programmes (Calik & Bumin-Siizen, 2013; Gindeger, Soysal,
& Yagcl, 2012). On the other hand, the EUA’s evaluators underlined that the number of incoming
students from abroad to many Turkish universities was very limited. It is a fact that 75.00% of Turkish
universities reported more outgoing students/staff than incoming in 2014-2015, despite a total of 2,752
outgoing and 4,305 incoming students to Turkey (YOK, 2016a). The evaluators also highlighted the
contributions of incoming students/staff (mainly thorough Erasmus/Erasmus+ programmes) to the
constitution of an international medium in Turkish universities. On this point, the Mevlana Student/Staff
Exchange Programme operated by the CofHE is a good attempt to increase the number of incoming
students/staff. However, financial support for the Mevlana programme, especially for Turkish students,
is relatively low (YOK, 2016b); thus, the number of outgoing students (only 65) is far behind incoming
(447 students) (YOK, 2016a). In this regard, the policy-makers in the CofHE should re-assess the amount
of financial support to heighten the number of outgoing students/staff.

Collaboration with universities/institutes abroad through research projects, joint degree
programmes with overseas higher education institutions, and appointment of foreign staff are other
practices suggested in the EUA’s report to empower the contribution of international human resources
to Turkish higher education. The reports also emphasised the critical role of an open door policy to
society and positive relations with local actors in terms of mutual benefit between universities and local
community, such as the participation of universities in city-life via educational, cultural, and social
activities, supplying a high-skilled workforce to local industry, partnership in research projects related to
regional3 priorities with local bodies, and donations from local actors to universities (Aktan, 2007; Calk
& Bumin-Siizen, 2013; Ozcan & Cakir, 2016; Yamag, 2009). In addition to positive connections with
external stakeholders, the requirement of quality communication between management, personnel,
and students was also interpreted through the EUA’s reports. To increase communication flexibility,
university managers can benefit from ICT-based communication networks, establish central
coordination units, initiate committees including representatives from each department, and organize
periodic meetings with students and staff (Uslu, 2015; Uslu & Arslan, 2015). In this respect, despite
many glitches in its initial period, the recent electronic document circulation system in universities
(Electronic Information Management System — EBYS), is a good example of accelerating information
dissemination among units.

3 ‘Regional’ refers here to the area close to the university.
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Overall, it can be said that the general level of organizational flexibility in Turkish public universities
is not high, as in their institutional autonomy level calculated by the EUA based on their reports on
Turkish universities (EUA, 2015c). Here, it is important to accentuate that institutional autonomy and
organizational flexibility are not the same concepts even though they have many conjoint points. It
seems that financial autonomy initiates the formation of strategy flexibility in universities, and the
conformable rules and regulations of national higher education provides room for universities to afopt
precept and managerial flexibility. Furthermore, flexibility in strategies, management structure, and
internal rules and regulations will allow university managers to act more freely in the matter of
infrastructural, technological, and human resource investments. Then, the stronger organizational
flexibility will provide a greater university autonomy in terms of financial, managerial, employment, and
academic autonomy (Celik & Giir, 2014; Erdem, 2013; Oztiirk, 2006).

In line with this general result, the CofHE would make a greater contribution to autonomy and
organizational flexibility in Turkish universities if the policy-makers re-designed the CofHE as a nation-
wide coordination unit of fair and logical budget allocation among universities instead of a highly
centralized control mechanism of national higher education. Furthermore, operating independently
(although founded by the CofHE), the Board of Quality in Higher Education, Turkey (BofQinHE) is an
important institution for evaluating the quality of universities’ outputs (YKK, 2016). If the BofQinHE
takes qualitative criteria into account, as well as quantitative data, during the evaluation and monitoring
process, this may contribute considerably to the establishment of a culture of quality in Turkish
universities.

In this study, although different institutional characteristics of Turkish universities were evaluated
within organizational flexibility and its dimensions, only the major findings could be detailed here.
Therefore, it would be valuable for further research to analyse separately each sub-section of the EUA’s
reports (i. Governance and Institutional Decision-Making, ii. Teaching and Learning, iii. Research, iv.
Service to Society, v. Quality Culture, and vi. Internationalization) in order to examine the weaknesses of
Turkish universities, as well as their strengths more comprehensively. Researchers could also carry out
comparative studies through the sub-sections in the EUA’s reports of universities from different
European countries or the organizational flexibility in European universities.
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Tiirkge Siiriim

Giris

Orgiit teorisindeki son dénem kuramlardan biri, érgiitlerin ¢evrelerinden girdi alarak bu girdileri
orgit ici sureclerde islediklerini ve olusan ciktilari da c¢evrelerine geri sunduklarini savunan ‘Sistem
Yaklasimr’'dir (Hoy & Miskel, 2015). Universiteler ise, hem i¢c hem de dis paydaslari ile olan gok y&nli
karmasik iliskileri nedeniyle acgik sistemlere mikemmel o6rnek olusturmaktadirlar. Bu nedenle;
Universiteler, bulunduklari ilkelerin ekonomi, bilim ve teknoloji politikalarindaki, kamu y&netimi
anlayigsindaki  (6rn. isletmecilik, hesap verebilirlik, performans ydnetimi, bitge kesintileri ve
Ozelles(tir)me), egitim uygulamalarindaki (6rn. uygulamali/mesleki egitimler, teknoloji-destekli 6gretim
ve uzaktan egitim) degisimlerden ve yliksekogretim ile ilgili kiresel egilimlerden (6rn. kitlesel/evrensel
egitim, uluslararasi isbirligi, 6grenci/personel degisim girisimleri, ortak derece programlar ve Kitlesel
Acik Cevrimici Kurslar (MOOCs)) derinlemesine etkilenmektedirler (Aktan, 2007; Chapman & Austin,
2002; Erkan, 2011). Surekli hareketli olan gevrelerindeki degisimlere ayak uydurabilmek igin, modern
Universitelerin yapilarinda, politikalarinda ve prosediirlerinde ciddi degisikliler yapmalari gerekmektedir.
Ayrica, akademik c¢alismanin dogasi, paydaslarin talepleri, yonetimde kisilerin degismesi, politika
olusturma stregleri, var olan 6rgitsel yapilar, glic dagilimi, politik iliskiler, 6rgit kaltiirG ve bireylerin
kisisel ozellikleri gibi icsel degiskenler de Universitelerdeki degisimi etkilemektedir (Boonstra, 2004;
Kondakci & van den Broeck, 2009; Stefani, 2008). Universite yoneticileri ise tim bu kompleks degisim
faktorleriyle yalnizca kurumlarinda esnek bir yapi olusturarak basa ¢ikabilirler (Chan, 2012; Clark, 1998,
2001).

Orgiitler icin esneklik, kurumlarin gevrelerindeki yeni olanaklara ve beliren tehditlere adaptasyonunu
ifade etmektedir (Maldonado, 2003; Ozden, 2005). Orgiitsel esneklik ise; kurumlarin politikalarinda ve
stratejilerinde, yonetsel islemlerde, is prosediirlerinde ve orgiitsel yapilarinda degisiklikler yaparak
kurumlarin cevrelerinde yasanan degisimlere dogru zamanda uygun cevaplar vermeleri olarak
tanimlanmaktadir (Adonisi & van Wyk, 2012; Skorstad & Ramsdal, 2009). Ceylan (2001, pp. 38-47)
hizmet kuruluslarinda orgitsel esneklik i¢in yedi boyut tanimlamistir; bunlar, Strateji Esnekligi, Yonetsel
Esneklik, Kural Esnekligi, Isgiicii Esnekligi, Organizasyonel Aciklik ve Tanima, Organizasyonel Yapi
Esnekligi ve iletisim Esnekligi’dir (as cited in Uslu, 2015, p. 41).

Strateji Esnekligi, kurumlarin gevrelerindeki ve rakiplerindeki degisikliklere gore orgiitsel stratejilerin
degisimi ve yenilenmesi olarak tanimlanmaktadir. Yénetsel Esneklik, orgiitsel amaclara daha hizli
ulasmak icin yonetim stillerinde yapilan cabuk degisiklikler ve bu degisikler araciligiyla o6rgitsel
esnekligin diger boyutlarini etkilemedir. Orgiitlerdeki kanunlar ve diizenlemelerin kesinlik ve ¢alisanlara
kendi kararlarini vermeye miisaade etme duzeyleri ise Kural Esnekligi olarak belirtiimektedir. Calisanlarin
yeteneklerinin gelisim diizeyleri ve gesitliligi, isgiicii Esnekligi olarak isimlendirilmektedir. Organizasyonel
Aciklik ve Tanima, acik is tanimlamalari ve g¢alisanlarin ortaya koyduklari performansi farkl boyutlar
gozeterek degerlendiren 6dil yaklagimlar araciligiyla calisanlar arasinda gliven olusturmayi ifade
etmektedir. Organizasyonel Yapi Esnekligi ise, ¢alisanlarin daha az kontrol edildigi ve kendi is planlarini
yapabildikleri ve isbirlikli takim projeleri ile stire¢ odakli galismalara uygun o6rgitsel yapilari ve sistemleri
belirtmektedir. fletisim Esnekligi de, calisanlar arasindaki yatay ve capraz iletisim igin orgitlerdeki
alternatif kanallarini yani sira ast ve Ustler arasindaki dikey iletisim kanallarini igermektedir.

Bu teorik cerceve, Universitelerdeki orgitsel esnekligi degerlendirmek igin gerekli parametreler
olarak kullanilabilir. Yapilacak kurum ici 06z degerlendirmelerde ise, (niversitelerin o6rgltsel
esnekliklerinin son durumu ile ilgili bazi énemli noktalar gézden kagabilir. Bu anlamda; kurum disi
olusumlar tarafindan yapilacak kurumsal degerlendirmeler, daha esnek orgiitsel yapilar olusturmak igin
ne gibi girisimlere ihtiya¢ duyuldugu konusunda Universitelere daha objektif sonuglar saglayabilir (Calik
& Bumin-Siizen, 2013; Rosa, Cardoso, Dias, & Amaral, 2011). Farkh ulkelerden universitelerin
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entegrasyonu ile kalite gilivencesi ve seffaflik agilarindan, Avrupa c¢apinda Universitelere digsal
degerlendirme hizmeti sunan mekanizmalarindan biri ise Avrupa Universiteler Birligi (AUB) dir.

AUB tarafindan kurum, bélge ve ulus diizeyinde (¢ farkli degerlendirme opsiyonu sunulmakta ve
Gniversiteler, Kurumsal Degerlendirme Programi (KDP) kapsaminda kendi orgiitlerine yonelik kurumsal
degerlendirme talep edebilmektedirler. KDP siirecinde, yetkilendirilen komite (genellikle dort deneyimli
akademisyen veya uzmandan olusan), kurumsal normlar ve degerler, yonetim ve operasyonlar, kalite
givence etkinlikleri, stratejik yonetim ve degisim kapasitesi yoninden Universiteleri
degerlendirmektedirler (EUA, 2015a). Bu komite, yaptiklari iki saha ziyareti sonrasi, Universitelerdeki
kaliteyi arttirmaya ve kurumsal degisimin ydnetimine iliskin Onerileri iceren bir sonug¢ raporu
sunmaktadir.

1998-99'dan giiniimiize, bircok Tiirk liniversitesi (21 devlet ve 8 vakif {iniversitesi) AUB’nin kurumsal
degerlendirmelerinden yararlanmistir; hatta birkag Universite, ilk degerlendirmeden birkag (genellikle 4
ile 5) yil sonra izleme (follow-up) degerlendirmelerine de katilmislardir (EUA, 2015b; Visakorpi,
Stankovic, Pedrosa, & Rozsnyai, 2008). Bu kurumsal degerlendirme raporlari, Avrupa Ulkelerinden Ust
dizey akademik yoneticilerin gorislerine dayal olarak, hem gliglii hem de zayif yonleri agisindan Tiirk
ylksekogretim sistemi, Universiteler ve 6rgiitsel yapilariyla ilgili kritik degerlendirmeler, 6nemli yorumlar
ve degerli oneriler sunmaktadir. Bu anlamda; AUB’nin degerlendirmelerinden olusan set, Tiirk
Universitelerinin orgltsel esnekligini yorumlayabilmek igin 6nemli bir kaynaktir. Ayrica, gerekli olan
baslica orgitsel birimler, etkili politikalar ve verimli uygulamalara iliskin yurtdisindan degerlendiricilerin
onerileri, Universite yoneticileri icin kurumlarindaki esneklik dizeyini gelistirmek adina kullanisl ve
yénlendiricidir. Bu baglamda; arastirmanin amaci, AUB’nin kurumsal degerlendirme raporlarindaki
sonuglari kullanarak Tirk Gniversitelerinin orgiitsel esnekligini incelemektir.

Literatiir Taramasi

Yiksekogretim literatlirinde, modern girisimci Universitelerin esnek orgitsel yapilanma ihtiyaci
bircok calismada belirtilmis olsa da (Aktan, 2007; Aypay, 2015; Barblan, Erglider, & Giiriiz, 2008; Chan,
2012; Chapman & Austin, 2002; Clark, 1998, 2001; Cetinsaya, 2014; Maldonado, 2003; Yamag, 2009), bu
calismalardan higbiri Gniversitelerdeki 6rgitsel esnekligi dogrudan sorgulamamaktadir. Yalnizca, Uslu
(2015, 2016a) tarafindan, Ceylan’in (2001) ortaya koydugu cerceveyi dikkate alarak, Universitelerdeki
bilimsel ve sosyal uygulamalara iliskin yonetsel esnekligi (bsUiYE) degerlendirmek amaciyla bir 6lgek
gelistirilmistir. Ardindan, Uslu (2016b), Tirk devlet Universitelerinde gorevli 6gretim lyelerinin yonetsel
gorevlerinin etkisini kontrol altinda tutarak, bsUIYE algilarini degerlendirmis ve 6gretim uyeleri
tarafindan, 6gretim ve toplum hizmeti uygulamalarina gore arastirma uygulamalarina iliskin yonetsel
esnekligin daha yiksek diizeyde algilandigini belirlemistir. Ayrica, Uslu ve Arslan (2015) tarafindan
ogretim Uyelerinin akademik entelektiel liderlikleri ile bsUIiYE, 6rgltsel iletisim ve 6rgit iklimi arasindaki
iliskiler incelenmis; toplum hizmeti uygulamalarina iliskin yonetsel esnekligin akademik entelektiel
liderligin alti boyutunun tamami igin anlamh yordayici ve 6gretim uygulamalarina iliskin yonetsel
esnekligin de yalnizca Gézetici Olma boyutu i¢in anlamh yordayici oldugu bulunmustur.

Calik ve Bumin-Siizen (2013) ise gelistirdikleri anket araciligiyla, ti¢ Tirk devlet (iniversitesinin AUB
kurumsal degerlendirme raporlarindaki (yonetim, finansman, arastirma, egitim, dis paydaslar ve
uluslararasi bakis acilarina iliskin) gelisim onerilerine 6gretim lyelerinin katihm dizeylerini incelemistir.
Calik ve Bumin-Siizen (2013), Ug¢ Universite arasinda yer alan uluslararasi nitelikteki tiniversitede gorev
yapan ogretim Uyelerinin AUB’nin raporlarindaki 6nerilere en az diizeyde katilim gdsteren grubu
olusturdugunu ve (g Universitenin egitim fakiltelerinde gérev yapan 6gretim Uyelerinin dis paydaslar ve
uluslararasi bakis agilari ile ilgili dnerilere yiksek diizeyde katildiklarini belirlemislerdir. AUB’nin
degerlendirme raporlari tUzerinden Turk Universiteleri ile ilgili bir diger ¢calisma da, 2007-08 yillarinda
AUB tarafindan yapilan Tiirk yiiksekdgretim sisteminin ulusal degerlendirmesidir (Visakorpi et al., 2008).
Turk Gniversitelerindeki mali 6zerkligin ve stratejik esnekligin gliclendirilmesi adina, bu rapor, kiiresel
egilimleri ve ulusal gereklilikleri dikkate alarak ulusal-caph yliksekégretim yonetiminin (Yiksekogretim
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Kurulu (YOK)'na atifta bulunarak) yeniden diizenlenmesini, hem ulusal hem de kurumsal diizeyde strateji
odakli ve performans temelli biitcelemeyi, karar alma siireglerine i¢ ve dis paydaslarin katilimini,
alternatif gelir Uretimini (hayat boyu 6grenme etkinlikleri, uzaktan egitim programlari, is diinyasi ve
sanayi kuruluslari icin arastirma  kontratlari, Universitelerin  kendi baslangic firmalari,
kurumsal/saghk/teknik hizmet satisi ve Giniversitelerin fiziki alanlarinin ve isim haklarinin kiralanmasi gibi
yollarla), yerel aktorlerle isbirligini, yurtdisi Universiteler ile ortakliklar kurmayi, 6grenci/personel
degisimini/hareketliligini gelistirmeyi, uluslararasi 6grenci ¢ekmeye yonelik girisimlerde bulunmayi,
ulusal ve uluslararasi akreditasyon uygulamalarina katilmayi, uygulamali egitim icerikleri gelistirmeyi ve
kurum igi kalite glivence sistemleri olusturmayi 6nermektedir.

Avrupa ¢apinda, uUniversite 6zerkligi ile ilgili en genis calisma ise, 2010 yili sonuna kadar yapilmis olan
lilke ve kurumsal degerlendirme raporlarina dayali olarak AUB tarafindan gerceklestirilmistir (EUA,
2015c). Bu calismada, Avrupa’dan 29 ilke AUB tarafindan dért boyutta degerlendirilmistir (EUA, 2015c).
AUB, orgitsel esneklik ile bircok ortak &lcit iceren, Orgiitsel Ozerklik icin yedi, Mali Ozerklik icin 11,
isgiicti Ozerkligi icin sekiz ve Akademik Ozerklik igin 12 gésterge kullanmistir. AUB, Tiirk Gniversitelerinde
kurumsal 6zerkligin kisith oldugunu belirlemis; orgtitsel 6zerklik diizeyini ‘disuk’ olarak (28. sirada), mali
(23.), isglicu (21.) ve akademik 6zerkligini (25.) ise ‘orta duslik’ duzey olarak degerlendirmistir. Diger
taraftan; Tirkiye, isglicl 6zerkligi agisindan (%60.00 puanla) gelismekte olan Avrupa Ulkeleri arasinda en
Ust siralarda yer almistir. Ayrica, Turk Gniversitelerini, Universite-toplum-devlet-piyasa/sermaye iliskileri
baglaminda ve mali, akademik ve yonetsel acilarindan degerlendiren ve benzer bilgiler/bulgular sunarak
AUB’nin ortaya koydugu sonuglari destekleyen calismalar da bulunmaktadir (Celik & Giir, 2014; Erdem,
2013; Ozcan & Cakir, 2016; Oztiirk, 2006).

Yontem
Aragtirma Modeli

Bu arastirma, Universitelerin 6rgutsel esnekliginin incelenmesi amaciyla, durum ¢alismasi deseninde
tasarlanmistir. Creswell (2007, p. 73), durum c¢alismasini, “arastirmacinin, sinirlari belli olan bir sistemi
(durum) veya coklu sinirlandiriimis sistemleri (durumlar) zamanla, detayli ve derinlemesine veri
koleksiyonu (izerinden inceledigi ve ardindan durumu betimleyerek ve duruma dayali temalari
raporladigi nitel yaklasim” olarak tanimlamaktadir. Bu tanim dogrultusunda; bu arastirma, AUB’nin
raporlari Gzerinden farkli Turk iniversitelerini kapsayan ¢oklu durumlari igermektedir.

Veri Kaynagi

YOK ve 63 Tiirk tniversitesi AUB’'ne uyedir (EUA, 2015d) ve 29 lniversite hali hazirda KDP
kapsaminda kurumsal degerlendirme almistir (EUA, 2015b; Visakorpi et al., 2008). KDP’ye katilmis olan
bu Universiteler, arastirmanin hedeflenen g¢alisma grubunu olusturmaktadir. Sekiz vakif liniversitesi ise,
devlet ve vakif tniversiteleri arasindaki mali, yonetsel ve yapisal farkliliklar nedeniyle ¢alisma grubunun
disinda birakilmistir. Ardindan, arastirmaci, Tarkiye'nin her bir cografi bolgesinden en az iki devlet
Gniversitesini ¢alisma grubuna dahil etmeyi amaglamis, fakat Glineydogu Anadolu’dan higbir Gniversite
AUB’den kurumsal degerlendirme almadigindan ¢alisma grubuna bu bdlgeden iiniversite dahil
edememistir. Bu nedenle; Giineydogu Anadolu’dan eksik kalanlarin yerine, ¢alisma grubuna, arastirmaci
Marmara ve i¢c Anadolu’dan toplam iki tiniversite daha dahil etmistir. Ayrica, arastirmaci Gniversiteleri
belirlerken, tiniversitelerin AUB kurumsal degerlendirme raporlarinin tarihlerini de dikkate almistir, fakat
1999-2004 ve 2011-16 tarih araliklarinda AUB’den kurumsal degerlendirme hizmeti alan sinirli sayida
Tirk Gniversitesi bulunmaktadir. Sonug olarak, belirlenen 14 devlet {iniversitesinin (bakiniz Tablo 1) AUB
raporlari analiz stirecine dahil edilmistir.
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Tablo 1.

Veri Setinde Yer Alan Tiirk Devlet Universitelerinin Dagilimi

Bolge / Tarih 1999-01 02-04 05-07 08-10 11-13 14-16

) Akdeniz U.

Akdeniz ) ) Siileyman Demirel U. ~

Dogu Anadolu - - Atatiirk U. Yiiziinei Vil U.

Ege - - Ege U.. Adnan Menderes U.
Glineydogu Anadolu - - - - - -

ic Anadolu - Orta Dogu Teknik U. Erciyes U.. Anadolu U. - -

Karadeniz Teknik U.

Karadeniz ) ) ) Abant izzet Baysal U. ~ )
Marmara Bogazici U. Uludag U. - - - Marmara U.
Toplam 1 2 5 5 1

Veri Toplama ve Analizi

Arastirmaci, éncelikle, AUB’nin kurumsal degerlendirme raporlarinin Tiirkge versiyonlarina erismeyi
denemis, fakat cok az sayida Tirkge rapora erisebilmistir. Bu nedenle, arastirmaci AUB raporlarinin
ingilizce versiyonlarini kullanmaya karar vermistir. Ardindan, arastirmaci AUB’nin raporlarina AUB’nin
websitesi (yalnizca 2009 vyili sonrasi raporlari icermekte) (zerinden ve e-mail yoluyla AUB
sekretaryasindan (2009 6ncesi raporlari) erismistir.

Secilen Tiirk Giniversitelerinin raporlarini edindikten sonra, arastirmaci, AUB’nin degerlendirmelerine
iliskin doklimanlari nitel veri analizi tekniklerinden biri olan betimsel tematik analiz yontemini kullanarak
analiz etmistir. Arastirmaci, temalar icin Ceylan (2001) tarafindan gelistirilen orgltsel esneklik
boyutlarindan yararlanmistir. Bu boyutlar, Strateji Esnekligi, Yénetsel Esneklik, Kural Esnekligi, isgiicii
Esnekligi, Organizasyonel Aciklik ve Tanima, Organizasyonel Yapi Esnekligi ve lletisim Esnekligi
seklindedir. Arastirmaci, analiz siirecinde Miles, Huberman ve Saldana (2014) tarafindan 6nerilen nitel
veri analizi basamaklarini izlemistir. Bu basamaklar; i) Verileri Yogunlastirma (veya Veri Birlestirme), ii)
Verileri Sunma (veya Veri Sergileme) ve iii) Sonuglari Cizimleme/Onaylama (veya Sonuglari
Betimleme/Dogrulama) seklindedir.

ilk olarak, arastirmaci, her bir raporu temalara uygun anahtar kelimeler veya kelime gruplari
kullanarak kodlamis ve bitlincil bir kod-listesi olusturmustur. Nitel arastirma yontemleri konusunda
tecrlibeli bir baska akademisyen ise her bir raporu kod-listesini kullanarak yeniden kodlamistir.
Ardindan, arastirmaci, Miles ve Hubermans’in (1994) formalini [Veriler iizerinde fikir birligi / (Veriler
tizerinde fikir birligi + Veriler (zerinde fikir ayriligi) x 100] kullanarak kodlayicilar arasi givenirlik
katsayisini .87 olarak hesaplamistir. Kodlayicilar arasi givenirlik katsayisinin .70 ve yukari olmasi ise
¢alismanin i¢ glvenirlik yeterliginin saglandigini gosterdigi kabul edilmektedir (Miles & Hubermans,
1994). igsel giivenirligin saglanmasinin ardindan, kullanilan temalara uygun olarak arastirmanin bulgular
ozetlenmis ve ilgili raporlardan yapilan dogrudan alintilarla birlikte bir sonraki bélimde sunulmusgtur.

Bulgular

Tirk Gniversitelerine iliskin olumlu yorumlarin ve olumsuz degerlendirmelerin yorumlanmasi ile
AUB’nin raporlar {zerinden elde edilen bulgular, 6rgiitsel esnekligin yedi boyutuna gore
kategorilestirilmistir. Diger taraftan, arastirmaci, verilerin yogunlugu nedeniyle oldukca genis bir kod-
dizeni kullanmak zorunda kalmis ve her bir kod bulgularla iliskilendirildiginde her rapor icerisinde birgok
kez tekrar etmistir. Bu nedenle; arastirmaci, yalnizca 6ne ¢ikan bulgulari, raporlardan yapilan dogrudan
alintilarla birlestirerek, orgitsel esneklik ve alt boyutlara yonelik alt basliklar altinda sunmay tercih
etmigtir.
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Orgiitsel Esneklige iliskin Genel Degerlendirmeler

AUB’nin degerlendirmeleri, Universitelerde 6rgiitsel esnekliginin tiim boyutlarini etkileyen bazi
noktalari rapor etmektedir. Degerlendiricilere gére, merkezilesmis ve burokratik ulusal yiuksek&gretim
yapisi, Turkiye’de Universite 6zerkligini olumsuz etkileyen ana faktordir. Degerlendiriciler, 6rnegin,
“Turk Universiteleri dislik derecede Ozerklige sahipler ve agir, merkezilesmis birokratik sistem altinda
eziliyorlar (Bogazici Universitesi, 1999, p. 11)"” ve “Ankara’daki merkezi yiiksekdgretim konsiiliiniin giiglii
etkisi nedeniyle, [degerlendirme] takim[i], strateji belirme, i¢sel karar alma, sorumluluk ve inovasyon
lizerinde kisitlamalar rapor etmistir (Marmara Universitesi, 2014, p. 6)” seklinde ifadeler kullanmislardir.
Sinirh 6rgitsel esneklikle ilgili diger nedenler ise, kontrol-temelli biitgeleme sistemi, yiik olusturan hantal
kurallar ve agir yonetsel gorevler olarak ifade edilmektedir. Degerlendiriciler ayrica, “devlet
Universitelerinin uymak zorunda olduklari kapsamli kanunlar ve diizenlemeler seti...agik¢a 6zgurluge ters
dusmektedir...[y]ine de, [degerlendirme] takim[i], az da olsa esneklik...elde etmek [igin]...Universitelere,
kendi igsel birlestirilmis finansal yapilarini kurmanin olasiligini kesfetmeleri dnermektedir (Orta Dogu
Teknik Universitesi, 2003, p. 6).” yorumunda bulunmaktadirlar.

Diger taraftan, raporlarda bazi olumlu degerlendirmeler de bulunmaktadir. Bu degerlendirmelerden
birinde, “[k]isa slire 6nce, Turk ylksekogretim sistemi, hedeflere dayali yeni yonetim sistemini ve
Universitelerin basarililarini birlestiren batiincil (lump-sum) bitcelemeyi uygulamaya gegirmistir
(Atatiirk Universitesi, 2006, p. 16)” ifadesinin alti cizilmektedir. Buna ek olarak, degerlendiriciler,
“Avrupa Yiksekogretim Alani’nin kurulusuyla birlikte, yeni olusan Avrupa diizenlemesine uyum igin
gerekli degisikliklere yonelik eylemler[i] (Siileyman Demirel Universitesi, 2006, p. 34)” ve “Bologna
reformlarini karsilamaya yonelik cabalar[i] (Yiziinci Yil Universitesi, 2009, p. 5)”, bé')lgesel2 ve
uluslararasi yiiksekdgretim semalarina iliskin  6nemli girisimler arasinda saymaktadir. Ayrica,
degerlendiriciler, bazi Giniversitelerde doner sermaye igin ana kaynak olarak hastanelerin olusunu, birkag
tiniversitenin timiyle ingilizce egitim sunmasini ve birkag Universitede genis kapsamli uzaktan egitim
programlarinin varligini, Universitelerdeki orgltsel esnekligin farkli boyutlarina katkida bulunan diger
faktorler olarak rapor etmislerdir. Bir baska ifadeyle, degerlendiriciler, Universitelerin girisimci
uygulamalarinin finansal bagimsizliklarini arttirdigini; Gniversitelerin artan finansal bagimsizligin ise basta
strateji esnekligi olmak lGzere orgitsel esnekligin tim boyutlarina olumlu yansidigini dile getirmislerdir.

Strateji Esnekligine iliskin Degerlendirmeler

Strateji esnekligi agisindan, “6zerklik anlaminda devletten finansal olarak daha bagimsiz hale gelmeyi
saglayacak gelismeler ve ek gelir saglamayi kolaylastiracak manevralar icin alan yaratma (Abant izzet
Baysal Universitesi, 2008, p. 41)” gereksinimi, raporlardaki ana konudur. Finansal ve insan kaynaklarinin
kurumsal stratejilerle entegrasyonu icin diger dnemli noktalar ise, ‘personel’ fonksiyonlarinin ‘insan
kaynagi yonetimi’ fonksiyonlarina uygun olarak acilen yeniden olusturulmasi ve merkezi finansal
operasyon birimi kurulmasi olarak ifade edilmektedir. Diger taraftan, degerlendiriciler, 6zel vakiflar,
hastaneler, siirekli egitim merkezleri, uluslararasi programlar, dis arastirma fonlari, bagislar, vb.
uygulamalarla gergeklestirilen, sinirli ama Umit verici fon artirma etkinliklerinden de bahsetmislerdir.
Ayrica, “ODTU, yeni stratejik planini olusturma siirecini yasamaktadir ve bu planda, kendi arastirma ve
teknoloji politikasinin olusturulmasi ve de uluslararasilasma programinin giglendirilmesi, stiphesiz
onemli bélimler olacaktir (Orta Dogu Teknik Universitesi, 2003, p. 10)” &rneginde oldugu gibi,
degerlendiriciler kurumsal stratejik planlarin Gnemine vurgu yapmislardir.

! Bulgular bdliimii boyunca, bu atiflar, atiftaki tiniversiteye ait AUB’nin degerlendirme raporunu belirtmektedir.
? Buradaki ‘bolgesel’ ifadesi, kitasal bir bolge olarak Avrupa’ya atifta bulunmaktadir.
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Yoénetsel Esneklige iliskin Degerlendirmeler

AUB’nin raporlarina goére, “drgiitsel yapilarin [ydnetsel organizasyon dahil] rasyonalizasyonu ve
sadelestirilmesi  (Akdeniz Universitesi, 2007, p. 40)", “ydnetime, (niversite[ler]lnin [ic ve dis
paydaslarinin] aktif...katiimlari (Yiziinci Yil Universitesi, 2009, p. 27)” ve “finansal olarak kaynaklarin en
ivi sekilde kullanimi igin...merkezi [ydnetim] mekanizmalarinin kurulmasi (Stileyman Demirel Universitesi,
2006, p. 24)”, lniversitelerde yonetsel esnekligi gliclendirmek adina yapilmasi gerekenlerdir. Ayrica,
degerlendiriciler, “finansal gelirlerdeki bu bolinme, Universite icinde finansal paylasim sireglerinde
parcalanmaya yol agmakta ve agikg¢asi Universite ¢apinda paylasilan kurum vizyonunun, bu vizyonun
gereksinimlerinin, cesitliliginin ve o6nceliklerinin beslenmesi igin yetersizlige neden olmakta (Erciyes
Universitesi, 2005, p. 8)” yorumunu da eklemislerdir. Bu anlamda, degerlendiriciler, birimlerin kendi
yonetsel operasyonlari adina birimler arasinda adil bir fon dagiliminin saglanmasi igin, gelir getirici
etkinliklerin Universite dizeyinde koordinasyonunun onemi vurgulamislardir. Olumsuz yorumlarinin
aksine, degerlendiriciler, yonetim sisteminin etkililigini artirmak adina Universitelerde gerceklestirilen,
arastirma ve ogretimle ilgili farkli rektér yardimciliklari ve komiteler, rektorlik danisma sistemi,
senatolarda 6grenci temsili (genellikle oy hakki olmadan), merkezi bilgi ve veri analiz birimleri ve
uluslararasi kuruluslardan degerlendirme ve danisma hizmeti alinmasi gibi bazi uygulamalari da rapor
etmislerdir.

Kural Esnekligine iliskin Degerlendirmeler

Onceki yorumlari ile tutarl sekilde, degerlendiriciler temel olarak, “fon dagilimina yénelik kurallarin
ve kriterlerin sadelestirilmesi[nin] ve duyurulmasi[nin] (herkesin bu kurallar ve kriterlerin farkinda
oldugundan emin olunmasi igin) (Erciyes Universitesi, 2005, p. 13)” dncelikli oldugunu belirtmektedir. Ek
olarak, kural esnekligi kapsaminda, degerlendiriciler, derece programlarina daha segici bir 6grenci giris
sisteminin (6zellikle meslek ylksekokullarina giriste) kurulmasi ve 6grenci harglarinin belirlenmesinde
daha fazla esneklige izin verecek bir yapinin belirlenmesi igin, hem ulus hem de kurum dizeyinde yeni
diizenlemelerin olusturulmasina ihtiyag oldugunu dile getirmistir. lyi tasarlanmis diizenleme anlaminda
ise, degerlendiriciler, stirekli egitim merkezleri ile ilgili, “%6.00 program koordinatori payi, %52.00 déner
sermaye aktarimi (yarisi ilgili akademik birime olmak tzere) ve %42.00 egitimci payinin oldukca adil bir
finansal tesvik yapisi gibi gériindtgii (Akdeniz Universitesi, 2007, p. 33)” érnegini vermistir. Bir diger iyi
ornek olarak da, degerlendiriciler, bir¢ok lisans programinda 6grencilerin mezun olmasi igin bagimsiz
arastirma yapmalarinin (bitirme tezi hazirlama) 6n sart olmasini dile getirmistir.

isgiicii Esnekligine iliskin Degerlendirmeler

isgiicli esnekligi kapsaminda, AUB’nin raporlarinda genel olarak, genc ve yetenekli kisileri akademiye
cekmek ve kaliteli ¢alisanlarin atamasi konusunda vakif Gniversiteleriyle olan ve pek de adil sartlarda
gerceklesmeyen cekismeyi engellemek adina hikiimet tarafindan maaslarin iyilestirilmesi icin yeni
¢6zimler aranmasi gerektigi ifade edilmektedir. Raporlarda yer alan diger iki 6nemli nokta ise; merkezi
ylksekogretim yonetimince sinirli sayida is pozisyonu saglanmasi ve akademisyenler arasindaki diisik
motivasyon, keza “is guvenliginden kaynaklanmaktadir. Akademisyenler, arastirma aktivitelerini ve
derece programlarinin modernizasyonu ile 6gretim etkinliklerini gz ardi etmekteler, ¢linki ileri diizey
calismalari giduleyici tesvikler ve akademisyenlerin bu aktif olmama durumunun dezavantajlarina
yonelik yaptinnmlar bulunmamaktadir (Uludag Universitesi, 2003, p. 8).” isgiicii esnekligi kapsamindaki
sikintilara iliskin yorumlarina ek olarak, degerlendiriciler, insan kaynaklarinin becerilerini gelistirmeye
yonelik gerceklestirilen bazi uygulama oOrneklerine de vurgu vyapmislardir; o6rnegin, “tim
akademisyenlerin yeni 6gretim metodolojilerine asina olmasini saglamak amaciyla, tip fakiltesinde ve
benzer sekilde diger birimlerde yiritilen ‘Egiticilerin Egitimi’ programi (Adnan Menderes Universitesi,
2010, p. 10)” ve “tiim 6grencilerin ve personelin ingilizce yazma, konusma ve bu dilde proje yiiriitme
becerilerini desteklemek iizere...kurulan birim...tarafindan yiriitiilen programlar (Marmara Universitesi,
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2014, p. 10).” Ayrica, degerlendiriciler, climlenin devaminda oldugu gibi, 6grencilerin ve personelin
uluslararasi degisim programlarina katilimi ile ilgili gabalarin da altini gizmistir: “Bizler [degerlendiriciler],
2004-2005/2005-06 akademik yillarinda, [Erasmus degisim programi kapsaminda] 6grenci ve Ggretim
elemani hareketliliginde, Ege Universitesi'nin Tiirk Giniversiteleri arasinda birinci sirada yer aldiginin
bilincindeyiz (Ege Universitesi, 2007, p. 23).”

Organizasyonel Agiklik ve Tanimaya iliskin Degerlendirmeler

ilk olarak, degerlendiriciler, “Universitelerin karar alma kapasitesi ile ilgili degisiklikler s6z konusu
oldugunda, ulusal yiiksekdgretim cercevesi engel teskil etmekte (Karadeniz Teknik Universitesi, 2010, p.
17)” ve “karar alma siireglerinde seffaflik olmayisi nedeniyle, personelin karar alma siireglerine katilimi
ve farkli diizeylerde sorumluluk almalari oldukga zor (Atatiirk Universitesi, 2006, p. 11) ” yorumlarinda
bulunmuslardir. Ardindan, degerlendiriciler, Giniversite yonetimiyle ilgili ulusal diizenlemelerin gézden
gecirilmesi ve (Universitelerde orgltsel acikhgin glclendirilmesi igin karar alma sireglerinin
netlestiriimesine gereksinim oldugunu savunmuslardir. Ayrica, degerlendiriciler, 6gretim, arastirma ve
yonetim uygulamalari ile ilgili iyi 6rneklerin takdir edilmesinin dneminin ve hem maddi hem de manevi
odulleri igeren iyi tasarlanmis 6dll sisteminin kurulmasina ihtiya¢ oldugunun altini gizmistir. Bu
yorumlarina paralel olarak, degerlendiriciler, climlenin devaminda yer alan sekliyle, Anadolu
Universitesi'nden (2010, p. 10) bir érnegi paylasmiglardir: “Yiiksek performans gosteren bireyleri ve
birimleri 6dillendirmeyi sinirlayan yasal kisitlamalara ragmen, AU, kompleks bicimde kanit-temelli
tesvikler ve 6dil sistemi gelistirmistir.”

Organizasyonel Yapi Esnekligine iliskin Degerlendirmeler

Organizasyonel yapi esnekligi agisindan, AUB’nin raporlari temel olarak, Tiirk Universitelerinin
birimler arasindaki boéliimlenmeyi 6nlemek igin kampis-master-planlari gelistirmeye ve disiplinler arasi
galismalara olanak saglamak igin fakiltelerin/birimlerin sirali dizilim modelini terk ederek fakilte
yapilanmalarinin yeniden diizenlenmesine ihtiya¢ oldugunu belirtmistir. Ek olarak, bu raporlar, ulusal
diizeyde arastirmaya ayrilan kisith biitcenin yansimasi olarak Universitelerdeki sinirli arastirma fonlari
nedeniyle, tiniversiteler “kendi i¢ fonlarina giivenmek zorundadir. Arastirma odakli Gniversite olabilmek
icin..., UU [lniversiteler] bu hedefi gerceklestirmenin tuimuyle fon konusu olmadigini, ayrica
arastirmacilari destekleyici kurumsal yapilarin da konunun pargasi oldugunun farkinda olmalidir (Uludag
Universitesi, 2003, p. 12).” Bunlarin yani sira, degerlendiriciler, “arastirma merkezlerinin, (disiplinler
arasi) arastirma etkinliklerini organize etmek ve takibini saglamak igin iyi girisimlerdir [olduguna] ve daha
da gelistirilmesi gerekmektedir[tigine] (Bogazici Universitesi, 1999, p. 17)” inanmaktadir. Ayrica,
degerlendiriciler, merkezi arastirma yonetim birimleri, bélimler-arasi projelerin ylratildiga arastirma
hublari (gébekleri) ve Uniteleri, merkezi laboratuvarlar ve incubatorlar (kulucka merkezleri), kurum-igi
arastirma ve seyahat fonlari ve akademik kaynaklara kolay ulasim saglayan kitiiphane olanaklar gibi
etkili orgitsel yapilara iliskin birkag tiniversitede yer alan iyi 6rnekleri de dile getirmistir.

iletisim Esnekligine iliskin Degerlendirmeler

iletisimde esnekligi artirmak adina, degerlendiriciler, (bilisim) teknoloji(si)-temelli aglari gelistirerek
icsel ve dissal iletisim sistemleri olusturulabilecegi, merkezi bilgi ve veri analizi merkezleri kurulabilecegi
ve idari birimler ile yonetim arasinda acik ve belirgin hatlar yaratilabilecegi 6nerilerinde bulunmustur.
Ayrica, degerlendiriciler, Gniversitelerde “stratejik amaclarla her diizeydeki fonlar arasinda baglantilarin
ve meslek ylksekokullari ile merkezi birimler dahil, tim birimlerin arasinda iletisimin ve koordinasyonun
saglanmasi (Adnan Menderes Universitesi, 2010, p. 18)” gerektigini savunmustur. Bunlara ek olarak,
AUB’nin raporlari, kurumsal bilgi aglarinin, kurum ici kalite giivence mekanizmalari kapsamindaki
fonksiyonlari sayesinde, kalite kulturiine sagladig katki ve yoneticilerin, 6zellikle de dekanlarin, 6grenci
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temsilcileri ile gergeklestirdigi duzenli toplantilar yoluyla 6grenci gorislerinden faydalanmasi
konularinda birkag 6rnek sunmaktadir. Son olarak, bu raporlar, iletisim esnekligi baglaminda, topluma
yonelik agik kapi politikasinin ve bolgesel (yerel) aktorlerle olan olumlu iliskilerin 6nemine deginmistir.
Ornegin:

Bolgesel ve yerel yénetim birimleri ve diger olusumlar tarafindan, kendilerinin Gniversite ile ¢ok iyi
iliskileri oldugu ve Universitenin getirilerine deger verdikleri sdylenmistir. Bu birimler ve olusumlar,
Giniversiteden bireyleri, yeni projelere adim atma noktasinda kolay erisilebilir ve olduk¢a katilimci
bulmaktadir ve bu baglamda (niversite ile birlikte bircok fon elde etmislerdir (Karadeniz Teknik
Universitesi, 2010, p. 12).

Tartisma, Sonug ve Oneriler

AUB’den degerlendiriciler, 1998’den beri Tiirk {iniversitelerinde bircok alan ziyareti gerceklestirdiler.
Bu ziyaretlerine dayali olarak, degerlendiriciler, Tirk ylksekdgretim sisteminin genel 6zelliklerini
kapsamli sekilde inceleme firsati buldular. Ardindan, degerlendiriciler, AUB’nin raporlar kapsaminda,
merkezilesmis ulusal-gapta ylksekdgretim yonetimi yapisindan kaynaklanan sikintilarinin yani sira Tuirk
Gniversitelerinin orgiitsel esneklik dlzeylerine olumlu yansimalari olan son dénem politikalari ve
uygulamalari da dile getirdiler.

Degerlendiriciler, kati kurallar, 6zellikle de mali konulara iliskin, nedeniyle Tirk ylksekoégretim
sisteminin oldukc¢a blrokratik oldugunu savunmaktadir. Bilinen bir gercek olarak, dile getirilen devlet
dizenlemeleri, Universitelerdeki her diizeyde, kilfeti agir olan idari islemlere neden olmakta ve kontrol
temelli butceleme sistemi, devlet niversitelerini, gelir getirici etkinliklerinin gogunlugunu yiiriitmek igin
dzel vakiflar kurmaya yoneltmektedir (Callk & Bumin-Siizen, 2013; Oztiirk, 2006). Bu kapsamda,
performans temelli (bltlinciil) btgeleme ile ilgili devlet tarafindan gercgeklestirilen son dénem girisimler,
devlet Universitelerinde mali 6zerkligi gliclendirmeye yonelik 6nemli bir gelisme olarak kabul edilebilir.
Performans temelli (bitilincil) bitceleme modeli, Universitelere, dnceliklerini belirleme ve performans
ongorilerine paralel olarak birimler arasinda biitce paylasimi yapma konularinda daha fazla esneklik
saglayabilir (Barblan et al., 2008; Erdem, 2013; Kohtamaki & Lyytinen, 2004; Mensah & Werner, 2003).

Diger taraftan, Tlrkiye’deki devlet Universitelerin (hatta vakif Gniversitelerinin bile) finansmaninin
tamamina yakini devlet fonlarina dayanmakta ve gelirlerinin biiylik b6limU personel giderleri, altyapi
hizmetleri, bakim-onarim isleri gibi temel harcama kalemlerine ayrilmaktadir (Kurt & Gimius, 2015). Bu
durum, gelismekte olan Universitelerin ek gelir elde edebilecegi egitim, arastirma ve hizmet alanlarina
kisith yatirrm yapmasina ve performans ciktilarina iliskin dngorilere dayal bltceleme sistemi icerisinde
gelismis Universitelerinin gerisinde kalmasina neden olmaktadir (Cinar & Agcakaya, 2016; Ozkan &
Gedikoglu, 2014). Bu anlamda, geng Universitelerin gelir diizeylerini arttiracak girisimci uygulamalarini
desteklemek adina, biitincil biitgeleme sisteminde bu Universitelere ek finansal kaynak ayrilabilir. Bu
konuda, 2005 sonrasi kurulmus olan bes universitenin bulunduklari bolgelerin gelisimi i¢in 6ncelikli
alanlardan en azindan birindeki ‘bilgi ve teknoloji transferi’ etkinliklerini arttirmak icin ‘Bélgesel Kalkinma
Odakli Misyon Farklilasmasi ve ihtisaslasmasi Projesi’ kapsaminda YOK tarafindan &zel olarak
desteklenecek olmasi umut vadeden bir rnektir (YOK, 2016c).

Ek olarak, bitincil butgeleme modeli, devlet Universitelerinde alternatif gelir Gretimleri (saghk
hizmetleri, stirekli egitim etkinlikleri, uzaktan egitim programlari, sanayi/is 6rgutleriyle ortak projeler ve
bagislar yoluyla) ve sirkller bitgelerinin (déner sermaye gelirlerinin) birimlerin stratejilerine gore
dagitimi igin daha fazla alan yaratma adina tesvik edici gériinmektedir (Erdem, 2013; Oztiirk, 2006).
Stratejik planlarindaki amacglara ulasmak icin, Tirk devlet Universiteleri, ayrica, insan kaynaklarinin
edinimi kapsaminda da esneklige ihtiya¢ duymaktadir (Efe & Ozer, 2015; Visakorpi et al., 2008), fakat
ulusal merkezi yiiksekdgretim yoénetimi birimi (YOK), devlet diizenlemelerine dayanan yasal giiciinii
kullanarak, tniversitelerin personel tercihlerine son yillarda her zamankinden daha ¢ok miidahalede
bulunmaktadir (Ozcan & Cakir, 2016). Bu durumun aksine, son dénemdeki girisimleri ve uygulamalariyla,
YOK, Universitelerin yénetim kurullarina ve senatolarina altyapi ve istyapi yatirimlarini gergeklestirme
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konusunda (Celik & Giir, 2014) ve belirledikleri minimum kriterlerin dikkate alinmasi, hatta artirilmasi
kosuluyla, derece programlarinin olusturulmasinda (Cetinsaya, 2014) daha fazla gli¢ aktariminda
bulunmaktadir ve bunu devam ettirmelidir.

Fakat AUB’nin degerlendiricileri, Tiirk devlet {iniversitelerindeki ¢ok katmanl ve hantal y&netim
yapilanmasinin, farkli paydaslarin (6rn. calisanlar, 6grenciler, yerel aktorler, vb.) karar almaya katilimini
kisitladigini giigli sekilde ifade etmektedir. Bu anlamda, Universitelerdeki yonetsel esnekligi artirmak
icin, degerlendiriciler, ¢cok fazla olmasi yerine az ve islevsel komitelerin, tepe yénetimde belirgin gérev
ayriminin (egitimden, arastirmadan, finansal operasyonlardan, insan kaynaklarindan veya uluslararasi
iliskilerden sorumlu rektor yardimciliklari gibi), hem finansal hem de akademik konulara iliskin merkezi
koordinasyon birimlerinin (6rn. merkezi veri ve analiz birimi, arastirma ofisi, kalite izleme merkezi, vb.)
ve idari birimler ile sorumlu tepe yoneticiler arasinda kisa ve fonksiyonel hatlarin kurulmasi yoluyla
yonetim yapisinin basitlestirilmesini dnermektedirler. Ek olarak, Gniversitelerde esnekligi gliclendirmek
icin, egitim ve arastirma ciktilarinin degerlendirilmesine yonelik 6rgiitsel kurallarin yani sira birimler arasi
fon dagitiminda seffaflik adina agik ve belirgin kurum ici diizenlemelerin olusturulmasi da 6nemlidir
(Cahk & Bumin-Slizen, 2013; Lewis, Hendel, & Kallsen, 2007).

Ayrica, AUB’nin raporlarina gére, idari personel igin oldugu gibi, akademisyenler icin acik is
tanimlarinin ve iyi tasarlanmig 6dul sistemlerinin olusturulmasi, Tirk devlet Universitelerindeki
organizasyonel agiklik ve tanima yapilanmasini giiglendirmeye yardimci olabilir. Fakat maddi ve manevi
odullerin getirecegi motivasyonun Otesinde, Universiteler, gerekli finansal, teknik ve akademik
yardimlarla akademik isgliciini desteklemek zorundadirlar (Cetinsaya, 2014; Yamag, 2009). Bu anlamda,
tatminkar arastirma fonlarinin saglanmasi ve ileri laboratuvarlar, disiplinler arasi arastirma merkezleri,
tekno-siniflar, genis akademik koleksiyona ve veri bankalarina erisime sahip kitiphaneler, vb. gelismis
kurumsal olanaklarin olusturulmasi olduk¢a ©6nemlidir (Uslu, 2016a; Visakorpi et al., 2008). Tirk
Uiniversitelerinin gogunlugu ise oldukg¢a geng olup, akademisyenlerin bilimsel faaliyetlerini destekleyecek
temel olanaklara dahi sahip degiller (Ozoglu, Giir, & Giimiis, 2016). Bu nedenle, hiikiimet ve YOK, devlet
Gniversitelerine bitce dagiminda, geng Universitelerin altyapilariyla ilgili bu tir eksiklikleri de dikkate
almalidir (Uslu, 2016b).

Yukaridakilere ek olarak, Stingii’'niin (2013) ve Akgeyik’in (2013) calismalarinda da belirtildigi Gzere,
AUB’nin raporlarinda, Tiirkiye’de akademisyen maaslarin oldukga disiik oldugu, bu nedenle geng
yetenekleri Tirk akademisine ¢ekmek igin hikiimetin maaslari ve yan gelir kalemlerini artirmanin
yollarini aramasi gerektigi yorumunda bulunulmaktadir. Bu baglamda; bilimsel Uretimin kalitesi ve
akademik etik Uzerine potansiyel istenmeyen etkilerine ragmen, 2016 yilinda hikimet tarafindan
baslatilan akademik tesvik uygulamasi énemli bir uygulamadir. Yine, YOK tarafindan 2016’da baslatilan
100 tematik alanda 2.000 doktora bursu programi ve Universitelerin doktora sonrasi arastirmaci
istihdamina yonelik diizenleme, arastirmaci istihdamini arttirmaya yénelik yeni uygulamalardir (YOK,
2016c). Akademik isgiiciindeki esnekligi artirmak igin, AUB’nin degerlendiricileri ayrica, Universite
yonetimlerine, gilincel 6gretim metotlari ve yaklasimlari konusunda akademisyenleri bilgilendirecek
degisik egitimler gerceklestirmeleri ve Ogrenciler ile personelin yabanci dil becerilerinin gelisimini
desteklemek igin Gcretsiz (en azindan makul bir tcretle) yabanci dil kurslari diizenlemeleri ve hem
ogrencilerin hem de personelin uluslararasi degisim programlarina/hareketliliklere katihmini tesvik
etmeleri 6nerilerinde bulunmaktadirlar (Calik & Bumin-Siizen, 2013; Gliindeger, Soysal, & Yagci, 2012).

Diger yandan, AUB’nin degerlendiricileri, ¢ogu Tirk Universitesine yurtdisindan gelen 6grenci
sayisinin oldukga sinirli oldugunun altini gizmektedir. Gergekte ise, 2014-2015’te Tiirkiye’den 2.752 giden
ve Tirkiye'ye 4.305 gelen 06grenci olmasina ragmen, Tirk (Universitelerinin %75.00'i gelen
dgrenci/dgretim elemanindan daha cok giden dgrenci/égretim elemani rapor etmistir (YOK, 2016a).
Ayrica, degerlendiriciler, yurtdisindan gelen 6grencilerin/6gretim elamanlarinin  (¢cogunlukla
Erasmus/Erasmus+ araciligiyla), Turk Gniversitelerinde uluslararasi ortamin olusuma katkilarini 6n plana
ctkarmistir. Bu anlamda, yurtdisindan gelen 6grenci/6gretim elemani sayisini artirmak icin YOK
tarafindan yiritilen Mevlana Ogrenci/Ogretim Elemani Degisim Programi énemli bir girisimdir. Fakat
Mevlana programindaki finansal destek, 6zellikle de Tirk 6grenciler icin, oldukga distktir. Bu nedenle,
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yurtdisina giden 0Ogrenci sayisi (65 6grenci) llkemize gelen 6grenci sayisinin (447 6grenci) oldukga
gerisinde kalmistir (YOK, 2016a). Bu baglamda, yurtdisina giden &grenci/personel sayilarini artirmak igin,
YOK’teki politika yapicilarin finansal destek miktarlarini yeniden degerlendirmeleri yerinde olacaktir.

Yurtdisindaki Gniversiteler/enstitiiler ile arastirma projeleri yoluyla isbirligi yapilmasi, yurtdisi
ylksekogretim kurumlari ile ortak derece programlari olusturulmasi ve yabanci personel atamalari ise,
Tirk yiiksekdgretimine uluslararasi insan kaynaklarinin katkilarini giiclendirmek adina AUB’nin
raporlarinda onerilen diger uygulamalardir. Ayrica, bu raporlarda, topluma agik kapi politikasi ve yerel
aktorlerle olumlu iliskilerin, egitimsel, kiiltiirel ve sosyal etkinlikleri araciligiyla Gniversitenin sehir
hayatina katkilimi, yerel endistriye yiliksek nitelikte isglicii saglanmasi, bélgesel3 onceliklerle ilgili
arastirmalarda yerel olusumlarla proje ortakliklari ve yerel aktérlerden Universiteye yapilan bagislar gibi
Universite ve yerel toplumun karsilikli yararlarina iliskin kritik rolii de vurgulanmaktadir (Aktan, 2007;
Calik & Bumin-Siizen, 2013; Ozcan & Cakir, 2016; Yamag, 2009). Dis paydaslarla olumlu iliskilere ek
olarak, AUB’nin raporlarinda, yénetim, personel ve égrenciler arasinda kaliteli iletisime olan ihtiya¢ da
ifade edilmistir. Bu nedenle, iletisim esnekligini artirmak icin, tniversite yoneticileri (bilisim) teknoloji(si)-
temelli iletisim aglarindan yararlanabilirler, merkezi koordinasyon birimleri kurabilirler, her bélimden
temsilcilerin yer aldigi komiteler olusturabilirler ve 6grenciler ve personelle periyodik toplantilar
organize edebilirler (Uslu, 2015; Uslu & Arslan, 2015). Bu anlamda, kurulum ve kullanima baslangi¢
asamasindaki birgok sikintiya ragmen, Universitelerde son dénemde kullanilan elektronik belge dolagim
sistemi (Elektronik Bilgi Yonetim Sistemi — EBYS), birimler arasinda bilgi dagitimini hizlandiracak olumlu
bir 6rnektir.

Tim bu bulgular sonrasi, AUB’nin Tirk Gniversiteleri ile ilgili raporlarina dayali olarak hesapladiklari
kurumsal 6zerklik dizeyi gibi (EUA, 2015c), Turk devlet Universitelerindeki orgiitsel esnekligin genel
dizeyinin de yiiksek olmadigi yorumunda bulunulabilir. Burada, her ne kadar bircok ortak ve i¢ ice
gecmis noktalar olsa da, kurumsal 6zerlik ile orgiitsel esnekligin ayni kavramlar olmadiginin altini gizmek
gerekmektedir. Finansal 6zerkligin, Gniversitelerde stratejik esnekligin olusumunu baslattig ve adapte
edilmeye elverisli ulusal yiksekogretim kurallari ve dizenlemelerinin, lniversitelere, kural ve yonetsel
esneklik icin olanak sagladigi gorilmektedir. Ayrica, stratejilerdeki esneklik, yonetim yapisi ve kurum igi
kurallar ve dizenlemeler, Universite yoneticilerinin, altyapi, teknoloji ve insan kaynagi yatirimlar
konularinda daha 6zgiir bicimde hareket etmelerine izin verebilir. Ardindan, daha gli¢li yapidaki 6rgitsel
esneklik, Universite oOzerkligini, finansal, yonetsel, isglici ve akademik o&zerklik anlaminda geri
besleyecektir (Celik & Giir, 2014; Erdem, 2013; Oztiirk, 2006).

Bu genel sonu¢ dogrultusunda, eger politika yapicilar YOK'(, ulusal yiiksekdgretimin oldukca
merkezilesmis kontrol mekanizmasi olmasi yerine, lniversiteler arasinda adil ve mantikh bltce dagilimi
icin ulusal capta bir koordinasyon merkezi olacak sekilde yeniden diizenleyebilirlerse, YOK, Tirk
Uiniversitelerindeki 6rgiitsel esneklige ve Universite 6zerkligine daha fazla katki sunacaktir. Ayrica, YOK
tarafindan kurulmasina ragmen, bagimsiz olarak isleyen Yiiksekdgretim Kalite Kurulu (YKK) olusumu da
yuksekogretim kurumlarinin giktilarinin kalite yontinden degerlendirilmesi adina 6nemli bir yapidir (YKK,
2016). YKK'nin niceliksel veriler kadar niteliksel verileri de degerlendirme ve izleme sirecinde dikkate
almasi ise, Turk tniversitelerinde kalite kulturiiniin yerlesmesine katki saglayacaktir.

Bu arastirmada, Turk Universitelerinin birgok farkli kurumsal 6zelligi, orgilitsel esnekliginin boyutlari
kapsaminda degerlendirilmis olmasina ragmen, yazim alanin etkili kullanilmasi adina yalnizca en 6ne
cikan bulgulara yer verilebilmistir. Bu nedenle, Tirk Universitelerinin problemlerinin yani sira giglu
yonlerinin de derinlemesine sorgulanmasi adina, AUB’nin raporlarindaki alt béliimlerden (i. Yonetim ve
Kurumsal Karar Alma, ii. Ogretim ve Ogrenim, iii. Arastirma, iv. Topluma Hizmet, v. Kalite Kiltiiri ve vi.
Uluslararasilasma) her birinin yapilacak yeni c¢alismalarla incelenmesi yerinde olacaktir. Ayrica,
arastirmacilar, farkli Avrupa ilkelerinden Universitelere iliskin AUB’nin raporlarindaki alt bélimler
Gzerinden karsilagstirmali ¢alismalar veya Avrupa Universitelerinde orgitsel esneklik konusunda
arastirmalar gerceklestirebilirler.

3 Buradaki ‘bolgesel’ ifadesi, Universiteye yakin cografik alana atifta bulunmaktadir.
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Introduction

In children’s development, both curricular and extracurricular activities are significant.
Extracurricular activities complement student learning and facilitate transfer of learning into practice
and indicate that learning is closely related to daily life. Extracurricular activities cannot be considered to
be separate or independent practices. On the other hand, extracurricular activities should be carried out
in a controlled, predetermined and planned manner (Kése, 2013). One of these activities is to celebrate
certain days and weeks. Such celebrations provide students with an opportunity to have information
about these time periods under the guidance of teachers, to transfer the information into practice, and
to practice various skills. It is argued that such activities allow students to discover and improve their
potential (Goger, 2004). In addition, these activities allow teachers, students, school administrators and
parents to develop a common language, feeling, value and view all of which contribute to the formation
of the school culture (Bozak & Ozdemir, 2011).

The celebration of certain days and weeks is covered in educational programs and the coverage of
the related activities is given in the 32nd item of the social activities regulation published in the Journal
of Notification, issue 2569, by the Ministry of National Education (MONE). It indicates which days and
weeks can be celebrated in schools or educational institutions (MONE, 2005b). The number of such days
and weeks is forty-seven. However, school boards may identify other days and weeks other than these
to be celebrated. School boards also make decisions over which days and weeks to be celebrated at the
levels of class, various classes or school and which student clubs will be responsible for the activity
based on the physical characteristics of schools and the available sources. It is also stated that students
should actively take part in such activities (MONE, 2005a).

The goals of such activities are closely linked to the goals of the course of social studies. Students
acquire information which contributes to their socialization and improve their attitude and skills first in
the course of life science and then in the course of social studies through activities around certain days
and weeks based on the premise of educational opportunity and actuality of educational programs
(Sozer, 1998). Such activities have several advantages such as enriching educational programs, meeting
student interest and needs, and updating teaching activities. In addition, these activities contribute to
students’ critical thinking, sensitivity and social skills (Gultekin, 2007). Because the content of these
activities is rich, it offers an opportunity to students to acquire information, skills and values about
various topics. Certain days and weeks celebrated in schools emphasize basic issues such as education,
health-care and the goal is to develop sensitivity to differences in a society and solidarity (Deveci &
Cengelci Koése, 2014). These celebrations are part of and contribute to hidden curriculum and are
considered as tools to assist students to recognize, perceive, internalize and practice some values.
Through these activities the basic elements of character education are targeted including “honesty”,

” u

“respect”, “responsibility”, “fairness”, “helpfulness”, “citizenship” (Cubukgu, 2012).

Deveci and Cengelci Kése (2014) argued that due to significance of celebration of certain days and
weeks in value education, these activities should be carefully planned and should be student-centered.
They also indicated potential values that can be reinforced through the celebration of certain days and
weeks. These values and related days and weeks are given below (Deveci & Cengelci Kése, 2014):

e Value of being sensitive to environment: Animal Protection Day, Energy Saving Week, Week of
Forests and Environment Protection Week

e Value of being a healthy individual: Organ Donation and Transplant Week, Children with Leukemia
Week, World AIDS Day

* Value of solidarity and helpfulness: Ahi Culture Week, Attitudes, Investment and Turkish Goods
Week, Turkish Red Crescent Week, Disabled Week, Seniors Week

* Value of science: Science and Technology Week, Information Week, Ethics Day

e National values: Veterans’ Day, Atatliirk Week, adoption of the National Anthem and Mehmet Akif
Ersoy Commemoration Day and Martyrs' Day
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As stated earlier, the celebration of certain days and weeks should be planned to make students
acquire desired values. It is certain that such activities are shaped by the facilities of the school and the
importance attached by teachers to these activities. Therefore, such activities should be student-
centered and allow students to learn by doing and having fun. The significance of the related topics can
be reflected through poems, essays, songs, plays, drama, pictures, photographs, slides, movies, visits
and reviews. In addition, experts may be involved in these activities (S6zer, 1998). Sahin (2013) stated
that social activities, national days, and other similar activities are an opportunity to integrate schools
with the community. The functions of these activities should be expanded to include a focus on culture.
In addition, the relationships between courses and these activities enrich learning environment and
facilitate student learning. Many of the certain days and weeks to be celebrated are part of students’
immediate environments and their daily life. Relating the texts in Turkish language course books and the
activities about certain days and weeks may make some cognitive skills long-lasting (Arhan & Giltekin,
2013).

There are studies focusing on the views of teachers about these activities (Avci, 2007; Cevik, 2013;
Gultekin, 2007; Karakog Oztiirk, 2014; Siringel, 2006). There are also studies on the effects of celebrating
certain days and weeks for educational purposes on individuals’ acquisition of nationalist-related
feelings and their socialization (Elgenius, 2011; Lubbers & Meuleman, 2016). However, the contribution
of these activities on value education has not been frequently examined. Therefore, the aim of the study
is to identify what classroom teachers think about contributions of celebrating certain days and weeks
on value education. In parallel to this aim, the study attempts to answer the following research
questions:

e What do classroom teachers think about contributions of celebrating certain days and weeks on
value education?

e What are their views about the values acquired by students via these activities?

e Which certain days and weeks are more beneficial for value education?

o Which certain days and weeks are less beneficial for value education?

e How do they have students to be more active in the activities in celebrating certain days and weeks?

e What are their suggestions to make such activities more productive?

Method
Research Design

The study is a descriptive research based on qualitative data. Qualitative research is an interpretative
approach which depends on a variety of data (i.e. life stories, observations, interviews, questionnaires
with or without open-ended items)in order to analyze people in their natural environments and to
reveal their beliefs and views (Boyaci & Bozkus, 2015).The study was designed as phenomenological
research. Such research defines the common meaning of the experiences about a phenomenon or a
concept (Creswell, 2007). In phenomenological research, the focus is on how people perceive a
phenomenon, how they make sense of it and how they define it (Patton, 2002). In the study, these
components of the phenomenological research were employed.

Participants

The participants of the study were 81 classroom teachers working at public basic education schools
in downtown Afyonkarahisar during the school year of 2014-2015.The participants were chosen using
the maximum variation sampling, which is part of purposive sampling technique. The goal in using the
maximum variation sampling is to form a relatively small sample and to include those who are related to
the problem at hand (Yildirrm & Simsek, 2013). The factors taken into consideration in choosing the
participants were gender, professional experience, and educational background. Demographical
characteristics of the participants are given in Table 1.
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Table 1.

Demographical Characteristics of the Participants.
Frequency
Gender Female 48
Male 33
Professional experience 1-4 years 12
5-9 years 11
10-14 years 13
15 -19 years 24
20 years or more 21
Grade level 1. grade 19
2. grade 23
3. grade 16
4. grade 23
Educational background  Two-year education 10
Undergraduate 66
Graduate 5
Total 81

As can be seen in Table 1, 48 of the participants were females while 33 were males. In terms of
professional experience, 12 of the participants had teaching experience of 1-4 years, 11 had teaching
experience of 5-9 years, 13 had 10-14 years of teaching experience, 24 had 15-19 years, and 21 had
teaching experience of 20 years or more. In terms of the grade level they taught, it was found that 19 of
them were teaching the first grade, 23 of them were teaching the second grade, 16 of them were
teaching the third grade and 23 of them were teaching the fourth grade. Their educational background
was found as follows: 10 of them had two-year higher education, 66 had undergraduate degree and five
held graduate degree.

Instrument

The data were collected through a survey questionnaire with six open-ended items. Open-ended
items allow researchers to be familiar with the perspective of participants. The goal of using open-ended
items is to understand and reveal the perspective of other people (Patton, 2002). In the study, eight
open-ended items were developed based on the literature review and the views of two classroom
teachers. The items were reviewed by two social studies education specialists in terms of content
validity. They were asked to evaluate the items in regard to the consistency between the aims of the
study and the open-ended items. Based on this review, two open-ended items were excluded and the
final form included six open-ended items. The review by the specialists was used as a strategy for
internal validity. It covers a control of having reasonable and logical findings (Merriam, 2013). Then, the
survey questionnaire was used in a pilot study on ten classroom teachers who would not be included in
the participant group of the study. Based on the findings of the pilot study, the survey questionnaire was
finalized.

Data Analysis

The data obtained were examined using a descriptive analysis technique. The data were analyzed
and discussed based on the pre-determined themes. The goal of the descriptive analysis is to introduce
an interpretation of the data (Yildirrm & Simsek, 2013). The qualitative data were quantified and the
related frequencies were found. The findings are given together with direct quotations which are the
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basic source for raw data and indicate people’s basic understanding and experience about the topic at
hand (Patton, 2002). The quotations are given with codes such as T1, T2, etc. In qualitative studies, data
are coded by more than one researcher to establish an agreement. Such a technique can be used to
establish the reliability of the data analysis process (Creswell, 2015). Therefore, the answers to the
open-ended items were analyzed by the author and a field specialist and those items mutually agreed
on and those with no agreement were identified. For the reliability, the formula developed by Miles and
Huberman (1994) was employed. The agreement rate was found to be 94.00 % and it was accepted that
the study is reliable.

Results

Table 2 shows the views of the participants in regard to whether or not the activities around the
certain days and weeks contribute to value education.

Table 2.
Participant Views whether or not the Activities around the Certain Days and Weeks Contribute to Value
Education.

Category Subcategory
It contributes to value Acquiring sense of responsibility
education. Improving sensitivity to immediate environment

Learning the nation’s past and having national values
Recognition of the significance of protecting health for himself and
others
Reinforcing the self-confidence through participation in activities
Learning to empathize with other people
Being sensitive to and helping disabled people and seniors

It does not contribute to value Many days and weeks to be celebrated

education. High levels of student development
Teachers’ not paying attention to the activities
Short duration of the celebration
Students’ not listening to each other in celebration

As can be seen in Table 2, the majority of the classroom teachers reported that the activities about
certain days and weeks contribute to value education while some of them stated that such activities do
not have any significant and positive effect on value education. Those who thought that the activities
about certain days and weeks contribute to value education argued that these activities allowed
students to acquire the values of being responsible and improved their awareness about environment.
They also stated that these activities make it possible for students to acquire national values, recognize
the significance of being healthy and to help other people. They also added that these activities
improved learners’ self-confidence. One of the participants, T4, stated that celebrating certain days and
weeks in schools makes students more responsible and explained his view as follows: “I think these
activities make students more responsible towards their work. They try to complete the work assigned”
(T4).

Another participant stated; “it improves their environmental awareness and gives them an
opportunity to learn about the past”; and another one argued “these activities are significant for
students to have awareness about history and the nature, and to understand harmful habits” (T36).
Another participant explained his views as follows: “...I think such activities make it possible for students
to attach importance to helping others, being responsible for their friends, family, to love their country,
to respect others’ views and beliefs, to struggle against smoking and drug use” (T38).Specifically, the
participant argued that celebrating certain days and weeks for educational purposes make it possible for
students to gain many varied values such as responsibility, helpfulness, sensitivity, and paying
importance to being healthy.
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As stated above some participants stated that such activities do not have any significant effects on
value education due to some factors, including high numbers of days and weeks to be celebrated in
schools, developmental inappropriateness, teachers’ ignorant approach and other negative experiences.

One of the participants, T7, argued that celebrating certain days and weeks in schools are not
significant for educational purposes and does not have important effects on students’ development. He
detailed his views as follows: “/ do not think that celebrations in schools have any significant effect
because there are many days and weeks to be celebrated. These activities do not attract student
interest. For instance, which values the tax week can give to the first grade students? ”. Some teachers
reported that the work in such activities was done only as a duty and that these had no significant effect
on value education. For instance, the participant T13 stated; “/ do not think that such activities are very
beneficial for children. These are just obligations...” Another one, T14, regarded these activities as boring
for both teachers and students and suggested that the number should be reduced, saying “these
celebrations are done just as an obligation and are boring for both teachers and students. For me, each
school should celebrate at least ten of them”. Similarly, other argued that students got bored during the
activities and did not attend the activities. For instance, the participant, T28, stated “I do not think such
activities made them acquire any value because they do not listen to poems or speech during the
activities.”

Table 3 shows the views of the participants concerning the values which are acquired by students
through the celebration of certain days and weeks. Table 3 indicates that for the participants, the
activities about certain days and weeks allow students to acquire humanitarian values (f=80), national
values (f=26) and ethical values (f=15).

Table 3.
Views of the Participants Concerning the Values which are Acquired by Students through the Celebration
of Certain Days and Weeks.

Category Subcategory Frequency
Humanitarian values Affection 25
Respect 15
Tolerance 12
Patience 11
Self-confidence 10
Helping others 9
Responsibility 8
Sensitivity 5
Total 80
National values Patriotism 10
Historical awareness 9
Love of flag 7
Independency 6
Total 26
Ethical values Ethical values 15
Total 15

More specifically, the participants argued that such activities are instrumental in acquiring such
humanitarian values as affection, respect, tolerance, patience, self-confidence, helping others and
responsibility. The frequent of them were found to be respect (f=25), affection (f=15) and tolerance
(f=12). Some statements of the participants who argued that such activities made it possible for children
to acquire humanitarian values are given as follows: “The values of affection, respect and tolerance are
introduced to children during these activities (T31)”, “Respect (for seniors, disabled people, veterans),

helping others and solidarity, affection, tolerance, visits, (T32)”, “I think children through these activities
acquire the values of affection, tolerance and helping others (T35)”.

292



Nuray KURTDEDE FIDAN — Pegem Egitim ve Ogretim Dergisi, 7(2), 2017, 287-312

In addition, it was reported that children through such activities acquire some national values such
as patriotism (f=10), awareness about history (f=9) and love of flag (f=7) independency (f=6). Some of
the reports by such teachers are given as follows: “Children can gain such values as attaching to national
values and love of flag (T23)”; “Through such activities children are given an opportunity to acquire an
awareness about history (T78)”. Table 4 presents the views of the participants about the most beneficial
days and weeks for education.

Table 4.
Views of the Participants about the Most Beneficial Days and Weeks for Education.
Category Subcategory Frequency
Most beneficial days and Martyrs day 33
weeks for value education  National festivals 23
Green Crescent Week 23
Turkish Red Crescent Week 19
Forests Week 17
Mehmet Akif Ersoy Commemoration Day 14
Disabled Week 14
Turkish Good Week 12
Mothers’ day 11
Religious festivals 11
Atatlirk Week 10

Civil Defense Day

Teachers’ Day

Animal Protection Day

Energy Saving Week

Traffic Week

Human Rights and Democracy Week
Environmental Protection Week
Basic Education Week

Library Week

Ul Ul 1O O N 00

As can be seen in Table 4, the participants reported that the most beneficial day for students is
Martyrs Day (f=33). For them, the other beneficial days or weeks were found to be national festivals
(f=23), Green Crescent Week (f=23), Turkish Red Crescent Week (f=19), Forests Week (f=17), Mehmet
AkifErsoy Remembrance Day (f=14), Disabled Week (f=14). The following statements exemplify these
views as follows: “both 18 March Canakkale Martyrs Day and 12 March National Anthem day are very
significant in learning the national values” (T16) and “celebrations of Independence Days, activities
about Green crescent and Turkish crescent day” (T36).

One of the participants reported that the contribution of the activities related to daily life is very
significant as follows: “Those activities that can be related to daily life such as Green crescent week and
Turkish crescent week, human rights and democracy week, disabled people week, national anthem day”
(T8). Another participants expressed the following view: “Animal Protection Day, Martyrs Day, Forests
Week, Teachers’ Day, Mothers’ Day, Disabled Week, Ethics day, Turkish Crescent Week, 23 April, 29
October, 19 May” (T53), and “Celebration of Independence Days, Green Crescent Week and Turkish
Crescent Week, Civil Defense Day, Forests Week” (T36). Table 5 shows the views of the teachers about
the less beneficial days and weeks for education. Table 5 shows that some days and weeks were
regarded as not useful for educational purposes and value education. Such days and weeks were found
to be as follows: world cooperatives day (f=22), Europe day (f=20), tourism week (f=19), tax week (f=16),
Tuberculosis Education Week (f=13), Foundations day (f=11), attitude, investment and Turkish goods
week (f=10), Teachers’ day (f=10), human rights and democracy week (f=9). Therefore, for the
participants not all days and weeks are useful for value education.
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Table 5.
Views of the Teachers about the Less Beneficial Days and Weeks for Value Education.
Category Subcategory Frequency
Less beneficial days and World Cooperative Day 22
weeks for value education  Europe Day 20
Tourism Week 19
Tax Week 16
Tuberculosis Education Week 13
Foundations Week 11
Attitude Investment and Turkish Goods Week 10
Teachers' Day 10

Human Rights and Democracy Week
Museums Week

Basic Education Week

Consumer Protection Week
Information Week

United Nations Day

N WUl o N O

One of the participants reported that although all certain days and weeks are valuable for value
education, the activities should be student-centered and related to daily life: “/ do not think that each
activity is significant for value education. The activities can be beneficial as long as the students are
active participants and the activities are related to daily life” (T81). Another participant stated “United
Nations day, world philosophy day, tax week are all useless. (Because these days or weeks are abstract
for students and there is no opportunity to make practices about them)” (T74). One of the participants
also argued “I think only three or four of them are necessary for value education and attitude,
investment and Turkish goods week should not be celebrated at schools” (T7).

Table 6 indicates the learning techniques used by the participants during the activities about certain
days and weeks. Table 6 shows that the participants employed various techniques during the activities
about certain days and weeks. Of the most frequently used one is poetry reading (f=28). They also often
employed drama techniques, story and essay writing, art studies, presentations, competitions, visits,
posters, singing, panels, and arbor.

Table 6.
Learning Techniques Used by the Participants during the Activities about Certain Days and Weeks.

Category Subcategory Frequency
Learning techniques used Poetry reading 28
by the participants Using the drama technique 13
Story and essay writing
Art studies
Presentations
Competitions
Visits
Preparing posters
Singing
Panels
Arbor
Cooperation with NGOs

[any
(2}
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The following statements exemplify the use of poetry reading and story writing: “we ask students to
memorize and read poems in relation to the activities” (T23); “we organize activities in which poems are
read, songs are sung, panels are prepared” (T43). Another one stated the use of drama technique as
follows: “students first watch videos related to the activity and other visuals are also used. Then | ask
them to animate these visuals” (T27).

The following statements show that the participants organized activities in which students were
active participants of the process: “During the activities use poetry reading, art, introduction of case
studies, watching films, poster development” (T31), “Drama studies, poems or story writing, station
studies”(T81); “I organize activities so as to learn by doing such as drama, poems, visits, etc.” (T33). The
following statements exemplify the use of visits: “..during the tax week the class visited finance
directorate” (T46), and “...we visited museum and police station” (T50) and “I try to bring my students to
museums and nursing home” (T44). Another participant reported the following view: “In the animal
protection day | ask students to bring a picture of an animal they like and also to write the basic
characteristics of this animal. In mothers’ day | ask them to prepare small gifts for their mothers. In the
human rights and democracy week we select the prefect following all democratic rules” (T75).

Table 7 shows the suggestions of the participants to improve such activities to make them more
productive and useful for students. As can be seen in Table 7 the participants expressed several ways to
improve the contribution of the activities around certain days and week to value education. They mostly
suggested that the number of such days and weeks should be reduced to improve the education
benefits (f=37). They argued that due to high number of such days and weeks students get bored during
the related activities: “The number of certain days and weeks should be reduced and the maximum
number should be ten. Otherwise, these activities become very ordinary for students and have no
significant effect on value education. These also become trouble for teachers” (T30).

Table 7.
Suggestions of the Participants to Improve Such Activities.
Category Subcategory Frequency
Suggestions Reducing the number 37
Active participation of students 33
Proper for students’ developmental level 15
Avoiding monotone activities 15
Volunteer student participation 15

Having a financial aid
Proper physical conditions
Longer periods

Expert involvement
Proper celebrations
Media aid

w w b b uo

The participants emphasized that during the activities students should learn by doing and having fun.
They suggested that there are ways to improve the educational significance of these activities such as
drama, field visits, educational games and expert involvement. The following statement exemplifies this
position as follows: “The activities should attract student interest, for instance in forests week students
may visit forest or arbor. Drama can also be used” (T70); “Celebrations should contain interesting visuals
and should be related to the content of the courses” (T6); “activities should be more because in activities
students can learn by doing. Drama activities will also be efficient” (T21).

The participants reported that some activities are not proper for children’s developmental level and
that some activities contain only poetry reading and essay writing, making these activities very
monotonous. They suggested that activities should be proper for children’s developmental level and
should be monotonous. The following statements exemplify these views as follows: “I think those songs
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and dramas will be more effective for student learning” (T23); “some days and weeks are in fact much
more abstract for students, so the activities about them are not interesting for students. They get bored
during the activities. These should be more concrete and celebrations should be fun for children.
Therefore, plays can be used and pictures and posters should be much frequently employed during the
activities to make them more interesting” (T65).

One of the participants emphasized that these activities should not be monotonous as follows:
“Instead of reading poems or writing essays there should be entertaining presentations in classrooms or
in conference halls and experts should give lectures about the topics at hand...” (T37).

Some participants argued that the activities are significantly affected by the financial sources and
physical conditions of schools: “students should be active during the activities and these activities should
be financially supported by schools” (T8); “during the activities drama, music and short documentary
may be employed but there must be sufficient physical conditions” (T28).Another participation referred
to media aid as follows: “During these activities media outlets should assist the celebrations and for
example, such activities may be covered in advertisements, movies and TV films” (T67).

Discussion, Conclusion and Implementation

The findings of the study indicate that there are various views about the effects of the activities
about certain days and weeks on value education. Some participants argued that these activities
contributed to value education, while others saw no benefit of them for value education. The former
group claimed that through such activities children gain a sense of responsibility, environmental
awareness, national and spiritual values, the need to help people, and that as a result these activities
positive effects on value education. Siringel (2006) analyzed the views of social studies and Turkish
language teachers about such activities and found that for teachers such activities had positive and
significant effects in understanding the importance of national festivals, traditions of social life and in
improving affection for nation, students’ social development and student learning. The present findings
and the previous findings indicate that celebrating certain days and weeks has significant contributions
for value education. Although some of the participants reported that the related activities did not have
significant contributions for value education due to the problems experienced in the implementation of
these activities, it is not possible to ignore the importance of these activities for value education. Given
that values are abstract notions which can be learned only through first-hand experience, the activities
should be carefully planned. On the other hand, celebration of these weeks and days are closely related
to the gains covered in educational programs. Therefore, it is possible to realize these activities during
the delivery of the courses (Kaur, 2015). Ravi (2015) also argued that celebrating these days and weeks
provides an opportunity for students to acquire various significant values, including national spirit and
identity, patriotism and brotherhood. Therefore, the activities which make it possible for children to
internalize the significance of these days and weeks should be employed.

Those who reported that celebrations of certain days and weeks do not have any significant effect
for value education gave the reasons as follows: high number of certain days and weeks to be
celebrated, developmentally inappropriate activities, paying less importance to these activities, and
limited student interest in activities. Giiltekin (2007) analyzed the views of basic education teachers
about the necessity of such activities and found that for the participants such activities are not so much
necessary. The participants also emphasized that potential contributions cannot be achieved due to the
higher numbers of certain days and weeks to be celebrated, time constraints and limited student
interest in activities. Siringel (2006) concluded that such activities facilitate student learning through
providing an opportunity to learn by doing. Avci (2007) dealt with the views of students and teachers
about the implementation of these activities and found that always the same students were assigned to
roles in these activities, and these activities were mostly boring for students. Therefore, these findings
are consistent and indicate that there are some negative points which inhibit achieving positive
outcomes such as the higher numbers of certain days and weeks to be celebrated, and low student
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interest in activities. Such activities should make changes and developments in student life. Through
these activities students should be given local, national, universal and socio-cultural messages. In a
school context, the socialization process functions as a way to transmit social norms and ethical values
(Cubukgu, 2012).

The participants reported that the activities around certain days and weeks allow students to acquire
humanitarian values, national values and ethical values. Among humanitarian values, affection, respect,
tolerance, patience, self-confidence, helping others and sense of responsibility are reported to be
transmitted by the activities. In regard to national values, these activities were reported to transmit
patriotism, awareness about history, love of flag and independency. Ethical values were also related to
these activities. Lubbers and Meuleman (2016) argued that national celebrations and commemoration
ceremonies have an effect on strengthening the national bond. Elgenius (2011) suggested that
participating in such ceremonies is one of the ways for individuals to acquire a sense of social unity and
collaboration. Saglam and Yaman (2012) argued that the Attitude, Investment and Turkish Goods Week
is an opportunity to introduce students the values of sharing, hospitality, solidarity and cultural
exchange. Wynne (1991) stated that the ceremonies held at the school are significant for students in
acquiring new values and in consolidating the values they possess. Therefore, both teachers and school
administrators should be aware of the significant role of these activities (cited in Sari, 2007).The findings
of the studies suggest that celebrating certain days and weeks in schools are significant for students to
acquire many values needed for social life. Therefore, it can be argued that the activities about
celebrating certain days and weeks in schools are significant for value education.

In the study, it was found that for the participants the most beneficial activities for value education
was “Martyrs Day (18 March)”. They also reported the significance of National Festivals, Green Crescent
Week, Turkish Red Crescent Week, Forests Week, National Anthem Week, and Disabled Week. Akdemir
(2014) investigated the effects of celebrating certain days and weeks in schools on improving student
awareness about history and found that for students the Martyrs Day and national anthem and
commemoration of Mehmet Akif Ersoy Day are instrumental in improving student interest in the course
of history and that students took actively part in the related celebrations. This finding is consistent with
the recent findings. Karakog¢ Oztiirk (2014) analyzed the views of the Turkish language teachers about
the celebrations of certain days and weeks in schools and found that for teachers the most beneficial of
them was national festivals. In addition, some participants regarded national Anthem Day, Library week,
10 November and Canakkale Victory as important. Gultekin (2007) found that for teachers the most
significant activity is about Ataturk week. The others included Martyrs Day, Basic Education Week,
Disaster Preparedness Training Day, Adoption of the National Anthem and Mehmet Akif Ersoy
Commemoration Day. Cevik (2013) found that nearly all participants paid importance to Ataturk week
and also to Adoption of the National Anthem and Mehmet Akif Ersoy Commemoration Day and Martyrs
Day. These findings show that mostly national festivals and independence days have significant effects
on students and provide the students with an opportunity to develop an awareness about the related
topics.

In the study it was also found that for the participants World Cooperative Day, Europe Day, Tourism
Week, Tax Week, Tuberculosis Education Week, Foundations Week, Attitudes, Investment and Turkish
Goods Week, Teacher's Day, the Human Rights and Democracy Week were not instrumental for value
education. Siringel (2006) concluded that for teachers World Children's Day, United Nations Day, Human
Rights Week, NATO Day, International Day of Cooperatives were not instrumental in improving students’
awareness about peace, human rights and brotherhood. In the study by Karakog Oztiirk (2014), some
teachers suggested that World Philosophy Day and Entrepreneurship Week should not be celebrated in
schools. Giltekin (2007) found that for teachers Ahi Culture Week, United Nations Day, Foundations
Week, and Entrepreneurship Week were not necessary for value education. Cevik (2007) concluded that
for classroom teachers Railways Week, World Philosophy Day and United Nations Day of
Entrepreneurship Week should not be covered in the related list of certain days and weeks to be
celebrated in schools. The findings of the related studies indicate that teachers considered the
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celebration of some days and weeks in schools were not influential for value education. Some teachers
even suggested that the celebration of them in schools should be excluded from programs and
regulations. Therefore, the selection of the days and weeks to be celebrated in schools should be
reviewed and only those regarded as significant for value education can be covered in regulations.

The findings of the present study revealed that teachers mostly used poetry reading in the activities
about certain days and weeks. They reported that they also employed drama technique, essay writing,
art, presentations, competitions, visits, poster generating, songs, panel generating, and arbor. Karakog
Oztiirk (2014) found that teachers mostly used essay writing and poems about the related topics during
the activities. They also reported that in such activities students staged games. Akdemir (2014) found
that for students’ visits and drama techniques used during the activities made them to have long-lasting
learning. Wynne (1991) stated that the ceremonies held at the school are significant for students in
acquiring new values and in consolidating the values they possess. Therefore, both teachers and school
administrators should be aware of the significant role of these activities (cited in Sari, 2007).The
previous studies show that the related educational activities are mostly carried out through reading
poems and drama activities. However, although students actively participate in the educational activities
through reading poems, those activities which allow for much more participation of all students should
be employed. Such activities will make it possible for all students to learn the significance of these days
and weeks and to acquire effective gains.

In order to make these activities a significant contributor to value education, the participants
suggested the following ways: the reduction of the number of the certain days and weeks to be
celebrated in schools, avoiding monotonous activities, those activities in which students are active
participants, financial support, and improvement of physical conditions in schools and media assistance.
Cevik (2013) concluded that teachers had some suggestions to make these activities more beneficial and
productive such as the reduction of certain days and weeks, avoiding monotonous activities, making
activities more interesting through movies, plays, slides, audio-visual materials, field visits, cooperation
with non-governmental organizations and public institutions, parental involvement. The findings of the
study show that the participants considered the number of certain days and weeks to be celebrates was
too high. They emphasized that given that these days and weeks to be celebrated were too many and
this reduced the quality of the related educational activities. Therefore, this finding may be used to
reorganize the celebration of these days and weeks which have significant effects for value education.

As a result, it was also identified that for the participants celebrating these days and weeks were
really significant for value education. They stated that the educational activities about the celebration of
these days and weeks were influential in the acquisition of humanistic and national values. They also
added that the students participated in the related educational activities through reading poems,
drama, reading stories and writing essays. However, as stated above, the participants argued that given
that these days and weeks to be celebrated were too many, which reduced the quality of the related
educational activities. Based on the findings of the study, the following suggestions are developed:

e Given that the activities about certain days and weeks provide an opportunity to inform students
about important topics and to make students gain significant skills and values, these activities should
be reorganized.

e Students should be active participants of the activities. Otherwise, such activities will be boring and
unnecessary for students.

e In-service teacher training activities may include the topics of how certain days and weeks can be
related to courses, and how teachers can be supported by non-governmental organizations during
these activities.

e Involvement of parents in these activities is also a significant need. Therefore, activities should be
organized in a way that parents can also take part in the activities.
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Tiirkge Siiriim

Giris

Cocugun gelisiminde, ders disi etkinlikler, ders ici faaliyetler kadar 6nemlidir. Bu tir etkinlikler,
ogrencilerin 6rglin 6gretim siireci icerisinde 6grendiklerini pekistiren, bu 6grenmelerin yasamla iliskili
oldugunu gosteren ve kuramsal 6grenmelerin uygulamaya konulmasini saglayan etkinliklerdir. Ders digi
etkinlikleri, 6rgiin 6gretim etkinliklerinden ayri veya bagimsiz disiinmek olanakli degildir. Burada en
onemli kosul, ders disi etkinliklerin kontrolll, programli ve planh bir sekilde yapilmasidir (Kése, 2013).
Ders disi etkinliklerden biri olan ve egitsel bakimdan ders igi etkinlikleri destekleyen belirli giin ve
haftalar; o6gretmenlerin rehberliginde 6grencilerin bilgi edinmelerine, edinilen bilgilerin davranisa
donustirilmesine énemli firsatlar yaratan, kutlama etkinlikleri stireklilik arz eden, farkli bilgi, beceri ve
davranislar gerektiren egitim etkinlikleridir. Belirli glinler ve haftalar kutlanilacak olan giiniin amacina
uygun hareket etmis olmanin yaninda, 6grencilerin farkli yeteneklerini ortaya koyup gelistirmeleri igin
onemli firsatlar sunmaktadir (Goger, 2004). Ayrica belirli glin ve haftalarin etkin bir sekilde kutlanmasi
O0gretmen, 6grenci, okul idaresi ve veli arasinda ortak dil, duygu, deger ve diistince bigimleri gelistirerek
ortak okul kiiltiirii olusturulmasinda dnemli bir katki saglayacaktir (Bozak & Ozdemir, 2011).

Okullarda egitim programlarinda yer alan ve MEB 2569 sayili Tebligler Dergisinde yayinlanan Sosyal
Etkinlikler Yonetmeligi’'nde 32. maddeye gore ilkdgretim ve ortadgretim kurumlarinda kutlanacak belirli
giin ve haftalar cizelgesine yonelik etkinlikler yapilmaktadir. Yonetmelikte okul veya kurumlarda
kutlanabilecek ya da anilabilecek giin ve haftalar, Belirli Glin ve Haftalar Cizelgesi diizenlenmistir (MEB,
2005b). Bu gizelgede kirk yedi tane belirli glin ve haftalar bulunmaktadir. Bununla birlikte yonetmelikte
bu cizelgede yer almayan diger ulusal veya uluslararasi giin ve haftalarin kutlanip anilmasina
O6gretmenler kurulunca karar verilebilecegi vurgulanmistir. Bu maddede, anilacak/kutlanilacak giin ve
haftalar cevrenin 6zelligi, okulun fiziki durumu ve imkéanlari g6z 6niinde tutularak okul yonetimince
belirlenen bu etkinliklerin hangilerinin sinif i¢i, siniflar arasi veya okul diizeyinde gerceklestirilecegi ve bu
etkinliklerde hangi kulip ve 0Ogrencilerin gorevilendirilecegi 6gretmenler kurulunca kararlastirilacag
belirtiimektedir. Yine bu madde de belirli giin ve haftalarla ilgili etkinliklere, 6grencilerin aktif katilimlar
saglanmasi gerektigi vurgulanmistir (MEB, 2005a).

ilkégretim okullarindaki belirli giin ve haftalarin 6gretim amaclari, Sosyal Bilgiler dgretiminin amaclari
ile birbirine oldukca yakindir. Ogrenciler, énce Hayat Bilgisi derslerinde, sonra da Sosyal Bilgiler
derslerinde, belirli glin ve haftalar araciligiyla firsat 6gretiminden ve 6gretimdeki giincellik ilkesinden de
yararlanarak, toplumsallasmaya onemli katki saglayan bilgileri elde ederler, konuyla ilgili tutum ve
becerilerini daha da gelistirirler (S6zer, 1998). Belirli glin ve haftalarda gergeklestirilen etkinlikler, egitim
programlarini zenginlestirmek, 6grencilerin ilgi ve gereksinimlerini karsilamak ve 6gretim etkinliklerini
gincellestirmek gibi egitsel vyararlar saglamaktadir. Ayrica, bu etkinlikler, g¢ocuklarin elestirel
dusiinmesine, duyarlilik gelistirmesine, etkinlikte bulunmasina ve toplumsal becerilerinin gelismesine
katkida bulunmaktadir (Gultekin, 2007). Belirli glin ve haftalar, 6grencilerin ¢ok ¢esitli konularda bilgi,
beceri ve deger kazanmalarina olanak saglayan zengin bir igerik sunmaktadir. Okullarda kutlanacak belirli
gin ve haftalar incelendiginde; bunlarin egitim, cevre, saglk gibi temel konulari vurguladigi, bunun
yaninda toplumdaki farkliliklara duyarliik saglamayi, Ogrencilerde dayanisma, sevgi ve sayglyl
gelistirmeyi amacladigi séylenebilir (Deveci & Cengelci Kése, 2014). Ortiilk programi destekleyici
etkinliklerden biri olan belirli giin ve haftalar, ilkogretim 6grencilerinin degerleri algilayabilmeleri,
icsellestirebilmeleri ve uygulayabilmeleri agisindan giiclii birer deger kazandirma araci olarak goriilebilir.
Bu etkinlikler aracihgiyla karakter egitiminin kapsadigi bilesenler kazandiriimaya g¢alisiimaktadir. Karakter
egitiminin bilesenleri olarak temelde evrensel kabul edilen “dirustlik”, “saygl”, “sorumluluk”, “adalet”,
yardimseverlik”, “vatandashk” seklinde alti bilesenden yola ¢ikilabilir (Cubukgu, 2012).
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Deveci ve Cengelci Kése (2014) belirli giin ve haftalarda 6grencilerin etkin katilimlarinin saglandigi
¢alismalar yapilarak degerleri kazanmalarinin saglanacagini; bu nedenle belirli gin ve haftalarin degerler
egitimi acisindan dikkatli bir sekilde planlanmasi ve 6grenci merkezli etkinliklerle desteklenmesinin
onemli oldugunu ifade etmisler. Ayrica belirli giin ve haftalarda kazandirilabilecek degerlere iliskin
ornekler sunmuslardir. Bu érnekler asagida verilmistir:

e Dogal cevreye duyarliik degeri: Hayvanlari Koruma Gind, Enerji Tasarrufu Haftasi, Orman Haftasi Ve
Cevre Koruma Haftasi

e Saghkli olmaya 6nem verme degeri: Organ Bagisi Ve Nakli Haftasi, Losemili Cocuklar Haftasi, Diinya
AIDS Gini

e Dayanisma ve yardimseverlik degeri: Ahilik Kultari Haftasi, Tutum, Yatirrm Ve Turk Mallar Haftasi,
Kizilay Haftasi, Engelliler Haftasi, Yaslilar Haftasi

o Bilimsellik degeri: Bilim ve Teknoloji Haftasi, Bilisim Haftasi, Etik Glini

e Ulusal dederler: Gaziler giinii, Atatiirk Haftasi, istiklal Marsi’nin Kabulii ve Mehmet Akif Ersoy’u Anma
GUnU ve Sehitler GUnl

Yonetmeliklerle belirlenen belirli giin ve haftalarin 6grencilerin belirli degerleri kazanmalari
saglanacak sekilde planli bir sekilde kutlanmasi 6nemlidir. Bu gilinlerde yapilan etkinlikler okulun
imkanlarindan, 6gretmenlerin bu ginlere verdigi énemden etkilenmektedir. Bu nedenle, bu glinlerde
kutlamalarin 6grenci merkezli olmasi, 6grencilerin eglenerek, yaparak yasayarak 6grenmesi kutlamalarin
ogrenciler tzerinde etkili olmasini saglayacaktir. Yapilan alan yazin incelemesinde, 6gretmenlerin belirli
giin ve haftalara iliskin goruslerinin alindigi calismalarin (Avci, 2007; Cevik, 2013; Giiltekin, 2007; Karakog
Oztiirk, 2014; Siringel, 2006) yapildigi belirlenmistir. Ayrica anma ve kutlama giinlerine katilimin
bireylerin sosyallesmesine ve milliyetcilik duygularinin kazanilmasina etkisi konusunda calismalar da
bulunmaktadir (Elgenius, 2011; Lubbers & Meuleman, 2016). Ancak belirli glin ve haftalarin degerler
egitimine katkisinin analiz edildigi herhangi bir ¢alismaya rastlanmamistir. Bu baglamda, bu arastirmanin
amaci; okullarda her yil diizenli olarak kutlanan belirli giin ve haftalarin degerler egitimine katkisina
iliskin sinif 6gretmenlerinin gorislerini belirlemektir. Bu amaci gergeklestirmek amaciyla asagidaki
sorulara yanit aranmistir:

o Sinif 6gretmenlerinin okullarda kutlanan belirli glin ve haftalarin degerler egitimine katkisina iliskin
gorisleri nelerdir?

o Sinif 6gretmenlerinin okullarda kutlanan belirli glin ve haftalarda ¢ocuklara kazandirilan degerlere
iliskin gorisleri nelerdir?

e Sinif 6gretmenlerinin degerler egitimine en fazla katkisi olan belirli glin ve haftalara iliskin gorisleri
nelerdir?

o Sinif 6gretmenlerinin degerler egitimine en az katkisi olan belirli glin ve haftalara iliskin gorusleri
nelerdir?

o Sinif 6gretmenlerinin belirli glin ve haftalarda 6grencilerin aktif olmasina yonelik gerceklestirdikleri
etkinliklere iliskin gorisleri nelerdir?

o Sinif 6gretmenlerinin degerlerin bilingli ve etkili bir sekilde kazandirilmasi igin belirli glin ve haftalarda
yapilmasini istedikleri diizenlemelere iliskin gorigleri nelerdir?

Yontem

Sinif 6gretmenlerinin okullarda kutlanan belirli giin ve haftalarin degerler egitimine katkisina iliskin
goruslerinin belirlenmesi amaciyla yapilan bu galisma, nitel verilere dayali betimsel bir ¢alismadir. Nitel
arastirma, ¢oklu 6znel veri tipine dayanan (hayat hikayeleri, gézlem, gériisme, agik uclu anketler), dogal
ortamda belirli durumlardaki insanlari incelemek, bireylerin diisiinceleri, inanislari hakkinda bilgi elde
etmek icin kullanilan yorumlayici bir arastirma yaklasimidir (Boyaci & Bozkus, 2015). Arastirmada, nitel
arastirma desenlerinden olgubilim deseni kullaniimistir.
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Calisma Grubu (Katilimcilar)

Bu arastirmanin ¢alisma grubu, 2014-2015 egitim 6gretim doneminde Afyonkarahisar il merkezindeki
ilkogretim okullarinda goérev yapmakta olan toplam 81 sinif 6gretmeninden olusmaktadir. Aragtirmanin
katimcilarinin belirlenmesinde amagli 6rnekleme yontemlerinden maksimum cesitlilik 6rneklemesi
kullaniimistir. Maksimum cesitlilik 6rnekleminde amag, goreli olarak kigik bir 6érneklem olusturmak ve
bu o6rneklemde calisilan probleme taraf olabilecek bireylerin cesitliligini maksimum derecede
yansitmaktir (Yildinm & Simsek, 2013). Maksimum cesitlilik 6érneklemesi kapsaminda 6gretmenlerin
cinsiyetleri, mesleki hizmet sireleri, branslari ve 6grenim dizeyleri dikkate alinmistir. Calisma grubunu
olusturan katilimcilara ait bilgiler Tablo 1 ‘de verilmistir.

Tablo 1.

Arastirmanin Katihmcilarina Ait Kisisel Bilgiler.
Frekans
Cinsiyet Kadin 48
Erkek 33
Mesleki Kidem 1-4 yil 12
5-9 vil 11
10-14 il 13
15-19 24
20 yil ve Uzeri 21
Sinif Dlizeyi L.sinif 19
2.sinif 23
3.sinif 16
4.sinif 23
Ogrenim Durumu On lisans 10
Lisans 66
Lisansustu 5
Toplam 81

Tablo 1’ de goruldigi gibi arastirmaya katilan sinif 6gretmenlerinin 48’ini kadin, 33’Uni erkek
dgretmen olusturmaktadir. Ogretmenlerin 12’si 1-4 yil, 11’i 5-9 yil, 13’(i 10-14 yil, 24’ 15-19 yil, 21’i 20
yil ve lizeri hizmet siiresine sahiptir. Ogretmenlerin okuttuklari sinif diizeyi 19’u 1. sinif 23’0 2. sinif, 16’si
3. sinif ve 23’0 4. siniftir. Sinif 6gretmenlerinin 10’u 6n lisans, 66’sI lisans ve 5’i yiksek lisans mezunudur.

Veri Toplama Araci

Arastirmada veriler, arastirmaci tarafindan gelistirilen alti adet agik-uglu sorudan olusan anket formu
kullanilarak toplanmistir. Anket formu araciligiyla sinif 6gretmenlerinin gorisleri yazili olarak alinmistir.
Acik uglu cevaplar, katilimcilarin olgu ve olaylara bakis agilarini anlamaya olanak saglar. Arastirmada,
diger insanlarin bakis agilarini yakalama ve anlama firsati saglamak amaciyla dnceden belirlenmis soru
kategorilerinden olusan acik uglu anket formundan yararlanilabilir (Patton, 2002). Anket formundaki
actk-uclu sorular, alan taramasi yapilarak ve iki sinif 6gretmeninin gorisleri dikkate alinarak
hazirlanmistir. Gelistirilen form kapsam gecerligi icin sosyal bilgiler egitimi alaninda iki uzmanin gérisiine
sunulmustur. Uzmanlardan formlarda yer alan maddelerin ¢alismanin amacina uygunlugunu
degerlendirmeleri istenmistir. Uzmanlardan gelen dénitler dogrultusunda iki sorunun ele alinan konuyu
kapsamamasi ve anlasilir olmamasi nedeniyle soru sayisi sekizden altiya duslrilmustir. Uzman
incelemesi, i¢c gecerlik ya da inandiriciik kapsaminda yararlanilan stratejilerden biridir. lyi bir uzman
incelemesi mutlaka ham verilerin bir uzman meslektas tarafindan godzden gegcirilip ortaya konan
bulgularin makul ve mantikli olusunu denetlemesini kapsamalidir (Merriam, 2013). Anket formunun pilot
calismasi, arastirmanin 6rnekleminde yer almayan 10 sinif 6gretmeni ile gerceklestirilmistir. Pilot calisma
sonucunda anlasilmayan sorularda gerekli diizeltmeler ve eklemeler yapilarak forma son sekli verilmistir.
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Verilerin Analizi

Arastirma sonucunda elde edilen veriler, nitel veri analizi tekniklerinden betimsel analiz kullanilarak
¢6ziimlenmistir. Betimsel analizde edilen veriler, daha 6nceden belirlenen temalara gore 6zetlenmis ve
yorumlanmistir. Betimsel analizde amag, elde edilen bulgulari diizenlenmis ve yorumlanmis bir bicimde
okuyucuya sunmaktir (Yildirrm & Simsek, 2013). Elde edilen nitel verilerin sayisallastirilmasi yoluna
gidilerek veriler frekanslarla birlikte sunulmustur. Bulgularin sunumunda ayrica sinif 6gretmenlerinin
gorislerinden dogrudan alintilar yapilmistir. Kisinin duygularinin derinligini, deneyimlerini ve temel
kavrayislarini ortaya ¢ikaran dogrudan alintilar nitel arastirmalardaki ham verilerin temel kaynagidir
(Patton, 2002). Dogrudan alintilar verilirken katilimcilar kod numaralariyla (SO1, SO2, vb. gibi)
adlandirimistir. Nitel aragtirmalarda guvenirlik, verilerin birden fazla kodlayicinin yanitlarindaki kararhhk
anlami tagimaktadir. Guvenirlik konusunda, verilerin analizi icin birden ¢ok kodlayicilarin kullaniimasina
dayanan kodlayicilar arasi goris birliginden yararlanilabilir (Creswell, 2015). Arastirmanin gtvenirligini
saglamak amaciyla, 6gretmenlerin agik uclu sorulara verdikleri yanitlar arastirmaci ve alandan bir uzman
ile incelenerek “Goris Birligi” ve “Gorts Ayrihgl” olan maddeler belirlenmistir. Arastirmanin givenirligi
icin Miles ve Huberman’in (1994) belirttigi formul kullanilmistir. Bu hesaplama sonucunda % 94.00
degeri bulunmus ve arastirma gilivenilir kabul edilmistir.

Bulgular

Sinif 6gretmenlerinin belirli giin ve haftalarin degerler egitimine katki saglayip saglamadigina iliskin
gorisleri Tablo 2’de verilmistir. Tablo 2’de gorildugi gibi sinif 6gretmenlerinin ¢ogunlugu okullarda
kutlanan belirli glin ve haftalarin degerler egitimine katki sagladigini ifade ederken; bazi 6gretmenlerde
katki saglamadigini belirtmistir. Ogretmenler bu giinlerin ¢ocuklara sorumluluk degerini kazandirdigi ve
onlarin gevre bilincini gelistirdigini ifade etmislerdir. Gegmislerini 6grenerek milli ve manevi degerlere
sahip c¢ikmayi, saghkli olmaya O6nem vermeyi, yardima ihtiyaci olan bireylere yardim etmeyi
kazandiklarini belirtmislerdir. Ayrica sinif 6gretmenleri belirli glin ve haftalarin 6grencilerin 6zgiivenlerini
gelistirdigini vurgulamislardir. Katilimcilardan SO4 okullarda kutlanan belirli giin ve haftalarin 8grencilere
sorumluluk kazandirdigini “Bu giinlerin sorumluluk kazandirdigini diisiiniiyorum. Verilen gérevi yerine
getirmek icin caba gdsteriyorlar.” gorisleriyle ifade etmistir.

Tablo 2.

Sinif O§retmenlerin Belirli Giin ve Haftalarin Dederler EGitimine Katkisina iliskin Gériisleri.
Kategori Alt kategori
Belirli glin ve haftalarin degerler  Verilen gorevi yerine getirerek sorumluluk kazanma
egitimine katkisi saglamasi Cevreye karsi duyarhhklarinin artmasi

Gegmislerini 6grenerek milli ve manevi degerlere sahip ¢imasi
Kendisinin ve cevresindekilerin sagligini korumasinin 6nemli
oldugunu 6grenmesi

Toplum 6nlinde etkinlilere katilarak 6zgliven gelismesi

Empati kurmayi 6grenme

Engellilere, yashlara karsi duyarli olma ve yardim etme

Belirli glin ve haftalarin degerler  Kutlanan giin sayisinin fazla olmasi

egitimine katki saglamamasi Ogrencilerin gelisim diizeylerinin (istiinde olmasi
Ogretmenlerin gereken dnemi vermemesi
Kutlamalarin kisa siirmesi
Ogrencilerin kutlamalarda birbirlerini dinlememesi

”

Katiimcilardan SO-17 “Cevreye olan bilingleri artirilip, gegcmislerini éGrenme imkani buluyorlar.
diyerek; katihmci SO-36 “Tarih bilincini, doda sevgisi, zararli aliskanhklarin ne kadar kétii oldugunu
anlamalari agisindan 6nemli.” katiimc SO-38 ise “..yardimseverli§i én planda tutan, arkadaslarina,
cevresine ve ailesine karsi sorumluluk duyan, llkesini seven, insanlarin duygu diisiince ve inanglara saygi
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duyan, insan saghdini korumak icin alkol sigara ve uyusturucuya karsi savas veren dederleri
kazandirdigini  disiiniiyorum”  gorusgleriyle belirli glin  ve haftalarin  6grencilere sorumluluk,
yardimseverlik, duyarhlik, saglikli olmaya 6nem verme gibi bir cok deger kazandirdigini ifade etmislerdir.

Bununla birlikte bazi 6gretmenlerin ise okullarda kutlanan belirli giin ve haftalarin degerler egitimine
katkisinin olmadigini diisiindiikleri gorilmektedir. Katkisinin olmamasinin nedenlerini, kutlanan giin
sayisinin fazla olmasi, 6grencilerin gelisim dizeyinin stiinde olmasi, 6gretmenlerin gereken 6nemi
vermemesi, kutlamalarin kisa siirmesi ve 6grencilerin kutlamalarda birbirlerini dinlememesi seklinde
ifade ettikleri gériilmektedir. Katilimcilardan SO-7 kutlanmasi gereken belirli giin ve haftanin ¢ok oldugu
ve Ogrencilerin gelisim 6zelliklerinin Gzerinde oldugunu “okulda hazirlanan ve yapilan kutlamalarin hicbir
faydasi oldugunu diisiinmtiyorum. Nedeni ise, ¢ok fazla giin var kutlanmasi istenen. Kiigiik cocuklarin ilgi
ve alakasini gekmiyor. Mesela vergi haftasi 1. sinif cocuguna veya Tiirk Diinyasi Tiirk Topluluklari 2. sinifa
ne gibi deger kazandiracak” gorusleriyle dile getirmistir.

Ogretmenlerin bazilari bu giinlerde yapilan calismalarin zorunluluktan dolayi yapildigini ve bu yiizden
degerler egitimine katki saglamadigini ifade etmistir. Katiimcilardan SO-13 “Cocuklara ¢ok fazla bir sey
kazandirdigini diisiinmiiyorum. Yapilan bu etkinlikler genellikle yapmis olmak icin yapiliyor ve evrak
diizeyinde kaliyor...” gériisleriyle ifade etmistir. SO-14 bu giinlerin dgretmen ve &grenci icin sikici
oldugunu ve sayisinin azaltilmasi gerektigini “Bu tiir kutlamalar yapmis olmak icin yapilan ¢calismalardir.
Ogretmen ve édrenciler agisindan sikic. Her okul en fazla 10 kutlamayi kendi aralarinda paylasmali ve o
okul diger okullarda programi uygulamalidir.” diyerek giin sayisinin azaltilmasi gerektigini belirtmistir.

Sinif 6gretmenleri bu giinlerde yapilan kutlamalarda genellikle 6grencilerin sikildigini ve birbirlerini
dinlemediklerini ifade etmislerdir. Bu konudaki gorislerini katilimci SO-28 “Cocuklara dederlerin
kazandirildigini diisiinmiiyorum. Ciinkii ¢ocuklar siir, yazi ve konusmalari pek dinlemiyor.” seklinde
belirtmistir. Sinif 6gretmenlerinin okullarda kutlanan belirli giin ve haftalarda ¢ocuklara kazandirilan
degerlere iliskin gorlsleri Tablo 3’te verilmistir. Tablo 3’ te goruldigi gibi sinif 6gretmenlerine okullarda
kutlanan belirli glin ve haftalarda ¢ocuklara hangi degerlerin kazandirildigi soruldugunda genel olarak
insani degerler (f=80), ulusal degerler (f=26) ve ahlaki degerler (f=15) seklinde gorusleri oldugu sonucuna
ulastimistir.

Tablo 3.
Sinif Ogretmenlerinin Okullarda Kutlanan Belirli Giin ve Haftalarda Cocuklara Kazandirilan Dederlere
iliskin Gériisleri.

Kategori Alt kategori Frekans
insani Degerler Sevgi 25
Saygi 15
Hosgoru 12
Sabir 11
Ozgiiven 10
Yardimlasma 9
Sorumluluk 8
Duyarlihk 5
Toplam 80
Ulusal Degerler Vatanseverlik 10
Tarih Bilinci 9
Bayrak Sevgisi 7
Bagimsizlik 6
Toplam 26
Ahlaki Degerler Ahlaki degerler 15
Toplam 15
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Bulgular incelendiginde; sinif 6gretmenlerinin okullarda kutlanan belirli giin ve haftalarda gocuklara
daha cok insani degerlerin kazandirildigini disundukleri goriilmektedir. Bu degerler; sevgi, saygl,
hosgoru, sabir, 6zgliven, yardimlagsma ve sorumluluk bigiminde siralanabilir. Sinif 6gretmenleri cocuklara
insani degerler icerisinde en fazla saygi (f=25), sevgi (f=15) ve hosgori (f=12) degerlerinin kazandirildigini
dusinmektedir. Belirli glin ve haftalarda en cok insani degerlerin 6grencilere kazandiriimaya calisildigini
sinif 6gretmenlerinden bazilan séyle ifade etmistir: “Sevgi, saygi, hosgérii belirli giin ve haftalarda
cocuklara kazandirihyor (S.0.31)”;“Sayqi (Bilyiiklere, engellilere, sehitlere gazilere), yardimlasma ve
dayanisma, paylasim, birlik ve beraberlik, sevgi, hosgérii, selamlasma, hasta ve akrabaya yardim, es dost
ziyareti (S.0.32);“Sayqi, sevgi, hosgérii, yardimseverlik gibi degerlerin kazandirildigini diisiiniiyorum
(5.0.35)” .

Ayrica sinif 6gretmenleri bu haftalarda vatanseverlik (f=10), tarih bilinci (f=9) ve bayrak sevgisi (f=7)
bagimsizlik (f=6) gibi ulusal degerlerinde ¢ocuklara kazandirldigini ifade etmistir. Belirli giin ve haftalarda
milli degerler ve ahlaki degerlerin Ogrencilere kazandiriimaya cahsildigini sinif 6gretmenleri “Milli
dederlere 6nem verme, bayrak sevgisi gibi dederler kazandirilir (5.0.23)”,“Bu giinler sayesinde ¢ocuklara
tarih bilinci verilmeye calisilir (S.0.78)” seklinde ifade etmistir.

Sinif 6gretmenlerinin degerler egitimine katkisi fazla olan belirli glin ve haftalara iliskin gorisleri tablo
4’te verilmistir. Tablo 4’te de goruldugu gibi, sinif 6gretmenleri degerler egitimine Sehitler Glini’niin
(f=33) en fazla katki sagladigini belirtmislerdir. Ayrica sinif 6gretmenleri; Milli bayramlar (f=23), Yesilay
Haftasi (f=23), Kizilay Haftasi (f=19), Orman Haftasi (f=17), istiklal Marsi’nin Kabulii ve Mehmet Akif
Ersoy’u Anma GlnQ (f=14), Engelliler Haftasi (f=14) gibi belirli gin ve haftalarin degerler egitimi
acisindan dnemli oldugunu diisiinmektedir. Katimcilardan SO-16 “18 Mart Canakkale Sehitlerini Anma
Giinii ve 12 Mart istiklal Marsini Anma Giinii ¢ocuklarin milli dederleri 6§renmesinde ¢ok etkili oluyor”
ifadeleriyle; SO-36 “Kurtulus giinlerinin kutlanmasi, Yesilay ve Kizilay’in ¢alismalari.” seklinde gérislerini
belirtmistir.

Tablo 4.

Ogretmenlerin Dederler Editimine En Fazla Katkisi Olan Belirli Giin ve Haftalara iliskin Gériisleri.
Kategori Alt Kategori Frekans
Degerler egitimine en fazla katkisi ~ Sehitler Giin( 33
olan belirli gin ve haftalar Milli Bayramlar 23

Yesilay Haftasi 23
Kizilay Haftasi 19
Orman Haftasi 17
istiklal Marsi’nin Kabulii ve Mehmet Akif 14
Ersoy’'u Anma Giini

Engelliler Haftasi 14
Tutum Yatinm ve Tiirk Mallari Haftasi 12
Anneler Guna 11
Dini Bayramlar 11
Atatlirk Haftasi 10
Sivil Savunma Glinii 8
Ogretmenler Giin 8
Hayvanlari Koruma Gini 7
Enerji Tasarrufu Haftasi 6
Trafik Haftasi 6
insan Haklari ve Demokrasi Haftasi 5
Cevre Koruma Haftasi 5
ilkégretim Haftas! 5
Kitiphane Haftasi 5
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Katilimcilardan SO-8 giinliik hayatla iliskilendirilebilen belirli giin ve haftalarin katkisini “Giinliik
hayatiyla iliskilendirebildikleri her tiirli belirli gtin ve haftalar. Mesela Yesilay Haftasi, Kizilay Haftasi,
insan Haklari ve Demokrasi Haftasi, Engelliler Haftasi, Istiklal Marsinin Kabulii” ifadeleriyle belirtmistir.
Ogretmenlerden SO-53 “Hayvanlari Koruma Giinii, Sehitler Giinii, Orman Haftasi, Ogretmenler Giini,
Anneler Giinii, Engelliler Haftasi, Etik Giinii, Kizilay Haftasi, 23 Nisan, 29 Ekim, 19 Mayis” biciminde, SO-
36 “ Kurtulus glinlerinin kutlanmasi. Yesilay ve Kizilay’in ¢alismalari, Sivil Savunma Kuliibi, Orman
Haftasi kutlamasi.” biciminde goris bildirmisledir.

Sinif 6gretmenlerinin degerler egitimi agisindan katkisinin ¢ok olmadigini diisindigi belirli giin ve
haftalara iliskin gorugsleri Tablo 5’te verilmistir. Tablo 5’ de gorilduga gibi, sinif 6gretmenlerinin; Diinya
Kooperatifcilik Glni (f=22), Avrupa GUni (f=20), Turizm Haftasi (f=19), Vergi Haftasi (f=16), Verem Savas
Egitimi Haftasi (f=13), Vakiflar Haftasi (f=11), Tutum Yatinm ve Tiirk Mallar Haftasi (f=10), Ogretmenler
ginl (f=10), insan Haklari ve Demokrasi Haftasi (f=9) gibi haftalarin degerler egitimine katkisinin
olmadigl yoniinde goris bildirdikleri sonucuna ulasiimistir. Bulgular incelendiginde sinif 6gretmenlerinin
okullarda kutlanan belirli giin ve haftalarin hepsinin degerler egitimine katkisinin olmadigini
dusindikleri sdylenebilir.

Tablo 5.

Sinif Ogretmenlerinin Dederler Egitimine En Az Katkisi Olan Belirli Giin ve Haftalara iliskin Gériisleri.
Kategori Alt Kategori Frekans
Degerler egitimine en Diinya Kooperatifgilik GUnu 22
az katkisi olan belirli Avrupa GUnU 20
gilin ve haftalar Turizm Haftasi 19

Vergi Haftasi 16
Verem Savas Egitimi Haftasi 13
Vakiflar Haftasi 11
Tutum Yatirim ve Tirk Mallari Haftasi 10
Ogretmenler Giinii 10

insan Haklari ve Demokrasi Haftasi
Miuzeler Haftasi

ilkégretim Haftasi

Tuketici Koruma Haftasi

Bilisim Haftasi

Birlesmis Miletler Glini

N WU N

Belirli giin ve haftalarin hepsinin degerler egitimine katkisi olmadigini, ama bu gilinlerde yapilan
o6grenci merkezli etkinliklerin ve ginlik hayatla iliskilendirilenlerin 6grenciye degerleri daha etkili bir
sekilde kazandirilacagini SO-81 “Her belirli giin ve haftalarin 6Grencilere mutlaka bir deger kazandirdigini
diisiinmiiyorum. Yapilan etkinliklerde égrenciler (empati kurarak, yurttaslk bilinci gelistirerek vs.) aktif
rol aldiklar1 siirece ve okulda edindiklerini giinliik hayatla iliskilendirdikleri siirece mutlaka katki
sunacaktir.” ifadeleriyle belirtmistir. Katilimcilardan SO-74 “Birlesmis Milletler Giinii, Diinya Felsefe
Gint, Vergi Haftasi gibi giinler.(Yani 6grencilere soyut gelen ve uygulama imkdni olmayan giinleri
faydasiz gériiyorum). “Diyerek Ogrenciler igin soyut olan ve yasamla iliskilendirilemeyen giinlerin
degerler egitimine katkisinin olmadigini belirtmistir. Katimcilardan SO-7 birkag belirli giin ve haftanin
disinda ¢ogunun katkisinin olmadigini “3 veya 4 belirli gtinler ve haftalar disinda listenin tamaminin bir
katkisinin oldugunu zannetmiyorum ve ézellikle de Tutum, Yatirim ve Tiirk mallari haftasinin (yerli mali)
yani bu hafta bence okullarda kesinlikle kutlanmamali” ifadeleriyle belirtmistir.

Sinif 6gretmenlerinin belirli glin ve haftalarda 6grencilerin aktif olmasina yonelik gerceklestirdikleri
etkinliklere iliskin gorisleri Tablo 6’da verilmistir. Tablo 6’ya gore sinif 6gretmenlerinin gorislerine gore;
belirli glin ve haftalarda ¢ocuklarin en fazla aktif oldugu etkinlik siir okumadir (f=28). Bunlarin yaninda
sinif  6gretmenlerinin yaptirdigi c¢alismalar drama tekniginden vyararlanma, kompozisyon/hikdye
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yazdirma, resim calismalari/sergi, sunum yapmalarini saglama, yarismalar dizenleme, gezilerden
yararlanma, afis hazirlatma, sarki, pano hazirlama, ziyaretlerde bulunma ve aga¢ dikme seklinde
siralanabilir.

Tablo 6.
Sinif Ogretmenlerinin Belirli Giin ve Haftalarda Odrencilerin Aktif Olmasina Yénelik Gerceklestirdikleri
Etkinliklere iliskin Gériisleri.

Kategori Alt Kategori Frekans
Belirli glin ve haftalarda  Siir okutma 28
gerceklestirilen Drama tekniginden yararlanma 13
etkinlikler Kompozisyon/hikaye yazdirma 16

Resim galismalari/sergi

Sunum yapmalarini saglama
Yarismalar diizenleme

Gezilerden yararlanma

Afis hazirlatma

Sarki séyleme/

Pano hazirlama

Agac dikme

Sivil toplum 6rgutlerinden yararlanma

NN UTO ON N 00

Bulgular incelendiginde sinif 6gretmenlerinin belirli gin ve haftalarda genellikle siirden ve drama
tekniginden yararlandigi goriilmektedir. Katilimcilardan SO-23 bu giinlerde siirlere yer verdiklerini
“giiniin anlam ve énemine uygun olan siirleri ezberlemelerini ve okumalarini sagliyoruz” diyerek; SO-43
“Siirler derleme ve okuma, sarkilar séyleme, panolar diizenleme ve okul ¢apinda kutlama, anma
etkinlikleri (koro, skegler, siirler, oratoryolar vb.) diizenleriz.” diyerek gerceklestirdikleri etkinlikleri ifade
etmislerdir. Drama teknigine de yer verdiklerini belirten katilimcilardan SO-27 gérislerini “ Sinif icinde o
haftayla ilgili videolar izletir, gérsellerden yararlanirm ve sonunda canlandirmalar yapmalarini
saglarim.” biciminde dile getirmistir.

Ogrencilerin aktif oldugu etkinlikler diizenlediklerini katiimcilardan SO-31 “Siir okuma ve yazma,
resim yapma, érnek olay sunma, film seyretme, farkindalik yaratmak amaciyla brosiir ve afis ¢alismasi
bu giinlerde yaptigim etkinliklerdir” ifadeleriyle, SO-81 “Drama calismalari, siir ya da hikdye yazma
etkinlikleri, istasyon ¢alismasi” ifadeleriyle; SO-33 “Yaparak yasayarak 6drenmelerini saglayacak
etkinlikler yapiyoruz: Drama, siir okuma, ziyaret vb. gibi” diyerek gorislerini dile getirmislerdir.

Gezilerden yararlandiklarini katilimcilardan SO 46 “...vergi haftasinda maliyeye gittik” ifadeleriyle,
SO-44 “...emniyete gitme, miizeye gitme” SO-50 “huzurevlerine gétiirmeye ¢alisinm, miizeye gétiirmeye
calisinrm” biciminde belirtmislerdir. Katilimcilardan SO-75 “Hayvanlari koruma giiniinde her é§renciden
sevdigi, besledigi bir hayvanin fotografini istiyorum ve onun ézelliklerini yazmalarini. Anneler giiniinde
kiiciik hediyeler hazirlatiyorum. insan haklari ve demokrasi haftasinda secim yapiyoruz (baskanhk secimi)
tam kurallariyla.” ifadeleriyle belirli glin ve haftalarda gergeklestirdigi etkinlikleri belirtmistir.

Sinif 6gretmenlerinin belirli glin ve haftalarda degerlerin bilingli ve etkili bir sekilde kazandirilmasina
yonelik yapilmasi gereken diizenlemelere iliskin gorisleri Tablo 7’de verilmistir. Tablo 7’de gorildiagi
gibi sinif 6gretmenleri belirli gin ve haftalarin degerler egitimine katki saglamasi igin 6zellikle belirli glin
ve haftalarin sayisinin azaltilmasi gerektigini (f=37) vurgulamislardir. Sinif 6gretmenlerinin kutlanilmasi
gereken belirli giin ve haftalarin sayisinin ¢ok olmasinin degerler egitimine katki saglamadigini ifade
ettikleri sonuclarina ulasiimistir. Belirli gin ve haftalarin sayisinin fazla olmasi ¢ocuklarin sikilmasina
neden oldugunu katilimcilardan SO-30 “Belirli giin ve haftalarin sayisi azaltiimali yil boyunca kutlanmasi
gereken 10 ddeti gegmemeli. Yoksa égrenciye ¢ok siradan geliyor ¢ocuklar sikiliyor ve etkili olmuyor.
Odgretmene kiilfet oluyor.” ifadeleriyle sorunu dile getirmistir.
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Tablo 7.
Sinif Ogretmenlerinin Belirli Giin ve Haftalarda Diizenlemeler Yapiimasina liskin Gériisleri.
Kategori  Alt Kategori Frekans
Oneriler  Belirli giin ve haftalarin sayisi azaltiimali 37
Belirli glin ve haftalar ¢ocuklarin aktif olarak katildig1 eglenceli bir sekilde 33
kutlanmali
Ogrenci seviyelerine uygun kutlanmali 15
Kutlamalar monotonluktan cikarilmal 15
Kutlamalarda gonullilik olmal 15

Belirli glive haftalar igin bakanhk bitge saglamali

Belirli glive haftalardaki kutlamalar igin okullarda fiziki ortamlar saglanmali
Belirli glin ve haftalar genis bir stirece yayilmal

Konuyla ilgili uzman kisiler davet edilmeli

Torenler amaca uygun kutlanmali

Belirli glin ve haftalarda medya destegi saglanmali

w w b b uo

Sinif 6gretmenleri belirli glin ve haftalarda 6grencilerin yaparak yasayarak, eglenerek 6grenecekleri
kutlamalara yer verilmesinin 6nemli oldugunu vurgulamiglardir. Bu giinlerde tiyatro gosterilerinden, alan
gezilerinden, tiyatrolardan, egitsel oyunlardan, alan uzmanlarindan yararlanilabilecegini belirtmislerdir.
Bu konuda katiimcilardan SO-70 “cocuklarin edlenmelerini saglayacak etkinlikler yapilabilir, érnegin,
orman haftasinda orman gezisi diizenleme, her Ggrenciye bir fidan diktirme gibi. Piyesler, oyunlar
diizenlenebilir.” ifadeleriyle; SO-6 “Odrencilerin dikkatlerini ¢cekecek gérsellerle ve daha edlenceli bir
sekilde kutlanmali ve tiim derslerle iliskilendirilmelidir.” diyerek; SO-21 “Olabildigince ¢ok égrenci
etkinlige katilirsa yaparak yasayarak 6grenmis olur. Tiyatro gibi etkinlikler diizenlenirse etkili olur.”
ifadeleriyle goruslerini belirtmislerdir.

Katilimcilarin belirli glin ve haftalardaki kutlamalarin 6grencilerin gelisim 6zelliklerinin, seviyelerinin
istinde oldugunu ve genelde siir okuma ve yazilarin okunmasi seklinde hep ayni oldugunu ifade ettikleri
sonuglarina ulasiimistir. Bu nedenle kutlamalarin 6grencilerin diizeyine uygun olarak diizenlenmesi
gerektigini ve monotonluktan cikarilmasi gerektigini belirtmislerdir. Ogrencilerin diizeyine uygun
kutlamalara iliskin SO-23 “6¢rencilerin diizeyine uygun yazilar sarkilar ve dramalarla daha kalici olacagini
disiiniiyorum.” ifadeleriyle; katihmcilardan SO-65 “Bazi belirli giin ve haftalar zaten égrenciler igin soyut
oluyor birde bu giinlerin kutlamalarinda 6drenci ézellikleri dikkate alinmiyor. Ogrenciler sikiliyor. Bu
nedenle bu giinler daha somutlastiriimali ve eglenceli halde kutlanmali, her okula, her sinifa tiyatro
gésterileri diizenlenmeli. O hafta ve giinle ilgili resim ve afislerin ¢odaltiimall.” ifadeleriyle soruna ve
¢O6zime iliskin goraslerini belirtmistir.

Ayrica katiimcilardan SO-37 “Belirli giin ve haftalarda siir okuma, yazilarin okunmasi seklinde
kutlanmamali. Onun yerine siniflarda ya da konferans salonlarinda égrencilerin eglenecekleri gésteriler
hazirlanmali, sinifa uzman kisiler ¢agrilmali...” ifadeleriyle kutlamalarin tek dizelikten kurtariimasi
gerektigini ve farkli etkinliklerle 6grenciler icin eglenceli hale getirilmesini belirtmistir.

Sinif 6gretmenleri belirli glin ve haftalarda kutlamalarin daha etkili olabilmesi icin okullarin fiziki
ortamlarinin, bltcenin saglamasini ve medya desteginin olmasini ifade etmislerdir. Bu glinlerde yapilan
etkinliklerin okullarin fiziki imkanlarindan, okullarin olanaklarindan etkilendigi séylenebilir. Bu konuda
gorislerini SO-8 “Ogrencilerin daha etkin katilimi saglanmal ve bu kutlamalar icin biitce saglanmali.”
ifadeleriyle; SO-28 “tiyatro, miizik ve kisa belgesellerden yararlanilabilir ama bunlar icin fiziki ortamlar
saglanmali” bigiminde gorislerini belirtmistir. Medyanin belirli giin ve haftalari destekleyecek sekilde
program yapmasini katilimcilardan SO-67 “Okullarda kutlanan belirli giin ve haftalarda kitle iletisim
araglari destek saglamali, onlar da programlarinda, reklamlarinda, film ve dizilerinde belirli giin ve
haftaya uygun programlar yapmalidir.” diyerek gorislerini belirtmistir.
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Sonug, Tartisma ve Oneriler

Belirli glin ve haftalarin degerler egitimine etkisine iliskin sinif 6gretmenlerinin goruslerinin alindig
bu calismada, bazi sinif 6gretmenlerinin okullarda kutlanan belirli glin ve haftalarin degerler egitimine
katkisi oldugu; bunun yaninda bazi 6gretmenlerin de katkisi olmadigi yoniinde goris bildirdikleri
sonugclarina ulasilmistir. Ogretmenler bu giinlerin sorumluluk kazandirdigi, cevre bilincini gelistirdigi ve
gecmislerini 6grenerek milli ve manevi degerlere sahip ¢ikmayi, saglikh olmaya énem vermeyi, yardima
ihtiyaci olan bireylere yardim etmeyi kazandirdigi icin degerler egitimine katkisinin oldugunu ifade
etmislerdir. Siringel’in (2006) Sosyal Bilgiler ve Tiirkge 6gretmenlerinin belirli giin ve haftalara iliskin
gorislerinin degerlendirildigi arastirmasinda 6gretmenlerin, milli bayramlarin, gelenek ve goreneklerin
toplumsal yasayistaki 6neminin anlagilmasina, yurt ve ulus sevgisinin gelismesine katki sagladigini,
ogrencilerin yetismelerine, sosyal yonden gelismelerine ve 0Ogrenmelerine katkida bulundugunu
belirttikleri sonuclarina ulasmistir. Bu arastirmada c¢ikan sonuglar ile alan yazindaki diger calismalar
incelendiginde, degerler egitiminde milli ve ulusal glinlerin kutlanmasinin degerler egitimine birgok katki
sagladigi soylenebilir. Her ne kadar sinif 6gretmenlerinin bazilari ki bunlarda uygulamada yasanan
sorunlar nedeniyle belirli glin ve haftalarin kutlanmasinin degerler egitimine katki saglamadigini belirtse
de, bu giinlerin degerler egitimine katkisi yadsinamaz. Clnki degerler yasanilarak 6grenilen soyut
kavramlar oldugu igin 6zellikle bu guinlerin daha anlamli ve etkili kutlanmasi 6nemlidir. Bu guinler zaten
O0gretim programlarindaki kazanimlarla baglantili oldugu icin dersler islenirken bu giinler kutlanmalidir
(Kaur, 2015). Ravi (2015) bu glinlerin kutlanmasinin 6grencilerin milli ruh ve kimlik, vatanseverlik ve
kardeslik gibi degerlerin kazanilmasini sagladigini belirtmektedir. Bu nedenle bu giinlerin cocuklarin
degerleri i¢sellestirebilecekleri etkinliklerle kutlanmasi ve bu gilinlerin degerlerinin bilinmesi 6nemlidir.

Sinif 6gretmenlerinin, okullarda kutlanan belirli glin ve haftalarin sayisinin fazla olmasi, bazi belirli
gin ve haftalarin 6grencilerin gelisim diizeyinin Gstiinde olmasi, belirli glin ve haftalara 6gretmenlerin
gereken 6nemi vermemesi ve 6grencilerin kutlamalarda birbirlerini dinlememesi gibi nedenlerle belirli
gun ve haftalarin degerler egitimine katki saglamadigini ifade ettikleri gériilmektedir. Giiltekin’ in (2007),
ilkégretim o6gretmenlerinin ilkogretimde kutlanan belirli gin ve haftalarin gerekliligi ve islevi
konusundaki goruslerini inceledigi arastirmasinda 6gretmenler belirli glin ve haftalarin islevinin
gerekliligine gore daha disiik oldugu belirtmislerdir. Ayrica 6gretmenler kutlanacak giin ve haftalarin
sayica fazla olmasi, kutlamalarin fazla zaman almasi ve 6grencilerin ilgisiz olmasi gibi nedenlerle belirli
gun ve haftalarda istenilen yararin elde edilemedigini ifade etmislerdir. Siringel (2006) arastirmasinda,
ogretmenlerin, belirli gin ve haftalarin 6grencilerin dersi yasayarak 6grenmesine yardimci olmadigini
ifade ettikleri sonuglarina ulagmistir. Avc (2007) resmi bayram ve térenlerin kutlanma sekilleri ile ilgili
ogretmenlerin ve Ogrencilerin gorislerini belirlemek amaciyla yaptig1 arastirmasinda, ulusal bayram
ginlerinin kutlanmasinda birlikteligin saglanamadigini, belli basli 6grenciler disinda etkin bir gérev
dagihminin yapilamadigini, genellikle resmi térenlerle yetinildigini ve cocuklara bu toérenlerin sikici
geldigini ortaya koymustur. Yapilan ¢alismalardan elde edilen bulgulara gore, kutlanacak belirli glin ve
haftalarin sayisinin fazla olmasi 6gretmenlerin yaptigl etkinliklerin nitelikli olmasini engelledigi
sdylenebilir. Ogrencilerin etkin katiliminin saglanmadigi etkinlikler de 6grencilerin kutlamalardan olumlu
yonde etkilenmesini engellemektedir. Bir okulda belirli giin ve haftalarin kutlanmasi sonucu bu
etkinliklerin 6grencilerin yasaminda degisim ve gelismeler meydana getirebilmesi 6nemlidir. Bu
kutlamalar araciligiyla 06grencilere yerel, ulusal, evrensel ve sosyo-kiltiirel nitelikli mesajlar
verilmektedir. Okuldaki toplumsallasma siireci araciligiyla sosyal normlar ve ahlaki degerler aktariimaya
cahsilmaktadir (Cubukgu, 2012).

Sinif 6gretmenlerinin okullarda kutlanan belirli glin ve haftalarda ¢ocuklara genel olarak insani
degerler, ulusal degerler ve ahlaki degerler kazandirildigini ifade etikleri sonuglarina ulasiimistir. insani
degerlerden sevgi, saygl, hosgorli, sabir, 6zgliven, yardimlasma ve sorumluluk; ulusal degerlerden;
vatanseverlik, tarih bilinci, bayrak sevgisi, bagimsizlik ve ayrica genel olarak ahlaki degerler 6gretmenler
tarafindan en fazla vurgulanan degerlerdir. Lubbers ve Meuleman (2016), ulusal kutlamalarin ve anma
térenlerin milli baglarin gliclenmesine etki ettigini belirtmektedir. Elgenius (2011) bireylerin lkelerin
kurtulus ve bagimsizlik giini gibi térenlere katihminin onlarin toplumsal birliktelik ve ortaklik hissi
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kazanmalarini sagladigini vurgulamaktadir. Siringel (2006)’in arastirmasinda 6gretmenlerin, Kahramanhk
Gunleri, Turk Bayuklerini Anma Gunu gibi gilinlerin, 6grencilere gegmis hakkinda bilgi ve tarihi degerlerin
kazandirilmasinda yardimci oldugu ifade ettikleri sonuglarina ulasilmistir. Saglam ve Yaman (2012)
calismalarinda Tutum, Yatinm ve Tiark Mallari haftasinda ilkégretim 6grencilerine paylasma,
misafirperverlik, dayanisma ve kdltiirel paylasim gibi degerlerin kazandirildigi sonucuna ulasmislardir.
Wynne’e (1991) gore, okulda diizenlenen térenler, 6grencilerin yeni degerler edinmelerinde veya sahip
olduklari degerleri pekistirmelerinde 6nem tasimaktadir. Bu nedenle Ogretmen ve yoneticilerin,
torenlerin okulun etkililiginde 6nemli bir rol oynadiginin bilincinde olmasi gerekir (cite in: Sari, 2007).
Yapilan arastirmalar incelendiginde anma ve kutlama gilinlerinin ¢ocuklara toplumsal yasamda gerekli
olan bir ok deger kazandirdig goriilmektedir. Belirli glin ve haftalar degerler egitimi agisindan 6zellikle
yararlanilmasi gereken alandir denilebilir.

Arastirmada, sinif 6gretmenlerinin en fazla “Sehitler GUni”nin (18 Mart) degerler egitimine katki
sagladigini ifade ettikleri sonuglarina ulasiimistir. Ayrica sinif 6gretmenleri; Milli bayramlar, Yesilay
Haftasi, Kizilay Haftasi, Orman Haftasi, istiklal Marsinin Kabulii, Engelliler Haftasi gibi belirli giin ve
haftalarin degerler egitimi agisindan 6nemli oldugunu diisinmektedir. Akdemir (2014) okullarda yapilan
tarihi anma ve kutlama programlarinin lise 0Ogrencilerinde tarih bilincinin gelismesine etkisini
incelemistir. Calismasinin sonucunda, 6grencilerin daha ¢ok Sehitler Gunili (18 Mart) ve Canakkale Zaferi
ile Istiklal Marsi'nin Kabulii ve Mehmet Akif Ersoy'u Anma Giinii ile Atatiirk Haftasi programlarinin tarih
derslerine olan ilgiyi artirdigini ve bu giinlerde aktif gorev almak istediklerini belirttikleri géralmustir.
Arastirmada, Sehitler Guni ve Canakkale Zaferi programinin 6grenciler UGzerinde etkili oldugu ve
dgrencilerin belli bir tarih bilincine sahip oldugu sonuclarina ulasilmistir. Karakog Oztiirk (2014) Tiirkce
o6gretmenlerinin belirli glin ve haftalara yonelik gorislerini belirmeye galismasinda, 6gretmenlerin en
gerekli bulduklari belirli gin ve haftalarin 23 Nisan Ulusal Egemenlik ve Cocuk Bayrami ile 29 Ekim
Cumhuriyet Bayrami oldugu sonuglara ulasmistir. Ayrica bazi 6gretmenlerin istiklal Marsinin Kabulg,
Kutliphaneler Haftasi, 10 Kasim ve Ganakkale Zaferi gibi guinleri belirttikleri sonucuna ulagsmistir. Giiltekin
(2007) tarafindan yapilan arastirmada ise 6gretmenlere goére ilkégretimde kutlanan belirli giin ve
haftalar icinde en gerekli olan hafta Atatiirk Haftasidir. Ogretmenlerin Atatiirk Haftasindan sonra
kutlanmasini cok gerekli gérdiikleri belirli giin ve haftalar; Canakkale Sehitlerini Anma Gin, ilkdgretim
Haftasi, Afet Egitimi Hazirlik Giini, istiklal Marsinin Kabulii ve Mehmet Akif Ersoy’u Anma Giinii’dir.
Cevik’in (2013) arastirmasinda, Atatlirk Haftasi 6gretmenlerin tamamina yakini tarafindan ¢ok 6nemli
olarak goriilirken, yine 6gretmenlerin dnemli bir bélimi tarafindan istiklal Marsi’nin Kabulii ve Mehmet
Akif Ersoy’u Anma Giini ve Sehitler Glnl ¢ok énemli|| glin ve haftalar olarak gorilmistir. Arastirmalar
incelendiginde, belirli glin ve haftalarda en ¢ok zafer gilinleri ve milli bayramlarin 6grencilerde etki
biraktigl, bu giinlerin 6nemine iliskin farkindalik olusturdugu soylenebilir. Milli glinler ve bayramlar,
milletlerin ortak bir takim idealler etrafinda butlinlesmesini, ortak inanglar ve degerler gelistirmesini
saglar (Uzun, 2010). 29 Ekim Cumbhuriyet Bayrami, 23 Nisan Ulusal Egemenlik ve Cocuk bayrami, 19
Mayis Genglik ve Spor Bayrami, 30 Agustos Zafer Bayrami kutlamalari, birlik olma ve dayanisma, ulusal
diizeyde biling kazanma gibi nitelikleriyle, gliclu bir enerji olusturur (Sahin, 2013).

Sinif 6gretmenlerinin; Diinya Kooperatif¢ilik Glni, Avrupa Gini, Turizm Haftasi, Vergi Haftasi,
Verem Savas Egitimi Haftasi, Vakiflar Haftasi, Tutum Yatinm ve Tiirk Mallari Haftasi, Ogretmenler giind,
insan Haklari ve Demokrasi Haftasi gibi haftalarin degerler egitimine katkisinin olmadigi yéniinde goriis
bildirdikleri sonucuna ulasilmistir. Siringel’in (2006) arastirmasinda 6gretmenlerin, Dinya Cocuk Gun,
Birlesmis Milletler Giin{, insan Haklari Haftasi, NATO Giinii, Diinya Kooperatifgilik Giinii gibi giin ve
haftalarin 6grencilerin baris, insan haklari ve kardeslik konulariyla bilinglenmesine yardimci olmadigini
ifade ettikleri sonuglara ulasilmistir. Karakog Oztiirk’iin (2014) arastirmasinda bazi égretmenler Diinya
Felsefe Glininuin ve Girisimcilik Haftasinin kutlanilacak belirli glin ve haftalardan gikariimasi gerektigini
vurgulamislardir. Giiltekin (2007) tarafindan yapilan arastirmada da Ahilik Kiltlrl Haftasi, Birlesmis
Milletler Guni, Vakiflar Haftasi, Girisimcilik Haftasinin 6gretmenler tarafindan gereksiz bulunan
haftalardan biri oldugu sonucuna ulasilmistir. Cevik’in (2007) arastirmasinda da sinif 6gretmenleri
tarafindan Demiryollari Haftasi, Diinya Felsefe Glini, Girisimcilik Haftasi ve Birlesmis Milletler Glnlnin
sosyal etkinlikler yonetmeliginden c¢ikarilmasi onerilmistir. Arastirma bulgularinin birbirini destekledigi
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soylenebilir. Arastirmalardan elde edilen sonuglar incelendiginde, Ogretmenlere gore okullarda
kutlanilan bazi belirli giin ve haftalar degerler egitimi agisindan etkili degildir. Bu nedenle bu ginlerin
anma ve kutlamalarinin yonetmelikten gikarilmasi yéniinde gorusleri bulunmaktadir. Yonetmelikte
gecen ve Ogretmenler tarafindan 6nemli oldugu belirtilen diger belirli glinlerin daha etkili olmasi igin
belirli giin ve haftalarda sadelestiriimeye gidilebilir.

Sinif 6gretmenlerine goére, belirli glin ve haftalarda siir okuma en ¢ok yapilan etkinliktir. Bunlarin
yaninda sinif 6gretmenlerinin kutlamalarda, drama tekniginden vyararlanma, kompozisyon/hikaye
yazdirma, resim calismalari/sergi, sunum yapmalarini saglama, yarismalar dizenleme, gezilerden
yararlanma, afis hazirlatma, sarki, pano hazirlama, ziyaretlerde bulunma ve aga¢ dikme gibi
etkinliklerden vyararlandiklari sonuglarina ulasilmistir. Karakog Oztiirk’in  (2014) arastirmasinda,
o0gretmenlerin belirli glin ve haftalarda en ¢ok giiniin anlamini ve 6énemini anlatan yazilara ve siirlere yer
verdikleri belirlenmistir. Ayrica 6gretmenler bu giinlerde 0Ogrenciler tarafindan cesitli oyunlarin
sahnelendigini ve okul korosunun sarkilar soyledigini ifade etmistir. Akdemir’in (2014) arastirmasinda,
ogrenciler, yontem olarak anma ve kutlama programlarinda daha ¢ok gezi diizenlenmesi ile tiyatro ve
skeg gosterilerinin kendilerinde daha kalici iz biraktiklarini ifade ettikleri sonucuna ulagmistir. Okullarda
kutlanacak ya da anilacak belirli giin ve haftalarda, ilgili konu islendigi sirada, giiniin ya da haftanin
anlam ve dnemi, amaci 6grencilere, diizeylerine uygun bigimde siir, kompozisyon, sarki, halk oyunlari,
rontlar, oyun, skeg, piyes vb. etkinlikler yoluyla; ya da resim, fotograf, levha, slayt, film gibi birtakim
egitici aracg-gereclerden, olanaklar oOlcusiinde diizenlenecek gezi ve incelemelerden yararlanarak
verilebilir. Ayrica, konu ile ilgili olarak ¢evrede diizenlenen etkinlikler izlenebilecegi gibi kaynak kisilerden
de yararlanilabilir (S6zer, 1998). Sahin’ e (2013) gore, okullardaki tiyatro, siir dinletisi, sportif turnuvalar
gibi sosyal etkinlikler, ulusal kutlamalar, belirli giin ve haftalar, bayrak torenleri, basari 6dulleri, kermes,
yilsonu etkinlikleri ve yilsonu mezuniyet torenleri cosku ve heyecani arttiran, okulu cevreyle
butlinlestiren 6nemli etkinliklerdir. Bu etkinliklerin okullarda anlamina uygun kiiltlir yayma ve paylasma
gibi 6nemli islevleri yerine getirdigi disiinilerek biyik bir 6nemle kutlanmalidir. Ayrica belirli giin ve
haftalarin cesitli etkinlikler yoluyla derslerle iliskilendirilmesi 6grenme ortamlarini zenginlestirir,
dgrenmeyi kolaylastirir. ilkdgretimde kutlanmasi zorunlu olan belirli giin ve haftalarin bircogu 6grencinin
yakin ve dogal gevresi ile giinlik yasaminin bir parcasini teskil eder. Ozellikle Tiirkge ders kitaplarinda yer
alan metinlerle belirli glin ve haftalar arasinda dogrudan bir iliski kurulmasi bir kisim duyussal becerilerin
ogrencide kalici hale gelmesini saglayacaktir (Arhan & Gultekin, 2013). Wynne’e (1991) gore, okulda
dizenlenen torenler, 6grencilerin yeni degerler edinmelerinde veya sahip olduklari degerleri
pekistirmelerinde biliyiilk 6nem tasimaktadir. Bu nedenle, 6gretmen ve yoneticilerin, torenlerin okulun
etkililiginde 6nemli bir rol oynadiginin bilincinde olmasi gerektigini belirtmektedir (cite in: Sari,
2007).Yapilan ¢alismalar incelendiginde, bu glnlerde 6zellikle siir okumadan ve dramadan yararlanildig
gorilmektedir. Her ne kadar 6grencilerin aktif oldugu siir okumadan yararlanilsa da okulda bulunan tim
ogrencilerin de katilabilecegi etkinliklerden yararlaniimalidir. Boylece 6grenciler o ginidn anlam ve
onemini hem 6grenecek hem de duyussal anlamda davranislar kazanacaktir.

Degerlerin bilingli ve etkili bir sekilde kazandirilmasi icin belirli giin ve haftalarin sayisinin
sinirlandiriimasi, ¢ocuklarin aktif olarak katildigi eglenceli bir sekilde ve 6grenci seviyelerine uygun
kutlanmasi, kutlamalarin monotonluktan ve zorunluluktan cikarilmasi, bakanligin butge saglamasi,
okullarin fiziki ortamlarinin iyilestirilmesi ve medya desteginin saglanmasi yoniinde sinif 6gretmenlerinin
onerileri bulunmaktadir. Cevik’in (2013) arastirmasinda belirli giin ve haftalarin daha etkin ve verimli
olmasi icin sinif 6gretmenleri, belirli giin ve haftalarin sayisinin azaltiimasi, kutlama etkinliklerinin
siradanliktan kurtulmasi, kutlamalarin 6grencilerin ilgisini ¢eken film, tiyatro, skeg¢, drama, slayt gibi
gorsel ve isitsel sunumlar ve materyallerle desteklenmesi, gezi ve ziyaretlerin diizenlenmesi, sivil toplum
kuruluglar ve diger kamu kurum ve kuruluslarinin okullara yeterli destegi vermesi, velilerin katiiminin
saglanmasi gibi dneriler sunmuslardir. Arastirma sonuglarina gore, katihmcilarin genellikle belirli giin ve
haftalarin cok oldugu ile ilgili gorisleri oldugu gériilmektedir. Bu glnlerin sayisinin ¢ok olmasinin yapilan
etkinliklerin kalitesini azalttigini vurgulamisladir. Bu nedenle degerler egitiminde ¢ok énemli bir yeri olan
bu gilinlerde vyapilan c¢alismalardan elde edilen bulgular dogrultusunda dizenlemeler yapilmasi
gerekmektedir.
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Sonug olarak, sinif 6gretmenlerine gore belirli giin ve haftalarin degerler egitimine ne tir katkilar
sagladigini belirlemek icin yapilan bu ¢alismada, katilimcilar bu giinlerin deger egitimi agisindan énemli
oldugunu bildirmiglerdir. Bu glinlerdeki anma ve kutlamalarin 6zellikle insani ve milli degerlerin
kazandirilmasinda etkili oldugu belirtilmistir. Anma ve kutlama giinlerinde genellikle gocuklarin siir
okuduklarini, gésteri yaptiklarini, hikdye ve kompozisyon yazdiklarini belirtmislerdir. Ogretmenler anma
ve kutlama ginlerin sayisinin fazla olmasindan dolaylr bu giinlerin etkili ve degerler egitimine katki
saglama agisindan verimli gegmediklerini belirtmislerdir.

Arastirmadan elde edilen sonuglar 1s1ginda su 6nerilerde bulunulabilir:

e Belirli giin ve haftalarin 6grencilere cok dnemli bilgi, beceri ve degerler kazandirdig1 dislinildiginde
o0gretmenlerin onerileri dikkate alinarak bu glinlerin yeniden diizenlenmesi gerekir.

o Ozellikle 8grencilerin etkin olarak katildig1 kutlamalara yer verilmelidir. Aksi durumda 6grenciler icin
bu giinler sikici ve 6grenmeden uzak kutlamalar sekline doniismektedir.

e Belirli giin ve haftalari derslerle nasil iliskilendirebilecekleri, sivil toplum kuruluglarindan nasil
yararlanabilecekleri konusunda 6gretmenler hizmet ici egitim araciligiyla bilgilendirilebilir.

e Belirli glin ve haftalarda aile katiliminin saglanmasi da énemlidir. Bu nedenle, ailelerin katilimini
saglayacak cesitli etkinlikler 6gretmenler tarafindan planlanmali ve uygulanmalidir.
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Introduction

Education is a matter of policy, and educational policies include a set of decisions and principles with
relation to education. Every country has its own education policy in accordance with its needs and
characteristics (Sisman & Tasdemir, 2008a). Policies are plans serving as a guide for decisions and
practices regarding an issue. The primary issues addressed in educational policies can be those such as
infrastructure investments of educational institutions, size of schools and classrooms, individuals school
preferences, specialisation in education, teacher education, teacher recruitment, teacher salaries,
curricula, teaching methods, educational priorities, and basic values that should be taught to students
(Aypay, 2015). In the context of Turkey, the main determinants forming the Turkish national education
system are the related laws, development plans, meetings of the National Education Council (NEC),
decree laws that regulate certain issues, terms of reference, regulations, circulars, and directives
(Sisman & Tasdemir, 2008b). The decree laws, regulations, circulars and directives are monthly
published in the Journal of Announcements by the Turkish Ministry of National Education (MNE). In this
regard, the issues of the Journal of Announcements that is seen as a determinant of the national
education policies in Turkey are examined in this paper.

The published issues of the journal present all legal developments on education in Turkey, and they
also include the decisions of the Head Council of Education and Morality (HCEM). These decisions
determine and guide the curricula, course books and instructional objectives of the Turkish national
education system (Cihan, 2010). Studies (Akalin, 2011; Cihan, 2010) show that the council's decisions
comprise of course books and curricula in particular, as well as regulations, course distribution charts,
meetings and others. In this study, the indexes of the Journal of Announcements that are accepted as
written documents in determining Turkish national education policies are analysed according to Fullan's
conceptualisation of Educational Change.

Although there have been master's theses, PhD dissertations and various academic papers that
examine the issues of the Journal of Announcements and the decisions of the Head Council of Education
and Morality, these studies either cover a short time span or have been conducted through a content
analysis of relevant documents. The fact that the issues of the Journal of Announcements have not been
examined in terms of an educational model forms the basis for this study.

The paper is compiled from a dissertation written to evaluate Turkish education policies of the 21

century based on the Journal of Announcements, the decisions of the National Education Council, and
the Development Plans of the Republic of Turkey (Tofur, 2015). Fullan's conceptualisation of Educational
Change Model underpinned the present study. The reason why this model is preferred is that it provides
insights about how a high level of achievement can be reached through changes in education. In this
respect, the research question addressed in the study was "How is the orientation of Turkish education
policies in the 21° century in the indexes of the Journal of Announcements according to Fullan's
Educational Change Model?". The study is thought to provide educational researchers an opportunity to
look at the decisions made in the indexes of the Journal of Announcements from a broad, critical and
scientific perspective.

Fullan's Conceptualisation of Educational Change Model

Fullan (2003) aimed to address the dynamics of the change model that are needed in the Educational
Change Model and applied in England in terms of both policy and action. According to the model, there
are three clusters belonging to educational policies that interact with each other and are needed in
every situation. In each cluster, there are two basic components that should not be neglected:

i. Observing and implementing the principle of superior quality,

ii. Interaction between principles and learning.
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Figure 1. Three policy sets of educational change (Fullan, 2003, p.71).

The first of the educational change principles include the curriculum that students should learn,
curriculum evaluation, and teacher learning that is necessary. These policies should be made compatible
at the state level and implemented by providing teachers experiences through new practices to be
implemented and beliefs. The second and third principles of educational change are more general and
basic, and related to the overall capacity of educators and their working conditions. The model argues
that the first principles cannot be achieved without these two principles. The sustainability of education
can be performed by transforming the system in a suitable way. The society expects the schools to
improve. This is only possible with the constant improvement of the capacity and conditions and their
re-structuring with these three change principles. Improvement efforts in education should be oriented
on the new ideas gathered from teachers and experts (Fullan, 2003). The Fullan's dimensions of
Educational Change Model and their explanations are presented in Table 1.

Education has two moral aims at micro and macro levels. The moral aim at the micro level is to
provide students different opportunities of experiences. At the macro level, it is to help the social
development and democracy (Fullan, 2005). Making significant differences in students' lives is possible
by circling the three basic clusters of education change with the moral aim and knowledge. Teachers'
desire to teach is related to their passion, goals and capacities. Since this desire of teaching would affect
student commitment and learning, it has the characteristic of enhancing the educational quality (Louden
& Browne, 2005, p.147). For this reason, there seems to be a linear relationship between teachers'
passion, goals and capacities, and students' commitment and learning.
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Table 1.

Dimensions in Fullan's Educational Change Model.

Dimensions Explanation

Curriculum studies These are the practices influenced by the organisational structure,

organisational commitment, time, materials, shared values and effective
leadership (Fullan, 1994, p.65).

Assessing student It refers to the measurement and assessment practices that contribute to

achievement the innovation process as well as inspect, clarify and support the changes
(Stiegelbauer, 1994, p.40).

Teacher learning It is mostly related to teachers' constant professional learning. Rather than

professional development, professional learning should be turned into daily
life experiences for educators (Fullan, 2007).
Individual development It includes the policies of strengthening the teaching profession, inclusive of

of teachers and administrators, through basic methods. These policies cover issues such as

administrators undergraduate education, graduate education, scholarship, salaries and
recruitment (Fullan, 2003).

Improving working It includes practices such as increasing the time that teachers spend other

conditions than for instruction and that they allot to instruction, reducing the work load

of teachers and principals, support of assistant staff in instruction, and
monitoring schools (Fullan, 2003).

Method

This section presents the research model, data sources, data gathering procedure, data analysis and
interpretation, and validity and reliability of the study.

Research Design

This study was conducted by using the documentary analysis technique that is a qualitative research
method. Documents are important sources of data for qualitative studies. They can include private or
official documents (Creswell, 2005). In documentary analysis, written materials that contain information
on the phenomena under investigation are analysed. It is performed in five steps (Yildirrm & Simsek,
2008):

e Accessing documents

e Checking the originality of documents

e Comprehending the documents

e Analysing the data

e Using the data

In this study, documentary analysis was preferred since the aim is to examine the practices of

educational policies implemented based on the indexes of the Journal of Announcements, to emphasize
their results, and analyse the findings from an objective and systematic perspective. The documents
used in the study were the indexes of the Journal of Announcements published between the years 1980-

2014. The data were analysed and interpreted based on Fullan's Educational Change Model. In this way,
it was aimed to seek answers for existing questions and reveal what is unknown.

Although open and axial coding that was used in identifying the agenda items related to the
dimensions were consistent with the analysis methods of content analysis and embedded theory, the
research method used did not overlap with these models. In the study, frequencies and percentages
were calculated.
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Data Sources

The data sources of the study included the written documents that were the indexes of the Journal
of Announcements. In the scope of this study, the indexes published after 1980 were included.
Specifically, the resources comprised of the following:

e The indexes of the Journal of Announcements published in 1980 and later were included in the
study. The indexes of the last 35 years were examined. However, 33 indexes were analysed in the
scope of the study because some of the indexes (1998 & 2003) could not be obtained.

e Three field experts in educational sciences were selected and participated in the study to enhance
the reliability of the analyses. These experts checked the coding process regarding which items fell
into which dimensions in the analysis process.

Data Gathering Procedure

The data resources were accessed and gathered by the researcher. The indexes of the Journal of
Announcements belonging to the specified period were downloaded from the web site of the
Directorate General for Support Services of the MNE in PDF format, and accessed from the archive
library of the Head Council of Education and Morality. However, the 2015 index could not be included
because it was not published at the time of the study.

Data Analysis

In the data analysis, content analysis method was used. The indexes of the Journal of
Announcements filed on the computer environment were analysed in accordance with the five themes
determined in the scope of Fullan's conceptualisation. These themes are presented as follows:

e Curriculum studies

e Assessing student achievement

e Individual development of teachers and administrators
e Teacher learning

e Improving working conditions

The analysis and interpretation of the data were conducted in seven steps.

Analysis and interpretation of the indexes of the Journal of Announcements: The indexes of the Journal
of Announcements were examined under five titles in accordance with Fullan's conceptualisation of
Educational Change Model. The indexes were firstly put into a table and grouped based on the years.

Each item in the table was highlighted with the colour that represented whatever dimension it fell
into in the educational change model. In this process, the dimension 'developing working conditions'
was stressed with blue, the dimension 'Individual development of teachers and administrators' with
pink, the dimension 'teacher learning' with grey, the dimension 'assessing student achievement' with
green, and the dimension 'curriculum studies' with yellow. The colours used are given at the end of the
item (see Table 2).

Then, the time span examined was split into five-year periods.
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Table 2.

Sample Analysis for the Agenda Items of the Journal of Announcements.

Index items of the Journal
of Announcements in 1980

Index items of the Journal of

Announcements in 1981

Index items of the Journal of
Announcements in 1982

Implementing the
'Curriculum for the National

Security Information
Course' prepared by the
Ministry of National

Defence (Issue 2059, p. 21).
Yellow.

Approval of the regulations
on apprenticeship training
centers (Issue 2067, p.177).
Pink.

Approval of the regulations
on the Provincial
Directorate for Instructional
Tools (Issue 2075, p.233).
Yellow.

Changing the regulations on grade
passing and tests at middle schools
and high schools of the MNE (Issue
2078, p.1). Green.

Regulations on training the intern
teachers working in middle schools,
high schools and non-formal education
institutions, and removing their intern
status (Issue 2078, s.4). Grey.

Regulations on teacher training centers
(Issue 2079, p.9). Pink.

the
(Issue

Changing Article 40 of
regulations on internship
2103, p.1). Grey.

Giving the graduates of the three-
year trade higher teacher education
schools that right to be respected as
the graduates of trade and tourism
higher education schools (Issue
2103, p.2). Pink.

The course 'Revolutions of the
Republic of Turkey' (Issue 2103, p.3).
Yellow.

The agenda items of the indexes belonging to each dimension were identified. The methodology
schema for forming the agenda items, which is given in Figure 2, was followed in the study. As in the
sample of 'agenda items for the dimension of curriculum studies' presented in Figure 2, the analysis of
the items that were previously coloured one by one was conducted through open and axial coding. The
coding was done among the items that were highlighted with the same colour. By means of open
coding, items were divided into specific sets involving less similarity. In axial coding, the groups revealed
through the open codes that showed heterogeneousness to a certain extent were turned into more
homogeneous group titles, and the agenda items were found (See Table 3).

Agenda ltems on
Curriculum Studies

N/

11
S CODE 1
Agenda
12 > CODE 2
Item 1
—_— CODE 3 Agenda
ltem 2
14 5 CODE 4
> Agenda
Item 3
5 s CODE 5 /’

Figure 2. Methodology schema for forming agenda items.
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Table 3.

Sample Coding for the Agenda Items Belonging to the Dimension of Curriculum Studies.
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Frequency distributions and percentages were calculated within the agenda items. Findings for all
years and five-year periods were revealed.

In the sixth step, periodic frequency distribution analysis of the agenda items was performed to
determine which agenda items in each dimension were focused the most in all years.

Frequency distributions were formed to compare the number of agenda items for each dimension
yearly.

Validity and Reliability of the Study

In qualitative research, internal validity is about ensuring the consistency in studies (Yildinm &
Simsek, 2008). It is also known as trustworthiness / credibility in qualitative research studies (Sencan,
2005). In this study, internal reliability was ensured by bringing together the codes formed during the
identification of the agenda items related to the dimensions based on the characteristics of internal
homogeneousness and external heterogeneousness. This is of significance in terms of ensuring the
conceptual unity of the codes that constitute the agenda items, not grouping the agenda items in a way
that they would represent the items with the same characteristic, ensuring the internal validity of the
study.

External validity is the generalisation of findings to outside events or environments (Neuman, 2010).
It is also known as transferability in qualitative research studies (Sencan, 2005). With the aim of ensuring
the external validity (transferability) of the study, the steps of data sources, data gathering procedures,
evaluation of the data sources, and data analysis and interpretation are presented in detail to determine
whether the phenomena and events are valid in other cases.

Internal reliability means multiple researchers' revealing similar findings on a research topic within
the same time period, which is a concept that should be regarded distinctly since every researcher's
perception and interpretation of cases are different in qualitative research (Yildirnm & Simsek, 2008). In
this regard, the issue under investigation was thoroughly examined by working on it for a long period of
time to ensure internal reliability. The dimensions used in the analyses were determined in accordance
with the pre-established conceptual framework that was explained in detail above. The data were also
confirmed by taking the approval of the field experts to see which items represented which dimensions,
from which items each code could be formed, and which agenda items the codes would represent. The
data obtained through examining the data sources are presented without any interpretations in the
findings section, and the interpretations were given later. In this way, readers are allowed to compare
the results of the researchers in this study to their own results by firstly giving them the opportunity to
examine the form of data without interpretations.

External reliability is the state of consistency in research findings and results. Accordingly, the
findings and results should maintain their characteristics even after a certain amount of time (Sencan,
2005). For this reason, in order to ensure external reliability, the role that the researchers had during
the research process, the methodology followed and the statement of the problem, how the data were
coded, analysed and interpreted are elaborated in the study so as to guide researchers who want to
conduct similar studies in the future.

Findings
Percentages Regarding the Indexes of the Journal of Announcements Published Between 1980-2014

The indexes of the Journal of Announcements published between the years 1980 - 2014 were
examined periodically, and are presented in Graphic 1 in percentages. According to the results of the
index items, Fullan's dimensions of the Educational Change Model were found to be studied with
different proportions. The proportions of the dimensions in the index items were 63.22% for curriculum
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studies, 25.94% for improving working conditions, 5.70% for Individual development of teachers and
administrators, 4.19% for assessing student achievement, and .95% for teacher learning. The most
frequent dimension was curriculum studies, while the least frequent was teacher learning.

B Mifredat Calismalan

Ogrenci Basansini Degerlendirme
Calismalan

5.70 | Ogretmen Ogrenmeleri

95 Ogretmenlerin ve Yéneticilerin Kisisel
Geligimi
m Caligma Kosullarini Geligtirme

Graphic 1. Percentages regarding the indexes of the journal of announcements published
between 1980-2014.

Frequencies Regarding the Indexes of the Journal of Announcements Published Between the years
1980-2014

Frequencies regarding the agenda items in the indexes of the Journal of Announcements published
between the years 1980 - 2014 are presented in Graphic 2. Accordingly, the dimensions of 'curriculum
studies' and 'improving working conditions' were predominantly and repetitively studied every period.
However, the dimensions of 'teacher learning', 'assessing student achievement' and ‘individual
development of teachers and administrators' remained in the background in terms of frequency. This
shows that these dimensions were understudied compared to the other two dimensions. Across all
dimensions, the largest proportional increase was observed between 2005 -2009. There was an increase
in the practices implemented in these years in terms of all dimensions.
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Graphic 2. Findings regarding the indexes of the journal of announcements published
between 1980-2014.
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Findings of Agenda Items for Curriculum Studies in the Journal of Announcements (1980-2014)

The findings regarding curriculum studies in the indexes of the journal published between 1980 and
2014 were examined in five-year periods and are presented in Table 4. Annual frequency distribution
graph for curriculum studies in the indexes between 1980 and 2014 is given in Graphic 3.

Table 4.

Agenda Items for Curriculum Studies Between 1980-2014.

Agenda items regarding the 1980 1985 1990 1995 2000 2005 2010
dimension of curriculum studies 1984 1989 1994 1999 2004 2009 2014
Instructional regulations/programs X X X X X X X
Curricula X X X X X
Educational programs X X X X X X X
Course syllabi/schedule X X X X X X X
Coursebooks X X X X X X X
Supplementary course programs X X X X X X
Instructional tools X X X X X X X
Vocational education X X X X
Religious Vocational High Schools X X X X X
Anatolian/Science High Schools X X X X X X X
Religious knowledge course/Religious X X X X X

culture and morality course

As seen in Table 4, the items that were focused the most in the dimension of curriculum studies
between the years 1980-2014 were Instructional Regulations / Programs, Curricula, Educational
Programs, Course Syllabi / Schedule, Course books, Supplementary Course Programs, Instructional
Tools, Vocational Education, Religious Vocational High Schools, Anatolian / Science High Schools,
Religious Knowledge Course / Religious Culture and Morality Course. When the frequency distribution of
curriculum studies across years was examined, it was found that it showed an irregular increase. The
interval of frequency distribution was between 0-140.
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Graphic 3. Frequency distribution of curriculum studies across years.
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Findings of Agenda Items for Assessing Student Achievement in the Journal of Announcements (1980-
2014)

The findings for assessing student achievement in the indexes of the journal published between 1980
and 2014 were examined in five-year periods and are presented in Table 5.

Table 5.
Agenda Items for Assessing Student Achievement Between 1980-2014.

Agenda items for the dimension of assessing 1980 1985 1990 1995 2000 2005 2010
student achievement 1984 1989 1994 1999 2004 2009 2014

Grade passing and test regulations X X X X

Course passing and credit system X X X X
Testing regulations X
Supplementary courses for educating students and
preparing them for tests

Contests, rewards X X X X X X
External exams for middle schools and high X X

schools

External exams for elementary schools abroad
Implementation of progressive level system
Central examinations

Document  and diploma evaluation in
apprenticeship and vocational education

Free boarding education and social aids

Students who would study in private educational X

institutions for free

Intensive credit completion program X

GPA-improvement and make-up examinations in X X X

high schools of the Ministry

Certificates of merit, achievement and honour X X
Diploma samples used in educational institutions X

Regulations on transition to high school X X
institutions of the Ministry

Students who have had a ranking in international X X
competitions

X X X X

X X X X

>
>
x
>

Table 5 shows that the items that were focused the most in the dimension of assessing student
achievement between the years 1980-2014 were grade passing and tests, course passing and credit
system, contests, rewards, central examinations, and free boarding education and scholarships.

Annual frequency distribution graph for assessing student achievement between the years 1980-
2014 is given in Graphic 4. As demonstrated in the table, the frequency distribution of the practices in
the scope of assessing student achievement was irregular across the years, and in the interval of 0-7.
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Graphic 4. Frequency distribution of assessing student achievement across years.

Findings of Agenda Items for Teacher Learning in the Journal of Announcements (1980-2014)

The findings regarding teacher learning in the indexes of the journal published between the years
1980-2014 were examined in five-year periods and are presented in Table 6. Table 6 shows that the
items that were focused the most in the dimension of assessing student achievement between 1980-
2014 were pedagogical formation, training of intern teachers and regulations on in-service training,
while those that were focused the least included overall competencies of teaching profession.

Table 6.

Agenda Items for Teacher Learning Between 1980-2014.

Agenda items 1980 1985 1990 1995 2000 2005 2010
on teacher learning 1984 1989 1994 1999 2004 2009 2014
Pedagogical formation training X X

Training intern teachers X X

Training elementary school X

inspectors  through in-service

training

Regulations on in-service training X X X

Teachers who organise more X

activities in the tourism week

Work pedagogy training X

Formal vocational education for X

adults

Staff development training X

Educators' education course X

Annual frequency distribution graph for teacher learning in the indexes between the years 1980-
2014 is given in Graphic 5. The frequency distribution of the items on teacher learning between the
years 1980-2014 was found to be unequal. The interval of frequency distribution was between 0-5.
According to the indexes examined, teacher learning was not studied in 21 of the 33 years.
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Graphic 5. Frequency distribution of teacher learning across years.

Findings of Agenda Items for Individual Development of Teachers and Administrators in the Journal of
Announcements (1980-2014)

The findings regarding individual development of teachers and administrators in the indexes of the
journal published between 1980 and 2014 were examined in five-year periods and are presented in
Table 7. Table 7 demonstrates that the items that were focused the most in the dimension of individual
development of teachers and administrators between the years 1980-2014 were teaching schools,
recruitment and placement of teachers, subject areas for which teachers are recruited, and the number
of classes they teach for their salary, while those that were focused the least included giving the staff
certificates of achievement and high achievement, and rewards.
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Graphic 6. Frequency distribution of the items for individual development of teachers and
administrators.

Annual frequency distribution graph for individual development of teachers and administrators
between 1980 -2014 is presented in Graphic 6. In this regard, the frequency distribution seems to be
unequal. The interval of frequency distribution was between 0-12. Although there was an increase in the
items related to this value after 2005, this increase was replaced by a decrease in the period following
2011.
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Table 7.
Agenda Items for Individual Development of Teachers and Administrators between 1980-2014.

Agenda items for individual development of teachers 1980 1985 1990 1995 2000 2005 2010
and administrators 1984 1989 1994 1999 2004 2009 2014

Teaching schools X X X X X
Selecting teachers for Anatolian high schools X X X
Educational institutes for elementary teachers X

Physical education teachers X X X X
Permanent positions of administrators and teachers X

Teacher Training X X X
Teacher recruitment and placement
Subject areas for which teachers are recruited, and the X X X X X X X
number of classes they teach for their salary.

Teachers' service areas and service scores X
Teachers' subject areas - classes they teach for their X X

salary

Teacher competencies X X
Appointment and placement of administrators X
Qualifications of administrators

Regulations on registry supervisors X X
Elementary school inspectors X
Guidance and inspection

Giving MNE staff certificates of achievement and high X X X
achievement, and rewards.

Duty, authorities and responsibilities of the general X
directorate for teacher training and development

Discipline supervisors X X X
Experts and qualified instructors X X X X
Employment and personal benefits of administrators, X

teachers and other staff to be appointed within the

Republic of Turkey and Turkic Republics

Free boarding education and scholarship in higher X X X
education institutions that train teachers and

educational experts

Duties, authorities and responsibilities of the research, X
planning and coordination board of MNE

>
>
>
>
>

X X X X X
>
>

Findings of Agenda Items for improving working conditions in the Journal of Announcements (1980-
2014)

The findings regarding improving working conditions in the indexes of the journal published between
the years 1980-2014 were examined in five-year periods and are presented in Table 8. As is seen in
Table 8, the items that were focused the most in the dimension of improving working conditions
between 1980-2014 were regulations on vocational and technical education, meetings of the National
Education council, regulations on elementary school institutions, regulations on middle schools and high
schools, revolving fund of MNE, private teaching institutions, science high schools, regulations on public
education, teacher's houses and lounges, educational centres, and social facilities respectively, while
those that were focused were presentation, graduate monitoring, employment, vocational guidance and
counselling services, school cooperatives and land procurement, school libraries, and school health
activities. Annual frequency distribution graph for improving working conditions between the years
1980-2014 is given in Graphic 7.
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Table 8.
Agenda Items for Improving Working Conditions Between 1980-2014.

Agenda items for improving working conditions 1980 1985 1990 1995 2000 2005 2010
1984 1989 1994 1999 2004 2009 2014

Regulations on elementary school institutions X X X X X
Clothing X

Preschool X X X
Private schools X X X
Regulations on internal administration

Parent-teacher association

Regulations on middle schools and high schools

Disciplinary Regulations

Work schedule

High council of education and morality

Meetings of the National Education Council

School boards affiliated to MNE

School cooperatives and land procurement

Copyright and processing fees to be paid by state institutions
and organisations

Teacher's houses, lounges, education centres, social facility
School report, notebook, grade passing book X X

Revolving fund of MNE X X X X
Private teaching institutions

Science high schools X X X
Anatolian high schools/Teaching high schools X

Regulations on religious vocational high schools X

Special education X
Regulations on vocational and technical education X X X X X
Issues that should be considered in repair and amendment

proposals, and expenses

Total quality management/Quality in education

Blood donation campaign

Health and Social Aid Fund for Elementary School Teachers

Revolving Fund Management

Public Education X X
Distances of preschool, elementary school and high school

buildings and facilities, and other private teaching institutions

for elementary and high school students to penitentiaries and

public places

School libraries X X
Opening and closing of institutions X X X
Extending the duration of education to four years in high X

school

Identity cards X X

School health activities X

Presentation, graduate monitoring, employment, vocational X X
guidance and counselling services

Mobile teaching X
Full-time schooling

Educational centres in Turkic Republics

Certain days and weeks, ceremonies, educational branches X X
Homeschooling services

Re-structuring of High School Education

Taking ads on school jerseys and sportswear X

X X X X X X X X X X X X X
>
>
>

x
x
xX X X
>

>
>
X X X X X

X X X X X X

>
>

X X X X X X
X X X X

X X X X X X
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Graphic 7. Frequency distribution for the dimension of improving working conditions across years.

The frequency distribution of the agenda items for the dimension of improving working conditions
between 1980 and 2014 was found to be unequal, as is seen in Graphic 7. The frequency interval was
between 0-84. There was an increase in the practices of this dimension in 2009, but this did not
continue and was replaced by a decrease later on.

Discussion, Result and Suggestions

The Journal of Announcements is the publishing organ of the Ministry of National Education (MEB,
1993). It is the monthly publication for the law, regulations and circulars regarding the changes made on
education (Sisman, 2007; Sisman & Tasdemir, 2008b). The indexes of the Journal of Announcements are
the journals published usually at the end of every year and cover all issues of the journal.

In this study, 33 indexes of the Journal of Announcements published between the years 1980-2014
were examined to determine the orientation of the Turkish education policies. In this examination, the
five dimensions in Fullan's conceptualisation of Educational Change Model were used. Based on the
findings obtained in the analyses, it can be concluded that the dimension of Educational Change Model
that was focused the most in the indexes of the Journal of Announcements between 1980-2014 was
curriculum studies, whereas the dimensions with the least emphasis was teacher learning.

Within curriculum studies, the items were prioritised as instructional regulations / programs,
curricula, educational programs, course syllabi/schedule, coursebooks, supplementary course programs,
instructional tools, vocational education, religious vocational high schools, Anatolian / science high
schools, religious knowledge course / religious culture and morality course. The agenda items related to
the decisions made were found to be repetitive in every period. Although there was an increase in the
practices implemented with relation to this dimension compared to the previous years, the items did
not change. Cihan (2010) examined the decisions of the Head Council of Education and Morality
between the years 2000-2008, and reported that most of the decisions were about coursebooks,
curricula, course distribution charts and regulations. Akalin (2011) also focused on the decisions of the
Head Council between the years 1990-1999, and revealed similar results. All these results overlap with
those obtained in the current study. The items addressed with relation to curriculum studies mostly
repeated themselves during 35 years.
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The dimension with the highest proportion after curriculum studies was 'improving working
conditions'. Although the proportion of this dimension seems to be higher than that of the remaining
three dimensions, it could not go beyond the items that repeated themselves every year such as
regulations on elementary, middle and high schools, private teaching institutions, vocational and
technical education, private education and public education, meetings of the National Education
Council, and the revolving fund of MNE. When the agenda items were examined, it was found that those
such as Health and Social Aid Fund for Elementary School Teachers, science high schools, mobile
education, private teaching institutions, and opening and closing of institutions gained importance
recently, and those such as school cooperatives, land operations, school libraries and school health were
the least studied items. This may be consistent with the proportion of investment in the educational
expenses being lower than that of current and transfer expenses.

The dimension 'individual development of teachers and administrators' was the third most frequent
in the items of the Journal of Announcements. Teaching schools, recruitment and placement of
teachers, subject areas for which teachers are recruited, and the number of classes they teach for their
salary were subject to changes regularly in almost every period. This is in a way due to that teaching is
one of the professions on which governments make alterations the most, and that are almost always
exposed to speculations about state employment (Celikten, Sanal & Yeni, 2005). Qualifications of
administrators and competencies of teachers were among the least frequent items. No decisions were
made regarding teachers' undergraduate and graduate education and their salaries. Gokalp (2003)
claimed that the existing teachers' content knowledge was not sufficient; they could not follow
innovations, did not read any books, and could not use information and communication technologies.

The proportion of the dimension 'assessing student achievement' in the indexes of the Journal of
Announcements was small in general. While central examinations administered for transition to
university and high school education are accepted as the criteria for student achievement in Turkey, it
has been one of the issues on which changes are made the most in the education system. With the
implementation of the 4+4+4 system recently, the system for transition to high school education that
was changes was named as 'Transition System from Primary to High School Education'. Besides, the
regulations on central examinations were updated regularly in every period. Decisions were made
regarding grade passing and testing regulations, course passing and credit system, contests and
rewards, free boarding education and social aids in almost every period. Certificates of merit,
achievement and honour, and students' that have a ranking in international competitions were
mentioned only in two periods.

The dimension 'teacher learning' was the least frequent in the index items of the Journal of
Announcements. In this dimension, the changes in the regulations on in-service training, educating
intern teachers, and pedagogical formation were the most frequent items. However, these covered two
or three of the seven periods examined. In 21 of the 33 indexes of the Journal of Announcements, there
were not items related to the dimension of teacher learning. Although curriculum studies that should
show a concurrent development with this dimension was the most frequently addressed dimension,
teacher learning was the least emphasised. There are also research findings showing that the
educational change dimension with the least decisions in the meetings of the National Education Council
was teacher learning (Tofur, Aypay, & Yicel, 2016). Based on these results, it can be stated that the
importance attributed to teacher learning in Turkey should be revised.

As a result, the documents that were examined in this study could not exhibit long-term, consistent
and large-scale initiatives in terms of the agenda items. Accordingly, it can be argued that it is hard to
develop long-term, consistent, large-scale reforms and educational policies that support such initiatives
in Turkey. Besides, it can be stated that in structuring and development of educational policies, all
dimensions of educational change should be attached the same level of importance and should be
studied as a whole. Considering that the items addressed in the decisions of the Head Council of
Education and Morality repeated themselves every year, it can be argued that their positive or negative
influence on the Turkish education system should be discussed. Studies can be conducted on how to
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ensure teachers' and administrators' constant professional learning. Teachers should be able to improve
their skills in using instructional technologies such as computers and the Internet, and they should
attend conferences on this issue and follow relevant resources such as journals and books. Therefore,
regulations can be made to adapt teacher's salaries, additional course fees and other social
opportunities to today's conditions (Celikten et al. 2005). The activities organised with relation to
teachers' professional development mostly include seminars and workshops. It can be suitable to make
regulations that are interspersed within teachers' daily work load, and making the activities related to
professional development more systematic (ilgan, 2013). The study can be conducted again as new
indexes of the Journal of Announcements are published in the following years. Studies can be carried
out to investigate whether the issues addressed in the indexes of the journal are resolved.
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Tiirkge Siiriim

Giris

Egitim bir politika konusudur. Bununla birlikte egitim politikalari egitim ile ilgili bir takim karar ve
ilkelerden olusurlar. Her tlkenin kendisine gore sahip oldugu egitim politikasi vardir (Sisman & Tasdemir,
2008a). Politikalar bir konudaki karar ve uygulamalara rehberlik eden planlardir. Egitim politikalarinin
baslica konulari, egitim kurumlarinin alt yapi yatirimlari, okul ve siniflarin biyiklGgi, bireylerin okul
tercihleri, egitimde Ozellesme, 6gretmen yetistirme, 6gretmen istihdami, 6gretmen maaslari, egitim
programlari, 6gretim yontemleri, egitimde Oncelikler, 6grencilere kazandirilacak temel degerler vb.
konular olabilir (Aypay, 2015). Tirkiye’de ise; Milli Egitim Sistemi’nin olusturulmasinda baslica
belirleyiciler; ilgili yasalar, Kalkinma Planlari, Milli Egitim Suralari, bir takim konulari diizenleyen kanun
hikmiinde kararnameler, tizukler, yénetmelikler, genelge ve yonergelerdir (Sisman & Tasdemir, 2008b).
Kanun hilkmiinde kararnameler, yonetmelikler, genelge ve yonergeler her ay Tirkiye Cumhuriyeti Milli
Egitim Bakanlhg (MEB) tarafindan Tebligler Dergilerinde yayimlanmaktadir. Bundan dolayi bu baslikta
Tarkiye’de Milli Egitim Politikalarinin belirleyicilerinden biri olarak goriilen Tebligler Dergileri incelenerek
degerlendirilmistir.

Yayinlanan Tebligler Dergileri, Milli Egitim Bakanhg ile ilgili olup Tirkiye’de bulunan tim vyasal
gelismeleri sunarlar (‘Tebligler Dergisi’, 2015). Tebligler Dergileri; 1926’da kurulmus olan Talim Terbiye
Kurulu (TTK) Kararlarini da igerir. Bu kararlar Tirk Milli Egitim Sisteminin 6gretim programlarini, ders
kitaplarini ve bitln egitim 6gretim amaglarini belirleyerek yén veren kararlardir (Cihan, 2010). Yapilan
arastirmalar (Akalin, 2011; Cihan, 2010); Talim Terbiye Kurulu kararlarinin blylik ¢ogunlugunun ders
kitaplari ve egitim programlari olmak (Uzere, yonetmelikler, ders dagihm cizelgeleri, suralar ve
digerlerinden olustugunu destekler niteliktedir. Bu c¢alismada ise Tirk egitim politikalarinin
belirlenmesinde yazili dokiiman olarak kabul goérilebilen Tebligler dergileri fihristleri Fullan’in Egitimsel
Degisim kavramsallastirmasina gore analiz edilmistir.

GUnlmuze degin Tebligler dergilerini ve Talim terbiye kurulu kararlarini farkh acilardan ele alip
degerlendiren yliksek lisans tezleri, doktora tezleri ve ¢esitli akademik ¢alismalar bulunsa da arastirmalar
genellikle ya kisa zaman araliklarini kapsamis ya da ilgili dokiimanlarin igerik analizi ile incelenmesi
seklinde gergeklestirilmistir. Tebligler dergilerinin herhangi bir egitimsel model agisindan incelenmemis
olmasi bu aragtirmanin olusturulmasina zemin hazirlamigtir.

Bu arastirma ‘21. yy Turk Egitim Politikalarinin; Tebligler Dergileri, Milli Egitim Suralari ve Tirkiye
Cumhuriyeti Kalkinma Planlari temelinde degerlendirmesi’ amaciyla yazilan tezden (Tofur, 2015)
derlenmistir. Arastirmaya Fullan’in  Egitimsel Degisim Modeli kavramsallastirmasi dayanak
olusturmustur. Modelin tercih edilmesinin nedeni egitimde yapilan degisimlerde nasil yiksek basariya
ulasilabilecegi ile ilgili fikir sunmasidir. Bu c¢alhsmada Fullan’in Egitimsel Degisim Modeli
kavramsallastirmasina gére 21. yy Tiirk Egitim politikalarinin yénelimi Tebligler dergileri fihristlerinde
nasildir? sorusuna cevap aranmistir. Calismanin egitim arastirmacilarina Tebligler dergilerinde alinan
kararlara genis, elestirel ve bilimsel bir yelpazeden bakabilme firsati saglayacagi diisiinilmektedir.

Fullan’ in Egitimsel Degisim Modeli Kavramsallagtirmasi

Fullan (2003), Egitimsel Degisim modelinde ihtiya¢ duyulan ve ingiltere’de de uygulanan degisim
modelinin dinamiklerini hem politika hem de eylem agisindan ele almaya calismistir. Modele gore egitim
politikalarina ait birbirleriyle etkilesimli ve her durumda gerekli tic kiime bulunmaktadir. Her bir kiimede
unutulmamasi gereken temel iki temel bilesen mevcuttur:

i. Yiksek kalite ilkesinin gozetilmesi ve uygulanmasi,

ii. ilkeler arasi etkilesim ve 6grenme.
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Ahlaki amag ve bilg

Prensip 1
s Mifredat

s Ogrencibasarsin

Prensip 2
* Ogretmenlerin ve

yianeticilerin kisisel
degerlendirme gelisimi

Ogretmen Sgrenmeleri

o Ogretmen tutku amac

ve kapasitesi
Q s Ogrencibaghhg ve

ggrenmesi

Prensip 3
o  Calsma kosullarim
gelistirme

Giderek artan siyasi ve kamusal tashhit ve yatinm

Sekil 1. Egitimsel degisim icin (i¢c prensip kiimesi (Fullan, 2003, p.71).

Egitimsel Degisim prensiplerinden ilki 6grencilerin 6grenmesi gereken mifredati, mifredat
degerlendirmeyi ve gereken 6gretmen 6grenmelerinin neler oldugunu igerir. Bu politikalarin yapilacak
yeni uygulamalar ve inanglar yoluyla 6gretmenlere deneyimler kazandirilarak devlet diizeyinde uyumlu
hale getirilmesi ve uygulanmasi gerekmektedir. Egitimsel degisimin ikinci ve Uclinci prensipleri daha
genel ve temel olup egitimcilerin temel kapasitelerinin ve ¢alisma sartlarinin stirekli gelisimi ile ilgilidir.
Model, bu iki prensip olmadan ilk ilkeye ulasilamayacagini savunur. Egitimin strdirilebilir olmasi uygun
bir yolla sistemin donustirilmesi ile gerceklestirilebilir. Toplum, okullar iyilestirilmis olarak gérmek
istemektedir. Bu istegin saglanmasi var olan kapasite ve sartlarin strekli iyilestirilmesi ve bu li¢ degisim
ilkesi ile yeniden yapilandiriimasi ile miimkiin olabilir. Egitimde iyilestirme ¢abalar 6gretmenlerden ve
uzmanlardan gelen yeni fikirlerin destegi ile yonlendirilmelidir (Fullan, 2003). Fullan’in Egitimsel Degisim
Modeli’'nin boyutlari ve agiklamalari Tablo 1’de sunulmustur.

Tablo 1.

Fullan’in Egitimsel Degisim Modeline Ait Boyutlar.

Boyutlar Agiklama

Miufredat calismalari Orgiitsel yapi, 6rgiitsel baglilik, zaman, materyal, paylasilan degerler ve etkili
liderlik unsurlarindan etkilenen calismalardir(Fullan, 1994, p.65).

Ogrenci basarisini Yenilesme siirecine biyuk katki saglayan, degisimleri denetleyen, netlestiren

degerlendirme ve destekleyen 6lgme ve degerlendirme galismalaridir (Stiegelbauer, 1994,
p.40).

Ogretmen égrenmeleri Daha ¢ok 6gretmenlerin surekli mesleki 6grenmeleri ile ilgilidir. Mesleki

gelisimden ziyade mesleki 6grenme egitimciler icin glnlik yasam
deneyimleri haline getirilmelidir (Fullan, 2007).

Ogretmenlerin ve Yoneticiler de dahil olmak lzere 6gretmenlik meslegini temel yollarla
yoneticilerin kisisel glclendirme politikalarini icerir. Lisans ©Ogrenimi, lisansisti 6grenim,
gelisimi bursluluk, maaslar ve atanma gibi konulari kapsar (Fullan, 2003).

Galisma kosullarini Ogretmenlerin okulda 6gretim disinda bulunduklar ve egitime ayirdiklari
gelistirme zamanin arttiriimasi, 6gretmenlerin ve middrlerin is ylklerinin azaltilmasi,

ogretimde gorevli yardimci personel destegi, okullarin izlenmesi gibi
¢ahismalari kapsar (Fullan, 2003).
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Egitimin mikro ve makro duzey iki ahlaki amaci vardir. Mikro diizeyde ahlaki amaci, tim 6grencilere
farkli yasam sanslarinin olusturulabilmesidir. Makro diizeyde ise toplumsal kalkinmaya ve demokrasiye
yardimci olabilmektir (Fullan, 2005). Ogrencilerin hayatlarinda anlaml farklar olusturabilmek, egitimsel
degisimin temel ¢ kiimesinin ahlaki amag ve bilgi ile cevrelenmesi ile miimkiindiir. Ogretmenlerin
dgretme istekleri sahip olduklari tutku amag ve kapasiteleri ile iliskilidir. Ogretme istegi 6grenci baghhg
ve 6grenmelerini etkileyeceginden bu durum egitimsel kaliteyi artirici bir nitelik tasir (Louden & Browne,
2005, p.147). Bu nedenle 6gretmenlerin sahip olduklari tutku, amag ve kapasiteleri ile 6grencilerin
bagllik ve 6grenmeleri arasinda dogrusal bir iliski s6z konusudur.

Yontem

Calismanin bu bolimiinde arastirma modeli, veri kaynaklari, veri kaynaklarinin toplanmasi, verilerin
analizi, verilerin ¢6zimi ve yorumlanmasi, arastirmanin gecerligi ve glivenirligi kisimlarina yer
verilmistir.

Aragtirma Modeli

Bu arastirma, nitel arastirma yontemlerinden dokiiman incelemesi kullanilarak gerceklestirilmistir.
Dokiimanlar nitel arastirmalar icin &nemli veri kaynaklaridir. Ozel veya resmi dokiimanlardan
olusabilirler (Creswell, 2005). Dokiiman incelemesi arastirilan olgular ile ilgili bilgi iceren yazili
materyallerin analizi gerceklestirilir. Bes asamada gergeklestirilir (Yildinm & Simsek, 2008):

e Dokiimanlara ulasma

e Orijinalligi kontrol etme
e Dokiimanlari anlama

o Veriyi analiz etme

e Veriyi kullanma

Yapilan bu arastirmada, gerceklestirilmis egitim politikalari calismalarini Tebligler dergileri tizerinden
incelemek, sonuglarini vurgulamak, bulgulari objektif ve duzenli bir goézle analiz edebilmek
amaglandigindan dokiman incelemesi yontemi tercih edilmistir. Arastirmada kullanilan dokiimanlar
arastirmanin amacina uygun olarak 1980 - 2014 yillari arasi yayimlanan Tebligler dergileri fihristleridir.
Veriler Fullan’in Egitimsel Degisim Modeli Boyutlari dogrultusunda analiz edilerek raporlastirilmis ve
yorumlanmistir. Boylelikle var olan sorulara cevap arayarak bilinmeyenleri ortaya g¢ikarmak
amagclanmistir.

Boyutlara ait calisma basliklarinin belirlenmesinde kullanilan agik ve aksiyal kodlamalar igerik analizi
ve gobmili teorinin analiz yontemleri ile benzerlik gosterse de kullanilan arastirma yontemi bu
modellerle ortismemektedir. Calismada frekans ve yiizde hesaplamalari yapilmistir.

Veri Kaynaklari

Arastirmanin veri kaynaklari Tebligler Dergileri Fihristleri yazili belgelerine ait dokimanlardan
olusmaktadir. Bu kaynaklarin arastirma dahilinde 1980 yili sonrasi yayinlananlari ile ¢alisilmistir. Buna
gore;

1980 yili ve sonrasi Tebligler Dergisi fihristleri arastirmaya dahil edilmistir. Son 35 yilin Tebligler
Dergisi fihristleri incelenmistir. Ancak bir kisim Tebligler Dergisi fihristlerine (1998 & 2003) ulasilamamasi
nedeni ile 33 fihristin arastirma kapsaminda analizi yapilmistir.

Yapilan analizlerde arastirmanin glvenirligini arttirmak icin egitim bilimleri alaninda {i¢ alan uzmani
rastgele ornekleme yolu ile secilerek gorev almistir. Secilen uzmanlar arastirmacinin analiz siirecinde
hangi maddelerin hangi boyutta yer aldigi ile ilgili kodlama sirecini kontrol etmislerdir.
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Veri Kaynaklarinin Toplanmasi

Veri kaynaklarina arastirmacinin kendisi tarafindan ulasilmis ve toplanmistir. Belirlenen yillara ait
tebligler dergileri fihristleri, MEB Destek Hizmetleri Genel MudurlGgi’niin web sitesinden pdf
formatinda bilgisayar ortamina aktarilarak dosyalanmis; Talim Terbiye Kurulu Arsiv Kitliphanesinden
incelenmek (zere edinilmistir. 2015 yili fihristi ¢alismanin hazirlandigl sirada yayinlanmadigindan
arastirmaya dahil edilmemistir.

Verilerin Analizi

Verilerin analizinde icerik analizi yontemi kullanilmistir. Arastirmada bilgisayar ortaminda dosyalanan
tebligler dergileri arastirma dahilinde Fullan’in kavramsallastirmasi kapsaminda belirlenen bes tema
yardimi ile ¢ozimlenmistir. Bu temalar sunlardir:

o Miifredat ¢alismalari

o Ogrenci basarisini degerlendirme

e Ogretmenlerin ve yoneticilerin kisisel gelisimleri
o Ogretmen dgrenmeleri

e Calisma kosullarini gelistirme

Verilerin ¢6zimi ve yorumlanmasi yedi asamada gergeklestirilmistir:

Tebligler Dergileri fihristlerinin ¢6ziimii ve yorumlanmasi:

kavramsallastirmasindan
tablolastirilarak

Dergileri  Fihristleri Fullan’in
baglk altinda incelenmistir.

Egitimsel Degisim Modeli
Fihristler oncelikle yil yil

Tebligler
faydalanilarak bes
gruplandiniimistir.

Tablo 2.
Tebligler Dergileri Calisma Basliklari Analizi Ornedi.

1980 yili Tebligler Dergisi fihrist 1981 yili Tebligler Dergisi fihrist 1982 yili Tebligler Dergisi

maddeleri

maddeleri

fihrist maddeleri

Milli  savunma  bakanliginca
hazirlanan ‘Milli Guvenlik Bilgisi

Opretimi Yénetmeligi'nin
yururlige konmasi hk. (Issue
2059, p. 21). Sar!.

Giraklik Egitimi Merkezi

Yonetmeliginin kabulG hk. (Issue
2067, p.177). Pembe.

il egitim aracglan  merkezi
baskanligi yonetmeliginin kabuld
hk. (Issue 2075, p.233). Sar!.

MEB’na bagh ortaokullar ile orta
ogretim kurumlarinin sinif gegme

ve imtihan yonetmeliginin
degistirilmesi (Issue 2078, p.1).
Yesil.

Temel Egitim ikinci kademe, orta
6gretim  ve  yaygin  egitim
kurumlarinda  gorevli  stajyer
ogretmenlerin vyetistiriimeleri ve
stajyerliklerinin kaldirilmasina
iliskin yonetmelik (Issue 2078,
p.4). Gri.

Ogretmen yetistirme merkezi
yonetmeligi hk. (Issue 2079, p.9).
Pembe.

Stajyerlik yénetmeliginin 40.
Maddesinin degistirilmesi
(Issue 2103, p.1). Gri.

Ug wyillk  ticaret  yiiksek
O0gretmen okulunu bitirenlerin
fark dersleri vererek Ticaret ve
Turizm Yiiksek Ogretmen Okulu
mezunu  sayilabilmeleri  hk.
(Issue 2103, p.2). Pembe.

Tirkiye Cumhuriyeti inkilap
dersi (Issue 2103, p.3). Sar1.

Tablodaki her bir madde hangi egitimsel Degisim modeli boyutuna giriyor ise o boyutu temsil eden

renkte vurgulanarak ayirt edilmistir. Bu sirecte ‘calisma kosullarini gelistirme’ boyutu mavi renk,
‘6gretmenlerin ve yoneticilerin kisisel gelisimi’ boyutu pembe renk, ‘68retmen 6grenmeleri’ boyutu gri
renk, ‘Ogrenci basarisini degerlendirme galismalari’ boyutu yesil renk ve ‘miifredat ¢calismalar’’ boyutu
sari renk olacak sekilde vurgulanmistir. Kullanilan renkler madde sonlarinda verilmistir (Tablo 2).
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Devaminda, incelenen yil araligi beser yillik periyotlara ayrilmistir.

Fihristlerin her bir boyuta ait ¢calisma basliklarinin belirlenmesi islemine gegilmistir. Aragtirmada Sekil
2’de verilen galisma bashgl olusturma yontem semasi takip edilmistir. Sekil 2’de ‘mifredat ¢alismalari
boyutuna ait ¢alisma basliklarinin olusturulmasi’ temsili 6rneginde oldugu gibi; daha once tek tek
renklendirilmis olan maddelerin (M) acik ve aksiyal kodlamalar yolu ile analizi yapilmistir. Kodlamalar
ayni renkle vurgulanmis maddeler arasinda yapilmistir. Agik (open) kodlama yolu ile her bir madde kendi
arasinda daha az benzerlik gésteren spesifik kiimelere (kod) ayrilmistir. Aksiyal (axial) kodlamalarda ise
belirli oranda heterojenlik gosteren acik kodlamalar yolu ile bulunmus gruplar daha homojen grupsal
basliklara donusturilerek ‘calisma basliklar’ elde edilmistir (Tablo 3).

M1 KOD1
\\
M2 — el Calsma
Bashg 1 \
M3 KOD 3 X
— Cahsma Mufredat
Bashg 2 —_— Calismalar Boyutu
Calisma Bashklar
Ma
_ AL Calsma /

Bashg 3

—>
M3 KOD 5 /

—>

Sekil 2. Calisma bashgi olusturma yéntem semasi.

Frekans dagilimlari, yizdelik degerler ¢alisma basliklari yolu ile hesaplanmistir. Tim yillar geneline ve
bes yillik donemlere ait bulgulara ulagiimistir.

Altinci asamada tim vyillar genelinde her bir boyutta hangi calisma basliklarinin en ¢ok ¢ahlsildiginin
belirlenmesi amaciyla ¢alisma basliklarinin donemsel frekans dagilim analizleri yapiimistir.

Her bir boyutun, hangi yilda kag¢ calisma bashigi ile calisildiginin karsilastirilmasi amaciyla yillara ait
frekans dagilimlari olusturulmustur.

Arastirmanin Gegerligi ve Giivenirligi

Nitel arastirmalarda i¢ gegerlik arastirmalarda tutarliigin saglanmasidir (Yildinm & Simsek, 2008).
Nitel arastirmalarda inanilirhk / itibarlilik olarak da bilinir (Sencan, 2005). Bu arastirmada da; bulgularin
tutarhhgr amaci ile boyutlara iliskin galisma basliklarinin belirlenmesi; calisma basliklarini olusturan
kodlarin i¢csel homojenlik ve dissal heterojenlik 0Ozelliklerine goére bir araya getirilmesi yolu ile
gerceklestirilmistir. Bu durum c¢alisma basliklarini olusturan kodlarin kavramsal batinliklerinin
saglanmasi, c¢alisma basliklarinin birbirleri ile ayni 06zellikteki bashklari temsil eder nitelikte
gruplandiriimamasi ve arastirmanin i¢ gegerliliginin kuvvetlendirilebilmesi bakimindan énemlidir.
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Tablo 3.

Miifredat Calismalari Boyutuna Ait Calisma Basliklarinin Olusturulmasi Kodlama Ornedi
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Dis gegerlik; bulgularin dis olaylara ya da ortamlara genellenmesidir (Neuman, 2010). Nitel
arastirmalarda aktarilabilirlik olarak adlandiriimaktadir (Sencan, 2005). Arastirmanin dis gegerliginin
(aktarilabilirlik) saglanmasi amaci ile arastirmadaki olgu ve olaylarin baska durumlarda da gegerli olup
olmadigini belirlemek (zere arastirmaya ait veri kaynaklar, veri kaynaklarinin toplanmasi, veri
kaynaklarinin degerlendirilmesi verilerin ¢oéziimlenmesi ve yorumlanmasi asamalari ayrintil olarak
sunulmustur.

ic glivenirlik; ayni zaman dilimi icerisinde birden fazla arastirmacinin arastirilan konuyu ayni bicimde
bulgulandirmasi anlamina gelir ki bu durum nitel arastirmalarda her bir arastirmacinin olaylari algilama
ve yorumlama durumlari farkli oldugundan farkh sekilde ele alinmasi gereken bir kavramdir (Yildirm &
Simsek, 2008). Bu nedenle i¢ glvenilirligi saglanmasi amaci ile arastirmada konu Uzerinde uzun sire
gecirilerek c¢ahsilan konu derinlemesine incelenmistir. Analizlerde kullanilan boyutlar 6nceden
olusturulan ve ayrintili bir sekilde agiklanan kavramsal cerceveye bagl olarak tespit edilmistir. Yapilan
analizlerde maddelerin hangi boyutlari temsil ettigi, hangi maddeden hangi kodun olusturulabilecegi ve
kodlamalarin hangi calisma basliklarini temsil edecegi ile ilgili olarak alan uzmanlarinin onayi alinarak
verilerinin dogrulanmasi saglanmistir. Arastirmada veri kaynaklarinin incelemesi sonucu elde edilen
veriler bulgular béliminde yorum katilmadan okuyucuya sunulmus, yorumlari sonraya birakilmistir. Bu
sekilde okuyuculara ilk olarak verilerin yorum katilmamis hallerini inceleme firsati saglanarak
arastirmacinin ulastig sonuglar ile kendi sonuglarini karsilastirabilmesi saglanmistir.

Dis guvenirlilik arastirma bulgu ve sonuglarinda istikrarliik durumudur. Aradan belirli bir zaman
gectikten sonra bile bulgularin ve sonuglarin 6zelliklerini koruyor olmasidir (Sencan, 2005). Bu nedenle
arastirmada dis guvenirligi saglamak amaciyla, arastirmacinin arastirma boyunca Ustlendigi rol, arastirma
boyunca kullanilan yéntem ve problem durumu, verilerin nasil kodlandigi ve nasil analiz edildigi, nasil
yorumlandigi asamalari ayrintili olarak sunularak ileride benzer arastirma yapmak isteyen arastirmacilara
yol gosterilmistir.

Bulgular
1980 — 2014 Yillari Arasinda Yayimlanan Tebligler Dergileri Fihristlerine lligkin Yuzdelik Bulgular

1980 - 2014 yillari arasinda yayimlanan Tebligler Dergileri fihrist bulgulari dénemsel olarak
incelenmis olup Grafik 1’de ylizdelik dilimler seklinde sunulmustur. Tebligler dergileri fihrist maddeleri
sonuglarina gore Fullan’in Egitimsel Degisim Modeli boyutlarinin farkli oranlarda cahlisildigi belirlenmistir.
Buna gdre; mifredat calismalari %63.22; Calisma kosullarini gelistirme %25.94; Ogretmenlerin ve
yoneticilerin kisisel gelisimleri %5.70; Ogrenci basarisini degerlendirme %4.19; Ogretmen Ogrenmeleri
%.95 oranlarda calisilmistir. En fazla calisilan Miifredat, en az ¢alisilan Ogretmen égrenmeleri boyutu
olmustur.

m Mifredat Calismalan

25.94

Ogrenci Basansini Degerlendirme
Calismalan

5.70 Ogretmen Ogrenmeleri

il
951 Ogretmenlerin ve Y tneticilerin Kisisel
Geligimi
Calsma Kosullanm Gelistirme

Grafik 1. 1980 — 2014 yillar1 arasinda yayimlanan Tebligler dergileri fibristlerine iliskin yiizdeler.
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1980 — 2014 Yillari Arasinda Yayimlanan Tebligler Dergileri Fihristlerine iliskin Frekans Bulgulari

1980 — 2014 yillari arasinda yayimlanan Tebligler Dergileri fihristleri calisma basliklarina iliskin
frekans tablosu Grafik 2’de sunulmustur. Buna goére; ‘Mifredat g¢alismalar’’ boyutu ile ‘Calisma
kosullarini gelistirme’ boyutlarinin her dénem tekrar eden sekilde agirlikli olarak calisiimistir. ‘Ogretmen
dgrenmeleri’, ‘Ogrenci basarisini degerlendirme’, ‘Ogretmenlerin ve yoneticilerin kisisel gelisimleri’
boyutlari ise frekans olarak geri planda kalmistir. Bu durum bu boyutlarin diger boyutlara oranla daha az
cahsildigini gostermektedir. Tum boyutlar genelinde en bliylk oransal artis 2005-2009 vyillari arasinda
gozlenmektedir. Bu yillar arasinda yapilan galismalarda tiim boyutlar genelinde artis olmustur.
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Grafik 2. 1980 - 2014 yillari arasinda yayimlanan Tebligler dergileri fihrist bulgulari.

1980 — 2014 Tebligler Dergileri Miifredat Calismalar Boyutuna iliskin Calisma Bagligi Bulgulari

84

75

68

91

201

106

1980 — 2014 yillari arasinda yayimlanan mifredat ¢alismalari boyutuna iliskin fihrist bulgulari calisma
baslklari yéniinden beser yillik dénemlerle incelenerek sonuglari Tablo 4’te sunulmustur. 1980 — 2014
Mifredat calismalari boyutuna ait yillik frekans dagihmi ise Grafik 3’te verilmistir.

Tablo 4.

1980 — 2014 Yillari Arasindaki Miifredat Calismalari Boyutu Calisma Basliklari.

Miifredat caligmalari boyutu ¢calisma 1980 1985 1990 1995 2000 2005 2010
basliklari 1984 1989 1994 1999 2004 2009 2014
Ogretim ydnetmelikleri/programlari X X X X X X X
Mifredat programlari. X X X X X

Egitim programlari X X X X X X X
Ders programlari/cizelgeleri X X X X X X X
Ders kitaplari X X X X X X X
Kurs programlari X X X X X X
Egitim araglari X X X X X X X
Mesleki Egitim X X X X
imam Hatip Okullari X X X X X
Anadolu/Fen Liseleri X X X X X X X
Din bilgisi/ Din kiltiirG ve ahlak bilgisi X X X X X

dersi

Tablo 4 incelendiginde 1980 — 2014 Mifredat g¢alismalari boyutuna ait en ¢ok caligilan basliklarin;

Ogretim Yénetmelikleri / Programlari, Miifredat Programlari, Egitim Programlari, Ders Programlari /
Cizelgeleri, Ders Kitaplari, Kurs Programlari, Egitim Araclari, Mesleki Egitim, imam Hatip Okullari,
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Anadolu / Fen Liseleri, Din Bilgisi / Din Kulttirt ve Ahlak Bilgisi Dersi basliklari oldugu gortlmistir. Grafik
3’te ise; 1980 — 2014 Mifredat ¢alismalarinin yillara gore frekans dagilimlari incelendiginde frekans
dagihminin diizensiz bir artis gosterdigi gorilmektedir. Frekans dagilim araligi 0 — 140 arasindadir.
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40

20

|
|
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Grafik 3. Miifredat ¢calismalarinin yillara gére frekans dagilimi.

1980-2014 Tebligler Dergileri Ogrenci Basarisini Degerlendirme Boyutuna iliskin Calisma Bashgi
Bulgulan

1980 — 2014 yillari arasinda yayimlanan 6grenci basarisini degerlendirme boyutuna iliskin fihrist
bulgulari ¢alisma baghklari yoninden beser yillik doénemlerle incelenerek sonuglari Tablo 5'te
sunulmustur. Tablo 5 incelendiginde 1980 — 2014 vyillari arasindaki 6grenci basarisini degerlendirme
boyutunda en ¢ok calisilan ¢alisma baslklarinin; sinif gegme ve imtihan, ders gegme ve kredi dizeni,
yarismalar, odiller, merkezi sistem sinavlari ve parasiz yatilihk ve bursluluk sinavlari basliklari oldugu
gortlmastar.

1980 — 2014 yillari arasindaki 6grenci basarisini degerlendirme ¢alismalari boyutuna ait yillik frekans
dagilim grafigi Grafik 4’te verilmistir. Tabloda 6grenci basarisini degerlendirme ¢alismalarinin yillara gére
frekans dagilimlarinin diizensiz oldugu gériilmektedir. Dagihm 0 — 7 araligindadir.

Grafik 4. Ogrenci basarisini dederlendirme ¢alismalarinin yillara gére frekans dagihmi.
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Tablo 5.
1980 - 2014 Yillari Arasindaki Ogrenci Basarisini Dederlendirme Boyutu Calisma Basliklari.

Ogrenci basarisini degerlendirme 1980 1985 1990 1995 2000 2005 2010

boyutu g¢alisma bagliklar 1984 1989 1994 1999 2004 2009 2014
Sinif gegme ve imtihan X X X X X
yonetmeligi

Ders gecme ve kredi diizeni X X X X X
Sinav yonetmelikleri X X

Ogrenci yetistirme ve sinava X X

hazirlama kurslari

Yarismalar, édiller X X X X X X
Ortaokul ve ortadgretim X X

kurumlarini  disaridan  bitirme

sinavlari

Yurtdisinda ilkokulu disaridan X

bitirme sinavlari

Basamakli kur sistemi uygulamasi X

Merkezi sistem sinavlari X X X X X X
GCiraklik ve meslek egitiminde X

belge ve diploma degerlendirme

Parasiz yatillik ve sosyal yardimlar X X X X
Ozel ogretim kurumlarinda X

licretsiz okuyacak 6grenciler

Yogunlastiriimis kredi tamamlama X

programi

MEB ortadgretim ortalama X X X
ylikseltme ve sorumluluk sinavlari

Takdir, tesekkir ve onur belgeleri X X
Ogretim kurumlarinda kullanilan X

diploma 6rnekleri

MEB ortadgretim kurumlarina X X
gegcis yonergesi

Uluslararasi yarismalarda X X

dereceye giren 6grenciler

1980 — 2014 Tebligler Dergileri Ogretmen Ogrenmeleri Boyutuna iliskin Calisma Bagligi Bulgular

1980 — 2014 yillari arasinda yayimlanan 6gretmen 6grenmeleri ¢alismalari boyutuna iliskin fihrist
bulgulari calisma baslklari yoninden beser yillk dénemlerle incelenerek sonuglari Tablo 6’da
sunulmustur. Tablo 6 incelendiginde 1980 — 2014 yillar arasindaki Ogretmen 6grenmeleri boyutuna ait
en cok calisilan calisma basliklarinin; Pedagojik formasyon, stajyer 6gretmenlerin yetistiriimesi, MEB
hizmetigi egitim yonetmeligi basliklari oldugu goériliirken; 6gretmenlik meslegi genel yeterliklerinin en az
calisilan 6gretmen Ogrenmeleri boyutlarindan oldugu anlasiimistir.

1980 — 2014 Ogretmen 6grenmeleri calismalari boyutuna ait yillik frekans dagilim grafigi Grafik 5’'te
verilmistir. Grafik 5’te; 1980 — 2014 yillari arasindaki 6gretmen 6grenmeleri boyutu calismalarinin yillara
gore dagilimlarinin frekanslari incelendiginde frekans dagilimi diizensiz oldugu goriilmektedir. Frekans
dagiim araligi 0 — 5 araligindadir. incelenen tebligler dergileri fihristlerine gére 33 yilin 21’ inde
o6gretmen 6grenmeleri boyutu galisiimamistir.
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Tablo 6.
1980 — 2014 Yillari Arasindaki Ogretmen Ogrenmeleri Boyutu Calisma Basliklari.
Ogretmen 6grenmeleri 1980 1985 1990 1995 2000 2005 2010
boyutu g¢alisma bagliklar 1984 1989 1994 1999 2004 2009 2014
Pedagojik formasyon X X
Stajyer 6gretmen yetistirilmesi X X
Hizmetigi egitimle ilkogretim X
mifettisi yetistirilmesi
MEB Hizmetigi egitim yonetmeligi X X X
Turizm haftasinda en ¢ok etkinlikte X
bulunan 6gretmenler
is pedagoijisi kurs programi X
Yetiskin 6rglin mesleki egitimi X
Personel gelistirme kursu X
Egiticinin egitimi kurs programi X
5
5
4

3
2 2 2
2
1
DDD 00 0O0O0O0 000000 o0 DDDID
]

YILLAR 808182 83 848586 8788 8990 9192 939495 969799 0001 0204 050607 080910 11121314

Grafik 5. Ogretmen 6§renmeleri boyutu calismalarinin yillara gére frekans dagihmi.

1980 — 2014 Tebligler Dergileri Ogretmenlerin ve Yoneticilerin Kisisel Gelisimi Boyutuna iliskin Calisma
Baghgi Bulgulari

1980 — 2014 yillari arasinda yayimlanan 6gretmenlerin ve yoneticilerin kisisel gelisimi boyutuna iliskin
fihrist bulgulari ¢calisma baslklari yéninden beser yillik dénemlerle incelenerek sonuglari Tablo 7’de
sunulmugtur. Tablo 7 incelendiginde 1980 — 2014 yillari arasinda 6gretmenlerin ve ydneticilerin kisisel
gelisimi boyutuna ait en cok calisilan calisma basliklarinin; 6gretmen okullari, 6gretmen atama ve yer
degistirme, 6gretmenlerin atamalarina esas olan alanlar ve maas karsiligi okutacaklari dersler basliklari
oldugu gorilirken; Ogretmen yetistirme, 6gretmenlerin yeterlikleri, yoneticilerin nitelikleri, MEB
personeline basari, Gstlin basari belgesi ve 6dil verilmesi gibi basliklarin en az ¢alisilan basliklar oldugu
anlasiimistir.

1980 — 2014 yillari arasi 6gretmenlerin ve yoneticilerin kisisel gelisimi boyutuna ait yillik frekans
dagilim grafigi ise Grafik 6’da verilmistir. Buna gore, frekans dagilimlarinin diizensiz oldugu
gorlilmektedir. Frekans dagihim araligi 0 — 12 arahigindadir. 2005 yili ve sonrasinda boyuta iliskin ¢alisma
frekanslarinda artis gézlense de bu artis 2011 yili ve sonrasinda yerini tekrar dislise birakmistir.
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Tablo 7.
1980 — 2014 Yillari Arasindaki Ogretmenlerin ve Yéneticilerin Kisisel Gelisimi Boyutuna iliskin Calisma
Basliklari.

Ogretmenlerin ve yoneticilerin kisisel gelisimi boyutu 1980 1985 1990 1995 2000 2005 2010

¢alisma bagliklari 1984 1989 1994 1999 2004 2009 2014
Ogretmen okullan X X X X X
MEB Anadolu Liseleri 6gretmen segimi X X X

Sinif 6gretmeni egitim enstitdleri X

MEB Beden egitimi 6gretmenleri X X X X
Yonetici ve 6gretmenlerin norm kadrolari X

Ogretmen yetistirme X X X
Ogretmen atama ve yer degistirme X X X X X
Ogretmenlerin atamalarina esas olan alanlar ve maas X X X X X X X
karsihg okutacaklari dersler

MEB Ogretmenlerin hizmet alanlari ve hizmet puanlari X
Ogretmen brans-aylik karsiligi okutacaklari dersler X X

Ogretmen yeterlilikleri X X

MEB yoneticilerin atanmasi ve yer degistirmesi X X X

Yoneticilerin nitelikleri X

MEB sicil amirleri yonetmeligi X X X

ilkégretim miifettisleri X X X X
Rehberlik ve teftis X X

MEB personeline basari, Ustlin basari belgesi ve 6dil X X X
verilmesi

Ogretmen yetistirme ve gelistirme genel X
midarligunin gorev, yetki ve sorumluluklari

MEB Disiplin amirleri X X X

Uzman ve usta 6greticiler X X X X

TC ve Tirk topluluklarinda gorevlendirilecek ydnetici, X

o0gretmen ve diger personelin, istihdami, 6zlik haklari

Ogretmen ve egitim uzmani yetistiren Yiiksek Ogretim X X X
Kurumlarinda parasiz yatililik ve bursluluk

MEB Arastirma, planlama ve koordinasyon kurulu X

baskanligi gorev yetki ve sorumluluklari

12

10

YILLAR 80818283 8485868788 8990 9192 9394955 96979900 01 0204050607080910 111213 14

Grafik 6. Ogretmenlerin ve yéneticilerin kisisel gelisimi boyutu calismalarinin
yillara gére frekans dagihmi.
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1980 — 2014 Tebligler Dergileri Calisma Kosullarini Gelistirme Boyutuna iliskin Calisma Bashgi Bulgulari

1980 — 2014 yillari arasinda yayimlanan g¢alisma kosullarini gelistirme boyutuna iliskin fihrist bulgulari
¢alisma basliklari yoniinden beser yillik dénemlerle incelenerek sonuglari Tablo 8’de sunulmustur. Tablo
8 incelendiginde 1980 — 2014 yillari arasinda ¢alisma kosullarini gelistirme boyutuna ait en ¢ok calisilan
calisma basliklarinin sirasiyla; mesleki ve teknik egitim yonetmelikleri, Milli Egitim Suralari, ilk6gretim
kurumlari yonetmeligi, lise ve ortaokullar yonetmelikleri, MEB déner sermaye, 6zel dershaneler, fen
liseleri, 6zel egitim, halk egitim yonetmelikleri, 6gretmen evleri ve lokaller, egitim merkezleri, sosyal
tesisler, basliklari oldugu goériliirken; tanitim, mezunlari izleme, istihdam, mesleki rehberlik ve danisma
hizmetleri, okul kooperatifleri ve arsa islemleri, okul kiitiphaneleri, okul saghgi faaliyetleri gibi basliklarin
en az ¢ahisilan baghklar oldugu anlasiimistir. 1980 — 2014 yillari arasinda ¢alisma kosullarini gelistirme
boyutuna ait yillik frekans dagilimlari Grafik 7’de verilmistir.
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Grafik 7. Calisma kosullarini gelistirme boyutuna iliskin ¢alismalarin yillara gére frekans dagihmlari.

Grafik 7'de; 1980 — 2014 vyillari arasinda calisma kosullarini gelistirme boyutuna iliskin ¢alisma
basliklarinin yillara gore frekans dagilimlari incelendiginde, frekans dagihminin dizensiz oldugu
gorilmektedir. Frekans dagilimi 0 — 84 araligindadir. 2009 yilinda yapilan ¢alismalarda artis gézlenmistir.
Bu artis 2009 sonrasi devam etmemis yerini diislise birakmustir.

Tartisma, Sonug ve Oneriler

Tebligler dergileri Milli Egitim Bakanligina ait yayin organini ifade etmektedir (MEB, 1993). Her ay
egitimle ilgili yapilan ya da degistirilen degisikliklerin yasa, tuzlk, yonerge ve genelgeler ile yayimlandigi
dergilerdir (Sisman, 2007; Sisman & Tasdemir, 2008b). Tebligler dergileri fihristleri ise o yil gikarilan
Tebligler dergilerinin timini kapsayan genellikle yilsonunda yayimlanan dergilerdir.

Bu calismada 1980 -2014 vyillari arasinda yayimlanan 33 Tebligler dergisi fihristi, Tirk Egitim
Politikalarinin yonelimini belirlemek amaciyla incelenmistir. inceleme siirecinde Fullan’in Egitimsel
Degisim Modeli Kavramsallastirmasini olusturan bes boyut kullanilmistir. Yapilan analiz ve
tablolastirmalar sonrasinda elde edilen bulgulardan 1980 - 2014 yillari arasinda yayimlanan Tebligler
dergileri fihristlerinde Uzerinde en c¢ok calisilan Egitimsel Degisim Modeli boyutunun mifredat
calismalari, Uzerinde en az calisilan Egitimsel Degisim boyutunun ise 6gretmen 6grenmeleri oldugu
sonucuna varilmigtir.
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Tablo 8.

1980 — 2014 Yillari Arasindaki Calisma Kosullarini Gelistirme Boyutuna iliskin Calisma Basliklari.

Calisma kogullarini gelistirme boyutu ¢alisma bagliklari 1980 1985 1990 1995 2000 2005 2010
1984 1989 1994 1999 2004 2009 2014

ilkégretim kurumlari ydnetmeligi X X X X X

Kilk kiyafet X X

Anaokullari X X X X

Ozel okullar X X X X

MEB i¢ hizmet yonetmeligi X X

Okul aile birligi X X X

Lise ve ortaokullar yonetmelikleri X X X X

Disiplin yonetmelikleri X X X X

Calisma takvimleri X X X

Talim terbiye kurulu X X X X

Milli Egitim Suralari X X X X X X

MEB’e bagli okul pansiyonlari X X

Okul kooperatifleri ve arsa temini X X X

Kamu kurum ve kuruluslarinca 6denecek telif ve islenme X X

Ucretleri

Ogretmenevleri, lokaller, egitim merkezleri, sosyal tesisler X X X X

Karne, not defteri, sinif gegme defteri X X X

MEB doner sermaye X X X X X

Ozel dershaneler

Fen liseleri X X X X X

Anadolu liseleri/Ogretmen liseleri X X X

imam hatip okullari yonetmelikleri X X X

Ozel egitim X X X X X

Mesleki ve teknik egitim yonetmelikleri X X X X X X X

Onarim ve tadilat teklifleri ile harcamalarda dikkat edilmesi X X X

gereken hususlar

Toplam kalite yonetimi/Egitimde kalite X X X X

MESEYV alo kan projesi X

iLKSAN X X X X

DOSE X X

Halk Egitim X X X X X

Okul 6ncesi, ilkogretim, ortadgretim kurumlarinin bina ve X X X

tesisleri ile ilk ve ortadgretim 6grencilerinin devam ettigi

kurs, dershane ve diger resmi veya O6zel Ogretim

kurumlarinin hapishane ve umuma agik yerlere olan

uzakliklari

Okul kituphaneleri X X

Kurumlarin agilmasi ve kapatilmasi X X X

Ortadgretimde egitim 6gretim siresinin 4 yila gikartiimasi X

Kimlik kartlari X X

Okul saghigi faaliyetleri X

Tanitim, mezunlan izleme, istihdam, mesleki rehberlik ve X X

danisma hizmetleri

Tasimali egitim X X X

Tam giin tam yil egitim uygulamasi X

Tark Cumhuriyetlerinde agilan egitim 6gretim merkezleri X

Belirli gin ve haftalar, kutlamalar, térenler, egitsel kollar X X X X

Evde egitim hizmetleri X

Ortadgretimin yeniden yapilandiriimasi X

Okul forma ve esofmanlarina reklam konulmasi X
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Miufredat calismalari kendi igerisinde incelendiginde yapilan g¢alismalarin; 6gretim ydnetmelikleri,
egitim programlari, ders gizelgeleri, ders kitaplari, kurs programlari, egitim araglari, Mesleki egitim,
imam hatip okullari, Anadolu / Fen Liseleri, Din Bilgisi / Din Kiiltirii ve Ahlak Bilgisi dersleri ile sinirlandig
gorilmektedir. Alinan kararlarlarla iliskili olarak ilgili calisma basliklarinin her dénem kendisini tekrarlar
nitelikte oldugu goérilmuistir. Son yillarda bu boyutta yapilan calismalarda 6nceki yillara gore artis
gozlense de Uzerinde durulan basliklarin degismedigi anlasiimistir. Cihan (2010), yaptigi calismada 2000 -
2008 yillari arasi Talim Terbiye kurulu kararlarini incelemis ve alinan kararlarin biyik ¢ogunlugunun ders
kitaplari, egitim programlari, ders dagitim gizelgeleri, yonetmeliklerden olustugunu belirtmistir. Akalin
(2011), yaptigi calismasinda 1990 — 1999 yillari arasi Talim Terbiye kurulu kararlarini incelemis ve benzer
sonuglara ulagsmistir. Tim bu sonuglar arastirmadan elde edilen sonuglari destekler niteliktedir.
Miufredat ¢alismalariile ilgili galisilan basliklar 35 yillik siregte kendisini buyuk cogunlukta tekrarlamistir.

Mifredat calismalari boyutundan sonra calisiima payi en yiksek olan boyut ‘Calisma kosullarini
gelistirme’ boyutudur. Bu oran geri kalan {g¢ boyutun ¢alisiima paylarina goére yiiksek gibi goériinse de
boyuta ait calisilan basliklarin her yil kendisini tekrar eden ilkogretim, lise, ortaokul, 6zel dershaneler,
mesleki ve teknik egitim, 6zel egitim, halk egitim yonetmelikleri ile Milli Egitim Suralari ve MEB doner
sermayelerden &teye gegcemedigi gériilmistiir. Calisilan basliklar incelendiginde iLKSAN, fen liseleri,
tasimah egitim, 6zel dershaneler, kurum agilmasi ve kapatilmasi gibi ¢alisma basliklarinin daha ¢ok son
donemlerde 6énem kazandigi; okul kooperatifleri, arsa islemleri, okul kutiiphaneleri, okul saghg gibi
baslklarin ise en az galisilan baslklar oldugu belirlenmistir. Bu durum egitime yapilan harcamalardaki
yatirim harcamalari payinin cari ve transfer harcamalarindan daha az olmasini destekleyebilir.

‘Ogretmenlerin ve ydneticilerin kisisel gelisimi’ boyutu Tebligler Dergileri kararlari icerisinde en ¢ok
galisilan Uglincti boyuttur. Ogretmen okullari, 6gretmen atama ve yer degistirme, 6gretmenlerin
atamalarina esas olan alanlar ve maas karsihgl okutacaklari dersler hemen hemen her dénem diizenli
olarak degisiklige ugratilmistir. Bu durum giinimiizde 6gretmenligin, mevcut siyasi iktidarlarin kadro
bakimindan en ¢ok lizerinde oynadigi mesleklerden olmasi ve atamalari ile ilgili en ¢ok soylentilere
maruz kalan mesleklerin basinda gelmesi durumunun sonucu niteligindedir (Celikten, Sanal, & Yeni,
2005). Yoneticilerin nitelikleri ve 6gretmen yeterlilikleri ise Tebligler Dergileri incelemelerine gére en az
calisilan bashklar arasinda kalmistir. Ogretmenlerin lisans, lisansiistii egitimi, 6gretmen maaslari gibi
konularda karar alinmadigi gorilmustir. Gokalp (2003), calismasinda mevcut 6gretmenlerin alan
bilgilerinin yetersiz oldugunu, yenilikleri izleyemediklerini, kitap okuyamadiklarini, bilgi iletisim araglarini
kullanmadiklarini 6ne stirmustir.

‘Ogrenci basarisini degerlendirme’ boyutunun Tebligler Dergilerinde calisiima payi alt siralarda yer
almaktadir. Turkiye’de Universiteye ve ortadgretime gegis sinavlari adi altinda yapilan merkezi sistem
sinavlari, 6grenci basarisinin belirlenmesi icin 6lgit olarak kabul edilirken, egitim sisteminde en c¢ok
degisiklige ugratilan konulardan olmustur. Son olarak 4+4+4 sisteminin uygulamaya ge¢mesi ile birlikte
degisiklige ugratilan ortadgretime gecis sistemi ‘Temel Egitimden Ortadgretime Gegis Sistemi’ (TEOG)
olarak adlandiriimistir. Arastirmada elde edilen sonuglara gére de merkezi sistem sinavlari yonergesinin
her donem diizenli olarak cikarildigi gorilmustir. Hemen hemen her donem sinif gegme ve imtihan
yonetmelikleri, ders gegme ve kredi diizeni, yarismalar ve dddller, parasiz yatililik ve sosyal yardimlar ile
ilgili kararlar alinarak degisiklige ugratilmistir. Takdir, tesekkiir ve onur belgelerinden ve uluslararasi
yarismalarda dereceye giren 6grencilerden ise sadece iki donemde bahsedilmistir.

‘Ogretmen 6grenmeleri’ boyutu Tebligler Dergisi fihrist kararlarinda en az calisilan boyuttur. Bu
boyutta MEB Hizmetici egitim yonetmeligi degisikligi, stajyer 6gretmenlerin yetistirilmesi, pedagojik
formasyon ile ilgili calismalar boyuta iliskin en ¢ok c¢alisilan basliklardir. Buna karsin yapilan yedi
dénemlik incelemenin iki ya da tic ddnemini kapsar niteliktedir. incelenen 33 Tebligler Dergisi fihristinin
21’inde 6gretmen 6grenmeleri boyutuna iliskin bir calismaya rastlanmamistir. Bu boyut ile es zamanli
gelisme gostermesi gereken mifredat calismalari boyutu en fazla ¢alisilan alan olmasina karsin
dgretmen dgrenmeleri boyutu calisma basliklari yéniinden en az calisilan boyut olmustur. Ogretmen
6grenmeleri boyutunun egitimle ilgili 6Gnemli kararlarin alindigi Milli Egitim Suralarinda da, en az karar
alinan egitimsel degisim basligi olduguna iliskin calisma sonuglari bulunmaktadir (Tofur, Aypay, & Yicel,
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2016). Tum bu sonuglardan hareketle Tirkiye’de 6gretmen 6grenmeleri konusuna verilen 6nemin
gozden gegirilmesi gerektigi sdylenebilir.

Sonug olarak, incelenen belgeler galisilan basliklar yéniinden uzun vadeli, tutarli ve genis Olgekli
girisimler ortaya koyamamaktadir. Buna gore; Turkiye’de bu girisimleri destekleyen uzun vadeli, tutarli,
genis Olcekli reformlarin ve egitimsel politikalarin gelistiriimesinin zor oldugu soylenebilir. Ayrica,
egitimsel politikalarin yapilandiriimasinda ve gelistiriimesinde, egitimsel degisimin tim boyutlarina ayni
derecede 6nem verilip bir bitiin olarak galisilmasi gerektigi soylenebilir. Elde edilen sonuglardan yola
cikarak Talim Terbiye Kurulunda alinan kararlarin basliklarinin, her yil kendisini tekrarlar nitelikte olmasi
gdz onlne alinirsa, Turkiye’de egitim sistemine olan olumlu ya da olumsuz etkilerinin tartisiimasi
gerektigi sdylenebilir. Ogretmenlerin ve yoneticilerin siirekli mesleki grenmelerinin nasil saglanabilecegi
ile ilgili calismalar yapilabilir. Ogretmenler bilgisayar, internet vb. sinifta kullanabilecegi diger egitim
teknolojileri yoniinden kendilerini stirekli yenileyebilmeli, bu konularda diizenlenecek konferanslara
katilmali, dergi, kitap vb. kaynaklar yakindan takip edebilmelidirler. Bunun icin 6gretmen maaslarinin,
ders Ucretlerinin ve o6gretmenlerin diger sosyal imkanlarinin glinimiz sartlarina uygun bir hale
getirilebilecegi diizenlemeler yapilabilir (Celikten et al. 2005). Ogretmenlerin mesleki calismalari ile ilgili
yiritilen faaliyetler genel olarak seminer ve calistay faaliyetlerinden olusmaktadir. Ogretmenlerin
gunlik is yuklerinin igerisine serpistirilmis dizenlemeler yapilmasi, mesleki gelisim ile ilgili yapilan
faaliyetlerin daha sistemli bir hale getirilmesi uygun olabilir (ilgan, 2013). Arastirmanin ilerleyen yillarda
Tebligler dergisi fihristleri yayimlandik¢a tekrar yapilmasi onerilebilir. Tebligler dergisi fihristlerinde
lizerinde galisilan konularin ¢oziime kavusturulup kavusturulmadigi ile ilgili arastirmalar yapilabilir.
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